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Chairman (Mr. Hickes): Good
afternoon, everyone. I would like to ask
Mr. Enook to lead us in a prayer, please.

ᐃᒃᓯᕙᐅᑕᖅ (ᕼᐃᒃᔅ)(ᑐᓵᔨᑎᒍᑦ): ᐅᓐᓄᓴᒃᑯᑦ ᐃᓘᓐᓇᓯ.
ᒥᔅᑕ ᐃᓄᒃ ᒪᑐᐃᖅᓯᖁᔭᕋᓗᐊᕋ ᑐᒃᓯᐊᕐᓂᒃᑯᑦ.
>>ᑐᒃᓯᐊᖅᑐᑦ

>>Prayer
Chairman: Like I said, good afternoon. I
would like to welcome Kathy Okpik,
Deputy Minister of the Department of
Education and, for the record, if you
could please introduce your staff.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐅᓐᓄᓴᒃᑰᕈᒪᓪᓗᖓ ᐊᒻᒪ
ᑐᓐᖓᓱᖁᓪᓗᒍ ᑳᑎ ᐅᒃᐱᒃ, ᒥᓂᔅᑕᐅᑉ ᑐᓪᓕᐊ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓂ ᐊᒻᒪᓗ ᑎᑎᕋᖅᑕᐅᓯᒪᖁᓪᓗᒍ
ᐃᖅᑲᓇᐃᔭᖅᑎᕕᑦ ᐊᑎᖏᑦ ᐅᖃᑲᐃᓐᓇᕈᓐᓇᕈᕕᒋᑦ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. To my left is my ADM,
David Lloyd, and to my right is Bradley
Archambault, Director of Policy and
Planning. Thank you.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᓴᐅᒥᓐᓃᑦᑐᖅ
ᑐᖏᓕᕆᔭᕋ ᑕᐃᕕᑦ ᓗᐃᑦ ᐊᒻᒪ ᑕᓕᖅᐱᓐᓃᑦᑐᖅ ᐳᕌᑦᓕ
ᐋᓴᒻᐴᑦ, ᑐᑭᒧᐊᖅᑎᑦᑎᔨᐅᔪᖅ ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ
ᐸᕐᓇᓂᕐᒧᓪᓗ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you. I would like to
review the agenda. Does anyone have any
questions or comments? Thank you. At
this time, I would like to read the opening
comments from the Chair.
Good afternoon. I would like to welcome
everyone to this meeting of the
Legislative Assembly’s Standing
Committee on Oversight of Government
Operations and Public Accounts.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑲᑎᒪᔾᔪᑎᒃᓴᕗᑦ
ᑕᑯᒋᐊᕈᒪᓪᓗᒋᑦ. ᐊᐱᖅᑯᑕᐅᔪᒪᕚᑦ
ᐅᖃᐅᓯᖃᕐᕕᐅᕙᓪᓘᓐᓃᑦ? ᖁᔭᓐᓇᒦᒃ. ᒫᓐᓇᒃᑯᑦ
ᐃᒃᓯᕙᐅᑕᐅᓂᕐᓄᑦ ᒪᑐᐃᕈᑎᖃᑲᐃᓐᓇᕈᒪᒐᒪ.

ᐅᓐᓄᓴᒃᑯᑦ. ᑐᓐᖓᓱᖁᔭᐃᓐᓇᕆᕙᔅᓯ ᑕᒪᑐᒧᖓ
ᑲᑎᒪᓂᕆᔭᐅᔪᒧᑦ ᒪᓕᒐᓕᐅᕐᕕᐅᑉ ᑲᑎᒪᔨᕋᓛᖏᓐᓄᑦ
ᕿᒥᕐᕈᓇᒃᑏᑦ ᒐᕙᒪᒃᑯᑦ ᐊᐅᓚᓂᖏᓐᓄᑦ
ᑮᓇᐅᔭᖏᓐᓄᓪᓗ.

We have convened today to begin the
Standing Committee’s hearings on the
Report of the Auditor General of Canada
on Education in Nunavut and the Report
of the Auditor General of Canada on
Safety of Schools and Childcare
Facilities in Nunavut.

ᐅᓪᓗᒥ ᑲᑎᒪᓯᒋᐊᖅᐳᒍᑦ ᑐᓵᑎᑦᑎᓂᐊᕐᓗᑕ
ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᒥᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᑲᓇᑕᒥ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᓄᓇᕗᒥ ᐊᒻᒪᓗ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᐅᓂᒃᑳᖓᓂᒃ ᐃᓕᓴᕐᕖᑦ
ᐸᐃᕆᕖᓪᓗ ᐊᑦᑕᓇᖅᑕᐃᓕᓯᒪᓂᖏᓐᓂᑦ ᓄᓇᕗᒥ.

I am very pleased to have the opportunity
to note that today’s hearings are the first
to be undertaken by the Standing
Committee during the new Assembly,
and I am delighted to welcome Mr.
Ferguson and his officials back to Iqaluit.

ᖁᕕᐊᓱᑦᑎᐊᖅᐳᖓ ᐅᓪᓗᒥ ᑕᕝᕙᓂ ᑲᑎᒪᑎᓪᓗᑕ
ᓯᕗᓪᓕᖅᐹᕆᓪᓗᓂᐅᒃ ᑲᑎᒪᔨᕋᓛᖁᑎᖏᑕ ᓄᑖᑦ
ᑕᒃᑯᓂᖓ ᒪᓕᒐᓕᐅᖅᑎᑦ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ
ᐱᓕᕆᖃᑎᒌᓐᓂᐊᕐᒪᑕ. ᑐᓐᖓᓱᑦᑎᒃᐸᕗᑦ ᒥᔅᑐ ᕘᒐᓴᓐ
ᐃᖃᓗᖕᓄᑦ.

Mr. Michael Ferguson was appointed

ᒥᔅᓱᑕ ᕘᒐᓴᓐ ᑎᒃᑯᐊᖅᑕᐅᓚᐅᖅᓯᒪᔪᖅ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᓐᓂᐊᕐᓗᓂ ᑲᓇᑕᒧᑦ ᓅᕕᐱᕆ 28,
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Auditor General of Canada on November
28, 2011. Mr. Ferguson has had a
distinguished career of public service,
including a term of office as the Auditor
General of New Brunswick.

2011-ᒥ. ᑖᓐᓇ ᒐᕙᒪᒃᑯᓐᓂ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᓯᒪᔪᖅ
ᑕᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᓪᓗᓂ ᓂᐅ ᐳᕋᓐᓱᐃᒃᒥ.

As of today, Mr. Ferguson has presented
four reports to the Legislative Assembly
of Nunavut since his appointment.

ᐅᓪᓗᒥᒧᑦ ᑎᑭᑦᑐᒍ ᒥᔅᓱ ᕘᒐᓴᓐ ᑎᓴᒪᐃᕋᖅᖢᓂ
ᐅᓂᒃᑳᓕᐅᖅᓯᒪᓕᖅᑐᖅ ᒪᓕᒐᓕᐅᕐᕕᖕᒧᑦ ᑕᐃᒪᓐᖓᑦ
ᑎᒃᑯᐊᖅᑕᐅᔪᒻᒪᑦ.

The Auditor General’s 2012 Report on
Procurement of Goods and Services was
considered by the Standing Committee of
the previous Assembly.

ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᑉ 2012-ᒥ ᐅᓂᒃᑳᓕᐊᖏᓐᓂ
ᓂᐅᕕᕈᑎᐅᕙᑦᑐᓄᑦ ᐱᖁᑎᓂᒃ ᐱᔨᑦᑎᕈᑎᓂᓪᓗ
ᑲᑎᒪᔨᕋᓛᖏᓐᓂᒃ ᒪᓕᒐᓕᐅᖅᑎᑦ ᓯᕗᓪᓕᕐᒥ
ᑲᒪᒋᔭᐅᓚᐅᖅᑐᑦ.

The reports that are being considered by
the standing committee this week were
tabled on the first sitting day of the
current Legislative Assembly.

ᐅᓂᒃᑳᓕᐊᖏᑦ ᑲᑎᒪᔨᕋᓛᑦ ᐱᓇᓱᐊᕈᓯᕆᔭᑦᑎᓐᓂ
ᑲᑎᒪᐅᑕᐅᓂᐊᖅᑐᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᓯᒪᔪᑦ ᓯᕗᓪᓕᖅᐹᒥᒃ
ᒪᓕᒐᓕᐅᖅᑎᑦ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ ᑲᑎᒪᒋᐊᓐᖓᑎᓪᓗᒋᑦ.

The Auditor General’s Follow-up Report
on Child and Family Services in Nunavut
was tabled two weeks ago in the House.
The Standing Committee’s hearings on
this report will take place prior to the fall
sitting of the Legislative Assembly.
Looking ahead, I would also note that the
Office of the Auditor General’s current
Report on Plans and Priorities indicates
that all three territorial legislatures will
be receiving reports during the spring of
next year concerning their respective
justice departments. Given the important
responsibilities that our government has
in relation to such areas as correctional
facilities and probation services, I
anticipate that this report will be
considered with care by the Standing
Committee.
I am confident that I speak for all of my
colleagues when I say that we are looking
forward to continuing the excellent
working relationship that the Legislative
Assembly has enjoyed with the Office of

ᑮᓇᐅᔭᖅᑐᕈᑎᒥᓂᑦ ᑕᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᑉ
ᖃᐅᔨᓴᖅᓯᒪᔭᖏᑦ ᐅᓂᒃᑳᖏᑦ ᓱᕈᓯᑦ ᐊᒻᒪ ᐃᓚᒌᑦᑐᑦ
ᐱᔨᑦᓯᖅᑕᐅᕙᓐᓂᖏᑦ ᓄᓇᕗᒻᒥ ᒪᕐᕉᒃ ᐱᓇᓱᐊᕈᓯᑦ
ᐊᓂᒍᖅᑎᓪᓗᒋᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᑐᑦ. ᑲᑎᒪᔨᕋᓛᓪᓗ
ᑖᒃᑯᓂᖓ ᐅᑭᐊᒃᓵᖑᓚᐅᖏᓐᓂᖓᓂ
ᑲᑎᒪᐅᑎᖃᕈᒫᖅᑐᑎᒃ.

ᐊᒻᒪᓗ, ᓯᕗᒧᑦ ᑕᑯᓐᓇᖅᖢᒋᑦ, ᓇᓗᓇᐃᖅᓯᒍᒪᔪᖓ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᑦ ᐊᓪᓚᕝᕕᖓ ᐅᓂᒃᑳᓕᐊᖏᓐᓂᒃ
ᐸᕐᓇᐅᑎᓂᒃ ᓯᕗᓪᓕᐅᑎᔭᐅᓯᒪᔪᓄᑦ ᐅᖃᖅᓯᒪᖕᒪᑕ
ᐅᑭᐅᖅᑕᖅᑐᒥ ᒪᓕᒐᓕᐅᕐᕕᖕᒧᑦ ᑐᓂᔭᐅᔪᒫᖅᑐᑦ
ᐅᓂᒃᑳᓂᒃ ᐊᕐᕌᒍᒃᐸᑦ ᖃᓄᐃᓕᖓᓕᕐᓂᖏᑕ
ᒪᓕᒐᓕᕆᓂᕐᒧᑦ ᐱᓕᕆᕝᕕᖏᑦ. ᐱᒻᒪᕆᐅᒻᒪᑕ
ᑲᒪᒋᔭᒃᓴᖏᑦ ᒐᕙᒪᒃᑯᑦ ᓲᕐᓗ ᑎᒍᔭᐅᓯᒪᕕᓐᓄᑦ,
ᐊᓄᓪᓚᒃᓰᕕᖕᓄᑦ ᐊᒻᒪ ᐱᕋᔭᒃᑕᐃᓕᒪᓂᕐᒧᑦ
ᐱᔨᑦᓯᕈᑎᖃᖅᐸᓐᓂᖏᓐᓄᑦ ᑖᒃᑯᐊ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᑦᑎᐊᖁᓪᓗᒋᑦ ᑲᑎᒪᔨᕋᓛᓄᑦ.

ᐅᑉᐱᕈᓱᒃᑐᖓ ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᓐᓂᒃ ᑭᒡᒐᑐᖅᑐᖓ
ᓂᕆᐅᓐᓂᖃᑦᑎᐊᕋᒪ ᑕᑯᓛᕐᓂᓐᓂᒃ
ᐃᖅᑲᓇᐃᔭᖃᑎᖃᓛᓐᓂᓐᓂᓪᓗ ᒪᓕᒐᓕᐅᖅᑎᑦ
ᑲᑎᒪᔨᖏᓐᓂᒃ ᐱᓕᕆᖃᑎᖃᓐᓂᕐᒥᓂᒃ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᒃᑯᑦ ᑎᑎᕋᕐᕕᐊᓂᒃ ᐊᕐᕌᒍᑦ 15
ᐅᖓᑖᓄᑦ. ᐱᓕᕆᖃᑎᒋᑦᑎᐊᕈᒪᕙᕗᑦ
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the Auditor General for over 15 years.
We are very much looking forward to his
continuing the practice of appearing in
person before our Standing Committee
on the occasion of our public hearings on
his office’s reports.

ᓵᑦᑎᓐᓄᐊᖅᐸᓪᓗᑎᒃ ᑲᑎᒪᔨᕋᓛᑦ ᕿᒥᕐᕈᓂᕐᒥᓂ
ᑖᒃᑯᓂᖓᓗ ᐅᓂᒃᑳᓂᒃ ᓈᓚᑦᑎᐅᓗᑎᒃ ᑲᑎᒪᔨᐅᓯᓐᓈᑦ.

I would also like to take this opportunity
to note that we are looking forward to
following Mr. Ferguson’s future reports
to the Parliament of Canada that address
federal programs that are of importance
to our constituents in Nunavut, including
his upcoming report on the Nutrition
North Canada Program, which will be
tabled in the House of Commons later
this year.

ᐊᒻᒪᓗ, ᒫᓐᓇ ᐱᕕᖃᕐᓂᓐᓂᒃ, ᐅᖃᐅᓯᖃᕈᒪᕗᖓ
ᑕᑯᒪᑦᑎᐊᕋᑦᑕ ᒥᔅᓱ ᕘᒐᓴᓐ ᓯᕗᓂᒃᓴᑎᓐᓂ
ᐅᓂᒃᑳᓕᐊᕆᓛᖅᑕᖏᓐᓂᒃ ᑲᓇᑕᐅᑉ
ᐱᖁᔭᓕᐅᕐᕕᒡᔪᐊᖓᓄᑦ ᑭᐅᒡᒍᑎᐅᓯᒪᔪᓂᒃ
ᒐᕙᒪᑐᖃᒃᑯᓐᓄᑦ ᓄᓇᕗᒻᒥ ᐱᔨᑦᓯᕈᑎᖏᑦ
ᐱᖃᓯᐅᑎᓗᒋᑦ ᐅᑭᐅᖅᑕᖅᑐᒥ ᓂᕆᑦᑎᐊᕙᓕᕆᓂᕐᒥᒃ
ᐱᓕᕆᔾᔪᑎᐅᔪᒥᒃ ᐱᖁᔭᓕᐅᕐᕕᒡᔪᐊᕐᒥ ᓴᖅᑭᑕᐅᓛᖅᑐᓂᒃ
ᐊᕐᕌᒍᑦᑎᓐᓂ ᓱᓕ ᓄᖑᓚᐅᖅᑎᓐᓇᒍ.

I would note that this is not the first time
that the Office of the Auditor General has
reported to the Legislative Assembly on
the subject of education. In 2007, the
Legislative Assembly received the
office’s report on the Financial
Assistance for Nunavut Students
Program.

ᑖᓐᓇ ᓯᕗᓪᓕᖅᐸᐅᖏᒻᒪᑦ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᒃᑯᑦ
ᑎᑎᕋᕐᕕᖓᑕ ᐅᓂᒃᑳᓕᐅᖅᑎᓪᓗᒋᑦ ᒪᓕᒐᓕᐅᖅᑎᑦ
ᑲᑎᒪᔨᖏᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒥᒃᓵᓄ. 2007ᖑᑎᓪᓗᒍ, ᒪᓕᒐᓕᐅᕐᕕᐅᑉ ᑲᑎᒪᔨᖏᑦ
ᑐᓂᔭᐅᓚᐅᖅᓯᒪᖕᒪᑕ ᐅᓂᒃᑳᓂᒃ ᐃᑲᔫᓯᐊᖑᕙᑦᑐᓂᒃ
ᑮᓇᐅᔭᓂᒃ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᕐᕕᔾᔪᐊᒦᑦᑐᓄᑦ
ᐃᑲᔫᑎᐅᕙᑦᑐᓂᒃ.

It is extremely appropriate that the first
two reports of the Auditor General being
considered by this Standing Committee
concern issues related to education. As
the Auditor General will be very much
aware, the new Assembly has identified
education as the key priority for this
government.

ᐱᒻᒪᕆᐅᕗᖅ ᑖᒃᑯᐊ ᒪᕐᕉᒃ ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᑦ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᒃᑯᑦ ᑲᑎᒪᔨᕋᓛᓄᑦ ᐃᓱᒫᓘᑎᐅᔪᓂᒃ
ᑲᑎᒪᐅᑕᐅᓂᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᐊᖓᔪᑦ.
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎ ᖃᐅᔨᒪᑦᑎᐊᕐᓂᐊᕐᒪᑦ,
ᒪᓕᒐᓕᐅᖅᑎᑦ ᓄᑖᑦ ᓂᕈᐊᖅᑕᐅᓚᐅᖅᑐᑦ
ᓇᓗᓇᐃᕆᓯᒪᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᓯᕗᓪᓕᐅᑎᔭᐅᓯᒪᒋᐊᖓᓂᒃ ᒐᕙᒪᒃᑯᓐᓄᑦ.

It is equally important to note that the
statutorily-required review of the current
Education Act will take place during the
life of the current Legislative Assembly,
as I’m very sure that sitting behind you,
Ms. Eegeesiak, will appreciate, and I
anticipate that the details of this process
will be announced in the months ahead.

ᐱᒻᒪᕆᐅᕗᖅᑕᐅᖅ ᐅᖃᕆᐊᒥᒃ ᒪᓕᒐᑎᒍᑦ
ᕿᒥᕐᕈᓂᐅᒋᐊᖃᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᐅᔪᒥᒃ ᑲᔪᓯᕙᓪᓕᐊᕈᒫᕐᓂᖓᓂᒃ ᒪᓕᒐᓕᐅᖅᑎᑦ
ᒪᓕᒐᓕᐅᖅᑎᐅᓂᕐᒥᓂᒃ, ᓇᓗᖏᖦᖢᖓᓗ ᑖᓐᓇ
ᑐᓄᑦᓯᓐᓂ ᐃᒃᓯᕙᔪᖅ, ᒥᔅ ᐃᔨᑦᓯᐊᖅ, ᖁᔭᓕᓐᓂᐊᕐᒪᑦ,
ᓂᕆᐅᒃᖢᖓᓗ ᐃᓗᓕᖏᑦ ᑕᒪᓐᓇ ᐱᓕᕆᐊᖑᓂᖓᓂᒃ
ᓇᓗᓇᐃᖅᑕᐅᔪᒫᕐᓂᖏᓐᓂᒃ ᑕᖅᑭᓂᒃ ᐊᒡᒋᖅᑐᓂ.

This week’s hearings will play a

ᑕᕝᕙᓂ ᐱᓇᓱᐊᕈᓯᑦᑎᓐᓂ ᓈᓚᓐᓂᐅᔪᑦ
ᐊᑑᑎᖃᕐᔪᐊᕐᓂᐊᖅᑐᑦ ᒪᓕᒐᓕᐅᖅᑎᒃᑯᑦ
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significant role in informing the
Assembly’s upcoming review of the
Education Act, which will provide the
opportunity to consider the statute in
detail, including consideration of what
amendments to the legislation may be
required, given the Auditor General’s
observations concerning the challenges
facing the Department of Education in
implementing the current statute’s
requirements and obligations.

ᕿᒥᕐᕈᓂᕆᓛᖅᑖᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ
ᒪᓕᒐᖓᓂᒃ, ᐱᕕᖃᕈᑕᐅᓛᕐᒪᑦ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᕐᓂᕐᒥᒃ
ᒪᓕᒐᐅᔪᒥᒃ ᐃᓗᓕᒻᒪᕆᖏᓐᓂᒃ, ᐱᖃᓯᐅᑎᓗᑎᒃ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᓐᓂᕐᒥᒃ ᖃᓄᐃᑦᑐᓂᒃ
ᐋᖅᑭᒋᐊᕈᑎᒃᓴᓂᒃ ᐱᑕᖃᕆᐊᖃᕋᔭᕐᒪᖔᑦ ᒪᓕᒐᐅᔪᒧᑦ,
ᐃᓱᒪᒋᓪᓗᒋᑦ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᑉ
ᓇᐅᑦᓯᑐᖅᓯᒪᔭᖏᓐᓂᒃ ᐊᒃᓱᕉᑎᒋᒋᐊᖃᕐᓂᐊᖅᑕᖏᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑐᓕᖅᑎᑦᓯᕙᓪᓕᐊᓇᓱᑦᑎᓪᓗᒋᑦ
ᐅᓪᓗᒥ ᒪᓕᒐᐅᔪᓂᒃ ᐱᔭᕆᐊᖃᕐᓂᐊᖅᑐᓂᓪᓗ
ᑲᒪᒋᒋᐊᖃᕐᓂᐊᖅᑕᖏᓐᓂᓪᓗ.

Our schedule for this week anticipates
that we will commence our consideration
of the Auditor General’s Report on
Safety of Schools and Childcare
Facilities on Thursday morning,
following our consideration of the Report
on Education in Nunavut. It should go
without saying that the safety of
Nunavut’s children should be of
paramount concern to the government.

ᑕᕝᕙᓂ ᐱᓇᓱᐊᕈᓯᑦᑎᓐᓂ ᓂᕆᐅᑦᑐᒍᑦ
ᑲᔪᓯᒋᐊᕐᓂᐊᕐᓂᑎᓐᓂᒃ ᐃᓱᒪᒃᓴᖅᓯᐅᒋᐊᓕᕐᓗᑕ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᑉ ᐅᓂᒃᑳᓕᐊᕆᓯᒪᔭᖏᓐᓂᒃ
ᐊᑦᑕᓇᓐᖏᑎᒋᓂᖏᑕ ᐃᓕᓐᓂᐊᕐᕕᖁᑎᑦᑕ
ᐸᐃᕆᑦᓯᕕᐅᔪᐃᓪᓗ ᑎᓴᒻᒥᐅᓕᖅᐸᑦ ᐅᓪᓛᒃᑯᑦ,
ᐃᓱᒪᒃᓴᖅᓯᐅᕐᓂᖃᓚᐅᖅᑎᓪᓗᑕ ᐅᓂᒃᑳᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒥᒃᓵᓄᑦ ᓄᓇᕗᒻᒥ.
ᐅᖃᕆᐊᑐᓗᐊᖅᑰᖏᑦᑐᖅ ᐊᑦᑕᓇᖅᑐᒦᒋᐊᖃᓐᖏᓐᓂᖏᑕ
ᓄᓇᕗᒻᒥᐅᓄᑦ ᕿᑐᕐᖓᕆᔭᐅᔪᓂᒃ
ᐊᖏᓂᖅᐹᖑᔭᕆᐊᖃᕐᓂᖓᓂᒃ ᐃᓱᒫᓘᑎᖏᑕ
ᒐᕙᒪᐅᔪᐃᑦ.

Being mindful that the report of the
Auditor General notes that both the
Department of Education and the
Department of Community and
Government Services were formally
advised in June of 2013 of his office’s
concerns relating to the safety of schools
and child care facilities, this week’s
hearings will provide an opportunity for
the government to publicly account for
what specific actions have been taken to
address the issues and concerns in the
Auditor General’s report.
As my colleagues are aware, Rule 91(5)
of the Rules of the Legislative Assembly
of Nunavut requires that the government
produce a formal response to a report of a
Standing Committee within 120 days of
its presentation. I anticipate that the
Standing Committee’s report on these
hearings will be presented to the House
shortly after it reconvenes for its spring

ᖃᐅᔨᒪᓗᓯ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᑉ ᐅᓂᒃᑳᖏᑦ
ᐅᖃᖅᓯᒪᖕᒪᑕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᓄᓇᓕᓐᓂᓪᓗ ᒐᕙᒪᒃᑯᓂᓪᓗ ᐱᔨᑦᓯᖅᑎᒃᑯᑦ
ᑐᓴᖅᑎᑕᐅᑦᓯᐊᓚᐅᖅᓯᒪᖕᒪᑕ ᔫᓂ 2013−ᖑᑎᓪᓗᒍ
ᐊᓪᓚᕝᕕᖁᑎᑦᑕ ᐃᓱᒫᓘᑎᒋᔭᖏᓐᓂᒃ ᐊᑦᑕᓇᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᕐᕕᖁᑎᑦᑕ ᐸᐃᕆᑦᓯᕕᖁᑎᑦᑕᓗ, ᑕᕝᕙᓂ
ᐱᓇᓱᐊᕈᓯᕐᒥ ᓈᓚᓐᓂᐅᔪᖅ ᐱᕕᖃᕈᑕᐅᓂᐊᕐᒪᑦ
ᒐᕙᒪᒃᑯᑦ ᑭᒃᑯᓕᒫᓄᑦ ᑭᐅᒍᓐᓇᑦᑎᐊᓕᖁᓪᓗᒋᑦ
ᖃᓄᖅᑑᕆᐊᖅᓯᒪᒋᐊᖏᓐᓂᒃ ᐅᖃᐅᓯᐅᕙᑦᑐᓂᒃ
ᐃᓱᒫᓘᑕᐅᔪᓂᓪᓗ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᒃᑯᑦ
ᐅᓂᒃᑳᖏᓐᓃᑦᑐᓂ.

ᐱᓕᕆᖃᑎᒋᕙᑦᑕᒃᑲ ᖃᐅᔨᒪᒻᒪᑕ, ᒪᓕᒋᐊᖃᖅᑐᓂ 91(5)
ᒪᓕᒐᖏᑦ ᒪᓕᒐᓕᐅᖅᑏᑦ ᑲᑎᒪᔨᖏᑕ ᓄᓇᕗᒻᒥ
ᐅᖃᖅᓯᒪᒻᒪᑕ ᒐᕙᒪᒃᑯᑦ ᓴᖅᑭᑦᑎᖃᑦᑕᖁᓪᓗᒋᑦ
ᑭᐅᔾᔪᓯᒋᔭᖏᓐᓂᒃ ᐅᓂᒃᑳᓕᐊᖏᑕ ᑲᑎᒪᔨᕋᓛᑦ 120
ᐅᓪᓗᐃᑦ ᐊᓂᒍᓚᐅᓐᖏᓐᓂᖏᓐᓂ ᓴᖅᑭᑕᐅᑎᓪᓗᒋᑦ.
ᓂᕆᐅᑦᑐᖓ ᑲᑎᒪᔨᕋᓛᑦ ᐅᓂᒃᑳᓕᐊᖏᑕ ᑖᒃᑯᓄᖓ
ᓈᓚᑦᑎᐅᓪᓗᑎᒃ ᑲᑎᒪᓂᕐᒧᑦ ᓴᖅᑭᑕᐅᓛᖅᑐᑦ
ᑲᑎᒪᓕᖅᐸᑕ ᐅᐱᕐᖔᖅ ᒪᓕᒐᓕᐅᖅᑏᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᑳᕈᑦᑕ ᑕᖅᑭᐅᓂᐊᖅᑐᒥ.
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sitting next month.
I will now briefly cover some logistical
and housekeeping matters.

ᑖᒃᑯᐊ ᑕᕝᕙ ᐅᖃᐅᓯᕆᐊᕐᔪᑐᐃᓐᓇᕐᓂᐊᖅᐸᒃᑲ
ᐱᓕᕆᓂᐊᖅᑕᕗᑦ.

This week’s hearings are being televised
live across Nunavut on community cable
stations and the direct-to-home satellite
services of both the Bell and Shaw
networks.

ᐱᓇᓱᐊᕈᓯᕆᔭᑦᑎᓐᓂ ᑕᓚᕖᓴᒃᑯᑦ
ᓴᖅᑭᔮᖅᑎᑕᐅᑲᐅᑎᒋᓂᐊᖅᑐᑦ ᓄᓇᕗᒻᒥ ᓄᓇᓕᓐᓂ
ᑕᑯᔅᓴᐅᖃᑦᑕᕐᓗᑎᑦ ᖁᒻᒧᐊᖅᑎᑕᐅᓯᒪᔪᒃᑯᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ
cable-ᑯᑦ, Bell-ᑯᑦ ᐊᒻᒪᓗ Shaw-ᑯᑦ
ᐱᔨᑦᑎᕋᐅᑎᖏᑎᒍᑦ.

Transcripts of the hearings will be
produced and posted on the Legislative
Assembly’s website at a later date.

ᑖᒃᑯᐊᓗ ᑲᑎᒪᔾᔪᑎᒥᓃᑦ ᓴᖅᑭᔮᖅᑎᑕᐅᓂᐊᖅᑐᑦ
ᒪᓕᒐᓕᐅᕐᕕᒃ ᐃᒃᑭᐊᖅᑭᕕᖁᑎᐊᒍᑦ ᑲᑎᒪᓂᖅ ᑕᒪᓐᓇ
ᐱᔭᕇᖅᓯᒪᓕᖅᐸᑦ ᑭᖑᓂᐊᒍᑦ.

In order to assist our interpreters and
technical staff, I would ask that members
and witnesses go through the Chair
before speaking.

ᑕᐃᒪᓕ ᐃᑲᔪᖅᑕᐅᖁᓪᓗᒋᑦ ᑐᓵᔩᑦ ᐊᒻᒪᓗ
ᐅᐊᔭᓕᕆᔨᖏᑦ, ᐊᐱᕆᔪᒪᔭᒃᑲ ᑲᑎᒪᔩᑦ
ᐅᖃᓪᓚᒋᐊᖅᑐᖅᓯᒪᔪᐃᓪᓗ ᐃᔅᓯᕙᐅᑕᒃᑰᖃᑦᑕᖁᓪᓗᒋᑦ
ᓂᓪᓕᓚᐅᓐᖏᓐᓂᖏᓐᓂᒃ.

I would also ask all members, witnesses,
and visitors in the Gallery to ensure that
their cellphones, BlackBerrys, and other
electronic devices do not disrupt these
proceedings.

ᐊᐱᕆᔪᒪᓪᓗᒋᓪᓗ ᑲᑎᒪᔩᑦ, ᐅᖃᓪᓚᒋᐊᖅᑐᖅᓯᒪᔪᐃᑦ,
ᐳᓛᕆᐊᖅᓯᒪᔪᓪᓗ ᑲᑎᒪᕕᑦᑎᓐᓄᑦ ᐅᖄᓚᐅᑎᕋᓛᖏᑦ,
ᐅᐊᔭᒨᖅᑐᖁᑎᖏᓪᓗ, ᐊᓯᖏᓪᓗ ᑲᑎᒪᓂᑦᑎᓐᓂ
ᐊᕝᕕᐊᖁᖏᑦᑎᐊᕐᓗᒋᑦ.

I would again like to welcome Mr.
Ferguson to our hearings, and invite him
to deliver his opening statement. Thank
you. Qujannamiik.

ᐊᒻᒪᑦᑕᐅᖅ ᐅᖃᒃᑲᓐᓂᕐᓗᖓ ᑐᓐᖓᓱᑎᑦᑐᒪᓪᓗᒍ ᒥᔅᑕ
ᕘᒐᓴᓐ ᑕᕝᕗᖓ ᑲᑎᒪᓂᕆᔭᑦᑎᓐᓄᑦ,
ᒪᑐᐃᕆᐊᕈᑎᖏᓐᓂᓪᓗ ᐅᖃᐅᓯᖃᖁᓕᕐᓗᒍ. ᖁᔭᓐᓇᒦᒃ.

Mr. Ferguson: Good afternoon,
everyone. Thank you, Mr. Chairman, for
this opportunity to discuss our report on
education in Nunavut. Joining me at the
table are Ronnie Campbell, Assistant
Auditor General, Michelle Salvail,
Principal, and Jo Ann Schwartz, Director,
who were responsible for this audit.
In this audit, we looked at whether the
Department of Education had adequately
managed the implementation of the
Education Act since it was passed in
2008. The audit was conducted within
five communities across the three regions

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᐅᓐᓄᓴᒃᑯᑦ, ᐃᓘᓐᓇᓯ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ, ᐱᕕᖃᖅᑎᑕᐅᓂᓐᓄᑦ ᐅᖃᐅᓯᕆᓂᐊᕐᓗᒋᑦ
ᐅᓂᒃᑳᓕᐊᕆᓯᒪᔭᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒨᖓᔪᒥᒃ
ᓄᓇᕗᒻᒥ. ᐱᖃᑎᒋᔭᒃᑲ ᐊᐱᖅᓱᖅᑕᐅᕕᒻᒧᑦ ᐅᑯᐊᖑᔪᑦ
ᐅᕌᓂ ᑳᒻᐳᓪ, ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᑐᑭᓕᖓ,
ᒥᓯᐊᓪ ᓴᐅᕙᐃ, ᐊᓪᓚᑦᑎᒻᒪᕆᒃ, ᐊᒻᒪᓗ ᔫ ᐋᓐ ᓯᐅᐊᑦᔾ,
ᐊᐅᓚᑦᑎᔨ, ᐱᓕᕆᓚᐅᖅᑐᑦ ᑕᑎᒃᓴᐅᓚᐅᖅᑐᓪᓗ
ᑕᒪᑐᒥᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᐅᔪᒥᒃ.

ᑕᕝᕙᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕐᒥᒃ, ᖃᐅᔨᓇᓱᓚᐅᖅᑐᒍᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᑕᐃᒫᑦᑎᐊᖅ ᒥᐊᓂᖅᓯᓚᐅᕐᒪᖔᑕ
ᐊᑐᓕᖅᑎᑕᐅᓂᖓᓄᑦ ᐃᓕᓐᓂᐊᓂᓕᕆᓂᐅᑉ ᒪᓕᒐᖓᓂᒃ
ᑕᐃᒪᓐᖓᓂᒃ ᒪᓕᒐᓐᖑᖅᑎᑕᐅᓚᐅᖅᓯᒪᓂᖓᓂᒃ 2008ᒥ. ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖃᓚᐅᖅᐳᒍᑦ ᓄᓇᓕᓐᓂᑦ
ᑕᓪᓕᒪᐅᔪᓂᒃ ᑖᒃᑯᓇᓂ ᐱᖓᓱᓂ ᐊᕕᑦᑐᖅᓯᒪᔫᔪᓂᑦ
ᓄᓇᕗᒻᒥ.
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of Nunavut.
I would like to provide you with a brief
overview of the report findings.

ᓇᐃᓈᕆᐊᕐᓗᒍ ᐅᓂᒃᑳᖃᕈᒪᔪᖓ ᖃᐅᔨᓚᐅᖅᑕᑦᑎᓐᓂᑦ
ᐅᓂᒃᑳᓕᐅᖅᑎᓪᓗᑕ.

Implementing the Education Act was a
major undertaking. The goal of the new
Act is to ensure that the vision and beliefs
about education held by Nunavummiut
are embedded in schools and in the
education that students receive in
Nunavut. This includes bilingual
education for all students by 2019-2020.

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᒪᓕᒐᖓᑕ ᐊᑐᓕᖅᑎᑕᐅᓂᖓ
ᐱᕐᔪᐊᒻᒪᕆᐅᓚᐅᖅᐳᖅ. ᑖᓐᓇ ᑐᕌᒐᓪᓗᐊᑕᖃᖅᐳᖅ
ᓄᑖᖅ ᒪᓕᒐᖅ ᑕᑯᓐᓇᓐᖑᐊᖅᑕᑦ ᐅᑉᐱᕆᔭᐅᔪᓪᓗ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᓄᓇᕗᒻᒥᐅᓂᒃ
ᑐᓐᖓᕕᒋᔭᐅᒐᓗᐊᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᕕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᖃᖅᑐᓂᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᓄᓇᕗᒻᒥ. ᐱᖃᓯᐅᔾᔨᕗᖅ ᐅᖃᐅᓰᓐᓂᒃ ᒪᕐᕉᓐᓂᒃ
ᐃᓕᑦᑎᔭᕆᐊᖃᕐᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓕᒫᑦ 20192020−ᒧᑦ.
ᖃᐅᔨᓚᐅᖅᐳᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ
ᐸᕐᓇᐅᑎᓕᐅᖅᑐᒥᓂᐅᓂᖏᓐᓂᒃ ᑕᒪᑐᒪ
ᐊᑐᓕᖅᑎᑕᐅᓂᒃᓴᖓᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᖅ; ᑭᓯᐊᓂ, ᐱᕕᒃᓴᐅᔭᕆᐊᖃᕋᔭᖅᑐᒥᒃ
ᐱᓕᕆᐊᖑᔭᕆᐊᖃᖅᑐᓂᓪᓗ ᓇᐃᓈᓗᐊᖅᑎᑦᑎᓐᓂᕐᒪᑕ
ᑕᒪᒃᑯᐊ ᐃᓚᖏᑕ ᑲᔪᓯᑎᑕᐅᒋᐊᕐᓂᒃᓴᖏᓐᓄᑦ
ᐸᕐᓇᐅᑎᐅᑉ. ᐅᖃᖅᓯᒪᒻᒪᑦ ᐅᓂᒃᑳᓕᐊᕆᓯᒪᔭᑦᑎᓐᓂ,
ᐱᔾᔪᑕᐅᓚᕿᓕᓚᐅᖅᐳᖅ ᐊᑐᓕᖅᑕᐅᓇᓱᓐᓂᐅᑉ
ᐊᑕᖏᖏᓐᓂᖓᓂᒃ ᑭᖑᕙᕆᐊᕈᑕᐅᓪᓗᓂᓗ.

We found that the department developed
a plan to guide its implementation of the
Education Act; however, it
underestimated the amount of time and
effort required to complete some aspects
of the implementation plan. As we
mentioned in our report, this contributed
to the implementation being incomplete
and/or delayed.
We found that the department is not
meeting the Act’s requirement of offering
bilingual education up to grade 3. During
the 2011-12 school year, only one in five
schools we audited met the bilingual
education requirement in those grades. At
the time of our audit, only one of the five
schools is expected to be in a position to
meet the grade 4 bilingual education
requirements.
The lack of qualified bilingual teachers in
the territory is hindering progress toward
meeting these requirements. Schools will
face even greater challenges to meet
bilingual education requirements as more
and more grades need to become
bilingual. However, the department has
not determined how many bilingual
teachers will be needed each year to meet
the Act’s requirements for bilingual
education by 2020.

ᖃᐅᔨᓚᐅᖅᐳᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ
ᐊᖑᒻᒪᑎᓐᖏᑦᑐᑦ ᐱᔭᕆᐊᖃᓪᓚᑦᑖᖅᑎᑕᐅᔪᒥᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒥᒃ ᖁᑦᑎᓐᓂᓕᒻᒧᑦ 3.
2011-2012 ᐃᓕᓐᓂᐊᕐᓇᐅᔪᒥ, ᐊᑕᐅᓯᑐᐊᖅ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᑕᓪᓕᒪᐅᔪᑦ ᖃᐅᔨᓴᕆᐊᓚᐅᖅᑕᑎᓐᓂ
ᐊᖑᒻᒪᑎᓚᐅᖅᐳᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᖃᕆᐊᖃᕐᓂᕐᒥᒃ ᑖᒃᑯᓇᓂ ᖁᑦᑎᓂᓕᓐᓂ.
ᖃᐅᔨᓴᕐᓂᖃᖅᑎᓪᓗᑕ, ᐊᑕᐅᓰᓐᓇᖅ ᑖᒃᑯᓇᓂ
ᑕᓪᓕᒪᓂᑦ ᐃᓕᓐᓂᐊᕕᓐᓂ ᐊᖑᒻᒪᑎᓂᐊᕋᓱᒋᔭᐅᕗᑦ
ᖁᑦᑎᓂᓕᒃ 4-ᒧᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᑦᑎᒋᐊᖃᓛᕐᓂᕐᒥᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᒪᕐᕉᓐᓂᒃ.
ᒪᕐᕉᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᒍᓐᓇᖅᑐᑦ
ᐃᓕᓴᐃᔨᖃᓐᖏᓗᐊᕐᓂᖏᑦ ᓄᓇᕗᒻᒥ ᓄᖅᑲᖓᒍᑕᐅᕗᖅ
ᐱᔭᕆᐊᓖᑦ ᓈᒻᒪᒃᑎᑕᐅᓇᓱᓐᓂᖏᓐᓂᑦ. ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐊᒃᓱᕈᒃᑲᓐᓂᕈᑎᒃᓴᖃᕐᓂᐊᖅᐳᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᑦᑎᒋᐊᖃᕐᓂᕐᒥᒃ
ᐊᒥᓱᕈᖅᐸᓪᓕᐊᓂᐊᖅᑎᓪᓗᒋᑦ ᖁᑦᑎᓐᓂᓖᑦ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᖃᕆᐊᖃᕐᓂᖏᓐᓄᑦ. ᑭᓯᐊᓂ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᓐᖏᓚᑦ ᖃᔅᓯᑦ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓖᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᒋᐊᖃᕐᓂᐊᕐᒪᖔᑕ ᐊᕐᕌᒎᑕᒫᑦ
ᐱᔭᕆᐊᓖᑦ ᐊᖑᒻᒪᑎᔭᐅᔪᓐᓇᖁᓪᓗᒋᑦ 2020
ᑎᑭᓐᓇᓱᓐᓂᖓᓂᑦ.
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While the department has succeeded in
the development of regulations, we also
found that there are still many areas
where more work is required. This
includes the development of teaching
resources, especially those in Inuktitut, to
deliver curriculum. It also includes
training for teachers and student support
assistants in differentiated instruction,
which is a key component of inclusive
education.
Mr. Chairman, based on our audit work,
we identified several obstacles to the
department’s implementation of the Act.
Among them is attendance.
Low attendance is a serious problem in
Nunavut. For example, several
attendance reports we reviewed indicated
that students attended class less than 50
percent of the time, with attendance
dropping as low as 27 percent. This is
impacting students’ ability to learn what
is required to move to the next grade.
This issue cannot be resolved by the
department alone.
Further, the human resource capacity
challenges faced by the Government of
Nunavut also apply to the
implementation of the Education Act.

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ
ᑲᔪᓯᓂᖃᑦᑎᐊᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ ᒪᓕᑦᑕᐅᔭᕆᐊᓖᑦ
ᐋᖅᑭᓱᖅᑕᐅᓂᖏᓐᓂᑦ, ᖃᐅᔨᓚᐅᕐᒥᔪᒍᑦ ᓱᓕ ᐊᒥᓲᒻᒪᑕ
ᐱᓕᕆᐊᖑᔭᕆᐊᓖᑦ. ᐱᖃᓯᐅᑎᕗᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕐᓂᖅ, ᐱᓗᐊᖅᑐᒥ ᐃᓄᒃᑎᑑᖅᑐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᓕᓐᓄᑦ ᐊᑐᕆᐊᓕᓐᓂᒃ.
ᐱᖃᓯᐅᒻᒥᔪᖅ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕐᓂᖅ, ᐱᓗᐊᖅᑐᒥ
ᐃᓄᒃᑎᑐᑦ, ᐃᓕᓴᕈᑕᐅᖁᓪᓗᒍ. ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᒋᐊᖃᕐᓂᖏᑦ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᓪᓗ ᐃᑲᔪᖅᑎᐅᕙᒃᑐᑦ
ᐊᔾᔨᐅᑎᑕᐅᖏᑦᑐᒃᑯᑦ ᐃᓕᓴᐃᓂᕐᒥᒃ, ᐱᓪᓗᐊᑕᐅᑎᓪᓗᒍ
ᐱᖃᓯᐅᑎᑦᑎᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᑦᑎᓂᕐᒥᒃ.
ᐃᒃᓯᕙᐅᑕᖅ, ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓚᐅᖅᑕᑦᑎᒍᑦ,
ᓇᓗᓇᐃᖅᓯᓯᒪᕗᒍᑦ ᐊᕝᕕᐊᕈᑎᒃᓴᓪᓗᐊᑕᐅᔪᓂᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᖓᓐᓂᒃ ᒪᓕᒐᕐᒥᒃ.
ᐃᓚᒋᔭᐅᕗᖅ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐅᐸᖃᑦᑕᕐᓂᖏᑦ.
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐅᐸᖃᑦᑕᓐᖏᓗᐊᕐᓂᖏᑦ
ᐃᓗᐊᓐᖏᓕᐅᕈᑎᒻᒪᕆᐊᓘᕗᖅ ᓄᓇᕗᒻᒥ. ᐆᑦᑑᑎᒋᓗᒍ,
ᐅᐸᖃᑦᑕᕐᓂᐅᔪᒧᑦ ᐅᓂᒃᑳᑦ ᕿᒥᕐᕈᓚᐅᖅᑕᕗᑦ
ᓇᓗᓇᐃᕆᓯᒪᕗᑦ ᐅᐸᖃᑦᑕᕐᓃᑦ ᓇᑉᐸᒋᓐᖏᑕᖏᓘᓐᓃᑦ
ᐅᐸᑦᑎᐊᖃᑦᑕᕐᒪᑕ, ᐃᓚᖏᓐᓂ ᑎᑭᐅᑎᒻᒪᕆᑦᑐᑦ 27
ᐳᓴᑐᐃᓐᓇᑦ ᐅᐸᑦᑎᐊᖃᑦᑕᖅᑐᑎᑦ. ᑕᒪᓐᓇ
ᐊᑦᑐᐃᓂᖃᕐᒪᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᐃᓕᓐᓂᐊᑦᑎᐊᓐᖏᔾᔪᑕᐅᖃᑦᑕᖅᑐᓂ ᐱᓕᕕᒻᒧᑦ.
ᐊᑕᐅᓯᕐᒧᑦ ᑖᒃᓱᒧᖓ ᐋᖅᑭᑦᑕᐅᔪᓐᓇᔾᔮᖏᑦᑐᖅ.
ᐃᖅᑲᓇᐃᔭᖅᑎᑭᒃᓴᖃᑦᑕᕐᓂᖅ ᑕᐃᒪᓐᓇ ᓄᓇᕘᑉ
ᒐᕙᒪᒃᑯᖏᓐᓂ ᐊᑐᓕᖅᑎᒃᓯᓇᓱᒃᑎᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒧᑦ ᐊᑦᕕᐊᕈᑎᐅᕗᖅ
ᑲᔪᓯᑎᑕᐅᑦᑎᐊᕐᓂᐊᕈᓂ.

The Education Act calls for a legislative
review. In our view, the review by the
Legislative Assembly provides an
opportunity to look at the progress made
on the implementation to date, as well as
internal and external challenges to
implementation.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐅᖃᖅᓯᒪᖕᒪᑦ
ᕿᒥᕐᕈᓇᒃᑕᐅᔭᕆᐊᓕᒃ. ᒪᓕᒐᓕᐅᖅᑏᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ
ᕿᒥᕐᕈᓇᖅᑕᐅᑎᓪᓗᒍ ᐱᕕᒃᓴᖃᒻᒪᑕ
ᕿᒥᕐᕈᓇᒍᓐᓇᕐᓂᐊᕐᒪᑕ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᔪᑦ
ᐅᓪᓗᒥᒧᑦ ᑭᓱᒻᒪᖔᑕ, ᐊᒻᒪᓗ ᐊᓪᓚᕝᕕᐅᑉ ᐃᓗᐊᓂ
ᐊᒻᒪᓗ ᓯᓚᑖᓂᓗ ᐊᑐᓕᖅᑎᒃᓯᓂᕐᒧᑦ ᐊᑦᓱᕈᓐᓇᖅᑐᑦ
ᓇᓗᓇᐃᖅᑕᐅᓗᑎᒃ.

The Department of Education has agreed
with our recommendations and has made
several commitments in its responses.
Mr. Chairman, your Committee may
wish to seek details from officials about

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᖏᖅᓯᒪᔪᑦ
ᐊᑐᓕᖁᔭᓕᐊᒃᑎᓐᓂᒃ ᐅᓄᖅᑐᓂᑦᓗ ᐊᖏᖅᓯᒪᓪᓗᑎᒃ.
ᐃᒃᓯᕙᐅᑖᖅ, ᑲᑎᒪᔨᕋᓛᑎᑦ ᑖᒃᑯᓄᖓ
ᐃᓗᓕᑯᓗᔭᖏᓐᓄᑦ ᐊᐱᖅᓱᕐᓂᐊᖅᑐᒃᓴᐅᔪᑦ ᑖᒃᑯᐊ
ᒥᑦᓵᓄᑦ ᐱᓗᐊᖅᑐᒥ ᑲᑎᒻᒪᔨᕋᓛᑦ ᐊᐱᖅᓱᑎᖃᕈᓐᓇᖅᑐᑦ
ᖃᓄᖅ ᐱᓕᕆᔨᐅᔪᑦ ᑭᐅᖃᖅᑕᕈᓐᓇᕐᓂᐊᕐᒪᖔᑕ.
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some of these actions. In particular, your
Committee may wish to ask how the
department intends to address the
shortage of bilingual teachers required to
deliver a bilingual education for all
students by 2019-2020.

ᐱᓗᐊᖅᑐᒥ, ᑕᐃᒃᑯᓄᖓ ᐃᓕᓴᐃᔨᑭᑦᓴᖅᑐᓂᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᐃᒍᓐᓇᖃᑦᑕᓂᐊᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᓂᒫᓄᑦ ᐊᕐᕌᒍ ᑎᑭᓚᐅᖏᓐᓂᖓᓂ 201920.

Mr. Chairman, this concludes my
opening remarks. My colleagues and I
would be pleased to answer any questions
that Committee Members may have.
Thank you.

ᐃᒃᓯᕙᐅᑖᖅ, ᑕᕝᕙ ᐃᓱᓕᒃᐳᑦ ᒪᑐᐃᖅᓯᒋᐊᕈᑎᒃᑲ.
ᐊᐱᖅᑯᑎᒃᓴᖅᑕᖃᑉᐸᑦ ᑭᐅᔪᓐᓇᑦᓯᐊᕐᓂᐊᕐᒥᔪᒍᑦ
ᑲᑎᒪᔨᕋᓛᓃᓐᖔᖅᑐᒥᒃ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Ferguson. I
would like to invite Ms. Okpik to make
her opening comments.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᕘᒐᓴᓐ.
ᖃᐃᖅᑯᓂᐊᓕᕆᕙᕋ ᑕᐃᒪ ᒥᔅ ᐅᒃᐱᒃ
ᒪᑐᐃᕆᐊᕈᑎᖏᓐᓂᒃ ᐅᖃᓪᓚᖁᓗᒍ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Good afternoon.
(interpretation ends) Today, I would like
to speak to the findings presented in the
Auditor General’s Report on Education
in Nunavut.
The Department of Education is
committed to providing high-quality
education opportunities to our students to
help them reach their full potential.
We worked very closely with the Office
of the Auditor General for over a year to
help them complete this report.
The report examines what the
Department of Education has done to
implement the Education Act since it was
passed in 2008. This involved examining
bilingual education, curriculum, student
assessment, inclusive education,
attendance, and parental involvement.
The facts presented in this report clearly
show what areas we need to focus on to
improve our education system. We agree
with all the findings presented by the
Auditor General. We are committed to

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓐᓄᓴᒃᑯᑦ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᓪᓗᒥ, ᐅᖃᐅᓯᖃᕈᒪᔪᖓ ᑕᒻᒪᖅᓯᒪᔪᕐᔪᐊᖅᑎᒃᑯᑦ
ᖃᐅᔨᓴᓚᐅᖅᑕᖏᓐᓂᒃ ᐅᓂᒃᑳᓕᐊᖏᓐᓃᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᓄᓇᕘᒥ.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᖏᖅᓯᒪᑦᓯᐊᖅᑐᑦ ᐱᐅᔪᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᕈᒪᓗᑎᒃ ᐃᓕᓴᖅᑐᓄᑦ. ᑕᐃᒪᓐᓇ
ᐃᑲᔪᖅᑕᐅᑦᓯᐊᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᓂᖏᑦ
ᐃᖅᑲᓇᐃᖅᑕᐅᖁᓪᓗᒋᑦ.
ᐃᖅᑲᓇᐃᖃᑎᒋᓚᐅᖅᑐᕗᑦ ᑎᑎᕋᕐᕕᖓᑦ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ ᐊᕐᕌᒍᓕᒫᖅ ᐃᑲᔪᖅᑕᐅᓪᓗᑎᒃ
ᐃᖅᑲᓇᐃᖅᓯᒐᓱᒃᑎᓪᓗᒋᑦ ᐅᓂᒃᑳᓕᐊᒥᓂᒃ.
ᐅᓂᒃᑳᑦ ᖃᐅᔨᓴᐃᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᖃᓄᐃᓕᐅᖅᓯᒪᓕᕐᒪᖔᑕ ᐊᑐᓕᖅᑎᒃᓯᓇᓱᒃᑎᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ 2008-ᒥ
ᑲᔪᓯᑎᑕᐅᓚᐅᖅᑎᓪᓗᒍ. ᖃᐅᔨᓴᐅᑕᐅᓚᐅᖅᑐᑦ ᐅᑯᐊ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᐃᖃᑦᑕᕐᓂᖅ,
ᐃᓕᓐᓂᐊᒐᒃᓴᐃᑦ, ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦ,
ᑭᒃᑯᓕᒫᑦ ᐃᓚᐅᑎᓪᓗᒋᑦ ᐃᓕᓴᖅᑎᒃᓯᓂᖅ,
ᐅᐸᒍᑎᖃᑦᑕᕐᓂᖅ, ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᒃ ᐃᓚᐅᑎᑦᑎᓂᖅ.
ᑕᕝᕙᓂ ᐅᓕᒃᑳᓂ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᑦ ᖃᐅᔨᔭᐅᓯᒪᖕᒪᑕ
ᓇᐅᒃᑯᑦ ᐱᐅᓯᒋᐊᕈᓐᓇᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᐊᐅᓚᓂᕆᔭᐅᔪᖅ. ᐊᖏᖃᑎᒋᑦᓯᐊᖅᑕᕗᑦ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ ᓴᖅᑭᓯᒪᔭᖏᑦ
ᐊᖏᖅᓯᒪᑦᓯᐊᖅᑐᒍᑦ ᐊᐅᓚᒃᔭᐃᔪᒪᓪᓗᑕ
ᐊᑐᓕᖁᔭᐅᔪᓕᒫᓂᒃ. ᐊᑐᓕᖅᑎᒃᓯᔪᒪᓪᓗᑕ ᐃᓚᖏᓪᓗ
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taking action to implement all the
recommendations and have already made
significant progress in some key areas of
our education system.

ᓯᕗᒧᐊᒃᓯᐊᑦᓯᒪᓕᕆᓪᓗᑎᒃ ᐊᑐᓕᖁᔭᓕᐊᕆᔭᐅᓯᒪᔪᓂᒃ
ᐱᒻᒪᕆᐅᔪᓂ.

The Department of Education supports an
inclusive education system. The
Education Act states that students must
receive adequate support to meet their
learning needs and achieve curriculum
outcomes. To do this, teachers must use
differentiated instruction. This approach
means teachers need to conduct
continuous learning assessments that will
show the progress of each student. We
have heard from teachers that
implementing inclusive education is
difficult because not enough training is
provided to teachers and student support
assistants on differentiated instruction.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᑲᔪᖅᑐᐃᕗᑦ ᑭᒃᑯᓕᒫᑦ
ᐃᓚᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐊᐅᓚᓂᖃᖁᓪᓗᒋᑦ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᑦ ᐅᖃᖅᓯᒪᖕᒪᑕ
ᐃᓕᓐᓂᐊᖅᑎᒡᒎᖅ ᐃᑲᔪᖅᑕᐅᑦᓯᐊᕆᐊᖃᒻᒪᑕ
ᐊᖑᒻᒪᑎᖁᓪᓗᒋᑦ ᐃᓕᑦᓴᕆᐊᖃᑦᑕᖏᓐᓂᒃ ᐃᓕᖁᓪᓗᒋᑦ.
ᑕᐃᒪᓐᓇᐃᓕᐅᖅᑎᓪᓗᒋᑦ, ᐊᑐᕆᐊᖃᖅᑐᑦ
ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐊᑐᕐᓂᐊᕐᓗᓂ.
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᕐᓗᑎᒃ ᑕᐃᒪᓐᓇ ᐃᓕᓴᐃᔩᑦ
ᖃᐅᔨᓴᐃᖏᓐᓇᖃᑦᑕᕐᓗᑎᓪᓗ ᑕᒪᒃᑯᓂᖓ ᐊᑐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᒃᐸᓪᓕᐊᔭᖏᓐᓂᒃ. ᑐᓴᖅᓯᒪᔪᒍᑦ
ᐃᓕᓴᐃᔨᓂᒃ ᐊᑐᓕᖅᑎᒃᓯᖃᑦᑕᖅᑐᓂᒃ ᐃᓗᓐᓇᖏᓐᓂᒃ
ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓇᕆᐊᑦᓴᖅ ᐱᔭᕐᓂᖏᒻᒪᓐ
ᐃᓕᓴᐃᔨᓪᓗ ᐱᓕᒻᒪᓴᖅᑕᐅᓯᒪᖏᓪᓗᐊᕐᒪᑕ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᑲᔪᖅᑎᐅᔪᑦ ᑕᐃᒪᓐᓇ
ᐃᓕᓴᐃᓂᐊᕐᓗᓂ.

We are working to determine how to
mandate differentiated instruction
training for all educators by reviewing
best practices in differentiated instruction
training in other jurisdictions. To meet
our needs in this area, we will complete a
three-year work plan to develop,
implement, and evaluate differentiated
instruction training and ensure that
student support assistant training includes
differentiated instruction training.
A key element of the Education Act is
bilingual instruction. Implementing
bilingual education is a major
undertaking, and we underestimated the
time and effort required to fully
implement this requirement under the
Act. Our students need to be taught by
qualified bilingual educators using
bilingual curriculum and materials. We
need to know if we have enough
qualified bilingual teachers to meet the
current bilingual education requirements
for kindergarten to grade 3 and determine

ᖃᓄᕐᓕ ᒫᓐᓇ ᐃᖅᑲᓇᐃᔭᓕᖅᑐᒍᑦ ᖃᓄᖅ
ᑎᓕᔭᐅᓯᒪᔾᔪᑎᓕᐅᕈᓐᓇᕐᒪᖔᑕ ᑕᒪᒃᑯᓄᖓ
ᐃᓕᓴᐃᔾᔪᑎᐅᖃᑦᑕᖅᑐᑦ ᕿᒥᕐᕈᓇᖅᑕᐅᓪᓗᑎᒃ
ᐊᔾᔨᒌᖏᑦᑐᑦ ᐱᐅᓂᕐᐹᖑᔪᑦ ᑕᒪᒃᑯᓄᖓ
ᐃᓕᓴᐃᔾᔪᑎᐅᖃᑦᑕᖅᑐᑦ ᐊᕐᕌᒍᓄᑦ ᐱᖓᓱᓄᑦ
ᐃᖅᑲᓇᐃᔭᕐᓗᑎᒃ ᐸᕐᓇᐃᓂᐊᖅᑐᒍᑦ ᑖᑦᓱᒥᖓ ᓴᓇᓗᑎᒃ
ᐊᑐᓕᖅᑎᒃᓯᔾᔪᑕᐅᓂᐊᖅᑐᓂᒃ ᐊᒻᒪ
ᐃᓕᓴᐃᔾᔪᑕᐅᖃᑦᑕᓂᐊᖅᑐᓂᒃ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᐊᒻᒪ ᐱᒻᒪᕆᐅᓂᕆᔭᖓ
ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ ᐱᖁᔭᕐᔪᐊᖅ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᐃᖃᑦᑕᕐᓂᖅ.

ᐊᑐᓕᖅᑎᒃᓯᓂᖅ ᐱᖁᔭᕐᔪᐊᓂᒃ ᑕᒪᒃᑯᓂᖓ ᒪᕐᕉᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᖅᑎᑦᑎᓂᖅ.
ᑲᔪᓯᑎᓐᓂᐊᕐᓗᒍ ᐊᑦᓱᕈᓐᓇᖅᑐᒻᒪᑦ ᐊᑯᓂᐅᓂᐊᖅᓱᓂᓗ
ᐊᑐᓕᖅᑎᒃᓴᕆᐊᑦᓴᖅ ᑖᑦᓱᒥᖓ ᐱᖁᔭᕐᔪᐊᒥᒃ.
ᐃᓕᓐᓂᐊᖅᑎᕗᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓴᖅᑕᐅᔭᕆᐊᖃᒻᒪᑕ
ᐃᓕᓐᓂᐊᕐᓂᒥᓂᒃ ᐱᔭᕇᖅᓯᒪᑦᓯᐊᖅᑐᓂᒃ ᐃᓕᓴᐃᓂᖅ
ᒪᕐᕉᓂᑦᓗ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᐃᔾᔪᑎᒃᓴᓂᒃ.
ᖃᐅᔨᒪᔭᕆᐊᖃᕐᒥᔪᒍᑦ ᑕᒪᒃᑯᓂᖓ ᐊᒥᒐᖏᑦᑐᓂᒃ
ᐃᓕᓴᐃᔨᑖᕆᐊᖃᕋᑦᑕ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓕᓴᐃᔪᓐᓇᕐᓂᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕆᐊᓕᕋᑖᕐᓂᕐᒥᑦ
ᖁᕝᕙᓯᓐᓂᕐᒧᑦ 3-ᒧᑦ ᖃᐅᔨᓗᑎᓪᓗ ᖃᔅᓯᐅᓂᐊᕐᒪᖔᑕ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓕᓴᐃᔨᖃᕆᐊᖃᕐᓂᐊᕐᒪᖔᑕ ᓯᕗᓂᑦᑎᓐᓂ.
ᑕᐅᑦᑐᒐᕆᔭᐅᓗᐊᕐᓂᐊᖅᑐᖅ ᐱᓕᕆᕕᐅᔪᒥ
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the number of bilingual teachers we will
need in the future. This will be a major
focus for the department over the
upcoming school year.

ᖃᐃᕙᓪᓂᐊᔪᒥ ᐃᓕᓐᓂᐊᕐᓇᐅᓂᐊᖅᑐᒥᑦ.

To meet our language of instruction
requirements under the Education Act,
we are developing a database to gather
data on educators’ bilingual capacities at
all levels within the kindergarten to grade
12 school system. This database will
include existing educators’ training and
language skill sets and where placements
are needed to deliver the language of
instruction models in each school.

ᐅᖃᐅᓰᑦ ᐅᑦᑐᖅᑕᐅᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᓂᐊᖅᑐᑦ
ᒪᓕᒃᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ, ᒫᓐᓇ
ᖃᕆᓴᐅᔭᕐᑰᖅᑐᒃᓴᓂᒃ ᖃᑎᖅᓱᐃᕙᓪᓕᐊᔪᒍᑦ ᒪᕐᕈᐃᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᑕ
ᐱᒋᐊᓕᓵᖅᑐᓄᑦ ᖁᕝᕙᓯᓂᓕᒃᒧᑦ 12-ᒧᑦ
ᖃᕆᓴᐅᔭᒃᑰᖅᑎᑕᐅᔪᑦ ᐊᑐᕐᓂᐊᖅᑐᑦ ᐃᓕᓴᐃᔨᓄᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᓪᓗ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂ ᐊᑐᓕᖅᑎᑕᐅᓗᑎᓪᓗ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓂ.

Together with Arctic College, we are
working to strengthen our education
system by reviewing the Nunavut
Teacher Education Program. We want to
determine ways to increase Inuit
language teachers and track the number
of bilingual students who enter and
successfully complete the program each
year.
We look forward to participating in the
upcoming review of the Education Act by
the Legislative Assembly. We are
prepared to consider changes to the
provisions concerning bilingual
education, if necessary, to provide the
best education possible to our students.

ᓯᓚᑦᑐᓴᕐᕕᒃ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᓪᓗᑎᒃᑯ, ᒫᓐᓇ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓴᖏᑦᑎᓴᕐᒃᐸᓪᓕᐊᔭᕗᑦ
ᕿᒥᕐᕈᓇᖅᓱᑦᑎᒃᑯ ᓄᓇᕘᒥ ᐃᓕᓴᐃᔨᒃᓴᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑏᑦ. ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ
ᐊᑐᖅᖢᑎᒃ ᐃᓕᓴᐃᓂᑦ ᐊᒥᓱᕈᕆᐊᖅᐸᓪᓕᐊᒍᑎᒃᓴᓂᑦ
ᖃᐅᔨᓇᓱᑉᐳᒍᑦ ᓈᓴᖅᐸᓪᓗᒋᓪᓗ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᑕᒪᒃᑮᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᑉᐸᓪᓕᐊᔪᓂᑦ
ᑲᔪᓯᕙᓪᓕᐊᑎᓪᓗᒋᑦ ᐊᕐᕌᒍᑕᒫᑦ.

ᓂᕆᐅᑦᑎᐊᖅᐳᒍᑦ ᕿᒥᕐᕈᖃᑕᐅᓛᕐᓂᑎᓐᓂ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᐱᖁᔭᕐᔪᐊᖓᓂᒃ
ᒪᓕᒐᓕᐅᖅᑎᑯᓐᓄᑦ. ᐊᑐᐃᓐᓇᐅᕗᒍᑦ ᐊᓯᔾᔨᖅᑕᐅᔪᒪᔪᓂᑦ
ᒪᓕᒐᕐᒧᑦ ᐱᔾᔪᑎᖃᖅᑐᓂᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓐᓂᐊᕈᑎᖃᕐᓂᕐᒥᒃ, ᐱᔭᕆᐊᖃᖅᐸᑦ,
ᐱᐅᓛᖑᒍᓐᓇᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᕐᓂᖃᖁᓪᓗᒍ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑎᓐᓄᑦ.

Effective student assessment, up-to-date,
standardized curriculum and resources
and a comprehensive approach to literacy
development are vital components of
successful inclusive education.

ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᖃᐅᔨᓴᐃᖃᑦᑕᕐᓂᖅ, ᒫᓐᓇᒧᑦ
ᐋᖅᑭᐊᖅᑕᐅᓯᒪᔪᑦ, ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᑦ
ᐃᓕᓐᓂᐊᕈᑏᓪᓗ ᐊᒻᒪᓗ ᐊᑕᖏᐅᒪᔪᖅᓯᐅᑦ
ᑎᑎᕋᕈᓐᓇᓂᕐᒧᑦ ᐱᓪᓗᐊᑕᐅᕗᑦ ᑲᔪᓯᓂᖃᑦᑎᐊᕐᓂᐊᕈᓂ
ᐱᖃᓯᐅᑎᑦᑎᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ.

Under our Education Act, we are required
to maintain a program of Nunavut-wide
assessment to assess the literacy of
students in each language and their
numeracy skills. We need an effective
assessment framework to gather reliable

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖁᑎᑦᑕ ᐊᑖᓂ,
ᑎᓕᐅᖅᑕᐅᓯᒪᕗᒍᑦ ᓄᓇᕘᓕᒫᒧᐊᖓᔪᒥᒃ
ᖃᐅᔨᓴᐃᓂᖅᑕᖃᖃᑦᑕᖁᓪᓗᑕ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᑎᑎᕋᕈᓐᓇᕐᓂᕆᔭᖏᓐᓂᑦ ᐊᑐᓂ ᐅᖃᐅᓯᕐᓄᑦ ᐊᒻᒪ
ᓈᓴᐅᓯᕆᔪᓐᓇᕐᓂᖏᓐᓂᑦᑕᐅᖅ.
ᖃᐅᔨᓴᐃᒍᑎᖃᑦᑎᐊᕆᐊᖃᖅᐳᒍᑦ
ᑲᑎᑎᑦᑎᒍᓐᓇᑦᑎᐊᖁᓪᓗᑕ ᐃᓕᓐᓂᐊᑏᑦ
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student achievement data to improve
student learning and assess the overall
effectiveness of our school system.

ᐃᓕᑉᐸᓪᓕᐊᑦᑎᐊᕐᓂᖏᓐᓂᑦ ᐱᐅᓯᒋᐊᕈᑕᐅᒐᔭᖅᑐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᓐᓂᐊᖅᑕᖏᓐᓂᑦ ᐃᓕᓐᓂᐊᕐᕕᑦᑕᓗ
ᐊᑕᖏᐅᒪᔪᒃᑯᑦ ᐊᑑᑎᖃᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ.

We have researched assessment tools in
other jurisdictions and discussed
assessment with partner jurisdictions that
have similar student populations and
concluded that the Fountas & Pinnell
Benchmark Assessment System will be
very effective in Nunavut. Given this, the
department has decided to adopt the
assessment system for use in Nunavut
schools.

ᖃᐅᔨᓴᕆᐊᖅᓯᒪᕗᒍᑦ ᖃᐅᔨᓴᕈᑕᐅᓲᓂᑦ ᐊᓯᖏᓐᓂᑦ
ᒐᕙᒪᖃᕐᕕᐅᔪᓂᑦ ᐅᖃᖃᑎᒌᒍᑎᒋᓯᒪᓪᓗᒋᓪᓗ
ᐱᓕᕆᖃᑎᒋᕙᑦᑕᕗᑦ ᒐᕙᒪᐅᖃᑎᒌᒃᑯᓐᓃᖔᖅᑐᓂᑦ
ᑕᐃᒪᐃᑦᑐᓴᐃᓐᓇᐸᓗᒻᒥᒃ ᐊᒥᓲᑎᒋᓂᖃᖅᑐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᓇᓗᓇᐃᕆᓪᓗᑕᓗ ᑕᐃᔭᐅᔪᖅ
Foundas and Pinnell ᐊᔾᔨᒌᑎᑕᐅᓯᒪᔪᒥᒃ
ᖃᐅᔨᓴᐃᒍᑎ ᐊᑑᑎᖃᑦᑎᐊᕐᓂᐊᕐᒪᑦ ᓄᓇᕗᒻᒥ.
ᑕᐃᒪᐃᓐᓂᖓᓄᑦ, ᐱᓕᕆᕕᕗᑦ ᐋᖅᑮᓯᒪᕗᑦ ᑕᒪᑐᒥᖓ
ᖃᐅᔨᓴᐃᓂᕐᒥᒃ ᐊᑐᖅᑕᐅᓂᐊᖁᓪᓗᒍ ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᕕᓐᓂ.

We have seen that the English materials
are very transferable. This means we will
easily be able to create parallel and
equivalent reading and resource materials
to allow us to deliver the benchmark
assessment system in Inuktut and French.

ᖃᐅᔨᓯᒪᕗᒍᑦ ᖃᓪᓗᓈᑎᑑᖅᑐᑦ ᐃᓕᓐᓂᐊᕈᑏᑦ
ᐃᓄᒃᑑᖓᓕᖅᑎᑕᐅᔪᓐᓇᑦᑎᐊᕐᒪᑕ. ᑕᒪᑐᒨᓇ
ᓴᓇᒍᓐᓇᕐᓂᐊᖅᑐᒍᑦ ᓇᓕᒧᐊᖅᑐᓂᑦ
ᐅᖃᓕᒫᕈᓐᓇᕈᑎᓂᑦ ᐊᓯᖏᓐᓂᓪᓗ ᐃᓕᓐᓂᐊᕈᑎᓂᑦ
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᖅ ᖃᐅᔨᓴᐅᑎᑦ
ᐊᑐᖅᑕᐅᔪᓐᓇᖁᓪᓗᒍ ᐃᓄᒃᑐᑦ ᐅᐃᕖᑎᑐᓪᓗ.

Learning begins at birth and follows right
up to adulthood. To support this, we have
adopted the early years evaluation tool
for our learners just entering
kindergarten. The assessments can be
given in the fall and spring of the
kindergarten year to determine student
progress and to help plan for supports for
children when they enter grade 1. These
assessments will be shared with parents
to help them understand their child’s
strengths and areas that need further
development.

ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᒋᐊᖅᐸᑉᐳᖅ ᐃᓅᔪᖃᑐᐊᕐᒪᑦ ᑖᕗᖓ
ᑎᑭᓪᓗᒍ ᐃᓐᓇᓐᖑᕋᓱᓐᓂᕐᒧᑦ. ᑕᓐᓇ ᐃᑲᔪᖅᑕᐅᖁᓪᓗᒍ,
ᐃᓕᓐᓂᐊᓕᓐᖏᑦᑐᓄᑦ ᖃᐅᔨᓴᐅᕈᑎᓕᐅᖅᓯᒪᕗᒍᑦ
ᒥᑭᓛᓄᑦ ᐃᓯᖅᐸᓪᓕᐊᓕᑕᐃᓐᓇᑎᓪᓗᒋᑦ. ᑖᒃᑯᐊ
ᐊᑐᖅᑕᐅᔪᓐᓇᖅᐳᖅ ᐅᑭᐊᒃᓵᒥ ᐅᐱᕐᖔᒥᓗ ᒥᑭᓛᓄᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᓇᓗᓇᐃᖅᑕᐅᖁᓪᓗᒍ
ᐃᓕᓐᓂᐊᑦᑎᐊᕐᓂᖏᑦ
ᐸᕐᓇᐅᑎᓕᐅᖅᐸᓪᓕᐊᒍᑎᒋᓪᓗᒋᓪᓗ ᐃᑲᔫᑎᒃᓴᖏᓐᓄᑦ
ᖁᑦᑎᓂᓕᒃ 1-ᒧᐊᖅᐸᓪᓕᐊᑎᓪᓗᒋᑦ. ᑕᒪᒃᑯᐊ
ᖃᐅᔨᓴᐅᑏᑦ ᐅᓂᒃᑲᐅᔾᔭᐅᖃᑦᑕᕐᓂᐊᖅᐳᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᑐᑭᓯᐊᑦᑎᐊᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖏᑕ
ᐊᔪᓐᖏᑕᖏᓐᓂᒃ ᓇᐅᒃᑯᑦ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕆᐊᖃᕐᒪᖔᑕ.

Our multi-layered approach to
assessment using formative assessments,
benchmark assessments, and summative
assessments will begin in the 2014-15
school year.

ᐊᔾᔨᒌᓐᖏᑐᒃᑯᑦ ᖃᐅᔨᓴᐃᒍᑎᕗᑦ ᐊᖅᑯᑎᒋᓪᓗᒋᑦ
ᐱᕈᖅᐸᓪᓕᐊᓂᐅᕙᒃᑐᑦ, ᐊᔾᔨᒌᒃᑎᑕᐅᔪᓂᑦ ᖃᐅᔨᓴᐃᓃᑦ
ᐊᒻᒪᓗ ᓇᐃᓈᖅᓯᒪᔪᐃᓪᓗ ᖃᐅᔨᓴᐃᓃᑦ
ᐊᑐᖅᑕᐅᓯᒋᐊᓛᖅᐳᑦ 2014-2015
ᐃᓕᓐᓂᐊᕐᓇᐅᓂᖓᓂ.

The Literacy Framework for Nunavut
Schools will be developed in stages. The
first stage focusing on kindergarten to
grade 4 will be delivered in the 2014-15

ᑎᑎᕋᕈᓐᓇᕐᓂᕐᒧᑦ ᐋᖅᑭᒃᓯᒪᔪᖅ ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐱᕙᓪᓕᐊᔭᐅᓂᐊᖅᐳᖅ
ᐊᒡᒍᑐᖅᑕᐅᓯᒪᓗᓂ. ᓯᕗᓪᓕᖅᐹᖑᓂᐊᖅᑐᖅ ᒥᑭᓛᓂᒃ
ᖁᑦᑎᓂᓕᒃ 4-ᒧᑦ ᐱᒋᐊᖅᑕᐅᓂᐊᖅᑐᖅ 2014-2015
ᐃᓕᓐᓂᐊᕐᓇᐅᓕᖅᐸᑦ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑏᑦ
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school year. These materials will be
available in Inuktitut, English, and
French to meet our students’ needs.
A major element of the literacy
framework is the Balanced Literacy
program. Balanced literacy is a
comprehensive approach to literacy
development. It involves guided reading,
guided writing, and word study.
Guided reading, guided writing, and
word study involve teaching by showing.
Teachers will model good reading and
writing skills. Students will practise what
they have been shown and move on to
independent learning when they are
ready. Word study allows teachers to
assign student activities that help them
accurately recognize words and
effectively use written words to convey
meaning.
Teachers will receive in-depth training on
literacy acquisition, giving them the skills
to deliver this very effective literacy
program. The reading program uses
levelled books. We have purchased
English language levelled books for all
schools and we are working with a local
Inuit publisher to produce an extensive
series of levelled books in Inuktut.

ᐊᑐᐃᓐᓇᐅᓂᐊᖅᑐᑦ ᐃᓄᒃᑎᑐᑦ, ᖃᓪᓗᓈᑎᑐᑦ
ᐅᐃᕖᑎᑐᓪᓗ ᐃᓕᓐᓂᐊᕈᑕᐅᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ.
ᑎᑎᕋᕈᓐᓇᕐᓂᕐᒧᑦ ᐋᖅᑭᒃᓯᒪᔪᒧᑦ ᐱᓪᓗᐊᑕᐅᔪᖅ
ᑐᑭᓕᐊᖅᑐᒥᒃ ᑎᑎᕋᕈᓐᓇᕐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕈᑎᑦ.
ᑎᑎᕋᕈᓐᓇᕐᓂᕐᒧᑦ ᑐᑭᓕᐊᖅᓯᒪᔪᖅ
ᐊᑕᖏᐅᒪᔪᖅᓯᐅᑕᐅᕗᖅ ᑎᑎᕋᕈᓐᓇᖅᓯᕙᓪᓕᐊᓂᕐᒧᑦ.
ᐅᖃᓕᒫᕈᓐᓇᖅᓯᕙᓪᓕᐊᓂᕐᒧᑦ ᐱᖃᓯᐅᑎᔪᖅ,
ᑎᑎᕋᕈᓐᓇᖅᓯᕙᓪᓕᐊᓂᕐᒧᓪᓗ ᐊᒻᒪ
ᐱᓕᕆᐊᖑᒋᐊᓕᓐᓂᑦ ᑎᓕᐅᖅᑕᐅᓂᒃᑯᑦ.
ᐅᖃᓕᒫᕈᓐᓇᖅᓯᕙᓪᓕᐊᒍᑎᑦ, ᑎᑎᕋᕈᓐᓇᖅᓯᕙᓪᓕᐊᒍᑎᑦ
ᐱᓕᕆᑎᑕᐅᓂᒃᑯᓪᓗ ᐃᓕᓐᓂᐊᖅᑕᐅᕙᓐᓂᐊᖅᐳᑦ
ᑕᑯᑎᑕᐅᖃᑦᑕᓂᒃᑯᑦ. ᐃᓕᓴᐃᔩᑦ
ᐊᔾᔨᐅᒪᔭᒃᓴᑦᑎᐊᖑᓂᐊᖅᑐᑦ ᐅᖃᓕᒫᕈᓐᓇᑦᑎᐊᓂᕐᒥᒃ
ᑎᑎᕋᕈᓐᓇᑦᑎᐊᕐᓂᕐᒥᓪᓗ. ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐆᑦᑐᕋᖃᑦᑕᕐᓂᐊᖅᐳᑦ ᑕᑯᑎᑕᐅᓂᕆᔭᒥᓂᒃ
ᐃᒥᒃᑰᖅᑐᒥᓪᓗ ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᑎᑕᐅᓗᑎᑦ
ᓈᒻᒪᓯᑉᐸᑕ. ᐅᖃᐅᓯᕐᓂᑦ ᑎᓕᐅᕆᖃᑦᑕᓂᒃᑯᑦ ᐃᓕᓴᐃᔩᑦ
ᐱᓕᕆᑎᑦᑎᒍᓐᓇᖅᓯᒐᔭᖅᐳᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐃᓕᓴᖅᓯᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ ᐅᖃᐅᓯᕐᓂᑦ
ᐊᑐᑦᑎᐊᕐᓗᒋᓪᓗ ᐅᖃᐅᓯᕐᓂᑦ ᑐᑭᓯᓇᖅᑎᑦᑎᓇᓱᓐᓂᕐᒧᑦ.
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᐊᕆᕗᑦ
ᑎᑎᕋᕈᓐᓇᖅᓯᕙᓪᓕᐊᒍᑎᓂᑦ, ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓴᐃᔪᓐᓇᑦᑎᐊᖁᓪᓗᒋᑦ. ᐅᖃᓕᒫᕈᓐᓇᕐᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕈᑎᑦ ᐊᑐᖃᑦᑕᖅᐳᑦ ᑐᑭᓕᐊᕆᓂᕐᒧᑦ
ᐅᖃᓕᒫᒐᕐᓂᑦ. ᓂᐅᕕᖅᓯᒪᓪᓗᑕᓗ ᖃᓪᓗᓈᑎᑑᖅᑐᓂᑦ
ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓄᑦ ᐱᓕᕆᖃᑎᖃᖅᑐᑕᓗ ᐃᓄᒃᑐᑦ
ᐅᖃᓕᒫᒐᓕᐅᖅᑎᒥᒃ ᓴᖅᑭᑕᐅᓛᖅᑐᓂᑦ
ᐊᔾᔨᒌᓐᖏᕈᓘᔭᖅᑐᐃᑦ ᑐᑭᓕᐊᕆᓂᕐᒧᑦ ᐅᖃᓕᒫᒐᕐᓂᑦ
ᐃᓄᒃᑎᑐᑦ.

A great deal of effort has been made to
create made-in-Nunavut curriculum. We
lack the personnel to do this work for
every area of the curriculum. In some
subject areas, it is more practical to adopt
a curriculum from a partner jurisdiction
and develop local content or strategies for
the use of that curriculum.

ᐊᒃᓱᕉᑕᐅᓯᒪᕕᔾᔪᐊᖅᐳᖅ ᓄᓇᕗᒻᒥ ᓴᖅᑭᑕᐅᓯᒪᔪᓂᑦ
ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖅᑕᐅᖁᓪᓗᒍ. ᑭᓯᐊᓂᓕ ᐱᓕᕆᔨᒃᓴᓂᑦ
ᑕᒪᒃᑯᓂᖓ ᐊᒥᒐᕋᑦᑕ ᐊᑕᖏᖅᑕᐅᔪᓐᓇᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖅᑕᐅᔭᕆᐊᓕᓕᒫᑦ. ᐃᓚᖏᓐᓂ
ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᓕᓐᓂᑦ ᐃᓗᐊᕐᓂᖅᓴᐅᕙᑉᐳᖅ
ᐊᑐᖔᖅᑐᒋᑦ ᒐᕙᒪᖃᕐᕕᐅᑉ ᐊᓯᐊᓂᒃ
ᐱᓕᕆᖃᑎᒋᕙᑦᑕᑦᑕ ᐃᓕᓐᓂᐊᕈᑎᓂᑦ
ᐸᕐᓇᐅᑎᓕᐅᓕᖅᑐᒍᓗ ᐊᑐᖅᑕᐅᓂᒃᓴᖏᓐᓄᑦ.

Adopting and adapting curriculum from a
partner jurisdiction provides many
advantages:

ᐃᓕᓐᓂᐊᕈᑎᓂᑦ ᐊᓯᐊᓂᒃ ᒐᕙᒪᖃᕐᕕᒻᒦᖔᖅᑐᑦ
ᐋᖅᑭᒃᓱᐃᕙᓪᓕᐊᓗᓂ ᐊᑐᖅᑕᐅᓂᕆᔭᖏᑦ ᐊᒥᓱᓂᑦ
ᐱᐅᓂᖃᖅᐳᑦ:
•

ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᑐᓂᑦ
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•

•

•

ᓇᓗᓇᐃᕆᔾᔪᑎᑦᑎᐊᕙᐅᕗᑦ ᑲᓇᑕᓕᒫᒧᐊᖓᔪᓂᑦ
ᖁᑦᑎᖕᓂᖏᓐᓄᑦ ᓂᕆᐅᒋᔭᐅᔪᓂ.

It provides clear learning outcomes
that reflect a national level of
expectation.
•

ᐃᓕᓐᓂᐊᕈᑎᑕᖃᖅᐳᖅ
ᐋᖅᑭᒋᐊᖅᑕᐅᓯᒪᑦᑎᐊᓕᖅᑐᓂᑦ ᐃᓕᓴᐃᓂᕐᒧᑦ
ᖃᐅᔨᓴᐃᓂᕐᒥᓪᓗ ᐃᓕᓐᓂᐊᕈᑎᓂᓪᓗ ᐃᑲᔫᑕᐅᔪᓂᑦ
ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᓪᓗ.

•

ᐊᔾᔨᒌᓂᒃ ᖃᐅᔨᓴᕈᑎᖃᓐᓂᕐᒧᑦ ᖃᓄᖅᑑᕈᑎᑦ
ᐱᑕᖃᕐᓂᐊᖅᑐᑦ ᐋᖅᑭᒃᓯᒪᐅᑎᐅᓂᐊᖅᑐᓂᒃ
ᑭᐅᒍᓐᓇᑦᑎᐊᕆᐊᖃᓐᓂᕐᒧᑦ
ᐃᓱᒪᓕᐅᑦᑎᐊᖅᐸᖁᓪᓗᑕ ᓈᒻᒪᑦᓯᐊᖅᑎᒋᓂᖏᓐᓂᒃ
ᐃᓕᓴᐃᔾᔪᓯᐅᕙᒃᑐᐃᑦ.

There are well-developed resources
for teaching and assessing the
curricula which better supports
teachers and students.
Common assessment strategies will
exist that provide an accountability
framework to help us make wellinformed decisions on the
effectiveness of the study programs.

Adopting and adapting math, science,
and English language arts curricula and
resources from our partner jurisdictions
of the Northwest Territories and Alberta
will provide us with updated standard
curriculum. This will ensure consistent
and relevant learning experiences for all
Nunavut students and help our students
achieve grade levels and successfully
move forward in the system.

ᐃᓕᕝᕕᖃᖅᐸᓪᓕᐊᓂᖅ ᐋᖅᑭᒋᐊᕆᓂᕐᓗ ᓈᓴᐃᔾᔪᓯᓂᒃ,
ᑭᓱᑐᐃᓐᓇᕐᓂᒃ ᑭᒡᓕᓯᓂᐊᕐᓂᕐᒥᒃ, ᐊᒻᒪᓗ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓕᓴᐃᔾᔪᓯᐅᔪᒥᒃ ᐊᒻᒪᓗ ᑭᑐᓂᒃ ᐊᑐᐃᓐᓇᐅᔪᓂᒃ
ᐱᓕᕆᖃᑎᒌᔭᑦᑎᓐᓂᒃ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᑦ ᓄᓇᑦᑎᐊᒥ
ᐊᐅᐴᑕᒥᓪᓗ ᐊᑐᐃᓐᓇᖃᕈᑎᒋᓂᐊᖅᑕᕗᑦ
ᓄᑖᓐᖑᕆᐊᖅᓯᒪᔪᓂᒃ ᑕᒪᐃᓐᓄᑦ ᐃᓕᓴᐃᔾᔪᓯᐅᔪᓄᑦ.
ᑕᒪᓐᓇ ᓇᓗᓇᓐᖏᔾᔪᑕᐅᒃᑲᓂᓐᓂᐊᖅᑐᖅ ᐊᔾᔨᒌᔾᔫᒥᔪᓂᒃ
ᐊᑑᑎᖃᑦᓯᐊᖅᑐᓂᓪᓗ ᐃᓕᓐᓂᐊᖅᑕᐅᕙᑦᑐᓂᒃ
ᓄᓇᕘᓕᒫᒥ ᐃᓕᓐᓂᐊᖅᑎᐅᔪᓄᑦ
ᐃᑲᔪᕈᑕᐅᒃᑲᓂᕐᓗᑎᒡᓗ ᐊᖑᒪᑦᑎᐊᖁᓪᓗᒋᑦ
ᖁᑦᑎᓐᓂᕆᒋᐊᖃᖅᑕᒥᓐᓂᒃ ᖁᑦᑎᓐᓂᓕᓐᓂᒃ
ᑲᔪᓯᓂᖃᑦᑎᐊᕐᓗᑎᓪᓗ ᐃᓂᓪᓚᖓᐅᑎᐅᔪᒥ.

It is important to note that the Auditor
General stated that the department,
parents, students, schools, and
communities will need to work together
in order to successfully implement the
Education Act.

ᐱᒻᒪᕆᐅᒋᕗᖅ ᐅᖃᕆᐊᒥᒃ ᑲᓇᑕᐅᑉ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᖓ
ᐅᖃᓚᐅᕐᓂᖓᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ,
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ, ᐃᓕᓐᓂᐊᖅᑎᑦ, ᐃᓕᓐᓂᐊᕐᕕᑦ
ᓄᓇᓕᐅᔪᓪᓗ ᐱᓕᕆᖃᑎᒌᒋᐊᖃᓚᖓᒻᒪᑕ
ᑲᔪᓯᑎᑦᓯᑦᑎᐊᕐᓂᐊᕈᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᖓᓂᒃ.

We are working with our education
partners, the Nunavut Teachers
Association, and the Coalition of the
Nunavut District Education Authorities to
help parents, families, and communities
support student achievement.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑐᑎᖃᑎᒋᔭᑦᑎᓐᓂᒃ
ᐱᓕᕆᖃᑎᖃᖅᐳᒍᑦ ᑖᒃᑯᓂᖓ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔨᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓂᒃ ᐊᒻᒪᓗ ᓄᓇᕗᒻᒥ ᐊᕕᑦᑐᖅᓯᒪᔪᐃᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ ᐃᑲᔪᖅᑕᐅᔪᓐᓇᖁᓪᓗᒋᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ, ᐃᓚᒌᑦ, ᓄᓇᓕᐅᔪᓪᓗ
ᐃᑲᔪᖅᑐᐃᔪᓐᓇᑦᑎᐊᓕᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᑦ
ᑲᔪᓯᑦᑎᐊᕆᐊᖃᕐᓂᖏᓐᓂᒃ.

In the 2011-12 school year, Nunavut’s
average student attendance was 71.4
percent. Parental and community
engagement will give us the support we
need to improve student attendance,
which research shows is key to academic

2011-12 ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐊᕐᕌᒍᖓᓂ, ᓄᓇᕗᒻᒥ
ᐅᐸᑦᓯᐊᖅᑎᒋᕙᓐᓂᖏᑦ ᐃᓕᓐᓂᐊᖅᑎᑦ 71.4
ᐳᓴᒦᓚᐅᖅᑐᖅ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐊᒻᒪᓗ ᓄᓇᓕᒻᒥᐅᑕᐅᔪᑦ
ᐃᓚᐅᑎᒋᓂᖏᑎᒍᑦ ᐃᑲᔪᖅᑐᖅᑕᐅᔾᔪᑎᒋᓂᐊᖅᑕᕗᑦ
ᐱᕚᓪᓕᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᑦ ᐅᐸᑦᓯᐊᖅᐸᖁᓪᓗᒋᑦ,
ᑕᑯᑎᑦᓯᒍᑕᐅᓯᒪᒻᒪᑦ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᑎᒍᑦ
ᐊᖅᑯᑎᑦᓯᐊᕙᐅᑎᒋᓂᖓᓂᒃ ᐃᓕᓐᓂᐊᑦᑎᐊᓂᕐᒧᑦ.
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success. We have begun to work in this
area with the theme “Parents motivate,
Students participate, Together we can
graduate.”
We need to give parents, families, and
communities the tools to make sure our
students are in class, on time, and
mentally and physically ready to learn.
This is the formula for student success.
Supporting successful learning
experiences begins at birth. To help our
parents work with their children to
develop good reading skills, we are
giving all new parents in Nunavut a
series of culturally relevant books,
Baby’s First Library.
We are also providing all licensed
daycares and kindergarten classes in
Nunavut with new resources that reflect
our language, culture, and environment
and encourage play-based learning.
This audit of education in Nunavut from
the Auditor General of Canada has given
us a snapshot of where we are now in
implementing the Education Act. By
moving forward with the
recommendations in this report, I am sure
we will make substantial progress in
building an education system that helps
our students achieve success in school
and onward.
I look forward to answering your
questions. (interpretation) Thank you.
Chairman: Thank you, Ms. Okpik. Any
general comments or questions? Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I’m just wondering what
prompted you to pick the Department of

ᐱᓕᕆᕙᓪᓕᐊᓯᒪᓕᖅᐳᒍᑦ ᑕᕝᕘᓇ ᑕᐃᔭᐅᔪᒥᒃ,
‘ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᑲᔪᖏᖅᓴᐃᕙᒃᐳᑦ, ᐃᓕᓐᓂᐊᖅᑎᑦ
ᐃᓚᐅᑎᕙᒃᐳᑦ, ᐊᑕᐅᑦᓯᒃᑯᓪᓗ ᐱᔭᕇᖅᓯᔪᓐᓇᖅᐳᒍᑦ.’
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ, ᐃᓚᒌᑦ, ᓄᓇᓕᐅᔪᓪᓗ ᑐᓂᒋᐊᖃᖅᑕᕗᑦ
ᐊᑐᕈᓐᓇᖅᑕᒥᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ
ᐃᓕᓐᓂᐊᕐᕕᖕᓃᖃᑦᑕᖁᓪᓗᒋᑦ, ᑭᖑᕙᖅᐸᖏᓪᓗᑎᒃ, ᐊᒻᒪᓗ
ᐃᓱᒪᒃᑯᑦ ᑎᒥᒃᑯᓪᓗ ᐅᐸᓗᖓᐃᖅᓯᒪᑦᑎᐊᖃᑦᑕᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕈᓐᓇᕐᓂᐊᕐᒪᑕᒃ. ᑕᒪᓐᓇ ᐊᖅᑯᑕᐅᕗᖅ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᑲᔪᓯᑦᑎᐊᖅᐸᖁᓪᓗᒋᑦ.

ᐃᑲᔪᖅᑐᐃᕙᓐᓂᖅ ᐃᓕᓐᓂᐊᓪᓚᑦᑖᓂᕐᒥᒃ
ᑎᒍᓯᒍᓐᓇᓂᕐᒧᑦ ᐱᒋᐊᕐᓂᖃᖅᐸᖕᒪᑦ ᐃᓅᓕᕋᑖᓐᓂᕐᒥᓂᑦ.
ᐃᑲᔪᖅᑕᐅᔪᕈᓐᓇᖁᓪᓗᑕ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐱᓕᕆᖃᑎᖃᕈᓐᓇᖁᓪᓗᒋᑦ ᕿᑐᕐᖓᒥᓂᒃ
ᐅᖃᓕᒫᒍᓐᓇᑦᓯᐊᖅᐸᓪᓕᐊᖁᓪᓗᒋᑦ, ᑐᓂᕙᓪᓕᐊᓕᖅᑕᕗᑦ
ᓄᓇᕗᒻᒥ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓗᑉᑖᑦ ᐃᓕᖅᑯᓯᕐᒥᒍᑦ
ᐊᑑᑎᖃᑦᑎᐊᖅᑐᓂᒃ ᐅᖃᓕᒫᒐᕐᓂᒃ, ᓄᑕᖅᑲᑦ
ᐅᖃᓕᒫᒐᖃᕐᕕᖃᕆᐅᖁᓪᓗᒋᑦ.
ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᓕᕐᒥᕗᒍᑦ ᐃᓕᑕᕆᔭᐅᔪᓂᒃ
ᐸᐃᕆᕝᕕᐅᔪᓕᒫᓂᒃ, ᐃᓕᓐᓂᐊᖅᑎᓪᓗ
ᓄᑲᖅᑎᖅᐹᕆᔭᖏᓐᓂᒃ ᓄᑖᓂᒃ ᐊᑐᐃᓐᓇᕆᔪᓐᓇᖅᑕᒥᓐᓂᒃ
ᑭᑐᓂᒃ ᑕᑯᑎᑦᓯᓂᖅᓴᓂᒃ ᐅᖃᐅᓯᑦᑎᓐᓂᒃ, ᐃᓕᖅᑯᓯᑦᑎᓐᓂ,
ᐊᕙᑎᑦᑎᓐᓂᓪᓗ, ᑲᔪᖏᖅᓴᐃᒍᑕᐅᓗᑎᒡᓗ ᓄᑕᖅᑲᕆᔭᐅᔪᑦ
ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᓂᕆᒋᐊᖃᖅᑕᖏᓐᓂᑦ.
ᕿᒥᕐᕈᓂᐅᔪᖅ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᔪᒥᒃ
ᑲᓇᑕᐅᑉ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᖓᓐᓂᑦ ᐅᕙᑦᑎᓐᓂᒃ
ᑕᑯᑎᑦᓯᓂᖃᕐᒪᑦ ᐅᓪᓗᒥ ᓇᒦᓕᕆᐊᑦᓴᑎᓐᓂᒃ
ᐊᑐᓕᖅᑎᑦᓯᓂᑦᑎᓂᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᑦᑎᓐᓂᒃ. ᓯᕗᒧᐊᕈᔾᔨᓂᒃᑯᑦ ᐊᑐᓕᖁᔭᐅᔪᓂᒃ ᐅᓂᒃᑳᓂ,
ᖁᓚᓐᖏᑦᑎᐊᖅᑐᖓ ᐱᕚᓪᓕᒻᒪᕆᓚᖓᓂᑦᑎᓐᓂᒃ
ᐋᖅᑮᕙᓪᓕᐊᓇᓱᑦᑎᓪᓗᑕ ᐃᓕᓴᐃᔾᔪᓯᖃᓐᓂᕐᒧᑦ
ᐃᑲᔪᕈᑎᐅᔪᓐᓇᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑦ
ᑲᔪᓯᓂᖃᑦᑎᐊᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᔪᓂ ᐅᖓᑖᓂᓗ.

ᓂᕆᐅᑦᓯᐊᕋᓱᓐᓂᐊᖅᐳᖓ ᑭᐅᒐᓱᒍᓐᓇᕆᐊᒥᒃ
ᐊᐱᖅᑯᑎᑦᓴᓯᓐᓂᒃ (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ). ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐊᒃᓱᐊᓗᒃ, ᒥᔅ
ᐅᒃᐱᒃ. ᐅᖃᐅᓯᒃᓴᖃᖅᑐᖃᖅᐸ ᐊᐱᖅᑯᒻᒥᓘᓐᓃᑦ? ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓱᒪᒋᔭᖃᑐᐃᓐᓇᕋᒪ ᑭᓱ ᐱᓪᓗᒍ
ᐊᔭᐅᖅᑐᕈᑎᖃᓚᐅᕐᒪᖔᖅᐱᑦ ᓴᖅᑮᓕᖁᓪᓗᓯ
ᐅᖃᐅᓯᖅᑕᕆᓂᐊᓕᖅᑕᓯᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᓪᓗᓯ,
ᕿᒥᕐᕈᓯᒪᑦᑕᓕᖅᐳᓯ ᐊᒻᒪᓗ ᐊᒥᓱᓂᒃ ᖃᐅᔨᓯᑦᑕᓕᖅᐳᒍᑦ
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Education, seeing that it got to the point
where it’s at. You have done the audit,
we found out a lot of things and now… .
I’m just wondering, at the very
beginning, how did you know that was
the one to do? Thank you.
Chairman: Thank you, Ms. Angnakak. If
you could clarify which witnesses you’re
asking before the question. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. Certainly, what we do when
we identify areas to audit is we do a risk
assessment. Essentially, what we are
trying to do is focus on the areas that we
think are most important to look at.
Education certainly rose quickly to the
top in terms of Nunavut and in terms an
area that we felt we needed to look at. In
particular, we also noted the timing of the
legislative review. Given that it was a
new Act, given that it had to go through
implementation and that there was this
commitment to do a legislative review,
we felt that if we could bring some
outside, objective view on how the
implementation had gone, that that would
be useful information to be used during
that legislative review.
Chairman: Thank you, Mr. Ferguson.
Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. My question is for the
Department of Education. I just want to
know as well: before the audit, did you
know the state of the department, like the
findings that the audit found? Did you
have any idea at all that it was the way
that it is? If that makes sense. Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᒫᓐᓇᐅᔪᖅ. ᖃᐅᔨᓴᖅᓯᒪᓕᖅᑐᓯ, ᐅᓄᖅᑐᓂᓪᓗ
ᖃᐅᔨᓪᓗᑕ ᒫᓐᓇᐅᓕᖅᑐᕐᓕ... ᐊᐱᖅᑯᑎᖃᑐᐃᓐᓇᖅᑐᖓ,
ᐱᒋᐊᕐᓂᖓᓂᑦ, ᖃᓄᖅ ᑕᒪᓐᓇ ᖃᐅᔨᒪᓚᐅᕐᒪᖔᑦᑎᐅᒃ
ᑕᒪᓐᓇ ᐱᔭᕆᐊᖃᕋᑦᑎᐅᒃ? ᖁᔭᓐᓇᒦᒃ.

ᐅᖃᖅᑎ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᐅᖃᑦᑎᐊᕆᐊᒃᑲᓐᓂᕈᓐᓇᕈᕕᑦ ᓇᓕᐊᓐᓄᑦ
ᐊᐱᖅᑯᑎᖃᕐᒪᖔᖅᐱᑦ ᐊᐱᖅᓱᖅᑕᐅᔪᓂᒃ
ᐊᐱᕆᓚᐅᓐᖏᓂᓐᓂ? ᒥᔅᑐ ᕘᒐᓯᓐ.
ᕘᒐᓯᓐ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒪᐃᓕᖓᓲᖑᕗᒍᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᓕᕌᖓᑦᑕ
ᓇᓕᐊᖏᓐᓂᒃ ᕿᒥᕐᕈᒋᐊᖃᕐᒪᖔᑦᑕ ᑐᑭᓯᓇᓱᖅᑳᓲᖑᔪᒍᑦ
ᖃᓄᐃᑦᑎᒋᓂᖏᓐᓂᒃ. ᑕᐅᑐᓪᓗᐊᑕᕋᓱᑦᑐᑕ
ᐱᒻᒪᕆᐅᓛᖑᓇᓱᒋᔭᑦᑎᓐᓂᒃ ᕿᒥᕐᕈᔭᕆᐊᖃᖅᑐᓂᒃ
ᐊᒻᒪᓗ ᓇᓗᓇᓚᐅᕋᓂ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐊᖏᓛᖑᑲᐅᑎᒋᓚᐅᕐᒪᑦ ᓄᓇᕗᑦ ᐃᓱᒪᒋᓪᓗᒍ ᓇᐅᒃᑯᓪᓗ
ᑕᑯᓐᓇᕆᐊᖃᕐᒪᖔᑦᑕ. ᐱᓗᐊᖅᑐᒥᒃ,
ᓇᐅᑦᓯᖅᑐᓚᐅᕐᒥᒐᑦᑎᒍ ᐊᑲᐅᓈᕐᓂᕆᔭᖓᑕ ᒪᓕᒐᐅᑉ
ᕿᒥᕐᕈᔭᐅᕙᓪᓕᓂᐊᓂᕆᓂᐊᓕᖅᑕᖓᓂᒃ.
ᐃᓱᒪᒋᓚᐅᖅᓱᑎᒍᓪᓗ ᓄᑖᖑᓂᖓᑕ ᒪᓕᒐᐅᑉ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᕆᐊᖃᓚᖓᓂᖓᓗ ᑕᒪᓐᓇ
ᑲᑦᓱᖓᐃᖅᓯᒪᓂᕗᑦ ᒪᓕᒐᕐᒥᒃ, ᕿᒥᕐᕈᓚᖓᓂᑦᑎᓐᓂᒃ
ᐃᓱᒪᒋᓚᐅᕋᑦᑎᒍᑦ, ᓯᓚᑖᓃᑦᑐᒧᑦ ᐊᑦᑐᐊᓗᐊᖏᑦᑐᒧᑦ,
ᕿᒥᕐᕈᔭᐅᑎᒃᑯᑦᑎᒍᑦ ᖃᓄᑎᒋᑦ ᐊᑐᓕᖅᑎᑦᓯᕙᓪᓕᐊᓂᖅ
ᑲᔪᓯᑦᑎᐊᖅᑎᒋᓯᒪᒻᒪᖔᑦ, ᑕᒪᓐᓇ ᑐᓴᐅᒪᔭᕆᐊᓕᒃ
ᐊᑑᑎᖃᑦᑎᐊᖅᑐᕆᓚᐅᕋᑦᑎᒍᑦ ᒪᓕᒐᕐᒥᒃ
ᕿᒥᕐᕈᓂᖃᕐᓂᖓᓂᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑐ ᕘᒐᓯᓐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᐱᕆᔪᒪᕙᒃᑲ ᐊᒻᒪᓗ ᑕᒪᓇ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓐᓂᖅ. ᐱᒋᐊᖅᑕᐅᓚᐅᖅᑎᓐᓇᒍ:
ᖃᐅᔨᒪᓚᐅᖅᐱᓯ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᓱᑯᑦᓯᐊᓃᓕᕐᒪᖔᖏᑦ, ᐅᕝᕙᓘᓐᓂᑦ ᑕᐃᒪᓐᓇ
ᓇᓕᖅᑯᐸᓗᒃᐸᐅᒃ? ᑖᒃᑯᐊ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ
ᑐᑭᑖᕆᓯᒪᔭᖓ ᑕᐃᒪᐃᓐᓂᐊᖅᑯᐃᔨᓚᐅᖅᐸ
ᑕᐃᒪᐃᓕᖃᓂᖓ? ᑐᑭᓯᓇᖅᐸᓂᓛᒃ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

16

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
as we were starting to implement the
Education Act, we very quickly realized
that we were very under capacity in terms
of developing supports, in terms of
manuals, guidelines, the appeal process,
and those types of things.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ
ᐊᑐᓕᖅᑎᒃᓯᕙᓪᓕᐊᓕᕋᑦᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᔪᐊᒥᒃ, ᑐᑭᓯᑲᐅᑎᒋᓚᐅᖅᑐᒍᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑭᑦᓴᓂᑦᑎᓐᓂᒃ ᒪᑯᐊ ᑕᑯᓗᒋᑦ
ᑐᑭᒧᐊᒍᑎᖏᑦ ᐊᔪᐃᓐᓈᕆᔭᐅᖃᑦᑕᖅᑐᓪᓗ ᒪᑯᐊ
ᒪᓕᒋᐊᓖᑦ, ᐊᑐᖅᑕᐅᔭᕆᐊᓖᑦ, ᐊᒻᒪ ᐅᓪᓗᒥᒧᑦ ᑎᑭᑦᓱᒍ
ᑎᑎᕋᖅᓯᒪᓕᖅᑕᕗᑦ ᕿᒥᕐᕈᓇᖅᑕᐅᔭᕆᐊᓖᑦ ᓱᓕ.

So to date, what we have done is we have
compiled a list of things that we feel need
to be reviewed within the current
Education Act. On two different
occasions previous to this government,
we did provide letters to the Standing
Committee indicating some areas that we
felt, when the time comes, need to be
explored, but we also wrote a second
letter stating that it was probably best for
the review to be conducted after the
review done by the Office of the Auditor
General. (interpretation) Thank you.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ ᐅᓪᓗᒥ
ᐊᑐᖅᑕᐅᔪᖅ ᒪᓕᒃᓱᒍ, ᒐᕙᒫᒃ ᒪᕐᕉᒃ ᑭᖑᓪᓖᒃ
ᑲᑎᒻᒪᔨᕋᓛᑦ ᓇᓗᓇᐃᖅᓯᓚᐅᖅᓯᒪᔪᑦ ᓇᓕᐊᒃ
ᓱᑯᑦᓯᐊᓃᑦᑐᖅ ᐱᖁᔭᕐᔪᐊᖅ ᐃᓗᐊᓂᑦᑐᑦ
ᐊᖅᑭᒋᐊᕆᐊᖃᒻᒪᖔᑦ, ᑭᓯᐊᓂᑦᑕᐅᖅ
ᑎᑎᕋᒃᑲᓐᓂᓚᐅᕐᒥᔪᒍᑦ ᑲᑎᒪᔨᕋᓛᓄᑦ ᐅᖃᖅᓯᒪᓪᓗᑎᒃ,
ᐃᒻᒪᖄ ᑭᒥᕐᕈᓇᕐᓂᖅ,
ᑕᒻᒪᖅᓯᒪᔪᒃᓯᐅᖅᑕᐅᓯᒫᓂᓕᖅᑎᓪᓗᒍ, ᕿᒥᕐᕈᓇᒃᑕᐅᑉᐸᑦ
ᐱᐅᓂᖅᓴᐅᓂᐊᕋᓱᒋᓪᓗᑎᒃᑯᑦ ᑭᖑᓂᐊᒍᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Again for the department, you
did the first annual report on Nunavut’s
education system for 2009-2010. Was
there anything in that annual report that
you feel the Auditor General didn’t
address in his audit that maybe should
have been? Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᓱᓕ, ᑖᓐᓇ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎ
ᓯᕗᓪᓕᖅᐹᖅ ᐅᓂᒃᑳᑦ 2009-10-ᒥ ᓄᓇᕗᑦ
ᐃᓕᓐᓂᐊᖅᑐᓂᕆᔨᖏᓐᓄᑦ. ᑎᑎᕋᖅᑕᐅᓚᐅᖅᓯᒪᖕᒪᑦ
ᑕᐃᑲᓂ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎ ᐅᓂᒃᑳᖏᓐᓂ
ᑲᒪᒋᔭᐅᔭᕆᐊᖃᓚᐅᖏᒃᑲᓗᐊᕐᒪᑦ
ᑕᒻᒪᖅᓯᒪᔪᓯᐅᖅᑕᐅᔭᕆᐊᖃᒃᑲᓂᖅᑐᓂ
ᓇᓗᓇᐃᖅᓯᓚᐅᖅᓯᒪᕕᓰ? ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
[There’s] nothing we felt that wasn’t
addressed. However, just even going
through the exercise of compiling the
annual report and the reporting
requirements for both principals and
district education authorities, even the

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐋᒡᒐ
ᑭᓯᐊᓂ ᐃᓱᒪᒋᓚᐅᕋᑦᑎᒍ ᑲᑯᓇᒃᑕᐅᖏᓐᓂᖓᓂ.
ᑕᐃᒪᐃᑦᑑᒐᓗᐊᖅᑎᓗᒍ, ᑲᑎᖅᓱᐃᕙᓪᓕᐊᓕᕋᑦᑕ
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑏᑦ ᐅᓂᒃᑳᖏᓐᓃᑦᑐᑦᓴᑦ ᐊᒻᒪᓗ
ᐅᓂᒃᑲᕆᔭᐅᔭᕆᐊᖃᖅᑐᑦ ᑕᐃᑯᐊ ᐃᓕᓴᕐᕖᑦ
ᐊᖓᔪᖅᑳᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓪᓗ ᑲᑎᒻᒪᔨᖏᓐᓂ,
ᐅᑕᖅᑭᔭᕗᑦ ᐊᑯᓂᐊᓘᓚᐅᖅᓯᒪᔪᑦ ᐊᒻᒪᓗ ᐊᑯᓂᐅᓂᖏᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᑲᑎᖅᓱᐃᓇᓱᓐᓂᖅᐳᑦ ᑖᒃᑯᐊ
ᑭᖑᕙᕆᐊᕈᑎᒋᓚᐅᖅᓯᒪᔭᖏᑦ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑏᑦ
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amount of time it took was cumbersome
for administration, for us to be able to
collect the information for the annual
reports. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. My last question, but it’s
directed both to the Auditor General’s
office and to the department. Everybody
has been talking about how successful or
not successful the education system is in
Nunavut. I’m just wondering what your
thoughts are on and who you think is
primarily responsible for the success of
Nunavut’s education or to educate people
in Nunavut. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.
Mr. Ferguson: Thank you. I think, as we
said in the report, there is certainly a
shared responsibility. As a parent myself,
I always considered it to be my
responsibility to make sure my two kids
met their fullest potential in the education
system.

ᐅᓂᒃᑳᓕᐊᕗᑦ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᑭᖑᓪᓕᕐᐹᖅ, ᑐᕌᖅᑎᓐᓂᐊᖅᑕᕋ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᑦ
ᐊᒡᓚᒡᕕᐊᓄᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ.
ᑭᒃᑯᕈᓘᔭᐃᑦ ᐅᖃᓪᓚᖃᑦᑕᒻᒪᑕ ᑭᓱᑦ ᑲᔪᓯᑦᓯᐊᕐᒪᖔᑦ
ᑭᓱᑦᓗ ᑲᔪᓯᑦᓯᐊᖏᒻᒪᖔᑕ ᓄᓇᕗᑦ ᐃᓗᐊᓂ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐱᔾᔪᑕᐅᑎᓪᓗᒍ. ᐃᓱᒪᒐᒪ
ᖃᓄᕐᓕᑭᐊᖅ ᐃᓱᒪᒋᕕᓯᐅᒃ ᐅᕝᕙᓘᓐᓂᑦ ᑭᓇ
ᑎᒃᑯᐊᖅᑕᐅᔪᒃᓴᐅᑕᐅᕙ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᑲᔪᓯᐊᕐᓂᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐅᕝᕙᓘᓐᓂᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐃᓘᓐᓇᖓ ᑕᑯᓐᓇᖅᓱᒍ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᐅᔪᖅ ᐃᓄᖕᓂᒃ
ᓄᓇᕗᒥᐅᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᓂᒃᑳᖅᑎᓐᓂ
ᐅᖃᖅᑲᐅᒐᑦᑕ, ᐱᔭᒃᓴᐃᑦ ᑕᒪᒃᑯᐊ ᐊᒥᖅᑳᖅᑕᐅᒻᒪᑕ
ᑭᒃᑯᓕᒫᓄᑦ. ᐊᒻᒪᓗ ᕿᑐᖓᖃᖅᓱᖓ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐅᕙᖓ ᑎᒍᒥᐊᖅᑕᕋ ᑕᐃᒃᑯᐊ
ᕿᑐᖔᒃᑲᒃ ᒪᕐᕉᒃ ᐃᓕᓐᓂᐊᖅᓯᐊᕐᓂᐊᕐᒪᑎᒃ ᐊᒻᒪᓗ
ᐃᓕᑦᓱᓐᓇᕐᓂᓕᒫᒥᓂᒃ ᐊᑐᕈᓐᓇᕐᓂᐊᕐᒪᑕ
ᐃᓕᓐᓂᐊᕕᒻᒦᓂᕐᒥᓂᒃ.

Having said that, because the
Government of Nunavut and any
provincial government as well, for
example, but because the Government of
Nunavut has determined that education is
a priority and that there are specific
things that the government wants to
achieve, I think it’s important for the
government and the department to
understand that they need to operate as if
they had primary responsibility.

ᑕᐃᒪᐃᓕᖅᑲᐅᑎᓪᓗᖓ, ᐊᒻᒪᓗ ᓄᓇᕗᑉ ᒐᕙᒪᒃᑯᖏᑦ
ᓇᓕᐊᓪᓘᓃᑦ ᒐᕙᒪᖃᕐᕖᑦ ᑲᓇᑕᐅᑉ ᐃᓗᐊᓂ
ᐃᓱᒪᒋᓪᓗᒋᑦ ᓄᓇᕗᑉ ᒐᕙᒪᒃᑯᖏᑦ, ᐃᓱᒪᓕᐅᖅᓯᒪᔪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᓯᕗᓪᓕᐅᔾᔭᐅᓯᒪᒋᐊᖃᓐᓂᖓᓂᒃ
ᐊᒻᒪᓗ ᑕᑯᒍᒪᔭᖏᑦ ᒐᕙᒪᐅᑎᓪᓗᒋᑦ ᐱᔾᔪᐊᖑᕗᖅ,
ᑖᒃᑯᐊ ᒐᕙᒪᒃᑯᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑐᑭᓯᒃᐸᑎᒃ ᑎᒍᒥᐊᖅᑎᐅᒐᒥᒃ ᑕᒪᑐᒥᖓ
ᑲᔪᓯᑎᑦᓯᑦᓯᐊᕆᐊᓖᑦ ᑕᐃᒪᐃᓕᖓᔭᕆᐊᖃᖅᑐᑦ
ᑕᑎᑦᓴᐅᓗᑎᒃ ᓲᕐᓗ.

I don’t think it necessarily matters where
you say who has primary responsibility

ᐄ, ᑕᑯᓐᓇᕈᓐᓇᖅᑕᕋ ᓇᓕᐊᒃᑯᑐᐃᓐᓇᖅ ᑖᒃᑯᐊ
ᐃᓕᓴᖅᑐᖁᑎᓖᑦ ᑎᒍᒥᐊᖅᑎᐅᒻᒥᒐᒥᒃ ᐅᐱᓐᓇᕋᓂ,
ᑕᐃᒫᑦᓱᓕ, ᑐᑭᓯᔪᓐᓇᑕᒃᑲ ᓇᓪᓕᐊᒍᑐᐃᓐᓇᖅ.
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because, again, I could look at it from
either angle. But I think that if both the
parents act as if they have primary
responsibility and the department acts as
if it has primary responsibility, then the
end result will be a better education
system.

ᑭᓯᐊᓂᑦᑕᐅᖅ ᐃᓱᒪᒻᒥᒐᒪ ᐊᖏᔪᖅᑳᕆᔭᐅᔪᑦ
ᐱᔭᑦᓴᖅᑖᖅᑎᑕᐅᓯᒪᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦᓗ
ᐱᔭᑦᓴᖅᑖᖅᑎᑕᐅᓯᒪᒋᓪᓗᑎᒃ, ᑕᐃᒪᐃᑦᑑᒍᑦᑕ
ᑎᑭᐅᑎᑦᓯᐊᕈᓐᓇᕋᔭᖅᑯᒍᑦ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᖅ
ᑲᔪᓯᑦᓯᐊᓂᖅᓴᓪᓚᕆᐊᓘᒐᔭᖅᑐᖅ.

Chairman: Thank you, Mr. Ferguson.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As
the Department of Education, yes, we
have primary responsibility for the
delivery of kindergarten to grade 12
education and we are also responsible for
early childhood programming and
licensing and inspection of daycares.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᓪᓗᑕᓖᓛᒃ,
ᐱᓕᕆᐊᖃᓐᓂᖃᕆᐊᖃᖅᑐᒍᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᖏᓐᓂᑦ
ᖁᕙᓯᓂᓕᖕᒧᑦ 12-ᒧᑦ ᑎᒍᒥᐊᖅᑎᒻᒪᕆᐅᓗᑕ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᓐᓂ ᐊᒻᒪᑦᑕᐅᖅ
ᐱᓕᕆᐊᖃᕆᐊᖃᕐᓂᖃᕐᒥᔪᒍᑦ ᐸᐃᕆᕕᓐᓂ ᐊᒻᒪᑦᑕᐅᖅ
ᓚᐃᓴᖃᖅᑎᑦᑎᓂᕐᒥᒃ ᐸᐃᕆᕕᓐᓂᑦ ᖃᐅᔨᓴᖃᑦᑕᓂᕐᒥᓪᓗ
ᐊᑦᑕᕐᓇᖏᑦᑐᒦᖁᓇᒋᑦ.

One of the big themes that we’ve had
within Education, and it was one of our
things last year, was “It starts at home.”
We’re very strong believers that parents
are the child’s first and foremost educator
before they come to kindergarten. We
believe that we have to work very closely
with parents and also the district
education authorities and the
communities, look at our own current
programming that we have and work
together. (interpretation) Thank you, Mr.
Chairman.

ᐅᓇ ᐃᓚᒋᔭᖓᑦ ᐊᑐᖃᑦᑕᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ,
ᐊᕐᕌᓂᓗ ᐊᑐᓚᐅᖅᑐᑎᒍᑦ, ᐃᒪᐃᓕᖓᔪᒻᒪᑦ, “ᐊᖏᕐᕋᒥ
ᐱᒋᐊᖅᐸᓐᓂᖓ.” ᐅᑉᐱᕈᓱᓪᓚᕆᑉᐳᒍᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᕿᑐᕐᖓᖏᑕ ᓯᕗᓪᓕᖅᐹᖑᓪᓗᑎᑦ
ᐃᓕᓴᐃᔨᒋᔭᐅᕙᒻᒪᑕ ᐱᒻᒪᕆᐅᓛᖑᓪᓗᑎᓪᓗ
ᐃᓕᓐᓂᐊᓕᓚᐅᖅᑎᓐᓇᒋᑦ ᒥᑭᓛᓂᑦ. ᑕᐃᒪᐃᓐᓂᖓᓄᑦ
ᓇᓗᓇᓐᖏᑦᑐᖅ ᐱᓕᕆᖃᑎᒋᑦᑎᐊᕆᐊᖃᖅᑕᕗᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᒻᑐᓕᕆᔨᑦ
ᓄᓇᓕᓐᓂ ᑲᑎᒪᔨᖏᑦ, ᒫᓐᓇ ᐊᑐᖅᑕᕗᑦ ᑕᑯᓐᓇᖅᑐᒍ
ᐱᓕᕆᖃᑎᒌᓪᓗᑕᓘᔭᕆᐊᖃᖅᑐᖅ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. Good afternoon, Mr.
Ferguson and your officials. Welcome.
Kathy and your officials, welcome.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓐᓄᓴᒃᑯᑦ, ᒥᔅᑐ
ᕘᒐᓴᓐ ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓪᓗ. ᑐᓐᖓᓱᒋᔅᓯ. ᑳᑎ
ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓪᓗ ᑐᓐᖓᓱᒋᔅᓯ.

Before I get to the actual questions Mr.
Chairman, I just want some clarification
on a couple of things. In paragraph 5 of
Mr. Ferguson’s opening statement, it

ᐅᑯᓄᖓ ᐃᒃᓯᕙᐅᑕᖅ, ᐊᐱᖅᑯᑎᖃᓚᐅᑲᒍᒪᓪᓗᖓ
ᐊᐱᖅᓲᑎᒃᓴᓄᐊᖏᓐᓂᓐᓂ ᐱᒋᐊᕈᑕᐅᖅᑲᐅᔪᓄᑦ
ᑐᑭᓯᒋᐊᖅᑳᕈᒪᓪᓗᖓ ᐅᑯᓂᖓ ᒪᕐᕉᖕᓂᒃ. ᐅᕙᓂ ᒥᔅᑐ
ᕘᒐᓴᓐ ᐅᓂᒃᑳᖏᓐᓂ ᓇᐃᓴᐅᑎᓕᒃ 5 ᐅᖃᖅᓯᒪᖕᒪᑦ,
ᑖᓐᓇᒎᖅ “ᐱᓕᕆᕝᕕᐅᔪᖅ ᐋᖅᑭᒃᓯᑦᑎᐊᓚᐅᖅᑑᒐᓗᐊᖅ
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states that “We found that the department
developed a plan to guide its
implementation of the Education Act;
however, it underestimated the amount of
time or effort required to complete some
aspects of the implementation plan.”

ᖃᓄᖅ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖅ;
ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᖔᑦ ᑭᓯᐊᓂ, ᐅᔾᔨᕈᓱᖕᓂᖏᑦᑐᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᖃᐅᔨᒪᓚᐅᖏᑦᑐᑦ
ᐱᔭᕆᐊᑐᔪᐊᓘᓂᐊᕐᓂᖓᓂᒃ.”

If I can ask Ms. Okpik, in your statement
that you provided to us, you have so
many responsibilities that fall back on
these audits. Is it going to be just the
same thing again? There are so many
concerns in these audits that you need to
do. Will you actually be able to do
something about them this time? Thank
you, Mr. Chairman.

ᒥᔅ ᐅᒃᐱᒃ ᐊᐱᕆᔪᓐᓇᕈᒪ ᐃᓕᖕᓄᑦ, ᐅᕙᓂ ᐃᕝᕕᑦ
ᐅᓂᒃᑳᖏᓐᓂ ᐅᕙᑦᑎᓐᓄᐊᖅᑲᐅᔭᕐᓂᒃ,
ᐅᓄᖅᑐᒻᒪᕆᐊᓗᖕᓂᒃ ᐱᓕᕆᐊᒃᓴᖃᕋᔅᓯ
ᑐᓐᖓᕕᖃᖅᑐᓂᒃ ᑖᒃᑯᓂᖓ ᖃᐅᔨᓴᐅᑎᕕᓂᕐᓂᑦ. ᑕᐃᒫᒃ
ᑕᐃᒪᐃᑐᐃᓐᓇᕐᓂᐊᕆᕗᓯᖃᐃ? ᐅᑯᐊ ᖃᐅᔨᓴᐅᑎᕕᓃᑦ
ᐃᓱᒫᓘᑎᒋᔭᐅᔪᑦ ᐅᓄᖅᑐᒻᒪᕆᐊᓘᖕᒪᑕ ᐅᑯᐊ
ᐱᓕᕆᐊᕆᓂᐊᕐᓇᕋᖅᑕᓯ.
ᐱᓕᕆᐊᕆᔪᓐᓇᓪᓚᑦᑖᖅᑕᐃᓐᓇᕋᓗᐊᖅᐱᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We expect that we want to
implement all of them. A lot of them
have already been done and we’re
working on a whole bunch more. I expect
that what needs to be implemented will
be. On top of everything that we said
before, in terms of literacy and reading
and writing, we’re going to be
implementing those as well. However,
once we do our individual reports, we
will be able to explain in more detail as
to what we’re doing, what has been done
in the past, and how we’re going to
proceed forward. Thank you, Mr.
Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᓂᕆᐅᒃᑐᒍᑦ ᑖᒃᑯᐊ
ᐊᑐᓕᖁᔪᒪᔭᕗᑦ ᐃᓚᖏᑦ ᐱᔭᕇᖅᓴᕆᐅᖅᓯᒪᓪᓗᑎᒃ.
ᐊᒥᓱᓪᓗ ᒫᓐᓇ ᐱᓕᕆᐊᕆᕙᓪᓕᐊᓪᓗᑎᒃᑯᑦ.
ᓂᕆᐅᓪᓚᕆᒃᐳᖓ ᑖᒃᑯᐊ ᐋᖅᑭᒋᐊᕈᑎᐅᔭᕆᐊᖃᖅᑐᑦ
ᐊᑐᓕᖅᑎᓐᓂᐊᖅᑕᕗᑦ. ᐊᒻᒪᓗ ᖄᖓᒍᒃᑲᓐᓂᖅ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᕆᓵᓚᐅᖅᑕᕗᑦ ᐅᖃᐅᓯᓕᕆᓂᖅ
ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᖅ ᑎᑎᕋᕆᐅᖅᓴᓂᖅ, ᑕᐃᒃᑯᐊ
ᐊᑐᓕᖅᑎᓇᓱᖕᓂᐊᕐᒥᒐᑦᑎᒍᑦᑕᐅᖅ. ᑭᓯᐊᓂ,
ᐅᕙᓂᓪᓚᕆᑯᓗᒃ, ᐃᒻᒥᒃᑯᑦ ᐅᓂᒃᑳᖅᐸᓪᓕᐊᓕᕈᑦᑕᖃᐃ,
ᓇᓗᓇᐃᖅᑐᕐᓂᖅᓴᐅᑦᑎᐊᕈᓐᓇᕐᓂᐊᖅᑕᕗᑦ
ᖃᓄᐃᓘᕐᒪᖔᑦᑕ ᐊᒻᒪ ᖃᓄᐃᓘᓚᐅᖅᓯᒪᓐᓂᕐᒪᖔᑦ,
ᐊᒻᒪ ᖃᓄᖅ ᓯᕗᒧᐊᕐᓂᐊᕐᒪᖔᑕ. ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.

Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Thank you, Ms. Okpik.
On page 3 of your opening comments, it
states that “To meet our needs in this
area, we will complete a three-year work
plan to develop, implement, and evaluate

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑕᕝᕙᓂ ᐱᒋᐊᕈᑎᒋᖅᑲᐅᔭᕐᓂ ᒪᒃᐱᖅᑐᒐᖓᓂ 3
ᐅᖃᖅᓯᒪᖕᒪᑦ ᐱᓕᕆᐊᖃᕐᓂᐊᕋᔅᓯᒎᖅ ᐊᓪᓕᖅᐹᖓᓂ,
ᐅᖃᖅᓯᒪᖕᒪᑦ ᐱᓕᕆᐊᖃᕐᓂᐊᕋᔅᓯᒎᖅ
“ᐋᖅᑭᒃᓱᐃᕙᓪᓕᐊᓗᓯᓗ, ᐊᕐᕌᒍᓄᑦ ᐱᖓᓱᓄᑦ
ᐊᑐᖅᑕᐅᔪᒃᓴᐅᓂᐊᖅᑐᒥᒃ.”
ᑐᑭᓯᑎᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᐱᑎᒍᑦ ᓄᓇᕗᒻᒥᐅᑎᒍᑦ ᖃᓄᖅ
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differentiated instruction training.” What
does that mean? Does that mean that the
status quo won’t change for the next
three years, as you’re putting this
together in the next three years? Is that
what it means? Thank you, Mr.
Chairman.

ᑖᓐᓇ ᑐᑭᖃᕐᒪᖔᑦ? ᑐᑭᖃᖅᐹ ᒫᓐᓇ ᐊᑐᖅᑕᐅᔪᖅ ᓱᓕ
ᐊᕐᕌᒍᓄᑦ ᐱᖓᓱᓄᑦ, ᓱᕐᕋᔾᔮᖏᑦᑐᖅ
ᐋᖅᑮᓇᓱᖕᓂᔅᓯᓐᓂᒃ, ᐊᕐᕌᒍᓂᑦ ᐱᖓᓱᓂᒃ
ᐋᖅᑭᒃᓱᐃᓇᓱᖕᓂᔅᓯᓐᓂ? ᑕᐃᒪᓐᓇᐅᓇ ᐅᖃᕋᓱᒃᑑᖅ?
ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We are going to be doing
the three-year plan, but I can announce
that we will implement something that
will start in 2015. Once I get into the
benchmarks, I’ll be able to explain it in
more detail. However, in the next coming
school year, they will be implemented.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ
ᐸᕐᓇᐅᑕᐅᓂᐊᖅᑐᑦ ᐱᖓᓱᑦ ᐊᕐᕌᒍᑦ ᐃᓗᐊᓂ, ᑭᓯᐊᓂ
2014-15 ᐱᒋᐊᓕᖅᐸᑦ ᐊᑐᓕᑲᐅᑎᒋᓂᐊᖅᑐᓂᒃ
ᓇᓗᓇᐃᖅᓯᒋᐊᕈᓐᓇᖅᑐᖓ. ᑕᐃᒃᑯᐊ Fountas and
Pinnell ᐊᒻᒪᓗ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᒥᒃ,
ᖃᐅᔨᓴᐃᓂᐅᓂᐊᖅᑐᑦ ᐅᖃᐅᓯᕆᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᖅᑕᒃᑲ
ᑎᑭᐅᑎᒍᑦᑕ ᑕᐃᑯᖓ. ᑭᓯᐊᓂ, ᑕᕝᕙᓂ ᐊᕐᕌᒍᓛᖅᑐᒥ
ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᒋᐊᖅᐸᑦ ᐊᑐᓕᖅᑎᑕᐅᑲᐅᑎᒋᓛᖅᑐᑦ.

However, on top of that, we want to keep
on doing some planning, and the last one
that is called the Canadian Achievement
Test, we want to see if it’s feasible to use
in Nunavut. We will have to check into
that and to see if it can be translated into
Inuktitut. So that’s part of our three-year
planning. I can say that once the new
school year starts in grade 4, we will start
this program right away. Also for grades
7, 8, and 9, we’re going to start the
benchmark assessments right away.
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Thank you, Ms. Okpik.
Also on page 6 of your opening
statements, the second last paragraph
states that you “concluded that the
Fountas & Pinnell Benchmark
Assessment System will be very effective
in Nunavut.” I’m sure you will talk about
this later on. If you’re going to be

ᑭᓯᐊᓂ, ᖄᖓᒍᒃᑲᓐᓂᖅ, ᐸᕐᓇᒍᒪᖕᒥᒐᑦᑕᑦᑕᐅᖅ, ᐊᒻᒪ
ᑕᐃᓐᓇ ᑭᖑᓪᓕᖅᐹᖅ ᑲᓇᑕᒥ ᐱᓕᕆᔪᓐᓇᕐᓂᕐᒧᑦ
ᖃᐅᔨᓴᐃᒍᑦ, ᐊᑐᕈᓐᓇᕋᓗᐊᕐᒪᖔᑦ ᓄᓇᕘᒥ.
ᖃᐅᔨᓴᕆᐊᖃᕐᓂᐊᕐᒥᒐᑦᑎᒍᑦ ᐊᒻᒪᓗ
ᐃᓄᒃᑑᓕᖅᑕᐅᔪᓐᓇᕐᒪᖔᑦ. ᑕᒪᔾᔭ ᑕᕝᕙ ᐸᕐᓇᒍᑎᒋᔭᕗᑦ
ᐱᖓᓱᓄᑦ ᐊᕐᕌᒍᓄᑦ. ᑭᓯᐊᓂ ᐅᖃᕈᓐᓇᖅᑐᖓ
ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᒋᐊᖅᐸᑦ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓄᑦ ᒍᓚᐃᑦ
4-ᒧᑦ, ᑕᐃᒃᑯᐊ ᐱᒋᐊᑲᐅᑎᒋᓂᐊᖅᑐᑦ. ᐊᒻᒪ ᒍᓚᐃᑦ 7,
8, 9, ᐊᑐᖅᑕᐅᓕᕈᓐᓇᖅᑐᒧᑦ ᖃᐅᔨᓴᕐᓂᐅᓂᕋᖅᑕᕗᑦ
ᐱᒋᐊᑲᐅᑎᒋᓛᕆᓪᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐃᓄᒃ.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ, ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᒻᒪ ᐅᑯᓇᓂ ᐱᒋᐊᕈᑎᒋᖅᑲᐅᔭᕐᓂ ᒪᒃᐱᖅᑐᒐᖓ 6,
ᖃᓪᓗᓈᑎᑑᖓᔪᓂ ᐅᓇ ᖁᓪᓕᖅᐹᖅ ᐊᑎᑦᑎᐊᖓᓃᑦᑐᖅ
ᐅᖃᖅᓯᒪᖕᒪᑦ, “ᑐᑭᓯᓚᐅᕋᔅᓯᒎᖅ ᐊᖏᖃᑎᒌᒃᖢᓯᓗ
ᑖᒃᑯᐊ ᕙᐅᓐᑕᔅ ᐊᓐ ᐱᓂᐅᓪ ᐱᐅᓛᖑᓇᔭᕐᒪᖔᑦ
ᓄᓇᕗᒻᒧᑦ.” ᐃᒻᒪᖃ ᐅᐊᑦᑎᐊᕈ ᐅᖃᐅᓯᕆᓂᐊᖅᑕᕋᓗᐊᑦ.
ᐅᖃᐅᓯᕆᓂᐊᕈᕕᐅᒃ, ᒫᓐᓇ ᑭᐅᔭᕆᐊᑐᖏᑦᑐᖅ, ᑭᓯᐊᓂ
ᐅᓄᖅᑐᑎᒍᑦ ᓄᓇᕗᒻᒥᐅᑎᒍᑦ ᑐᓴᐅᒪᓐᖏᓐᓇᑦᑖᓯᑦ
ᕙᐅᑕᓐ ᐊᓐ ᐱᓂᐅᓪᒥᒃ. ᖃᖓᑭᐊᖅ
ᐱᔭᕇᓚᐅᖏᓐᓂᑦᑎᓐᓂ ᑐᑭᓯᑎᑕᐅᔪᒥᓇᐅᒐᓗᐊᖅ
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explaining it later, you don’t have to
answer it now, but many of us in
Nunavut have never heard of the Fountas
& Pinnell Benchmark Assessment
System. If you could please explain why
that is the best for Nunavut.
You can answer that now if you want or
you can get into it later on. I’ll have
another question, if she’s got no response
for that right now, Mr. Chairman. Thank
you.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. After we did the study, we
found that seven jurisdictions in Canada
are using this to assess their schools.
After looking at that, we thought it could
be applied to us. It has already been put
together. We don’t have to make a new
one if it can be translated into Inuktitut.
Our Inuit staff have looked into it and
they say that it would be very simple to
translate it into Inuktitut and implement
it.

ᖃᓄᐃᒻᒪᑦ ᑖᓐᓇ ᐱᐅᓛᖑᓂᐊᕐᒪᖔᑦ ᓄᓇᕗᒻᒧᑦ.

ᒫᓐᓇ ᑭᐅᔪᒪᒍᕕᐅᒃ ᐃᓱᒪᖕᓂᒃ ᒫᓐᓇ ᑭᐅᔪᒪᖏᒃᑯᕕᐅᒃ
ᐅᐸᖕᓂᐊᑐᐃᓐᓇᕈᑦᑎᒍᑦ. ᐃᒃᓯᕙᐅᑕᖅ,
ᐊᐱᖅᑯᑎᒃᓴᖃᒃᑲᓐᓂᕐᓂᐊᖅᖢᖓ ᑭᐅᖏᑉᐸᒍ ᐊᓯᐊᓂᒃ,
ᐃᒃᓯᕙᐅᑕᖅ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑐ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖃᐅᔨᓴᓚᐅᖅᑎᓪᓗᑕᐃᓛᒃ, ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᐃᒻᒪᖃ 7ᖑᔪᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ ᑲᓇᑕᒥ, ᑖᓐᓇ ᐊᑐᖅᑕᐅᔪᖅ
ᖃᐅᔨᓴᕈᑎᐅᓪᓗᓂ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ. ᑖᓐᓇ
ᐱᔾᔪᑎᒋᓪᓗᒍ, ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᓚᐅᖅᑕᕗᑦ. ᐊᒻᒪ
ᓴᓇᓯᒪᒃᐸᒌᖅᖢᓂ. ᐅᕙᒍᑦ ᓇᖕᒥᓂᖅ
ᓴᓇᔭᕆᐊᖃᖏᖦᖢᑕ ᐃᓄᒃᑎᑑᓕᖅᑎᒍᓐᓇᖅᖢᓂ.
ᑕᐃᒃᑯᐊ ᐃᓄᐃᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᒋᔭᕗᑦ
ᖃᐅᔨᓴᖅᓯᒪᔪᑦ ᑖᑦᓱᒥᖓ ᐊᒃᓱᐊᓗᒎᖅ ᐱᔭᕐᓂᕋᔭᕐᒪᑦ
ᐃᓄᒃᑎᑑᓕᖅᑎᑕᐅᓗᓂ ᐊᒻᒪ ᐊᑐᓕᖅᑎᑕᐅᓗᓂ.

We can show you what it’s all about and
some of the schools are already using this
system. When we were doing the study,
we were told that some schools have
already been trying the Fountas & Pinnell
system. That’s why we selected it. Thank
you, Mr. Chairman.

ᓴᖅᑭᔮᖅᑎᑦᑎᑦᑎᐊᕈᓐᓇᖅᑐᒍᑦ ᑭᓲᖕᒪᖔᑕ ᐊᒻᒪ ᖃᓄᖅ
ᑕᐅᑦᑐᖃᕐᒪᖔᑕ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᑦ ᐃᓚᖏᑦ
ᑖᔅᓱᒥᖓ ᐊᑐᖅᐸᒌᕐᒪᑕ ᐃᓚᖏᑦ. ᖃᐅᔨᓴᓕᖅᑎᓪᓗᑕ,
ᖃᐅᔨᑎᑕᐅᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᑦ ᐃᓚᖏᑦ
ᑖᔅᓱᒥᖓ ᐆᒃᑐᕋᐅᑎᐅᔪᒥᒃ ᐊᑐᖅᐸᒌᓕᓚᐅᕐᒪᑕ. ᑖᓐᓇ
ᓂᕈᐊᓚᕿᓕᓚᐅᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. Thank you, Ms. Okpik.
My final question is just a request for
clarification on page 9 of your opening
statements in the last paragraph,
“Adopting and adapting math, science,

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᒻᒪᓗ ᑭᖑᓪᓕᖅᐹᒥᒃ ᐊᐱᖅᑯᑎᒃᓴᕋ
ᑐᑭᓯᒋᐊᕈᑎᑐᐃᓐᓇᖅ ᐱᒋᐊᕈᑎᒋᖅᑲᐅᔭᕐᓂᒃ
ᒪᒃᐱᖅᑐᒐᖓᓂ 9 ᑭᖑᓪᓕᖅᐹᖅ, ᐅᓇ ᐅᖃᖅᓯᒪᔪᖅ,
“ᐃᓚᓕᐅᑎᓗᒋᓪᓗᒎᖅ ᐊᒻᒪᓗ ᐊᑐᓕᖅᑎᓪᓗᒍ
ᓈᓴᐅᑎᓕᕆᓂᖅ, ᓇᓗᓇᖅᑐᓕᕆᓂᖅ, ᖃᓪᓗᓈᑦ
ᐅᖃᐅᓯᖓᓐᓂᒃ ᐱᓕᕆᐊᖃᕐᓂᖅ
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and English language arts curriculum and
resources from our partner jurisdictions
of the NWT and Alberta will provide
us...”
What I would like to know about is:
haven’t we already been doing that? We
have heard that the higher grades are
based on the Alberta curriculum. Now
it’s saying here that we’re going to be
including those. Can you explain that
further, please. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Mr. Okpik (interpretation): Thank you,
Mr. Chairman. Yes, it has been a long
time now that we have been using the
Alberta curriculum. We have always
been a part of what is called the,
“Western Northern Canadian Protocol
Curriculum.” That is basically NWT,
Yukon, Nunavut, Alberta, Manitoba,
Saskatchewan, and, British Columbia.
We share the Alberta education
curriculum and meet and put together an
education curriculum plan among us.
However, we have always used the
Alberta curriculum for grades 10, 11, and
12.
We were asked to make our own
curriculum, to make a unique Nunavutmade curriculum. When we tried to do
that, we couldn’t keep up. For example,
in social studies, if I can use that as an
example, we always use the older
teaching system, although it’s from
Alberta. We’re planning to create our
own social studies curriculum. However,
because it took us so long, we decided to
just use the updated Alberta curriculum
while we’re creating our own. We’re
going to be keeping a real close eye on

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᒃᓴᑎᓐᓄᑦ ᐊᔪᕆᓪᓗᑕ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᓚᓕᐅᑎᓗᒋᑦ ᓄᓇᑦᑎᐊᕐᒥᐅᑦ ᐊᒻᒪᓗ ᐊᐅᐴᑕᒥᐅᑦ
ᐃᓕᓐᓂᐊᕈᑎᖏᑦ...”
ᐆᒥᖓ ᑐᑭᓯᒋᐊᕈᒪᑐᐃᓐᓇᖅᑐᖓ:
ᑕᐃᒪᐃᓕᐅᖅᓯᒪᕙᒌᖏᓇᑦᑕ? ᑐᓴᐅᒪᓇᖅᑰᔨᖃᑦᑕᓚᐅᕐᒪᑦ
ᐹᓂᒎᖅ ᖁᑦᑎᖕᓂᖅᓴᓂ ᐊᐅᐴᑕᐅᑉ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓂᒃ
ᑐᓐᖓᕕᖃᕋᔪᒃᑐᒍᑦ. ᐅᓇᓗ ᐅᖃᓕᕆᓪᓗᓂ ᑕᐃᒃᑯᐊᒎᖅ
ᐃᓚᓕᐅᑎᓗᒋᑦ. ᑐᑭᓯᒋᐊᕈᒪᑐᐃᓐᓇᖅᖢᒍ, ᑖᓐᓇ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, ᑕᐃᒪᓐᖓᓂᑐᖃᖅ
ᐊᐅᐴᑕᒧᑦ ᐊᒃᑐᐊᖏᓐᓇᑦᑎᐊᖅᑐᒍᑦ
ᐃᓕᓐᓂᐊᕈᑎᓕᕆᓪᓗᑕ. ᐊᒻᒪᑦᑕᐅᖅ
ᐃᓚᒋᔭᐅᓯᒪᐃᓐᓇᖅᖢᑕ ᐃᒪᓐᓇ ᐊᑎᖃᖅᑐᖅ, “ᑲᓇᑕᐅᑉ
ᐅᐊᓐᓇᖓᓂ ᐅᑭᐅᖅᑕᖅᑐᒥ ᐊᖏᕈᑎ ᐃᓕᓴᐅᑎᓂᒃ”
ᐊᑎᖃᖅᑐᖅ. ᓲᕐᓗ ᓄᓇᑦᑎᐊᕗᑦ, ᔫᑳᓐ, ᐅᕙᒍᑦ, ᐊᐅᐴᑕ,
ᒫᓂᑑᐸ, ᓵᔅᑳᑦᓱᐊᓐ, ᐊᒻᒪ ᐳᕆᑎᔅ ᑲᓚᒻᕕᐊ.
ᑖᒃᑯᐊᖑᓪᓗᑕ ᑲᑐᔾᔨᓪᓗᑕ ᐃᓕᓐᓂᐊᒐᒃᓴᐅᓂᐊᖅᑐᓂᒃ
ᑲᑎᒪᐅᑎᖃᖃᑦᑕᕐᓂᑰᓪᓗᑕ
ᐋᖅᑭᒃᓱᐃᖃᑎᒌᖃᑦᑕᕐᓂᑰᓪᓗᑕ ᑭᓱᓂᒃ
ᒪᓕᖕᓂᐊᕐᒪᖔᑦᑕ. ᑭᓯᐊᓂ, ᑖᒃᑯᐊ ᐊᐅᐴᑕᒦᓐᖔᖅᑐᑦ
ᓲᕐᓗ ᖁᑦᑎᖕᓂᓖᑦ 10, 11, 12-ᒦᓐᖔᖓᔪᑦ
ᐊᑐᐃᓐᓇᓕᒫᖅᖢᑎᒃᑯᑦ.

ᑭᓯᐊᓂ ᑎᓕᔭᐅᓯᒪᓚᐅᖅᓯᒪᒐᑦᑕ ᒐᕙᒪᐃᑦ ᒫᕐᕉᒃ
ᓯᕗᓪᓕᖅᐹᖏᓐᓂ, ᓇᖕᒥᓂᑦᑎᓐᓂᒃ ᓴᓇᖁᔭᐅᓪᓗᑕ.
ᓇᖕᒥᓂᑦᑎᓐᓂᒃ ᓴᓇᓇᓱᖕᓂᑎᓐᓂ, ᐊᖑᒻᒪᑎᔪᓐᓃᓚᐅᕋᑦᑕ
ᑖᒃᑯᓂᖓ ᐊᑐᕐᓂᑦᑎᓐᓂᒃ. ᐆᒃᑑᑎᒋᓗᒍ, ᐃᓅᓯᕐᒥᒃ
ᐃᓕᓐᓂᐊᕐᓂᖅ, ᐅᖃᐅᓯᕆᔪᓐᓇᕈᒃᑯ ᐱᑐᖃᐅᓂᖅᓴᒥᒃ,
ᐊᑐᐃᓐᓇᓚᐅᖅᑐᒍᑦ, ᐊᐅᐴᑕᐅᑉ ᐱᒐᓗᐊᖓᓐᓂᒃ.
ᓲᖃᐃᒻᒪ ᓄᑖᒥᒃ ᐅᕙᒍᑦ ᓇᖕᒥᓂᑦᑎᓐᓂᒃ
ᓴᖅᑮᓕᒑᑦᑎᐊᓚᐅᕋᑦᑕ. ᑭᓯᐊᓂ, ᑕᑯᓐᓇᓐᖑᐊᕐᓗᒍ
ᓴᖅᑮᓐᓇᓵᓗᐊᕋᑦᑕ, ᑕᐃᒃᑯᐊ ᓄᑖᓐᖑᕆᐊᖅᓯᒪᔪᑦ ᒫᓐᓇ
ᐊᑐᓕᑦᑎᐊᒻᒪᕆᖕᓂᐊᓕᖅᑕᕗᑦ ᐅᕙᒍᑦ ᓇᖕᒥᓂᖅ
ᓴᓇᓇᓱᖕᓂᑎᓐᓂᑦ ᓱᓕ. ᑭᓯᐊᓂ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᒐᒃᓴᓕᐅᕐᓂᖅ ᕿᒥᕐᕈᐊᑦᑎᐊᕋᓱᖕᓂᐊᖅᑕᕗᑦ
ᓲᖃᐃᒻᒪ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖔᓂᒃ ᐃᑲᔫᑎᖃᕈᓐᓇᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᒐᒃᓴᐅᓂᐊᖅᑐᓂᒃ ᑖᓐᓇ
ᓯᕗᒧᐊᕈᑎᒋᒃᑲᓐᓂᕐᓂᖅᓴᕆᔪᒪᓪᓗᑎᒃᑯᑦ.
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curriculum development and that’s how
we’re going to try and proceed forward
more.
For example, math from kindergarten to
grade 9, we’re using the Western and
Northern Canadian Protocol that I
mentioned. We use only the framework.
However, we’re going to be using the
whole curriculum instead. We have
already purchased the math material. It’s
going to be standardized for all the
schools so each school will have the
same math program. We have purchased
that already. So we’re doing things like
that to improve the curriculum.
For example, if we talk about different
types of curricula in English, there are
different kinds of resources that go into
those curricula. Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik.
Member from Arviat South, Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. My question is to the
Department of Environment. On page 3
of your opening comments, it talks
about… . Education, I mean.

ᑖᒃᑯᐊ ᑕᕝᕙ ᐊᒻᒪᓗ ᓲᕐᓗ, ᐆᒃᑑᑎᒋᓪᓗᒋᑦ ᓈᓴᐅᓯᕆᓂᖅ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᒍᓚᐃᑦ 9-ᒥᒃ ᐱᒋᐊᖅᑐᒍ
ᑕᐃᑲᓐᖓᑦᑕᐅᖅ ᑕᐃᓐᓇ Western Northern
Curriculum Protocol ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕋ.
ᓴᐅᓂᓪᓗᐊᑯᓗᐊᓂᒃ ᐊᑐᖃᑦᑕᓚᐅᖅᓯᒪᒐᑦᑕ. ᑭᓯᐊᓂ,
ᒫᓐᓇ ᐃᓕᓐᓂᐊᕈᑎᓪᓚᑦᑖᖑᓂᐊᖅᑐᒥᒃ
ᐊᑐᖔᕐᓂᐊᓕᖅᖢᑕ. ᐊᒻᒪ ᓂᐅᕕᖅᐸᒌᖅᓯᒪᓪᓗᑕ
ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓂᒃ ᐃᒃᑯᓂᖓ ᓈᓴᐅᓯᕆᔾᔪᑎᓂᒃ.
ᐊᑕᐅᓰᓐᓇᑦᑎᐊᑯᓗᖕᒥᒃ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦᑎᐊᑦ
ᐊᑐᓂᐅᖏᑦᑐᓂᒃ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐊᑐᕐᓂᐊᖏᒻᒪᑕ.
ᑕᐃᒪᓐᓇ ᓂᐅᕕᖅᐸᒌᖅᓯᒪᓪᓗᑕ. ᑕᒪᔾᔭ ᑕᕝᕙ
ᐊᔾᔨᒌᖏᑦᑐᑦ ᑕᐃᒪᓐᓇ ᐋᖅᑭᒋᐊᖅᑕᕗᑦ
ᐃᓕᓐᓂᐊᒐᒃᓴᐃᑦ.
ᐅᑯᐊ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᓲᕐᓗ, ᐃᓕᓐᓂᐊᒐᒃᓴᖅ
ᐃᓕᓐᓂᐊᖅᑕᐅᔪᒃᓴᐃᑦ ᐊᒻᒪ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ
ᐊᑐᕋᔭᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑭᒡᒐᖅᑐᐃᔪᖅ ᐊᕐᕕᐊᑦ ᓂᒋᐊᓄᑦ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᖃᖅᑐᖓ ᐊᕙᑎᓕᕆᔨᒃᑯᓐᓄᑦ. ᒪᑉᐱᒐᕐᒥ 3-ᒥ
ᒪᑐᐃᕈᑎᒋᔭᑦᑎᓐᓂ ᐅᖃᐅᓯᖃᕐᒪᑦ. . .
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᖔᕐᓕᐅᓇ.

>>ᐃᓪᓚᖅᑐᑦ

>>Laughter
…the inclusive education system and that
each student has to be assessed and a
progress report on each student.
I believe that if you have special needs
students, they get another person to help
out like it is one-on-one teaching, but if a
student is not doing well due to nonattendance or other factors, there’s no
support given to the teachers, just the
teacher has to do more work and be better
at their job. Just a clarification, please.

… ᐱᖃᓯᐅᑎᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ ᐊᒻᒪᓗ
ᐊᑐᓂ ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᐅᔨᓴᖅᑕᐅᔭᕆᐊᖃᕐᒪᑕ
ᐱᕙᓪᓕᐊᓂᕆᔭᖏᓐᓂᓪᓗ ᐅᓂᒃᑳᓕᐅᕈᑕᐅᕙᓪᓗᑎᒃ.
ᐅᒃᐱᕈᓱᒃᑐᖓ ᐃᑲᔪᖅᑕᐅᒋᐊᓕᒻᒥᒃ
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᖃᕈᕕᑦ, ᐃᑲᔪᖅᑎᖃᓲᖑᒻᒪᑕ
ᐃᓄᑑᔾᔭᐅᓗᑎᒃ, ᑭᓯᐊᓂᓕ ᐃᓕᓐᓂᐊᖅᑎ
ᐃᓕᓐᓂᐊᑦᑎᐊᖏᒃᑯᓂ ᐅᐸᖃᑦᑕᓐᖏᓗᐊᒧᑦ
ᐊᓯᖏᓪᓘᓐᓃᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ, ᑕᐃᒃᑯᐊ
ᐃᑲᔪᖅᑎᖃᖅᑎᑕᐅᕙᓐᖏᒻᒪᑕ ᐃᓕᓴᐃᔨᖏᑦ,
ᐱᓕᕆᒃᑲᓐᓂᕆᐊᖃᓯᖔᖅᐸᒃᑐᑦ
ᐃᓕᓴᐃᔪᓐᓇᑦᑎᐊᓂᖅᓴᐅᒋᐊᕐᓗᑎᓪᓗ. ᑖᓐᓇ
ᓱᖅᑯᐃᓇᖅᑎᑕᐅᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᐊᑦ. ᖁᔭᓐᓇᒦᒃ.
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Thank you.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Yes, you just explained it
correctly. Handicapped, deaf, or blind
students usually have one-on-one
instruction in the school and some other
students as well, not just handicapped
people. We have a five-part way of
assessing a student to see how much that
student needs help. It’s called Tumiit 1,
2, 3, 4, and 5, and they each have criteria
as to how the students are put into
categories.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, ᐅᖃᑦᓯᐊᖅᑐᑎᑦ.
ᑕᐃᒃᑯᐊ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᓖᑦ ᑎᒥᒥᒍᓪᓘᓐᓃᑦ ᐊᔪᕈᑎᓖᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᑐᓵᖏᑦᑐᑦ ᑕᐅᑐᓐᖏᑦᑐᑦ
ᐊᑕᐅᓯᐅᖃᑎᖃᖅᑐᑎᑦ ᐃᑲᔪᖅᑎᖃᓲᖑᖕᒪᑕ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ. ᐊᒻᒪ ᐃᓚᖏᑦᑕᐅᖅ
ᑖᒃᑯᐊᑐᐊᒍᓐᖏᑦᑐᖅ. ᑕᓪᓕᒪᐃᓕᖅᑲᖓᔪᓂᒃ
ᐊᕕᒃᑐᖅᓯᒪᔪᓂᒃ ᓇᓗᓇᐃᕆᓲᖑᒐᑦᑕ ᖃᓄᑎᒋ
ᐃᓕᓐᓂᐊᖅᑎ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᕐᒪᖔᑦ ᑕᐃᒃᑯᐊ
ᐊᑎᖃᖅᑐᑦ ᑐᒦᑦ 1, 2, 3, 4, 5, ᐊᑐᓂ
ᓇᓗᓇᐃᖅᑎᖅᓯᒪᓪᓗᑎᒃ ᓇᒧᑦ ᐃᓕᔭᐅᓇᔭᕐᒪᖔᑕ ᐊᒻᒪ
ᖃᓄᖅ ᐃᑲᔪᕈᑎᓂᒃ ᓇᓗᓇᐃᖅᓯᖅᑕᐅᒐᔭᕐᒪᖔᑕ.

Attendance is very important to us. We
know that it can be very hard for the
teachers. When we talk about
differentiated instruction, it’s a teacher
teaching different things to the same
class. Each student has a different speed
of learning and each student has to be
looked at properly and reviewed by the
teacher. We’re going to try that out first
in the 2014-15 year.
With the literacy programs, reading and
writing programs, it would be based on
the students’ learned ability, like the
grade 3 curricula. It would be from A to
E. Kindergarten would be “A.” If they
don’t learn “A,” they can’t go onto “B.”
Under “A,” they have certain reading
material. Once it’s set up like that, we
will be able to support it better and we
will be able to assess their reading and
writing proficiency at the same time. That
will be the first.
As we implement the report, we expect
that we will be able to say a student is in
this particular category of grade right
now. Do we need that student’s

ᑕᒪᓐᓇᐃᓛᒃ ᐅᐸᖃᑦᑕᓐᖏᓐᓂᖅ ᐱᒻᒪᕆᐅᖕᒪᑦ
ᐅᕙᑦᑎᓐᓄᑦ ᓇᓗᓇᓐᖏᑦᑐᕐᓗ ᐊᒃᓱᕉᑕᐅᔪᓐᓇᖅᑐᖅ
ᐃᓕᓴᐃᔨᒧᑦ. ᑕᐃᒪ ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕗᑦ
ᐊᔾᔨᐅᖏᑦᑐᑎᒍᑦ ᐃᓕᓴᐃᓂᖅ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔭᕆᐊᖃᕐᓂᖅ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦ.
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦ ᐃᓕᓐᓂᐊᕈᑎᖃᕐᖓᑕ
ᐅᕝᕙᓘᓐᓃᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᓯᒪᔪᒥᓂᐅᒻᒪᑕ
ᑖᒃᑯᐊ ᕿᒥᕐᕈᔭᐅᑦᑎᐊᕆᐊᖃᖅᑐᑦ
ᖃᐅᔨᓴᖅᑕᐅᖏᓐᓇᐅᔭᖃᑦᑕᕐᓗᑎᒃ ᐃᓕᓴᐃᔨᒥᓄᑦ. ᑖᓐᓇ
ᓯᕗᓪᓕᖅᐹᒥᒃ ᐆᒃᑑᑎᒋᓪᓗᑎᒍᑦ ᑕᕝᕙ
ᐊᑐᓕᖅᑎᓐᓂᐊᖅᑕᕗᑦ 2014-15 ᐊᕐᕌᒍᕆᔭᖓᓐᓂ.
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ ᐅᖃᓕᒫᕆᐅᖅᓴᓂᓪᓚᕇᑦ,
ᑎᑎᕋᕆᐅᖅᓴᕐᓂᓪᓚᕇᑦ, ᐊᔪᓐᖏᓐᓂᖓᓄᑦ
ᒪᓕᒃᐸᓪᓕᐊᖑᔭᐃᓐᓇᕐᓗᓂ, ᓲᕐᓗ ᒥᑭᓛᓂᒃ ᒍᓚᐃᑦ 3-ᒧᑦ
ᑐᑭᓕᐊᖅᑎᑕᐅᔪᓂᑦ ᐅᖃᓕᒫᕆᐅᖅᓴᕈᑏᑦ. A-ᒥᒃ
ᐱᒋᐊᕐᓗᑎᒃ E-ᒧᑦ ᑎᑭᐅᑎᓗᑎᒃ. ᓲᕐᓗ ᐃᓕᓐᓂᐊᖅᑐᖅ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᖅ A-ᒥᒃ ᐃᓕᓐᓂᐊᕐᓗᓂ.
ᖃᐅᔨᓴᖅᑕᐅᖏᓐᓇᕐᓗᓂ. A-ᒥᒃ ᐱᔭᕇᖅᓯᖏᒃᑯᓂ Bᒧᐊᓐᖏᑕᐃᓐᓇᕋᔭᖅᑐᖅ. ᑕᕝᕙᓂ A ᐃᓗᐊᓂ
ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᕿᒥᕐᕈᐊᒐᐃᑦ
ᐅᖃᓕᒫᕆᐅᖅᓴᖃᑦᑕᕐᓗᓂᒋᑦ. ᐃᒪᓐᓇᐃᑦᑑᒻᒪᑦ ᑕᐃᒪᓐᓇ,
ᐃᑲᔪᕈᓐᓇᕐᓂᖅᓴᕆᓂᐊᓕᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᓇᓂᓪᓚᑦᑖᖅ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᕐᒪᖔᑕ,
ᑎᑎᕋᕈᓐᓇᕐᓂᖃᒻᒪᖔᑕᓗ. ᑖᒃᑯᐊ ᑲᑐᑎᓗᑎᒃᑯᑦ ᐊᒻᒪᓗ
ᑖᓐᓇᐃᓛᒃ ᓯᕗᓪᓕᐅᑎᓗᒍ.
ᐊᑐᓕᖅᑎᓂᐊᖅᑕᕗᑦ ᖃᐅᔨᓴᕈᑏᑦ, ᓂᕆᐅᒋᔭᖃᖅᐳᒍᑦ
ᐃᓕᓐᓂᐊᖅᑎ ᐅᕙᓃᓕᖅᐴᖅᓯᒪᔪᓂᒃ. ᐊᒻᒪ ᖃᓄᖅ
ᐃᓕᓴᐃᔨᐅᑉ ᐃᓕᓴᐃᔨᐅᔾᔪᑎᖓ ᐊᓯᔾᔨᕆᐊᖃᖅᐸᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᖅᐸᑦ? ᐃᒫᒃ
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curriculum or does that student need
more help? We will be able to say things
like that. For example, very recently, last
week, we had more than 30 staff taught
how to do the assessments.

ᓇᓗᓇᐃᖅᓯᓂᖅᓴᐅᔪᓐᓇᖅᑐᒍᑦ. ᐆᑦᑑᑎᒋᓗᒍ,
ᒫᓐᓇᓵᑦᑎᐊᖅ, ᐱᓇᓱᐊᕈᓯᐅᓚᐅᖅᑐᒥ,
30-ᓗᐊᖅᑐᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᑦᑎᓐᓂᒃ
ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᑕᐃᒃᑯᐊ ᐊᑐᓕᖅᑎᓐᓂᐊᖅᑕᑦᑎᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᓚᐅᖅᑕᕗᑦ.

Also in November, we’re going to be
teaching the principals and student
support teachers, those who help in the
schools, about assessments as well to see
how else they can help in the schools.

ᐊᕐᕌᓂᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑎᓚᐅᕆᓪᓗᑎᒃᑯᑦ ᐊᒻᒪ
ᓄᕕᐱᕆᐅᓕᕐᒥᒃᐸᑦᑕᐅᖅ, ᓱᓕ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᑲᔪᖅᑎᐅᖃᑦᑕᖅᑐᑦ
ᒪᑯᐊᖑᔪ,ᑦ ᐃᑲᔪᖅᑐᐃᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ
ᐃᓗᐊᓂ, ᖃᐅᔨᓴᐃᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᐃᓐᓇᕐᓂᐊᖅᑐᑦ ᖃᓄᖅ
ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ ᐃᑲᔪᕈᓐᓇᕐᓂᐊᕐᒪᖔᑕ.

In October, we’re planning to have 75
different school leaders and staff
members meet to see how a student can
be helped more through literacy
intervention strategies.
We have done some heavy planning on
those things. If we’re going to be
implementing these in Nunavut schools,
then our staff and principals, viceprincipals, our staff have to learn about
all of this, and we will just continue to do
that. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Staying on the same topic, the
staff need more training. Has the
Department of Education been talking
with Arctic College NTEP program to get
this training right as part of their teacher
training program? Thank you, Mr.
Chairman.

ᐅᑐᐱᕆᐅᓕᖅᐸᑦ ᐸᕐᓇᒃᑐᒍᑦ 75-ᓂᒃ
ᐊᔾᔨᒌᓐᖏᑐᓂᒃᑕᐅᖅ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂᑦ ᐃᑲᔪᖅᑎᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᒍᑦ ᖃᓄᖅ
ᑕᒪᓐᓇ ᐅᖃᐅᓯᓕᕆᓂᖅ ᐅᖃᕈᑕᐅᓕᖅᑎᓪᓗᒍ ᖃᓄᖅ
ᓱᕈᓯᖅ ᐃᓕᓐᓂᐊᖅᑐᖅ ᐃᑲᔪᖅᑕᐅᒃᑲᓐᓂᕆᐊᖃᕐᒪᖔᑦ
ᐅᖃᓕᒫᕆᐅᖅᓴᓂᕐᒧᑦ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒧᓪᓗ ᐃᑲᔫᑦ
ᐸᕐᓇᐅᑎᒃ.
ᑕᒪᒃᑯᓄᖓ ᐸᕐᓇᓪᓚᕆᒃᑐᐊᓘᓯᒪᒐᑦᑕ. ᑕᒪᓐᓇ
ᐊᑐᓕᖅᑎᓐᓂᐊᕈᑦᑎᒍᑦ ᓄᓇᕘᑉ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ,
ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᑦᑎᓐᓂᒃ ᐊᖓᔪᖅᑳᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ
ᑐᖏᓕᖏᓪᓗ, ᐊᒻᒪ ᐅᕙᒍᑦ ᓇᖕᒥᓂᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᕗᑦᑕᐅᖅ, ᑕᒪᔅᓱᒥᖓ
ᐃᓕᓐᓂᐊᕆᐊᖃᕐᒪᑕ ᑕᒪᓐᓇ ᑲᔪᓯᑏᓐᓇᕐᓂᐊᖅᑕᕗᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᕝᕙᓂᑦᑕᐃᓐᓇᖅ, ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕆᐊᖃᕐᒪᑕ. ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ
ᐅᖃᖃᑎᖃᖅᓯᒪᕚᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᓐᓂᒃ
ᐃᓕᓴᐃᔨᔅᓴᐅᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕈᑎᑦ ᑕᐃᒪᓐᓇᐃᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᖃᖃᓯᐅᑎᖁᓪᓗᒋᑦ ᑕᒪᒃᑯᓂᖓ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
Department of Education, in conjunction
with Nunavut Arctic College and the
Department of Family Services, has an

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ, ᐱᓕᕆᖃᑎᒋᓪᓗᒋᑦ ᓯᓚᑦᑐᓴᕐᕕᒃ
ᐊᒻᒪᓗ ᐃᓄᓕᕆᔨᒃᑯᑦ, ᐃᓐᓇᕐᓄᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ, ᑲᑐᔾᔨᓂᖃᕋᑦᑕ ᑲᑎᒪᔨᕋᓛᓂᑦ
ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᒃᓴᐅᔪᓕᕆᔨᒃᑯᓐᓂᑦᑕᐅᖅ
ᑲᑐᔾᔨᓂᖃᕆᓪᓗᑕ ᑲᑎᒪᔨᕋᓛᓂᑦ,
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adult learning partnership committee and
we also have an NTEP partnership
committee, where we sit down and
discuss such things as where will the next
NTEP program be, for example, or will
there need to be a foundation year.
We have those discussions with Nunavut
Arctic College. We have met with them
and advised them of our use of Fountas &
Pinnell benchmark assessments and the
balanced literacy approach. Their intent
is to ensure that the students that are
going through the NTEP know of the
direction that we’re taking and the
curriculum that we’re actually going to
be using. We do have a very good
working relationship with Nunavut Arctic
College on these areas.
Maybe to add a little bit more
information to your previous question on
inclusive education, we’re currently
undertaking a review. We have a
philosophy that where we promote
inclusive education within our school
system, regardless of a child and what
their needs are, we have the duty to
accommodate them and to provide an
education to them.
We’re hoping, through this review, that
we will be able to address the gaps,
whether it be gaps to supports that we
provide to students, but also gaps to
possibly teacher in-servicing on different
areas. (interpretation) Thank you, Mr.
Chairman.

ᐅᖃᖃᑎᒋᕙᒃᑐᒋᑦ ᑭᓱᓂᑦ ᑐᓐᖓᕕᖃᕐᓂᐊᕐᒪᖔᑕ.

ᐄ, ᑕᒪᒃᑯᓂᖓ ᐅᖃᖃᑎᒋᕙᒃᑕᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ.
ᑲᑎᖃᑎᒋᓪᓗᒋᓪᓗ ᓇᓗᓇᐃᕐᕕᒋᓪᓗᒋᓪᓗ Foundas
and Pinnell ᐊᔾᔨᒌᒥᒃ ᖃᐅᔨᓴᐃᒍᑎᓂᑦ ᐊᒻᒪᓗ
ᑐᑭᓕᐊᕐᓂᖃᖅᑐᓂᒃ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒥᒃ. ᑕᒪᑐᒨᓇ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖏᑦ ᐃᓕᓴᐃᔨᒃᓴᐅᓂᕐᒧᑦ
ᖃᐅᔨᒪᑎᑕᐅᔪᓐᓇᖅᓯᕗᑦ ᑐᕌᖅᐸᓪᓕᐊᓂᕆᔭᑦᑎᓐᓂᒃ
ᐊᒻᒪᓗ ᐃᓕᓂᐊᖅᑕᐅᔭᕆᐊᓕᓐᓂᑦ ᐊᑐᕐᓂᐊᖅᑕᑦᑎᓐᓂᒃ.
ᐄ, ᑕᒪᒃᑯᓂᖓ ᐱᓕᕆᖃᑎᒋᑦᑎᐊᖅᑕᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ.

ᐃᓚᒃᑲᓐᓂᕐᓗᒍᖃᐃ ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᕐᓄᑦ
ᐱᖃᓯᐅᑎᑦᑎᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᑦᑎᓂᕐᒥᒃ, ᒫᓐᓇ
ᕿᒥᕐᕈᔭᕗᑦ. ᐃᓱᒪᖃᕋᑦᑕ ᐱᖃᓯᐅᑎᑦᑎᓂᕐᒥᒃ
ᐊᔭᐅᕆᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᕐᓂᕐᒥ
ᐃᓕᓐᓂᐊᕐᕕᖁᑎᑦᑎᓐᓂᑦ, ᑭᓲᒐᓗᐊᖅᐸᑕ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑕ ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑕᖏᑦ
ᐱᖃᓯᐅᑎᔭᕆᐊᖃᕋᑦᑎᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᓪᓗᒋᓪᓗ.

ᓂᕆᐅᒃᐳᒍᑦ ᑕᒪᑐᒨᓇ ᕿᒥᕐᕈᓕᕈᑦᑕ
ᐱᓕᕆᔪᓐᓇᖅᓯᓂᐊᖅᑐᒍᑦ, ᐊᒥᒐᖅᑐᓂᑦ ᑕᒪᒃᑯᓂᖓ
ᐃᑲᔫᑎᑦᑎᓐᓂᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ, ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑎᒍᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. A last question on the opening
comments. On page 10, it says that the
attendance rate for Nunavut was 71.4

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ ᒪᑐᐃᕈᑎᖏᓐᓄᑦ.
ᒪᑉᐱᒐᖅ 10-ᖓᓂ, ᐅᖃᖅᓯᒪᒻᒪᑦ ᐅᐸᓐᓂᐅᖃᑦᑕᖅᑐᑦ
ᓄᓇᕗᒻᒥ 71. 4 ᐳᓴᐅᓚᐅᕐᒪᑕᒎᖅ.
ᓇᓗᓇᐃᖅᑕᐅᖁᓪᓗᒍ, ᐅᖃᕈᓐᓇᖅᐲᑦ ᖃᓄᖅ ᑕᒪᓐᓇ
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percent. Just for clarity, can you explain
how attendance is taken? Is it taken and
the student has to be there morning and
afternoon or most of the morning or most
of the afternoon? Just for clarity, can you
please explain how the attendance rate is
calculated? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
do have a directive out on attendance and
how attendance is to be calculated.
Previously, taking attendance was a
paper-based activity. In that time, we
only had a database system that was for
grades 10, 11, and 12 by subject area.
However, at the start of this year, we
have implemented a student information
system where it tracks attendance. For
example, if you have students who are in
grades 10, 11, and 12 that are on a
subject, so if they take six subjects a day,
their attendance is taken by subject. Let’s
say that they attended only two out of the
six classes, that attendance will be
reflected that way. For students who are
in K to 9, their attendance is inputted
directly everyday through the student
information system.
I can provide more expanded information
on what the student information system
can do because it tracks more than
attendance. It tracks report card
capabilities. It’s so much more enhanced
for the whole K to 12 system rather than
the previous system that was only grades
10 to 12. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik.
Member from Gjoa Haven, Mr. Akoak.

ᐅᐸᖃᑦᑕᕐᓂᖅ ᐊᓪᓚᑕᐅᕙᒻᒪᖔᖅ? ᐃᓕᓐᓂᐊᖅᑎ
ᑕᐃᑲᓃᑦᑕᕆᐊᖃᕐᒪᖔᖅ ᐅᓪᓛᖅ ᐅᓐᓄᓴᒃᑯᓪᓗ, ᐅᓪᓛᖓ
ᐅᓐᓄᓴᖓᓗ? ᑕᒪᒡᒋᑲᓴᑐᐃᓐᓇᕐᓗᓂᐅᒃ, ᖃᓄᖅ
ᓇᓗᓇᐃᖅᑕᐅᕙᒻᒪᖔᖅ ᐅᐸᖃᑦᑕᕐᓂᐅᔪᖅ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑎᓕᔭᐅᔾᔪᑎᓂᒃ ᐱᖃᐅᖅᑐᒍᑦ ᐅᐸᒃᐸᒃᑐᐃᑦ ᒥᒃᓵᓄᑦ
ᖃᓄᕐᓗ ᐅᐸᒃᐸᒃᑎᒋᓂᖏᑦ ᓈᓴᐅᑎᑎᒍᑦ
ᒥᑦᓴᐅᓯᖅᑕᐅᓂᖏᑦ ᐱᔭᐅᖃᑦᑕᖅᑐᒃᓴᐅᓂᖏᓐᓂᒃ.
ᓯᕗᓂᑦᑎᓐᓂ, ᐅᐸᒃᐸᒃᑐᓂᒃ ᑎᑎᖅᓯᕙᓐᓂᖅ
ᑎᑎᕋᖅᓯᒪᔭᐃᓐᓇᕐᓂᒃ ᒪᓕᒃᐸᓚᐅᕐᒪᑕ. ᐊᒻᒪᓗ
ᑕᐃᑦᓱᒪᓂ, ᑐᖅᑯᖅᑕᐅᕙᑦᑐᑦ ᑐᕌᖓᑐᐃᓐᓇᓚᐅᖅᖢᑎᒃ
ᒍᕇᑦ 10, 11, ᐊᒻᒪ 12-ᒧᑦ ᑭᓱᒥᒃ ᐃᓕᓐᓂᐊᖅᑕᖏᓐᓂᒃ
ᒪᓕᒃᖢᑎᒃ.
ᑭᓯᐊᓂ, ᑕᕝᕙᓂ ᐅᑭᐅᕆᔭᑦᑕ ᐱᒋᐊᕐᓂᖓᓂ,
ᐊᑐᓕᖅᑎᑦᓯᒋᐊᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᒥᒃᓵᓄᑦ
ᑐᑭᓯᐅᒪᒋᐊᕈᑎᐅᔪᒥᒃ ᓇᐅᑦᓯᖅᑐᖅᑕᐅᕙᒃᖢᑎᒃ
ᐅᐸᑉᐸᓐᓂᖏᓐᓂᒃ. ᑕᐃᒪᐃᒻᒪᓪᓗ ᐆᑦᑑᑎᒋᓗᒍ,
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖃᕈᕕᑦ ᒍᕇᑦ 10, 11, ᐊᒻᒪᓗ 12ᒦᑦᑐᒥᒃ ᑭᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᒥᒃ, ᓲᕐᓗ
ᐃᓕᓐᓂᐊᕋᒃᓴᖃᕈᓂ ᐊᕐᕕᓂᓕᓐᓂᒃ ᐃᓕᓐᓂᐊᕋᒃᓴᓂᒃ.
ᐅᓪᓗᑕᒫᑦ ᐅᐸᑉᐸᑦᑎᒋᓂᕆᔭᖏᑦ ᒪᓕᓲᖑᔪᑦ ᐊᑐᓂ
ᐃᓕᓐᓂᐊᖅᑕᒥᓐᓂᒃ. ᓲᕐᓗ ᐅᐸᑐᐃᓐᓇᖅᐸᓐᓂᕈᑎᒃ
ᒪᕐᕈᐃᓐᓈᓐᓂᒃ ᐊᕐᕕᓂᓕᐅᒋᐊᖃᖅᑎᓪᓗᒋᑦ,
ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑕᒥᓂᒃ, ᑕᕝᕙ ᑕᐃᒫᒃ
ᐅᐸᑦᑎᒋᕙᓐᓂᖏᑦ ᑕᑯᑎᑦᓯᒍᑕᐅᒐᔭᖅᑐᖅ.
ᐃᓕᓐᓂᐊᖅᑎᐅᔪᓄᓪᓕ ᒥᑭᓛᖏᓐᓂᑦ ᒍᕇᑦ 9−ᒧᑦ,
ᐅᐸᑉᐸᑦᑎᒋᓂᖏᑦ ᑐᖅᑯᑕᐅᑲᐅᑎᒋᕙᑦᑐᑦ ᖃᐅᑕᒫᑦ
ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᒥᒃᓵᓄᑦ ᑐᑭᓯᒋᐊᕈᑎᐅᔪᒧᑦ.
ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᑲᓐᓂᕈᓐᓇᕆᓪᓗᖓ
ᐃᓗᓕᒃᑲᓐᓂᖏᓐᓂᒃ ᑐᓴᐅᒪᔭᕆᐊᓕᓐᓂᒃ ᖃᓄᖅ ᑖᓐᓇ
ᐊᑑᑎᖃᕈᓐᓇᕐᒪᖔᑦ ᑐᑭᓯᒋᐊᕈᑎᐅᔪᖅ ᐃᓕᓐᓂᐊᖅᑎᐅᑉ
ᒥᒃᓵᓄᑦ ᐅᐸᑉᐸᓐᓂᖏᑕ ᖄᒃᑲᓐᓂᐊᒍᑦ.
ᓇᐅᑦᓯᖅᑐᕈᑕᐅᒍᓐᓇᓲᖑᒻᒪᑦ ᓇᐅᑦᓯᖅᑐᕈᑕᐅᓲᖑᒻᒥᔪᖅ
ᐃᓕᓐᓂᐊᑦᓯᐊᖅᑎᒋᓂᖓᓂᒃ. ᑕᕝᕙ
ᐃᓗᓕᖅᑐᓂᖅᓴᐅᓲᖑᔪᖅ ᒥᑭᓛᓂᑦ ᒍᕇᑦ 12−ᒧᑦ
ᑕᑦᓱᒪᓂᐅᓚᐅᖅᑑᑉ ᓴᓂᐊᓂ ᐃᓂᓪᓚᖓᐅᓯᐅᓚᐅᖅᑐᒥᒃ
ᑐᕌᖓᑐᐃᓐᓇᓚᐅᖅᓯᒪᒐᓗᐊᕐᒪᑦ ᒍᕇᑦ 10−ᒥᑦ 12−ᒧᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑲᑎᒪᔨᐅᖃᑕᐅᔪᖅ ᐅᖅᓱᖅᑑᒧᑦ, ᒥᔅᑐ ᐊᖁᐊᖅ.
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Mr. Akoak: Thank you, Mr. Chairman.
My question is to Mr. Ferguson. I’m just
wondering how the audit is done. Is it
done throughout all of Nunavut, and how
do you audit? Do you talk to all the
principals or educators, or how does that
work? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Akoak. Mr.
Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I believe, for example, we
state in paragraph 29 of the audit that we
audited eight schools covering
kindergarten to grade 12 within five
communities from all three regions of the
territory. We did try to make sure that we
were getting a broad view of the system.
In the course of our work, again, I think
you can see throughout the report where
we talked to a number of people, whether
it be at headquarters or regional offices or
teachers themselves.
What we would have done in terms of
actually doing the audit work was, for
each item, put together an audit plan that
identified what level of audit evidence
that we needed in order to conclude.
Again, I think you can see that it was
across Nunavut and at various different
levels and aspects of the education
system in order to get the information
that we needed.

ᐊᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒐ ᑐᕌᖅᑐᖅ ᒥᔅᑐ ᕘᒐᓴᓐᒧᑦ.
ᐊᐱᖅᑯᑎᖃᑐᐃᓐᓇᖅᑐᖓ ᖃᓄᖅ ᕿᒥᕐᕈᓂᐅᔪᖅ
ᐱᓂᐊᖅᑕᐅᓲᖑᒻᒪᖔᑦ. ᐱᓂᐊᒃᑕᐅᕙᒃᐸ ᓄᓇᕘᓕᒪᒥ,
ᖃᓄᕐᓗ ᕿᒥᕐᕈᓂᖃᓲᖑᒐᑦᓯ? ᐅᖃᖃᑎᖃᓲᖑᕕᓯ
ᐃᓕᓴᕐᕕᑦ ᐊᖓᔪᖅᑳᓕᒫᖏᓐᓂᒃ ᐃᓕᓴᐃᔨᓕᒫᓂᓪᓘᓐᓃᑦ,
ᐅᕝᕙᓗ ᖃᓄᖅ ᑕᒪᓐᓇ ᐊᐅᓚᓂᖃᓲᖑᕙ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᑦ, ᒥᔅᓱ ᐊᖁᐊᖅ.
ᒥᔅᑐ ᕘᒐᓴᓐ.
ᕘᒐᓯᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᖃᖅᓯᒪᖅᑰᖅᑐᒍᑦ, ᐆᑦᑑᑎᒋᓗᒍ, ᓇᓕᖅᑲᖏᓐᓂ 29ᒥ
ᖃᐅᔨᓴᖅᑕᐅᓯᒪᔪᓂ ᖃᐅᔨᓴᓲᖑᔪᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂᒃ
ᓄᑲᖅᑎᖅᐹᓂᑦ ᒍᕇᑦ 12ᒧᑦ ᑕᓪᓕᒪᐅᔪᓂ ᓄᓇᓕᐅᔪᓂᒃ
ᑕᒪᒃᑭᓐᓂ ᐱᖓᓲᓂᒃ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᓄᓇᕗᒻᒥ.
ᓇᐅᑦᓯᖅᑐᑦᓯᐊᕋᓱᓚᐅᖅᑐᒍᑦ ᑕᒪᐃᓐᓂᐸᓗᒃ
ᑕᑯᑎᑦᓯᒍᑎᒋᒍᓐᓇᖅᑕᑎᓐᓂᒃ ᐊᐅᓚᓂᐅᔪᒧᑦ.
ᐱᓕᕆᓂᑦᑎᓐᓂ, ᑕᑯᒍᓐᓇᑐᑦᓴᐅᒻᒥᔪᑎᑦ, ᐅᓂᒃᑳᓂ
ᐅᖃᖃᑎᖃᖅᐸᓚᐅᕐᓂᕗᑦ ᐊᑕᐅᓯᐅᓐᖏᕈᓘᔭᖅᑐᓂᒃ
ᑭᒃᑯᓐᓂᒃ, ᐊᓪᓚᕝᕕᒻᒪᕆᒻᒦᒃᑯᑎᒃ ᐊᕕᑦᑐᖅᓯᒪᔪᐃᓪᓘᓐᓃᑦ
ᐊᓪᓚᕝᕕᒻᒪᕆᖏᓐᓂ ᐅᕝᕙᓘᓐᓃᑦ ᓇᒻᒥᓂᖅ
ᐃᓕᓴᐃᔨᐅᒍᑎᒃ.
ᐃᒪᒐᔭᓐᖑᐊᖅᐳᒍᑦ ᖃᐅᔨᓴᕐᓂᓪᓚᑦᑖᕐᓂᑎᓐᓂ ᐊᑐᓂ
ᐱᓕᕆᐊᖑᔪᓂᒃ ᐸᕐᓇᐅᑎᓕᐅᖅᖢᑕ,
ᖃᐅᔨᓴᖅᑕᐅᒐᒃᓴᒧᑦ, ᓇᓗᓇᐃᖅᓯᒍᑎᑦᓴᑎᓐᓂᒃ ᑭᓱᓂᒃ
ᖃᐅᔨᓴᓐᓂᕐᒧᑦ ᖃᐅᔨᓇᓱᒃᑐᑦᓴᐅᒻᒪᖔᑦᑕ
ᑐᑭᓯᒍᑎᒋᓂᐊᖅᑕᑎᓐᓂᒃ. ᓱᓕᓗ, ᑕᑯᒍᓐᓇᑐᑦᓴᐅᕗᑎᑦ
ᓄᓇᕘᓗᑦᑖᐸᓗᒻᒥᒃ ᐊᔾᔨᒌᓐᖏᕈᓘᔭᖅᑐᓂᒃ
ᖁᑦᑎᓐᓂᖏᓐᓂᒃ ᖃᓄᐃᓐᓂᕆᔭᖏᓐᓂᓪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔾᔪᓯᐅᔪᒥ ᓇᕝᕚᕐᓂᐊᕈᑦᑕ
ᑐᓴᐅᒪᒋᐊᖃᖅᑕᑎᓐᓂᒃ.

Chairman: Thank you, Mr. Ferguson.
Mr. Akoak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕘᒐᓴᓐ. ᒥᔅᑐ
ᐊᖁᐊᖅ.

Mr. Akoak: Thank you for the answer.
My next question is for Ms. Okpik. In
your opening statement, you said you
have purchased some English language
levelled books. I’m just wondering if
you’re translating all these into every

ᐊᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᔾᔪᑎᖕᓄᑦ. ᑐᒡᓕᐊ
ᐊᐱᖅᑯᑎᒪ ᑐᕌᖅᑐᖅ ᒥᔅ ᐅᒃᐱᖕᒧᑦ. ᒪᑐᐃᕈᑎᖕᓂ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕐᓂᒃ, ᐅᖃᖅᑲᐅᒐᕕᑦ
ᓂᐅᕕᖅᑐᒥᓂᐅᓂᕋᖅᑐᓯ ᖃᓪᓗᓈᑎᑑᖅᑐᓂᒃ
ᐅᖃᓕᒫᒐᕐᓂᒃ. ᐊᐱᖅᑯᑎᖃᑐᐃᓐᓇᖅᑐᖓ ᑕᒪᒻᒥᒃ
ᑐᑭᓕᐅᕆᕙᓪᓕᐊᓂᐊᖅᑕᓯ ᐅᖃᐅᓯᐅᔪᓕᒫᑦ ᐊᑐᕐᓗᒋᑦ,
ᐱᖃᓯᐅᓪᓗᒋᑦ ᓇᑦᑎᓕᖕᒥᐅᑎᑐᑦ. ᖁᔭᓐᓇᒦᒃ,
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dialect, including Nattilingmiut. Thank
you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Akoak. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐊᖁᐊᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
quickest answer is no. The 25 different
communities and 25 different dialects
would just be prohibitive in costs. We
have signed a contract with a company
called Inhabit Media, who will be
developing the material for us.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑭᐅᑲᐅᑎᒋᓂᖅᓴᐅᔪᓐᓇᖅᐳᖓᖃᐃ ᐋᒡᒑᕐᓗᖓ.
25ᖑᓪᓗᑎᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ 25ᓂᒃ ᐃᒥᒃᑯᑦ
ᐅᖃᐅᓯᖃᖅᑐᐃᓐᓇᐅᓪᓗᑎᒃ ᐊᔪᕐᓇᑐᐃᓐᓇᕋᔭᕐᒪᑦ
ᐊᑭᑐᓗᐊᕐᓂᖓᓄᑦ. ᑳᓐᑐᕌᒃᑎᒥᒃ ᓇᓂᓯᓯᒪᕗᒍᑦ
ᑲᒻᐸᓂᐅᔪᒥᒃ ᑕᐃᔭᐅᔪᒥᒃ ᐃᓐᕼᐋᐱᑦ ᒦᑎᐊ, ᑖᒃᑯᐊ
ᐅᕙᑦᑎᓐᓄᑦ ᐋᖅᑭᒃᓱᐃᔪᒫᖅᖢᑎᒃ ᑕᒪᒃᑯᓇᓐᖓᑦ.

When we talk about language and
language of instruction, I welcome the
Members and this government to have a
bigger discussion about language in
general. Since Nunavut has been created,
there has been no direction in terms of a
standard type of dialect that will be used
within and across government and within
Nunavut. I know each community is very
passionate about their own dialect.

ᐅᖃᐅᓯᖃᕌᖓᑦᑕᖅᑲᐃ ᐅᖃᐅᓯᕐᓂᒃ ᐊᒻᒪᓗ ᐅᖃᐅᓯᕐᓂᒃ
ᐃᓕᓴᐅᑕᐅᕙᑦᑐᓂᒃ, ᑐᓐᖓᓱᑦᑎᓯᑦᑎᐊᖅᐳᖓ
ᒪᓕᒐᓕᐅᖅᑎᓂᒃ ᑖᒃᑯᓂᖓᓪᓗ ᒐᕙᒪᐅᔪᓂᒃ
ᐅᖃᐅᓯᖃᕐᓂᖅᓴᐅᓕᖁᓪᓗᒋᑦ ᐅᖃᐅᓯᐅᑉ
ᒥᒃᓵᓅᓕᖓᔪᐃᓐᓇᐸᓗᒻᒥᒃ. ᑕᐃᒪᓐᖓᓂᑦ ᓄᓇᕗᑦ
ᐱᓐᖑᖅᑎᑕᐅᓚᐅᖅᓯᒪᒻᒪᓂᑦ,
ᑐᑭᒧᐊᕈᑎᑦᓴᖃᓚᐅᖅᓯᒪᖏᒻᒪᑦ ᐊᑕᐅᓯᕐᒥᒃ
ᐅᖃᐅᓯᖅᑕᕆᔭᐅᓪᓗᐊᑕᓂᐊᖅᑐᒥᒃ ᒐᕙᒪᒃᑯᓂ
ᐃᓘᓐᓇᐸᓗᐊᓂᓗ ᐊᒻᒪᓗ ᓄᓇᕗᑦ ᐃᓗᐊᓂ.
ᖃᐅᔨᒪᓪᓗᖓᓗ ᐊᑐᓂ ᓄᓇᓕᓕᒫᑦ ᓇᒻᒥᓂᖅ
ᐅᖃᐅᓯᖅᑕᕆᔭᒥᓐᓂᒃ ᐃᑉᐱᕈᓱᓪᓗᐊᕕᖕᒪᑕ.

In the absence of not been given strong or
clear direction on the type of dialect to
use, we rely on the contractors that are
out there and the dialects that they use,
and also with the interpreters and
translators that we have and the dialects
that they have. As well, we have a lot of
our teaching resources, which are written
by educators in different dialects, and we
respect each of those dialects when they
come in.
I think it would be much easier for the
Department of Education if we had said
this is a standardized dialect that we’re
going to use because it would make
things so much easier for us. We have
done some work in the Nattilik dialect,
not much, and also some work in the
Inuinnaqtun writing system as well.

ᑭᓯᐊᓂᓕ ᑕᐃᒪᐃᓐᓇ ᑎᒍᔭᐅᓯᒪᔾᔪᑎᒥᑦ ᓴᖏᔪᒥᒃ
ᑐᓂᔭᐅᓚᐅᖅᑎᓐᓇᑕ ᖃᓄᐃᑦᑐᒥᒃ ᐅᖃᐅᓯᕐᒥᑦ
ᓇᓕᐊᓐᓂᒃ ᐊᑐᕆᐊᖃᒻᒪᖓᑦᑕ, ᑕᑎᒋᖃᑦᑕᖅᓯᒪᒐᑦᑎᒍᑦ
ᑕᐃᒃᑯᐊ ᑲᓐᑐᕋᒃᑕᐅᓯᒪᔪᑦ ᐊᒻᒪ ᐅᖃᐅᓰᑦ ᐊᑐᖅᑕᖏᑦ,
ᐊᒻᒪ ᑐᓵᔩᑦ ᐃᓄᒃᑎᑑᓕᕆᔨᑦᓗ ᐊᑐᖃᑦᑕᕐᒥᔭᕗᑦ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᖏᑦ. ᐊᒻᒪᓗᑕᐅᖅ, ᐃᓕᓴᐃᔾᔪᑎᒃᓴᐃᑦ ᑕᐃᒃᑯᐊ
ᑎᑎᖅᑲᑦ, ᐃᓕᓴᐃᔨᓂᒃ ᑎᑎᕋᖅᑕᐅᓯᒪᔪᑦ ᐊᔨᒌᖏᖕᑦᑐᓂᒃ
ᐅᖃᐅᓯᖃᑎᒌᖏᑦᑐᓂᒃ ᑎᑎᕋᖅᑕᐅᖃᑦᑕᖅᑐᑦ,
ᐃᓕᓴᐃᓕᕋᐃᖓᒥᒃ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ.

ᑭᓯᐊᓂ ᐱᔭᕐᓂᕐᓂᖅᓴᐅᒐᔭᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐱᓕᕆᕕᖓᑦ ᐅᖃᓐᓂᕈᑦᑕ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᑦ
ᑕᐃᒎᓯᖅ ᐊᑐᕐᓂᐊᖅᑕᕗᑦ ᑕᐃᒪᓐᓇ
ᐱᔭᕐᓂᕐᓂᓴᐅᓕᕋᔭᕐᒪᑦ ᐅᕙᑦᑎᓐᓄᑦ.
ᐃᖃᓇᐃᔭᖃᑦᑕᖅᓯᒪᔭᕋᓗᐊᕗᑦ ᐃᓚᖏᑦ
ᓇᑦᓯᓕᖕᒥᐅᑎᑐᑦ, ᑭᓯᐊᓂ ᐱᓕᕆᓗᐊᖅᓯᒪᖏᑦᑕᕗᑦ,
ᐊᒻᒪᓗᑕᐅᖅ ᐃᓄᐃᓐᓇᖅᑐᑦ ᓴᓇᓯᒫᕐᔪᒃᑲᓗᐊᕐᒥᔪᒍᑦ
ᑎᑎᕋᐅᓯᖏᑦ ᐊᑐᖅᓱᒋᑦ. (ᑐᓴᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒥᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
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(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Akoak.
Mr. Akoak: Thank you, Mr. Chairman.
Just a comment. We all know that we
could say one word the same way, but it
means totally different in other areas.
That was my concern about not seeing
some documents translated into
Nattilingmiut any time soon. Thank you,
Mr. Chairman.
Chairman: Just a comment, Mr. Akoak.
Member from Rankin Inlet South, Mr.
Sammurtok.
Mr. Sammurtok: In your opening
remarks, you indicated that the Education
Act, since it was passed in 2008, does
involve examining bilingual education.
This is on page 2. You went on to say on
page 4 that you will “need to know if we
have enough qualified bilingual teachers
to meet the current bilingual education
requirements for kindergarten to grade
3…” It is now 2014 and you knew about
this five years ago. How come you need
to do an assessment if you have enough
bilingual teachers? Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Sammurtok.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Just
to give a bit of history in terms of the
implementation plan. When the
Education Act was finished in 2008 and
came into implementation July 1, 2009,
the implementation plan was for the first
set of bilingual graduates to come out in
2019. From 2008 and onwards, you

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐊᖁᐊᖅ.
ᐊᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒥᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓂᓪᓕᐅᑎᒃᓴᑐᐃᓐᓇᖅ. ᖃᐅᔨᒪᔪᐃᓐᓇᐅᖅᑰᕋᑦᑕ
ᐊᑕᐅᓯᕐᒥᑦ ᐃᒪᓐᓇ ᐅᖃᕈᑦᑕ, ᑕᐃᒍᓐᓇᖅᑕᕗᑦ
ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᑐᑭᖃᒻᒪᑦ ᑖᓐᓇᓴᐃᓐᓇᐅᒐᓗᐊᖅᐸᑦ.
ᑖᓐᓇ ᐃᓱᒫᓗᑎᒋᖅᑲᐅᒐᒃᑯ ᓇᑦᓯᓕᖕᒥᐅᑎᑐᑦ
ᑎᑎᕋᖅᑕᐅᖃᑦᑕᔾᔮᖏᑦᑐᖅᑲᐃ ᐃᓕᓴᕈᑏᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᐊᖁᐊᖅ,
ᐅᖃᐅᓯᒃᓴᑐᐃᓐᓇᐅᕋᑖᕐᒪᑦ. ᑲᖏᕐᖠᓂᕐᒧᑦ
ᓂᒋᐊᓂᖔᖅᑐᖅ ᒪᓕᒐᓕᐅᖅᑎ, ᒥᔅᑕ ᓴᒻᒧᖅᑐᖅ.
ᓴᒻᒧᖅᑐᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᒪᑐᐃᕆᐊᕈᑎᒃᓯᓐᓂ, ᐅᖃᖅᓯᒪᒐᕕᑦ ᐅᓂᒃᑳᓕᐊᖅ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᖁᔭᕐᔪᐊᖓᑦ, 2008-ᒥ
ᐱᓐᖑᖅᑎᑕᐅᓚᐅᖅᑎᓪᓗᒍ, ᑖᓐᓇ
ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᓕᕐᒪᑦ. ᒪᒃᐱᒐᖅ 2ᒦᑦᑐᖅ. ᑖᒃᑯᐊ
ᖃᐅᔨᓴᐃᖃᑦᑕᖅᑐᑎᒃ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᖅᓱᑎᒃ
ᐃᓕᓴᐃᖃᑦᑕᕐᓂᕐᒧᑦ ᒪᒃᐱᒐᖅ ᑎᓴᒪᖓᓐᓂ ᐅᖃᓕᕆᓪᓗᓯ
“ᖃᐅᔨᔭᕆᐊᖃᓐᓂᐊᖅᑐᓯ ᐊᒥᒐᖏᑦᑐᓂᒃ
ᐃᓕᓴᐃᔨᖃᓕᕐᒪᖓᑦᓯ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓕᓴᐃᔪᓐᓇᖃᑦᑕᕐᓂᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ
ᖁᕝᕙᓯᓐᓂᓕᖕᒧᑦ 3 ᑎᑭᓪᓗᒍ...” ᒪᓐᓇᓕ 2014ᖑᓕᕋᑦᑕ
ᑕᒪᓐᓇ ᖃᐅᔨᒪᓚᐅᖅᓯᒪᓪᓗᒍ ᐊᕐᕌᒍᑦ ᑕᓪᓕᒪᑦ
ᐊᓂᒍᖅᓯᒪᓕᖅᑐᑦ. ᖃᓄᐃᒻᒪᑦ ᒫᓐᓇ
ᖃᐅᔨᓴᐃᔭᕆᐊᖃᓕᖅᐱᓯ ᐊᒥᒐᖏᑦᑐᓂᒃ
ᐃᓕᓴᐃᔨᖃᕋᓗᐊᕐᒪᖓᑦᓯ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ
ᐅᑐᖅᑐᓂᒃ ᐃᓕᓴᐃᔪᓐᓇᖅᑐᓂᒃ? ᖁᔭᓐᓇᒥᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒥᒃ, ᒥᔅᑕ ᓴᒻᒧᖅᑑᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒥᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐃᒻᒪᖄ
ᐅᓂᒃᑳᒐᓛᑲᐃᓐᓇᕐᓗᖓ ᐊᑐᓕᖅᑎᑦᓯᓂᕐᒧᑦ ᐸᕐᓇᐅᑏᑦ
ᒥᑦᓵᓄᑦ. ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ ᑕᒪᓐᓇ
ᐱᔭᕇᑕᐅᓚᐅᖅᓯᒪᖕᒪᑦ 2008-ᒥ ᐊᑐᓕᖅᑎᑕᐅᓪᓗᓂ
ᔪᓚᐃ 1, 2009-ᖑᑎᓗᒍ, ᐊᑐᓕᖅᑎᑦᓯᓂᕐᒧᑦ ᐸᕐᓇᐅᑎ.
ᑖᓐᓇ 2019-ᒥᒎᖅ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐱᔭᕇᖅᓯᖁᓪᓗᒋᑦ
ᒪᕐᕉᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐅᖃᕈᓐᓇᕐᓗᑎᒃ. ᐊᕐᕌᒍᑕᒫᑦ 2008
ᐱᒋᐊᕐᓗᒍ, ᐊᑕᐅᓯᕐᒥᑦ ᖁᕝᕙᓯᓐᓂᕐᒥᑦ ᐃᓚᓯᖃᑦᑕᖅᓱᑎᒃ.
ᑕᕝᕙᐅᕗᖅ ᐊᑐᓕᕈᑕᐅᓂᐊᖅᑐᒧᑦ ᐸᕐᓇᐅᑎ.

31

added a grade each year. So that’s the
implementation plan.
I can say right now for this fiscal year,
we’re to have implemented bilingual
education in kindergarten to grade 4. I
can tell you that in a lot of our schools,
we’re not compliant because we do not
have enough Inuktitut-speaking educators
to be able to fill that demand.

ᒫᓐᓇ ᑕᐃᒪ ᐊᕐᕌᒍᒋᔭᑦᑎᓐᓂ, ᐊᑐᓕᖅᑎᑦᓯᔭᕆᐊᖃᕋᑦᑕ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᐃᖃᑦᑕᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᓂᒃ ᑎᑭᓪᓗᒍ ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 4ᒧᑦ. ᐅᖃᐅᑎᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᔪᓂ ᐅᓄᖅᑐᓂ, ᑖᒃᑯᐊ
ᒪᓕᖏᑦᑐᑦ ᐅᓄᖅᑑᒻᒪᑕ ᐃᓄᒃᑎᑐᑦ ᐅᖃᓪᓚᒍᓐᓇᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᓂᒃ ᐊᒥᒐᖅᓯᒐᑦᑕ
ᐊᑐᓕᖅᑎᓐᓇᓱᒃᑕᓗᐊᕈᖅᑎᒍᑦ.

If we were to fully implement bilingual
education by 2019, then 100 percent of
our educators, obviously, would have to
be bilingual. So education has the
legislative requirement for bilingual
education, but we do not have the
programs, even though we provide
financial contributions to the Teacher
Education Program. We’re at the supply
of the Inuktitut-speaking teachers.

ᑕᐃᒪᐃᒻᒪᑦ ᐊᑐᓕᖅᑎᑦᓯᓂᐊᕈᑦᑕ 2019-ᒧᑦ ᐊᕐᕋᒍ
ᑎᑭᑉᐸᑕ, 100 ᐳᓯᐊᑦᒥᑦ ᐃᓕᓴᐃᔩᑦ ᑕᒪᒃᑯᐊ, ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ, ᐃᓕᓴᐃᔪᓐᓇᖃᑦᑕᕆᐊᓖᑦ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᖁᔭᕐᔪᐊᑎᒍᑦ
ᐃᓕᓴᐃᔨᖃᕆᐊᖃᒻᒪᑕ ᒪᓕᒐᖅᑎᒍᑦ ᒪᕐᕉᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ, ᑭᓯᐊᓂ ᐱᓕᕆᔾᔪᑎᒃᓴᓂᒃ
ᐱᑕᖃᖏᑦᑐᒍᑦ, ᑮᓇᐅᔭᖃᖅᑎᖃᑦᑕᕋᓗᐊᖅᑕᕗᑦ
ᐃᑲᔪᖅᑐᐃᖃᑦᑕᖅᑕᕗᑦ ᐃᓕᓴᐃᔨᕈᕆᐅᖅᓴᖅᑐᑦ. ᐅᕙᒍᑦᓕ
ᑭᓯᐊᓂ ᐃᓄᒃᑎᑐᑦ ᐅᖃᓪᓚᒍᓐᓇᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᑭᑦᓴᕋᑦᑕ.

As we go on, I would like to be able to
provide Members with some information
on language of instruction and the
language models that we have, the
percentages that are required for each of
those language models, and how the
district education authorities determine
which language model they wish to use.
What’s happening right now is schools
are using Inuktitut speakers on a letter of
authority to meet the requirements of
bilingual education. You have individuals
on the letter of authority who do not have
a Bachelors of Education that are
expected to teach in our schools to fulfill
this language of instruction mandate.

ᐃᓚᖓᑦᑕᐅᖅ, ᑕᐃᓐᓇ ᐅᖃᐅᓯᖃᖅᑎᓪᓗᑕ
ᒪᓕᒐᓕᐅᖅᑎᓄᑦ ᑐᓴᒐᒃᓴᓂᒃ ᑐᓂᓯᔪᒪᓪᓗᖓ
ᐅᖃᐅᓯᕐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔾᔪᑎᐅᖃᑦᑕᖅᑐᑦ
ᐃᔾᔪᐊᒐᒃᓴᐃᑦ ᐊᑐᖅᑕᐅᔪᓐᓇᖅᑐᑦ ᒪᓕᒡᓗᒋᑦ ᒪᓕᒐᖏᑦᓗ
ᐊᑐᖅᑕᐅᔭᕆᐊᓖᑦ, ᖃᓄᓗ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓂᕈᐊᖃᑦᑕᕆᐊᖃᒻᒪᖔᑕ
ᓇᓪᓕᐊᑦ ᐃᔾᔪᐊᒐᒃᓴᒃ ᐃᓕᓴᐃᔪᑦᑎᒃᓴᐅᓂᐊᖅᑐᓄᑦ
ᐊᑐᖅᑕᐅᓂᐊᕐᒪᖔᑦ. ᒫᓐᓇᒧᑦ ᒫᓐᓇᐅᓂᖓᓂ
ᐃᒪᐃᓐᓇᐃᓕᔪᖅ ᓇᓗᕗᐃᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐊᑐᖅᑲᑦᑕᕐᒪᑕ
ᐃᓄᒃᑎᑐᑦ ᐅᖃᓪᓚᒍᓐᓇᕐᒃᑐᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ ᓲᕐᓗ
ᑎᑎᖅᑲᓂ ᐱᔪᓐᓇᐅᑎᓂᒃ ᑐᓂᔭᐅᓚᐅᖅᖢᑎᒃ
ᐃᓕᓴᐃᔪᓐᓇᕐᓂᐊᕐᒪᑕ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᕐᓂᑦ ᐊᑐᕐᓗᑎᒃ.
ᑕᐃᒃᑯᐊ ᑎᑎᕋᐅᓯᓂᒃ ᑎᑎᖅᑲᑎᒍᑦ
ᐱᔪᓐᓇᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ
ᐃᓕᓐᓂᐊᕐᔪᐊᖅᓯᒪᓐᖏᑦᑑᒐᓗᐊᑦ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓐᓂᐊᖅᑕᐅᓯᒪᔭᕆᐊᖃᖅᑐᓂᒃ ᐊᑐᕆᐊᓕᒃ
ᒪᓕᖕᓂᐊᕐᓗᒍ.

We have some schools and some DEAs
that have made the decision not to use
individuals on letters of authority,
therefore being non-compliant with
language of instruction legislation, to
ensure that they have educated teachers
who are going to be teaching their

ᐃᓕᓐᓂᐊᕐᕖᑦ ᐊᒻᒪ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ
ᐃᓚᖏᑦ ᐃᒪᐃᓯᒪᒻᒥᔪᐃᑦ ᐊᑐᕈᒪᓇᑎᑦ ᑎᑎᖅᑲᓂᒃ
ᐱᔪᓐᓇᐅᑎᓂᑦ, ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᒪᓕᓐᖏᓐᓂᕐᒧᑦ
ᐃᓕᓴᐃᓂᕐᒧᑦ ᐅᖃᐅᓯᐅᔭᕆᐊᖃᖅᑐᒥᒃ ᒪᓕᒐᕐᒥᒃ,
ᐃᓕᓐᓂᐊᖅᓯᒪᔪᓂᑦ ᐃᓕᓴᐃᔨᖃᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑎᓐᓂᐊᖅᑕᖏᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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students. (interpretation) Thank you, Mr.
Chairman
Chairman: Thank you, Ms. Okpik.
Member from Baker Lake, Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑭᒡᒐᖅᑐᐃᔪᖅ ᖃᒪᓂᑦᑐᐊᕐᒧᑦ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you, Mr. Chairman. In the opening
comments, first of all, I have a question
to Ms. Okpik. In your opening comments
on the fifth page, in the middle
paragraph, it states that “We look forward
to participating in the upcoming review
of the Education Act by the Legislative
Assembly.”

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ
ᐅᖃᐅᓯᖏᑦ ᐅᒃᑯᐃᕈᑎᖏᑦ, ᓯᕗᓪᓕᖅᐹᒥᒃ,
ᐊᐱᕆᔪᒪᑉᓗᒍ ᒥᔅ ᐅᒃᐱᒃ. ᐅᒃᑯᐃᕈᑎᖓᓂ ᑕᓪᓕᒪᒋᔮᓂ
ᐅᖃᖅᓯᒪᒻᒪᑦ, “ᐱᓕᕆᖃᑎᖃᕐᓂᐊᕐᓂᕋᖅᖢᑎᒃ ᑕᒪᓐᓇ
ᐱᓕᕆᐊᖑᓂᐊᖅᑎᓪᓗᒍ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐱᖁᔭᖓ
ᒥᒃᓵᓄᑦ ᒪᓕᒐᓕᐅᖅᑎᓂᒃ ᒪᓕᒐᓕᐅᕐᕕᒻᒥᓪᓗ.”

We need to have the best education
possible. We have different dialects and
different writing systems. Where are you
at now? Are you working on the
language, on bilingual education or
literacy or proficiency stage? That’s my
first question.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We would be
implementing them phased in, literacy
and reading. I will be able to talk about
them in detail later on. If he wants me to
get into the detail, I can do that.

ᑖᒻᓇ ᑕᒪᐃᓐᓄᑦ ᐅᖃᓗᒍᓐᓇᕐᓂᖅ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐱᓕᕆᐊᖑᓂᐊᖅᑎᓪᓗᒍ ᐱᑦᓴᐅᓂᖅᐹᖑᔪᒥᒃ
ᐃᓕᓐᓂᐊᖁᑉᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᖁᑎᒋᔭᖅᐳᑦ. ᐃᓄᒃᑐᓪᓗ
ᖃᑉᓗᓈᑐᑦ ᐅᖃᓗᒍᓐᓇᕐᓗᓂ ᑕᒪᐃᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᑖᒻᓇ ᐊᓪᓚᒌᓂᖃᕐᒪᑦ ᐅᖃᐅᓯᒃᑯᑦ ᐊᒻᒪᓗ ᑎᑎᖅᑲᒃᑯᑦ.
ᑖᒻᓇ ᐅᖃᐅᓯᕆᑉᓗᒍ ᓇᓕᐊᒃ ᐱᓕᕆᐊᖑᓕᖅᐸ,
ᒫᓐᓇᐅᔪᖅ ᐅᖃᐅᓯᓕᕆᓂᖅ ᐅᕝᕙᓘᓐᓃᑦ ᑎᑎᖅᑲᕆᓂᖅ
ᑕᒪᐃᓐᓄᑦ ᐅᖃᕈᓐᓇᕐᓂᖅ? ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᒪᒃᑯᐊ ᐊᑐᓂ
ᐊᑐᓕᖅᑎᑕᐅᒐᔭᖅᑐᑦ ᐊᕕᒃᓯᒪᒐᔭᓐᖏᑦᑐᑦ,
ᐅᖃᓕᒫᕆᐅᖅᓴᓂᕐᓗ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᓗ. ᑕᒪᒃᑯᐊ
ᐅᖃᐅᓯᕆᒋᐊᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᖅᑕᒃᑲ ᖃᓄᖅ
ᐃᓗᓕᓪᓚᕆᖃᕐᒪᖔᑕ. ᒫᓐᓇ ᐅᓂᒃᑳᖁᒍᓂᖓ
ᐅᓂᒃᑳᕈᓐᓇᑦᑎᐊᕆᓪᓗᖓ ᖃᓄᓪᓚᑦᑖᖅ
ᐊᑐᓕᖅᑎᒃᑲᔭᕐᒪᖔᑦᑎᒍᑦ.

As to how we will be implementing these
or how we will be phasing them in, let us
also be aware that each community in
each region has selected which model
they will be using because there is a
difference between Qulliit and immersion
programs. The DEAs select from the
three models.

ᑭᓯᐊᓂ ᑖᒃᑯᐊ ᐊᑕᐅᑦᓯᒃᑰᕐᓗᑎᒃ ᐊᒻᒪ ᖃᐅᔨᒪᓂᐊᖅᑯᒍᑦ
ᐊᑐᓂ, ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ ᐊᕕᒃᑐᖅᓯᒪᔪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓂᕈᐊᖅᓯᒪᖕᒪᖔᑕ ᖃᓄᖅ
ᓇᓕᐊᓐᓂᒃ ᐊᑐᕐᓂᐊᕐᒪᖔᑕ. ᐃᒃᑯᐊ ᐊᔾᔨᒌᖃᑦᑕᖏᒻᒪᑕ
ᑖᒃᑯᐊ ᖁᓪᓕᐅᓂᕋᖅᑕᐅᔪᑦ ᐊᒻᒪ immersionᖑᓂᕋᖅᑕᐅᔪᑦ. ᑖᒃᑯᐊ ᐱᖓᓲᓪᓗᑎᒃ ᐊᑐᖅᑕᐅᓲᑦ
ᓂᕈᐊᖅᑕᐅᓯᒪᓲᖑᒻᒪᑕ ᑖᒃᑯᓄᖓ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓄᑦ.

For example, in the communities that are
using the Qulliq model, from

ᐆᒃᑑᑎᒋᓗᒍ, ᑕᐃᒃᑯᐊ ᓄᓇᓖᑦ ᖁᓪᓕᕐᒥᒃ ᐊᑐᖅᑐᑦ
ᑕᐃᒪᓐᓇᒃ ᐊᑎᖃᖅᑎᑕᕗᑦ ᖁᓪᓕᖅ ᐆᑦᑑᑎᒃ.
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᒍᓚᐃᑦ 3-ᒧᑦ ᑎᑭᐅᑎᓗᑎᒃ ᐃᓄᐃᑦ
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kindergarten to grade 3, they will be
instructed in the Inuktitut language from
85 to 90 percent. Also, in the English
stream, perhaps 10 to 15 percent, that’s
the remaining percent, be taught in the
English language. Also, for immersion
model, likewise, 85 to 90 percent from
kindergarten to grade 3 and also the
remaining portion for English language
and also a dual model, like for example,
in Iqaluit.
As Iqaluit residents, we have Inuktitut
language of instruction and also for the
English stream for those who have their
first language as English. The
instructions are different for their mother
tongue, so they would have different
instructions. For the Inuktitut language,
the language of instruction would be 85
to 90 percent. For English, from
kindergarten to grade 3, likewise in the
English stream, if it’s their mother
tongue, it’s from 85 to 90 percent and the
remaining part would be taught in the
Inuktitut language from kindergarten to
grade 3.
Again, for the high grades, possibly
starting from grades 4 to 6, and if they
have chosen the Qulliq stream, they
would need 70 to 75 percent in Inuktitut
and the remaining 25 to 30 percent would
be in English. With the immersion model,
it’s likely bigger with Inuktitut at 80 to
85 percent and the English language of
instruction would be the remaining 15 to
20 percent. There’s a slight difference
there.
With the immersion program, it would
mean that each community would choose
either teaching more in Inuktitut. If we
look at that from grades 7 to 9 and if
they’re using the Qulliq model, it would
be 55 to 65 percent Inuktitut and the

ᐅᖃᐅᓯᖓᑦ ᓯᕗᓪᓕᐅᔾᔭᐅᒐᔭᖅᑐᖅ 85 ᐳᓴᓐ 90 ᐳᓴᒧᑦ
ᑎᑭᐅᑎᓗᒍ ᐊᒻᒪᓗ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓕᓐᓂᐊᕐᓂᖅ ᐃᒻᒪᖄ 10-15 ᐳᓴᓐ ᐊᒥᐊᒃᑯᖓ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓕᕈᓂ ᖃᓪᓗᓈᑎᑐᑦ. ᑖᓐᓇ
immersion ᐆᒃᑐᕋᐅᑕᐅᔪᖅ ᑕᐃᒪᓐᓇᑦᑕᐅᖅ ᐊᑐᕐᒥᔪᖅ,
85 ᐳᓴᓐ 90 ᐳᓴᒧᑦ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᒍᓚᐃᑦ 3-ᒧᑦ
ᐊᒻᒪ ᐊᒥᐊᒃᑯᖓ ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᓗᑎᒃ, ᐅᓇ
ᒪᕐᕉᓕᖓᔪᖅ ᐆᒃᑑᑎᒃ ᒪᕐᕉᖕᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑑᖕᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ, ᐃᖃᓗᐃᑦ ᐆᒃᑑᑎᒋᓐᖑᐊᕐᓗᒍ.

ᐃᖃᓗᖕᒥᐅᖑᓪᓗᑕ, ᐊᕕᒃᓯᒪᒐᑦᑕ ᐃᓄᒃᑎᑐᑦ
ᓯᕗᓪᓕᖅᐹᒥᒃ ᐅᖃᐅᓯᓖᑦ ᐊᒻᒪᓗ ᖃᓪᓗᓈᑎᑐᑦ
ᓯᕗᓪᓕᖅᐹᒥᒃ ᐅᖃᐅᓯᓖᑦ. ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᒋᔭᕗᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ, ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᐱᓕᕆᐊᖃᕋᔭᕋᑦᑕ. ᐃᓄᒃᑎᑐᑦ ᓯᕗᓪᓕᖅᐹᒥᒃ ᐅᖃᐅᓯᓖᑦ,
ᑕᐃᒪᓐᓇᑦᑕᐅᖅ 85-90 ᐳᓴᒧᑦ ᑎᑭᐅᒪᓗᒋᑦ
ᑕᐃᒪᓐᓇᑕᐅᖅ. ᐊᒥᐊᒃᑯᖓ ᖃᓪᓗᓈᑎᑑᕐᓗᑎᒃ,
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᑦ ᖁᕙᓯᖕᓂᓕᒃᒧᑦ 3-ᒧᑦ, ᐊᒻᒪ
ᐊᐃᑉᐸᖓ ᑕᐃᒪᐃᓐᑕᐅᖅ, ᑖᒃᑯᐊ ᖃᓪᓗᓈᑎᑐᑦ
ᓯᕗᓕᕐᐹᑦᓯᐊᒥᑦ ᐅᖃᐅᓯᓖᑦ, 85 ᐳᓯᐊᑦ 90 ᐳᓯᐊᑦᒧᑦ
ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᓗᑎᑦ ᐃᒻᒪᖃ ᐊᒥᐊᒃᑯᖓᓐᓂᒃ
ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᓗᑎᒃ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᑦ
ᖁᕝᕙᓯᖕᓂᓕᖕᒧᑦ 3-ᒧᑦ.

ᐊᒻᒪ ᑖᕗᖓ, ᖁᑦᑎᖕᓂᖅᓴᓄᑦ
ᒍᕋᐃᑦᑖᖅᑐᖅᐸᓪᓕᐊᓕᖅᑎᓪᓗᒋᑦ, ᐃᒻᒪᖄ ᖁᕝᕙᓯᖕᓂᓕᖕᒥᑦ
4-ᒥᑦ ᖁᕝᕙᓯᓐᓂᓕᒃᒧᑦ 6-ᒧᑦ, ᖁᓪᓕᕐᒥᑦ ᓂᕈᐊᖅᓯᓯᒪᔪᑦ
ᐃᓕᓐᓂᐊᕈᑎᓂᒃ ᐃᓛᒃ ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᖃᖅᑐᓂᒃ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 70 ᐳᓯᐊ 75 ᐳᓯᐊᒧᑦ ᑎᑭᐅᒪᓗᒍ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔭᕆᐊᖃᕋᔭᖅᑐᑦ ᐃᓄᒃᑎᑐᑦ ᑕᒪᓐᓇ
ᐊᒥᐊᒃᑯᖓ 25-30 ᐳᓯᐊᑦ ᖃᓪᓗᓈᑎᑑᖓᓗᓂ. ᑖᒃᑯᐊ
ᐅᖃᐅᓯᕐᒥᑦ ᓱᖏᐅᑎᕙᓪᓕᐊᑎᑕᐅᓂᕐᒧᑦ ᐊᖅᑭᒃᓯᒪᔪᑦ,
ᐊᖏᓂᖅᓵᕐᔪᐃᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 80 ᐳᓯᐊᑦ 85
ᐳᓯᐊᑦᒧᑦ ᑎᑭᐅᒪᓗᒍ ᐊᒻᒪ ᑖᒃᑯᐊ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓕᓐᓂᐊᕐᓂᖏᑦ 15 ᐳᓯᐊᑦ 20 ᐳᓯᐊᒧᑦ ᑎᑭᐅᒪᓗᒍ.
ᐃᒪᓐᓇ ᐊᔾᔨᒌᖏᓐᓂᖄᕐᔪᒃᐳᑦ.

ᐅᖃᐅᓯᕐᒥᑦ ᓱᖏᐅᑎᕙᓪᓕᐊᑎᑕᐅᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ, ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᕆᔭᒃᑲ ᑐᑭᖃᖅᑐᑦ
ᑖᓐᓇ ᓄᓇᓕᒃ ᓇᖕᒥᓂᖅ ᓇᓗᓇᐃᖅᓱᖅᓯᒪᔪᖅ ᐃᓄᒃᑎᑐᑦ
ᐃᓄᒃᑎᑑᒃᑲᓐᓂᕆᐊᓖᑦ ᓄᓇᓕᖕᒥᓐᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᒥᓂᓪᓗ
ᑖᓐᓇ ᑕᐃᒫᒃ ᓂᕈᐊᖅᑕᐅᒐᔭᖅᑐᖅ. ᐊᒻᒪ ᑕᑯᒍᑦᑎᒍᑦ
ᖁᕝᕙᓯᖕᓂᓕᖕᒥᑦ 7-ᒥ ᐱᒋᐊᕐᓗᒍ ᖁᕝᕙᓯᖕᓂᓕᖕᒧᑦ 9-ᒧᑦ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ ᖁᓪᓕᕐᒥᑦ ᐊᑐᕐᓂᕈᑎᒃ, 55 ᐱᒋᐊᕐᓗᒍ
ᐃᓱᖃᕐᓗᒍ 65 ᐳᓯᐊᑦᒥᑦ ᐃᓄᒃᑎᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᕋᔭᖅᑐᑦ ᐊᒻᒪ ᐊᒥᐊᒃᑯᖓ 35−ᒥ 45 ᐳᓯᐊᑦ
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remaining 35 to 45 percent would be in
English. With the immersion model, the
Inuit language would be at 65 to 70
percent and the remaining 30 to 35
percent would be in English.

ᑎᑭᐅᑎᓗᒍ ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᓗᑎᒃ. ᐊᒻᒪ
ᐅᖃᐅᓯᕐᒥᑦ ᓱᖏᐅᑎᕙᓪᓕᐊᑎᑕᐅᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕈᑎᒃ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 65−ᒥ 70 ᐳᓯᐊᑦ ᑎᑭᐅᒪᓗᒍ ᐊᒻᒪ
ᐊᒥᐊᒃᑯᖓ 30−ᒥ 35 ᐳᓯᐊᑦᒧᓪᓘᓐᓃᑦ ᑎᑭᐅᑎᓗᒍ
ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᕐᓗᑎᒃ.

Again, from grades 10 to 12, whether
they’re using the Qulliq model or the
immersion model, the Inuit language is
15 credits and the English would be 15
credits also. However, each DEA has the
right to choose either the Qulliq program
or the immersion program. They either
have to have a public meeting first to
conclude whether they’re going to be
using the Qulliq or the immersion model.
That’s in the plans and has been
implemented.

ᐊᒻᒪ ᐊᔨᒋᖏᑦᑕᖓ ᖁᕝᕙᓯᓐᓂᓕᒃᓂ 10-ᒥᑦ 12-ᒧᑦ
ᑎᑭᐅᑎᓕᖅᑎᓪᓗᒋ ᓇᓪᓕᐊᑐᐃᓐᓇᖅ ᖁᓪᓕᕐᒧᑦ
ᐊᑐᕋᓗᐊᕈᑎᒃ ᐅᖃᐅᓯᕐᒥᑦ ᓱᖏᐅᑎᕙᓪᓕᐊᓂᑎᑕᐅᓂᕐᒧᑦ
ᐊᑐᕋᓗᐊᕈᑎᒃ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 15-ᓂᒃ
ᓇᕆᔾᔪᑎᒃᓴᑖᕋᓱᐊᕆᐊᓖᑦ ᐊᒻᒪ ᖃᓪᓗᓈᑎᑐᑦ 15-ᓂᒃ
ᓇᕆᔾᔪᑎᒃᓴᑖᕋᓱᐊᕆᐊᓕᐅᒐᔭᕆᓪᓗᑎᒃ ᐃᒻᒪᓐᓇ
ᐊᕕᒃᑐᖅᓯᒪᔪᑦ. ᑭᓯᐊᓂ, ᐊᑐᓂᑦ ᓄᓇᓖᑦ ᑲᑎᒪᔨᖏᑦ
ᓂᕈᐊᖅᓯᒪᖕᒪᑕ. ᓇᓕᐊᖕᓂᒃ ᐊᑐᕐᓂᐊᕐᒪᖔᑕ ᖁᓪᓕᕐᓘᓐᓃᑦ
ᐅᕝᕙᓘᓐᓂᑦ ᐅᖃᐅᓯᕐᒥᑦ ᓱᖏᐅᑎᕙᓪᓕᐊᑎᑕᐅᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᕐᒥᑦ. ᑖᒃᑯᐊ ᓄᓇᓕᖕᓂᑦ ᑭᓯᐊᓂ
ᑲᑎᒪᑎᑦᑎᖅᑳᖃᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ ᐊᒻᒪ ᑐᓴᕆᐊᖃᑦᑕᖅᑐᑎᒃ
ᓄᓇᓕᖕᓂᑦ ᑲᑎᒪᔨᕋᓛᖅᑖᓚᐅᖅᓯᒪᖕᒪᑕ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ
ᐱᔾᔪᑎᖃᕐᓂᐊᖅᑎᓪᓗᒋᑦ. ᑕᐃᒪᖓᑦ ᐸᕐᓈᕆᔭᐅᕙᒌᖅᓯᒪᖕᒪᑦ
ᐊᒻᒪ ᐊᑐᓕᖅᑎᑕᐅᓪᓗᓂ.

When they’re at grades 10 to 12, we’re
looking at 50-50, Inuktitut as the
language of instruction at 50 percent and
the other 50 percent in English. However,
due to the lack of Inuktitut teachers, we
are going through a lot of problems in our
schools right now. Thank you, Mr.
Chairman.

ᓂᕆᐅᒋᔭᖃᖅᐳᒍᑦ ᐃᒻᒪᑳ ᖁᕝᕙᓯᓐᓖᑦ 10−ᒥ 12ᒦᓕᖅᑎᓪᓗᒋ, ᐊᕝᕙᓪᓗᐊᖏᑦ ᐃᓄᒃᑎᑐᓪᓗ ᐊᕝᕙᓗᐊᖏᓪᓗ
ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑲᑕ ᓂᕆᐅᒋᔪᒪᔭᕋᓗᐊᕗᑦ.
ᑭᓯᐊᓂ, ᐅᖃᕆᐊᒃᑲᓐᓂᕐᓗᖓ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓴᐃᔨᓂᒃ
ᐃᓄᒃᑎᑑᓲᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ ᐊᒥᒐᖅᓯᓗᐊᕋᑦᑕ, ᐱᖁᔭᖅ
ᐊᑐᖅᑕᕗᑦ ᒫᓐᓇ ᓱᕋᓕᕇᕋᑦᑎᒍᑦ ᐊᒥᓲᓐᖏᓗᐊᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᖃᕐᓂᑎᓐᓄᑦ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ.
ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik.
Member from Baker Lake.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᖃᒪᓂ’ᑐᐊᕐᒧᑦ ᒪᓕᒐᓕᐊᖅᑎ.

Mr. Mikkungwak (interpretation):
Thank you very much for your response.
That was very interesting. With the 25
communities, there will be consequences
without a doubt. We have our different
dialects in each individual community.

ᒥᑭᓐᖑᐊᖅ: ᒪᑦᓇ’ᓗᐊᕕᒃ ᑖᒻᓇ ᑭᐅᔪᑎᒋᔮ.
ᑐᕼᐋᓄᐊᓚᑦᑐᑦᑑᒻᒪᑦ. ᓄᓇᓕᖕᓄᑦ 25-ᖑᔪᓄᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ, ᑕᒪᓐᓇ ᐊᑦᑐᐊᓂᖃᕐᓂᐊᖅᑎᓪᓗᒍ
ᐱᔭᕐᓂᖏᒻᒪᑦ ᓇᓗᓇᖏᒻᒪᑦ.
ᐅᖃᐅᓯᖃᐅᒪᓗᒃᑖᒻᒫᑐᐊᕐᕼᐅᑕ ᑕᐃᒎᓯᖅᐳᓪᓗ
ᐃᓚᒌᑦᑎᒍᑦ ᐊᓪᓚᒌᒃᓱᑎᒃ ᑕᒪᓐᓇᐅᓪᓗᓂ.

I would like further information on page
6 of your opening comments regarding
(interpretation ends) the Fountas &
Pinnell Benchmark Assessment System.
When will that come into force? Thank
you, Mr. Chairman.
Chairman: Thank you, Mr.

ᑭᓯᐊᓂᑕᐅᖅ ᐅᓇ ᑐᑭᕼᐃᕼᐅᐊᕈᑎᒋᔭᕋ
ᐅᒃᑯᐃᕈᑎᒋᓚᐅᒑᓂᒃ ᒪᒃᐱᐊᓂ 6. ᑖᒻᓇ (ᑐᓵᔨᑎᒍᑦ)
ᑖᒃᑯᐊ ᖃᐅᔨᓴᐅᑏᑦ ᐊᑎᖃᖅᑎᑕᑦ ᕙᐅᑕᔅ ᐊᒻᒪ ᕕᓄ
ᐱᔾᔪᓯᒋᓪᓗᒋᑦ. ᖃᖓ ᐊᑐᓕᖅᑎᑕᐅᒋᐊᕐᓂᐊᖅᐸᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
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Mikkungwak. Ms. Okpik.

ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. From kindergarten to
grade 4, we plan to implement this ystem
in the next school year. When schools
reopen in August and some in September.
We will use this assessment system at
that time. Thank you, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᑦ
ᒍᕇᑦ 4−ᒧᑦ ᐱᒋᐊᕐᕕᒃᓴᖃᖅᑐᒍᑦ ᐊᕐᕌᒎᓂᐊᖅᑐᒥ. ᐃᓛᒃ,
ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᒋᐊᓕᖅᐸᑦ ᐃᓚᖏᑦ ᐱᒋᐊᓛᕐᒥᖕᒪᑕ
ᐋᒡᒍᓯᒥ ᐃᓚᖏᑦ ᐱᒋᐊᕐᓗᑎᒃ ᓯᑎᐱᕆᒥ. ᐃᓕᓐᓂᐊᕐᕕᑦ
ᑕᕝᕙᓂ ᐊᑐᖅᑕᐅᔪᒫᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik.
Member from Baker Lake.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᒪᓕᒐᓕᐅᖅᑎ ᖃᒪᓂ’ᑐᐊᕐᒧᑦ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. I
would like to ask a question on another
subject regarding education in general
and proficiency in Inuktitut and English.
You assessed five schools and one school
met the bilingual education requirement
in the Education Act. With five schools, I
would like to know who helped you
when you were doing that assessment.
Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐃᒡᓗᐊᓄᓪᓕ
ᐊᐱᕆᔪᒪᓕᖅᐳᖓ ᑕᒪᐃᓐᓂᑦ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᒥᒃᓵᓄᑦ
ᐅᖅᑲᕆᒃᓴᕐᓂᖅ ᐃᓄᑦᑐᓪᓗ ᖃᓪᓗᓈᑐᓪᓗ ᐅᕙᓂ
ᐅᑯᐃᕈᑎᖓᓂ. ᐊᕐᕕᓂᓕᕆᔮᓂ ᓈᕼᐊᐅᒻᒥ
ᑎᑎᕋᖅᕼᐃᒪᖕᒪᑕ ᖃᐅᔨᕼᐊᓚᐅᖅᑎᓪᓗᒋᑦ ᑕᓪᓕᒪᓂ
ᐃᓕᓐᓂᐊᕐᕕᐅᔪᓂ ᐊᑕᐅᕼᐃᖅ ᐃᓕᓐᓂᐊᕐᕕᐅᔪᖅ
ᐱᒡᒍᑦᓯᐊᓚᐅᕐᒪᑦ, ᑕᑯᒥᓇᑦᓯᐊᓚᐅᕐᒪᑦ ᐊᖑᒪᑦᓯᐊᕐᒫᖅᓱᓂ
ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᒪᓕᒐᖁᑕᐃᓐᓂᒃ ᑑᕝᓗᓂ. ᑖᒻᓇ ᓄᓇᓕᑦ
ᐃᓕᓐᓂᐊᕐᕕᑦ ᑕᓪᓕᒪᐅᑎᓪᓗᒋᑦ ᑐᑭᕼᐃᕼᐅᐊᖅᑐᖓᓕ
ᑭᑐᓂᒃ ᐃᓄᓐᓂᒃ ᐃᑲᔪᖅᑎᖃᓚᐅᕐᓂᕐᒪᖔᑕ ᑕᒪᑦᓱᒥᖓ
ᓇᓗᓇᐃᔭᐃᓂᐊᖅᑎᓪᓗᒋᑦ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: I’ll ask Ms. Salvail to
answer that question. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Ferguson.
Ms. Salvail.
Ms. Salvail: Thank you, Mr. Chairman.
When we did visit the schools, we talked
to the principals and teachers, but also
every school, as a matter of fact, is
expected to produce a staffing report,
how they intend to deal with the bilingual
requirements and how, from year to year,
they expect to have more bilingual
teachers. We looked at all these reports,
and then we corroborated these reports
with the people we visited in each of

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑐ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᕆᓂᐊᖅᐸᕋ ᒥᔅ ᓵᓪᕙᐃ
ᑖᑉᓱᒪᓐᖓᑦ ᑭᐅᖁᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕘᒐᓴᓐ. ᒥᔅ
ᓵᓪᕙᐃ.
ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐳᓚᕋᕋᑦᑎᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᑦ ᐅᖃᖃᑎᖃᓚᐅᖅᑐᒍᑦ
ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐊᖓᔪᖅᑳᖓᓂᒃ ᐅᖃᖃᑎᖃᖅᑐᑕ
ᐃᓕᓴᐃᔨᓂᒡᓗ, ᐊᒻᒪᓗᑦᑕᐅᖅ ᑖᒃᑯᓇᓂ ᐊᑐᓂ
ᐃᓕᓴᕐᕕᑦ, ᐊᒡᓛᑦ ᑖᒃᑯᐊᓗᑦ,ᑖᖅ ᐃᓕᓐᓂᐊᕐᕕᐅᔪᑦ
ᓂᕆᐅᕝᕕᐅᓲᖑᔪᑦ ᐅᓂᒃᑳᓕᐅᖁᓪᓗᒋᑦ, ᑎᑎᕐᓗᒋᑦ
ᐅᓂᒃᑳᓂ ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ ᐃᓕᓴᐅᑎᐅᔭᕆᐊᓕᓐᓂᒃ,
ᖃᓄᕐᓗ ᐊᕐᕌᒍᑕᒫᑦ, ᑭᓐᖑᕐᕕᐅᕙᒻᒪᖔᑕ
ᐅᓄᖅᓯᕙᓪᓕᐊᒋᐊᖃᕐᓂᖏᓐᓂᒃ ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ
ᐅᖃᐅᓯᕐᒥᒃ ᐃᓕᓴᐃᒍᓐᓇᖅᑐᓂᒃ. ᑕᒪᒻᒥᒃ ᕿᒥᕐᕈᓯᒪᕙᕗᑦ
ᑕᒪᒻᒥᒃ ᑕᒪᒃᑯᐊ ᐅᓂᒃᑳᑦ ᓇᓕᖅᑯᒋᐊᖅᑐᒋᓪᓗ ᑕᒪᒃᑯᐊ
ᐅᓂᒃᑳᑦ ᓱᓕᒻᒪᖔᑕ ᐃᓄᓐᓂᒃ ᐳᓚᕋᖅᓯᒪᔭᑦᑎᓐᓂᒃ
ᐊᑐᓂ ᑖᒃᑯᓇᓂ ᓄᓇᓕᐅᔪᓂᒃ. ᖁᔭᓐᓇᒦᒃ,
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these communities. Thank you, Mr.
Chairman.
Chairman: Thank you very much, Ms.
Salvail. Mr. Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. Another additional question
on No. 6 again regarding that is: out of
the five community schools, were they all
outlying communities or were any of the
schools a regional hub? Thank you, Mr.
Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Salvail.
Ms. Salvail: I didn’t get the last part of
the question of these five schools.
Chairman: Mr. Mikkungwak, could you
rephrase your question, please.
Mr. Mikkungwak: Thank you, Mr.
Chairman. The five schools that were
audited, were they all outlying
communities or were any of them
regional hubs from the Nunavut territory?
We have three regional hubs. Were any
of the regional hubs taken into the audit
or were they all outlying communities?
Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐊᒃᓱᐊᓗᒃ, ᒥᔅ
ᓵᓪᕙᐃ. ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᓱᓕᑦᑕᐅᖅ ᐊᐱᖅᑯᑎᒃᑲᓐᓂᖅ ᓈᓴᐅᑎᒧᑦ 6−ᒧᑦ ᑕᒪᓐᓇ
ᐱᓪᓗᒍ: ᑕᓪᓕᒪᐅᔪᓂᒃ ᓄᓇᓕᐅᔪᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᓂᒃ,
ᑕᒪᕐᒥᒃ ᓄᓇᓕᐊᓛᖑᓚᐅᖅᐸᑦ, ᐅᕝᕙᓗ, ᓇᓕᖏᑦ
ᐃᓕᓐᓂᐊᕐᕕᐅᔪᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᑐᑦᑕᕐᕕᐅᓚᐅᖅᐸᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᓵᓪᕙᐃ.
ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᑭᖑᓪᓕᖅᐹᖅ
ᑐᑭᓯᑦᑎᐊᕋᑖᓐᖏᓇᒃᑯᑦ ᐊᐱᖅᑯᑦ ᑖᒃᑯᐊ ᑕᓪᓕᒪᑦ
ᐃᓕᓴᕐᕕᑦ ᒥᒃᓵᓄᑦ?
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ,
ᐅᖃᑦᑎᐊᒃᑲᓐᓂᑲᐃᓐᓇᕈᒃ, ᐊᐱᖅᑯᑎᑦ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᓪᓕᒪᐅᔪᑦ ᐃᓕᓴᕐᕕᑦ ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᑐᑦ, ᑕᒪᕐᒦᒃ
ᓄᓇᓕᐊᓛᖑᓚᐅᖅᐸᑦ ᐅᕝᕙᓗ, ᓇᓕᖏᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ
ᑐᑦᑕᕐᕕᐅᓚᐅᖅᐸᑦ ᓄᓇᕗᒻᒥ? ᐱᖓᓲᖕᒪᑕ ᓄᓇᕗᒻᒥ
ᑐᑦᑕᕐᕕᐅᔪᑦ. ᐅᕝᕙᓗ ᓇᓕᖏᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ
ᑐᑦᑕᕐᕕᐅᔪᑦ ᖃᐅᔨᓴᖅᑕᐅᖃᓯᐅᑎᓚᐅᖅᐸᑦ ᐅᕝᕙᓗ
ᑕᒪᒻᒥᒃ ᓯᓚᑖᓃᓚᐅᖅᐸᑦ ᓄᓇᓕᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you for that
clarification. Ms. Salvail.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ
ᑐᑭᓯᓇᖅᓯᑎᑦᑎᐊᕋᕕᐅᒃ. ᒥᔅ ᓵᓪᕙᐃ.

Ms. Salvail: Thank you, Mr. Chairman.
The five communities that we visited,
first of all, we chose them because we
went into the three regional offices of the
Department of Education. So we went
Pond Inlet, Baker Lake, and Kugluktuk.
Also we took the opportunity to visit
smaller communities as well while we
were visiting the regional offices. We
also went to Kimmirut and Taloyoak.

ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐳᓚᕋᓚᐅᖅᑐᒍᑦ, ᓯᕗᓪᓕᕐᒥ, ᐅᐸᒍᑎᓚᐅᖅᑐᒍᑦ
ᓂᕈᐊᓚᐅᖅᑕᕗᑦ ᐅᐸᓚᐅᖅᑐᑎᒍ ᑖᒃᑯᐊ ᐱᖓᓱᑦ
ᐊᕕᑦᑐᖅᓯᒪᔪᐃᑦ ᐊᓪᓚᕝᕕᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ.
ᑕᒡᕙ ᒥᑦᑎᒪᑕᓕᓕᐊᓚᐅᖅᑐᒍᑦ, ᖃᒪᓂ’ᑐᐊᖅ, ᐊᒻᒪᓗ
ᖁᕐᓗᖅᑑᖅ. ᐊᒻᒪᓗ ᐱᕕᖃᕋᑦᑕ ᐳᓚᕋᕈᓐᓇᓚᐅᕐᒥᔪᒍᑦ
ᓄᓇᓕᐊᓛᖑᓂᖅᓴᓄᑦ ᐳᓚᕋᕐᓂᑎᓐᓂ ᐱᖓᓲᔪᓂᒃ
ᐊᕕᑦᑐᖅᓯᒪᔪᐃᑦ ᐊᓪᓚᕝᕕᖏᓐᓂ ᐊᖏᓂᖅᓴᓂ. ᑕᒡᕙ
ᑭᒻᒥᕈᓯᐊᕈᓐᓇᓚᐅᕐᒥᔪᒍᑦ ᐊᒻᒪᓗ ᑕᓗᕐᔪᐊᒧᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
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Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Salvail. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᓵᓪᕙᐃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. Thank you for that answer.
Seeing that the capital of Nunavut is here
in Iqaluit and you have three schools
here, English, Inuktitut, and French,
what’s your comment on bilingual
education? How does that affect the
capital, seeing that when we look at
bilingual, you could consider English and
Inuktitut, English and French, Inuktitut
and French? That would be my question
here. Thank you.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ ᑖᑉᓱᒧᖓ ᑭᐅᔾᔪᑎᓐᓄᑦ. ᐃᒻᒪᖃᓗᖃᐃ
ᓄᓇᕗᑦ ᑐᑦᑕᕐᕕᒻᒪᕆᖓ ᑕᒫᓃᒻᒪᑦ ᐃᖃᓗᖕᓂ
ᐱᖓᓱᓂᓪᓗ ᑕᒫᓂ ᐃᓕᓐᓂᐊᕐᕕᖃᖅᑐᓯ, ᖃᓪᓗᓈᑎᑐᑦ,
ᐃᓄᑦᑎᑐᑦ, ᐊᒻᒪᓗ ᐅᐃᕖᑎᑐᑦ, ᑕᒡᕙ ᖃᓄᕐᓕ
ᐅᖃᐅᓯᖃᕐᕕᒋᕕᐅᒃ ᐊᑕᐅᓯᐅᖏᑦᑐᓂᒃ ᐅᖃᐅᓯᕐᓂᒃ
ᐃᓕᓴᐅᑎᖃᓐᓂᕐᒥᒃ? ᖃᓄᖅ ᑕᒪᓐᓇ ᐊᑦᑐᐃᓂᖃᖅᓯᒪᕙ
ᑐᑦᑕᕐᕕᒻᒪᕆᐅᔪᒧᑦ, ᑕᑯᓪᓗᒋᑦ ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ
ᐅᖃᐅᓯᖃᕐᓂᖅ, ᐃᓱᒪᒍᓐᓇᑕᖅᐳᑎᑦ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓄᒃᑎᑐᓪᓗ, ᖃᓪᓗᓈᑎᑐᑦ ᐅᐃᕖᑎᑐᓪᓗ, ᐃᓄᒃᑎᑐᑦ
ᐅᐃᕖᑎᑐᓪᓗ? ᖃᓄᕐᓗ ᑕᒪᓐᓇ ᐋᖅᑭᒃᓯᒪᕙ ᑕᕝᕙᓂ
ᐃᖃᓗᓐᓂ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you for that, Mr.
Mikkungwak. Mr. Ferguson.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. When we do an audit, what
we do is look for… . You know, we can’t
look at every school and we can’t look at
every region, so we have to decide on
which areas that we can look at that will
help us understand the situation in
general.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓕᕌᖓᑦᑕ, ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓂᑦ
ᖃᐅᔨᓇᓱᖃᑦᑕᖅᑐᒍᑦ... ᖃᐅᔨᔪᒃᓴᐅᕗᑎᑦ,
ᕿᒥᕐᕈᔪᓐᓇᖅᐸᖏᑦᑐᒍᑦ, ᑕᐃᒪᓐᓇᓗ
ᓂᕈᐊᕆᐊᖃᓕᓲᖑᔪᑦ ᑭᓱᓂᑦ ᖃᐅᔨᓴᐃᓂᐊᕐᒪᖔᑦᑕ
ᑐᑭᓯᕚᓪᓕᕈᑎᒋᔪᓐᓇᕐᓂᐊᖅᑕᑦᑎᓐᓂᒃ ᖃᓄᐃᒻᒪᖔᖏᑦ
ᐃᓘᓐᓇᖏᓐᓂᒃ.

So when have put together our audit plan
and we selected the five communities that
Ms. Salvail mentioned, that’s our process
for identifying how we understand the
system sort of in its broad range. Also, of
course, we did work at headquarters here
in Iqaluit and would have gotten
information from that avenue as well.

ᑕᒪᑐᒨᓇ ᐸᕐᓇᐅᑎᓕᐅᓕᕌᖓᑦᑕ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᐊᖅᑎᓪᓗᑕ ᑕᐃᒃᑯᐊᓗ ᓄᓇᓖᑦ
ᓂᕈᐊᖅᑐᑎᒍᑦ ᑕᓪᓕᒪᑦ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᑦᑎᓐᓂᒃ,
ᑕᐃᒪᐃᑦᑐᒥᒃ ᐱᐅᓯᖃᓲᖑᔪᒍᑦ ᓇᓗᓇᐃᖅᓯᔪᓐᓇᖁᓪᓗᑕ
ᖃᓄᖅ ᐃᖏᕐᕋᔾᔪᓯᖃᓲᖑᒻᒪᖔᖅ. ᐊᒻᒪᑦᑕᐅᖅ,
ᐱᓕᕆᓚᐅᕆᓪᓗᑕᓗ, ᑎᑎᕋᕐᕕᒻᒪᕆᑦᑎᓐᓂ ᑕᒫᓂ
ᐃᖃᓗᓐᓂ ᑕᒪᑐᒨᓇᓗ ᐱᒐᔭᓚᐅᕐᒥᔪᒍᑦᑕᐅᖅ
ᑐᑭᓯᒋᐊᕈᑎᓂᒃ.

When we’re doing an audit, we don’t
have to look at all schools or all regions.
We’re looking for a variety, I guess, of
areas to get an understanding for the
situation. So that’s why we would have
chosen five communities and why we
looked at eight schools because we’re

ᑕᐃᒪ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓕᕌᖓᑦᑕ,
ᑕᑯᔭᐃᓐᓇᕆᓐᖏᒃᑲᓗᐊᖅᑐᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ.
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦ ᕿᒥᕐᕈᓇᓱᑐᐃᓐᓇᐸᒃᑲᑦᑕ,
ᑐᑭᑖᕈᑎᒋᔪᓐᓇᕋᔭᖅᑕᑎᓐᓂᒃ ᖃᓄᐃᓕᖓᓕᖅᑐᓂᑦ.
ᑕᐃᒪᓐᓇᐃᓐᓂᖓᓄᑦ ᓂᕈᐊᓚᕿᓕᓚᐅᖅᐸᕗᑦ ᑕᐃᒃᑯᐊ
ᓄᓇᓖᑦ ᑕᓪᓕᒪᐃᑦ ᐆᑦᑐᕋᐃᕙᒃᑐᑕ ᑎᓴᒪᐅᔪᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐅᒃᑑᑎᐅᔪᒥᓇᖅᑐᓂᒃ
ᑕᑯᓇᖔᖅᑐᑕ ᑕᒪᕐᒥᓕᒫᕌᓘᖏᑦᑐᖅ ᑕᐃᒪᓐᓇ
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working on a sample basis rather than
having to look at everything.

ᐱᓕᕆᓲᖑᒐᑦᑕ.

Chairman: Thank you for that answer,
Mr. Ferguson. Member from Baker Lake.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ.
ᑭᒡᒐᑐᖅᑐᖅ ᖃᒪᓂᑦᑐᐊᕐᒧᑦ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. Thank you for the answer. My
last question for now, I guess, would be
on the auditor’s opening comments, No.
10, “Low attendance is a serious problem
in Nunavut.” When you guys did your
audit on that… . We understand that
attendance is a critical issue when it
comes to education, but my question here
is: were seasonal conditions taken into
factor and also in-service sessions by
teachers? Were those also taken into
consideration before they closed off their
report on attendance? Thank you, Mr.
Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᓐᖓ. ᑭᖑᓪᓕᖅᐹᖅ
ᐊᐱᖅᑯᑎᒋᔪᒪᓚᐅᑲᒃᑕᕋ, ᐃᓱᒪᒋᓐᖑᐊᕐᓗᒍ,
ᒪᑐᐃᕈᑎᒋᖅᑲᐅᔭᕐᓂᒃ, ᓈᓴᐅᑖ 10. “ᐅᐸᖃᑦᑕᓐᖏᓐᓂᖅ
ᐃᓗᐊᓐᖏᓕᐅᕈᑎᒻᒪᕆᐊᓘᒐᓗᐊᖅᑎᓪᓗᒍ ᓄᓇᕗᒻᒥ,”
ᑕᒪᑐᒥᖓ ᖃᐅᔨᓴᖅᑎᓪᓗᓯ ᑖᔅᓱᒪ ᒥᒃᓴᓄᑦ...
ᑐᑭᓯᔭᑦᑎᒍᑦ ᐅᐸᖃᑦᑕᕐᓂᖅ ᐱᒻᒪᕆᐊᓘᒻᒪᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓕᕌᖓᑦᑕ, ᐅᓇᓕ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ:
ᐊᕐᕌᒍᑉ ᐃᓗᐊᓂ ᖃᖓᐅᓂᖏᑦ ᑕᑯᓐᓇᖅᑐᒋᑦ
ᐃᓱᒪᒋᓗᒋᓪᓗ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᑕᐅᑎᓪᓗᒋᓪᓗ? ᑕᒪᒃᑯᐊᑦᑕᐅᖅ
ᐃᓱᒪᒋᔭᐅᖃᓯᐅᔾᔭᐅᓚᐅᕆᕙᑦ ᒪᑐᔭᐅᓚᐅᖅᑳᖅᑎᓐᓇᒍ
ᑕᒪᓐᓇ ᐅᓂᒃᑳᖅ ᐅᐸᖃᑦᑕᕐᓂᐅᑉ ᒥᒃᓵᓅᖓᔪᖅ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. In our audit, when we were
looking at attendance, what we would
have been doing is simply looking at the
attendance that had been recorded in the
individual schools. It was simply a matter
of, were the schools recording the
attendance, what level of attendance was
there. I think that you can see sort of
from the opening statement that in some
places, attendance was quite low. I
believe we also say in the chapter that
with the current attendance rate, students
may be missing up to three years of
school over their whole school life. When
we were looking at this issue, what we
were looking at was simply how
attendance is recorded.
If the schools were taking into account
the factors that you were talking about, it

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖃᐅᔨᓴᓕᖅᑎᓪᓗᑕ, ᐅᐸᖃᑦᑕᕐᓂᐅᔪᒥᒃ ᑕᑯᓇᒃᑎᓪᓗᑕ,
ᕿᒥᕐᕈᒐᔭᓚᐅᖅᑐᒍᓪᓕ ᐅᕆᓐᓇᕋᓕᓂ ᐅᐸᖕᓂᐅᔪᓂᑦ
ᐊᓪᓚᑕᐅᓯᒪᔪᒥᓂᕐᓂᑦ ᐊᑐᓂ ᐃᓕᓐᓂᐊᕐᕕᐅᔪᓂ. ᑕᐃᒪ
ᑕᐃᒃᑯᐊ ᐊᓪᓚᑦᑐᐃᕙᒃᑐᑦ ᐅᐸᓐᓂᐅᔪᓂᑦ, ᖃᓄᖅ
ᖁᕝᕙᓯᓂᖃᓚᐅᕐᒪᖔᖅ ᐊᑐᓂᐅᔪᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ,
ᐊᒻᒪ ᑕᑯᒃᓴᐅᖅᑰᖅᑐᖅ ᒪᑐᐃᕈᑎᒋᖅᑲᐅᔭᕐᓂ ᐃᓚᖏᓐᓂ
ᓄᓇᓕᖕᓂ, ᐅᐸᖃᑦᑕᕐᓂᖅ ᑲᑕᒃᓯᒪᔪᒻᒪᕆᐅᓚᐅᕐᒪᑦ.
ᐅᒃᐱᕈᓱᒃᑐᖓ ᐅᖃᖅᓯᒪᒋᓪᓗᑕᓗ ᐃᒃᐱᒋᓪᓗᒋᑦ
ᒫᓐᓇᐅᔪᖅ ᐅᐸᖃᑦᑕᕐᓂᐅᑉ ᒥᒃᓵᓄᑦ, ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐅᐸᖃᑦᑕᖏᓐᓂᒃ ᓇᓕᒨᑎᓕᕋᔭᖅᑐᒃᓴᐅᔪᑦ
ᑕᐃᑲᓂᔅᓴᐃᓐᓇᖅ ᐅᐸᓐᓂᕆᔭᐅᕙᒃᑐᑦ ᒫᓐᓇ ᒪᓕᒃᑐᒋᑦ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᓐᓂᐊᓐᖏᓐᓂᖃᑐᐃᓐᓇᕆᐊᖃᕐᒪᑕ
ᑲᑎᓪᓗᒋᑦ ᐊᕐᕌᒍᓂᑦ ᐱᖓᓱᓂᑦ
ᐃᓕᓐᓂᐊᖅᑎᐅᓂᓕᒫᒥᓂᒃ. ᑕᒪᓐᓇ ᕿᒥᕐᕈᓕᕋᑦᑎᒍᑦ,
ᐆᒥᖓᓕ ᑕᑯᓇᓱᓚᐅᖅᑐᒍᑦ ᖃᓄᖅ ᐅᐸᖃᑦᑕᕐᓂᖅ
ᐊᓪᓚᑕᐅᕙᒻᒪᖔᖅ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ.

ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐱᖃᓯᐅᑎᑦᑎᓂᖅᐸᑕ
ᐅᖃᐅᓯᕆᕋᑖᖅᑕᕐᓂᒃ, ᑕᐃᑲᓃᒐᔭᓐᖑᐊᕋᔭᖅᑐᑦ
ᓈᓴᐅᑎᓂᑦ. ᓇᓗᓇᐃᖅᓯᓇᓱᓚᐅᓐᖏᑦᑐᒍᑦ
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would have been reflected in the
numbers. So we weren’t trying to sort of
judge, was it reasonable for students not
to be in school on a certain day. That
would have been something that we
would expect the department or the
schools themselves to make that
judgment that if it was a day that students
couldn’t attend school, then that would
be considered in their attendance
numbers. All we were looking at were the
attendance numbers as they were
recorded in the schools.
Chairman: Thank you for that answer,
Mr. Ferguson. Hon. Member for
Quttiktuq, Mr. Shooyook.
Mr. Shooyook (interpretation): Thank
you, Mr. Chairman. I sort of understand,
but would like to direct my question to
Ms. Okpik. The way I understood it, the
Act was implemented in 2008 and that
the Department of Education is behind its
plans as well as the lack of teachers. Is it
due to not having enough trained teachers
that you lack teachers? Education is
extremely important but lasks resources.

ᐃᖅᑲᖅᑐᐃᓇᓱᖏᑦᑐᑕᓗ, ᖃᓄᖅ ᐱᔾᔪᑎᖃᓚᐅᕐᒪᖔᖅ
ᐅᐸᖏᔾᔪᑕᐅᓚᐅᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᖃᖓᑐᐃᓐᓇᒃᑯᑦ. ᑕᒪᓐᓇᓕ ᓂᕆᐅᒋᔭᐅᒐᔭᕐᒪᑦ
ᐅᐸᓐᖏᓐᓂᕆᔭᐅᔪᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᓪᓕ ᑕᒪᓐᓇ
ᑲᒪᒋᔭᐅᒐᔭᓐᖑᐊᕐᒪᑦ ᐱᔾᔪᑎᒋᔭᐅᕙᒃᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᖏᑦᑐᓄᑦ, ᑕᒪᒃᑯᐊᓕ
ᐃᓱᒪᒋᔭᐅᓐᖑᐊᕋᔭᕋᓗᐊᖅᐳᑦ ᐅᐸᖃᑦᑕᕐᓂᐅᑉ
ᓈᓴᐅᑎᓕᐅᖅᑕᐅᓂᖏᓐᓄᑦ.
ᑕᑯᓇᒃᑕᑐᐊᕆᓚᐅᖅᑕᕗᓪᓕ ᓈᓴᐃᑏᑦ ᐅᐸᖃᑦᑕᕐᓂᑦᒧᑦ
ᐅᐸᖃᑦᑕᖏᓐᓂᕐᒧᓪᓗ ᑕᐃᒫᒃ ᑎᑎᖅᑕᐅᕙᓪᓕᐊᕙᒃᑐᑦ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑭᐅᔾᔪᑎᖕᓄᑦ,
ᒥᔅᑕ ᕘᒐᓴᓐ. ᑭᒡᒐᑐᖅᑐᖅ ᖁᑦᑎᒃᑐᒧᑦ, ᒥᔅᑕ ᓲᔪᖅ.

ᓲᔪᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑐᑭᓯᐸᓗᒃᑲᓗᐊᖅᖢᖓ
ᐅᒃᐱᖕᒧᑦ ᐊᐱᕆᔪᒪᒐᒪ. ᐃᓛᒃ, ᑖᓐᓇ ᐱᖁᔭᖅ 2008
ᑕᕝᕙᓂ ᐊᑐᓕᖅᑎᑕᐅᓯᒪᓂᖓᓂ ᑐᑭᓯᖅᑲᐅᒐᒪ
ᐃᓕᓐᓂᐊᕐᓂᖅ ᑕᒪᓐᓇ ᐊᖑᒻᒪᑎᖏᓐᓂᖓᓂᒃ ᐊᒻᒪᓗ
ᐃᓕᓴᐃᔨᒃᓴᐃᑦ ᐱᔪᒪᔪᖃᕌᖓᑦ. ᑕᒪᒃᑯᐊ
ᐊᖑᒻᒪᑎᖏᓐᓂᖏᓐᓅᑦ ᐃᓕᓐᓂᐊᖅᓯᒪᔪᑦ
ᐃᓕᓴᐃᔨᑭᒃᓴᖃᑦᑕᖅᐱᓯ? ᑕᒪᓐᓇ ᐱᕐᔪᐊᖑᖕᒪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐊᖑᒻᒪᑎᓇᓂᓗ.

Tony said earlier that even though
language is precious to us, I also
understood that there is a lack of funds.
Sometimes we feel that as long as we
don’t lose the language, we can also
improvise. Considering this consequence,
maybe we may need to have a more
properly planned approach to preserve
our precious language in preparation for
funding as soon as it is available?

ᑕᐃᓐᓇ ᑑᓂ ᐅᖃᖅᑲᐅᖕᒪᑦ ᐅᖃᐅᓯᖅ ᑕᒪᓐᓇ
ᐊᓐᓂᕆᒐᓗᐊᖅᖢᑎᒍᑦ, ᑐᑭᓯᖅᑲᐅᖕᒥᔪᖓ ᑮᓇᐅᔭᖅ
ᐊᒥᒐᕐᓂᖓᓄᑦ. ᐃᓛᓐᓂᓗ ᐃᓄᒃᑐᑦ
ᐊᓯᐅᔨᓐᖏᓚᐅᑐᐊᕈᑦᑕ, ᐊᑭᓯᓲᖑᓪᓗᑕ.
ᑕᐃᒪᐃᑦᑑᓂᖓᓄᑦ, ᑕᒪᓐᓇᖃᐃ
ᐋᖅᑭᑦᑎᐊᖅᓯᒪᒃᑲᓐᓂᖅᑐᒥᒃ ᐅᖃᐅᓯᕗᑦ ᐊᓐᓂᕆᔭᕗᑦ
ᑮᓇᐅᔭᖅᑕᖃᓕᕐᓂᖅᐸᑦ ᐅᖃᐅᓯᓪᓚᑦᑖᕗᑦ
ᐊᓐᓇᐃᔪᓐᓇᖏᓐᓂᖅᓴᐅᕗᒍᓇᐃᑦ?

My concern is even though we take pride
in our language and there is no funding
available, this creates obstacles. We tend
to just accept these facts and that is my
real concern. Thank you, Mr. Chairman.

ᑕᒪᓐᓇ ᐃᓱᒫᓗᒋᕙᕋᓕ ᐅᖃᐅᓯᕗᑦ ᐊᓐᓂᕆᓪᓗᑎᒍᑦ
ᑮᓇᐅᔭᖅᑕᖃᕋᓂᓗ, ᐊᔪᕐᓇᖅᓯᖃᑦᑕᕐᒪᑦ.
ᐊᖏᑐᐃᓐᓇᖃᑦᑕᕋᑦᑕ ᑕᒪᑐᒥᖓ ᐃᓱᒫᓗᒋᔭᖃᖅᐳᖓ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓲᔪᖅ. ᒥᔅ
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Chairman: Thank you, Mr. Shooyook.
Ms. Okpik.

ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. The Education Act was
presented in 2008 and implemented on
July 1, 2009. We also believe that the
Inuit language has to be protected. This is
the very first Act that has been
implemented in Canada where an
aboriginal language has been protected
by law. However, we have a lack of
teachers that are proficient in Inuktitut.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ ᐊᑐᐊᒐᖅ ᒪᓕᒐᖅ
ᓴᖅᑭᓚᐅᖅᓯᒪᔪᖅ 2008-ᒥ ᐊᑐᓕᖅᑎᑕᐅᓪᓗᓂ ᔪᓚᐃ 1,
2009. ᑕᒪᓐᓇᑦᑕᐅᖅ ᐅᒃᐱᕆᒐᑦᑎᒍᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ
ᓴᐳᑎᔭᐅᔭᕆᐊᖃᕐᓂᖓ. ᑕᐃᒪᓐᓇ ᓯᕗᓪᓕᖅᐹᑦᑎᐊᒥᒃ
ᑲᓇᑕᓕᒫᒥ ᐊᑐᐊᒐᕐᒥᒃ ᑕᐃᒫᒃ ᓴᖅᑭᔮᖅᑐᖃᕆᐅᖅᐳᖅ
ᓄᓇᖃᖅᑳᖅᑑᑉ ᐅᖃᐅᓯᖓ ᓴᐳᑎᔭᐅᓪᓗᓂ ᑕᐃᒪᓐᓇ
ᐊᑐᐊᒐᖅᑎᒍᑦ. ᑭᓯᐊᓂ, ᑖᒃᑯᐊ ᐊᑐᓕᖅᑎᑦᑎᔾᔪᑎᑦ
ᐊᑐᓕᖅᑎᓐᓇᓱᒃᑐᑎᒍ ᐃᓕᓴᐃᔨᑭᒃᓴᕐᓂᖅ ᐃᓄᒃᑎᑑᓲᓂᒃ
ᑕᒪᓐᓇ ᑕᕝᕙ ᐱᔾᔪᑎᓪᓚᕆᐅᖕᒪᑦ.

They don’t just teach the Inuktitut
language; there is math, science, and
environment that fall into what they have
to teach. They have to learn what they
have to teach. They have to be able to
pass the Teacher Education Program and
you have to go through that if you’re
going to teach in Nunavut. You need to
get the Bachelor of Education. However,
there are 73 Inuit teachers in all three
regions. They all work and use the
program.

ᐃᓄᒃᑎᑐᑐᐊᖅ ᐃᓕᓴᐃᖃᑦᑕᖏᒻᒪᑕ; ᒪᑯᐊ
ᓈᓴᐅᓯᕆᔾᔪᑏᑦ, ᑭᒡᓕᓯᓂᐊᕐᓃᑦ, ᐊᕙᑎᓕᕆᓂᖅ,
ᑭᓱᑐᐃᓐᓇᑦᑎᐊᓂᑦ ᐃᓕᓴᐃᔭᕆᐊᖃᕐᒥᖕᒪᑕᑦᑕᐅᖅ. ᐊᒻᒪ
ᐃᓕᓐᓂᐊᖅᓯᒪᓗᑎᒃ ᐊᓂᒍᐃᓯᒪᓗᑎᒃ
ᐃᓕᓴᐃᔨᒃᓴᐅᓂᕐᒧᑦ. ᐊᒻᒪᓗᑦᑕᐅᖅ ᑖᓐᓇ ᐊᑐᐊᒐᐅᑉ
ᐃᓗᐊᓃᒻᒥᖕᒪᑦ ᐃᓕᓴᐃᔨᐅᓂᐊᕈᓂ ᓄᓇᕗᑦ ᐃᓗᐊᓂ
ᐊᓂᒍᐃᓯᒪᔭᕆᐊᖃᖅᑐᖅ ᐃᓕᓴᐃᔨᒃᓴᐅᓂᕐᒧᑦ
ᑕᐃᒃᑯᓄᖓ ᐸᐃᑉᐹᖅᑖᕆᔭᐅᕙᒃᑐᑦ ᖁᑦᑎᖕᓂᖅᓴᒧᑦ.
ᑭᓯᐊᓂ, ᑕᒪᓐᓇ ᐃᓄᐃᑦ ᐅᖃᐅᓯᓕᕆᔨᐅᓂᕋᖃᑦᑕᖅᑕᕗᑦ
ᓄᓇᕘᓕᒫᒥ ᐊᑐᓕᕈᑦ 73-ᖑᔪᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᑦ ᑕᕝᕙᓂ
ᐊᕕᒃᑐᖅᓯᒪᔪᓂ ᕿᑎᕐᒥᐅᓂᓗ ᑭᕙᓪᓕᕐᒥᐅᓂᓪᓗ ᐊᒻᒪᓗ
ᕿᑭᖅᑖᓗᖕᒥ. ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᕆᓪᓗᑎᒃ
ᐊᑐᖃᑦᑕᕆᓪᓗᑎᒃ.

What he is talking about are not actual
teachers that come and support the
schools. They do the functions of
teachers, but they’re not actual teachers.
They have been trained. The DEAs have
selected these language teachers to be put
into high school classes. So the
kindergarten classes won’t be the only
ones learning that. They have said that it
should be included in grade 12 as well.
These language instructors that I’m
referring to, I can’t say how we got that
number, but we will be looking into that
more. If we need to add to that, we will.

ᑭᓯᐊᓂ ᐃᓕᓴᐃᔨᓪᓚᕆᐅᖃᑦᑕᕐᓇᑎᒃ ᑕᕝᕙᓂ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ. ᐃᓚᖏᑦ ᐊᑦᑎᖕᓂᖅᓴᓂᑦ
ᐃᓕᓴᐃᔨᐅᒐᓗᐊᖅᑐᑎᒃ ᐃᓕᓴᐃᓪᓚᕆᐅᒐᓗᐊᖅᑐᑎᒃ,
ᑭᓯᐊᓂ ᐃᓕᓐᓂᐊᖅᓯᒪᒐᑎᒃ. ᐃᓚᖏᑦ ᓂᕈᐊᖅᓯᒪᔪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓄᓇᓕᖕᓃᑦᑐᑦ ᑲᑎᒪᔨᖏᑦ ᑖᒃᑯᐊ
ᐅᖃᐅᓯᓕᕆᔨᐅᓂᕋᖅᑕᐅᔪᑦ ᐊᖏᔫᑕᐅᓂᖅᓴᓄᑦ
ᐃᓕᐅᖅᑐᖅᑕᐅᖁᓪᓗᑎᒃ. ᑕᒪᓐᓇ ᒥᑭᓛᓄᑐᐊᖅ
ᐊᒃᑐᐊᓂᐊᓐᖏᒻᒪᑕ ᑖᕗᖓᓕᒫᖅ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓄᑦ.
ᒍᓚᐃᑦ 12-ᒧᑦ ᑎᑭᐅᑎᓗᑎᒃ ᑕᐃᒪᓐᓇ
ᐃᓱᒪᒃᓴᖅᓯᐅᖅᓯᒪᖕᒪᑕ. ᑖᒃᑯᐊ
ᐃᖅᑲᓇᐃᔭᖅᑎᒋᖃᑦᑕᖅᑕᕗᑦ ᐅᖃᐅᓯᓕᕆᔨᐅᓂᕋᖅᑕᕗᑦ,
ᐅᖃᕈᓐᓇᖏᑦᑐᖓ ᖃᓄᖅ ᐊᒥᓲᓂᖏᑦ ᖃᓄᐃᒻᒪᑦ
ᑎᑭᐅᑎᓐᓂᕐᒪᖔᑕ, ᑭᓯᐊᓂ ᑖᓐᓇ ᕿᒥᕐᕈᓂᐊᖅᑕᕗᑦ
ᐊᒻᒪ ᐃᓚᒋᐊᖃᕐᓂᖅᑲᑕ ᐃᓚᓗᑎᒃᑯᑦ.

Once the Act is reviewed, we have been
told that as the education department, we
will have to produce some documents
about that. If we’re going to implement it

ᑭᓯᐊᓂ ᑕᒪᓐᓇ ᕿᒥᕐᕈᔭᐅᓕᖅᐸᑦ ᑖᓐᓇ ᐊᑐᐊᒐᖅ,
ᓇᓗᓇᐃᖅᑐᕐᕕᐅᓯᒪᔪᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᓗᑕᒎᖅ,
ᑎᑎᖅᑲᓂᒃ ᐊᑐᐃᓐᓇᕈᐃᒋᐊᖃᕋᔭᖅᑐᒍᑦ
ᓇᓗᓇᐃᖅᑐᖅᓯᒪᔪᓂᒃ. ᑕᒪᓐᓇ ᐊᑐᓕᕐᓂᐊᕈᓂ,
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all, how are we going to implement it?
How can we encourage people to become
teachers? We will be looking into things
like that and how much it will cost or if
we need to have more money in our
O&M budget.

ᑲᔪᓯᓪᓚᕆᖕᓂᐊᕈᓂ ᖃᓄᖅ ᑲᔪᓯᑎᑦᑐᓐᓇᖅᐸᕗᑦ? ᖃᓄᖅ
ᑲᔪᖏᖅᓴᐃᔪᓐᓇᖅᐱᑕ ᐃᓕᓴᐃᔨᓐᖑᕈᒪᔪᓂᒃ? ᑖᓐᓇ
ᑕᕝᕙ ᕿᒥᕐᕈᒐᔭᖅᑕᕗᑦ ᖃᔅᓯᑐᕆᐊᖃᕋᔭᕐᓂᖏᑦ
ᐊᒥᓱᕈᒋᐊᖃᒃᑲᓐᓂᕐᓂᖅᑲᑕᓘᓐᓃᑦ ᑮᓇᐅᔭᐃᑦ
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᑦᑎᓐᓂ.

Right now, if we were to look at student
teachers in training from the 25
communities, there are 11 communities
involved in the program. The department,
through Nunavut Arctic College, spends
over $5 million in training teachers every
year. Thank you, Mr. Chairman.

ᒫᓐᓇ, ᑕᑯᓐᓇᓐᖑᐊᕐᓗᒍ ᐃᓕᓴᐃᔨᒃᓴᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ
ᑕᕝᕙᓂ, 25 ᓄᓇᓕᒋᔭᑦᑎᓐᓂ 11-ᖑᖕᒪᑕ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᕐᒥᖕᒪᑕ ᒫᓐᓇ. ᑲᑎᓕᒫᖅᖢᑎᒃᑯᑦ ᓄᓇᕗᑦ
ᓯᓚᑦᑐᖅᓴᕐᕕᖓᓗ, ᐅᕙᒍᓪᓗ, ᐅᖓᑖᓂ $5 ᒥᓕᐊᓐ
ᑲᑐᔾᔨᓗᑕ ᐃᓕᓴᐃᔨᒃᓴᐅᓂᕐᒧᑦ ᐊᑐᐃᓐᓇᕈᐃᖃᑦᑕᖅᑐᒍᑦ
ᓄᓇᕗᒧᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Shooyook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓲᔪᖅ.

Mr. Shooyook (interpretation): Thank
you, Mr. Chairman. In addition,
education, reading the material, we are
not even close to catching up to what’s
planned for 2020. What’s keeping
education slow? I know it’s slow.
Something is keeping it back. I’m not a
teacher, but on school days, we want to
make sure that students, especially boys,
don’t forget about hunting and we take
them out hunting during the school year.
The girls as well. If I don’t go to a
meeting like this, then I won’t know
what’s expected of me. That’s the same
thing that the students go through.
We have been told that if you go hunting,
it won’t affect your schoolwork. That
can’t be because if you’re not in school,
if you’re out hunting, then you will fall
back in your schoolwork. With this
situation the way I understand it, there
are things holding education back. Why
can’t we keep up? Those of us in the
Standing Committee here have to try and
help Education catch up and do
something about the things holding it
back. Thank you, Mr. Chairman.

ᓲᔪᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᓱᓕᒃᑲᓐᓂᖅ,
ᑖᓐᓇᐃᓛᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ, ᐅᖃᓕᒫᖅᖢᕈ,
ᐊᖑᒻᒪᑎᓐᖏᓚᑦᑖᕐᓂᖓ 2020-ᒧᑦ ᑕᕝᕗᖓ ᑎᑭᓯᒪᖕᒪᑦ.
ᑭᓱᐃᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᓱᒃᑲᐃᔾᔪᑕᐅᓕᖅᐸ?
ᓱᒃᑲᐃᔾᔪᑎᓪᓚᑦᑖᖅ ᑐᑭᓯᒐᒃᑯ. ᒪᑯᐊᖃᐃ
ᐃᓕᓴᐃᔨᐅᓪᓚᕆᖏᒃᑲᓗᐊᖅᑐᖓ,
ᐃᓕᓐᓂᐊᓚᐅᖅᑎᓪᓗᒍ, ᒪᑯᐊ ᐊᕐᕌᒎᑉ ᐃᓗᐊᓂ
ᐳᐃᒍᖁᔭᐅᓇᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ, ᐊᖑᓇᓱᒃᑎᑕᐅᓲᖑᒃᒪᑕ
ᐳᐃᒍᖁᓇᒍ ᐊᖑᑎᑯᓗᐃᑦ. ᐊᒻᒪᓗ ᐊᕐᓇᐃᑦ ᐃᓚᖏᑦ
ᐃᓚᐅᓲᖑᓪᓗᑎᑦ. ᑕᐃᒪᐃᑦᑑᑎᓪᓗᒍ ᐅᕙᖓ
ᑲᑎᒪᕕᖕᒧᐊᖏᒃᑯᒪ, ᐱᔭᒃᓴᕆᔭᕋ ᑐᑭᓯᓇᔭᓐᖏᓐᓇᒃᑯ.
ᑕᐃᒪᐃᖅᑰᒥᕐᒪᑕ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᑯᓗᐃᑦ
ᐅᖃᐅᓯᐅᕙᒃᑑᒐᓗᐊᑦ. ᑕᐃᒪᐃᓐᖏᒪᓪᓕ ᐅᕙᓐᓄᑦ.
ᐊᖑᓇᓱᒋᐊᖃᑕᐅᖕᒪᒡᒎᖅ, ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕈᑎᖓ
ᑭᖑᕙᔾᔮᖏᑦᑐᖅ. ᑎᑎᕋᓐᖏᑐᐊᕈᓂ ᐃᓕᓐᓂᐊᖅᑐᖅ
ᐃᓕᓐᓂᐊᕆᐊᖅᑐᕕᓂᖅ, ᖃᓪᓗᓈᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ
ᐱᓗᐊᖅᑐᒥ ᐊᐅᓪᓚᖅᓯᒪᑐᐃᓐᓇᕐᓗᓂ, ᐃᓕᓐᓂᐊᕈᑎᖓ
ᑭᖑᕙᕐᒪᑦ. ᑕᐃᒪᐃᑦᑑᑎᓪᓗᒍ ᑖᓐᓇ ᐅᕙᖓᓕ ᑐᑭᓯᔭᒃᑯᑦ,
ᐃᓕᓐᓂᐊᕐᓂᖅ ᑭᖑᕙᓯᒍᑕᐅᓇᓱᒋᔭᕋ. ᑭᓱᒧᒃᑭᐊᖅ
ᐊᖑᒻᒪᑎᓐᖏᓚᑦ? ᐅᕙᒍᑦ ᑎᓕᔭᐅᓯᒪᔪᑎᒍᑦ
ᑲᑎᒪᔨᕋᓛᖑᔪᑎᒍᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐊᓐᖑᑎᒋᐊᓪᓚᑦᑖᖅᑎᓪᓗᑎᒍᑦ ᑭᓯᐊᓂ ᑕᒪᒃᑯᐊ
ᐱᓇᐃᔾᔪᑕᐅᔪᑦ ᐋᖅᑭᒋᐊᒃᑲᓐᓂᕈᑦᑎᒍᑦ
ᐊᖑᒻᒪᑎᑦᑎᐊᕈᓐᓇᖅᑰᕐᒪᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Mr. Shooyook.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓲᔪᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Maybe I should explain
this better. What’s holding it back is
language, language of instruction, or
language of teaching, language
education. From kindergarten to grade 4,
they are required to learn a certain
amount according to the Act, and on top
of that, like I said, from kindergarten to
grade 3, they would have 85 to 90
percent Inuktitut instruction.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᓇᓗᓇᐃᕈᒃᑯᖃᐃ
ᑖᓐᓇ ᑭᖑᕙᕆᐊᕈᑕᐅᓯᒪᓂᕋᖅᑕᐅᔪᖅ. ᐅᖃᐅᓯᓕᕆᓂᖅ
ᐱᔾᔪᑎᒋᔭᕗᑦ, ᑖᓐᓇ ᑕᕝᕙ
ᑭᖑᕙᕆᐊᖅᓯᒪᔾᔪᑎᒋᓂᕋᖅᑕᕗᑦ ᐅᕙᑦᑎᓐᓄᑦ. ᐃᒪᓐᓇᓂᒃ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᒥᒃ ᐱᒋᐊᕐᓗᑕ ᖁᕝᕙᓯᓐᓂᓕᒃ 4-ᒧᑦ
ᑎᑭᐅᑎᓗᑕ, ᐃᒪᓐᓇᑎᒋ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ
ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᕆᐊᓖᑦ ᐃᒪᓐᓇ ᐊᑐᐊᒐᖅ,
ᐱᖁᔭᕆᓛᖅ ᐅᖃᖅᓯᒪᖕᒪᑦ, ᐊᒻᒪ ᖄᖓᒍᒃᑲᓐᓂᖅ,
ᑕᕝᕙᓂ ᕿᒥᕐᕈᐊᖅᑕᐅᖃᓯᐅᑎᔭᕆᐊᖃᕐᒥᖕᒪᑦ ᓲᕐᓗ
ᐅᖃᖅᑲᐅᒐᒪ, ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᖁᕝᕙᓯᖕᓂᓕᒃ 3-ᒧᑦ
ᑎᑭᐅᑎᓗᑎᑦ, ᐃᒻᒪᖃ 85−ᒥᑦ 90 ᐳᓴᒧᑦ ᑎᑭᐅᒪᓗᒍ
ᐃᓕᓐᓂᐊᕆᐊᓖᑦ ᐃᓄᒃᑐᑦ.

However, maybe we should be
examining the grades 2 or 3 levels. They
could be learning only half of the
Inuktitut language they should be
learning. We realize that we are not
compliant with the Act already. We will
have to re-examine these points.
Regarding what you stated, about the fact
that we are behing progress or have not
kept up with language programs, that
confirms the facys. Due to the lack of
Inuktitut speaking teachers, we are not up
to par with the Act. Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik.
Member for Hudson Bay, Mr. Rumbolt.
Mr. Rumbolt: Thank you, Mr.
Chairman. I’m going to ask some
questions along the line that Mr.
Mikkungwak was asking earlier based on
the Auditor General’s opening
comments. I will direct my question to
the Department of Education.
Concerning the bilingual education up to
grade 3, the Auditor General stated that
five of the eight communities, the
schools, will not have met the bilingual

ᑭᓯᐊᓂ, ᐃᒻᒪᖃ ᖃᐅᔨᓴᕆᐊᖃᖅᑐᒍᑦ ᖁᕝᕙᓯᖕᓂᓕᒃ 2ᒦᓕᕈᓂ 3-ᒦᓕᕈᓂ. ᐃᒻᒪᖃᖃᐃ
ᐊᕝᕙᓪᓗᐊᖏᓐᓇᑯᓗᐊᓂ ᐃᓕᓐᓂᐊᖅᑐᖅ ᐃᓄᒃᑐᑦ. ᑕᕝᕙ
ᖃᐅᔨᕗᒍᑦ ᐱᖁᔭᖅ ᓱᕋᓕᕇᖅᑕᕗᑦ. ᑕᒪᒃᑯᐊᑦᑕᐅᖅ
ᖃᐅᔨᓴᕆᐊᖃᒃᑲᓐᓂᕐᓂᐊᖅᑕᕗᑦ. ᐅᓇ
ᐅᖃᐅᓯᕆᕋᑖᖅᑕᐃᑦ, ᕿᒪᒃᑕᐅᓯᒪᓂᑦᑎᓐᓂᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᐊᓐᖑᒻᒪᑎᖏᓐᓂᑦᑎᓐᓂᒃ ᐅᖃᐅᓯᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ
ᑖᔅᓱᒧᖓ ᓇᓗᓇᐃᖅᑐᖅ. ᐃᓄᒃᑎᑑᓲᓂᒃ
ᐃᓕᓴᐃᔨᑭᒃᓴᓗᐊᕐᓂᑦᑎᓐᓄᑦ ᐊᖑᒻᒪᑎᓐᖏᑦᑐᒍᑦ
ᐱᖁᔭᕐᒥᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᒪᓕᒐᓕᐅᖅᑎ ᑕᓯᐅᔭᕐᔪᐊᕐᒧᑦ, ᒥᔅᑕ ᕋᒻᐴᑦ.
ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖏᑕ ᓇᓛᒍᐸᓗᒃᑕᖏᓐᓂᒃ
ᐊᐱᖅᑯᑎᔅᓴᖃᕐᓂᐊᖅᑐᖓ ᓄᐃᓯᒪᔪᓂᒃ
ᒪᑐᐃᖅᓯᒍᑎᒋᖅᑲᐅᔭᖏᓐᓂᒃ ᐅᖃᐅᓯᔅᓴᖏᓐᓂᒃ ᑖᔅᓱᒪ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ. ᑐᕌᖅᑎᓐᓂᐊᖅᑕᕋ ᐅᐱᖅᑯᑎᒐ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᔨᒃᑯᑦ ᐱᓕᕆᕝᕕᐊᓄᑦ.

ᑕᐃᒃᑯᐊ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᒍᓚᐃᑦ 3-ᒥ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᖅᑐᑎᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᖃᕐᓂᖏᓐᓂ,
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᕐᔪᐊᖅ ᐅᖃᖅᑲᐅᖕᒪᑦ ᑕᓪᓕᒪᑦ
ᑎᓴᒪᐅᔪᖅᑐᒦᓐᖓᖅᑐᑦ ᐃᓕᓴᕕᓐᓂᒃ, ᖃᐅᔨᓴᕐᓂᕋᕕᒡᒎᖅ.
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requirements for those grades, and a
majority of the schools that were done in
the audit were larger communities. I’m
just wondering, if you compared that to
the smaller communities, what
percentage of all our schools are
presently meeting the requirements for K
to 3 bilingual education. Thank you, Mr.
Chairman.

ᑕᐃᒃᑯᓂᖓ ᐊᓐᖑᑎᓯᒪᓐᓂᖏᒻᒪᑕᒎᖅ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᑎᑦᑎᒋᐊᖃᓕᕋᓗᐊᖅᑐᑎᑦ, ᐊᒻᒪᓗ
ᑖᒃᑯᐊ ᐊᖏᔫᑕᐅᓂᖅᓴᐃᑦ ᐃᓕᓴᕕᒃ ᓄᓇᓖᑦ
ᖃᐅᔨᓴᖅᑕᐅᕕᐅᓐᓂᕐᖓᑕ.
ᐃᓱᒪᒐᒪ, ᑕᐃᒃᑯᐊᓕᑭᐊᖅ ᓄᓇᓕᕋᓛᖑᓂᖅᓴᓂᒃ
ᐃᓕᓴᕖᑦ, ᐊᓐᖑᑎᓯᒪᖃᑦᑕᖅᑲᑦ ᑖᒃᑯᓂᖓ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᑎᑦᑎᒋᐊᖃᓕᖅᑎᓪᓗᒋᑦ ᒥᑭᓛᓂᓂᑦ
3-ᒧᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Rumbolt.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕋᒻᐴᑦ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman.(interpretation ends) I
don’t have that cumulative information
here, but it is interesting to note that one
of the smaller communities actually met
the bilingual education requirements and
another small community of equal size
didn’t. The names of the schools were
already identified where the audit took
place. I want to indicate that the selection
of three language models, the dual model,
the immersion model, and the Qulliq
model, is up to the district education
authorities. They do extensive
consultation with the community first.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒋᑦ) ᑖᒃᑯᐊ
ᐱᒍᒪᔭᑎᑦ ᐱᓯᒪᓐᖏᓇᒃᑭᑦ ᒫᓐᓇ, ᑭᓯᐊᓂ
ᑐᓴᕈᒥᓇᕋᔭᖅᐸᓚᐃᒻᒥᔫᒐᓗᐊᖅ
ᓄᓇᓕᕋᓛᖑᓂᖅᓴᐅᖃᑕᐅᔪᖅ
ᒪᓕᑦᑎᐊᖅᑐᑲᓪᓚᕕᔾᔪᐊᕌᓘᓂᖓ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓴᑎᑦᑎᒋᐊᖃᓐᓂᕐᒥᓂᒃ ᑕᐃᒃᑯᐊᓗ
ᐊᖏᔫᑕᐅᓂᖅᓴᐃᑦ ᓄᓇᓕᑉᐸᐅᓂᖅᓴᐃᑦ ᑕᐃᒪᐃᓐᓂᕋᑎᒃ.
ᐃᓕᓴᕖᑦ ᐊᑎᖏᑦ ᑖᒃᑯᐊ ᑕᐃᔭᐅᒌᖅᑲᐅᒻᒪᑕ ᓄᓇᓖᑦ
ᓇᒥ ᖃᐅᔨᓴᕐᓂᕐᒪᖔᑕ. ᐅᖃᕈᒪᔪᖓ ᑖᒃᑯᐊ
ᓂᕈᐊᖅᑕᐅᓂᕆᔪᔭᖏᑦ ᐅᖃᐅᓰᑦ ᐱᖓᓱᓂᓛᒃ,
ᒪᕐᕉᓕᖅᑲᖓᔫᒃ, ᐊᒻᒪ ᑲᑎᓐᖓᐅᖅᑐᑦ ᖁᓪᓕᕐᓗ,
ᐃᓱᒪᖅᓲᑕᐅᖃᑦᑕᖅᑐᖅ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ. ᓄᓇᓕᖕᓂ
ᖃᐅᔨᒋᐊᑦᑎᐊᖅᑳᓚᐅᖅᑐᑎᑦ ᑭᓯᐊᓂ
ᐱᒋᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᖅ.

When the Act first came out, we gave
monies for two years in a row for every
DEA to have a language committee in
each of their communities. We provided a
very extensive consultation guide on how
they should consult with the communities
to a point where there was a minimum
standard of accepted consultations to a
maximum standard of accepted
consultations, the types of consultations
that they could do, and how they could
document the consultations.

ᑖᓐᓇ ᒪᓕᒐᖅ ᓴᖅᑭᕐᖓᑦ, ᐊᕐᕌᒎᓐᓄᒃ ᒪᕐᕉᓐᓄᒃ
ᑮᓇᐅᔭᖃᑦᑎᑦᑎᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᑲᑎᒪᔨᓕᒫᑦᑎᐊᑦ ᓄᓇᓕᖕᓂ
ᑲᑎᒪᔨᕋᓛᖅᑖᖅᑐᖅᑎᓚᐅᖅᑕᕗᑦ
ᐅᖃᐅᓯᓕᕆᔨᐅᓂᐊᖅᑐᓂᒃ. ᐊᒻᒪ
ᖃᐅᔨᒋᐊᕈᑎᒋᔪᓐᓇᖅᑕᖏᓐᓂᒃ ᒪᓕᒐᕐᓂᑦ
ᑐᓂᓯᖃᑦᑕᓚᐅᖅᑕᕗᑦ ᐊᔪᕆᖅᓱᐃᔾᔪᑎᒃᓴᓂᑦ ᐃᒫᓪᓗ
ᒥᑭᓐᓂᖅᐹᖑᓗᒍ ᐅᕝᕙ ᖃᐅᔨᒋᐊᕐᓂᕆᔪᓐᓇᖅᑕᓯ,
ᐅᖃᐅᔾᔭᐅᓯᒪᕙᓚᐅᖅᑐᑦ ᐊᒻᒪ ᖃᓄᖅ ᐊᔾᔨᒌᖏᑦᑐᒃᑯᑦ
ᑕᖅᑲᒃᑯᓄᖓ ᖃᐅᔨᒋᐊᕐᓂᖃᕈᓐᓇᕐᒪᖔᑕ, ᖃᓄᕐᓗ
ᑎᑎᕋᕈᓐᓇᕐᒪᖔᑕ ᖃᐅᔨᒋᐊᕐᓂᕆᓚᐅᖅᑕᒥᓂᒃ
ᐊᔪᕆᖅᓲᔾᔭᐅᕙᓚᐅᖅᑐᑦ.

Out of that, by motion, every district
education authority selected a language
model. The Act also states that the
district education authority cannot change

ᓄᐃᔪᖃᓚᐅᖅᑐᖅ, ᐱᖁᔨᕗᖔᕈᑎᑎᒍᑦ, ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᖃᐅᓯᓕᕆᓂᕆᔪᒪᔭᒥᓂᒃ
ᓂᕈᐊᖃᑦᑕᖅᐸᓚᐅᖅᑐᑦ. ᐊᒻᒪ ᐱᖁᔭᖅ ᐅᖃᖅᓯᒪᒻᒪᑦ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐅᖃᐅᔾᔭᐅᓚᐅᖅᑐᑦ ᐃᓱᒪᒥᓂᒃ ᐊᓯᔾᔩᒍᓐᓇᔮᓐᖏᒻᒪᑕ.
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their mind. It has to be in place for five
years to get that model a chance to work.
As I previously stated, we have some
teachers on a letter of authority, without
any teaching experience, so therefore, not
having their Bachelors of Education to
meet the requirement of bilingual
education. We also have some district
education authorities that have made the
decision not to issue language of
authorities.

ᑖᔅᓱᒥᖓ ᓂᕈᐊᖅᑲᑕ ᐊᑐᕈᒪᓗᑎᒃ ᐊᕐᕌᒍᓄᑦ ᑕᓪᓕᒪᓄᑦ
ᐊᑐᖅᑕᐅᒋᐊᖃᕐᓂᐊᖅᑐᑦ ᑲᔪᓯᑦᑎᐊᕈᓐᓇᕋᓗᐊᕐᒪᖓᑦ
ᐱᕕᖃᖁᓪᓗᒍ. ᑕᐃᒫᓪᓗ ᐅᖃᖅᑲᐅᒻᒥᒐᒪ, ᐃᓕᓴᐃᔩᑦ
ᐃᓚᖏᑦ ᐃᓕᓴᐃᔨᓪᓚᕆᐅᒐᑎᒃ,
ᐱᔪᓐᓇᐅᑎᑖᖅᑎᑕᐅᓯᒪᓪᓗᑎᒃ, ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕐᖓᑕ,
ᑕᐃᒫᒃ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᖅᓯᒪᓐᖏᑦᑐᑦ.
ᑕᐃᒫᒃ ᐱᒍᒪᒧᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓕᓐᓂᒃ
ᐃᓕᓴᐃᔨᖃᕈᒪᒧᑦ ᑕᐃᒪᐃᑉᐸᑦᑐᒍᑦ. ᑖᒃᑯᐊᓗ
ᑕᐃᒪᐃᑦᑐᓂᒃ ᐸᐃᑉᐹᖃᑐᐃᓐᓇᖅᑐᓂᒃ
ᐱᑎᑦᑎᖃᑦᑕᕈᒪᒍᓐᓃᖅᑐᖃᖅᑲᑦ ᐃᓱᒪᓕᐅᕈᓐᓇᕐᓗᑎᒃ.

We had one such DEA out of the five
that were mentioned where they actually
had given us a motion where they had
chosen the Qulliq model. However, they
indicated in their motion that they wanted
to do a phased-in approach using
strategies and elements of the dual model
and the immersion model. They used this
combined approach because they knew
they didn’t have the number of bilingual
educators to meet the language
compliance of the Qulliq model. They
had known that they would have needed
eight qualified bilingual educators. Again
in 2012, this same DEA confirmed the
same approach for the same reason.

ᐃᓚᖓᑦ ᑕᐃᒃᑯᐊ ᑕᓪᓕᒪᑦ ᖃᐅᔨᓴᐃᔪᒐᑦᑎᒍᑦ ᐊᑕᐅᓯᖅ
ᑲᑎᒪᔨ ᓂᕈᐊᖅᓯᒪᓂᕋᓇᐅᖅᑐᖅ ᖁᓪᓕᕐᒥᒃ ᐊᑐᕈᒪᓪᓗᑎᒃ
ᐱᖁᔨᕗᖔᕈᑎᖓᓂᒃ ᓇᓗᓇᐃᖅᓯᔪᒥᓃᑦ. ᑭᓯᐊᓂᑦᑕᐅᖅ,
ᐅᖃᑦᑎᐊᖅᓯᒪᓚᐅᖅᑐᑦ ᐱᖁᔨᕗᖔᖓᓐᓂᒃ
ᐋᖅᑭᑦᑕᐅᕙᓪᓕᐊᖑᔮᕐᔪᓐᓂᐊᕐᓗᓂ ᐃᓗᓕᖏᓐᓂ
ᐃᓕᖅᑯᓯᕆᓂᐊᖅᑕᒥᓂᒃ ᐊᑐᕐᓗᒋᒃ ᑕᒃᑯᐊ ᒪᕐᕉᒃ
ᑲᑎᓐᖓᔫᒃ ᐃᓚᖓᓪᓗ. ᑲᑎᓐᖓᔪᓂᒃ ᐊᑐᕈᒪᓚᐅᖅᑐᑦ
ᖃᐅᔨᒪᓚᐅᕐᖓᑕ ᖃᑦᑏᓐᓇᐅᓗᐊᖅᑐᓂᑦ ᒪᕐᕉᓐᓂᒃ
ᐃᓄᒃᑎᑐᓪᓗ ᖃᓪᓗᓈᑎᑐᓪᓗ ᐃᓕᓴᑎᑦᑎᒍᓐᓇᖅᑐᓂᑦ
ᐃᓕᓴᐃᔨᖃᕋᒥᒃ ᒪᓕᑦᑎᐊᕐᓂᐊᕈᑎᒃ ᖁᓪᓕᖅ
ᐃᓕᓴᐃᔾᔪᓯᒥᒃ. ᖃᐅᔨᒪᓚᐅᖅᑐᑦ 8-ᓂᑦ ᐃᓄᒃᑎᑐᓪᓗ
ᖃᓪᓗᓈᑎᑐᓪᓗ ᐅᖃᕈᓐᓇᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᖃᕆᐊᖃᓚᐅᕋᒥᒃ ᐃᓕᓴᐃᔨᓪᓇᕆᓐᓂᒃ.
ᑕᐃᒫᓪᓕ 2012−ᒥ, ᑕᕝᕙ ᐊᓯᖓᑦᑕᐅᖅ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᑕᐃᒫᔅᓴᐃᓐᓇᖅ
ᐱᔾᔪᑎᖃᖅᑐᑎᒃ ᓇᓗᓇᐃᖅᓯᓚᐅᕐᒥᔪᑦ ᐅᖃᓚᐅᕐᒥᔪᑦ
ᐊᒥᒐᖅᓯᓂᐊᕐᓂᕋᖅᑐᑎᒃ.

Here in 2012-13, 12 of 47 of their
educators in the schools have bilingual
capacity and could teach in Inuktitut. Of
those, only eight were qualified teachers.
The DEA could have put those eight
qualified teachers in the eight classrooms
at the K to 3 level. If they did, they would
have been compliant. However, it would
mean there would be no other bilingual
educators on staff to teach Inuktitut to
students in grades 4 through 12, and that
students would abruptly go from Inuktitut
being taught 85 percent of time in K to 3
to zero percent in grades 4 to 12. So
because of this, the other option for the
DEA would have been to hire more
unqualified people who could speak

ᑕᕝᕙᓂ 2012-2013-ᖑᓕᖅᑎᓪᓗᒍ, 12-ᖑᔪᑦ 47ᒦᓐᖔᖅᑐᑦ ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᒪᕐᕉᓐᓄᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓄᒃᑎᑐᑦ ᖃᓪᓗᓈᑎᑐᓗᓪᓗ
ᐃᓕᓴᑎᑦᑎᒍᓐᓇᓚᐅᖅᑐᑦ, ᐊᒻᒪ 8-ᑐᐃᓐᓇᐃᑦ
ᐃᓕᓴᐃᔨᓪᓚᕆᐅᓚᐅᕆᓪᓗᑎᒃ ᐸᐃᑉᐹᖁᑎᖃᖅᑐᑎᒃ.
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 8-ᓄᑦ
ᐃᓕᓯᒍᓐᓇᕐᓂᓚᐅᖅᑑᒐᓗᐊᑦ ᒥᑭᓛᓂᑦ ᖁᑦᑎᓐᓂᓕᖕᓄᑦ
3−ᒧᑦ. ᑭᓯᐊᓂ ᑕᐃᒪᐃᓐᓂᐊᕐᓂᕈᑎᒃ,
ᒪᓕᑦᑎᐊᓕᕈᓐᓇᕐᓂᓚᐅᖅᑑᒐᓗᐊᑦ. ᑭᓯᐊᓂ ᐹᓂ
ᖁᑦᑎᓂᖅᓴᑲᓐᓂᕐᒥ ᒍᓚᐃᑦ 4-ᒥᒃ 12-ᒧᑦ
ᐃᓕᓴᐃᔨᔅᓴᖃᓐᖏᖔᕋᔭᕐᓂᐊᓚᐅᖅᑐᑦ, ᐃᓕᓐᓂᐊᖅᑏᓪᓗ
ᐃᓄᒃᑎᑐᐃᓐᓇᖅ ᐃᓕᓴᖅᑕᐅᕙᓚᐅᕐᓗᑎᒃ
ᓅᓗᐊᑲᓪᓚᒃᑲᔭᖅᑐᑦ 85 ᐳᓴᒥ ᐃᓕᓴᖅᑕᐅᕙᓚᐅᕐᓗᑎᒃ
ᒥᑭᓛᓂᒃ ᒍᓚᐃᑦ 3-ᒧᑦ 0 ᐳᓴᒧᑦ ᖁᑦᑎᖕᓂᖃᓕᕈᑎᒃ
4−ᒥ 12−ᒧᑦ. ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ, ᓇᓖᕌᕈᑏᑦ
ᐊᑐᖅᑕᐅᒐᔭᓚᐅᖅᑐᑦ ᑲᑎᒪᔨᓄᑦ
ᐃᓕᓐᓂᐊᖅᑎᓕᕆᔨᒃᑯᓐᓄᑦ ᐃᓕᓴᕆᔭᐅᓯᒪᓐᖏᑦᑐᓂᒃ
ᐊᑐᕋᔭᓚᐅᖅᑐᑦ ᐃᓕᓴᐃᔨᓂᒃ ᐃᓄᒃᑎᑐᑦ
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Inuktitut to teach at the grades 4 to 12
levels. The DEA chose not to follow this
course and chose instead to follow the
original plans and over time, as NTEP
graduates come into place, to phase in the
Qulliq model.

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᒃᓴᓂᒃ ᒍᓚᐃᑦ 4-ᒥ 12−ᒧᑦ.
ᑎᑭᓐᓇᓱᒡᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐊᑐᓚᐅᓐᖏᒻᒪᑕ ᓯᕗᓪᓕᕐᒥ ᐸᕐᓇᐅᑎᓕᐊᕆᔭᐅᓚᐅᖅᑐᒥᒃ
ᐊᑐᖔᕈᒪᓪᓗᑎᒃ, ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᓐᖑᕆᐅᖅᓴᓂᕐᒧᑦ
ᐱᔭᕇᖅᓯᕙᓪᓕᐊᔪᑦ, ᖁᓪᓕᕐᒧᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ
ᐊᑐᖅᑕᐅᔪᑦ ᐃᓕᔭᐅᖔᖅᑎᓪᓗᒋᑦ.

So in that one community, in the two
schools, 12 of 47 teachers have bilingual
capacity, eight are qualified educators,
three aboriginal language specialists and
one on the letter of authority. So that was
the decision of the district education
authority to implement that model. Here
is a DEA that knows that they’re not
compliant, but they also realized that they
needed to meet the needs of their
community with respect to Inuktitut
instruction all across the board. So it’s
not just as dry as being compliant and
non-compliant; we also have to look at
the staffing plans of each of the schools
and the community. Their focus was
high-quality instruction and so they
didn’t meet the compliancy.

ᑕᐃᑲᓂ ᓄᓇᓕᓐᓂ ᐊᑕᐅᓯᕐᒥ, ᐃᓕᓐᓂᐊᕐᕖᓐᓂ
ᒪᕐᕉᓐᓂᒃ, 12-ᖑᔪᑦ 47-ᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕈᓐᓇᖅᑐᑦ, 8 ᐃᓕᓴᕆᔭᐅᓯᒪᓪᓗᑎᒃ,
ᐱᖓᓱᑦ ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᕐᓄᑦ ᐃᓕᓴᐃᔨᑦ ᐊᒻᒪ
ᐸᐃᑉᐹᑎᒍᑦ ᐃᓕᓴᐃᔨᓪᓚᕆᐅᓐᖏᑦᑐᑦ
ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᖅᑎᑕᐅᓯᒪᔪᑦ ᑎᑎᖅᑲᑎᒍᑦ. ᑕᐃᒪᓐᓇ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᔾᔪᐊᒐᒃᓴᒥᒃ
ᐊᑐᓕᖅᑎᑦᑎᔭᕆᐊᖃᓚᐅᕐᒪᑕ. ᑕᕝᕙ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᖃᐅᔨᒪᒐᓗᐊᖅᑐᑎᒃ
ᒪᓕᒐᕐᓂᑦ ᒪᓕᓐᖏᓐᓂᖏᓐᓂᒃ, ᖃᐅᔨᒪᓚᐅᕐᒥᔪᑦ
ᐊᖑᒻᒪᑎᔭᕆᐊᖃᕐᒥᒻᒪᑕ ᓄᓇᓖᑦ ᑭᓐᖒᒪᔭᖏᓐᓂᒃ
ᐃᓄᒃᑎᑐᑦ ᐃᓕᓴᐃᔨᖃᑦᑎᐊᕆᐊᖃᕐᒪᑕ ᓇᒥᓕᒫᖅ.
ᑖᓐᓇᑑᓐᖏᒻᒪᑦ ᒪᓕᑦᑎᐊᕐᓂᕐᒥᒃ ᐊᒻᒪᓗ ᒪᓕᓐᖏᓐᓂᕐᒥᒃ;
ᐃᓱᒪᖃᓯᐅᑎᒋᐊᖃᖅᐸᒻᒥᒐᑦᑕ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕋᓱᓐᓂᕐᒧᑦ ᐸᕐᓇᐅᑎᖏᓐᓂᒃ ᐊᑐᓂ
ᐃᓕᓐᓂᐊᕕᓐᓂ ᓄᓇᓕᐅᔪᒥᓪᓗ.
ᑕᐅᑐᒐᖃᓪᓗᐊᑕᓚᐅᕐᒪᑕ ᖁᑦᑎᓛᒥᒃ ᐃᓕᓴᐅᑎᖃᕐᓂᕐᒥᒃ
ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᒪᓕᑦᑐᐃᓐᓇᐅᓚᐅᓐᖏᓚᑦ
ᒪᓕᒋᐊᓕᓐᓂᒃ.

They have to distinguish compliancy in
two different ways. When we talk about
compliance, from K to 3, are we
compliant in having enough Inuktitut
educators? But the other area of
compliancy that we also have to note is
for kindergarten to grade 3, regardless of
which model you’re using, whether
you’re using the Qulliq model or the
immersion model, it calls for 80 to 85
percent instruction in Inuktitut. If you’re
not reaching 80 to 85 percent instruction
in all subject areas in those grades, it
would still mean we’re non-compliant.

ᐊᔾᔨᒌᓐᖏᓐᓂᖏᓪᓗ ᖃᐅᔨᒪᒋᐊᖃᕐᒥᒐᑦᑕ
ᒪᓕᒋᐊᖃᕐᓂᐅᑉ ᒥᒃᓵᓄᑦ ᒪᕐᕈᐃᓕᖅᑲᖓᔪᒃᑯᑦ.
ᐅᖃᐅᓯᖃᕌᖓᑦᑕ ᒪᓕᓐᓂᕐᒥᒃ, ᓄᑲᖅᑎᖅᐹᓂᑦ ᒍᕇᑦ
3ᒧᑦ, ᒪᓕᒃᐱᑕ ᓈᒪᔪᖃᑦᑎᐊᕈᑦᑕ ᐃᓄᒃᑎᑐᑦ
ᐃᓕᓴᐃᔨᖃᕐᓂᒃᑯᑦ? ᑭᓯᐊᓂ ᐊᓯᐊᒍᑦᑕᐅᖅ,
ᒪᓕᒋᐊᖃᕐᓂᖅ ᐱᓪᓗᒍ ᖃᐅᔨᒪᒐᓱᒋᐊᖃᕐᒥᒐᑦᑕ
ᓄᑲᖅᑎᖅᐹᓂᑦ ᒍᕇᑦ 3-ᒧᑦ, ᓇᓕᐊᓐᓂᑐᐃᓐᓇᖅ
ᐃᓕᓴᐃᔾᔪᓯᐅᔪᒥᒃ ᐊᑐᕋᓗᐊᕈᕕᑦ, ᐊᑐᕈᕕᓪᓘᓐᓃᑦ
ᖁᓪᓕᐅᓂᕋᖅᑕᒥᒃ ᐃᓕᓴᐃᔾᔪᓯᒥᒃ ᐅᕝᕙᓗ
ᐅᖃᐅᓯᖅᑖᖅᐸᓪᓕᐊᓂᕐᒧᑦ ᓱᖏᐅᑎᕙᓪᓕᐊᕈᓯᒥᒃ,
ᐊᖑᒻᒪᑏᓐᓇᕆᐊᖃᓚᖓᒐᕕᑦ ᐃᓕᓴᐅᑎᖃᕐᓂᕐᒥᒃ 80-85
ᐳᓇᖓᓂᒃ ᐃᓄᒃᑎᑐᐃᓐᓇᖅ. ᐊᖑᒪᖏᒃᑯᕕᓪᓗ 80-85
ᐳᓴᖏᓐᓄᑦ ᑕᒪᐃᓐᓂᒃ ᐃᓕᓴᐅᑎᐅᕙᑦᑐᓂ ᑖᒃᑯᓇᓂ
ᒍᕇᖑᔪᓂ, ᓱᓕ ᑐᑭᖃᕋᔭᖅᑐᖅ ᒪᓕᓐᖏᓐᓂᕆᔭᑦᑎᓐᓂᒃ.

We’re developing an HR data system that
will gather the credentials of all our
educators, their language proficiencies.
Under the collective agreement, there are
four levels of language proficiency, and

ᑕᒡᕙ, ᓂᕆᐅᑦᑐᒍᑦ ᐋᖅᑭᑦᑐᐃᕙᓪᓕᐊᓪᓗᑕ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦ ᐱᓪᓗᒋᑦ ᑐᖅᑯᑕᕐᕕᖕᒥᒃ
ᓄᐊᑦᑎᒍᑎᒋᓇᔭᖅᑕᑎᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᓯᒪᑎᒋᓂᖏᑕ
ᐃᓕᓴᐃᔨᖁᑎᕗᑦ, ᐅᖃᑦᑎᐊᕈᓐᓇᖅᑎᒋᓂᖏᑕᓗ.
ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓐᓄᑦ ᐊᖏᕈᑎᑦᑎᓐᓂᒃ, ᑎᓴᒪᐅᒻᒪᑕ
ᐅᖃᑦᑎᐊᕈᓐᓇᖅᑎᒋᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ,
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also look at documenting what grades
they teach, whether they teach in
Inuktitut and English, because we also do
have some Inuktitut-speaking teachers
who are not instructing in Inuktitut, and
to build that strong database for us to be
able to project better and to track better.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik.
Member from South Baffin, Mr.
Joanasie.
Mr. Joanasie (interpretation): Thank
you, Mr. Chairman. At Nunavut Arctic
College from the NTEP program, do you
know how many students are currently
enrolled and the number of graduate
teachers teaching in Nunavut schools
from this program? This is my first
question. Thank you.
Chairman: Thank you, Mr. Joanasie.
Ms. Okpik.

ᑕᑯᓐᓇᒋᐊᖃᕐᓗᒋᓪᓗ ᑎᑎᕋᖅᐸᓪᓗᒋᑦ ᓇᓕᐊᓐᓂᒃ
ᐃᓕᓴᐃᕙᖕᒪᖔᑕ ᒍᕇᑦᓂᒃ, ᐃᓕᓴᐃᕙᒻᒪᖔᑕᓘᓐᓃᑦ
ᐃᓄᒃᑎᑐᑦ ᖃᓪᓗᓈᑎᑐᓪᓘᓐᓃᑦ, ᐃᓕᓴᐃᔨᖃᐅᕐᒥᒐᑦᑕ
ᐃᓄᓐᓂᒃ ᐃᓕᓴᐃᕙᖏᑦᑐᓂᒃ ᐃᓄᒃᑎᑐᑦ,
ᐱᕈᖅᑎᐸᓪᓕᐊᓗᒍᓗ ᑖᓐᓇ ᑐᖅᑯᑕᕐᕕᐅᔪᖅ
ᑐᑭᓯᑦᑎᐊᓂᖅᓴᐅᖁᓪᓗᑕ ᓯᕗᒧᑦ
ᓇᐅᑦᓯᑐᑦᓯᐊᓂᖅᓴᐅᖃᑦᑕᖁᓪᓗᑕᓗ ᒫᓐᓇᐅᔪᒧᓪᓗ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᒪᓕᒐᓕᐅᖅᑎ ᕿᑭᖅᑖᓘᑉ ᓂᒋᐊᓄᑦ, ᒥᔅᑐ ᔪᐊᓇᓯ.

ᔪᐊᓇᓯ: ᓇᑯᕐᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ ᓄᓇᕗᑦ
ᓯᓚᑦᑐᓴᕐᕕᖕᒥ ᐃᓕᓐᓂᐊᖃᑦᑕᖅᑐᑦ ᐃᓕᓴᐃᔨᑦᓴᐅᓂᕐᒥᒃ,
ᖃᐅᔨᒪᕕᓯ ᖃᑦᓯᐅᒻᒪᖔᑕ ᐃᓕᓐᓂᐊᖃᑦᑕᖅᑐᑦ
ᒫᓐᓇᐅᔪᖅ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐃᓕᓴᐃᖃᑦᑕᖅᑐᑦ
ᑕᐃᑲᓂ ᐃᓕᓐᓂᐊᓚᐅᖅᑐᒥᓂᑦ ᓄᓇᕗᑦ
ᓯᓚᑦᑐᓴᕐᕕᒃᑯᓐᓂ? ᑖᓐᓇᓕ ᓯᕗᓪᓕᕐᒥ
ᐊᐱᖅᑯᑎᒋᖅᑳᕐᓗᒍ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᔪᐊᓇᓯ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): There have
been 213 NTEP graduates from 1981 to
2013. Thank you, Mr. Chairman.

ᐅᒃᐱᒃ: ᑕᐃᒪᓐᖓᓂᑦ ᑕᕝᕗᖓ ᑎᑭᐅᑎᓪᓗᒍ 2013-ᒧᑦ,
ᑕᐃᑲᓐᖓᑦ ᓯᓚᑦᑐᓴᕐᕕᖕᒥ ᐊᓂᒍᐃᓯᒪᓕᖅᑐᑦ
213−ᖑᓕᖅᑐᑦ 1981-ᒥᓂᑦ 2013-ᒧᑦ ᑎᑭᐅᑎᓗᒍ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Joanasie.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᔪᐊᓇᓯ.

Mr. Joanasie (interpretation): Thank
you. Also, it is known that some
graduates of this program do not always
remain as teachers. Does that include
these qualified teachers in the 213 or is
the number lower? Thank you.

ᔪᐊᓇᓯ: ᓇᑯᕐᒦᒃ. ᐊᒻᒪᓗ, ᑖᒃᑯᐊ ᑐᓴᐅᒪᓇᕐᒪᐃᓛᒃ
ᐃᓚᖏᑦ ᐃᓕᓴᐃᔨᐅᖏᓐᓇᖃᑦᑕᖏᓐᓂᖏᓐᓂᒃ
ᐱᔭᕇᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ. ᑖᒃᑯᐊ ᐱᔭᕇᖅᓯᒪᔫᒐᓗᐊᑦ
ᐃᓕᓴᐃᔨᐅᔪᑦ ᒫᓐᓇ ᑖᒃᑯᐊᖑᕙᑦ 213, ᐅᕝᕙᓗ
ᐊᒥᓲᓐᖏᓂᖅᓴᐅᕙᑦ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Joanasie.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᔪᐊᓇᓯ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Out of the 213 graduates
of the NTEP program, at this time, I can

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ ᐊᓂᒍᐃᓯᒪᔪᓂᒃ
ᑖᒃᑯᓂᖓ 213-ᖑᔪᓂ, ᒫᓐᓇ
ᐅᖃᕈᓐᓇᕋᓗᐊᖅᑐᖓ, 33 ᐳᓴᖑᔪᑦ ᐃᓄᐃᑦ ᑕᒡᕙᓂ
ᐱᔭᕇᓯᒪᔪᑦ, ᐃᓛᒃ, ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᒋᓕᖅᑕᕗᑦ. ᓲᕐᓗ,
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tell you that 33 percent of our Inuit staff
are our employees. As an example, those
members of the teachers association is
254 out of the total number of 780. I am
not mentioning extra facts for questions
not referenced. Out of these teachers, 33
percent are from Nunavut. Though I can
tell you that there are bilingual teachers
who were certified elsewhere that have
moved to Nunavut.

ᐃᓕᓴᐃᔨᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓃᓐᖔᖅᑐᑦ, 254 ᐃᓕᓴᐃᔨᑦ
ᐊᒻᒪᓗ ᑲᑎᓕᒫᖅᖢᒋᑦ ᐃᓕᓴᐃᔨᑦ 780-ᖑᓪᓗᑎᒃ. ᐊᒻᒪᓗ
ᑖᒃᑯᐊ ᐊᓯᒃᑲᓐᓂᖏᑦ ᐊᐱᖅᑯᑕᐅᖏᒻᒪᑕ
ᐅᖃᐅᓯᕆᓐᖏᓚᒃᑲ. ᑭᓯᐊᓂ ᑖᒃᑯᐊ 33 ᐳᓴᖑᔪᑦ, ᒫᓐᓇ
ᐃᓕᓴᐃᔨᐅᔪᑦ ᑕᒡᕙᓂ ᓄᓇᕘᒥ. ᑭᓯᐊᓂ ᐅᖃᕈᓐᓇᖅᑐᖓ
ᐃᓚᖏᑦ ᐃᓄᒃᑎᑑᓲᑦ ᐃᓕᓴᐃᔨᑦ ᓄᓇᕗᑦ ᓯᓚᑖᓂ
ᐃᓕᓴᐃᔨᐅᓂᕐᒥᒃ ᐊᓂᒍᐃᓯᒪᔪᑦ ᐊᒻᒪ ᑕᒪᐅᖓ
ᓄᓇᕗᒻᒨᖅᓯᒪᓪᓗᑎᒃ.

I can tell you that there are many students
who have graduated from the NTEP
program. Perhaps after taking a year or
two of NTEP program, after they
graduate, there are agencies and
governments that want to hire them
because of their skill sets. They are hired
by other departments and surely some
end up in managerial positions. Thank
you, Mr. Chairman.

ᐊᒻᒪᓗᑦᑕᐅᖅ ᐅᖃᕈᓐᓇᕆᓪᓗᖓ ᐊᒥᓱᐊᓗᐃᑦ
ᐊᓂᒍᐃᓯᒪᔪᑦ ᐃᓕᓴᐃᔨᑦᓴᐅᓂᕐᒧᑦ. ᐃᒻᒪᖃ
ᐃᓕᓴᐃᑎᑦᓯᓚᐅᖅᑐᑎᒃ ᐊᕐᕌᒍᒥᓪᓘᓐᓃᑦ ᐊᑕᐅᓯᕐᒥᒃ
ᒪᕐᕉᓂᒃ, ᓲᖃᐃᒻᒪ ᑕᖅᑲᐅᖓ ᐱᔭᐅᔪᒪᔪᐊᓘᒻᒪᑕ
ᒐᕙᒪᒃᑯᓂᓪᓗ ᓯᓚᑖᓃᖔᖅᑐᓂᓪᓗ ᐊᔪᓐᖏᓐᓂᖏᓐᓄᑦ.
ᑕᐃᒫᒃ ᐊᓯᖔᖏᓐᓂᒃ ᐃᖅᑲᓇᐃᔮᖅᑖᖃᑦᑕᖅᑐᑦ ᐊᒻᒪ
ᓇᓗᓇᓐᖏᑦᑐᖅ ᐊᓂᒍᐃᖃᑦᑕᖅᓯᒪᔪᑦ ᒐᕙᒪᑦᑕ ᐃᓗᐊᓂ
ᐊᖓᔪᖅᑳᒡᒍᑎᓂᒃ ᐃᖅᑲᓇᐃᔮᖃᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Joanasie.
Mr. Joanasie (interpretation): Thank
you, Mr. Chairman. Also, thank you for
the response. One of the objectives for
the year 2019-2020 is to deliver bilingual
instruction as part of education. Being
that it is only six years away, I don’t
think the department may achieve this
goal. What have you thought about in
order to make adjustments to this or
which direction in terms of years would
you gear towards? I hope this is clear.
Thank you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᔪᐊᓇᓯ.
ᔪᐊᓇᓯ: ᓇᑯᕐᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪ, ᓇᑯᕐᒦᒃ
ᑭᐅᒍᓐᓇᕋᕕᐅᒃ. ᑖᓐᓇᑦᑕᐅᖅ ᑐᕌᒐᕆᔭᐅᔪᖅ ᑖᓐᓇ
2019-20-ᒧᑦ ᑎᑭᓪᓗᒍ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᑦ
ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᑐᕌᒐᖃᕋᓱᐊᕐᒪᑕ. ᑖᓐᓇ 6-ᓐᓂᑦ
ᐊᕐᕌᒍᑐᐃᓐᓇᕐᓂᒃ ᑎᑭᓛᓕᕐᒪᑦ ᐊᒻᒪᓗ
ᑎᑭᒍᓐᓇᔾᔮᖂᖏᒻᒪᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᖃᓄᕐᓕ
ᐃᓱᒪᔅᓴᖅᓯᐅᓯᒪᕕᓯ ᑖᓐᓇ ᐋᖅᑭᒋᐊᕆᐊᖃᕐᓂᖓᓂ
ᐅᕝᕙᓗ ᓇᒧᒃᑭᐊᖔᖅ ᐊᕐᕌᒍᓄᑦ ᑐᕌᒐᖃᕆᐊᖃᕐᒪᖔᑦᑕ?
ᑐᑭᓯᓇᕈᒪ. ᓇᑯᕐᒦᒃ.

Chairman: Thank you, Mr. Joanasie.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We’re behind at this time,
but I do expect that once the policy is
reviewed for education, we will have to
discuss this in detail because the

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄᓛᒃ ᒫᓐᓇ
ᐊᖑᒻᒪᑎᓯᒪᓐᖏᓇᑦᑕ ᒫᓐᓇ,
ᑭᓯᐊᓂ ᓂᕆᐅᒋᔭᖃᖅᐳᖓ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐊᑐᐊᒐᖓ, ᑖᓐᓇ
ᕿᒥᕐᕈᔭᐅᓕᖅᐸᑦ ᑖᓐᓇ
ᐅᖃᐅᓯᕆᒋᐊᓪᓚᑲᓐᓂᕆᐊᖃᕐᓂᐊᖅᑰᕋᑦᑎᒍᑦ
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language of instruction in schools does
not only impact us; it has an impact on
other people. I have spoken to other
Deputy Ministers in regard to language of
instruction. It has an impact at Arctic
College, especially when we’re trying to
hire either interpreter/translators, or it
has an impact on the departments of
Human Resources and Culture and
Heritage when they’re trying to
implement the two language legislations.
I believe that we need all Nunavummiut
to deliberate or discuss the matter of
Inuktitut language of instruction, not only
by the Department of Education.
Sometimes our students go into an
education stream not being able to speak
Inuktitut. In the Early Childhood
Program, we have set aside some funds
for them.
The Inuktitut language starts at home and
language starts at home. Parents and
Nunavummiut need to discuss this in
detail. We expect them to deal with the
language of instruction, how we will be
instructing, how we will be testing the
students, and what kind of curriculum we
should have. It should have an impact on
that, but we expect that during the
legislation review, we will need to look
into that in-depth. Thank you, Mr. Chair.

ᐅᖃᐅᓯᓕᕆᓂᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐅᕙᑦᑎᓐᓄᑐᐊᖅ ᐊᒃᑑᑎᓐᖏᒻᒪᑦ; ᑕᖅᑲᐅᖓᑦᑕᐅᖅ
ᐊᒥᓱᓄᑦ ᐊᒃᑑᑎᓯᒪᓕᕐᖓᑦ. ᑐᖏᓕᐅᖃᑎᒃᑲ
ᐅᖃᖃᑎᒋᓯᒪᓕᖅᑕᒃᑲ ᑕᒪᓐᓇ ᐅᖃᐅᓯᓕᕆᓂᖅ
ᐱᔾᔪᑎᒋᓪᓗᒍ. ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᐊᑐᖅᑕᐅᓯᒪᖃᑦᑕᖅᑐᑦ,
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᒋᐊᒃᓴᖅ ᑐᓵᔨᒃᓴᐅᓂᕐᒧᓪᓘᓐᓃᑦ,
ᐅᕝᕙᓘᓐᓃᑦ ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ
ᐃᓕᖅᑯᓯᓕᕆᔨᒃᑯᑦ ᐊᑐᓕᖅᑎᑦᑎᓇᓱᒃᑎᓪᓗᒋᑦ
ᑖᒃᑯᖕᓂᖓ ᐱᖁᔭᕐᔪᐊᖏᓐᓂᒃ ᒪᕐᕉᖕᓂᒃ.

ᑖᒃᑯᐊ ᑖᓐᓇᐃᓛᒃ ᐅᖃᐅᓯᖅ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ
ᓄᓇᕗᒻᒥᐅᓕᒫᓄᑦ ᐅᖃᐅᓯᐅᔭᕆᐊᖃᕐᓂᐊᖅᑰᕐᒪᑦ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑐᐊᖅ ᐅᖃᐅᓯᐅᔪᓐᓇᕋᔭᓐᖏᒻᒪᑦ.
ᐃᓛᓐᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᒋᓕᖅᑕᕗᑦ
ᐃᓄᒃᑎᑑᕈᓐᓇᓐᖏᑲᐅᑎᒋᓪᓗᑎᑦ ᐃᓯᖃᑦᑕᓕᕐᒪᑕ.
ᐃᓕᓐᓂᐊᕕᑦᑎᓐᓄᑦ. ᑕᕝᕙᓂ ᑕᐃᒃᑯᐊ
ᐸᐃᕆᕕᓐᓂᓪᓘᓐᓃᑦ ᐅᕝᕙᓘᓐᓃᑦ ᑖᒃᑯᐊ
ᓱᕈᓯᓛᓕᕆᓂᕐᒧᑦ ᐱᔨᑦᑎᕋᕈᑎᒋᖃᑦᑕᖅᑕᕗᑦ, ᑖᒃᑯᐊ
ᑮᓇᐅᔭᓂᑦ ᐊᑐᐃᓐᓇᕈᕐᕕᒋᔭᕗᑦ.
ᐃᓄᒃᑎᑑᕋᓱᓲᖑᒐᓗᐊᑦ ᑭᓯᐊᓂ ᐊᖏᕐᕋᒥ ᐱᒋᐊᓲᖑᒻᒪᑦ
ᑕᒪᓐᓇ ᐅᖃᐅᓯᓕᕆᓂᖅ. ᑕᒪᒃᑯᐊ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐊᒻᒪ ᓄᓇᕗᒻᒥᐅᑦ ᐅᖃᐅᓯᖅ ᑕᒪᓐᓇ ᓂᕆᐅᒋᔭᕗᑦ
ᐅᖃᐅᓯᐅᑦᑎᐊᕐᓂᐊᖅᑐᖅ. ᐅᕙᑦᑎᓐᓄᑦ ᖃᓄᖅ
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᐊᕐᒪᖔᑦᑕ, ᐊᒻᒪ ᖃᓄᖅ
ᖃᐅᔨᓴᐃᓂᐊᕐᒪᖔᑦᑕ, ᐊᒻᒪ ᖃᓄᐃᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᓂᒃ ᓴᖅᑭᔮᖅᑎᑦᑎᔭᕆᐊᖃᕐᒪᖔᑦᑕ.
ᐊᑑᑎᖃᕐᓂᐊᕐᒪᑦ, ᑭᓯᐊᓂ ᓂᕆᐅᒋᔭᖃᖅᐳᖓ ᑕᒪᓐᓇ
ᐱᖁᔭᕐᔪᐊᖅ ᕿᒥᕐᕈᐊᖅᑕᐅᓕᖅᐸᑦ, ᑖᓐᓇ
ᕿᒥᕐᕈᐊᖅᑕᐅᖃᓯᐅᑎᔭᕆᐊᖃᕐᓂᐊᖅᑐᖅ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Joanasie.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᔪᐊᓇᓯ.

Mr. Joanasie (interpretation): Thank
you, Mr. Chairman. In the opening
comments on page 8, you stated that “A
great deal of effort has been made to
create made-in-Nunavut curriculum.”
Also that they, “lack the personnel
although work has been done for
Nunavut-made curriculum.” Are they
assessed how useful they are to students

ᔪᐊᓇᓯ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᓯᐊᓅᕐᓗᖓ ᐅᕙᓂ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᖏᓐᓂᒃ ᒪᒃᐱᒐᖓᓂ 8, ᐅᖃᖅᑲᐅᒐᕕᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᒡᒎᖅ “ᐱᓕᕆᓯᒪᒻᒪᕆᒻᒪᑕ ᓄᓇᕗᒻᒥ
ᓴᓇᔭᐅᓯᒪᔪᒥᒃ ᐃᓕᓐᓂᐊᕈᑎᓄᑦ
ᐱᓕᕆᐊᖃᖅᓯᒪᓂᖏᓐᓂ.” ᑖᒃᑯᐊᓗ,
“ᐊᓐᖑᒻᒪᑎᓯᒪᓐᖏᒻᒪᑕ ᑭᓯᐊᓂ ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ
ᓄᓇᕗᒻᒧᑦ ᑐᕌᖓᔪᑦ ᓴᓇᐅᒐᐃᑦ ᐃᓕᓐᓂᐊᕈᑏᑦ.”
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕆᕚᑦ ᖃᓄᖅ ᐊᑑᑎᖃᓯᐅᑎᒋᒻᒪᖔᑕ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪᓗ ᖃᓄᖅ? ᑐᑭᓯᓇᖅᑳ ᑖᓐᓇ
ᐊᐱᕆᔭᕋ?
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and its methods? Does my question make
sense?
(interpretation ends) How effective has
the made-in-Nunavut curriculum been?
Do they assess it on a regular basis?
Thank you.
Chairman: Thank you, Mr. Joanasie.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. First of all, let me use an
example from the grades 10 to 12
curriculum. The first program is called
the Aulajaaqtut curriculum, Inuktitut
language arts for grades 10 to 12. It is
very difficult for them to acknowledge
the curriculum we made because Arctic
College has to recognize the curriculum
outside of Nunavut.
For the Aulajaaqtut curriculum that was
used to train students and for language of
instruction for grades 10 to 12, we have
provided that curriculum to 25 different
colleges and they have accepted that
program for entrance requirements. It’s
very difficult and we have to meet with
each and every one of them, and they
have to review each and every one of
them to make sure that they’re proper and
to make sure that they could use those to
access Arctic College or universities.
For example, the residential school
curriculum for grade 10 was established
or tabled last year. We hired a consultant
indefinitely to review the curriculum and
how the adjustments could be
approached. Former teachers surveyed
users of the curriculum which resulted in
recommendations where some were
shortened and some were lengthened.
Recommendations were analyzed and
presented back to us for consultation.

ᓄᓇᕗᒻᒥ (ᑐᓵᔨᑎᒎᓕᖅᑐᑦ) ᖃᓄᖅ ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ
ᓴᓇᔭᐅᓂᑯᑦ ᐊᑑᑎᖃᓪᓚᕆᔅᓯᒪᕙᑦ? ᕿᒥᕐᕈᓇᑦᑕᐅᕙᒃᐸᑦ
ᐊᑯᓚᐃᑦᑐᒃᑯᑦ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᑎᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᑯᐊᖃᐃ
ᓯᕗᓪᓕᖅᐹᖅᑲᐃ, ᐆᒃᑑᑎᒋᓗᒋᑦ ᖁᕝᕙᓯᖕᓂᒥᑦ 10-ᒥ
ᓴᓇᔭᐅᓂᒃᑯᑦ ᖁᕝᕙᓯᖕᓂᕐᒧᑦ 12-ᒧᑦ ᑎᑭᐅᑎᓗᒍ.
ᑕᐃᒃᑯᐊ ᓯᕗᓪᓕᖅᐹᖅ ᐊᐅᓚᔮᖅᑐᒥᒃ ᐊᑎᓕᒃ, ᐊᒻᒪ
ᑖᒃᑯᐊ ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᓕᕆᓃᑦ ᖁᕝᕙᓯᖕᓂᓕᖕᓄᑦ
10−ᒥ 12-ᒧᑦ ᑐᕌᖓᔪᑦ ᑖᒃᑯᐊ ᓴᓇᔭᐅᓯᒪᔪᑦ. ᑕᒪᓐᓇ
ᐱᔭᕆᐊᑐᔪᐊᓘᖃᑦᑕᖅᑐᖅ ᑕᒪᒃᑯᐊ ᐃᓕᓴᕆᔭᐅᓇᓱᒃᑐᑎᒃ
ᓴᓇᖃᑦᑕᖅᓯᒪᔭᕗᑦ ᓱᖃᐃᒻᒪ ᐃᓕᓴᕆᔭᐅᓯᒪᔭᕆᐊᖃᕐᒪᑕ
ᓯᓚᑦᑐᓴᕐᕕᖕᒥᑦ ᓄᓇᕗᑉ ᓯᓚᑖᓂ.

ᐆᒃᑑᑎᒋᓗᒍ ᑖᒃᑯᐊ ᐊᐅᓚᔮᖅᑐᑦ
ᐃᓕᓐᓂᐊᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᑦ ᐊᒻᒪ ᑖᒃᑯᐊ
ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᖁᕝᕙᓯᖕᓂᓕᖕᓄᑦ 10−ᒥ 12−ᒧᑦ
ᐃᒻᒪᖄ 25-ᓂᒃ ᐊᔾᔨᒌᖏᑦᑐᓄᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓂᒃ
ᑐᓐᓂᖅᑯᑎᒋᓯᒪᓕᖅᑐᑎᒍᑦ ᐊᒻᒪ ᐊᖏᖅᑕᐅᓯᒪᓕᖅᑐᑎᒃ
ᐃᓯᕈᑕᐅᔪᓐᓇᕐᓗᑎᒃ ᑕᐃᑯᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᖏᓐᓄᑦ.
ᑖᓐᓇ ᐱᔭᕆᐊᑐᓪᓗᓂ ᐊᑐᓂ
ᑲᑎᒪᖃᑎᒋᔭᐅᔭᕆᐊᖃᖅᑐᑎᒃ
ᕿᒥᕐᕈᐊᖅᑕᐅᔭᕆᐊᖃᖅᖢᑎᒃ ᓈᒻᒪᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ
ᐊᒻᒪ ᐃᓯᕈᑕᐅᔪᓐᓇᕐᓂᐊᕋᓗᐊᕐᒪᖔᑕ
ᓯᓚᑦᑐᖅᓴᕐᕕᖏᓐᓄᑦ ᑖᓐᓇ ᑕᕝᕙ
ᖃᐅᔨᓴᕈᑎᐅᖃᑦᑕᖅᑐᖅ.
ᐊᒻᒪ ᓲᕐᓗ, ᐆᒃᑑᑎᒋᓗᒍ ᑕᐃᒃᑯᐊ ᐅᐊᑦᑎᐊᕈ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᕙᒃᑐᒥᓂᕐᓂᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕈᑏᑦ ᖁᕝᕙᓯᖕᓂᓕᖕᓄᑦ 10-ᓄᑦ ᐊᕐᕌᓂ
ᓴᖅᑭᑎᓚᐅᑕᕗᑦ. ᕿᒥᕐᕈᔨᒥᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᑲᐃᓐᓇᓚᐅᖅᓯᒪᔪᒍᑦ
ᕿᒥᕐᕈᐊᕐᓂᐊᖅᑐᒥᒃ ᖃᓄᖅ ᐊᓯᔾᔨᕆᐊᕆᐊᖃᕐᓂᐊᕐᒪᖔᑦ.
ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᔨᐅᖃᑦᑕᕐᓂᑯᕕᓃᑦ ᑕᐃᔅᓱᒧᖓ
ᐃᓕᓐᓂᐊᖅᑕᐅᔪᒥᒃ ᐊᐱᖅᓱᖅᖢᑎᒃ ᐊᒻᒪ ᐊᓱᐃᓪᓛᒃ
ᐊᖅᑭᒋᐊᖅᖢᑎᒃ ᐊᓯᔾᔨᖅᖢᑎᒃ ᐃᓚᖏᑦ
ᓇᐃᒡᓕᒋᐊᖅᖢᑎᒃ ᐃᓚᖏᑦ ᑕᑭᒡᓕᒋᐊᖅᖢᑎᒃ. ᐊᒻᒪ
ᖃᓄᖅ ᐃᓱᒫᓘᑎᐅᔪᑦ ᓇᓗᓇᐃᖅᓱᖅᑕᐅᓪᓗᑎᒃ
ᐅᕙᑦᑎᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I’ve
got a couple of questions, but I’ll leave
the floor to Mr. Enook, the second round.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᒪᕐᕉᖕᓂᒃ ᐊᐱᖅᑯᑎᒃᓴᖃᕐᓂᐊᕋᒪ ᑖᒃᑯᐊ ᒥᔅᑕ ᐃᓄᖕᒧᑦ
ᐊᐱᖅᑯᑎᒃᓴᐅᓂᐊᖅᑐᖅ ᑐᓂᓂᐊᓕᖅᐸᕋ. ᑐᒡᓕᐊᓂ
ᐊᐱᖅᓱᕐᓂᐊᕋᒪ. ᖁᔭᓐᓇᒦᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
appreciate it. (interpretation) I know, Mr.
Chairman, that we are doing a review, but
I have one final question that I would like
to pose and I thank you very much for
giving me the opportunity.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᒋᕙᒋᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖃᐅᔨᒪᒐᓗᐊᖅᑐᖓ, ᐃᒃᓯᕙᐅᑖᖅ,
ᐅᑯᓄᖓ ᐅᓂᒃᑳᓄᐊᕆᐊᖃᖅᑐᒍᑦ, ᑭᓯᐊᓂ
ᐊᐱᖅᑯᑎᒃᓴᖃᓱᖓᑦᑎᐊᕈᒪᒐᒪ ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ
ᐱᕕᖃᖅᑎᓐᓇᒐᕕᖓ.

In Mr. Ferguson’s opening comments,
item No. 10, it indicates that low
attendance is a serious problem and it has
an impact on the students’ ability to learn
what is required to move to the next
level. Mr. Ferguson can respond to the
question or possibly Ms. Okpik, if she
would like to respond.

ᒥᔅᑕ ᕘᒐᓴᓐ ᐅᓂᒃᑳᖏᓐᓂ, ᓈᓴᐅᑎᓕᒃ 10, ᐅᓇ
ᐅᖃᖅᓯᒪᖕᒪᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᕋᓗᐊᖅᖢᑎᒎᖅ
ᐃᓕᓐᓂᐊᑦᑎᐊᖏᓐᓂᐅᖃᑦᑕᖅᑐᖅ
ᐊᒃᑐᐃᓂᖃᓪᓚᕆᖃᑦᑕᕐᒪᑦ ᐃᓕᓐᓂᐊᖅᑎᐅᑉ
ᖁᕝᕙᖅᐸᓪᓕᐊᔭᕆᐊᖃᕐᓂᖓᓄᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᓕᑦᑐᓐᓇᕐᓂᖓᓄᑦ. ᐅᓇ ᑭᓇᒧᒃᑭᐊᖅ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ
ᐅᕝᕙᓘᓐᓃᑦ ᒥᔅᑕ ᕘᒐᓴᓐ ᑭᐅᔪᒪᒃᐸᒍ ᑭᐅᔪᓐᓇᖅᑕᖓ
ᐅᕝᕙᓘᓐᓃᑦ ᒥᔅ ᐅᒃᐱᒃ ᑭᐅᔪᒪᒃᐸᒍ ᑭᐅᔪᓐᓇᖅᑕᖓ.

We all know that in Nunavut, we have
heard on numerous occasions that the
children or the students are advanced in
their grades and in English, they call it
social promotion. We know that the
government says that there’s no such
thing as social promotion in the education
system, but we know that it’s otherwise.
In Mr. Ferguson’s opening comments, he
stated that it’s impacting some of the
students’ ability to learn what is required
to move to the next grade.
It seems like there are differences of
opinion in what Mr. Ferguson indicates
and what the Department of Education
indicates. So I would like to know if Mr.
Ferguson can give me an idea on exactly
what this means. Thank you, Mr.
Chairman.

ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒐᑦᑕ ᓄᓇᕘᒥ
ᐅᓄᖅᑐᐃᖅᓱᒻᒪᕆᐊᓗᒃᖢᑕ ᑐᓴᖃᑕᕋᑦᑕ
ᐃᓕᓐᓂᐊᖅᑏᒡᒎᖅ ᓄᖅᑲᖔᖅᑎᑕᐅᔪᓐᓇᖏᑦᑐᑦ.
ᑕᐃᒪᓐᖓᓕᒫᖅ ᐃᓕᓐᓂᐊᕇᕌᖓᑕ
ᖁᕝᕙᖅᐸᓪᓕᐊᖏᓐᓇᐅᔭᖅᑐᑦ ᐃᓕᓯᒪᓂᖓ ᓲᕐᓗ
ᐊᑐᓗᐊᖅᑰᔨᓇᓂ. ᖃᓪᓗᓈᑎᑐᑦ ᐃᓛᑎᒍᑦ
ᐅᖃᐅᓯᕆᖃᑦᑕᖅᑕᕗᑦ, “Social Promotion”
ᖁᕝᕙᖅᐸᓪᓕᐊᑐᐃᓐᓇᖅᑎᑕᐅᑐᐃᓐᓇᕐᓂᖅ. ᖃᐅᔨᒪᔪᖓ
ᓄᓇᕗᑉ ᒐᕙᒪᒃᑯᖏᓐᓂ ᑖᓐᓇ ᐅᖃᐅᓯᖅ
ᐱᑕᖃᖏᓐᓂᕋᖅᑕᐅᔫᒐᓗᐊᖅ, ᑭᓯᐊᓂ ᓄᓇᕘᒥ ᑖᓐᓇ
ᐊᑐᑦᓚᑦᑖᕐᒪᑦ ᐅᓄᖅᑐᓂᒡᓗ ᖃᐅᔨᒪᔭᐅᓪᓗᓂ.
ᐅᓇᓗ ᒥᔅᑕ ᕘᒐᓴᓐ ᐅᓂᒃᑳᖏᓐᓂ ᐅᖃᖅᖢᓂ,
ᑕᒪᓐᓇᒎᖅ ᐃᓕᓐᓂᐊᖅᑎᐊᖃᑦᑕᖏᓐᓂᖅ
ᓄᖅᑲᖔᕈᑕᐅᓕᖃᑦᑕᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓚᖏᓐᓄᑦ
ᖁᕝᕙᕈᓐᓇᐃᓕᔾᔪᑕᐅᓪᓗᓂ.
ᑖᒃᑯᐊ ᐃᒻᒥᖕᓄᑦ ᐊᖏᖃᑎᒌᖁᐃᔨᓐᖏᒻᒪᑎᒃ
ᐊᑐᓪᓚᑦᑖᖅᑐᕐᓗ ᐊᒻᒪᓗ ᒥᔅᑕ ᕘᒐᓴᓐ ᐅᓂᒃᑳᖏᓐᓂ
ᐃᒻᒪᖄ ᑐᑭᓯᑦᑎᐊᖏᓐᓇᒃᑯ ᓇᓕᖅᓯᓐᓄᑐᐃᓐᓇᖅ
ᑐᑭᓯᒋᐊᖅᑎᑕᐅᔪᓐᓇᕈᑦᑕ. ᐃᒻᒪᖄ ᒥᔅᑕ ᕘᒐᓴᓐ
ᑐᑭᓯᑎᒋᐊᓚᐅᓐᖓ ᑖᔅᓱᒥᖓ ᖃᓄᖅ
ᑐᑭᖃᓪᓚᑦᑖᕋᓱᓚᐅᕐᒪᖔᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Enook. Mr.
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Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I don’t think I can really get
into the question of social promotion. I
think that’s a question that the
department will have to answer.
We did identify, of course, attendance
being a significant factor and a challenge
that the department faces, and I think the
Deputy Minister has also stated that as
well. Obviously, when children miss
significant amounts of time from school,
their ability to learn, particularly the
complex subjects, is going to be affected.
How that then impacts and how that sort
of moves into when they get moved onto
the next grade, it isn’t something I can
speak to. That’s something that again I
think the Deputy Minister would have to
speak to. I think all I can go back to is
reiterate that the low level of attendance
that we saw, particularly in some specific
instances, was concerning and is a
significant issue for the children to be
able to learn what they need to learn in
the school system.
Chairman: Thank you, Mr. Ferguson.
Mr. Enook.
Mr. Enook: Thank you, Mr. Chairman.
Thank you, Mr. Ferguson.
(interpretation) Possibly Ms. Okpik can
respond to that also. It indicates here that
it impedes the students’ ability to learn.
It’s impacting the students’ ability to
learn, but there are a lot of people in
Nunavut who think that there is social
promotion happening in their schools.
How do you understand paragraph 10 of
the Auditor General’s opening
comments? If you may ask, Mr.
Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅᑕ
ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᖃᓄᒃᑲᓐᓂᖅ ᐅᖃᐅᓯᕆᔪᓐᓇᖏᑦᑕᕋ
ᖁᕝᕙᕆᐊᖅᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᖅᑐᑦ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑕᒪᓐᓇ ᑭᐅᔭᐅᔪᓐᓇᖅᑐᖅ.
ᑭᓯᐊᓂᓕ ᐅᐸᖃᑦᑕᖏᓐᓂᖅ, ᐅᐸᒋᐊᖃᕋᓗᐊᖅᓱᑎᒃ,
ᑕᒪᓐᓇ ᐱᔾᔪᑎᓪᓚᕆᐊᓘᖃᑕᐅᓂᖓ ᖃᐅᔨᒪᔭᕗᑦ
ᐱᔮᕆᖏᔾᔪᑎᒋᔭᐅᓪᓗᓂᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ,
ᐊᒻᒪᓗ ᑖᑦᓱᒪ ᒥᓂᔅᑕᐅᑉ ᑐᖏᓕᐊᑕ
ᓂᓪᓕᐅᑎᒋᖅᑲᐅᖕᒥᔭᖓ. ᓲᕐᓗ, ᓱᕈᓰᑦ ᐅᐸᖃᑦᑕᓐᖏᑉᐸᑕ
ᐅᐸᒐᔪᓐᖏᑉᐸᑕ, ᐃᓕᓐᓂᐊᕆᐊᓪᓗᐊᕋᓗᐊᕐᓗᑎᒃ,
ᐃᓕᑉᐸᓪᓕᐊᔭᖏ,ᑦ ᐱᔭᕐᓂᓐᖏᓐᓂᖅᓴᐃᑦ, ᑕᒪᒃᑯᐊ
ᐱᔾᔪᑎᒋᓗᐊᕐᓗᒋᑦ ᐊᓂᒍᐃᔪᓐᓇᐃᓪᓕᒐᔭᕐᒪᒋᑦ.
ᖃᓄᖅ ᐊᒃᑐᐃᓂᖃᖃᑦᑕᕐᓂᖓ ᐃᓕᓴᖅᑎᓂᒃ ᐊᒻᒪᓘᓐᓃᑦ
ᐊᓯᐊᓄᑦ ᖁᕝᕙᓯᖕᓂᖅᓴᒧᑦ
ᐃᓕᔭᐅᕈᓗᑐᐃᓐᓇᖃᑦᑕᖅᑎᓪᓗᒋᑦ, ᑖᓐᓇ
ᐅᖃᐅᓯᕆᓗᐊᕈᓐᓇᓐᖏᑕᕋ. ᐄ, ᑕᒪᓐᓇ ᒥᓂᔅᑕᐅᑉ
ᑐᖏᓕᐊᑕ ᑭᓯᐊᓂ ᑭᐅᔪᓐᓇᖅᑕᖓ.
ᐅᖃᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᑐᖓ ᐅᐸᖃᑦᑕᓐᖏᓗᐊᕐᓂᖅ
ᖃᐅᔨᔭᑦᑎᓐᓂᓂᓛᒃ, ᑕᒪᓐᓇ ᐃᓚᖏᓐᓂᒃ,
ᐃᓕᓐᓂᐊᕕᖕᓂ ᐃᓱᒫᓘᑕᐅᔭᕆᐊᓕᒃ ᐃᓕᓴᖅᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᖏᓐᓇᖃᑦᑕᕈᑎᒃ ᑭᓯᐊᓂ
ᐃᓕᑉᐸᓪᓕᐊᔭᕆᐊᖃᖅᑕᒥᓂᒃ ᐱᔭᕇᖅᐸᓪᓕᐊᓇᔭᕐᒪᑕ
ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᐃᓄᒃ.

ᐃᓄᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖁᔭᓐᓇᒦᒡᓗ ᒥᔅᑕ ᕘᒐᓴᓐ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᐃᒻᒪᖄ
ᒥᔅ ᐅᒃᐱᒃ ᑖᔅᓱᒥᖓ ᑭᐅᑎᑦᑐᓐᓇᕈᕕᐅᒃ
ᑕᐃᒪᓐᓇᑐᐃᓐᓇᖅᑕᐅᖅ. ᐅᓇ ᐅᖃᖅᓯᒪᒐᓗᐊᕐᒪᑦ
ᐃᓕᑉᐸᓪᓕᐊᔪᓐᓇᐅᑎᖏᒡᒎᖅ ᐊᒃᑐᖅᑕᐅᓕᖃᑦᑕᕐᒪᑕ.
ᖁᕝᕙᕆᐊᕈᓐᓇᐅᑎᖏᓪᓗ
ᖁᕝᕙᕆᐊᕈᓐᓇᐅᑎᒋᒐᔭᖅᑕᖏᓪᓗ
ᐊᒃᑐᖅᑕᐅᓕᖃᖅᑕᖅᖢᑎᒃ. ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ
ᓄᓇᕗᒻᒥᐅᓪᓗ ᐅᓄᖅᑐᒻᒪᕆᐊᓗᐃᑦ ᐅᒃᐱᕆᔭᖃᖅᖢᑎᒃ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ ᓄᖅᑲᖔᖅᑎᑕᐅᔪᓐᓇᖏᑦᑐᑦ
ᐃᓕᓯᒪᑦᑎᐊᓐᖏᑦᑕᕋᓗᐊᖓᑕ
ᖁᕝᕙᕆᐊᖅᐸᓪᓕᐊᖏᓐᓇᐅᔭᖅᑐᑦ. ᖃᓄᕐᓗ ᑖᓐᓇ
ᓇᐃᓴᐅᑎᓕᒃ 10-ᒥᒃ ᑐᑭᓯᕕᓯᐅᒃ? ᐊᐱᕆᔪᓐᓇᕈᕕᑦ,
ᐃᒃᓯᕙᐅᑕᖅ.
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Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Regarding low attendance
in their schools, it’s a serious concern to
the Department of Education and it’s at
71.4 percent if we look at the entire
school population in Nunavut. For
example, if we stay on that same average
and if you look at the whole school, it’s
like missing three years.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᒪᓐᓇᐃᓛᒃ
ᐅᐸᖃᑦᑕᑦᑎᐊᖏᓐᓂᖅ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐅᕙᑦᑎᓐᓄᑦ
ᐃᓱᒫᓘᑎᒋᓪᓚᕆᒃᑕᕗᑦ ᑖᓐᓇ 71.4 ᐳᓴᒦᒻᒪᑦ ᒫᓐᓇ
ᑕᑯᓐᓇᓐᖑᐊᕐᓗᑎᒃᑯᑦ ᓄᓇᕗᒥᐅᓕᒫᑦ
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᓕᒫᖏᑦ. ᐆᒃᑑᑎᒋᓗᒍ, ᑕᐃᒪᓐᓇᑎᒋ
ᐊᕐᕌᒍᑕᒫᑦ ᐅᐸᖃᑦᑕᓐᖐᓐᓇᕈᓂ ᐃᒻᒪᖃ ᐊᕐᕌᒍᓂᑦ
ᐱᖓᓱᓂᑦ ᐃᓕᓐᓂᐊᖏᑦᑐᕕᓂᖅ, ᐃᒪᓐᓇ
ᐅᖃᕈᓐᓇᖅᑐᒍᑦ.

With the attendance dropping as low as
27 percent in one school and
approximately half of them attending
school, it is a challenge to our
department. It’s something that we are
trying to do as much as we can in order to
turn around. We are looking at how we
can have a better working relationship
with the parents so that we will get a
higher attendance.
Regarding social promotion, we hear it,
but I think it was last year when we put in
student placement retention to look at
what the teacher, the parent, the school
principal, and the assistant can do. If the
student can’t go up to a higher grade,
then keep them in the same grade. These
individuals have to work together in
order to arrive at whether the student is
going to pass.
There is the student support teacher, the
school principal, the student’s teacher,
and the parent if they so wish, especially
if the parent would like the student to
pass or stay in the same grade. That’s the
school team that would decide whether
the student is going pass the grade or not.
We have changed the wording so that the
teachers will have an option of whether
the student will be going onto another

ᐃᓚᖏᓪᓘᓐᓃᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ 27 ᐳᓴᓐ
ᐅᐸᖃᑦᑕᕐᓂᐅᓚᐅᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐊᑕᐅᓯᕐᒧᑦ
ᐃᓚᖓᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᓕᒫᑦ ᐊᕝᕙᐃᓐᓇᑯᓗᐊᓂᒃ
ᐅᐸᒃᖢᑎᒃ, ᑖᓐᓇ ᐅᕙᑦᑎᓐᓄᑦ ᐊᔪᕈᑎᓪᓚᕆᐅᖕᒪᑦ.
ᐊᒃᓱᕉᑎᒋᓪᓚᕆᒃᑕᕗᑦ ᖃᓄᖅ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐱᓕᕆᖃᑎᒌᖕᓂᖅᓴᕆᔪᓐᓇᕐᒪᖔᑦᑎᒍᑦ
ᐅᐸᖃᑦᑕᑦᑎᐊᕐᓂᖅ ᖁᕝᕙᓯᒋᐊᖁᓪᓗᒍ.
ᑕᐃᓐᓇ ᐅᖃᐅᓯᕆᕋᑖᖅᑕᐃᑦ Social Promotion
ᖁᕝᕙᕆᐊᕇᓐᓇᖃᑦᑕᕐᓂᖅ, ᐊᑐᖅᑕᐅᒐᔪᖕᒪᑦ, ᑭᓯᐊᓂ
ᓄᑖᒥᒃ ᓴᖅᑭᑎᑦᑎᓚᐅᖅᓯᒪᒐᑦᑕ ᐊᕐᕌᒎᓚᐅᖅᑐᒥ
ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᓇᒧᓐᖓᐅᒐᔭᕐᓂᖓᓄᑦ ᑎᓕᐅᕈᑎᒃ
ᐊᒃᓱᐊᓗᒃ ᑕᑭᒡᓕᓯᒪᓕᖅᖢᓂ ᐊᒻᒪ ᐅᓂᒃᑳᑦᑎᐊᖅᑐᓂᒃ
ᐱᓕᕆᐊᖃᕐᒪᖔᖅ, ᖃᓄᖅ ᐃᓕᓴᐃᔨ
ᐱᓕᕆᐊᖃᕐᓂᐊᕐᒪᖔᑦ, ᖃᓄᖅ ᐆᒃᑐᕆᐊᖃᕐᒪᖔᑦ
ᐃᓕᓴᐃᔨᐅᑉ ᐊᖓᔪᖅᑳᖓ, ᐊᒻᒪ ᐃᑲᔪᖅᑎᐅᖃᑦᑕᖅᑐᑦ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ. ᐅᖃᖅᓯᒪᔪᖅ ᑕᐃᑲᓂ, ᐄ,
ᓄᖅᑲᖓᑎᑦᑎᔭᕆᐊᖃᕐᓂᐊᕋᑎᒃ, ᐄ
ᓄᖅᑲᖔᖅᑎᑦᑎᔪᓐᓇᖅᑐᓯ. ᑭᓯᐊᓂ ᑕᒪᓐᓇ
ᓄᖅᑲᖓᑎᑦᑎᓂᖅ ᐅᕝᕙᓘᓐᓃᑦ ᑭᓇ ᑲᔪᓯᓂᐊᕐᒪᖔᑦ
ᒍᓚᐃᒧᑦ ᐊᓯᐊᓄᑦ ᑲᑐᔾᔨᖃᑎᒌᒃᖢᑎᑦ ᑖᒃᑯᐊ ᑭᓯᐊᓂ
ᐃᓱᒪᓕᐅᕆᖅᑳᓚᐅᖅᖢᑎᑦ ᐱᓲᖑᖕᒪᑕ.
ᑕᐃᒃᑯᐊ ᐊᑎᖃᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐱᓕᕆᖃᑎᒌᑦ,
ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐊᖓᔪᖅᑳᖓ, ᑐᖏᓕᖓ,
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᑎ, ᑖᓐᓇ ᑕᕝᕙᓂ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᓕᓴᐃᔨᒋᔭᖓᑦ ᐊᒻᒪ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᖅ ᐃᓚᐅᔪᓐᓇᕆᓪᓗᓂ. ᐱᓗᐊᖅᑐᒥᒃ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᖅ ᓄᖅᑲᖔᖅᑎᑦᑎᔪᒪᒃᐸᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᓄᖅᑲᖔᖁᔨᓐᖏᑉᐸᑦ ᑖᒃᑯᐊ ᐃᓱᒪᓕᐅᕆᓲᑦ ᑭᒃᑯᑦ
ᑲᔪᓯᓂᐊᕐᒪᖔᑕ ᓄᖅᑲᖓᑎᑕᐅᓂᐊᕐᒪᖔᑕ. ᑭᓯᐊᓂ
ᐅᖃᖅᓯᒪᓐᖏᑦᑐᒍᑦ ᐋᒃᑲ ᓄᖅᑲᖓᑎᑦᑎᔭᕆᐊᖃᓐᖏᑦᑐᓯ.
ᑖᓐᓇ ᑎᑎᕋᖅᓯᒪᓂᖓ ᐊᓯᔾᔨᖅᓯᒪᓕᖅᑐᖅ
ᓄᖅᑲᖓᑎᑦᑎᔪᒪᒃᐸᑕ ᓄᖅᑲᖓᑎᑦᑎᔪᓐᓇᖅᑐᑦ ᑭᓯᐊᓂ
ᕿᒥᕐᕈᐊᖅᑕᐅᖅᑳᖅᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ ᑖᒃᑯᓄᖓ
ᐃᑲᔪᖅᑎᒌᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒦᑦᑐᓂᑦ. ᖁᔭᓐᓇᒦᒃ,
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level or not. Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Let
me take this opportunity to ask a couple
questions that I have as well. Mr.
Ferguson, when I look at the scope and
the approach of the audit on education, I
agree with every one of the key elements
that are mentioned in there. I think that
one of the gaps that have been identified
in Nunavut is the early childhood
component of it. I’m just wondering why
the early childhood aspect within the
Education Act wasn’t looked at under the
scope of the review. Thank you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᐃᒻᒪᖄ
ᐊᐱᕆᑲᐃᓐᓇᕈᓐᓇᕈᒪ ᒪᕐᕉᖕᓂᒃ. ᒥᔅᑕ ᕘᒐᓴᓐ,
ᕿᒥᕐᕈᓇᖅᖢᒋᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓚᐅᖅᑕᓯ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ, ᐄ, ᑖᒃᑯᐊ 1, 2, 3-ᓯᒪᔪᑦ
ᐱᕐᔪᐊᖑᔪᐃᓐᓇᐅᒐᓗᐊᑦ. ᑭᓯᐊᓂ ᑭᑭᑦᑎᓯᒪᖅᑰᕋᑦᑕ
ᐃᓚᖓᓐᓂᒃ ᓲᕐᓗ ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᑐᑯᓗᖕᓄᑦ
ᑐᕌᖓᔪᑦ. ᐊᐱᕆᔪᒪᔪᖓ ᓱᖕᒪᑦ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᑐᑯᓗᐃᑦ
ᕿᒥᕐᕈᓇᒃᑕᐅᖃᓯᐅᔾᔭᐅᓚᐅᓐᖏᓚᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᑎᓪᓗᒍ?
ᖁᔭᓐᓇᒦᒃ.

Mr. Ferguson: Thank you, Mr.
Chairman. Again, the overall objective of
the audit was to look at how the
department was managing the
implementation of the Education Act. We
simply had to settle on looking at certain
elements. We couldn’t look at
everything.
We did settle on the six key elements that
are identified in the report, those being
attendance, student assessment, bilingual
education, inclusive education,
curriculum, and parental involvement.
Really, in terms of why other things were
left out, it was simply because we had to
pick what we could do within the
timeframe that we had. We identified
these six areas as being important areas.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ,
ᑕᐃᒫᑐᐃᓐᓇᖅ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓂᖃᓚᐅᖅᑐᒍᑦ
ᕿᒥᕐᕈᓇᒍᓐᓇᕐᓂᐊᕋᑦᑎᒃᑯᑦ ᖃᓄᖅ ᐊᐅᓚᑕᐅᒻᒪᖔᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓ. ᑕᐃᒪᐃᑦᑑᖕᒪᑦ
ᕿᒥᕐᕈᓇᒋᐊᖃᓚᐅᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ
ᐃᓗᓕᖏᓐᓃᑐᑦ ᑕᒻᒪᕐᒥᐊᓘᓐᖏᑦᑐᖅ.

6-ᓂᑦ ᑐᓐᖓᕕᖃᓪᓗᐊᖅᖢᑕ ᖃᐅᔨᓴᐃᓚᐅᖅᑐᒍᑦ
ᓇᓗᓇᐃᖅᓯᒪᔪᓂᒃ ᐅᓂᒃᑳᕐᒥ, ᑖᒃᑯᐊ ᐃᓕᓴᖅᑐᑦ,
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖃᐅᔨᓴᐃᓂᖅ, ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ
ᐊᑐᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ, ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ,
ᐃᖅᑲᓇᐃᔭᖃᑎᒌᖕᓂᖅ, ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᒡᓗ
ᐃᓚᐅᑎᑦᑎᓂᖅ. ᑕᐃᒃᑯᐊ ᐃᒫᒃ, ᐃᓚᓕᐅᑎᓚᐅᓐᖏᑕᕗᑦ,
ᐱᕕᖃᕐᓂᕗᑦ ᑕᑯᓐᓇᕐᓗᑎᒃᑯᑦ. ᑭᓱᓪᓗ
ᐱᓕᕆᐊᕆᔪᓐᓇᖅᑕᕗᑦ ᑕᐃᒃᑯᐊᓗ 6 ᓇᓗᓇᐃᓚᐅᖅᑕᕗᑦ
ᑐᓐᖓᕕᒋᔭᕗᑦ.

Early childhood education is obviously
also another important area and is, I
suppose, potentially something that we
could consider for a future audit, but it
was not something that was covered in
this audit.

ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᑐᑯᓗᐃᑦ ᑕᒪᓐᓇ ᐱᕐᔪᐊᖑᒐᓗᐊᕐᒥᔪᖅ
ᐱᕐᔪᐊᖑᓪᓗᓂᓗᐃᓛᒃ, ᐊᒻᒪᓗ ᓯᕗᓂᒃᓴᑦᑎᓐᓂ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔪᓐᓇᖅᑕᕗᑦ, ᑭᓯᐊᓂ ᐅᑯᑎᒎᓇ
ᐃᓚᓕᐅᔾᔭᐅᓯᒪᓚᐅᓐᖏᑦᑐᖅ ᖃᐅᔨᓴᐃᓂᐅᑉ ᐃᓗᐊᓂ.
ᖁᔭᓐᓇᒦᒃ.

Chairman: I appreciate those comments,
Mr. Ferguson. I have another question for
Ms. Okpik. With that in mind, in your

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ, ᒥᔅᑕ
ᕗᒐᓴᓐ. ᐊᒻᒪᓗ ᒥᔅ ᐅᒃᐱᖕᒧᑦ ᐊᐱᖅᑯᑎᒋᔪᒪᖕᒥᔭᕋ.
ᑕᒪᓐᓇ ᐃᓱᒪᒋᓪᓗᒍ, ᐅᑯᓇᓂ ᒪᑐᐃᖅᓯᔾᔪᑎᖕᓂᒃ
ᐅᖃᖅᑲᐅᒐᕕᑦ, “ᐃᓅᒐᒥᒃ ᓱᕈᓯᖅ ᐃᓐᓇᕈᕋᓱᕐᓂᕐᒥᓄᑦ
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opening comments, you were stating that
“Learning begins at birth and follows
through right up to adulthood” or, I
believe, cradle to the grave, as a former
Minister of Education has coined it.

ᐃᓕᓐᓂᐊᖏᓐᓇᐅᔭᕐᒪᑕ” ᐅᕝᕙᓘᓐᓃᑦ, ᐅᒃᐱᕈᓱᒃᐳᖓ,
ᐃᓅᓯᓕᒫᒥ ᐃᓕᓐᓂᐊᖅᐸᒃᐳᒍᑦ, ᑕᐃᓐᓇᐃᓛᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒥᓂᔅᑕᐅᓚᐅᖅᑑᑉ
ᐅᖃᐅᓯᖅᑕᓕᐊᐱᓚᐅᑦᑕᖓᓐᓂᒃ ᑕᐃᓗᒍ.

While I appreciate the earlier evaluation
tool for learners entering kindergarten,
there is also a lot of scientific evidence to
prove that the learning abilities of
children begin much earlier than that. I
understand you’re doing the assessment
at that stage, and I appreciate the Baby’s
First Library. One of the questions I do
have is what type of resources are being
provided to licensed daycares and
kindergarten classes to encourage earlier
learning than just before kindergarten.
Thank you. Ms. Okpik.

ᖃᐅᔨᓴᐃᔾᔪᑏᑦ ᒪᑯᓄᖓ ᐱᒋᐊᓕᓵᖅᑐᓄᑦ ᑐᕌᖓᔪᖅ
ᐱᐅᒋᒐᓗᐊᖅᖢᒋᑦ, ᐊᒻᒪᓗ ᐃᓕᑉᐸᓪᓕᐊᓂᖅ
ᐃᓕᑉᐸᓪᓕᐊᓯᑲᐅᑎᒋᓲᖑᖕᒪᑕ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᓪᓗᓂᓗ
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᓱᕈᓰᑦ. ᑐᑭᓯᔪᖓ ᖃᐅᓯᓴᐃᔪᓯ
ᒥᑭᓐᓂᖏᓐᓂᒃ, ᒐᕙᒪᒃᑯᓄᓪᓗ ᓴᖅᑭᑕᐅᓯᒪᔪᑦ ᑕᒪᒃᑯᐊ
ᖁᔭᒋᔭᕋᓗᐊᒃᑲ. ᐊᐱᖅᑯᑎᒪ ᐃᓚᖓ ᖃᓄᐃᑦᑐᓂᒃ
ᑭᓯᐊᓂ ᐸᐃᕆᕖᑦ ᐱᔪᓐᓇᐅᑎᓃᑦ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᑦ ᑕᐃᒃᑯᓄᖓ ᐃᓯᓚᐅᓐᖏᑎᓪᓗᒋᑦ
ᑮᓇᐅᔭᖃᖅᑎᑦᑎᖃᑦᑕᖅᐱᓰ ᒥᑭᓐᓂᓴᒃᑲᓐᓂᒻᒪᕇᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᓯᑭᓛᓄᓪᓘᓐᓃᑦ
ᐱᒋᐊᓚᐅᖅᑎᓐᒋᑦ. ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
love the early years. We say it starts at
home.
The Department of Education has the
responsibility for early childhood
programming both within a licensed
daycare and day homes. Through our
early childhood offices where you’re
going to get to know more about later on
in the week when we do the second
report, they’re responsible for inspecting
and licensing all daycares. We spend a
little over $2.6 million for those nonprofit societies. In the past, we have done
supports to them by providing any type
of resource that we have developed. To
date, we have published four different
theme units, star ships, boats, and there is
a fourth one, in all four languages to go
to all daycare facilities, but every early
childhood program out there.
In addition to that, under the Education
Act, there are the legal requirements for

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᐱᒋᐊᓕᓵᖅᑎᓪᓗᒍ ᖁᕕᐊᓇᖅᑐᖅ. ᐊᖏᕐᕋᒥ ᐱᒋᐊᖅᖢᒍ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕋᑦᑕ.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᓯᒪᕗᑦ
ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕆᐅᓕᓵᖅᑐᓂᒃ ᐊᒻᒪᓗ
ᓚᐃᓴᖃᖅᑐᑦ ᐸᐃᕆᕕᓂᒃ ᐊᖏᕐᕋᒥᓗ. ᑕᐃᒃᑯᐊ
ᑎᑎᕋᕐᕕᒃᑕᖃᐅᕐᒥᔪᒍᑦ ᐱᓇᓱᐊᕈᓯᐅᓂᐊᖅᑐᒥᓪᓗ
ᑕᐃᒪᐃᑦᑐᓕᕆᓂᐊᖅᖢᑕ ᐱᓇᓱᐊᕈᓯᐅᓂᐊᖅᑐᒥᓗ
ᐅᓂᒃᑳᓕᐅᓕᕈᑦᑕ ᑐᒡᓕᐊᓂ, ᐱᔭᒃᓴᖃᕐᒪᑕᓗ
ᓚᐃᓴᑖᖅᓯᒪᔪᑦ ᐸᐃᕆᕕᓂᒫᓂᒃ. $2.6 ᒥᓕᐊᖏᓐᓃᑦᑐᓂᒃ
ᑐᓐᓂᖅᑯᑎᒋᓯᒪᔭᕗᑦ ᑮᓇᐅᔭᓕᐅᕋᓱᐊᓐᖏᑦᑐᓄᑦ.
ᑭᖑᓂᑦᑎᓐᓂ, ᐃᑲᔪᖅᓱᖃᑦᑕᕐᒥᔪᒍᑦ ᐸᐃᕆᕕᖕᓂᒃ ᓲᕐᓗ
ᓴᓇᕐᕈᑎᒃᓴᓂᒃ ᐋᖅᑭᒃᓱᐃᔭᕌᖓᑕ ᑐᓂᓯᖃᑦᑕᖅᑐᒍᑦ.
ᐅᓪᓗᒥᐅᓕᖅᑐᖅ, ᑎᓴᒪᐃᓕᖓᔪᓂᒃ ᓴᖅᑭᑦᑎᓯᒪᓕᖅᑐᒍᑦ
ᐅᖃᐅᓯᕐᓂᑦ ᐃᓕᓐᓂᐊᕈᑎᑦ, ᓲᕐᓗ
ᑕᖅᑭᓕᐊᓐᖑᐊᓕᕆᔪᑦ, ᐅᒥᐊᑦ, ᐊᒻᒪ ᑎᓴᒪᒋᔭᖓᑦ,
ᑎᓴᒪᓂᒃ ᑎᑎᕋᖅᓯᒪᓪᓗᑎᑦ ᑐᓂᐅᖅᑲᖅᑕᐅᔪᑦ
ᓚᐃᓴᖃᖅᑐᓄᑦ ᐸᐃᕆᕕᖕᓄᑦ, ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᐸᓪᓕᐊᔪᓄᑦ ᑕᒪᕐᒥᓕᒫᓄᑦ.

ᒪᓕᒐᑎᒍᑦ, ᒪᓕᒐᖅᑎᒍᑦ,
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᕈᑎᓂᒃ ᓴᖅᑭᔮᕆᐊᓖᑦ
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district education authorities to provide
early childhood programming. We
provide an annual contribution to all
DEAs of $1.6 million. How they do that
is they work with existing early
childhood programs in their
communities. So they have it open for
those early childhood programs to
provide proposals to the DEA, and the
DEA decides who they’re going to
support through that.

ᓱᕈᓯᓛᓕᐱᖃᑦᑕᖅᑐᓄᑦ. ᐊᒻᒪᓗ
ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ $1.6 ᒥᓕᐊᓐᓂᒃ
ᐃᓘᓐᓇᖏᑦ ᑲᑎᒪᔩᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ.
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᐅᑎᓄᑦ ᑐᕌᖓᔪᓂᒃ ᒪᑐᐃᖅᓯᖃᑦᑕᖅᑐᑦ
ᓄᓇᓕᒥᖕᓂᒃ ᑕᐃᒪᐃᖃᑦᑕᖅᑐᑦ. ᑕᐃᒫᒃ
ᒪᑐᐃᖓᑎᑦᑎᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓕᕆᔪᑦ
ᑐᒃᓯᕋᐅᑎᓂᒃ ᑐᓂᓯᔪᓐᓇᕐᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑲᑎᒪᓯᖏᓐᓄᑦ, ᑖᒃᑯᐊᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓱᒪᓕᐅᖃᖅᑕᖅᖢᑎᒃ
ᓇᓕᐊᖕᓂᒃ ᐃᑲᔪᖅᑐᐃᓂᐊᕐᒪᖔᕐᒥᖕᓂᒃ.

In addition, we have seven Aboriginal
Head Start programs funded by the
federal government, which we license
and inspect. A lot of our DEAs have
partnered with them to provide them
additional funding to expand the number
of programming for them.

ᐊᒻᒪ ᑮᓇᐅᔭᓂᒃ ᑎᒍᓯᔭᕌᖓᒥᒃ, ᑕᐃᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓄᑦ ᑐᒃᓯᕋᕐᕕᐅᔪᓐᓇᖅᑐᑦ
ᑐᒃᓯᕋᐅᑎᑎᒍᑦ 7-ᓂᒃ ᓄᓇᖃᖅᑳᖅᓯᒪᔪᓪᓗ
ᑮᓇᐅᔭᖁᑎᖏᑦ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᓐᓃᖔᖅᑐᑦ.
ᑕᐃᒃᑯᐊᑦᑕᐅᖅ ᐊᑐᖅᑕᐅᖃᑦᑕᕈᓐᓇᕐᒥᔪᑦ ᓄᓇᓖᑦ
ᑲᑎᒪᔨᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑲᑎᒪᔨᖏᓐᓄᑦ.

One of our focuses for early childhood
programming is reaching out to parents
who don’t participate in early childhood
programming. So in communities, under
the Healthy Children’s Initiative, which
is another pot of funding that we have,
where local community groups can apply
for money to hold different types of early
childhood workshops, whether it be
moms and tots, for example, or different
types of things like that, those types of
programming take place as well at the
community level.
We’re also looking at developing
resources, whether they be at a lending
library or things to take home for parents
who don’t participate in early childhood
programming because that’s one of our
target clientele as well so that children
can take advantage of reading materials
and whatnot.
The other thing that we’re really
interested in and looking at is a
preliminary review of our Child Day

ᑐᕌᒐᖃᓗᐊᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᑐᓄᑦ
ᐊᖓᔪᖅᑳᖏᑦ ᐃᓚᐅᖃᑦᑕᖏᑦᑐᑦ ᑐᓴᖅᑎᓐᓇᓱᐊᖅᖢᑎᒍᑦ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᑎᓪᓗᒋᑦ. ᓄᓇᓕᖕᓂ, ᓱᕈᓯᕐᓄᑦ
ᑐᕌᖓᔪᓂᒃ ᐊᑐᖅᑐᒃᓴᖅᑕᖃᕐᒥᒐᑦᑕ, ᑮᓇᐅᔭᓂᑦ
ᐱᓇᓱᒃᑕᐅᔪᓐᓇᖅᑐᑦ, ᓄᓇᓕᓐᓄᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᕈᑎᓂᒃ ᓴᖅᑭᔮᖅᑎᑦᑎᔪᓐᓇᓂᐊᕐᒪᑕ,
ᓲᕐᓗ, ᐊᓈᓇᒌᒃ ᕿᑐᕐᖓᕇᑦ, ᐅᐸᖃᑦᑕᕐᓗᑎᑦ
ᐊᔾᔨᒋᓐᖏᑕᖏᓐᓂᒡᓗ ᐱᓕᕆᐊᒃᓴᐅᔪᓄᑦ, ᑕᐃᒪᐃᑦᑐᑦ
ᐱᓕᕆᐊᖑᑎᑕᐅᕙᒃᑐᓂᒃ ᑕᒪᒃᑯᐊᕈᓘᔭᐃᑦ
ᓴᖅᑭᔮᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ ᓄᓇᓕᓐᓂ.

ᐊᒻᒪ ᕿᒥᕐᕈᓇᖕᒥᔪᒍᑦ ᐅᖃᓕᒫᒐᓂᒃ,
ᐊᑐᖅᑐᐊᕈᓐᓇᕋᔭᕐᒪᖔᖏᑦ ᐊᖏᕐᕋᐅᔾᔭᐅᖃᑦᑕᕐᓗᑎᓪᓗ
ᑕᐃᒃᑯᓄᖓ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ ᐅᐸᖃᑦᑕᖏᑦᑐᓄᑦ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᐅᑎᓄᑦ ᑕᐃᒃᑯᐊ ᓱᕈᓰᑦ
ᐅᖃᓕᒫᒐᒃᓴᖃᖃᑦᑕᕐᓂᐊᕐᖓᑕ ᑐᕌᕐᕕᒋᓇᓱᐊᖅᑕᕗᑦ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᔪᑦ ᐊᑐᑦᑎᐊᖁᓪᓗᒋᑦ
ᓴᖅᑭᔮᖅᑎᑕᐅᕗᒃᑐᓂᒃ ᐊᓯᖏᓐᓂᒡᓗ.

ᐊᒻᒪᓗ ᐊᐃᑉᐸᖓ ᑕᑯᔪᒪᒻᒥᔭᕗᑦ ᕿᒥᕐᕈᓇᒃᑕᕗᓪᓗ
ᐸᐃᕆᕕᖕᓄᑦ ᒪᓕᒐᖅ. ᓄᓇᑦᑎᐊᕐᒥᒃ ᐊᕕᒍᑎᒐᑦᑕ
ᑎᒍᓚᐅᖅᓯᒪᔭᑦᑎᓐᓂᑦ. ᐊᑦᑎᓚᐅᖅᓯᒪᒐᑦᑎᒃᑯ
ᕿᒥᕐᕈᓇᒍᒪᓂᐊᖅᑕᕗᑦ ᐊᑦᑕᓇᐃᕐᔭᐃᖅᓯᒪᓂᕐᓗ, ᐊᒻᒪᓗ
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Care Act. It was inherited from the
Northwest Territories. We have some
immediate minor amendments that we
would like to take with respect to safety,
but overall, we would like to look at the
Child Day Care Act as an Early
Childhood Act that encompasses all of
our programming, but also bringing it
into line with the Inuit Language
Protection Act.

ᐸᐃᕆᕖᑦ ᑭᓯᐊᓂ ᑕᒪᕐᒥᓗᐊᖅ, ᒪᓕᒐᖓ
ᕿᒥᕐᕈᓇᒍᒪᔭᕗᑦ ᐱᓕᕆᐊᑦᑎᓐᓄᑦ ᐃᓘᓐᓇᖏᓐᓄᑦ
ᓴᖅᑭᑦᑎᒋᐊᖅᑎᖃᑦᑕᖅᑕᑦᑎᓐᓄᑦ
ᐃᓗᓕᖃᐅᖅᑐᐃᓐᓇᐅᒻᒪᑦ, ᑭᓯᐊᓂᓗ
ᓇᓛᒎᑦᑎᐊᖁᒋᓪᓗᑎᒍᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓄᑦ
ᐸᖅᑭᔭᐅᓂᖓᓄᑦ ᒪᓕᒐᖓᓄᑦ.

We did some reorganization and we’re
also looking at strengthening the mandate
of our Early Childhood Division.

ᐊᒻᒪ ᐋᖅᑭᒃᓱᐃᒃᑲᓐᓂᖅᐸᓪᓕᐊᒐᑦᑕ ᕿᒥᕐᕈᓇᒃᑐᒍᑦ
ᖃᓄᐃᑦᑐᓂᒃ ᐱᔭᔅᓴᖅᑖᖅᑎᑕᐅᓯᒪᒻᒪᖔᑦᑕ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓄᑦ ᑐᕌᖓᔪᓂᒃ ᓴᓐᖏᒃᑎᒋᐊᖁᓪᓗᒍ
ᐱᖁᔭᖅ.

That’s just a few of the things that we’re
doing, but I’m sure that with the
introduction of the second report, we can
elaborate more on supports that we’re
providing, things like purchasing
computers, sort of like a mini office for
every daycare, for example, because that
way, we can centralize information and
provide information for them. That’s
getting into a bit of detail that I wish to
share in the next couple of days. Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
look forward to seeing some of those
suggested amendments to the Daycare
Act. I have been looking it over a little bit
lately and it’s due for a review.
At this time, I would like to recognize the
clock and we will take a 15-minute break
and return with comments on the
paragraph-by-paragraph review.
>>Committee recessed at 15:32 and
resumed at 15:47
Chairman: Welcome back, everyone. I
hope everyone is feeling a little healthier
than they were when they left. At this
time, I would like to go into the

ᑕᒪᒃᑯᐊ ᐱᓕᕆᐊᕆᕈᓘᔭᖅᓯᒪᔭᕗᑦ, ᑐᒡᓕᐊ ᐅᓂᒃᑳᑦ
ᓴᖅᑭᑕᐅᑉᐸᑕ, ᐃᓗᓕᖃᐅᕐᓂᖅᓴᐅᓂᐊᖅᑐᖅ
ᑕᒪᒃᑯᓄᖔᖅᑐᓂᒃ, ᓲᕐᓗᖃᐃ ᖃᕆᓴᐅᔭᖅᑖᖅᑎᑕᐅᓗᑎᒃ,
ᑕᐃᒪᐃᓐᓂᖓᓄᑦ, ᑕᐃᒃᑯᐊ ᐸᐃᕆᕖᑦ ᑐᓴᐅᒪᔾᔪᑎᓂᒃ,
ᐊᒥᖅᑳᖃᑎᒋᖃᑦᑕᕐᓂᐊᕋᑦᑎᒃᑯᑦ. ᐅᓂᑳᑦᑎᐊᐸᓗᒃᐸᕋ
ᑕᕝᕙ ᐅᖃᐅᓯᕆᑦᑎᐊᕈᒪᓂᐊᖅᑕᒃᑲ ᐅᓪᓘᖕᓄᑦ ᒪᕐᕉᖕᓄᑦ
ᐅᓂᒃᑳᕈᓐᓇᖅᑎᑕᐅᓂᑦᑎᓐᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᓂᕆᐅᑦᑎᐊᕐᓂᐊᖅᐳᖓ ᑕᑯᓂᐊᕐᓂᓐᓂᒃ ᐃᓚᖏᓐᓂᒃ
ᐋᖅᑭᒋᐊᕈᑕᐅᔪᒃᓴᓂᑦ ᐸᐃᕆᕕᓐᓄᑦ ᒪᓕᒐᕐᒧᑦ.
ᓇᓗᓇᓐᖏᑦᑐᖅ ᕿᒥᕐᕈᔭᐅᓂᒃᓴᖓ
ᓈᒻᒪᒃᓯᓯᒪᔪᑐᖃᐅᓕᕐᒪᑦ.
ᒫᓐᓇ, ᓯᕿᓐᖑᔭᖅ ᐃᓕᓴᕆᔪᒪᓕᕐᒥᒐᒃᑯ 15 ᒥᓇᒥᓗ
ᓄᖅᑲᖔᑲᐃᓐᓇᕐᓂᐊᖅᑐᒍᑦ ᐅᑎᕈᑦᑕᓗ
ᐅᖃᐅᓯᖃᕐᓂᐊᕐᓗᑕ ᓇᓪᓕᑭᑕᕐᓗᒋᑦ ᑎᑎᕋᖅᓯᒪᓂᖏᑦ.

>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᑦ 15:32ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
15:47ᒥ
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᑐᖓᓱᒋᑦᑎ,
ᐅᑎᖅᑐᐃᓐᓇᐅᒐᔅᓯ. ᑕᖃᐃᖅᓯᕐᔫᒥᔪᒃᓴᐅᒐᓗᐊᖅᐳᓯ.
ᒫᓐᓇ, ᑎᑎᕋᖅᓯᒪᔪᑦ ᓇᓪᓕᑭᑖᕈᓐᓇᖅᓯᓕᕈᑦᑎᒍᑦ 2013ᒥ ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᒥᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ
ᑲᓇᑕᒥ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ ᓄᓇᕗᒥ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ. ᐊᐱᖅᑯᑎᖃᕈᒪᔪᖃᖅᐹ
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paragraph-by-paragraph review of the
2013 Report of the Auditor General of
Canada to the Legislative Assembly of
Nunavut – Education in Nunavut. Are
there any questions on the main points,
page 1? I have no names on my list. We
will go to the introduction, paragraphs 1
through 5. Any questions or comments?
Mr. Joanasie.

ᐱᓪᓗᐊᑕᖏᓐᓄᑦ, ᒪᑉᐱᒐᖅ ᓯᕗᓪᓕᖅᐹᖓᓂ?
ᐊᑎᖁᑎᖃᓐᖏᓐᓇᒪ. ᐱᒋᐊᕈᑖᓅᓚᐅᖅᑕ, 1-ᒥᒃ 5-ᒧᑦ
ᑎᑎᖅᑲᖏᑦ ᒪᓕᒡᓗᒋᑦ. ᐊᐱᖅᑯᑎᒃᓴᐃᑦ
ᐅᖃᐅᓯᒃᓴᐃᓪᓘᓐᓃᑦ ᐱᑕᖃᖅᑐᖃᖅᐹ? ᒥᔅᑕ ᔪᐊᓇᓯ.

Mr. Joanasie: Thank you, Mr.
Chairman. My question is for the Auditor
General, Mr. Ferguson. In paragraphs 4
and 5 of the report, it identifies a number
of social factors which complicate the
delivery of education across Nunavut.
I’m just curious if your audit identified
any specific areas where school-based
programs, such as breakfast programs,
did have an impact on attendance rates or
student assessments. Did you look at
that? Thank you, Mr. Chairman.

ᔪᐊᓇᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᖃᖅᑐᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᖕᒧᑦ ᒥᔅᑕ
ᕘᒐᓴᒧᑦ. ᐅᖃᓕᒫᕐᕕᐊ 4 ᐊᒻᒪᓗ 5-ᒥ, ᓇᓗᓇᐃᖅᓯᖕᒪᑦ
ᐃᓅᓯᓕᕆᓂᑎᒍᑦ ᐱᔾᔪᑕᐅᔪᓂᑦ ᓇᓗᔾᔪᑕᐅᕙᒃᑐᓂᑦ
ᑲᔪᓯᓂᐊᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᓄᓇᕘᓕᒫᒥ.
ᖃᐅᔨᑦᑎᐊᕈᒪᔪᖓ ᖃᐅᔨᓴᕐᓂᓯᓐᓂᒃ
ᓇᓗᓇᐃᖅᓯᓚᐅᖅᐹᑦ ᓇᐅᒃᑯᓪᓗᐊᑕᖅ ᐃᓕᓐᓂᐊᕈᑎᓂᒃ,
ᓲᕐᓗ ᐅᓪᓛᕈᕐᒥᑕᕐᓇᐃᑦ, ᐊᑦᑐᐃᓂᖃᖃᑦᑕᕆᐊᖏᓐᓂᒃ
ᐅᕋᑦᑎᐊᖃᑦᑕᕐᓂᖏᓐᓄᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᓂᖏᓐᓄᑦ. ᑕᒪᓐᓇ
ᑕᑯᓇᒃᑕᐅᓚᐅᖅᐸ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Joanasie.
Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. We didn’t look at those
specific types of programs that the
department might have in place to try to
deal with some of those issues. This is
the introduction section of the report.
What we were trying to do was put the
whole school attendance issue into
context. We recognized that the there was
the issue with school attendance.
We say in paragraph 3 again and it has
been said that by the time the student
with this attendance rate graduates from
high school, they will have missed the
equivalent of more than three full
academic years. In paragraph 4, really,
what we were trying to do was to put that
into context, but then we didn’t audit
specifically activities that the department

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ.
ᒥᔅᑕ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ
ᕿᒥᕐᕈᐊᓚᐅᓐᖏᑕᕗᑦ ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐋᖅᑭᒋᐊᕆᔾᔪᑕᐅᒐᓱᑉᐸᑦᑐᑦ
ᕿᒥᕐᕈᐊᓚᐅᓐᖏᑕᕗᑦ. ᐃᒪᐃᓕᐅᕋᓱᖔᓚᐅᖅᑐᒍᓪᓕ
ᐅᑯᐊ ᓇᓗᓇᐃᖅᑐᕈᑎᒋᑐᐃᓐᓇᕆᒻᒪᒋᑦ
ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᐃᑦ. ᐃᒪᓐᓇᐃᓐᓇᓱᓚᐅᖅᑐᒍᓪᓕ ᑖᒃᑯᐊ
ᐃᓕᓴᕕᒻᒥ ᐅᐸᖃᑦᑕᕆᐊᖃᕐᓂᓕᒫᑦ
ᐅᖃᐅᓯᕆᒐᓱᑐᐃᓐᓇᖅᑐᒋᑦ. ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᑖᓐᓇ
ᐃᓱᒫᓗᒋᔭᐅᖃᑦᑕᕐᖓᑦ ᐅᐸᑦᑎᐊᖃᑦᑕᖏᓐᓂᐅᖃᑦᑕᖅᑐᑦ.

ᑕᕝᕙᓂ ᐱᖓᔪᐊᓂ ᐃᓕᓴᕕᒻᒥ ᐱᔭᕇᕋᐃᒻᒪᑕ
ᖁᕝᕙᓯᓐᓂᓕᒃ 12-ᒥ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᓂ,
ᐱᖓᓱᒻᒪᕆᐊᓗᓐᓂᒃ ᐊᕐᕌᒍᓂᒃ
ᐃᓕᓴᔭᕆᐊᓕᒥᓂᕋᓗᐊᒥᓐᓂᒃ
ᐃᓕᓴᓐᖐᓇᖅᑐᒥᓂᐅᖃᑦᑕᕐᖓᑕ ᐅᐸᖃᑦᑕᖏᓐᓂᑯᒧᑦ.
ᐅᖃᓕᒫᕐᕕᒃ ᑎᓴᒪᖓᓐᓂ, ᐃᒪᐃᓕᒐᓱᓚᐅᖅᑐᒍᑦ, ᑕᐃᒫᒃ
ᑐᑭᓯᔭᐅᑎᒐᓱᑐᐃᓐᓇᓚᐅᖅᑕᕗᑦ,
ᑐᓴᖅᑕᐅᑎᒐᓱᓚᐅᖅᑕᕗᑦ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᓱᔭᐅᒐᓱᑦᑐᐃᑦ
ᐅᐸᒃᑎᑎᔾᔪᑕᐅᒐᓱᑦᑐᐃᑦ ᑲᒪᒋᔭᐅᓂᖓᓄᑦ
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might be doing at a detailed level to try to
manage the attendance issue.
Chairman: Thank you, Mr. Ferguson.
Any more? Mr. Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. In the introduction section,
No. 3, the last sentence there, “By the
time students with this attendance rate
graduate from high school, they will have
missed the equivalent of more than three
full academic years.” So when they have
their graduation, does that affect their
diploma or their certificate? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Attendance certainly affects student
achievement. When we get to the grades
10, 11, and 12 years of schooling, we
have what we call summative
assessments, which are the departmental
exams. So that determines whether or not
they graduate. Because we follow the
Alberta model, you need a minimum of
100 credits to be able to graduate with the
English 30-1 or 30-2 departmental exam.
So that’s the requirement in order to
graduate.
When we start looking at the
differentials, which are also referred to,
we know that non-attendance has a
significant impact. If you look at the
current graduates who do graduate,
they’re the ones who are with the highest
attendance. So the ones who aren’t
graduating have obviously missed out on
their education or have not attended. Our
graduates typically have about 85 percent
attendance or more when they graduate.
(interpretation) Thank you, Mr.

ᖃᐅᔨᓴᓚᐅᓐᖏᑕᕗᓪᓕ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ.
ᓱᓕᒃᑲᓐᓃᖅ? ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑕᕝᕙᓂᑦᑕᐅᖅ ᓇᓗᓇᐃᖅᑐᕈᑎᖏᓐᓂ, ᓈᓴᐅᑎᓕᒃ 3,
ᑖᓐᓇ ᐱᔾᔪᑎᖃᖅᑐᖅ ᑭᖑᓪᓕᖅᐹᖅ ᑕᕝᕙᓂ
ᑎᑎᕋᖅᓯᒪᓂᖓ, “ᑕᒫᓃᓕᕋᐃᒻᒪᑕᒎᖅ ᑕᐃᒫᒃ
ᐅᐸᑦᑎᐊᖃᑦᑕᕋᑎᒃ ᖁᑦᑎᓂᖅᐹᒥ ᐃᓕᓴᕕᔭᖓᓂ,
ᐱᔭᕇᕋᐃᒻᒪᑕ ᐱᖓᓱᒻᒪᕆᐊᓗᓐᓂᒃ ᐊᕐᕌᒍᓂᒃ
ᐅᐸᓐᖐᓇᖅᑕᒥᓂᖏᑦ ᑲᑎᑦᑐᒋᑦ ᑕᐃᒪᐃᓕᖃᑦᑕᕐᖓᑕ.”
ᑖᓐᓇ ᐊᒃᑐᐃᖃᑦᑕᖅᑳ ᐱᔭᕇᕈᑎᑖᕆᔪᓐᓇᖅᐸᑦᑕᖓᓂ,
ᖁᕝᕙᓯᓐᓂᓕᒃ 12-ᒥ ᐸᐃᑉᐹᖅᑖᕆᔪᓐᓇᐸᑦᑕᖓᓂ?
ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᐸᖃᑦᑕᕐᓂᖅ ᐃᓕᓐᓂᐊᖅᑎ ᐱᔭᕇᑦᑎᐊᕈᓐᓇᕐᒪᖔᖅ
ᐊᒃᑐᐃᓪᓚᕆᑉᐸᑦᑐᖅ. ᑕᐃᒃᑯᐊ ᖁᕝᕙᓯᓐᓂᓕᒃ 10, 11,
12-ᒥ ᐃᓕᓴᔪᑦ ᐃᓕᓴᓂᐅᖃᑦᑕᖅᑐᐃᑦ ᐊᕐᕌᒍᖏᑦ,
ᑕᕝᕙᓂᓕ ᖃᐅᔨᓴᖅᑕᐅᓚᐅᓲᖑᒻᒪᑕ
ᐃᓕᑉᐸᓪᓕᐊᓯᒪᒻᒪᖔᑕ, ᑕᐃᒃᑯᐊᓗ
ᖃᐅᔨᓴᖅᑕᐅᒍᑎᒃᑰᓚᐅᖅᑐᑎᑦ. ᐱᔭᕇᖅᑎᑕᐅᓂᐊᕐᒪᖔᑕ
ᐋᖅᑭᑦᑕᐅᕙᑦᑐᑦ, 100-ᓂᒃ ᓈᓴᐅᑎᑖᖅᓯᒪᓕᕋᐃᒻᒪᑕ
ᑭᓯᐊᓂ ᐃᐅᓪᐴᑕᒥ ᐃᓕᓐᓂᐊᕈᑎᖏᑦ ᒪᓕᑦᑐᒋᑦ
ᐱᔭᕇᕈᓐᓇᐸᑦᑐᑦ ᑕᐃᒃᑯᐊᓕ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓕᓴᔭᖏᓐᓂᒃ ᐱᔭᕇᕆᐊᖃᖅᐸᒻᒥᔪᑦᑕᐅᖅ ᑕᐃᒃᑯᓂᖓ
ᓈᓴᐅᑎᖏᓐᓂᒃ ᑕᐃᕋᑖᖅᑕᖏᓐᓂᒃ. ᑕᒃᑯᐊ ᑕᕝᕙ
ᐊᑐᖅᑕᐅᔭᕆᐊᖃᖅᐸᑦᑐᑦ ᐱᔭᐲᖅᓯᓂᐊᕐᓗᑎᒃ.

ᑕᒪᒃᑯᐊ ᐊᔾᔨᒌᓐᖏᓐᓂᖏᑦ ᕿᒥᕐᕈᐊᕆᐊᓕᕋᐃᒐᑦᑎᒍᑦ,
ᐅᐸᖃᑦᑕᑎᐊᓐᖏᑦᑐᐃᑦ, ᐊᒃᑐᐃᓪᓗᐊᑲᓪᓚᖃᑦᑕᖅᑐᖅ.
ᑭᓯᐊᓂ ᒫᓐᓇ ᐱᔭᕇᖅᐸᑦᑐᐃᑦ ᑕᑯᓐᓈᕐᓗᒋᑦ, ᑕᐃᒪ
ᑕᐃᒃᑯᐊ ᐅᐸᑦᑎᐊᖃᑦᑕᖅᓯᒪᓂᖅᐹᖑᔾᔮᓲᑦ. ᑕᐃᒃᑯᐊ
ᐱᔭᕇᖅᐸᖏᑦᑐᐃᑦ ᓇᓗᓇᓐᖏᑎᐊᖅᐸᑉᐳᖅ
ᖃᐅᔨᓐᖐᓇᖅᓯᒪᒻᒪᑕᓕ ᐃᓕᒋᐊᓕᒥᓂᕋᓗᐊᒥᓐᓂᒃ
ᐅᐸᖃᑦᑕᖏᓐᓂᑯᒧᑦ. ᑕᐃᒪᓕ ᐱᔭᕇᖅᑐᖁᑎᒋᓯᒪᔭᕗᑦ
ᑕᒫᓂᖃᐃ 85 ᐳᓴᖓᓂᑦ ᖁᑦᑎᓂᖅᓴᒥᓪᓘᓐᓃᑦ
ᐅᐸᖃᑦᑕᕐᓂᑯᒥᓂᖃᓲᑦ ᐱᔭᕇᕋᐃᒻᒪᑕ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak, if you could also please
highlight which panel of witnesses you’re
directing your question to.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅᑕᐅᖅ, ᑕᐃᓯᖃᑦᑕᕈᕕᑦ ᑭᓇᒥᒃ
ᐊᐱᕆᒻᒪᖔᖅᐱᑦ ᓇᓗᓇᖏᓐᓂᖅᓴᐅᓂᐊᖅᑐᖅ ᑭᓇᒧᑦ
ᑐᕌᖓᒻᒪᖓᑕ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I’m not sure who I’m going to
ask this one to. On that same aspect but
in the introduction, No. 4, “Delivering
education in Nunavut is complicated by
other factors, such as…” and then they
highlight the housing shortage, household
food insecurity, but I noticed that some of
the bullets that are pointed out do touch
another department aside from the
Department of Education. What
recommendations would they have?

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓇᓕᐊᓐᓄᑦ ᐊᐱᕆᓂᐊᕐᒪᖔᕐᒪ ᓇᓗᕈᔪᑦᑐᖓ.
ᑖᔅᓱᒥᖓᔅᓴᐃᓐᓇᖅ ᐱᔾᔪᑎᖃᕐᓗᖓ ᑕᕝᕙᓂ
ᐱᒋᐊᕐᖓᕈᑎᖏᓐᓂ, ᓇᓗᓇᐃᖅᑐᕈᑎᖏᓐᓂ 4-ᖓᓐᓂᒃ,
“ᐃᓕᓐᓂᐊᑎᑦᑎᒐᓱᓐᓂᖅ ᓄᓇᕗᒻᒥ
ᐱᔭᕆᐊᖅᑐᖅᑎᑕᐅᖃᑦᑕᕐᖓᑕ ᒪᑯᓄᖔᓗᒃ...” ᑕᕝᕙ
ᓇᓗᓇᐃᖅᓯᓯᒪᑦᑕᖅᑯ ᐃᓪᓗᑭᔅᓴᕐᓃᑦ, ᐊᒻᒪᑦᑕᐅᖅ
ᓂᕿᔅᓴᖃᑦᑎᐊᖏᓐᓃᑦ ᐊᖏᕐᕋᒥ, ᑕᕝᕙᓂᑦᑕᐅᖅ,
ᑕᑯᒻᒥᒐᒪ ᑕᕝᕙᓂ ᓇᓗᓇᐃᖅᑐᕈᑎᖏᑦ
ᓴᖅᑭᔮᖅᑎᑕᐅᒐᓱᑦᑐᐃᑦ ᑎᑦᑕᖑᐊᑯᓗᓖᑦ ᐊᓯᐊᓂᑦᑕᐅᖅ
ᐱᓕᕆᕕᒻᒥ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓐᓂ ᐱᓕᕆᕕᒻᒥ
ᐊᒃᑐᐃᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᑐᐊᖑᖏᑦᑐᖅ.
ᖃᓄᕐᓕ ᐊᑐᓕᖁᔭᓕᐅᕋᔭᖅᑭᑦ?

As we are all aware, there is a housing
shortage across Nunavut, which we are
trying to deal with as MLAs and as an
Assembly. When it comes to social
problems, which touches on Family
Services, my question would be to the
Department of Education. When you
have social problems surfacing with
school students, how does that impact the
education of the students in school?
Thank you.

ᖃᐅᔨᒪᔪᐃᓐᓈᓘᒐᓗᐊᕋᑦᑕ, ᐃᓪᓗᑭᔅᓴᑐᐃᓐᓈᓘᒻᒪᑕ
ᓄᓇᕗᓕᒫᒥ, ᑖᓐᓇᑦᑕᐅᖅ ᐱᓕᕆᐊᕆᒐᓱᒻᒥᔭᕋᓗᐊᕗᑦ
ᒪᓕᒐᓕᐅᖅᑎᐅᓪᓗᑕ ᑕᕝᕙᓂ. ᐊᐱᖅᑯᑎᒋᒐᔭᖅᑕᕋᓕ
ᑕᒪᒃᑯᐊ ᐃᓅᓯᕐᒥᒃ ᐊᔪᕈᑕᐅᖃᑦᑕᖅᑐᑦ,
ᐱᒡᒐᓇᕈᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᐊᒃᑐᐃᖃᑦᑕᕐᖓᑕ
ᐃᓄᓕᕆᔨᒃᑯᓐᓂ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓄᓪᓕ
ᐊᐱᕆᒐᔭᖅᑐᖓ. ᑕᐃᒪ ᐃᓅᓯᕐᒥ ᖃᓄᐃᓪᓘᑎᖃᕌᖓᑦ
ᓴᖅᑭᔮᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑎᒍᑦ, ᖃᓄᖅ ᑕᒪᓐᓇ
ᐊᑦᑐᐃᓂᖃᓲᖑᕙ ᐃᓕᓐᓂᐊᕐᓂᕆᔭᖓᑕ
ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᐃᓕᓴᕐᕕᖕᒥ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) First
and foremost, within the education
system, we have student support teachers
in every single school. The other things
that we have are school community
counsellors in all of our schools as well.
The school community counsellor is the
conduit through the families and through
the schools. If there are chronic
attendance issues, then the school

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓯᕗᓪᓕᖅᐹᒻᒪᕆᖕᒥ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ,
ᐃᓕᓴᐃᔨᖃᐅᖅᑐᒍᑦ ᐃᑲᔪᖅᑐᐃᕙᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓕᓴᕐᕕᓕᒫᓂ. ᐱᖃᐅᕐᒥᔪᒍᑦᑕᐅᖅ
ᐃᑲᔪᖅᑎᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓕᓴᕐᕕᓕᒫᑦᑎᓂᑦᑕᐅᖅ.
ᐊᒻᒪᓗ ᑖᓐᓇ ᐃᓕᓴᕐᕕᖕᒥ ᓄᓇᓕᒻᒥ ᐃᑲᔪᖅᑐᐃᔨᐅᔪᖅ
ᐱᓇᓱᒍᓐᓇᓲᖑᔪᖅ ᐃᓚᒌᑎᒍᑦ ᐃᓕᓴᕐᕕᑎᒍᓪᓗ. ᑕᒡᕙ,
ᐅᐸᑦᑐᖃᑦᑎᐊᖅᐸᖏᒃᑯᓂ ᑖᓐᓇ ᓄᓇᓕᒻᒥ
ᐃᑲᔪᖅᑐᐃᔨᐅᔪᖅ ᑐᓴᖅᑎᑦᓯᒋᐊᕈᓐᓇᓲᖑᔪᖅ
ᐃᓚᒋᔭᐅᔪᓂᒃ. ᑕᒪᒃᑯᐊ, ᑕᒡᕙ,
ᓯᕗᓪᓕᐅᑎᔭᐅᔪᓐᓇᓲᖑᔪᑦ, ᐃᑲᔪᖅᑕᐅᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᑐᓴᖅᑎᑕᐅᓪᓗᑎᒃ ᐃᓚᒋᔭᖏᑦ.
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community counsellor makes contact
with the family. Those are the first types
of supports within the Department of
Education.
In addition, we work with Family
Services and the Department of Health.
We have a terms of reference for
multidisciplinary or complex… . It’s a
terms of reference between Justice,
Health, Education, and Family Services.
If we have to look at a case-by-case issue
with a student, we’re revitalizing that and
just finalizing and reviewing the terms of
reference.
We also have interventions right with the
school team, if need be, and then we also
work with the RCMP in cases where we
need to work with them. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. I guess my other question here
would be directed to the Auditor General
on No. 4 again, the health status of
Nunavummiut, which is significantly
below the national average. When we
look at the health status, is that
mentioning the mental health status or the
physical well-being status by nutrition? If
I can get clarity on that. Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. Again, what this paragraph in
the report is doing is it’s trying to point
out some of the factors outside the direct
education sphere that can have an impact
on education.

ᑕᒪᒃᑯᐊ ᑕᕝᕙ ᓯᕗᓪᓕᐅᑎᑕᐅᖃᑦᑕᖅᑐᑦ ᐃᑲᔪᑕᐅᓪᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ.
ᖄᒃᑲᓐᓂᐊᒍᓪᓗ, ᐱᓕᕆᖃᑎᖃᓲᖑᒻᒥᔪᒍᑦ ᐃᓚᒌᓂᒃ
ᐱᔨᑦᓯᖅᑎᒃᑯᓐᓂᒃ ᐊᒻᒪ ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᔨᒃᑯᓐᓂᒃ.
ᒪᓕᒐᒃᓴᖃᖅᐸᒻᒥᔪᒍᑦ ᐊᑕᐅᓯᐅᓐᖏᕈᓘᔭᖅᑐᓄᑦ...
ᐱᓕᕆᐊᖃᖅᑐᓂᒃ ᐅᕝᕙᓗ ᐱᔭᕆᑐᔪᓄᑦ ᒪᓕᒃᒐᓴᐅᔪᓂᒃ
ᐃᖅᑲᖅᑐᐃᔪᓕᕆᔨᒃᑯᓐᓂᒃ,
ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᔨᒃᑯᓐᓂᒃ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓂᓪᓗ ᐊᒻᒪᓗ ᐃᓚᒌᓂᑦ
ᐱᔨᑦᓯᖅᑎᒃᑯᓐᓂᒃ. ᑕᒡᕙ ᑕᑯᓐᓇᕆᐊᖃᕈᑦᑕ ᐊᑐᓂ
ᒪᓕᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᑦ, ᑕᒪᓐᓇ
ᓄᑖᓐᖑᕆᐊᖅᐸᓪᓕᐊᔭᕗᑦ ᐱᔭᕇᖅᐸᓪᓕᐊᓕᖅᑐᒋᓪᓗ
ᖃᓄᐃᑦᑐᓂᒃ ᒪᓕᒐᒃᓴᖃᖅᐸᓐᓂᐊᕐᓂᑎᓐᓂᒃ.
ᑭᓯᐊᓂᑦᑕᐅᖅ ᖃᓄᐃᓕᒋᐊᖅᐹᓪᓕᕈᓐᓇᓂᕐᒧᑦ
ᐃᓂᓪᓚᖓᐅᑎᖃᕐᒥᔪᒍᑦ ᐃᓕᓴᕐᕕᖕᓂ,
ᐱᓕᕆᖃᑎᒌᑦᑐᓂᒃ ᐱᔭᕆᐊᖃᕌᖓ, ᐊᒻᒪᑦᑕᐅᖅ
ᐱᓕᕆᖃᑎᖃᖅᐸᒻᒥᔪᒍᑦ ᐳᑭᖅᑕᓕᒃᑯᓐᓂᒃ ᓇᓕᖏᓐᓄᑦ
ᐱᔾᔪᑕᐅᔪᓄᑦ ᐱᓕᕆᖃᑎᒋᒋᐊᖃᕌᖓᑦᑎᒍᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒪᖃᐃ ᐊᐃᑉᐹ ᑐᕌᖓᕗᖅ ᑲᓇᑕᐅᑦ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᖓᓄᑦ ᓈᓴᐅᑎᒧᑦᑕᐅᖅ 4ᒧᑦ,
ᓄᓇᕗᒻᒥᐅᑦ ᑎᒥᒥᒍᑦ, ᖃᓄᐃᑦᑎᒋᓂᖏᑦ
ᐊᑦᓱᓪᓗᐊᑲᓪᓚᒃ ᐊᑦᑎᓛᒻᒦᖃᑕᐅᒻᒪᑦ ᑲᓇᑕᒥᐅᑕᐃᑦ
ᓴᓂᐊᓐᓂ. ᑕᑯᕌᖓᑦᑎᒍ ᑎᒥᒃᑯᑦ ᖃᓄᐃᑦᑎᒋᓂᕗᑦ
ᑕᒪᓐᓇ ᐅᖃᐅᓯᖃᖃᓯᐅᑎᕙ ᐃᓱᒪᒃᑯᑦ
ᖃᓄᐃᑦᑎᒋᓂᖏᓐᓂᒃ, ᐅᕝᕙᓗ ᑎᒥᒃᑯᑦ
ᖃᓄᐃᑦᑎᒋᓂᑦᑎᓐᓂ ᓂᕿᒃᓴᑭᓐᓂᖅ ᐱᓪᓗᒍ? ᑕᒪᑐᒧᖓ
ᑐᑭᓯᑎᑕᐅᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᐳᖓ. ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑐ ᕘᒐᓴᓐ.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓱᓕ,
ᑖᓐᓇ ᓇᓕᖅᑳᓃᑦᑐᖅ ᓈᓴᐅᑦ ᐅᓂᒃᑳᓂ ᑕᑯᑎᑦᓯᓇᓱᑦᑐᖅ
ᐃᓚᖏᓐᓂᒃ ᐱᔾᔪᑕᐅᕙᑦᑐᓂᒃ ᓯᓚᑖᓂᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐊᑦᑐᐃᓂᖃᕈᓐᓇᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᓂᕐᒧᑦ.
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I think that when you look at government
programs, you can almost look at them
essentially as a series of overlapping
circles and you can put any government
program you want in the middle. For
example, if you say that education is
what we’re trying to deal with, then there
would be other sort of things that overlap
on that, health being one of those,
housing being another, food being
another, social problems; they’re all
factors that overlap and can cause part of
the problem in terms of education.

ᑕᑯᓐᓇᕌᖓᑦᑎ ᒐᕙᒪᒃᑯᖅᑲᐃ ᐱᓕᕆᐊᒃᓴᖏᓐᓂᒃ
ᑕᑯᓐᓇᕈᓐᓇᑐᑦᓴᐅᕗᑎᑦ, ᓲᕐᓗ ᖃᓕᕇᓐᓂᕆᔭᖏᑕ
ᓇᓕᑐᐃᓐᓇᖏᓐᓂᓪᓗ ᑭᖑᕝᕖᔪᓐᓇᖅᑐᑎᒃ
ᖃᓕᕇᓐᓂᕆᔭᖏᓐᓂᒃ ᒐᕙᒪᒃᑯᑦ ᐱᓕᕆᐊᖏᓐᓂᒃ. ᓲᕐᓗ,
ᐅᖃᕈᕕᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᖃᓄᖅᑑᕈᑎᒋᓇᓱᒃᐸᕗᑦ
ᐊᓯᖏᑦᑕᐅᖅ ᐱᖃᓯᐅᑎᔫᔮᕋᔭᕐᒥᒻᒪᑕ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᓲᕐᓗ ᐃᓚᒋᒍᓐᓇᖅᑐᓂᐅᒃ,
ᐃᒡᓗᓕᕆᓂᕐᓘᓐᓃᑦ, ᓂᕿᖃᕐᓂᕐᓘᓐᓃᑦ, ᐃᓅᓯᕐᒧᓪᓗ
ᐊᑲᐃᓪᓕᐅᕈᑕᐅᔪᑦ; ᑕᒪᒻᒥᓕᒫᖅ ᐱᔾᔪᑕᐅᔪᑦ
ᖃᓕᕇᓐᓂᖏᓐᓄᑦ ᐊᑲᐃᓪᓕᐅᕈᑕᐅᔪᓐᓇᖅᑐᑎᒃ
ᐃᓚᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᓪᓗᒍ.

When we’re talking about health status,
it’s just general. I don’t think we were
being specific as to whether it was mental
health, physical health, that type of thing;
just in general that the health status in
Nunavut has different challenges in other
areas and those types of challenges can,
therefore, also affect the job that
Education has to do.

ᑕᒡᕙ ᐅᖃᐅᓯᖃᕌᖓᑦᑕ ᖃᓄᐃᑦᑎᒋᓂᖏᓐᓂᒃ ᑎᒥᒃᑯᑦ
ᑕᒪᐃᓐᓂᐸᓗᒃ ᐅᖃᐅᓯᖃᕋᔭᖅᐳᒍᑦ. ᐃᒫᑦᑎᐊᑯᓗᒃ
ᐅᖃᒻᒪᕆᒐᓱᒃᓯᒪᖏᑦᑐᒍᑦ ᐃᓱᒪᒃᑯᑦ ᖃᓄᐃᓐᖏᓂᕐᒧᑦ,
ᐅᖃᐅᓯᖃᑐᐃᓐᓇᖏᑦᑐᖅ ᑎᒥᒃᑯᓘᓐᓃ ᑕᐃᒪᓐᓇᕈᓘᔭᖅ;
ᑕᒪᐃᓐᓂᐸᓘᖓᔪᒥᒃ ᖃᓄᐃᑦᑎᒋᓂᖏᑦ ᓄᓇᕗᒻᒥ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐊᒃᓱᕉᑎᖃᕐᓂᖅᓴᐅᒋᐊᓕᒃ ᐊᓯᖏᑕ
ᓴᓂᐊᓂ ᑕᒪᒃᑯᐊᓗ ᐊᒃᓱᕈᓐᓇᖅᑐᑦ,
ᐊᒃᑐᐊᓂᖃᕈᓐᓇᖅᖢᑎᒃ, ᐃᖅᑲᓇᐃᔮᕆᒋᐊᓕᖏᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ.

This is isn’t an area that we actually
audited and we have a number of
findings about; this is just trying to put in
context the issue that the department has
to face in implementing the Education
Act.
Chairman: Thank you, Mr. Ferguson.
Mr. Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. When I asked that question, I
guess I wanted clarity if it’s focusing
more on mental health wellness or
nutritional diet focus that may affect the
school students in properly getting their
education. At the same time, when we
look at the health status of Nunavutmiut,
we do have some challenges also in our
territory with some illnesses. I guess
that’s where I wanted some clarity.
During the springtime, we’ve got the

ᑕᒪᓐᓇ ᖃᐅᔨᓴᒻᒪᕆᓚᐅᖏᖦᖢᑎᒍᑦ
ᖃᐅᔨᓯᒪᕝᕕᒋᓪᓗᒋᓪᓘᓐᓃᑦ; ᑕᒪᓐᓇ
ᑐᑭᓯᑎᑦᓯᒋᐊᖅᓯᒪᑐᐃᓐᓇᖅᑐᖅ ᑭᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓵᖓᒋᐊᖃᖅᐸᖕᒪᖔᑕ
ᐊᑐᓕᖅᑎᑦᓯᓇᓱᑦᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᐅᔪᒥᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕘᒐᓴᓐ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒪᖃᖃᐃ ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᒐᑉᑯ,
ᑐᑭᓯᓇᑦᑎᐊᖁᔨᖅᑲᐅᒐᒪ ᑕᐅᑐᓐᓂᖅᓴᐅᒻᒪᖔᑦ ᐃᓱᒪᒃᑯᑦ
ᖃᓄᐃᖏᑦᑎᐊᓂᕐᒥᒃ ᐅᕝᕙᓗ ᓂᕿᒃᓴᓕᕆᓂᐅᑉ ᒥᓵᓄᑦ
ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᐊᑦᑐᐃᒍᓐᓇᖅᑐᓂᑦ
ᓂᕆᑦᑎᐊᖃᑦᑕᖏᑉᐸᑕ ᐃᓕᓐᓂᐊᑦᑎᐊᕈᓐᓇᕋᔭᓐᖏᒻᒪᑕ
ᑕᐃᒫᒃ. ᑕᕝᕙᓴᐃᓐᓇᖅ, ᓄᓇᕗᒥᐅᑕᐃᑦ ᑎᒥᖏᑦ
ᕿᒥᕐᕈᐊᕆᐊᕈᑦᑎᒍᑦ, ᖃᓄᐃᓐᖏᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ
ᐊᒃᓱᕈᓐᓇᖅᑐᖅᓯᐅᖃᑦᑕᕐᒥᒐᑦᑕ ᑕᕝᕘᓇ
ᐋᓐᓂᐊᖅᑕᖃᐅᕈᓘᔭᖅᑐᓂ. ᑕᐃᒫᒃ
ᓇᓗᓇᐃᖅᑕᐅᑦᑎᐊᖁᑐᐃᓐᓇᖃᑖᖅᑕᕋ.
ᐅᐱᕐᖓᓵᖑᓕᕋᐃᒻᒪᑦ ᐅᐱᕐᖔᖑᓕᕋᐃᒻᒪᑦ,
ᓄᕙᓕᖃᑦᑕᕐᔫᒥᔪᐊᓘᓲᖑᑦᑕᕆᕗᒍᑦ
ᐅᑭᐊᒃᓵᖑᓕᕋᐃᒻᒪᓪᓗ ᐆᓇᔪᖃᑦᑕᖅᑐᓪᓗ
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spring flu which surfaces out of the blue
or in the fall time. I guess that affects the
education of the students, whether it be
by attendance or by health. So if they can
elaborate on that a little bit more, I guess.
Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I really can’t bring much more
clarity to it because we didn’t delve down
into the different aspects of health. What
we are saying is, just in general, when
you look at the health status of people in
Nunavut, that there are challenges there,
it could be on the mental health side or
on the physical health side. We didn’t
break it down between those two.
We just recognize that anytime that there
are health challenges, be they mental
health challenges or physical health
challenges, they can have an impact on
education. The reason that I can’t give
you anything more specific is because we
didn’t delve down into it to determine
how much of this might be a mental
health issue versus a physical health
issue.

ᐋᓐᓂᐊᓕᖃᑦᑕᕐᔫᒥᓲᖑᒻᒪᑕ. ᐋᓐᓂᐊᖃᑦᑕᕐᓂᑯᒧᓪᓘᓐᓃᑦ,
ᐅᐸᓐᖏᔾᔪᑕᐅᖃᑦᑕᒻᒪᖔᕐᓘᓐᓃᑦ. ᑕᐃᒫᒃ
ᓴᖅᑭᔮᕈᑎᖃᑦᑕᕐᒪᖔᖅ, ᓇᓗᓇᐃᕆᐊᒃᑲᓐᓂᕈᓐᓇᖅᑭᐅᒃ.
ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᓱᖅᑯᐃᓇᖅᑎᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᑰᓐᖏᑕᕋ
ᐋᓐᓂᐊᖅᑐᓕᕆᓗᐊᓚᐅᓐᖏᓇᑦᑕ. ᐃᒪᐃᓕᓇᓱᑦᑐᒍᑦ,
ᐊᑕᖏᕐᓗᒋᑦ ᑕᑯᑐᐃᓐᓇᖅᑐᒋᑦ ᓄᓇᕗᒻᒥᐅᑦ,
ᖃᓄᐃᓐᖏᓯᐊᕐᓂᖏᑦ ᐊᒃᓱᕈᕐᓇᖅᑐᖅᑕᖃᕐᒪᑦ, ᑎᒥᒥᒍᑦ
ᐃᓱᒪᒥᒍᓪᓘᓐᓃᑦ. ᑕᒃᑯᐊᒃ ᐊᕕᒃᓯᒪᔪᒃᑯᑦ
ᑕᑯᓇᓚᐅᖏᓐᓇᑦᑎᒍᑦ ᐊᑐᓂᐅᔪᒃᑯᑦ.

ᐃᓕᓴᕆᑐᐃᓐᓇᓚᐅᖅᑕᕗᑦ ᖃᖓᑐᐃᓐᓇᖅ ᐋᓐᓂᐊᒧᑦ,
ᑎᒥᒥᒍᑦ ᐃᓱᒪᒥᒍᓪᓘᓐᓃᑦ ᑎᑭᑦᑐᖃᕈᓐᓇᕐᒪᑦ
ᐊᑦᑐᐃᓗᓂᓗ, ᐃᓕᓐᓂᐊᓂᕐᒧᑦ.
ᓇᓗᓇᐃᕆᒋᐊᒃᑲᓐᓂᕈᓐᓇᓐᖏᑦᑐᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ
ᑕᒪᓐᓇ ᕿᒥᕐᕈᒋᐊᒃᑲᓐᓂᓚᐅᓐᖏᓇᑦᑎᒍᑦ ᓲᕐᓗ ᖃᓄᖅ
ᐱᔾᔪᑎᖓ ᐃᓱᒪᒥᒎᖅᑐᑦ ᐱᔾᔪᑕᐅᒻᒪᖔᑕ ᐅᕝᕙᓘᓐᓃᑦ
ᑎᒥᒥᒍᑦ ᐱᔾᔪᑎᖃᕐᒪᖓᑦ.

Chairman: Thank you, Mr. Ferguson.
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you. On page
4, No. 7, the last… .

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒪᑉᐱᒐᖓᓂ 4-ᒥ,
ᓈᓴᖓᑖ 7-ᖓᓂ, ᑭᖑᓪᓕᖅᐹᖅ…

Chairman: Sorry, Mr. Mikkungwak.
That’s paragraphs 1 through 5.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪᒥᐊᓇᖅ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ,
ᓈᓴᐅᑖ 1-ᒥᒃ 5-ᖓᓄᑦ.

Mr. Mikkungwak: Okay, I’ll wait until
we get there. Thank you.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖃᓄᐃᓐᖏᑦᑐᖅ,
ᐅᑕᖅᑭᓂᐊᖅᐳᖓ ᑕᐃᑯᓐᖓᕈᑦᑕ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: Thank you, Mr.
Chairman. My question is for the
department. Paragraph 2 of the Auditor
General’s report to the Legislative
Assembly indicates that 36 percent of
Nunavummiut students graduate from
high school. I was wondering if you can
describe what has changed since the
implementation of the new Education Act
in 2009. Has that changed anything?
Have you noticed anything since the
implementation? Thank you, Mr.
Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᖃᖅᑐᖓ ᐱᓕᕆᕕᒻᒧᑦ. ᐅᖃᓕᒫᕐᕕᐊ 2-ᖓᓂ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᐅᓂᒃᑳᖓᓂ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ
ᓇᓗᓇᐃᖅᓯᒻᒪᑦ 36 ᐳᓴᖏᑦ ᓄᓇᕗᒥᐅᑦ ᐃᓱᓕᑉᐸᒻᒪᑕ
ᖁᓪᓕᖅᐹᓂᒃ. ᐃᓱᒪᒐᒪ ᐅᓂᒃᑳᕈᓐᓇᖅᐱᖅᑲᐃ ᓱᓇ
ᐊᓯᔾᔨᖅᓯᒪᓕᕐᒪᖔᖅ ᑕᐃᓐᓇ ᒪᓕᒐᖅ ᓄᑖᖅ
ᐊᑐᓕᖅᑎᑕᐅᓕᓚᐅᖅᓯᒪᓂᖓᓂᒃ 2009-ᒥ.
ᐅᔾᔨᕆᓯᒪᕖᑦ? ᐅᔾᔨᕆᓯᒪᕕᐅᒃ ᑭᓱᑐᐃᓐᓇᕐᒥᒃ
ᑕᐃᒪᓐᖓᓂᒃ ᐊᑐᓕᖅᑎᑕᐅᓚᐅᖅᓯᒪᒻᒪᑦ ᑕᐃᒪᓐᖓᓂ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think that one of the biggest changes is
we have a young population that’s
quickly growing, so that’s one of the
factors that we have to take into
consideration as our demographics grow.
When we talk about just the almost 9,000
students out of a population of 32,000,
we know that we have a lot of students.
So therefore, it’s going to put a lot of
pressure in the future on supports to
attend post secondary and college.
If I could just maybe give you a few
numbers, in 2013, we had 215 graduates,
55 percent were female, 95 percent were
Inuit, and they were mostly 18-year-olds,
which is good because we know,
historically, students were having to go
through high school up to the age of 21.
So it was really interesting to see the
majority of the graduates who were at 18
years of age. For the 2013 year, there
were 10 percent fewer graduates than the
previous year, when we had 240 students
who graduated. Our net graduation rate
for 2013 is 35.7 percent, which is an
increase from 34.28 percent in 2012.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐊᖏᓛᖑᖅᑰᖅᑐᖅ ᐃᓄᖁᑎᕗᑦ ᒪᒃᑯᐸᓗᒻᒪᑕ
ᐊᒥᓱᕈᖅᐸᓪᓕᐊᓪᓗᑎᓪᓗ, ᑖᓐᓇ ᐱᔾᔪᑕᐅᖃᑕᐅᑎᔪᖅ
ᐃᓱᒪᒋᓗᒍ ᐃᓄᒋᐊᒃᓯᕙᓪᓕᐊᖃᑦᑕᕐᓂᑦᑎᓐᓄᑦ.
ᐃᓕᓐᓂᐊᖅᑏᑦ 9,000-ᓄᑦ ᑎᑭᐅᑎᒻᒪᕆᓕᕐᒪᑕ
ᑲᑎᓪᓗᒋᑦ 32,000-ᓂᑦ, ᐃᓄᒋᐊᓐᓂᖃᖅᑐᑕ.
ᖃᐅᔨᒪᔪᒍᑦ, ᐊᒥᓱᓂᑦ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖃᕋᑦᑕ
ᓇᓗᓇᕋᓂᓗ ᐊᒃᓱᕈᕆᐊᒃᑲᓐᓂᕈᑎᒋᓂᐊᖅᑕᕗᑦ
ᓯᕗᓂᑦᑎᓐᓂ ᐃᑲᔫᑎᓄᑦ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᕕᔾᔪᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᓯᓚᑦᑐᓴᕐᕕᓕᕆᓂᕐᒧᓪᓗ
ᐃᓕᓐᓂᐊᕈᒪᖃᑦᑕᕋᔭᖅᑐᓄᑦ ᐅᖁᒪᐃᑦᑐᒃᑯᑦ.

ᓈᓴᐅᑎᓂᑦ ᐅᖃᑲᐃᓐᓇᕈᓐᓇᕈᒪ, 2013-ᒥ, 215-ᓂᑦ
ᐃᓱᓕᑦᑎᔪᖁᑎᖃᓚᐅᖅᑐᒍᑦ, 55 ᐳᓴᖏᑦ ᐊᕐᓇᐅᓪᓗᑎᒃ,
ᐊᒻᒪ 95 ᐳᓴᖏᑦ ᐃᓅᓪᓗᑎᒃ, ᐊᒻᒪᓗ
ᐅᑭᐅᖃᖅᑐᐃᓐᓇᐸᓘᓪᓗᑎᒃ 18-ᓂᑦ, ᑕᒪᓐᓇᓗ
ᐱᐅᓪᓗᓂ ᖃᐅᔨᒪᒐᑦᑕ, ᖁᑦᑎᓂᖅᐹᒧᑦ
ᐃᓕᓐᓂᐊᖅᑎᖃᖅᐸᓚᐅᖅᓯᒪᒐᑦᑕ 21 ᑐᖔᓄᑦ. ᑕᒪᓐᓇ
ᖃᐅᔨᔪᒥᓇᓚᐅᖅᑐᖅ ᐊᒥᓲᓂᖅᓴᐃᑦ ᐃᓱᓕᑦᓯᔪᐃᑦ 18ᓂᑦ ᐅᑭᐅᖃᓚᐅᕐᒪᑕ ᐅᓄᕐᓂᖅᓴᐃᑦ. ᐊᕐᕌᒍ 2013-ᒥ, 10
ᐳᓴᓂᑦ ᐃᓱᓕᓐᓂᖃᓐᖏᓂᖅᓴᐅᓚᐅᖅᑐᒍᑦ
ᐊᕐᕌᒍᒋᓚᐅᖅᑕᕗᑦ ᑕᑯᓐᓇᓐᖑᐊᖅᑐᒍ, ᐊᕐᕌᒎᓚᐅᖅᑐᒥᓂᒃ
240-ᖑᓚᐅᖅᓯᒪᑎᓪᓗᒋᑦ. ᐱᔭᕇᖅᑐᓂᑦ 2013-ᒧᑦ
ᐃᓱᓕᓐᓂᖃᓚᐅᖅᑐᒍᑦ 35.7 ᐳᓴᒥᒃ,
ᖁᕝᕙᓯᒋᐊᕐᓂᐅᓪᓗᓂᓗ ᐊᕐᕌᒎᓚᐅᖅᑐᒥᓂᒃ 34.28
ᐳᓴᐅᓚᐅᖅᓯᒪᒻᒪᑦ 2012-ᒥ.
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There are always fluctuations in the
numbers of graduates.

ᑕᒪᒃᑯᐊ ᓈᓴᐅᑏᑦ ᐊᓯᔾᔨᑲᑕᐃᓐᓇᓲᖑᔪᑦ
ᐃᓱᓕᓐᓂᕆᔭᐅᔪᓄᑦ ᐅᓄᕐᓂᖏᓐᓂ.

Besides the small drop, we’ve had
positive growth in the number of
graduates and the overall graduation
rates. We do acknowledge that
graduation rates in Nunavut are lower
than in other jurisdictions, but our rates
have steadily increased. We’re hoping,
with the implementation of our Literacy
for Life, our Balanced Literacy Program,
our assessments, that it will further
strengthen our system. (interpretation)
Thank you, Mr. Chairman.

ᑭᓯᐊᓂ ᑲᑕᒃᓯᒫᕐᔪᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ,
ᖁᕝᕙᓯᒋᐊᕐᓂᖃᓚᐅᖅᑐᒍᑦ ᐃᓱᓕᑉᐸᒃᑐᓂᑦ
ᑲᑎᓕᒫᑦᑐᒋᓪᓗ ᓈᓴᐅᑎᖏᑦ. ᐃᓕᓴᕆᔭᕋᓗᐊᕗᑦ
ᐃᓱᓕᑉᐸᓪᓕᐊᓂᕆᔭᐅᔪᑦ ᓄᓇᕗᒻᒥ
ᖃᔅᓰᓐᓇᐅᓂᖅᓴᐅᒐᓗᐊᑦ ᐊᓯᖏᓐᓂ ᑲᓇᑕᒥ, ᑭᓯᐊᓂ
ᐊᖏᓪᓕᕙᓪᓕᐊᕌᕐᔪᐸᒃᑐᑦ ᓈᒻᒪᒃᑐᒥᒃ. ᑖᒃᑯᐊ
ᓂᕆᐅᒃᐳᒍᑦ, ᐊᑐᓕᖅᑎᑕᐅᑉᐸᑕ ᐅᖃᕆᐅᖅᓴᕐᓂᖅ
ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᖅ ᐃᓅᓯᓕᒫᒧᑦ, ᐱᓕᕆᓂᕗᑦ
ᑕᒪᓇ,ᖃᐅᔨᓴᕐᓂᕆᔭᕗᑦ,
ᐊᒥᓱᕈᓛᕆᐊᕐᓂᐊᖅᑐᕆᔭᕋᓗᐊᕗᑦ ᓴᓐᖏᒃᑎᒋᐊᕐᓗᓂᓗ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I know that in some
communities, they do different incentives
to try and get children to school. I’m
talking about non-attendance here. I’m
wondering if anything sticks out with
you. Has some community come up with
a real interesting and unique incentive to
get kids to go to school? Thank you, Mr.
Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑲᖐᓱᑐᐃᓐᓇᕐᒥᒐᒪᑦᑕᐅᖅ ᖃᐅᔨᒪᒐᒪ ᓄᓇᓖᑦ
ᐃᓚᖏᓐᓂ, ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᑲᔪᖏᖅᓴᐃᔾᔪᑎᖃᓲᖑᒻᒪᑕ
ᐅᐸᓚᕿᑦᑎᑦᓯᒐᓱᐊᖅᑐᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ.
ᐅᐸᖃᑦᑕᖏᓪᓗᐊᖅᑐᓂᑦᓕ ᐅᖃᐅᓯᖃᕋᒪ. ᐃᓱᒪᒐᒪ
ᐃᓕᑦᓯ ᑐᓴᖅᑕᒥᓂᖓᓂ. ᓄᓇᓕᒃᑕᖃᖅᑳ
ᐊᔾᔨᐅᖏᓪᓚᕆᑦᑐᒥᒃ ᒪᓕᒃᓴᕈᒥᓇᖅᑑᔮᖅᑐᒥᒃ
ᐅᐸᑦᓯᑦᑎᒐᓱᐊᕈᑎᒋᔭᖓᓂᓪᓕ ᐊᑐᖅᓯᒪᔪᖃᖅᐸᓕ
ᐃᓕᓐᓂᐊᕆᐊᑦᑎᐊᖁᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think the majority of our schools have
stay-in-school initiatives. The
Inuuqatigiitsiarniq policy and also the
monies provided to district education
authorities can be used for stay-in-school
activities and targeting students at risk
that are at risk of dropping out. I have
been to schools where they have separate
meal programs or they will have specific
after school programs for individuals,
whether it be from taking part in exercise,

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᐅᓄᕐᓂᖅᓴᐃᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ ᑕᐃᒪᓐᓇ ᐱᒋᐊᕈᑎᖃᓲᑦ
ᐃᓕᓐᓂᐊᖏᓐᓇᖁᔨᓪᓗᑎᒃ. ᐃᓅᖃᑎᒌᑦᓯᐊᕐᓂᖅ
ᐊᑐᐊᒐᖅ ᑕᐃᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᑦᑏᓐᓇᖃᑦᑕᖁᓪᓗᒋᑦ
ᐊᒻᒪᓗ ᑮᓇᐅᔭᖃᖅᑎᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᔭᐅᖃᑦᑕᕐᓂᐊᕐᒪᑕ
ᐃᓕᓐᓂᐊᕐᕕᒻᒦᖏᓐᓇᖁᓪᓗᒋᑦ ᑐᕌᒐᖃᖅᓱᑎᓪᓗᒎᖅ
ᐃᓕᓐᓂᐊᖅᑎᖏᑦ ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕈᓐᓃᓕᒑᔪᓂᒃ.
ᑕᐃᒪᓐᓇ ᐃᓛᒃᑯᑦ ᓂᕆᑎᑕᐅᖃᑦᑕᖅᓱᑎᒃ ᐅᕝᕙᓘᓐᓂᑦ
ᐃᓕᓐᓂᐊᕇᕋᐃᕌᖓᑕ ᐱᓕᕆᔾᔪᑎᐅᖃᑦᑕᖅᑐᓂᒃ
ᐱᓕᕆᖃᑦᑕᖅᓱᑎᒃ, ᑖᒃᑯᓂᖓ ᑕᓯᓴᖅᑎᑕᐅᓪᓗᑎᒃ,
ᐃᖃᐃᓕᓴᕐᓂᐊᕈᑎᓪᓘᓐᓂᑦ, ᐊᔾᔨᒌᖏᑦᑐᓂᒃ
ᐱᓕᕆᑎᑕᐅᖃᑦᑕᖅᑐᑦ.
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sport, or different avenues.
Right now, we’re just compiling some
best practices. We’re going to be coming
out with parental engagement guides to
be used in schools and how to look at
parental engagement both at the
community level with parents, what
teachers can do, and what the school can
do. We also have a very active campaign
that will be coming out soon. You have
probably seen the ads on TV, what I said
about “Students participate, Parents
motivate, Together we can graduate.”
That’s our slogan.
So we have a lot of things that we will be
doing this spring and also this fall. I
could provide more detail when we get to
that page on parental engagement.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I’m just wondering about low
attendance rates. Do you feel that
Nunavummiut really have a good
understanding as to the implications of
non-attendance of their children in
school? Thank you, Mr. Chairman.

ᒫᓐᓇᐅᔪᖅ, ᓄᐊᑦᓯᑐᐃᓐᓇᓕᖅᑐᒍ ᐱᐅᓂᖅᐹᓂᒃ
ᐱᖅᑯᓯᐅᖃᑦᑕᖅᑐᓂᒃ. ᐊᒻᒪ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑐᑭᒧᐊᒍᑎᒃᓴᖏᓐᓂᒃ ᓴᓇᓂᐊᕐᒥᔪᒍᑦ
ᐊᑐᖅᑕᐅᓂᐊᕐᒥᔪᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ
ᐊᑐᖅᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᑕ ᓄᓇᓕᖕᓂ ᐊᖏᔪᖅᑳᕆᔭᖏᓐᓂ,
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᓴᐃᔩᑦᓗ, ᐊᒻᒪ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ
ᖃᓄᐃᓕᐅᕈᓐᓇᕐᓂᕆᔭᖏᓐᓄᑦ. ᐊᒻᒪᓗᑕᐅᖅ ᒫᓐᓇ
ᓴᖅᑭᓯᓂᐊᓕᕐᒥᒐᑕ ᑲᔪᖏᖅᓴᐅᑎᓂᒃ ᑕᑯᓚᐅᖅᑯᖅᑕᓯ
ᑕᓚᕖᓴᒃᑯᑦ ᑲᔪᖏᖅᓴᐅᑏᑦ. ᑕᐃᒃᑯᐊ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐃᓚᐅᓂᖅᓴᐅᖁᓪᓗᒋᑦ, “ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓚᐅᓗᑎᑦ,
ᐊᖏᔪᖅᑳᕆᔭᐅᔪᑦ ᑎᓕᐅᕆᑎᓪᓗᒋᑦ, ᐃᓕᓐᓂᐊᖅᑐᐃᑦ
ᐱᔭᕇᖅᓯᓂᖅᓴᐅᖃᑦᑕᕐᒪᑕ.” ᑕᐃᒪᓐᓇ
ᑕᐃᒎᓯᖃᖅᓱᖅᑎᒍᑦ ᑕᓚᕖᓴᒃᑯᑦ.
ᓴᖅᑭᔮᖅᑎᑕᐅᖃᑦᑕᓂᐊᖅᑐᖅ ᐅᐱᕐᖔᖅ ᐅᑭᐊᑦᓵᕐᓗ.
ᑕᐃᑯᖓ ᑎᑭᒃᑯᑦᑕ ᐅᖃᐅᓯᕆᑦᓯᐊᕐᓂᐊᖅᑕᕗᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓚᐅᑎᑕᐅᓂᖏᑦ ᒪᒃᐱᒐᖓᓄᑦ
ᑎᑭᒃᑯᑦᑕ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓱᒪᒋᑐᐃᓐᓇᕐᒥᔭᕋ ᑕᐃᒃᑯᐊ ᐅᐸᒍᑎᖃᑦᑕᖏᑦᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦ. ᐃᑉᐱᒋᕕᒌᑦ ᓄᓇᓖᑦ ᓄᓇᕗᒻᒥᐅᑦᓘᓐᓂᑦ
ᑐᑭᓯᒪᑦᓯᐊᕋᓗᐊᖅᐹᑦ ᓱᖅᑯᐃᑦᓯᓯᒪᑦᓯᐊᕋᓗᐊᖅᐸᑦ
ᐊᑐᐃᓐᓂᖃᕈᓐᓇᕐᓂᖓᓂᒃ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖏᑉᐸᑕ
ᕿᑐᓐᖓᖏᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Obviously, they would know if their
child is not at school.
I think when we see graduations happen
at the community level, it becomes a
major community event, a celebration.
One of the first things that you will hear

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓇᓗᓇᖏᑦᑐᖅ, ᖃᐅᔨᒪᖃᑦᑕᕐᒪᑕ
ᐃᓕᓐᓂᐊᕆᐊᖏᑦᑐᖁᑎᖃᕈᑎᒃ.

ᑕᐃᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕇᖅᓯᔪᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒥᑦ
ᐱᔭᕆᐅᖅᓯᔭᕌᖓᑕ ᓄᓇᓕᖕᓂ, ᓄᓇᓕᓕᒪᑦᓯᐊᖅ
ᐃᓚᐅᖃᑦᑕᕐᒪᑕ, ᖁᕕᐊᓱᒍᑎᖃᖃᑦᑕᕐᒪᑕ. ᐃᓕᓐᓂᐊᖅᑎ
ᐅᖃᕋᐃᓐᖓᑦ ᐅᖃᓪᓚᒃᑎᑕᐅᓕᕋᐃᓐᖓᑦ
ᐃᖅᑯᓪᓕᐅᑎᖃᖅᐸᒃᑐᑦ “ᖁᔭᓐᓇᒦᒃ, ᐊᓈᓇᒃ ᖁᔭᓐᓇᒦᒃ,
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students say when they’re at the
graduation is “Thank you, mom and dad,
for waking me up.” or “Thank you, mom
and dad, for looking after my child,”
because we do have a population of
students out there that come to school
with young ones. This is going to be a
part of the parental engagement campaign
as well.

ᐊᑖᑕᒃ, ᐅᓪᓛᒃᑯᑦ ᑐᐹᖅᑕᐅᖃᑦᑕᓚᐅᕋᒪ.”
ᐃᒪᓐᓇᐃᓕᖃᑦᑕᕐᒪᑕ ᐊᒻᒪ “ᕿᑐᓐᖓᒃᑲ
ᐸᐃᕆᓚᐅᕋᕕᒋᑦ, ᐃᓕᓐᓂᐊᖃᑦᑕᖅᑐᑦ
ᕿᑐᓐᖓᖃᐅᕐᒥᒻᒪᑕ,” ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ
ᐃᓕᓐᓂᐊᖅᑎᖃᕋᑦᑕ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᒃᑐᓂᒃ
ᕿᑐᕐᖓᖃᐅᖅᑐᓂᒃ ᒥᕿᑦᑐᓂᒃ. ᐄ, ᑖᓐᓇ
ᐃᓚᒋᔭᐅᓪᓚᕇᓐᓂᐊᖅᑐᖅ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐃᓚᐅᑎᑕᐅᓇᓱᓐᓂᖏᓐᓄᑦ ᑲᔪᖏᖅᓴᐅᑕᐅᓂᐊᖅᑐᕐᓗ.

We’re interested in possibly going out
and having round tables in communities.
We are also working with Inuit Tapiriit
Kanatami on a parental engagement
campaign. There will be some very
targeted parental campaign engagement
from ITK as well that we will be
partnering.

ᐱᔪᒪᖃᑕᐅᒻᒥᔭᕗᑦ ᑲᑎᒪᑎᑦᓯᖃᑦᑕᕐᓗᑎᓪᓗ
ᐅᖃᖃᑎᒌᖃᑦᑕᖅᑐᓂᒃ ᓄᓇᓕᖕᓂ. ᐊᒻᒪᓗᑕᐅᖅ
ᐃᖅᑲᓇᐃᔭᖃᑎᒋᓂᐊᓕᖅᑕᕗᑦ ᐃᓄᐃᑦ ᑕᐱᕇᑦ ᑲᓇᑕᒥ
ᑕᐃᒃᑯᐊ ᑲᔪᖏᖅᓴᖅᑕᐅᑎᓪᓗᖏᑦ. ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐊᖓᔪᖅᑳᕆᔭᖏᑦ ᐃᓚᐅᓂᖅᓴᐅᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑕᐃᒃᑯᐊ ᑐᕌᓗᐊᕐᕕᒋᓗᒋᑦ
ᑲᔪᖏᖅᓴᐃᔾᔪᑎᖃᓐᓂᐊᖅᑐᒍᑦ ᑕᐱᕆᒃᑯᑦ ᑕᐱᕆᓗᑎᒍᑦ.

The other thing too is it’s more than
parents; it’s the whole of the community.
So if we see children that are school age
going into a coffee shop or going into a
store, communities can take actions.
Businesses can take action and say, “I’m
sorry. You need to be at school. You’re
not allowed in here at this hour.” Those
types of things and those types of
supports, I think, would be very
beneficial for us. We wish to engage in
having the discussion with parents as
well and the community. (interpretation)
Thank you, Mr. Chairman.

ᑖᒃᑯᐊ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑑᖏᑦᑐᑦ; ᓄᓇᓕᓕᒪᑦᓯᐊᖅ
ᐃᓚᐅᔭᕆᐊᖃᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᑎᓪᓗᑕ. ᐄ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᑦ ᓲᕐᓗ ᐃᓕᓐᓂᐊᕐᓇᐅᑎᓪᓗᒍ
ᑳᐱᕐᕕᖕᒧᐊᖅᓱᑎᒃ ᓂᐅᕕᕐᕕᓕᐊᕐᓗᑎᒡᓘᓐᓃᑦ,
ᐃᓕᓐᓂᐊᕕᖕᒦᖏᑦᑐᑦ ᑕᑯᔭᐅᔭᕋᐃᒐᒥᒃ ᓄᓇᓕᖕ.ᓂ
ᑕᑯᔭᐅᔭᕋᐃᒐᒥᒃ “ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐅᑎᕆᐊᖃᖅᑐᑎᑦ−
ᓚᔭᐅᖃᑦᑕᕐᓗᑎᒃ. ᐅᕙᓃᑦᓴᕆᐊᖃᖏᑦᑐᑎᑦ
ᐃᓕᓐᓂᐊᕐᓇᐅᒻᒪᑦ.” ᑕᐃᒪᓐᓇᐃᓕᐅᖅᑕᐅᖃᑦᑕᕐᓗᑎᒃ
ᑕᐃᒪᐃᑦᑐᓂᒃ ᐃᑲᔪᖅᑐᐃᔾᔪᑎᖃᓪᓗᓂ,
ᐃᑲᔪᕐᓂᖃᓪᓚᕆᓐᓂᐊᖅᑐᖅ ᐅᕙᑦᑎᓐᓄᑦ ᐃᓱᒪᒋᔭᕋᐃᓛᒃ.
ᑭᓯᐊᓂᓕ ᐃᓚᐅᑎᓱᒪᑦᓯᐊᖅᑕᕗᑦ
ᐅᖃᖃᑎᖃᖅᐸᓕᐊᓕᖅᑎᓪᓗᑕ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪ ᓄᓇᓕᖕᓄᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thanks for that, Ms. Okpik.
Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I’m just wondering what your
feelings are and if you think this nonattendance problem is a problem of the
‘90s or the ‘80s or is it just now. How
long has this been going on? I hear
stories of in the ‘70s, everybody went to
school. You were told to go to school and
you went to school. Now it doesn’t really

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓱᒪᑐᐃᓐᓇᕐᒥᒐᒪ ᖃᓄᖅ ᐃᑉᐱᒍᓱᒻᒪᖔᖅᐱᑦ ᑕᐃᒪᓕ
ᐃᓱᒪᒻᒪᖔᖅᐱᑦ ᐅᐸᒍᑎᖃᑦᑕᖏᑦᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒧᑦ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᐅᒻᒪᑦ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᒋᔭᐅᕚ 1990ᖏᓐᓂᒃ 1980-ᖏᓐᓂᒃ ᖃᓄᖅ ᐊᑯᓂᐅᑎᒋᔪᖅ ᑕᒪᓐᓇ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᐅᓕᖅᐸ? ᑐᓴᖃᑦᑕᕋᒪ 1970-ᖏᓐᓂᒎᖅ
ᐃᓕᓐᓂᐊᕆᐊᖅᑐᐃᓐᓈᓘᖃᑦᑕᓚᐅᖅᓯᒪᒐᑦᑕ.
ᐃᓕᓐᓂᐊᕆᐊᖁᔭᐅᒐᑦᑕ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᖢᑕ.
ᑕᐃᒪᐃᖅᑰᔨᔪᓐᓃᕐᒪᑦ ᐅᓪᓗᒥᐅᓕᖅᑐᖅ ᖃᓄᕐᓕ
ᑐᓴᕈᒪᑐᐃᓐᓇᖅᑐᖓ ᖃᓄᖅ ᐃᓱᒪᒋᒻᒪᖔᖅᐱᐅᒃ

ᒥᔅ
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seem that way and I’m just wondering
what your opinion is on that. Thank you,
Mr. Chairman.

ᑕᒪᓐᓇ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think, if you look at my generation and
the generation around the table, when we
went to school, there were no ifs, ands, or
buts. You had to go to school. I wonder
too where the shift has been. Maybe the
mindset changed.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑕᐅᑐᒃᑲᕕᒋᑦ ᓇᓕᒧᒃᑲ ᓇᓕᒧᑎᓪᓗ, ᑕᒫᓃᑦᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᓪᓗᑕ ᐃᒪᓐᓇ
ᐊᓯᖅᑯᕐᕕᖃᕈᓃᓚᐅᖅᓯᒪᒻᒪᑦ, ᐱᔾᔪᑎᖃᕈᓐᓇᕐᓇᑕ.
ᐃᓕᓐᓂᐊᕆᐊᕐᓗᑕ ᑭᓯᐊᓂᐅᕙᓚᐅᖅᓯᒪᒻᒪᑦ.
ᐃᓱᒪᕙᒻᒥᒐᒪ ᖃᖓᒃᑯᑦ ᐊᓯᕈᕐᓂᕐᒪᖔᑕ. ᐃᓱᒪᕗᖅᑲᐃ
ᐊᓯᔾᔨᕐᓂᕐᒪᓇᐃ.

One thing that we also attributed too is
very young parents. We have a high
population of very young parents, so we
need to be doing outreach to young
parents for the importance of sending
their children to school. I don’t think it’s
just a Nunavut issue; I think it’s a
Canadian issue. We have a lot of young
parents that we need to target.
One of the other things that we have put
in place is the residential school
curriculum as well so that students who
are taking that piece of curriculum can
understand where their parents and
grandparents came from. We have been
told that there’s resistance sometimes to
send kids to school because of the
residential school era, but I don’t think it
is one single factor. I think there are a
number of factors that play into this.
We had really low graduation rates in the
days when we had, let’s say, the regional
high school here in Nunavut, when it was
here in Iqaluit, and often, a lot of students
didn’t go to high school. We have to
remember that education is, I think, very
young in Nunavut, where we went from
students being sent from their home

ᐃᓚᖓᑦᑕᐅᖅ ᑕᐃᓐᓇ ᐱᖃᓯᐅᑎᓯᒪᔪᖅ ᑕᕝᕗᖓ
ᕿᑐᕐᖓᖅᑖᖃᑦᑕᓕᕐᒪᑕ ᒪᒃᑯᑦᑐᑯᓗᐃᑦ. ᒪᒃᑯᑦᑐᑯᓗᐃᓪᓗ
ᕿᑐᕐᖓᖅᑖᖃᑦᑕᖅᑐᑦ ᐅᓄᖅᑐᐊᓘᓕᖅᖢᑎᑦ, ᑖᓐᓇᓗ
ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᕐᒪᑕ ᒪᒃᑯᑦᑐᐃᑦ ᕿᑐᕐᖓᖃᖅᑐᑦ
ᐱᒻᒪᕆᐅᓂᖓᓂ ᕿᑐᕐᖓᖏᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑎᑦᑕᕆᐊᖃᕐᒪᑕ.
ᓄᓇᕗᑐᐃᓐᓇᒦᖅᑰᖏᑦᑐᖅ ᑕᒪᓐᓇ ᐱᔾᔪᑎᐅᔪᖅ;
ᑲᓇᑕᓕᒫᒥ ᐱᔾᔪᑎᐅᓕᕐᒪᑦ. ᒪᒃᑯᑦᑐᑦ
ᕿᑐᕐᖓᖅᑖᖅᑐᐊᓘᖃᑦᑕᓕᕐᒪᑕ ᑕᐃᒃᑯᐊ
ᐱᓕᕆᔭᐅᔭᕆᐊᖃᕐᒪᑕ.
ᐃᓚᖓᑦᑕᐅᖅ ᑕᒪᒃᑯᐊ ᐊᑐᓕᖅᑎᓯᒪᔭᕗᑦ ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᐊᕆᔭᐅᓯᒪᔪᑦ
ᓱᕈᓯᒃᑯᕕᒻᒥᐅᖃᑕᐅᖃᑦᑕᖅᑐᕕᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ
ᑕᒪᒃᑯᓂᖓ ᑕᐃᒪᓐᓇᐃᑦᑐᓂᒃ ᓱᖅᑯᐃᖅᓯᓂᐊᕐᒪᑕ
ᐊᖓᔪᖅᑳᖏᑦ, ᐃᑦᑐᒃᑯᖏᑦ, ᓂᖏᐅᒃᑯᖏᑦ,
ᓇᑭᕐᖔᓂᕐᒪᖔᑕ. ᖃᓄᐃᓕᐅᕐᓂᕐᒪᖔᑕ ᐃᓛᓐᓂᒃᑯᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᖃᑦᑕᓚᐅᖅᓯᒪᒻᒪᑕ ᑕᐃᒪᓐᓇ,
ᐊᑕᐅᓯᑯᓗᒻᒥᒃ ᐱᔾᔪᑎᖃᖅᑰᖅᑐᖅ. ᐅᓄᑲᓪᓚᑦᑐᓂᒃ
ᐱᔾᔪᑎᖃᖅᑰᖅᑐᖅ ᑕᕝᕗᖓ ᐊᒃᑐᐃᓂᖃᖅᐸᓪᓚᐃᔪᖅ.

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᖅᑲᓇᐃᖅᓯᔪᑦ
ᐅᓄᓐᖏᑦᑐᑯᓘᕙᓚᐅᕐᒪᑕ, ᑕᒫᓂ ᓄᓇᕗᒻᒥ,
ᐃᓕᓐᓂᐊᕐᕕᖃᖅᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖃᖅᑎᓪᓗᑕ
ᐊᑕᐅᓯᕐᒥᒃ ᐃᖃᓗᓐᓂ, ᐅᓄᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐃᓕᓐᓂᐊᕐᕕᐊᓘᒻᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᓚᐅᓐᖏᒻᒪᑕ.
ᐃᖅᑲᐅᒪᔭᕆᐊᖃᕋᑦᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓄᑖᖑᒻᒪᑦ
ᓄᓇᕗᒻᒥ, ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐊᐅᓪᓚᖅᑎᑕᐅᖃᑦᑕᓚᐅᖅᖢᑎᑦ ᐊᖏᕐᕋᖏᓐᓄᑦ
ᕿᒪᐃᑎᑕᐅᓪᓗᑎᑦ ᐃᖃᓗᓐᓄᑦ, ᑲᖏᖅᖠᓂᕐᒧᑦ,
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communities to Iqaluit, Rankin Inlet, and
Yellowknife to attend high school to
where now we have high schools.

ᔭᓗᓇᐃᕝ-ᒧᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒧᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᖃᑦᑕᓚᐅᖅᓯᒪᒻᒪᑕ ᒫᓐᓇᓕ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖃᓕᕋᑦᑕ ᓄᓇᓕᓐᓂ.

In the beginning, it was just K to 9
schools. I think that in 1980, Pangnirtung
was the very first community to get a
four-year grades 10 to 12 class. That was
in 1980. Our last community to get a high
school was in 1993. So if you look at,
from ’93 to now, 2013, the amount of
time has not been significant.

ᐃᓕᓐᓂᐊᕐᕕᖃᖃᑦᑕᓚᐅᖅᓯᒪᒻᒪᑕ, ᒥᑭᓛᓂᒃ – ᒍᓚᐃᑦ
9-ᒧ. ᐸᓐᓂᖅᑑᒥ ᑕᐃᒃᑯᐊ ᓯᕗᓪᓕᖅᐹᑦᑎᐊᖑᓪᓗᑎᑦ
ᒐᓚᐃᑦ 10-ᒥᑦ 12-ᒧᑦ ᐃᓪᓗᕈᓯᖅᑖᓚᐅᖅᓯᒪᒻᒪᑦ.
1980−ᓚᐅᖅᑐᖅ. ᑭᖑᓪᓕᖅᐹᖅ ᓄᓇᓕᒃ ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᕕᐊᓘᑦᑖᓚᐅᖅᑐᖅ 1993-ᒥ. ᕿᒥᕐᕈᓇᖅᖢᒋᑦ
1993-ᒥᑦ ᒫᓐᓇᒧᑦ, ᑎᑭᒃᖢᒍ 2013-ᒧᑦ,
ᐱᕕᑭᑦᑐᕈᓘᒐᓗᐊᒥᒃ ᑕᐃᒪᓐᓇ ᐱᕚᓪᓕᖅᓯᒪᒻᒪᑕ
ᐅᓄᖅᑐᓂᒃ ᐱᔾᔪᑎᖃᓪᓚᕆᑦᑐᖅ.

There are many factors, but I truly
believe that we really need to reach out to
the youth and let the youth know how
important it is for their children to
participate in school. (interpretation)
Thank you, Mr. Chairman.

ᐅᑉᐱᕈᓱᓪᓚᕆᑦᑐᖓᓕ, ᑕᐃᒃᑯᓄᖓ ᒪᒃᑯᑦᑐᓄᑦ
ᐃᑲᔪᖅᓱᐃᓂᖅᓴᐅᔭᕆᐊᖃᓕᕋᑦᑕ ᒪᒃᑯᑦᑐᓪᓗ
ᐃᓕᓐᓂᐊᑎᓪᓗᒋᑦ ᕿᑐᕐᖓᖏᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕆᐊᖃᕐᓂᖏᑦᑕ ᐱᒻᒪᕆᐅᓂᖓᓂᒃ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Sammurtok.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᒻᒧᖅᑐᖅ.

Mr. Sammurtok: My question is to the
Department of Education, paragraph 4,
the last bullet, social problems, such as
high rates of teenage pregnancy. Has the
department done anything in regard to
slow down the teenage pregnancy and
substance abuse at the schools? Thank
you, Mr. Chairman.

ᓴᒻᒧᖅᑐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐱᓕᕆᕕᖓᓐᓄᑦ, ᓈᓴᐅᑎᖓ 4. ᑖᒃᑯᐊ ᓲᕐᓗ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᑦ ᐃᓅᓯᕐᒧᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ ᒪᒃᑯᑦᑐᑦ
ᕿᑐᕐᖓᖅᑖᖃᑦᑕᕐᓂᖏᑦ ᐅᓄᖅᑑᓂᖓᓂᒃ. ᐱᓕᕆᕕᒃ
ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐱᓕᕆᕕᔅᓯ ᐱᓕᕆᐊᖃᖅᓯᒪᕙ
ᖃᓄᑐᐃᓐᓇᖅ ᒪᒃᑯᑦᑐᑦ ᓇᔾᔨᖏᓐᓂᖅᓴᐅᖃᑦᑕᖁᓪᓗᒋᑦ
ᑕᒪᒃᑯᓂᖓᓗ ᐊᑐᕐᓂᓪᓗᖃᑦᑕᖏᓐᓂᖅᓴᐅᖁᓪᓗᒋᑦ
ᐊᔪᓕᕈᑕᐅᖃᑦᑕᖅᑐᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Sammurtok.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᒻᒧᖅᑐᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik: I don’t think the Department
of Education alone can slow down the
pregnancy rate. However, in conjunction
with the Department of Health, we have
developed a sexual health framework.
With them also, we have provided sexual
health kits to all schools. So there’s that
sex ed. component and again, they have
to notify the parents and get parental
consent and have meetings with parents.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᓐᓇᑑᓗᑕ
ᑖᔅᓱᒥᖓ ᓇᔾᔨᖃᑦᑕᖅᑐᓂ ᒪᒃᑯᓗᐊᖅᖢᑎᑦ
ᓄᖅᑲᖅᑎᑦᑎᔪᓐᓇᖅᑰᖏᒻᒪᑕ. ᑭᓯᐊᓂᓕ,
ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᖃᑦᑕᕐᓗᒋᑦ,
ᐋᖅᑭᒃᓱᐃᓚᐅᕐᒥᔪᒍᑦ ᓴᐅᓂᒃᓴᕆᓂᐊᖅᑕᖏᓐᓂᒃ.
ᑕᐃᒃᑯᐊ, ᓄᓕᐊᕐᓂᒃᑯᑦ ᐋᓐᓂᐊᖅᑖᖁᓇᒋᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐅᓂᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓄᑦ.
ᑕᐃᒃᑯᐊ ᐃᓗᓕᖃᕐᒥᔪᑦ, ᓄᓕᐊᕐᓂᒃᑯᑦ
ᖃᓄᐃᓐᖏᑦᑎᐊᕋᓱᓐᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᓂᐊᕐᒪᑕ, ᑕᐃᒃᑯᐊ
ᐊᖓᔪᖅᑳᕆᔭᖏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᖏᖅᑳᓚᐅᖅᑎᓪᓗᒋᑦ.
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We have also done interagency work and
developed a comic book that looks at
anything from substance abuse to
relationships. Our Aulajaaqtut curriculum
for grades 10, 11, and 12, looks at
wellness both in terms of relationships,
the different types of pressures young
people face today. It looks at teen
pregnancy. Not only that, it looks at
globalization and what’s happening
within the rest of the world as well.

ᐊᒻᒪᓗᑦᑕᐅᖅ ᐱᓕᕆᖃᑎᒌᔅᓯᒪᒐᑦᑕ ᑕᐃᒃᑯᐊ
ᐃᖅᑲᓇᐃᔭᕐᕕᒻᒥ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᑲᑐᔾᔨᖃᑎᒌᒃᖢᑎᑦ
ᓴᓇᓚᐅᖅᓯᒪᒻᒪᑕ ᑕᕝᕙᓂ ᐅᖃᓕᒫᒐᐅᔪᓂᒃ ᓲᕐᓗ
ᖃᓄᐃᓐᖏᑦᑎᐊᖁᓪᓗᒋᑦ ᐊᐃᑉᐸᖃᕐᓂᒧᓪᓗ.
ᐊᔾᔨᒌᓐᖏᑐᓪᓗ ᒪᒃᑯᑦᑐᓄᑦ ᖁᑦᑎᖕᓂᓕᖕᓄᑦ 10, 11,
12, ᐊᔅᓱᕉᓴᐅᖃᑕᐅᖃᑦᑕᖅᑐᑦ ᐅᓪᓗᒥᐅᔪᖅ. ᓲᕐᓗ
ᒪᒃᑯᓗᐊᖅᖢᑎᑦ ᓇᔾᔨᓕᖃᑦᑕᖅᑐᑦ. ᑖᓐᓇᑑᖏᑦᑐᖅ, ᓲᕐᓗ
ᓄᓇᕐᔪᐊᒥ ᖃᓄᐃᓕᐅᖓᓕᕋᓗᐊᕐᒪᖔᑕᑦᑕᐅᖅ
ᑖᓐᓇᑐᖏᑦᑐᖅ, ᕿᒥᕐᕈᓇᒃᑎᑕᐅᓪᓗᑎᑦ ᑕᐃᒃᑯᐊ
ᐅᖃᓕᒫᒐᓕᐅᖃᑦᑕᖅᑐᑦ.

With that also, we have done a Respect
Ed program. We’re working with Sport
Nunavut, for example. We’re doing
major influx on some of our first aid, the
supplies that we provide to schools, and
the training that can happen at the school
level for first aid. We’re working very
closely with the Embrace Life Council
and the Red Cross, where we’re actually
going in and doing K to 3 Healthy Touch,
Bad Touch, without getting into all that
terminology, but also looking at the older
grades on being respectful and what is
respect and respecting each other and
respecting each other’s bodies right, and
that whole bit.

ᑕᕝᕙᓂᓗ, ᐅᐱᒍᓱᓐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᕐᒥᔪᒍᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐅᔪᑦ. ᐊᒻᒪᓗᑦᑕᐅᖅ ᐱᓕᕆᖃᑎᒋᔭᕗᑦ
ᐱᓐᖑᐊᖅᑏᑦ ᓄᓇᕗᒻᒥ Sport Nunavut-ᑯᑦ, ᓲᕐᓗ.
ᑕᒪᒃᑯᓂᖓ ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ
ᐃᓕᓐᓂᐊᕈᑎᐅᖃᑦᑕᖅᑐᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᓲᕐᓗ
ᐋᓐᓂᖅᑐᖃᖅᐸᑦ ᖃᓄᐃᓕᐅᕋᔭᕐᒪᖔᑕ, ᐊᒻᒪᓗᑦᑕᐅᖅ
ᐊᔪᕆᖅᓱᖅᑕᐅᓪᓗᑎᒃ ᑕᐃᒪᐃᑦᑐᖃᕈᓐᓇᕐᓂᖓᓂᒃ
ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂᒃ. ᐃᓅᓯᕐᒥᒃ ᐃᓴᒃᓯᒪᒋᑦ ᑕᐃᒃᑯᐊ
ᐊᒻᒪᓗᑦᑕᐅᖅ Red Cross-ᑯᑦ, ᐱᓕᕆᖃᑎᒋᓪᓗᑎᒍᑦ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᒥᒃ ᖁᕝᕙᓯᓐᓂᓕᒃ 3-ᒧᑦ ᑎᑭᖦᖢᒋᑦ,
ᓄᓕᐊᕐᓂᕐᒨᖏᑦᑐᖅ, ᓲᕐᓗ ᓇᐅᒃᑯᑦ ᐊᒃᑐᖅᑕᐅᔭᕌᖓᒥᒃ
ᐱᐅᓐᖏᒻᒪᖔᖅ ᐱᐅᒻᒪᖔᖅ ᑕᐃᒎᓯᓂᒃ
ᐊᑐᓐᖏᒃᑲᓗᐊᖅᖢᒋᑦ, ᑭᓯᐊᓂ ᐊᖓᔪᒃᑏᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ
ᑕᐃᒃᑯᐊ ᐅᐱᒍᓱᓐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᓂᐊᖅᑐᑦ
ᖃᓄᖅ ᓇᐅᒃᑯᑦ ᑎᒥᒃᑯᑦ ᐊᒃᑐᖅᑕᐅᓪᓗᓂ,
ᐅᐱᒍᓱᖏᖦᖢᑎᑦ ᐊᒃᑐᐃᓂᕐᓘᒻᒪᖔᑦ.

I thought maybe, if you would indulge
me, I can ask Mr. Lloyd to elaborate on
the RespectEd and the work that we’re
doing with the Embrace Life Council as
well as some of the work we’re doing
around the mental health aspect.
(interpretation) Thank you.

ᐃᒻᒪᖃ, ᐅᓂᒃᑳᑦ ᖃᓄᐃᔅᓴᖏᒃᑯᕕᑦ, ᒥᔅᑕ ᓗᐃᑦ
ᐅᓂᒃᑳᑦᑎᐊᑲᓐᓂᖁᓪᓗᒍ ᑖᔅᓱᒥᖓ ᐅᐱᒍᓱᖃᑎᒌᓐᓂᕐᒧᑦ
ᐃᓕᓴᐃᖃᑦᑕᓂᕐᒧᑦ ᐱᓕᕆᖃᑎᒋᔭᐅᓪᓗᑎᑦ ᐃᓅᓯᕐᒥᒃ
ᐃᓴᒃᓯᒪᒋᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᓱᒪᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ
ᑖᒃᑯᐊ ᐃᑐᒪᖃᑦᑎᐊᕐᓂᕐᒥᒃ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Ms. Okpik.
Absolutely. Mr. Lloyd.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓗᐃᑦ.

Mr. Lloyd: Thank you, Mr. Chairman. I
think she just wanted to put me on the
spot and get me a chance to answer
questions.

ᓗᐃᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑭᐅᖁᓪᓗᓂᖓᖃᐃ ᑖᔅᓱᒥᖓ ᐱᔭᕐᓂᖏᑦᑐᒥᒃ
ᐱᕕᖃᖅᑎᓕᖅᐹᖓ.

With respect to working with other

ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᑕᒪᒃᑯᐊ ᐊᓯᖏᑦ ᐱᓕᕆᖃᑎᒋᔭᕗᑦ
ᐱᓕᕆᕝᕕᐅᔪᖅ ᒫᓐᓇ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
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departments and agencies, we are very
actively engaged in a variety of fronts.
For example, the Suicide Prevention
Strategy, we’re sitting on that. We’re
doing a lot of work in the area of Mental
Health First Aid, suicide prevention
through a variety of initiatives. We’re
reviewing our curriculum in this area in
the middle years. The RespectEd
program is a nationally recognized
program that’s created by the Red Cross,
and we’re now putting that into all of our
schools.

ᐱᓕᕆᖃᑎᒋᒐᑦᑎᒍᑦ, ᐃᖅᑲᓇᐃᔭᖃᑎᒌᑦᑎᐊᖅᑐᒍᑦ
ᐊᔾᔨᒌᖏᑦᑐᒃᑯᑦ. ᐆᒃᑑᑎᒋᓗᒍ ᓲᕐᓗ.
ᐃᒻᒥᓃᖅᑕᐃᓕᒪᑎᑦᑎᓂᕐᒧᑦ
ᐅᐸᓗᖓᐃᔭᐅᑎᐅᖃᑦᑕᖅᑐᖅ, ᒫᓐᓇ ᑲᒪᒋᒐᑦᑎᒍᑦ.
ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᖅᑲᓇᐃᔭᕐᕕᒋᔾᔪᐊᕐᒥᒐᑦᑎᒍᑦ
ᐃᓱᒪᓕᕆᓂᕐᒧᑦ, ᐊᒻᒪᓗᑦᑕᐅᖅ ᑕᒪᒃᑯᓄᖓ
ᐃᒻᒥᓃᖅᑕᐃᓕᒪᑎᑦᑎᓂᕐᒧᑦ. ᐊᒻᒪᓗᑦᑕᐅᖅ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ ᓴᓇᒻᒥᔪᒍᑦ ᑕᑯᓇᒃᑲᓐᓂᖅᑐᒋᓪᓗ
ᕿᑎᒃᑰᕐᓂᖅᓱᓅᖓᔪᑦ ᖁᕝᕙᓯᖕᓂᓕᖕᓄᑦ. ᑖᒃᑯᐊ
ᑲᓇᑕᓕᒫᒥ ᑕᐃᒪᓐᓇ ᓴᓇᔭᐅᓯᒪᔪᑦ Red Cross -ᒥ,
ᑕᐃᒪᓐᓇ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐃᓕᔭᐅᔪᑦ
ᐊᑐᖅᑕᐅᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᒥ.

I’m sorry, I forgot to slow down for
translation.

ᒪᒥᐊᓇᖅ, ᐳᐃᒍᕋᑖᕋᒪ ᓱᒃᑲᐃᓪᓕᒋᐊᕆᐊᑦᓴᖅ
ᑐᓵᔨᑦᑎᓐᓄᑦ.

Once again, the RespectEd program, as a
national program, covers a wide gamut of
areas. It talks about everything from
cyber-bullying and dealing with social
pressure to healthy relationships. We’re
doing that in conjunction with the
Department of Health and the
Department of Family Services. It’s also
a program that is rooted in the
communities. It has been offered in many
communities by sporting organizations as
well as by the RCMP. So we’re working
very closely with other partners to try to
address some of these issues.

ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ, ᐅᐱᒍᓱᓐᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᕈᑕᐅᖃᑦᑕᖅᑐᖅ ᑲᓇᑕᓕᒫᒥ, ᑐᕌᖓᔪᖅ. ᑖᒃᑯᐊ
ᐅᖃᐅᓯᖃᖃᑦᑕᖅᑐᑦ ᓲᕐᓗ ᐱᖃᑎᒌᑦᑎᐊᖃᑦᑕᓂᕐᒧᑦ
ᐊᐃᑉᐸᕇᑦᑎᐊᓂᕐᒧᓪᓗ. ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᔨᒃᑯᑦ
ᐃᓄᓕᕆᔨᒃᑯᓄᓪᓗ ᓴᓇᖃᑎᒌᒃᑐᑎᒃ. ᑐᕌᖓᓪᓗᓂ
ᐃᓕᓐᓂᐊᕈᔅᓴᖅ ᑕᒪᓐᓇ ᓴᓇᔭᐅᓯᒪᓪᓗᓂ ᓄᓇᓕᓐᓄᑦ.
ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ ᓄᓇᓕᓐᓄᑦ
ᐃᓕᓐᓂᐊᕈᑎᐅᖃᑦᑕᕐᓂᐊᕆᓪᓗᑎᑦ ᐸᓖᓯᒃᑯᓄᓪᓗ
ᐊᑐᖅᑕᐅᖃᑦᑕᕆᓪᓗᓂ. ᒫᓐᓇ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖅᑐᒍᑦ
ᐊᓯᖏᓐᓂᒃ ᑕᒪᒃᑯᓂᖓ ᐱᓕᕆᕕᐅᔪᓂᒃ
ᑲᒪᒋᑦᑎᐊᕋᓱᐊᖅᑐᑎᒍᑦ ᐃᓱᒫᓗᓇᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ
ᐊᐳᕈᑕᐅᖃᑦᑕᖅᑐᑦ.

It’s important to note that with respect to
areas such as this, the district education
authorities have a significant amount of
authority in making determinations as to
what types of programs are put into place
in some of their schools, particularly in
the areas of sex education, where it’s a bit
of a sensitive topic. So that’s something
that needs to be recognized as well.

ᐱᒻᒪᕆᐅᒥᒻᒪᑦ ᓲᕐᓗ ᑕᐃᒪᓐᓇᐃᑦᑐᓕᕆᑎᓪᓗᒋᑦ,
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ
ᐱᔪᓐᓇᕐᓂᖃᕐᒪᑕ ᐋᖅᑭᒃᓱᐃᔪᓐᓇᖅᑎᑕᐅᓪᓗᑎᑦ
ᖃᓄᐃᑦᑐᓂᒃ ᐱᓕᕆᔾᔪᑎᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ
ᐊᑐᕐᓂᐊᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᕐᕕᖓᑕ, ᐃᓗᐊᓂ ᓲᕐᓗ
ᓄᓕᐊᕐᓂᓕᕆᓂᐅᑉ ᒥᔅᓵᓄᑦ, ᑕᒪᒃᑯᓂᖓ
ᐃᒃᐱᓐᓇᓗᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᕐᓂᖅ. ᑕᒪᒃᑯᐊ
ᐃᓕᓴᕆᔭᐅᔭᕆᐊᖃᕐᒥᒻᒪᑕ ᓄᓕᐊᕐᓂᓕᕆᓂᖅ.

In the areas of tobacco reduction, food
security, and breakfast programs, we are
working more closely with the other
departments and actually hoping to staff

ᐊᒻᒪᓗᑦᑕᐅᖅ ᓯᒡᒐᓕᐊᖅᑐᓗᐊᖅᑕᐃᓕᒪᓂᖅ,
ᓂᕆᑎᑦᑎᖃᑦᑕᓂᕐᓗ, ᐱᔾᔪᑎᒋᓪᓗᒍ ᐱᓕᕆᕖᑦ
ᐊᔾᔨᒌᖏᑦᑐᑦ ᐃᖅᑲᓇᐃᔭᖃᑎᒌᑦᑎᐊᓕᖅᑕᕗᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕐᓂᖅᓴᐅᖁᓪᓗᑕ ᓂᕆᐅᒃᑲᑦᑕ
ᐊᒻᒪᓗᑦᑕᐅᖅ ᑮᓇᐅᔭᖃᕐᓂᖅᓴᐅᖁᓪᓗᑕ ᑕᒪᒃᑯᓄᖓ

71

and put more resources towards some of
this because we do recognize that these
are issues that do affect our students and
our communities. Thank you, Mr.
Speaker.
Chairman: Thank you, Mr. Lloyd. Mr.
Sammurtok.
Mr. Sammurtok: Thank you, Mr.
Chairman. The Department of Education
has offered the Young Parents Stay
Learning Child Care Subsidy to schoolage children for a number of years. How
many parents are currently being
provided with child care subsidies under
the Young Parents Stay Learning
program? (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Sammurtok.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) For
the 2013-14 fiscal year, we allocated
$133,000 for the Young Parents Stay
Learning program and I can say that as of
January 10, 2014, a total of 69
applications have been approved for this
program; 20 in the Kitikmeot region,
none in the Kivalliq, and 49 applicants
within the Qikiqtani region.
(interpretation) Thank you, Mr.
Chairman.

ᑐᕌᖅᑐᓄᑦ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓕᓐᓂᐊᕕᒻᒥ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑕᐃᒪᐃᑦᑐᑦ ᑕᒪᒃᑯᐊ ᐊᒃᑐᐃᖃᑦᑕᕐᒪᑕ
ᓄᓇᓕᑦᑎᓐᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓗᐃᑦ. ᒥᔅᑕ
ᓴᒻᒧᖅᑐᖅ.

ᓴᒻᒧᖅᑐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕕᖓᑦ
ᐊᑐᐃᓐᓇᐅᑎᑦᑎᖃᑦᑕᕐᒪᑕ ᑕᒪᒃᑯᓂᖓ ᒪᒃᑯᑦᑐᓂᑦ
ᕿᑐᕐᖓᖃᖅᑐᓂᒃ ᐸᐃᕆᕕᖃᖅᑎᑦᑎᓪᓗᑎᑦ
ᐊᕐᕌᒍᒐᓴᐅᓕᖅᑐᓄᑦ. ᖃᔅᓯᑦ ᕿᑐᕐᖓᖃᖅᑐᑦ ᒪᒃᑯᒃᑐᐃᑦ
ᐃᑲᔪᖅᓱᖅᑕᐅᓪᓗᑎᒃ ᑕᒫᓂ ᐸᐃᕆᕕᒻᒦᑎᑦᑎᖃᑦᑕᖅᐸᑦ
ᐃᓕᓐᓂᐊᖏᓐᓇᖁᓪᓗᒋᑦ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᒻᒧᖅᑐᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 2013-14
ᐊᕐᕌᒍᐊᓂ, ᑮᓇᐅᔭᓂᒃ $133,000-ᓂᒃ ᑐᓂᓯᓚᖅᑐᒍᑦ
ᒪᒃᑯᒃᑐᑦ ᕿᑐᕐᖓᖅᑖᖃᑦᑕᖅᑐᑦ
ᐃᓕᓂᓐᓂᐊᕐᕕᖕᒦᖏᓐᓇᕈᑎᒃᓴᖏᓐᓂᒃ ᐊᒻᒪ
ᐅᖃᕈᓐᓇᖅᑐᖓ ᐱᒋᐊᕐᓗᒍ ᔮᓐᓄᐊᕆ 10-ᒥ, 2014-ᒥ,
ᑲᑎᖦᖢᒋᑦ 69 ᑐᒃᓯᕋᖅᓯᒪᓕᖅᑐᑦ ᐊᖏᖅᑕᐅᓯᒪᓪᓗᑎᓪᓗ;
ᑕᒡᕙᓐᖓᑦ ᐱᔪᒪᓯᒪᔪᑦ 20 ᕿᑎᕐᒥᐅᓂ, ᑭᕙᓪᓕᕐᒥ
ᐱᑕᖃᕋᓂ, ᕿᑭᖅᑕᓂ 49 ᑐᒃᓯᕋᖅᓯᒪᓪᓗᑎᒃ
ᐊᕕᒃᑐᖅᓯᒪᔪᓂᓂᓛᒃ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Sammurtok.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᓴᒻᒧᖅᑐᖅ.

Mr. Sammurtok: Any reason
for…(inaudible)… . I’m just wondering
why Kivalliq never got approved. Is there
a reason for that? Thank you, Mr.
Chairman.

ᓴᒻᒧᖅᑐᖅ (ᑐᓵᔨᑎᒍᑦ): ᐱᔾᔪᑎᖃᖅᐸᑦ ...
(ᑐᑭᓯᓇᖏᑦᑐᖅ)....ᐊᐱᖅᑯᑎᒃᓴᖃᑐᐃᓐᓇᖅᑐᖓ ᓱᒻᒪᑦ
ᑭᕙᓪᓕᕐᒥ ᐊᖏᖅᑕᐅᔪᖃᓚᐅᖏᒻᒪᖔᑦ. ᑕᒪᑐᒧᖓ
ᐱᔾᔪᑎᑕᖃᖅᐸ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Sammurtok.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓴᒻᒧᖅᑐᖅ.
ᐅᐊᔭᒨᖅᑐᓂᒃ ᐊᔪᕈᑎᖃᐅᔭᕋᑉᑕ. ᐊᒃᓱᔾᔫᒥᒃ ᑕᐃᓐᓇ
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There have been some technical
difficulties. I’ll give the gentlemen credit
for trying to keep up to us. Ms. Okpik.

ᐊᖑᑦ ᐊᖑᒪᓇᓱᓐᓂᖓ ᐅᕙᑦᑎᓐᓂᒃ ᐃᓕᓴᕆᓗᒍᑦᑕᐅᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) It’s
application-based, so we wouldn’t know
why there weren’t any applications. It’s
something that we can check with our
early childhood officer to see what the
reason is. We can look a little bit further
and respond directly to the Member.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑐᒃᓯᕋᐅᑎᒥᒃ ᑕᑕᑎᕆᔪᖃᖅᐸᑦ ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᕙᒻᒪᑕ,
ᑕᒪᓐᓇ ᖃᐅᔨᒋᐊᕈᓐᓇᓂᐊᖅᑕᕗᑦ ᑭᓱᒥᒃ
ᐱᔾᔪᑎᖃᖅᖢᑎᒃ ᐆᑦᑐᕋᖅᑐᖃᓚᐅᖏᒻᒪᖔᑦ.
ᕿᒥᕐᕈᓚᐅᕐᓗᑎᒃᑯᑦ ᑭᐅᓛᖅᐸᕗᑦ ᑐᑭᓯᒍᑦᑕ.
ᑐᑭᓯᒋᐊᑦᑎᐊᓚᐅᕐᓗᑕ ᑕᒪᑐᒪ ᒥᒃᓵᓄᑦ
ᑭᐅᔪᓐᓇᕐᓂᐊᖅᑕᕗᑦ ᒥᓂᔅᑕ ᑐᕌᑲᐅᑎᒋᓗᑎᒍᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. My question is to the Auditor
General. On paragraph 2 of your report, it
notes that “educational achievements and
outcomes in Nunavut are lower than
other jurisdictions in Canada.” Other than
graduation rates, how did you evaluate
Nunavut’s educational achievements and
outcomes against other jurisdictions?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I’ll have to check to see the
level of detail, but we didn’t do an audit
of a number of different areas or a
number of different jurisdictions to do the
comparison. Certainly, when we looked
at graduation rates and the 36 percent of
Nunavummiut students who graduated
from high school in 2011, it was a lower
rate than other jurisdictions in Canada.
Again, this whole area of the audit is part
of the introduction. We didn’t audit
graduation rates of other jurisdictions, but

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇ
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᒧᑦ. ᐅᑯᓇᓂ 2
ᐃᓗᐊᓂ ᐅᓂᒃᑳᒥ, “ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᔭᕇᖅᑕᒥᓃᑦ ᐊᑦᑎᓐᓂᖅᐹᖑᒻᒪᑕᒎᖅ ᑲᓇᑕᓕᒫᖅ
ᑕᑯᓐᓇᒃᖢᒍ.” ᐱᔭᕇᖅᐸᓪᓕᐊᔪᑦ ᐱᓪᓗᒋᑦ, ᖃᓄᖅ
ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᐸ ᓄᓇᕗᒻᒥ ᐃᓱᓕᑦᓯᕙᓪᓕᐊᔪᑦ
ᐱᔭᕇᖅᑕᐅᕙᓪᓕᐊᔪᓪᓗ ᐊᓯᑦᑎᓂᒃ ᒥᒃᓴᐅᓯᖅᑕᐅᓗᑎᒃ
ᑲᓇᑕᒥᐅᑕᐅᖃᑎᑦᑎᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓴᕕᑲᑖᖅ.
ᒥᔅᑐ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑐᑭᓯᒋᐊᓚᐅᕐᓗᖓᐅᓇ ᑭᐅᒍᓐᓇᖅᑕᕋ ᖃᓄᖅ
ᐃᑎᓂᖃᓚᐅᕐᓴᖔᑦ, ᖃᐅᔨᓴᓚᐅᓐᖏᓇᑦᑕ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᒐᕙᒪᖃᕐᕕᑦ
ᖃᓄᐃᓕᐅᕐᓂᕆᕙᑦᑕᒥᓂᖏᓐᓂᒃ. ᐊᒃᓱᓪᓗ, ᖃᓄᑎᒋ
ᐊᔾᔨᒌᓐᖏᑎᒋᒻᒪᖔᑦ ᑐᑭᓯᓇᓱᓚᐅᓐᖏᓇᑦᑕ ᑕᐃᒃᑯᐊ
ᐃᓱᓕᑦᓯᕙᓪᓕᐊᔪᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᓂ, 36
ᐳᓴᖏᓐᓃᑦᑐᑦ ᓄᓇᕗᒻᒥᐅᑦ ᐃᓱᓕᒃᓯᓯᒪᔪᑦ 2011-ᒥ,
ᑭᓯᐊᓂ ᐊᒃᑎᓐᓂᓴᐅᓚᐅᖅᑐᖅ ᑲᓇᑕᒥᐅᖃᑎᓕᒫᑦᑎᓐᓂ.

ᓱᓕᒃᑲᓐᓂᖅ, ᐱᔾᔪᑎᖓ ᖃᐅᔨᓴᕐᓂᐅᑉ ᒪᑐᐃᕈᑎᖏᓐᓄ
ᐃᓚᒋᔭᐅᖕᒪᑦ. ᑖᓐᓇ ᐊᑦᑎᓐᓂᖅᓴᐅᓚᐅᖅᑐᓂ
ᑲᓇᑕᒥᐅᑕᐃᑦ ᒐᕙᒪᖃᕐᕕᐅᔪᓗᑦᑖᑦ ᑕᑯᓐᓇᕈᑦᑎᒃᑯᑦ,
ᑕᐃᒫᑐᐃᓐᓇᖅ ᐱᒋᐊᕈᑎᒋᓗᒍᓄᑯᐊ ᐃᓕᓚᐅᕋᑉᑎᒃᑯ
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when you look at the graduation rates of
other jurisdictions, the rate here in
Nunavut obviously comes out quite low.

ᑭᓯᐊᓂ ᐊᓯᖏᑦ ᑲᓇᑕᒥ ᐃᓱᓕᑦᓯᔪᒥᓂᑦ ᑕᑯᓇᖏᖦᖢᒋᑦ,
ᓄᓇᕗᒻᒥᓗ ᐃᓱᓕᑦᓯᔪᒥᓂᑦ ᐊᑦᑎᑦᑐᑯᓘᓯᒪᔪᑦ
ᓇᓗᓇᖏᑦᑐᖅ.

Chairman: Thank you, Mr. Ferguson.
Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕘᒐᓴᓐ. ᒥᔅᑐ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. My question is now to either
one that can answer me better. With a 36
percent graduation rate, it states in
paragraph 2 again that a smaller
percentage of graduates go on to postsecondary school. Would either one have
the numbers in terms of the percentage
that do go on to higher education after
graduating? Thank you, Mr. Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇ
ᐊᐱᖅᑯᑎᒋᔪᒪᓂᐊᓕᕐᒪᔭᕋ ᓇᓕᐊᑐᐃᓐᓇᕐᒧᑦ
ᑭᐅᔪᓐᓇᖅᑐᒧᑦ ᑭᐅᑦᑎᐊᑲᓐᓂᕈᓐᓇᖅᑐᒧᑦ. 36 ᐳᓴᓐ
ᑕᐃᒃᑯᐊ ᐃᓱᓕᑦᑎᕙᓪᓕᐊᑎᓪᓗᒋᑦ, 2-ᒥ ᓱᓕ
ᐅᓄᖏᑦᑐᑯᓗᐃᑦ ᐃᓱᓕᑦᑎᔪᑦ ᖁᕝᕙᓯᓐᓂᖅᓴᒧᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᒪᑕ. ᑖᒃᑯᐊᖃᐃ ᓈᓴᐅᑎᖏᑦᑎᒍᑦ
ᐳᓴᑎᖏᑦᑐᒍᑦ ᐱᔭᐅᓯᒪᕙᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥᒃ
ᐃᓱᓕᑦᑎᔪᖅ ᖁᕝᕙᓯᒃᑲᓂᖅᑐᓄᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᖏᑦ? ᑐᑭᓯᒃᑲᓐᓂᕈᒥᓇᖅ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Since
the transfer of the Financial Assistance
for Nunavut Students Program has been
moved to Family Services, we don’t have
that information. We can work with
Family Services to get that information
for you. (interpretation) Thank you, Mr.
Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒃᑯᐊ
ᓄᓇᕗᒻᒥ ᐃᓕᓴᖅᑏᑦ ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔪᖅᓱᕈᑎᖏᑦ
ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᓄᒃᑎᖅᑕᐅᓚᐅᖅᑎᓪᓗᒋᕐ, ᑖᒃᑯᐊ
ᓈᓴᐅᑎᖏᑦ ᐱᓯᒪᓐᖏᑕᕗᑦ. ᐱᓕᕆᖃᑎᒋᔪᓐᓇᖅᑕᕗᑦ
ᐱᓕᕆᕝᕕᒃ ᑕᐃᒃᑯᓇᓐᖓᑦ ᑐᒃᓯᕌᕆᔭᐅᔪᓐᓇᖅᑐᑦ
ᑐᓴᖅᑎᑕᐅᑦᑎᐊᖁᓪᓗᓯ ᑕᔅᓱᒪ ᒥᒃᓵᓄᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I’ll do a follow-up to my
colleague’s question on the introduction,
section 4 again. He asked a question
about the Department of Education
offered the Young Parents Stay Learning.
Maybe if the department can elaborate
for some communities that don’t have an
early childhood officer where they can
get this application, whether it be some
government official, or would that
request have to be from the district

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒪ ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖓ
ᐅᐃᒍᒋᐊᕐᓗᒍ, ᐱᒋᐊᕈᑖ ᓈᓴᐅᑎᓕᒃ 4
ᑕᕝᕙᓂᔅᓴᐃᓐᓇᖅ. ᐊᒻᒪᓗ ᖃᐅᔨᒪᔪᖓ
ᐊᐱᖅᑯᑎᖃᖅᑲᐅᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᓕᓐᓂᐊᑎᖅᑎᑦᑏᓇᕋᓱᒻᒪᑕ ᕿᑐᕐᖓᖃᓕᖅᑐᓄᑦ.
ᓄᓇᓖᑦ ᑕᐃᒃᑯᐊ ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᕆᐅᖅᓴᑎᑦᑎᔨᒥᒃ
ᐱᖃᓐᖏᑉᐸᑕ ᐅᕝᕙᓘᓐᓃᑦ ᑐᒃᓯᕋᐅᒻᒥᑦ, ᖃᓄᖅ
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᑐᓄᑦ ᑲᒪᔨᑕᖃᓐᖏᑉᐸᑦ
ᓇᓕᐊᑐᐃᓐᓇᕐᓄᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᒧᑦ,
ᑐᒃᓯᕋᐅᓯᐅᕈᓐᓇᖅᐹᑦ ᐅᕝᕙᓘᓐᓃᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ ᑐᒃᓯᕋᕈᓐᓇᖅᐸᑦ?
ᑕᓐᓇ ᓯᕗᓪᓕᖅᐹᖅ ᐅᐱᖅᑯᑎᒐ. ᖁᔭᓐᓇᒦᒃ,
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education authority. That’s my first
question. Thank you, Mr. Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) It is
proposal-based. Just to give you an idea,
we have four early childhood officers
across Nunavut; one in the Kitikmeot,
one in the Kivalliq, and two in the Baffin.
They assist with these applications. They
review them. The school community
counsellor or the principal can assist if
there is an application. Where you will
see a lot of students who are attending
school, it’s most likely in a daycare that’s
attached to school because they’re given
first preference.
Just to let you know, here is the
eligibility, and we had changed it over
the last while. In order for the candidate
to be eligible, they must have a
satisfactory attendance and have evidence
of satisfactory progress in school, and
submit an application form signed by the
school community counsellor or the
principal, so that’s who helps them
facilitate this. They would sign an
agreement to attend full time and to
commit to progressing in their studies,
and then prepare a letter of why the
subsidy is important to them. They have
to be enrolled in a full-time program of
study for middle or high school in
Nunavut or be under the age of 18 and
enrolled in a full-time post-secondary
study program in Nunavut. They have to
be the parent or the legal guardian of one
of more of the children needing care, and
they must not receive a current daycare
user subsidy funded by the Department of
Family Services or a regional Inuit
association, which is responsible for the

ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑐᒃᓯᕋᐅᑎᒃᑰᕐᓗᑎᒃ ᐊᒃᑐᐊᑲᐅᑎᒋᔪᖅ. ᐄ,
ᑐᑭᓯᓇᖅᓯᑎᒋᐊᕐᓗᒍ, ᑎᓴᒪᓂᒃ ᑲᒪᔨᑕᓕᒃ ᓱᕈᓯᓕᕆᔨᓂᒃ
ᓄᓇᕗᓕᒫᒥ; ᐊᑕᐅᓯᖅ ᕿᑎᕐᒥᐅᓂᒃ, ᐊᑕᐅᓯᖅ
ᑭᕙᓪᓕᕐᒥᒃ, ᒪᕐᕉᒃ ᕿᑭᖅᑖᓗᒻᒥ. ᑖᒃᑯᐊ
ᑐᒃᓯᕋᐅᓯᐅᕋᓱᑦᑐᓂᒃ ᐃᑲᔪᖅᑎᒋᔭᐅᔪᓐᓇᖅᑐᑦ.
ᑕᑯᓇᖃᑦᑕᖅᑐᑦ. ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓴᕐᕕᒻᒥ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᓅᓯᓕᕆᓂᕐᒧᑦ, ᐊᖓᔪᖅᑳᖓᓘᓐᓃᑦ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᑲᔪᕈᓐᓇᖅᑐᑦ ᑐᒃᓯᕋᐅᒻᒥᒃ. ᐃᓕᓴᖅᑏᑦ
ᐅᓄᖅᑐᑦ ᐅᐸᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ, ᑕᑯᓐᓇᕈᑦᑎᒍᑦ
ᐸᐃᕆᕕᖃᕌᖓᑦ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᓲᖃᐃᒻᒪ
ᐱᐅᓂᖅᓴᐅᓲᖑᔪᑦ ᓯᕗᓪᓕᐅᔾᔭᐅᓯᒪᖃᑦᑕᕐᒪᑕ ᑕᐃᒃᑯᐊ
ᐃᓕᓴᖅᑐᑦ ᕿᑐᕐᖓᓖᑦ.

ᖃᐅᔨᒪᖁᓪᓗᒋᑦ, ᐊᓯᔾᔨᖅᓯᒪᓕᖅᑐᓄᑯᐊ ᑭᓇᒃᑯᓐᓄᑦ
ᐆᒃᑐᖅᑕᐅᔪᓐᓇᕐᒪᖔᑦ ᖃᖓᑦᑎᐅᖑᓚᐅᖅᑐᒥ. ᐊᒻᒪᓗ
ᑖᓐᓇ ᐸᐃᕆᕕᒻᒨᖅᑎᑦᑎᖃᑦᑕᕈᒪᓂᐊᖅᐸᑦ,
ᐅᐸᐃᓐᓇᖃᑦᑕᕆᐊᓕᒃ ᐃᓕᓐᓂᐊᕐᕕᒥᓪᓗ
ᐱᕙᓪᓕᐊᑎᐊᕐᓗᓂ, ᐊᒻᒪᓗ ᑐᒃᓯᕋᐅᑎᓂᒃ
ᐊᑎᓕᐅᖅᑕᐅᓗᓂ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓅᓯᓕᕆᔨᐅᓄᑦ
ᐃᓕᓴᕐᕕᐅᓘᓐᓃᑦ ᐊᖓᔪᖅᑳᖓᓐᓄᑦ, ᑕᒃᑯᐊ ᑕᕝᕙ
ᐃᑲᔪᖃᑦᑕᖅᑐᑦ ᐃᖏᕐᕋᑦᑎᖁᓪᓗᒋᑦ. ᐊᖏᕈᑎᓂᒃ
ᐊᑎᓕᐅᕆᐊᖃᕋᔭᖅᑐᑦ ᐃᓕᓐᓂᐊᑦᑎᐊᕐᓂᐊᖅᑐᖓ
ᐃᓕᓐᓇᓱᑦᑎᐊᕐᓂᐊᖅᑐᖓᓗ, ᐊᒻᒪᓗ ᓇᓗᓇᐃᖅᓯᓗᑎᑦ
ᓱᒻᒪᑦ ᐊᑭᓪᓕᒋᐊᕈᑏᑦ ᐃᑲᔫᑎᒋᔪᓐᓇᕐᒪᖔᑦ ᐊᒻᒪᓗ
ᐱᒻᒪᕆᐅᒋᓂᕐᒥᓄᑦ ᑎᑎᕋᕐᓗᑎᒃ. ᐃᓕᓐᓂᐊᕋᔭᖅᑐᖅ
ᐅᓪᓗᓕᒫᒃᑯᑦ ᖁᕝᕙᓯᓐᓂᖅᓴᓄᓪᓘᓐᓃᑦ
ᐃᓕᓐᓂᐊᕐᕕᐊᓘᓐᓄᑦ ᐊᑯᓐᓂᓱᖅᑐᒧᓪᓘᓐᓃᑦ ᓄᓇᕗᒥ
18 ᑐᖔᓂᑦ ᐊᕐᕌᒍᖃᕐᓗᑎᑦ ᐊᒻᒪᓗ ᖁᕝᕙᓯᓐᓂᖅᓴᓄᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓄᑦ ᐊᑎᓕᐅᖅᑕᐅᖅᑳᖅᓯᒪᓗᑎᑦ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᓄᓇᕗᒥ. ᐸᐸᑦᑎᓗᑎᑦ ᐊᑕᐅᓯᕐᒥᒃ
ᐅᓄᒃᑲᓂᖅᑐᓂᓪᓘᓐᓃᑦ ᕿᑐᕐᖓᖃᕐᓗᑎᒃ
ᑲᒪᔨᐅᓗᑎᒡᓘᓐᓃᑦ ᑎᒍᐊᕐᒥᓂᒃ
ᐸᐃᕆᕕᖕᒦᑦᑕᕆᐊᖃᖅᑐᓂᒃ, ᐊᒻᒪᓗ ᐸᐃᕆᕕᓐᓄᑦ
ᐊᑭᓪᓕᒋᐊᕈᑎᓂᒃ ᐱᓯᒪᔭᕆᐊᖃᓐᖏᑦᑐᑦ
ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᑭᓕᖅᓱᖅᑕᐅᔪᓄᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᓄᐃᑦ ᑎᒥᖁᑎᖏᓐᓃᓐᖔᖅᑐᒥᒃ, ᑲᒪᔨᐅᕙᒃᑐᒥᒃ
ᑮᓇᐅᔭᓄᑦ ᐃᑲᔪᕈᓐᓇᖅᑐᒥᒃ.
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asset funding.
For those communities that don’t have
available space at a licensed child care
facility, they can go to a private
unlicensed caregiver, but it’s only with
approval from the department when
licensed child care space is not available.
(interpretation) Thank you, Mr.
Chairman.

ᑕᐃᒪ ᑕᐃᒃᑯᐊ ᓄᓇᓖᑦ ᐸᐃᕆᕕᖃᓐᖏᑉᐸᑕ
ᐃᓂᖃᖏᑉᐸᑕᓘᓐᓃᑦ ᓚᐃᓴᖃᖅᑐᒥᒃ, ᓚᐃᓴᖃᓐᖏᑦᑐᒧᑦ
ᐸᐃᕆᔨᒧᑦ ᐱᔪᓐᓇᖅᑐᑦ, ᑭᓯᐊᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᖏᖅᑕᐅᓯᒪᔭᕆᐊᖃᖅᑐᖅ
ᐸᐃᕆᕕᑦᑕᖃᓐᖏᑉᐸᑦ ᓚᐃᓴᖃᖅᑐᒥᒃ ᓄᓇᓕᖁᑖᓂ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Not
to derail your train of thought, Mr.
Mikkungwak, we’re going to take a fiveminute break to deal with some of the
technical issues that we’re experiencing.
Thank you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐅᓚᕕᓴᕋᓱᖏᒃᑲᓗᐊᕆᒃᑭᑦ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ, 5 ᒥᓂᔅᓯᒥᒃ
ᓄᖅᑲᖓᓚᐅᑲᖕᓂᐊᖅᑐᒍᑦ ᐅᑯᐊ ᐅᐊᔭᓅᖅᑐᕈᓗᐃᑦ
ᖃᐅᔨᓴᖅᑕᐅᑦᑎᐊᓚᐅᑲᓐᓂᐊᕐᒪᑕ ᐊᐳᖅᑕᕈᑎᒋᔭᕗᑦ.
ᖁᔭᓐᓇᒥᒃ.

>>Committee recessed at 16:29 and
resumed at 16:32
Chairman: Thank you for your patience,
everyone. We will reconvene with Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. In reference to the Department
of Education offered Young Parent Stay
Learning child care, I would like to thank
Ms. Okpik for the answer, but in our
community of Baker Lake, there is no
early childhood officer, so maybe they
can pass on the information to the district
education authority. In addition to that, is
the child care subsidy a fixed rate for the
whole year or does that fluctuate? Thank
you.

>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᑦ 16:29ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
16:32ᒥ

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ
ᐅᑕᖅᑭᑦᓯᐊᖅᑐᐃᓐᓇᐅᒐᑦᓯ. ᑲᔪᓯᒋᐊᒃᑲᓐᓂᕐᓗᑕ ᒥᔅᑐ
ᒥᒃᑭᓐᖑᐊᒧᑦ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᐃᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ
ᐸᐃᕆᕕᖃᖅᑎᑦᓯᕙᖕᒪᑕ, ᒥᔅ ᐅᒃᐱᒃ ᖁᔭᓐᓇᒦᕈᒪᓪᓗᒍ
ᑭᐅᔾᔪᓯᒋᕋᑖᖅᑕᖓᓄᑦ, ᑭᓯᐊᓂ ᖃᒪᓂ’ᑐᐊᕐᒥ,
ᐸᐃᕆᕕᖃᖅᑎᑦᓯᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓄᑦ, ᐃᒻᒪᖃ
ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᓴᒐᒃᓴᖅ
ᑐᓂᔪᓐᓇᖅᐸᕗᑦ. ᐃᓚᓗᒍ, ᑕᐃᒃᑯᐊ ᐸᐃᕆᕕᖕᓄᑦ
ᐃᑲᔫᓯᐊᖑᕙᑦᑐᑦ ᖃᑦᓯᕌᕐᓂᖏᑦ ᐋᖅᑭᑦᑕᐅᓯᒪᕙᑦ
ᐊᕐᕌᒍᓕᒫᒧᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐊᓯᔾᔨᖅᑕᖅᐸ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
don’t have that level of detail with me
right now, but when we go into the report
of the safety of child care facilities and

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᑕᐃᒪᓐᓇᑎᒋ ᐃᓗᓕᖏᑦ ᓇᓗᓇᐃᖅᑐᖅᓯᒪᔪᑯᓗᐃᑦ
ᐱᓯᒪᓐᖏᓇᒃᑭᑦ ᒫᓐᓇᐅᔪᖅ, ᑭᓯᐊᓂ ᐅᓂᒃᑳᖑᓕᕈᑎᒃ
ᐊᑦᑕᓇᖅᑕᐃᓕᒪᑎᒋᓂᖏᓐᓂᒃ ᐸᐃᕆᕕᐅᔪᑦ ᐊᒻᒪᓗ
ᐃᓕᓴᕐᕕᐅᔪᓂ, ᐱᓯᒪᓇᓱᓛᖅᐸᒃᑲ ᓱᓕᓗᖓ ᑖᒃᑯᐊ
ᑐᓴᒐᒃᓴᐃᑦ ᐃᓕᓐᓄᑦ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
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schools, I’ll make sure that I have that
information for you. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you. Now to
switch gears. I’ll focus on to Auditor
General. On page 3 of the introduction on
4 again, “…social problems, such as
higher rates of teenage pregnancy and
substance abuse than the rest of Canada.”
My question to your office is: were there
any positive impacts that you took into
consideration? For example, in our
schools we have the breakfast programs.
Was that taken into consideration or how
to do you think that affected the student
assessments or attendance rates? Thank
you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. Again, education and
delivering education is a complex topic
with many things that affect how
education is delivered.

ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦ,ᒃ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐊᓯᐊᓅᓕᕐᒥᓗᖓ.
ᓵᖔᓂᐊᓕᕆᕗᖓ ᑲᓇᑕᐅᑉ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᖓᓄᑦ.
ᒪᑉᐱᒐᖓᓂ 3 ᓇᓗᓇᐃᖅᓯᒋᐊᓐᖓᐅᑎᐅᔪᓂ 4ᒥ ᓱᓕ,
“...ᐃᓅᓯᒃᑯᑦ ᐊᑲᐃᓪᓕᐅᕈᑎᐅᔪᑦ, ᓲᕐᓗ
ᖁᑦᑎᓂᖅᓴᐅᕙᓐᓂᖏᑦ ᒪᒃᑯᒃᑐᑦ ᓇᔾᔨᓕᖅᐸᑦᑐᑦ ᐊᒻᒪᓗ
ᐊᔪᕈᑕᐅᕙᑦᑐᓂᒃ ᐊᑐᕐᓂᓗᓗᐊᖅᐸᓐᓂᖏᑦ ᑲᓇᑕᒦᑦᑐᑦ
ᓴᓂᐊᓂ.” ᐊᐱᖅᑯᑎᒐ ᐅᓇ ᐊᓪᓚᕝᕕᓯᓐᓄᑦ:
ᐃᖢᐊᕐᓂᖃᓚᐅᖅᐸ ᐊᑦᑐᐃᕈᑎᐅᔪᓂᒃ
ᐃᓱᒪᒋᖃᓯᐅᑎᓚᐅᖅᑕᓯᓐᓂᒃ? ᓲᕐᓗ, ᐃᓕᓴᕐᕕᑎᓐᓂ
ᐅᓪᓛᕈᒥᑕᖃᖅᑎᑦᓯᕙᓐᓂᕐᒥᒃ ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᕙᑉᑲᑦᑕ.
ᑕᒪᓐᓇ ᐃᓱᒪᒋᖃᓯᐅᔾᔭᐅᓚᐅᖅᐸ ᐅᕝᕙᓗ ᖃᓄᖅ ᑕᒪᓐᓇ
ᐃᓱᒪᒋᓯᒪᕕᒋᑦ ᐊᑦᑐᐃᓯᒪᓂᖓᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦ
ᖃᐅᔨᓴᖅᑕᐅᓕᕌᖓᑕ ᐅᕝᕙᓗ
ᐅᐸᑦᓯᐊᖅᑎᒋᕙᓐᓂᖏᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᑭᓐᖑᐊᖅ. ᒥᔅᑐ
ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓱᓕ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᓂᕐᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐱᔭᕆᑐᔫᒻᒪᑦ ᐅᓄᖅᑑᓪᓗᑎᒃ
ᖃᓄᖅ ᐊᑦᑐᐃᓂᖃᕈᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᑲᔪᓯᑎᑕᐅᕙᓐᓂᖓᓂᒃ.

Some of the things that the Member is
mentioning are, of course, important
factors in terms of delivering education,
but they weren’t the focus of the audit.
We didn’t look at things like breakfast
programs and that sort of thing. What we
were looking at doing was not so much
how education is delivered, but how is
the department progressing with
implementing certain key aspects of the
Education Act.

ᐃᓚᖏᓪᓗ ᒪᓕᒐᓕᐅᖅᑎᐅᑉ ᐅᖃᐅᓯᕆᔭᖏᑦ,
ᖃᐅᔨᒪᒐᕕᑦ, ᐱᒻᒪᕆᐅᓪᓗᑎᒃ ᑲᔪᓯᑎᑦᓯᓇᓱᒃᖢᓂ
ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ, ᑭᓯᐊᓂ ᑕᐅᑐᒃᑕᐅᓪᓗᐊᑕᓚᐅᖏᒻᒪᑕ
ᖃᐅᔨᓴᕐᓂᑎᓐᓂ. ᐅᓪᓛᕈᕐᒥᑕᖃᑦᑕᑎᑦᑎᓃᑦ
ᕿᒥᕐᕈᐊᓪᓚᕆᓚᐅᓐᖏᓇᑦᑎᒍᑦ ᑕᒪᒃᑯᐊᕈᓘᔭᐃᑦ.
ᕿᒥᕐᕈᓚᐅᖅᑕᕗᓪᓕ ᐃᒫᒃ, ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᖃᓄᖅ
ᑐᓂᕐᕈᑎᐅᓲᖑᒻᒪᖔᖅ, ᑭᓯᐊᓂ ᐱᓚᐅᓐᖏᓇᑦᑎᒍᑦ
ᖃᓄᕐᓕ ᑖᒃᑯᐊ ᐱᕙᓪᓕᐊᖕᒪᖔᖏᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐊᑐᓕᖅᑎᑕᐅᒐᓱᐊᖅᓯᒪᒻᒪᖔᑕᖔᖅ ᕿᒥᕐᕈᓚᐅᕋᑦᑎᒍᑦ.

Again, I think it will just come back to
there are many things in education that
can be looked at through audits and some

ᓱᓂ, ᑕᕝᕗᖓ ᐅᑎᖅᑕᕐᓂᐅᓴᑐᐃᓐᓇᓐᖑᓱᒃᑲᑦᑕᐃᓛᒃ
ᑭᓱᕈᓘᔮᓗᓐᓂᒃ ᕿᒥᕐᕈᐊᕈᓐᓇᕋᓗᐊᕋᑦᑕ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓗᑕ ᐊᒻᒪ
ᓯᕗᓂᕆᓛᖅᑕᑎᓐᓂᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑲᓐᓂᓕᕈᑦᑕ
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of those may be things that we can look
at in future audits, but this audit was
scoped only to look at the
implementation of the new Education Act
and, in fact, only some key
responsibilities within that. So we didn’t
specifically look at some of the
programs, such as breakfast programs.

ᕿᒥᕐᕈᖁᔭᐅᒍᓐᓇᖅᑐᒍᑦ ᑕᐃᒪᐃᑦᑐᓂᒃ, ᑕᓐᓇ ᑭᓯᐊᓂ
ᐃᓚᐃᓐᓇᑯᓗᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ
ᐊᑐᓕᖅᐸᓪᓕᐊᓂᐊᖅᑕᖏᓐᓂᒃ ᕿᒥᕐᕈᓯᒪᒐᑦᑕ,
ᑕᐃᒃᑯᓂᖓ ᐃᓗᓕᓪᓚᕆᐊᓗᖏᓐᓂᒃ ᒪᑯᓂᖓ.
ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᑕᑯᓇᓗᐊᓚᐅᖏᓐᓇᑦᑕ ᐃᓚᖏᓐᓂᒃ
ᐱᓕᕆᐊᖑᑎᑕᐅᕙᒃᑐᓂᒃ,
ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᓂᐅᖃᑦᑕᖅᑐᓂᓪᓗ
ᕿᒥᕐᕈᐊᓗᐊᓚᐅᓐᖏᓇᑦᑕ.

Chairman: Thank you, Mr. Ferguson.
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I just wanted to point that out.
This is not really a question, I guess, but
when you look at the report that they
submitted under 4 and their second
bullet, “household food insecurity,” that’s
why I brought up the breakfast program. I
think the breakfast programs and
communities across Nunavut that
provides the breakfast program in the
schools sort of alleviates the household
food insecurity matter. I just wanted to
point that out. Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑖᔅᓱᒥᖓ ᑐᓴᖅᑕᐅᖁᔨᑐᐃᓐᓇᕋᑖᖅᑐᖓ.
ᐊᐱᖅᑯᑎᓪᓚᕆᐅᓐᖏᑦᑑᒐᓗᐊᖅ, ᐃᓱᒪᒐᒪ, ᑭᓯᐊᓂ
ᑕᑯᒍᑦᑎᒍᑦ ᑖᒃᑯᐊ ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᐃᑦ ᓈᓴᐅᑎᖓᓂ
4-ᖓᓂ ᐊᒻᒪ ᑎᑦᑕᑯᓗᐊᓂ ᐊᐃᑉᐹᓂ, “ᐊᖏᕐᕋᒥ
ᓂᕿᔅᓴᖃᑦᑎᐊᖏᓐᓂᐅᖃᑦᑕᖅᑐᖅ,” ᑕᐃᒪ
ᑕᐃᓚᕿᖅᑲᐅᕙᕋ ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᓂᐅᖃᑦᑕᖅᑐᖅ
ᓄᓇᓕᓐᓂ ᓄᓇᕗᓕᒫᓂ
ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᓂᐅᖃᑦᑕᖅᑐᖅ ᐃᓕᓴᕕᓐᓂ
ᐃᑲᔪᖅᐸᒻᒪ ᖃᓱᓇᖅᓯᕙᒃᑐᓂᓗ ᐊᖏᕐᕋᒥ
ᐊᔪᖅᓴᖃᑦᑕᖅᑐᓄᑦ ᐱᔾᔪᑎᖏᓐᓄᑦ. ᑖᓐᓇ
ᑐᓴᖅᑕᐅᖁᑐᐃᓐᓇᕋᑖᖅᑕᕋ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Did you want to comment
on that? Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) If
you want me to just elaborate, possibly
just on breakfast programs within our
school system, all of our schools in
Nunavut offer a breakfast or snack
program, but the thing to understand is
the funding is mostly from third party
organizations, such as Brighter Futures.
The Department of Education doesn’t
fund directly for breakfast programs. The
third party funding that they do get looks
at purchasing nutritional food. You will
see a lot schools do sealifts and also
provide for hiring of staff to prepare
breakfasts.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ ᑖᓐᓇ ᓂᓪᓕᕐᕕᒋᔪᒪᕕᐅᒃ?
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓇᓗᓇᐃᖅᑐᐃᑲᐃᓐᓇᕈᒪᖃᐃ, ᐱᒋᐊᕈᑎᒋᓗᒍ
ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᓂᕆᕙᑦᑕᑎᓐᓂ ᐃᓕᓴᕕᕈᓘᔭᑦᑎᓐᓂ,
ᐃᓕᓴᕕᓕᒫᑦᑎᐊᑦ ᓄᓇᕗᒻᒥ ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᖃᑦᑕᖅᑐᑦ
ᑕᒧᓗᒐᖃᖅᑎᑕᐅᕙᑦᑐᑎᓪᓗ ᐅᓪᓛᒃᑯᑦ, ᕿᓯᐊᓂ
ᑐᑭᓯᓇᓱᒋᐊᖃᖅᑐᒍᑦ ᒫᓂ ᓯᓚᑖᓃᖔᖅᑐᓄᑦ
ᑮᓇᐅᔭᖅᑖᖅᓯᒪᔪᓄᑦ, ᓲᕐᓗ ᓯᕗᓂᔅᓴᖃᑦᑎᐊᓂᕐᒧᑦ
ᑮᓇᐅᔭᖁᑎᖏᓐᓂ ᑮᓇᐅᔭᖃᓲᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑮᓇᐅᔭᖃᖅᑎᑦᑎᔨᐅᑲᐅᑎᒋᖏᒻᒪᑕ ᐅᓪᓛᕈᕐᒥᑕᐅᑎᒃᓴᓄᑦ.
ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᔨᐅᖃᑦᑕᖅᑐᑦ ᑕᐃᒃᑯᐊ ᐱᖓᔪᐊᓂ
ᑮᓇᐅᔭᖅᑖᕆᕙᑦᑕᖏᑦ ᓯᓚᑖᓃᖔᖅᑐᓂᒃ
ᓂᕿᑦᑎᐊᕙᑖᕈᑕᐅᖃᑦᑕᖅᑐᑦ. ᐃᓕᓴᕖᑦ ᐊᒥᓱᑦ
ᐅᒥᐊᕐᔪᐊᒃᑯᑦ ᑎᑭᑎᑦᑎᕙᓕᖅᑐᑦ ᐊᒻᒪᑦᑕᐅᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᕙᒻᒥᔪᑦ ᓂᖅᑎᐅᖅᑎᒋᔭᐅᓂᐊᖅᑐᓂᒃ
ᐅᓪᓛᕈᕐᒥᑕᖅᑕᐅᓂᐊᖅᑐᓂᒃ.
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The breakfast programs are universal in
nature, so they’re open to everybody.
Whoever comes in can participate in the
breakfast programs. Where funding is not
adequate, school staff and community
members volunteer their time to
fundraise and prepare breakfasts. This is
not considered the duty of a teacher.
Again, Brighter Futures and Breakfast for
Learning are the two main funders. We
also say that it’s most beneficial for the
community as a whole to run the
programs rather than the schools doing it
alone because this will ensure teacher and
student focus on learning.
In the past, as a K to 12 system, we have
been bartered by different outside
agencies, “Can you teach this curriculum
for us? Can you do this?” There are
different things they have asked us to do.
In recent years, we have pushed back a
little because it takes away from one-onone instruction time between the students
and the teachers. If our focus is to teach
math, reading, and writing, then we need
to make sure teachers have that time to
do it adequately.

ᑖᒃᑯᐊ ᐊᑕᖏᑦᑎᐊᖅᑐᑎᑦ ᑭᒃᑯᓕᒫᑦᑎᐊᓄᑦ,
ᒪᑐᐃᖓᖃᑦᑕᖅᑐᑦ. ᐃᓕᓴᕕᒻᒧᑦ ᐃᓯᖅᑐᓄᑦ
ᓂᕆᖃᑕᐅᕕᐅᔪᓐᓇᖃᑦᑕᖅᑐᑦ. ᑮᓇᐅᔭᖏᓪᓕ
ᐊᒥᒐᕈᔪᒐᐃᒻᒪᑕ, ᐃᓕᓴᕕᒻᒥ ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪ
ᓄᓇᖅᑲᑎᖏᑦ ᑮᓇᐅᔾᔭᔅᓴᒐᑎᑦ ᑮᓇᐅᔭᓂᑦ
ᓄᐊᓴᐃᖃᑕᐅᓲᖑᒻᒥᔪᑦ ᐊᒻᒪᓗ
ᐅᓪᓛᕈᕐᒥᑕᓕᐅᖃᑕᐅᓪᓗᑎᑦ. ᐃᓕᓴᐃᔨᓄᑦ ᑭᓯᐊᓂ ᑖᓐᓇ
ᐃᖅᑲᓇᐃᔮᖏᑕ ᐃᓚᒋᔭᐅᑎᑕᐅᖏᑦᑐᖅ
ᐃᖅᑲᓇᐃᔮᖏᓐᓄᑦ.
ᓱᓕ, ᑖᒃᑯᐊ ᓯᕗᓂᔅᓴᖃᑦᑎᐊᓂᕐᒧᑦ
ᑮᓇᐅᔭᖃᕐᕕᒋᓗᐊᑕᐸᑉᐸᕗᑦ. ᓄᓇᓕᓐᓂ
ᐃᑲᔫᑎᖃᓪᓚᕆᑉᐸᑦᑐᖅ ᓄᓇᓕᓕᒫᒧᑦ ᐃᑲᔫᑎᖃᖅᐸᒻᒪᑦ
ᐃᓕᓴᕕᓐᓄᑐᐊᖅ ᐃᓄᑑᔾᔭᐅᕙᖏᑦᑐᖅ ᑕᐃᒫᒃ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᐃᔨᐅᑎᑕᐅᒐᓱᖔᖅᐸᑦᑐᑦ
ᓂᖅᑎᐅᑦᑎᐅᑎᑐᐃᓐᓇᕋᓂ.
ᑭᖑᑎᑦᑎᓂ, ᒥᑭᔫᑕᐅᓂᖅᐹᖏᓐᓂ ᖁᕝᕙᓯᓐᓂᓕᒃ 12ᒧᑦ, ᐊᐱᕆᔭᐅᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᑎᒥᐅᔪᓂ, “ᐆᒥᖓ
ᐃᓕᓴᑎᑦᑎᒍᓐᓇᖅᑭᓰ ᐊᔾᔨᒋᓐᖏᑕᖏᓐᓂ
ᐃᓕᓴᑎᑦᑎᔪᓐᓇᖅᑭᓰ? ᑕᐃᒫᒃ
ᐊᐱᕆᔭᐅᖃᑦᑕᕈᓘᔭᖃᑦᑕᖅᓯᒪᔪᒍᑦ. ᐊᕐᕌᑦᑎᐊᑦᑎᓐᓂ,
ᑭᓯᐊᓂ ᐊᖐᓐᓇᖃᑦᑕᕈᓐᓃᖅᓯᒪᔭᕗᑦ ᐃᒫᒃ ᐊᓯᖏᓐᓂᒃ
ᐱᔭᔅᓴᑖᖅᑎᑦᑎᒃᑲᓂᖅᑐᐊᓗᑐᐃᓐᓇᐅᕙᒻᒪᑦ. ᐃᓛᒃᑯᑦ
ᐃᓕᓴᑎᑕᒥᓂᒃ ᑲᒪᒍᓐᓇᐃᓕᑎᑦᑎᖃᑦᑕᕐᖓᑕ
ᐅᖃᕆᐅᖅᓴᓂᕐᒥᒃ, ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒥᓪᓗ,
ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ ᐱᕕᖃᕐᓂᖅᓴᐅᑎᒐᓱᑉᐸᑲᑦᑎᒍᑦ
ᐊᑲᐅᔪᒃᑯᑦ.

So that’s why we encourage community
participation in breakfast programs.
(interpretation) Thank you, Mr.
Chairman.

ᑕᐃᒫᒃ ᑕᕝᕙ ᓄᓇᖅᑲᑎᖏᓐᓂᒃ
ᐃᑲᔪᕆᐊᖁᔨᕕᐅᑎᑉᐸᑉᐳᒍᑦ ᐃᓕᓴᕕᒻᒧᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I guess I’ll rephrase what I
said.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐅᖃᕋᑖᖅᑕᕋᖃᐃ ᐊᓯᐊᒍᖔᖅ ᐅᖃᕈᒃᑯ.

I was just being proactive and I have seen
it from my past, being a DEA chair in the
past, the breakfast programs that are
provided in our schools do have a

ᑕᑯᖃᑦᑕᖅᓯᒪᒐᒃᑯ ᐊᑐᖅᓯᒪᔭᓐᓂ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐃᒃᓯᕙᐅᑕᐅᖃᑦᑕᖅᓯᒪᒻᒥᒐᒪ,
ᑕᒪᒃᑯᐊ ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᓂᐅᖃᑦᑕᖅᓯᒪᔪᑦ ᐃᓕᓴᕕᒻᒥ
ᐊᒃᑐᐃᑦᑎᐊᖃᑦᑕᖅᓯᒪᒻᒪᑕ ᐱᐅᔪᒃᑯᑦ. ᑕᐃᒫᒃ ᓲᖃᐃᒻᒪ
ᑕᕝᕙ ᓴᓂᓕᕇᑦᑎᑦᑎᑲᐃᓐᓇᕈᒪᕋᑖᖅᑯᖓ
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positive impact. That’s why I wanted to
do a comparison. How do you see
household food insecurity impacting the
school students when there are breakfast
programs that are offered in our schools?

ᐃᓱᒪᒋᓐᖑᐊᕐᓗᒍ. ᐊᖏᕐᕋᒥ ᓂᕿᔅᓴᒥ
ᐊᔪᖅᓴᕐᓂᐅᖃᑦᑕᖅᑐᖅ ᖃᓄᖅ ᐊᒃᑐᐃᕙᑉᐸ ᐃᓕᓴᕕᓐᓂ
ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑦᑎᖃᑦᑕᑎᓪᓗᒋᑦ ᐃᓕᓴᕕᓐᓂ
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑎᓪᓗᒍ?

When I as a DEA chair, I noticed that
once the breakfast programs came into
place, it really had a positive impact on
children attending school and their
attendance rates. I just wanted to point
that out. Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᐅᓪᓗᖓᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ,
ᖃᐅᔨᔪᒐᒪ ᑖᒃᑯᐊ ᐅᓪᓛᕈᕐᒥᑕᖅᑎᑕᐅᖃᑦᑕᓕᖓᑕ,
ᐱᐅᔪᒃᑯᑦ ᐊᑦᑐᐃᑦᓯᐊᓪᓚᕆᓚᐅᕐᖓᑕ
ᐅᐸᖃᑦᑕᕐᓂᐅᔪᓂᑦᓗ ᐅᐸᓐᓂᖅᓴᐅᖃᑦᑕᓕᖅᑐᑎᒃ. ᑖᓐᓇ
ᐅᖃᐅᓯᕆᒍᒪᑐᐃᓐᓇᕋᑖᖅᑕᕋ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. I didn’t really hear a
question in there. Did you wish to
comment, Ms. Okpik? Thank you, Ms.
Okpik. I have no more names on my list.
I have a question for Mr. Ferguson. With
the 2009-2010 audits done on the
Northwest Territories and the Yukon
respectively, I realized the scope of the
audit wasn’t exactly the same as the one
we have here, but there has been a
number of comments bringing forward
the issue of residential school systems
still impacting our students today. For the
foreseeable future, I think there will
continue to be an impact.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᐊᐱᖅᑯᒻᒥᑦ ᑐᓴᖏᓐᓇᒪ. ᐅᖃᐅᓯᒃᓴᖃᕐᕕᒋᕕᐅᒃ, ᒥᔅ
ᐅᒃᐱᒃ? ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᐃᓵᒃᓯᒪᔪᖃᕈᓐᓃᕐᖓᑦ
ᐊᑎᑯᑎᓐᓂᒃ.

ᒥᔅᑕ ᕘᒐᓴᓐᒧᑦ ᐊᐱᖅᑯᑎᒃᓴᖃᕋᒪ. ᑖᒃᑯᐊ 2009-10−ᒥ
ᖃᐅᔨᓴᕐᓂᒥᓃᑦ ᓄᓇᑦᓯᐊᕐᒥ ᔫᑳᓐᓂᓗ, ᖃᐅᔨᕙᒃᑲ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᒥᓃᑦ ᑖᕙᓂ
ᐊᔾᔨᓪᓚᕆᖏᓐᓂᕆᖏᑕᕋᓗᐊᖓᐃᓛᒃ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᓂᒥᓂᕐᒥᑕ, ᑭᓯᐊᓂ ᐅᖃᐅᓰᑦ
ᑕᐃᒃᑯᐊ ᐊᒃᑐᐃᖃᑦᑕᖓᑕ ᓱᓕᒎᖅ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᕙᒃᑐᒥᓃᑦ ᓱᕈᓯᒃᑯᕕᓕᖕᓄᑦ
ᓯᕗᓂᕆᓂᐊᖅᑕᑎᓐᓄᑦ ᑕᑯᑦᓴᒧᑦ, ᐃᓱᒪᒐᒪ
ᐊᑦᑐᐃᓐᖏᓐᓇᖃᑦᑕᓂᐊᐸᓪᓚᐃᒻᒪᑕ ᓱᓕ.

Through those previous audits, I’m sure
they have been dealing with a lot of
similar issues that we have been dealing
with our education system here in
Nunavut. Do you have any suggestions
for us, as legislators, on how we can help
make improvements to the system? Mr.
Ferguson.

ᑕᕝᕘᓇ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓯᒪᔭᔅᓯᓐᓂ ᐃᓱᒪᒋᓪᓗᒋᑦ,
ᐃᓕᓐᓂᐊᕐᕕᒋᔭᑦᑎᓂᓪᓗ ᐅᓄᖅᑐᑦ
ᐱᓕᕆᖃᑕᐅᓕᕆᓪᓗᓯ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐃᓗᐊᓂ
ᓄᓇᕗᒥ. ᐅᕙᑦᑎᓐᓄᑦ ᐅᖃᐅᓯᓴᖃᖅᑭᓰ,
ᒪᓕᒐᓕᐅᖅᑎᐅᔪᒍᑦ, ᖃᓄᖅ
ᐱᐅᓯᕙᓪᓕᖅᑎᑦᓯᔪᓐᓇᒪᖓᑦᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᓂ
ᒪᓕᒐᓕᐅᖅᑎᐅᓪᓗᑕ? ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. Recognizing that this
particular audit was looking at the
implementation of the Education Act,
throughout the report, we have made a
number of recommendations.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑕᐃᒫᑦᓴᐃᓐᓇᕐᖏᓛᒃ ᑖᒃᑯᐊ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓚᐅᖅᑕᕗᑦ
ᕿᒥᕐᕈᓂᖃᑐᐃᓐᓇᓚᐅᕐᖓᑕ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓᓂᒃ ᒪᓕᒐᐅᑉ, ᑕᕝᕙᓂ
ᐅᓂᒃᑳᓕᐅᖅᐸᓪᓕᐊᓪᓗᑖ, ᐊᑐᓕᖁᔨᓕᐅᖅᓯᒪᒐᑦᑕ
ᐊᒥᓱᑲᓪᓚᖕᓂᒃ. ᑖᒃᑯᐊᖃᐃ, ᐱᒋᐊᕐᕕᒋᓗᒋᑦ
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Really, if you start with the Education
Act as being the overall ambition of
Nunavut, if you want, for what it wants to
do in education, then I think what needs
to happen is there need to be plans with
the milestones. I think what this report
has indicated is the original milestone of
2019-2020 was perhaps overly ambitious
and some of the interim milestones can’t
be met.

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐱᒋᐊᕈᑎᒋᓗᒍ ᓄᓇᕗᒥ,
ᖃᓄᐃᑦᑐᓂᒃ ᓴᖅᑭᕙᓪᓕᐊᒐᓱᒻᒪᖔᑕ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᒃᑯᑦ, ᑕᕝᕙ
ᐸᕐᓇᐅᑎᖃᕆᐊᖃᓐᓂᐊᖅᑐᖅ
ᑎᑭᐅᑎᔭᐅᒐᓱᖃᑦᑕᕆᐊᓕᖕᓂᒃ. ᓇᓗᓇᐃᖅᓯᓯᒪᓗᑎᒃ
ᑕᐃᒪᒃ ᑕᕝᕙ 2019-ᒥ 2020-ᓕᖅᑲᑦ ᑕᕝᕙ
ᑎᑭᐅᑎᔭᐅᒐᓱᒃᑐᑦ ᐱᔭᕇᖅᑕᐅᒐᓱᒃᑐᐃᑦ
ᐊᒥᓲᓗᐊᖅᐸᓪᓚᐃᔪᑦ ᑕᐃᑲᓂ
ᐱᔭᕇᖅᑕᐅᒍᓐᓇᔾᔮᓛᖅᐸᓪᓚᐃᖏᒻᒪᑕ ᐃᓚᖏᑦ
ᑎᑭᐅᑎᔭᐅᓯᒪᓕᕋᓗᐊᕐᓗᑎᒃ.

Having that type of a plan with
milestones, with the department reporting
on its progress, and with hearings on it
making progress, I think that’s really the
key to pushing this file forward, if you
want. The Education Act lays out what
the ambition is. The department has to
work within that to try to determine what
it can do and when it can do it. As long as
there is a good dialogue and reporting
back on whether it’s being able to be
successful or not, then if not, why not,
adjustments can be made and I think
progress can be made on this file.

ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᑐᕌᒐᒃᓴᖃᖅᑲᑕ,
ᑕᐃᒍᖅᓯᒪᓪᓚᕆᑦᑕᒥᓂᒃ, ᑕᐃᒫᒃ ᐊᒻᒪᓗ
ᑎᑭᐅᑎᔭᐅᒐᐃᑉᐸᑕ, ᐅᓂᒃᑳᕆᔭᐅᑦᓯᐊᖃᑦᑕᕐᓗᑎᒃ
ᐊᖅᑯᑎᓪᓚᕆᐅᔪᓐᓇᖅᑐᖅ ᑖᒃᑯᓂᖓ
ᐱᕙᓪᓕᐊᒍᒪᓂᐊᕐᓂᕈᑦᓯ. ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᓇᓗᓇᐃᖅᑐᐃᔪᖅ ᑭᓱᓂᒃ ᓴᖅᑮᒍᒪᒻᒪᖔᑕ
ᓄᓇᕘᒥᐅᑕᐃᑦ. ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᖃᖓᒃᑯᑦ ᐱᒍᓐᓇᖅᓯᒐᐃᒍᑎᒃ.
ᐊᑐᓕᖅᑎᒃᓯᕙᓕᐊᖃᑦᑕᕈᓐᓇᓐᖑᓱᒃᑲᓗᐊᖓᑕ
ᐊᐅᓚᑦᓯᐊᒻᒪᖔᑕᓗ, ᐊᐅᓚᑦᓯᐊᖏᒻᒪᖔᑕ,ᓗ
ᖃᐅᔨᓴᕐᓗᑎᒃ, ᐊᐅᓚᒃᓯᐊᖏᒐᐃᑉᐸᑕ ᖃᐅᔨᖃᑦᑕᕐᓗᑎᒃ
ᓱᒻᒪᑦ ᐊᐅᓚᑦᓯᐊᖏᒻᒪᖔᑕ ᐃᓱᒪᔪᖓ ᑕᐃᒫᒃ
ᓯᕗᒧᐊᒃᐸᓪᓕᐊᒍᓐᓇᖅᑑᒐᓗᐊᑦ ᐱᕙᓪᓕᐊᓗᑎᒃ.

In the other audits we have done, we have
noticed in the other territories similar
issues in terms of attendance and
graduation rates. We do note in paragraph
4, which there has been a lot of
discussion about, that there are a number
of factors that complicate the problem
here. Even something like the household
food insecurity question, we’re not in any
way saying that the breakfast programs
don’t work. What we’re saying is in
Nunavut, there are those types of issues,
which means there are programs that
need to be put in place to try to deal with
those issues, as well as just delivering
straight education.
That again all comes back to
understanding what the factors are and
understanding what the obstacles are.

ᐊᓯᖏᓐᓂᓪᓕ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᓯᒪᔭᑦᑎᓐᓂ ᐊᓯᖏᓐᓂ,
ᑲᓇᑕᐅᑉ ᐊᕕᒃᑐᖅᓯᒪᓂᕋᓛᖏᓐᓂ ᑕᒪᒃᑯᓂᖓᑦᑕᐅᖅ
ᐱᔾᔪᑎᖃᖅᓯᒪᖕᒥᔪᑦ ᐅᐸᖃᑦᑕᕐᓂᐅᖃᑦᑕᖅᑐᓂᒃ ᐊᒻᒪ
ᐱᔭᕇᖏᓐᓂᐅᖃᑦᑕᖅᑐᓂᒃ. ᑕᕝᕙᓂ 4−ᖓᓂ,
ᓈᓴᐅᑎᖓᓂ ᐅᖃᐅᓯᐅᓪᓗᐊᑲᓪᓚᒻᒪᑦ, ᐱᔾᔪᑎᐅᒻᒪᑕ.
ᓴᓂᕌᓂᖔᖅᑐᐃᑦ ᐱᔭᕆᐊᑦᑐᐃᖃᑦᑕᖅᑐᐃᑦ ᐊᖏᕐᕋᒥ
ᓂᕿᑦᓴᖃᑦᓯᐊᖏᓐᓂᖅ ᐊᐱᖅᑯᑦ, ᑖᓐᓇ ᐃᓚᒋᔭᐅᓪᓗᓂ
ᐅᖃᖏᒃᑲᓗᐊᖅᑐᒍᑦᓕ ᐅᓪᓛᕈᒻᒥᑕᕐᓂᐅᖃᑦᑕᖅᑐᖅ
ᐊᐅᓚᒃᓯᐊᖏᓐᓂᕋᖅᑐᒋᑦ. ᐃᒫᖓᖅ ᐅᖃᖅᑐᒍᑦ ᓄᓇᕗᒥ,
ᑕᐃᒪᐃᑦᑐᓂᒃ ᐃᓱᒫᓘᑎᖃᕆᐊᖃᖅᐸᒃᑲᑦᓯᓕ, ᑕᐃᒫᓪᓗ
ᑐᑭᖃᓯᓪᓗᓂ ᐃᓱᒫᓘᑎᑕᖃᕐᖓᑦ
ᐱᓕᐊᕆᐊᖑᒐᓱᖃᑦᑕᐃᓐᓇᕆᐊᖃᕐᖓᑕ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐊᑦᑐᐊᓂᖃᕐᖓᑕ
ᐃᓕᓐᓂᐊᕐᓂᕆᓂᐅᖏᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ.

ᑕᕝᕙ ᐊᐳᖅᑕᕈᑎᖏᑦ ᑭᓲᒻᒪᖔᑕ
ᑐᑭᓯᒐᓱᐊᖅᓯᒪᓚᐅᕋᑦᑎᒍᑦ ᓱᒻᒪᑦ
ᓄᖅᑲᖓᔾᔪᑕᐅᖃᑦᑕᕐᒪᖔᑕ.
ᐊᑐᓕᖅᑎᑕᐅᒐᓱᒃᑎᓪᓗᒋᑦ ᑕᐃᒧᓐᖔᑦᑎᐊᖅᓯᒪᔪᖅ
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Having the overall plan that was laid out
in the Education Act and then knowing
that there is a way to actually implement
that and monitor that implementation, I
think that’s the way forward.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᒥ ᖃᐅᔨᒪᓗᒋᓪᓗ .
ᑖᒃᑯᐊ ᑐᑭᓯᓯᒪᒍᑦᑎᒍᑦ
ᓯᕗᒧᐊᒃᓯᐊᕈᓐᓇᓂᖅᓴᐅᓂᐊᖅᐸᓪᓚᐃᒐᑦᑕ
ᐃᖏᕐᕋᑦᑎᐊᖁᓪᓗᒍ, ᑕᐃᒪᐃᑦᑑᓇᓱᒋᔭᕋ.

Chairman: Thank you very much for
that response, Mr. Ferguson. A similar
question to Ms. Okpik. Has there been
any type of communication with other
jurisdictions who are living through some
of the same challenges that we’ve had
with the legacy of the residential schools
on how to overcome some of the
challenges? Has there been any type of
research done on how we can get the
mindset of our students and the parents of
those students to move on? We will never
forget it, but I think our students are still
suffering today with that legacy. Have
there been any best practices or any
meetings with other jurisdictions at your
level to discuss some of the issues and
how to counteract some of them? Thank
you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᕌᓗᒃ ᑕᐃᒫᒃ
ᑭᐅᒐᕕᑦᑕᐅᖅ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅ ᐅᒃᐱᒃᑕᐅᖅ
ᐊᐱᕆᔭᐅᖅᑲᐅᒻᒥᒻᒪᑦ. ᑕᖅᑲᒃᑯᐊ ᓂᕈᐊᑕᐅᓯᒪᕕᐅᔪᐃᑦ
ᐊᓯᕗᑦ ᐊᐱᖅᓱᖅᑕᐅᖃᑦᑕᖅᓯᒪᕚᑦ ᑕᐃᒫᑦᑕᐅᖅ
ᐱᔭᕆᐊᑐᔪᖅᓯᐅᖃᑦᑕᖅᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᒥᓂᕐᓂᑦᑕᐅᖅ ᑎᒍᒥᐊᖅᑐᐃᑦ
ᖃᓄᖅ ᐊᑦᑐᓱᓐᓇᖅᑐᓂᒃ ᐋᓐᓂᒍᐃᔪᓐᓇᖅᓯᒪᖕᒪᖔᑕ?
ᖃᐅᔨᓴᖅᑕᐅᓯᒪᕚ ᖃᓄᖅ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ
ᐊᓈᓇᒃᑯᖏᓪᓗ ᐊᑖᑕᒃᑯᖏᓪᓗ ᐃᓱᒪᒍᓐᓇᖅᓯᕗᑦ
ᐊᓂᒍᐃᒋᐊᖁᓪᓗᒋᑦ ᑕᒪᑐᒥᖓ?
ᐳᐃᒍᓚᐅᖅᓯᒪᔾᔮᓐᖏᑦᑕᕋᓗᐊᕗᑦ, ᑕᒪᓐᓈ ᑭᓯᐊᓂ ᐃᓕᒃᓯ
ᐃᖅᑲᓇᐃᔮᖏᓐᓂ ᖃᐅᔨᓯᒪᕕᓯᐅᒃ ᐃᓕᔅᓯᐅᓪᓗᓯ
ᑲᑎᒪᖃᑎᖃᖃᑦᑕᖅᑎᓪᓗᓯ ᐊᓯᑦᑎᓐᓂ
ᐅᖃᐅᓯᕆᔭᐅᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᖃᓄᖅ
ᓱᒋᐊᖅᑕᐅᕕᖃᒻᒪᖔᑕ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) On a
number of occasions, because education
is a provincial/territorial/jurisdictional
responsibility, there is no federal minister
of education. However, since the early
‘60s, there has been a Council of
Ministers of Education Canada where all
Ministers of Education meet twice a year.
Starting about two years ago, the Truth
and Reconciliation Commission made a
presentation to what we call CMEC,
which is the acronym for this council,
and there was a lot of dialogue about
residential school and what was
happening in different jurisdictions. At
the pan-Canadian level, we have an idea
of what’s happening and/or what’s not
happening.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦ,ᒃ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓚᖏᓐᓂᒃ ᐱᓯᒪᔪᓂ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑲᓇᑕᒥ
ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᓄᑦ ᑲᒪᒋᔭᒃᓴᐅᑕᐅᒻᒪᑦ, ᒐᕙᒪᑐᖃᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒥᓂᔅᑕᖃᓐᖏᓚᕿᔪᑦ. ᑭᓯᐊᓂ,
1960 ᐱᒋᐊᓕᓵᕐᓂᖏᓐᓂ ᑲᑎᒪᔨᖃᖅᓯᒪᔪᖅ
ᒥᓂᔅᑕᐅᖃᑎᒌᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᓇᑕᒥ
ᑕᐃᒪᐃᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒥᓂᔅᑕᐅᔪᓕᒫᑦ
ᑲᑎᖃᑦᑕᓲᖑᔪᑦ ᒪᕐᕈᐃᖅᓱᖅᑐᑎᒃ ᐊᕐᕌᒍᑕᒫᑦ.

ᐊᒻᒪᓗ ᐊᕐᕌᒎᖅᑲᐃ ᒪᕐᕉᒃ ᐊᓂᒍᖅᓯᒪᓕᖅᐳᑦ, ᑕᐃᒃᑯᐊ
ᑭᒡᓕᓯᓂᐊᖅᑎᑦ ᐅᓂᒃᑳᓕᐅᓚᐅᖅᓯᒪᖕᒪᑕ CMEC-ᑯᓐᓄᑦ,
ᑖᒃᑯᓂᖓ ᑲᑎᒪᔨᐅᔪᓂᒃ ᒥᓂᔅᑕᐃᑦ ᓇᓗᓇᐃᒃᑯᑕᐅᕙᑦᑐᖅ
ᓇᐃᓈᖅᓯᒪᓪᓗᓂ, ᐊᒻᒪᓗ ᐅᖃᐅᓯᖃᕈᓘᔭᓚᐅᖅᓯᒪᒻᒪᑕ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᕙᑦᑐᒥᓂᕐᓂᒃ
ᖃᓄᐃᑦᑐᖃᖅᐸᑦᑐᒥᓂᐅᓂᖓᓂᓪᓗ ᐊᔾᔨᒌᓐᖏᕈᓘᔭᖅᑐᓂ
ᐊᕕᑦᑐᖅᓯᒪᐅᖅᑐᓂ. ᑕᐃᒪ ᑲᓇᑕᓗᒃᑖᒧᑦ
ᐱᓕᕆᕙᑦᑐᑎᒍᑦ, ᖃᐅᔨᒪᐸᓗᒃᐳᒍᑦ ᓱᔪᖃᓕᕐᒪᖔᑦ
ᓱᔪᖃᓐᖏᓐᓂᖓᓂᓪᓘᓐᓃᑦ.
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As a result of that, Nunavut started
working very closely with the Northwest
Territories to develop residential school
curriculum. Not this past year, but the
year before, we in-serviced the
curriculum and launched it in
Yellowknife with all social studies
teachers from both the Northwest
Territories and Nunavut. From there, we
did a review of the piece of the
curriculum for any adoptions that need to
be made to that piece of curriculum.
We were very honoured to host the very
first CMEC meeting here in July in
Iqaluit. Our previous Minister of
Education, Premier Eva Aariak, did a
presentation to all the members and it
was so very well received that they came
up with the agreement that the rest of the
jurisdictions would follow suit and
introduce mandatory residential school
curriculum. So that’s where the statement
was made that the first two jurisdictions
were Nunavut and the Northwest
Territories to create mandatory
curriculum. We look forward to seeing
what other jurisdictions are doing in
terms of implementing.

ᑕᒪᓐᓇ ᐱᓪᓗᒍ ᓄᓇᕗᑦ ᐱᓕᕆᖃᑎᖃᒻᒪᕆᓕᓚᐅᖅᑐᖅ
ᓄᓇᑦᑎᐊᕐᒥᐅᓂᒃ ᐋᖅᑮᔪᒪᓪᓗᑎᒃ ᑐᔪᕐᒥᕕᓐᓂ
ᐃᓕᓴᕐᕕᐅᕙᑦᑐᒥᓂᕐᓂᒃ ᐃᓕᓴᐅᑎᑦᓴᒥᒃ. ᑕᕝᕙᓂ
ᐊᕐᕌᒍᒥᐅᖏᑦᑑᒐᓗᐊᖅ, ᑭᓯᐊᓂ ᐊᕐᕌᓂᐅᓚᐅᖅᑐᖅ,
ᓇᒻᒥᓂ ᐱᓕᕆᐊᕆᒋᐊᓯᓚᐅᖅᓯᒪᕙᕗᑦ ᐃᓕᓴᐅᑎᒃᓴᖅ
ᓴᖅᑭᒋᐊᖅᑐᒋᓪᓗ ᔭᓗᓇᐃᒥ ᐃᓚᐅᔪᐃᓐᓇᐅᓪᓗᑎᒃ
ᐃᓅᓯᕐᒥᒃ ᐃᓕᓴᐃᕙᑦᑐᑦ ᑕᒪᒃᑮᓐᓂ ᓄᓇᑦᑎᐊᕐᒥ
ᓄᓇᕗᒻᒥᓗ. ᑕᒡᕙᓐᖓᑦ, ᕿᒥᕐᕈᓕᓚᐅᖅᓯᒪᒻᒥᔭᕗᑦ
ᐃᓕᓴᐅᑎᒃᓴᐅᔪᖅ ᐋᖅᑭᒋᐊᖅᑕᐅᔪᖃᕆᐊᖃᖅᐸᑦ
ᐃᓚᓕᐅᕆᔪᖃᕆᐊᖃᖅᐸᓘᓐᓃᑦ ᑖᑉᓱᒧᖓ
ᐃᓕᓴᐅᑎᒃᓴᐅᔪᒧᑦ.
ᐅᐱᒍᓱᒻᒪᕆᓚᐅᕐᒥᔪᒍᓪᓗ ᓯᕗᓪᓕᐸᑦᑎᐊᒥ
ᑐᓐᖓᓱᒃᑎᒃᓯᔭᕆᐊᑦᓴᖅ CMEC-ᑯᑦ ᑲᑎᒪᓂᑦᓴᖓᓂᒃ
ᑕᒫᓂ ᔪᓚᐃᖑᑎᓪᓗᒍ ᐃᖃᓗᖕᓂ. ᓯᕗᓂᐊᓂᓗ
ᒥᓂᔅᑐᕆᓚᐅᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑕᐃᓐᓇ
ᓯᕗᓕᐅᖅᑎᕆᓚᐅᖅᑕᕗᑦ ᐄᕙ ᐋᕆᐊᒃ,
ᐅᓂᒃᑳᕈᕇᓐᓇᓚᐅᖅᓯᒪᓪᓗᓂᐅᒃ ᐃᓚᐅᕝᕕᖃᖅᑐᓕᒫᓄᑦ
ᐊᒻᒪᓗ ᐱᐅᒋᔭᐅᓗᐊᕐᓂᑯᒧᑦ ᑖᒃᑯᐊ
ᐊᖏᕈᑎᓕᐅᓕᓚᐅᖅᓯᒪᔪᑦ ᐊᓯᖏᑦᑕᐅᖅ
ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᑦ ᒪᓕᒃᓴᐅᑎᒐᔭᕐᓂᕐᒥᓂᒃ
ᓴᖅᑮᒐᔭᕐᓗᑎᓪᓗ ᐊᑐᓕᖅᑎᑕᐅᑦᓴᐃᓐᓇᕆᐊᖃᕋᔭᖅᑐᒥᒃ
ᐃᓕᓐᓂᐊᕆᐊᖅᐸᑦᑐᒥᓂᑦ ᐱᓪᓗᒋᑦ
ᐃᓕᓴᐅᑎᐅᓇᔭᖅᑐᓂᒃ. ᑕᐃᑲᓐᖓᑦ ᑕᐃᒪ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᐅᓚᐅᖅᓯᒪᕗᖅ. ᓯᕗᓪᓕᖅᐹᖑᓚᐅᖅᑑᒃ ᑖᒃᑯᐊ
ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᓂ ᓄᓇᕗᑦ ᐊᒻᒪᓗ ᓄᓇᑦᑎᐊᖅ
ᒪᓕᑦᓴᐃᓐᓇᕆᐊᓕᒻᒥᒃ ᐃᓕᓴᐅᑎᓕᐅᒋᐊᓕᖅᑐᑎᒃ.
ᓂᕆᐅᓐᓂᖃᑦᑎᐊᒻᒪᕆᑉᐳᒍᓪᓗ ᖃᓄᖅ ᐊᓯᕗᑦ
ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᐃᑦ ᖃᓄᐃᓕᐅᖅᐸᓪᓕᐊᓕᕐᓂᖏᓐᓂᒃ
ᐊᑐᓕᖅᑎᑦᓯᕙᓪᓕᐊᓂᕐᒧᑦ.

That’s the piece of work that we have
done specifically with residential school.
(interpretation) Thank you, Mr.
Chairman.

ᑕᐃᒪᐃᒻᒪᑦ, ᐄ, ᑕᒡᕙ ᑖᓐᓇ ᐱᓕᕆᐊᕆᓪᓗᐊᑕᖅᓯᒪᕙᕗᑦ
ᐃᓕᓐᓂᐊᕐᕕᐅᕙᑦᑐᒥᓂᑦ ᐱᓪᓗᒋᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: I very much appreciate that
answer. I just had a name added to my
list. Mr. Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓕᑦᑎᐊᖅᐳᖓ
ᑭᐅᑦᑎᐊᕋᕕᑦ. ᐊᑎᖁᑎᒋᔭᕐᓄᑦ ᐱᖃᓯᐅᑎᔪᓐᓇᕋᒃᑯ. ᒥᔅᑐ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. If I can go back to No. 9
on page 4.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᕙᓂ
ᑎᑎᕋᖅᓯᒪᓂᖓᓂ 9, ᒪᒃᐱᖅᑐᒐᖓ 4,
ᐅᑎᕐᕕᒋᓚᐅᑲᒍᓐᓇᕈᒃᑯ.

Chairman: We’re still on 1 to 5. Thank
you, Mr. Enook. That being said, any
general comments or questions on

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᓱᓕ 1−ᒥᑦ 5−ᒧᑦ
ᐊᑐᐊᕐᓂᖓᓃᒃᑲᑦᑕ ᓱᓕ ᒫᓐᓇ, ᒪᒥᐊᓇᖅ, ᒥᔅᑐ ᐃᓄᒃ.
ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᐄ, ᑕᐃᒪᐃᒻᒪᑦ,
ᐅᖃᐅᓯᒃᓴᖃᖅᑐᖃᖅᐸ
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paragraphs 6 through 9? Mr. Enook.

ᓈᓴᐅᑎᓂ 6-ᒥᑦ 9-ᒧᑦ? ᒥᔅᑕ ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. I just want clarification on
No. 9 from Mr. Ferguson. On paragraph
9, you state that “Approximately 85
percent of Nunavummiut speak an Inuit
language…” I also know that you looked
at the Education Act and the progress of
implementation.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇ 9
ᑐᑭᓯᒋᐊᕈᒪᓪᓗᒍ ᒥᔅᑐ ᕘᒐᓴᓐ. ᑖᒡᕙᓂ 9-ᒥ
ᐅᖃᐅᓯᖃᕋᑦᓯ “ᐃᓄᐃᑦ ᐅᖃᓯᖃᕐᓂᖏᓐᓂᒃ ᐃᓛᒃ, 85
ᐳᓴᓐ ᓄᓇᕗᒻᒥᐅᒡᒎᖅ ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖃᕐᒪᑕ...” ᐊᒻᒪ
ᖃᐅᔨᒪᓪᓗᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᓂᒃ
ᕿᒥᕐᕈᓚᐅᖅᑐᓯ ᖃᓄᕐᓗ ᑲᔪᓯᕙᓪᓕᐊᓂᖓᓂᒃ.

However, in Nunavut, we have the Inuit
Language Protection Act. Section 8 of
the Inuit Language Protection Act
specifies the rights of children enrolled in
Nunavut school programs receive
Inuktitut language instruction. They have
the right to Inuktitut language instruction
from K to grade 3.

ᑭᓯᐊᓂ, ᑕᐃᑲᓂ ᒪᓕᒐᖅᑕᖃᕐᒥᒻᒪᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ,
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓄᑦ ᓴᐳᒻᒥᔭᐃᓂᕐᒧᑦ ᒪᓕᒐᖅ.
ᑕᐃᑲᓂ ᑎᑎᕋᖅᓯᒪᓂᖓᓂ 8-ᒥ ᐅᖃᖅᓯᒪᔪᖃᕐᒪᑦ
ᐃᓄᒃᑎᑐᒡᒎᖅ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᒪᔪᖃᖅᐸᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓐᓇᖅᑐᖃᕆᐊᓕᒃ. ᑕᕝᕙᓂ
ᐱᓗᐊᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᒍᕇᑦ 3-ᒧᑦ ᑎᑭᓪᓗᒍ.

Now, I know that you audited the Act.
However, did you also look into the Inuit
Language Protection Act when you were
doing your audit? Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Enook. Mr.
Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I guess the short answer is no,
we didn’t look at that other piece of
legislation. Certainly, as is obvious from
this audit report, the bilingual education
aspect of the Education Act was a
significant component of what we did
look at under the Education Act, but we
did not look at the Inuit Language
Protection Act during this audit.

ᑖᓐᓇ ᖃᐅᔨᒪᒐᓗᐊᖅᑐᖓ ᐱᖁᔭᖅ ᐃᒻᒥᒃᑰᖅᑐᖅ.
ᖃᐅᔨᓴᓚᐅᖅᑕᑦᓯ ᓯᓚᑖᒍᑦ. ᑭᓯᐊᓂ ᑖᓐᓇ ᐱᖁᔭᖅ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓐᓂᒃ ᓴᐳᒻᒥᔭᐃᓂᕐᒧᑦ ᐱᖁᔭᖅ
ᑕᑯᓇᖃᓯᐅᑎᓚᐅᖅᐱᓯᐅᒃ? ᑖᔅᓱᒥᖓ ᑕᑯᓇᒃᑎᓪᓗᓯ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐃᓄᒃ. ᒥᔅᑐ
ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᒻᒪᓗᖃᐃ ᓇᐃᑦᑐᒥᒃ ᑭᐅᓇᔭᕈᒪ ᐋᒃᑲ,
ᑕᑯᓇᓚᐅᓐᖏᓚᒍᑦ ᐊᓯᐊᓂᒃ ᒪᓕᒐᐅᔪᒥᒃ. ᑭᓯᐊᓂ,
ᓇᓗᓇᕋᓂ ᑖᒃᑯᓇᓂ ᖃᐅᔨᓴᖅᑕᐅᓂᑯᓂᒃ ᐅᓂᒃᑳᖏᓐᓂ
ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ ᐅᖃᐅᓯᕐᒥᒃ ᐃᓕᓴᐃᓂᐅᒋᐊᖃᖅᑐᖅ
ᒪᓕᒐᕐᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᓪᓗᐊᑕᕆᓚᐅᕐᒪᒍ
ᕿᒥᕐᕈᓚᐅᖅᑕᑎᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᐅᔪᒥ, ᑭᓯᐊᓂ, ᑕᑯᓇᓚᐅᓐᖏᓚᒍᑦ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖓᓂ ᓴᐳᔾᔨᒍᑎᒃ ᐱᖁᔭᖅ ᕿᒥᕐᕈᐊᓚᐅᓐᖏᑕᕗᑦ.

Chairman: Thank you, Mr. Ferguson.
Mr. Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. Ms. Okpik, I would like
to ask you: how does the Inuit Language

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒥᔅ ᐅᒃᐱᒃ
ᐊᐱᕆᓚᐅᕐᓚᒋᑦ: ᑖᓐᓇ ᐱᖁᔭᖅ ᓄᓇᕗᒻᒥ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᓐᓄᑦ ᓴᐳᒻᒥᔭᐃᓂᕐᒧᑦ ᐱᖁᔭᖅ, ᖃᓄᖅ
ᐊᒃᑐᐃᓂᖃᖅᑎᒋᕙ ᐃᖏᕐᕋᓯᑎᑦᑎᓇᓱᐊᖅᑎᓪᓗᓯ
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Protection Act in Nunavut affect the
implementation of the Education Act?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. If we look at the
Education Act and also the Inuit
Language Protection Act, we look at
them as the same. We don’t differentiate
between the two. One protects the other.
In our mandate, we protect it as well.
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. The Education Act states
that the elders have to be more involved
in education. The fact that our elders
have to be more involved in the schools,
it’s written there. We want our cultures,
traditions, and values of Inuit taught in
the schools. Right now, in your
department, while trying to include the
elders into our school system, what is the
biggest hindrance to involving elders?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We have funding
available to the local DEAs in the amount
of $1.6 million for elder involvement. It’s
explained in the Act that a Minister can
certify an elder. They can use that, but
it’s not limited to that. If a DEA wants to
hire an elder, then they can access some
of that $1.6 million.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᐅᔪᒥᒃ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖓ ᑕᑯᓐᓇᕈᑦᑎᒍᑦ
ᐊᒻᒪ ᑕᐃᓐᓇ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓐᓂᒃ ᓴᐳᒻᒧᐃᔪᖅ
ᑕᐃᓐᓇ ᐊᑐᐊᒐᖓ, ᐊᑕᐅᓯᐅᖃᑎᒌᒃᑑᒃ.
ᐊᑐᓃᖓᑎᓐᖏᑕᕗᑦ. ᑕᐃᓐᓇ ᓴᐳᒻᒧᐃᔭᐅᔾᔪᑎᖓᓂ
ᐃᓚᖓᓂ ᐅᖃᑦᑕᖅᑯᖅ. ᑭᓯᐊᓂ ᐅᕙᒍᑦᑕᐅᖅ
ᐊᑐᐊᒐᖏᑎᒍᑦᑕᐅᖅ, ᓇᓗᓇᐃᖅᑐᖅᓯᒪᓐᖏᒻᒪᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.
ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᔅᓱᒧᖓ ᓱᓕ. ᑕᒪᒃᑯᐊ
ᒪᓕᒐᕗᑦ ᐅᖃᐅᓯᖃᕐᒪᑕ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᕐᒥᒃ ᐅᖃᐅᓯᖃᕐᒪᑦ ᐃᓐᓇᖁᑎᕗᑦ
ᐃᓚᐅᒃᑲᓐᓂᕆᐊᓖᑦ ᐊᑲᐅᓐᖏᓕᐅᖅᐱᑖ ᑐᓴᖅᓴᐅᓕᖅᐹᑦ
ᒪᒥᐊᓇᖅ. ᑕᒪᒃᑯᐊ ᐃᓐᓇᖁᑎᕗᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ
ᐃᓚᐅᒃᑲᓐᓂᕆᐊᖃᕐᓂᖏᓐᓂᒃ ᑕᐃᑲᓂ
ᑎᑎᕋᖅᓯᒪᔪᖃᕐᒪᑦ, ᑕᒪᒃᑯᐊ ᐱᖅᑯᓯᕗᑦ, ᐃᓕᖅᑯᓯᕗᑦ,
ᐅᒃᐱᕆᔭᕗᑦ ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᑦᑕ ᐃᓗᐊᓃᖁᓪᓗᒋᑦ.
ᒫᓐᓇᐅᔪᖅ, ᐱᓕᕆᕕᒋᔭᓯ ᐃᓗᐊᓂ ᐃᓐᓇᐃᑦ
ᐃᓐᓇᖁᑎᕗᑦ ᖃᓪᓗᓈᑎᑐᑦ Elders
ᐃᓚᐅᑎᓇᓱᐊᖅᖢᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᖁᑎᑦᑕ ᐃᓗᐊᓂ
ᑭᓱᒥᒃ ᐃᓗᐊᓐᖏᓕᐅᕈᑎᓂᖅᐹᖑᖃᑕᐅᕙ ᑭᓱ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑮᓇᐅᔭᓂᑦ
ᒪᓂᒪᐃᑎᑦᑎᒐᓗᐊᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᓄᓇᓕᓐᓂ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓂᒃ ᑕᐃᒃᑯᐊ ᑲᑎᒪᔨᐅᔪᓄᑦ
$1.6 ᒥᓕᐊᓐᖑᔪᓂᒃ ᐃᓐᓇᕐᓄᑦ ᑐᕌᖓᔪᓂᒃ. ᑖᒃᑯᐊ
ᑮᓇᐅᔭᐃᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᑲᐃᓐᓇᕈᒪᑉᐸᑕ ᑕᐃᒃᑯᐊ
ᐱᖁᔭᕐᔪᐊᖅ ᐃᓗᐊᒍᑦ ᓇᓗᓇᐃᖅᑐᖅᓯᒪᒻᒪᑕ ᒥᓂᔅᑕ
ᐃᓐᓇᖅ ᐃᓄᒃᓯᐅᑎᓕᕆᔨᖑᖅᑎᑦᑎᔪᓐᓇᖅᑐᖅ. ᑖᓐᓇ
ᐊᑐᖅᑕᐅᔪᓐᓇᖅᖢᓂ ᑭᓯᐊᓂ
ᓄᖅᑲᖔᕈᑕᐅᔪᓐᓇᖏᒻᒥᔪᖅ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᓄᓇᓕᓐᓃᑦᑐᑦ ᐃᓐᓇᕐᓂᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔪᒪᑉᐸᑕ
ᑖᒃᑯᓄᖓ ᐃᓐᓇᖅᓯᐅᑎᓄᑦ ᑮᓇᐅᔭᓄᑦ $1.6 ᒥᓕᐊᓐ
ᐊᑐᐃᓐᓇᐅᔪᓄᑦ ᐊᑐᕈᓐᓇᑎᐊᖅᑐᑦ.

In some communities, I have heard from
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two communities, they no longer have
any elders left. That’s what we have
heard. I think that’s one of the biggest
problems with that program. They also
have to fill out forms to access the
funding if they want to hire elders, and
then they have to go through a criminal
records check. Sometimes they delay
things. Thank you, Mr. Chairman.

ᐃᓚᖏᓐᓂ ᓄᓇᓕᓐᓂ, ᐃᒻᒪᖃ ᒪᕐᕉᓐᓂᒃ ᑐᓴᖅᓯᒪᔪᒍᑦ,
ᐃᓐᓇᖁᑎᖃᕈᓐᓃᕐᒪᑕᒎᖅ. ᐃᒫᒃ ᑐᓴᖅᓯᒪᓪᓗᑕ. ᑖᓐᓇ
ᑕᕝᕙᖃᐃ ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᓂᖅᐹᖑᖃᑕᐅᓯᒪᔪᖅ. ᐊᒻᒪ
ᑕᐃᒃᑯᐊ ᐃᓛᓐᓂᒃᑯᑦ ᑕᑕᑎᕆᔭᕆᐊᖃᓲᖑᒻᒪᑕ ᑖᒃᑯᐊ
ᐃᓐᓇᕐᓂᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔪᒪᑉᐸᑕ, ᐊᒻᒪᓗ ᒪᑯᐊ
ᐸᓖᓯᒃᑯᑎᒍᑦ ᒪᑯᐊ ᒪᐅᓇᕗᑦ
ᖃᐅᔨᓴᖅᑕᐅᔭᕆᐊᖃᓲᖑᒻᒪᑕ. ᑕᒪᒃᑯᐊ ᑕᕝᕙ ᐃᓛᓐᓂᒃᑯᑦ
ᐊᑯᓂᐅᒍᑕᐅᓲᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I have one question for the
department. It talks on No. 7 here about,
in the olden days, “the Eastern Arctic
operated under the mandate of three Inuit
school boards, which were equivalent to
school boards in the provinces.” When
1999 came around, they got rid of those
school boards and amalgamated the
system into one. I’m wondering: in your
opinion, do you think that had a negative
impact in the delivery of education here
in Nunavut? Thank you.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᑕᐅᓯᕐᒥᒃ ᐊᐱᖅᑯᑎᔅᓴᖃᖅᑐᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᓈᓴᐅᑎᓕᒃ 7-ᖓᓂᒃ
ᐱᔾᔪᑎᓕᒃ, ᑕᕝᕙᓂ ᐅᐊᑦᑎᐊᕈ, “ᑖᒃᑯᐊ ᑲᓇᑕᐅᑉ ᒫᓂ
ᑲᓇᓐᓇᖓᓂᒥᐅᑕᐃᑦ ᐱᖓᓱᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᕐᔪᐊᖃᖅᑐᑎᑦ.” 1999-ᒥᓕ ᑕᐃᒃᑯᐊ ᑲᑎᒪᔨᕐᔪᐊᖅ,
ᐲᔭᖅᑕᐅᓚᐅᖅᓯᒪᒻᒪᑕ ᑲᑎᖅᓱᖅᑕᐅᓪᓗᑎᑦ ᐊᑕᐅᑦᑎᒧᑦ.
ᑲᖐᓱᒃᑲᒪᓕ: ᐃᓱᒪᒐᒪᐃᓛᒃ, ᑖᓐᓇ
ᐱᐅᓐᖏᓕᕚᓪᓕᑎᑦᑎᓂᖅᑳ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ ᑕᒫᓂ
ᓄᓇᕗᒻᒥ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) It’s
kind of hard for me to provide an opinion
because I wasn’t an administrator within
the days of the divisional boards. I can
only speak to what happened after the
divisional boards were dissolved. The
one thing I can say, though, is that there
was a major disconnect between district
education authorities and the Department
of Education during that time. So there’s
a bit of history.
The very first government mandate, a
made-in-Nunavut Education Act, that
mandate was given to the Department of

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ
ᐃᓱᒪᒋᔭᓐᓂᒃ ᐅᖃᕆᐊᔅᓴᖅ ᐊᔪᕐᓇᕐᒪᑦ. ᑕᐃᔅᓱᒪᓂ
ᑲᑎᒪᔨᐅᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐊᓪᓚᕕᒻᒥ ᐃᖅᑲᓇᐃᔭᓚᐅᖅᓯᒪᓐᖏᓐᓇᒪ.
ᐅᖃᐅᓯᖃᕈᓐᓇᖅᑐᖓ ᑭᓯᐊᓂ ᑭᖑᕐᖓᒍᑦ
ᓄᖑᑎᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᑲᑎᒪᔨᖏᑦ. ᐅᖃᕈᓐᓇᕐᒥᔪᖓ, ᐃᓕᔅᓯᓐᓄᑦ,
ᐅᓄᑲᓪᓚᑦᑐᓂᒃ ᐱᑐᒃᓯᒪᔪᓐᓃᓚᐅᕐᒪᑕ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ ᐱᓕᕆᕕᖓ
ᐃᓕᓐᓂᐊᑐᓕᕆᔨᒃᑯᑦ. ᑕᐃᔅᓱᒪᓂ
ᐊᒃᑐᐊᖃᑎᒌᒍᓐᓃᓚᐅᖅᓯᒪᒻᒪᑕ.

ᑕᐃᔅᓱᒪᓂ ᒐᕙᒪᒃᑯᑦ ᑎᓕᔭᐅᓯᒪᔾᔪᑎᒋᔭᖓ ᓄᓇᕗᒻᒥ
ᓴᓇᔭᐅᓯᒪᔪᓂᒃ ᐱᖁᔭᓕᐅᖅᑕᐅᖁᔭᐅᓚᐅᖅᓯᒪᒻᒪᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᐱᓕᕆᕕᖓ ᑕᐃᔅᓱᒪᓂ. 2002ᖑᓕᖅᑎᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ
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Education on that day. In 2002, the
Education Act died on the order [paper].
The intent was to create an Act right
away, but the boards were dissolved, so
all of a sudden, you had the 25 district
education authorities that were out there
operating without cohesion. Even though
there were regional school operations, it
was a totally different way of
functioning. So all of a sudden, you had
regional school operations that were
starting up and operating under a
different structure that wasn’t a board
structure.
By the time 2008 came and all the
consultations that took place, we heard a
lot of feedback from DEAs that they
really felt that there wasn’t the unity that
they had previously and being
represented. Hence, just before the
Education Act was passed, there was the
creation of the coalition of district
education authorities, which ended up
getting embedded into the Education Act
and getting funded.
So even though their role has changed
significantly, our approach to the powers
and responsibilities for district education
authorities differed with the new
Education Act. In essence, they had more
authority at the local level than they do
now. For example, because we’re the
Department of Education and there’s no
more board, we have responsibility for
hiring and firing teachers and principals.
For the hiring of principals, the
Education Act states that the majority on
the hiring panel can be made up of
district education authority members. So
that’s one difference.
Although I can’t comment about the
dissolution of the three boards, the one
thing that I have been working on over

ᑕᐃᓐᓇ ᑲᑎᒪᔾᔪᑎᔅᓴᓂᒃ ᐲᖅᑕᐅᑐᐃᓐᓇᓚᐅᕐᒪᑦ ᑕᒪᓐᓇ
ᐱᖁᔭᕐᔪᐊᕐᒥ. ᓴᖅᑭᑎᑲᐅᑎᒋᔪᒪᓚᐅᖅᑑᒐᓗᐊᖅ, ᑭᓯᐊᓂ
ᑲᑎᒪᔩᑦ ᐲᖅᑕᐅᒻᒪᑕ, 25-ᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᑲᑎᒪᔩᑦ ᐊᐅᓚᓂᖃᕋᓗᐊᖅᖢᑎᑦ ᓲᕐᓗ
ᑲᑐᔾᔨᖃᑎᒌᒋᐊᖃᓐᖏᑦᑐᑎᑦ. ᐊᒡᒍᑐᖅᓯᒪᒐᓗᐊᖅᖢᑎᑦ.
ᑭᓯᐊᓂ ᐊᔾᔨᒌᓐᖏᑦᑎᐊᓕᓚᐅᕐᒪᒍ ᐊᐅᓚᓂᕆᔭᖓ.
ᐊᒡᒍᑐᖅᓯᒪᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐊᐅᓚᓂᖃᖅᖢᑎᑦ
ᐋᖅᑭᓯᒪᓂᖓᓗ ᑕᒪᒃᑯᐊ.

2008-ᖑᓕᖅᑎᓪᓗᒍ ᑐᓴᕋᓱᐊᓚᐅᖅᑎᓪᓗᒋᑦ
ᑐᓴᖃᑦᑕᓚᐅᕋᑦᑕ, ᐅᓄᖃᑦᑕᑲᓪᓚᑦᑐᓂᒃ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂ ᐃᒃᐱᒍᓱᓚᐅᕐᒪᑕ
ᐊᑕᐅᓯᐅᖃᑎᒌᒍᓐᓃᓚᐅᕐᒪᑕᒎᖅ
ᐊᑕᐅᓯᐅᖃᑎᒌᓚᐅᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ. ᑕᐃᒪᓐᓇ,
ᐊᓂᒍᖅᑎᑕᐅᓚᐅᖅᑳᑎᓐᓇᒍ ᐱᖁᔭᕐᔪᐊᖅ, ᑕᐃᒃᑯᐊ
ᑲᑐᔾᔨᖃᑎᒌᒻᒥᒃ ᓴᖅᑭᑦᑎᓚᐅᖅᓯᒪᒻᒪᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ, ᑕᐃᒃᑯᐊ
ᐱᖃᓯᐅᔾᔭᐅᓕᓚᐅᖅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᔪᐊᖅ ᐃᓗᐊᓄᐊᖅᑕᐅᓪᓗᑎᑦ
ᑮᓇᐅᔭᖃᖅᑎᑕᐅᓕᖅᑐᑎᓪᓗ.

ᐊᓯᔾᔨᕋᓗᐊᖅᑎᓪᓗᒋᑦ ᐱᓕᕆᐊᔅᓴᖏᑦ ᐊᒃᓱᑲᓪᓚᒃ
ᐱᐅᓯᕆᔭᖏᑦ ᓴᓐᖏᓂᐅᔪᑦ ᑲᒪᒋᔭᕆᐊᖃᖅᑕᖏᓪᓗ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᔾᔨᒋᓐᖏᒻᒪᒍ
ᓄᑖᓂᒃ ᐱᖁᔭᕐᔪᐊᓂ. ᑕᐃᒪᐃᒻᒪᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᔪᓐᓇᕐᓂᖃᕐᓂᖅᓴᐅᓕᖅᖢᑎᑦ
ᑲᑎᒪᔨᖏᑦ ᑕᐃᔅᓱᒪᓂᐅᓚᐅᖅᑐᒥ ᒫᓐᓇᒥ. ᓲᕐᓗ
ᐆᒃᑑᑎᒋᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐱᓕᕆᕕᖁᑎᒋᒻᒫᑎᒍᑦ ᑲᑎᒪᔨᖃᕈᓐᓃᖅᖢᓂ ᑕᐃᒪᓐᓇ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕆᐊᖃᓕᖅᖢᑕ ᐊᒻᒪ ᐃᓕᓴᐃᔨᓂᒃ ᐊᒻᒪ
ᐊᖓᔪᖅᑳᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐊᕕᑦᑎᔭᕆᐊᖃᖅᐸᑦᑐᑕᓗ ᐊᖓᔪᖅᑳᖏᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐅᖃᖅᓯᒪᒻᒪᑦ ᐱᖁᔭᕐᔪᐊᕐᒥ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᐸᓪᓕᐊᔪᓐᓇᖅᑐᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᖏᑦ. ᑖᓐᓇ
ᐊᔾᔨᒋᓐᖏᓐᓂᕆᔭᖓ.

ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ ᓂᓪᓕᐅᑎᒋᔪᓐᓇᓗᐊᖏᒃᑲᓗᐊᖅᖢᒍ
ᓄᖑᑐᖅᑕᐅᓚᐅᖅᓯᒪᓂᖓ ᑲᑎᒪᔨᖏᑦ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑕᐅᓯᖅ ᑕᐃᓐᓇ
ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᓯᒪᔭᕋ
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the years is to ensure that there’s a clear
standard. When we talked about the
benchmark assessments, the balanced
literacy is something to be used all across
the board. The one thing about having
three distinct boards would have been
that you couldn’t have had distinct
standards and criteria all across the board
because you would have had three
different entities.

ᐊᕐᕌᒍᓂᒃ ᑕᐃᒪᓐᓇ ᐃᒪᓐᓇ ᑭᒡᓕᖓ ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑏᑦ.
ᑕᒪᒃᑯᐊ ᐊᑐᖅᑕᐅᖏᓐᓇᕆᐊᓖᑦ ᐃᓘᓐᓇᖏᓐᓂ.
ᐊᑕᐅᓯᖅ ᑕᐃᒃᑯᐊ ᐱᖓᓱᓂᒃ ᑲᑎᒪᔨᖃᕐᓂᖅ ᑕᐃᒪᓐᓇ
ᐃᒪᓐᓇ ᓇᓗᓇᐃᖅᓯᒪᔪᓂᒃ ᒪᓕᒐᖃᕈᓐᓇᓚᐅᓐᖏᑦᑐᑦ
ᐊᑕᐅᓯᕐᓂᑦ ᑎᒥᐅᒻᒪᑕ ᐊᔾᔨᒌᓐᖏᑦᑑᑕᐅᓪᓗᑎᑦ.

If you look at the pros and cons of that
and looking at it at a national level, the
other thing that we’re hearing from DEAs
right now is they’re having capacity
issues with the implementation of certain
provisions of parts of the Act. We have
heard that very clearly with respect to the
implementation side. I can’t speak or
give an opinion on is it operating better
today than it was back then.

ᕿᒥᕐᕈᓇᖅᖢᒋᑦ ᐱᐅᓂᖏᑦ ᐱᐅᓐᖏᓐᓂᖏᓪᓗ ᑕᒪᑐᒪ
ᕿᒥᕐᕈᓇᖅᖢᒋᑦ ᑲᓇᑕᓕᒫᒧᓪᓗ ᑐᕌᖓᓪᓗᓂ,
ᑕᑯᓐᓇᖅᖢᒋᑦ ᑕᐃᒪᓐᓇ. ᐱᖃᑕᐅᑦᑕᐅᖅ ᑐᓴᖃᑦᑕᖅᑐᒍᑦ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑭᔅᓴᓕᕐᒪᑕᒎᖅ
ᐊᑐᓕᖅᑎᑦᑎᓇᓱᑲᓗᐊᖅᖢᑎᒍᑦ ᐱᖁᔭᕐᔪᐊᖅ
ᐃᓗᐊᓃᑦᑐᓂᒃ ᐃᓚᖏᓐᓂᒃ. ᑐᓴᑦᑎᐊᖅᓯᒪᔭᕗᑦ ᑕᒪᓐᓇ
ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ. ᑭᓯᐊᓂ
ᓂᓪᓕᐅᑎᖃᕈᓐᓇᖏᑦᑐᖓ ᐊᐅᓚᑦᑎᐊᓂᖅᓴᐅᓕᖅᐹ
ᐅᓪᓗᒥᐅᓕᖅᑑᖅ?

The other thing we have to remember is
that there has been a significant shift in
how education has been delivered in the
north. I think I alluded to it a little bit
earlier where, previously, we had
residential schools and we had three
regional high schools to where
instruction was, in my generation and
before the NTEP program came around,
primarily all in English.

ᐃᖅᑯᓕᐅᑎᒋᔪᓐᓇᖏᑦᑕᕋ.
ᐊᓯᔾᔨᖅᓯᒪᓪᓚᕆᓕᕐᒥᒻᒪᑕᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᐅᑭᐅᖅᑕᖅᑐᒥ ᐱᔨᑦᑎᕈᑕᐅᓂᖓ.
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕋᓗᐊᕋ ᐅᐊᑦᑎᐊᖅ, ᑭᖑᓂᑦᑎᓐᓂ
ᓱᕈᓯᒃᑯᕕᒻᒦᐸᓚᐅᖅᓯᒪᒻᒪᑕ ᐊᒡᒍᑐᖅᓯᒪᔪᓂᓪᓗ
ᐱᖓᓱᐃᓐᓇᑯᓗᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᐋᓗᖃᓚᐅᖅᓯᒪᒐᑦᑕ.
ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᓚᐅᖅᓯᒪᔪᑦ ᐅᑭᐅᖃᑎᒃᑲ
ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓕᓴᐃᔨᕈᕆᐅᔅᓴᓂᖅ
ᓴᖅᑭᑕᐅᓚᓐᖏᑎᓪᓗᒍ. ᖃᓪᓗᓈᑎᑐᑐᐃᓐᓇᑦᑎᐊᖅ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᕙᓚᐅᕋᑦᑕ.

Once the NTEP program came in and we
started graduating teachers with
bachelors in education, we had a shift
where we had some communities that
were teaching K to 3 only in Inuktitut and
we had some communities that had K to
6 only in Inuktitut without any type of
English as a second language.

ᑕᐃᓐᓇᓕ ᐃᓕᓴᐃᔨᕈᕆᐅᖅᓴᓂᕐᒧᑦ ᐱᓕᕆᐊᔅᓴᖅ
ᓴᖅᑭᑕᐅᑎᓪᓗᒍ ᐃᓕᓴᐃᔨᓂᒃ ᐃᓕᓴᐃᔨᕈᕈᓐᓇᓂᕐᒧᑦ
ᐃᖅᑲᓈᖅᓯᔪᑦ ᐃᓕᓐᓂᐊᖅᑎᒥᓐᓂᒃ ᐅᓄᖅᓯᓚᐅᕐᒪᑕ
Bachelor of Education-ᖃᖅᖢᑎᑦ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᖁᕝᕙᓯᓐᓂᓕᒃ 3-ᒧᑦ
ᐃᓄᑦᑎᑐᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᖅᖢᑎᑦ ᐊᒻᒪ ᒥᑭᓛᓂᒃ
ᖁᕝᕙᓯᓐᓂᓕᒃ 6-ᒧᑦ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓕᓐᓂᐊᑎᑕᐅᐱᓪᓚᖏᑦᑎᐊᖅᖢᑎᑦ.

So we hit the point where either they got
to grade 4, grade 5, or grade 6 and that
was the first time they were introduced to
English. By the time they get to grade 10,

ᑕᐃᒪᓐᓇ ᖁᕝᕙᓯᓐᓂᓕᒃ 4, 5, 6-ᒧᑦ ᑎᑭᒃᑯᓂ
ᖃᓪᓗᓈᑎᑑᕆᐅᔅᓴᑎᑕᐅᖃᑦᑕᓕᓚᐅᖅᓯᒪᔪᑦ.
ᖁᕝᕙᓯᓂᓕᒥ 10, ᖃᐅᔨᓴᖅᑕᐅᓕᕐᓗᑎᒃ ᐋᓪᐴᑕᒥ
ᐊᑐᖅᑕᐅᓲᖅ ᐊᑐᖅᑐᒍ ᐊᒻᒪ
ᐱᕕᒃᓴᑭᓗᐊᖅᑰᓚᐅᖅᓯᒪᓪᓗᑎᒃ ᐊᖑᒻᒪᑎᒋᐊᕋᓱᒋᐊᒃᓴᒥᒃ.
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we’re going to assess them based on the
Alberta exams where they probably
didn’t have that amount of time to get
caught up. Hence, here is the bilingual
education model, where we have the
duel, the immersion, and the Qulliq
model.

ᑖᓐᓇᐅᓂᖓᓄᑦ ᑕᕝᕙᐅᓕᓚᐅᖅᐳᖅ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐋᖅᑭᒃᓯᒪᔪᖅᑕᖃᓕᓚᐅᖅᐳᖅ
ᒪᕐᕉᓕᖓᓪᓗᑎᒃ, immersion ᐊᒻᒪᓗ ᖁᓖᑦ.

I think though during the review of the
Education Act, we would like to see the
review of the actual percentages, for
example, to see if there needs to be some
type of change. For example, right now,
you can’t teach math as a subject in K to
3 because of the requirement for the
percentage of Inuit language, because
that 10 or 15 percent has to be English
language arts, unless you turn the math
into an English language arts component
along with math and Inuktitut. Those
were some hiccups that we’re finding out
along the way as we go.

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᕿᒥᕐᕈᔭᐅᑎᓪᓗᒍ,
ᑕᑯᓇᒍᒪᓂᐊᖅᑐᒍᑦ ᓈᓴᐅᑎᓪᓚᑦᑖᖑᔪᓂᑦ ᐳᓴᓐᑎᑎᒍᑦ,
ᐆᑦᑑᑎᒋᓗᒍ, ᖃᐅᔨᓂᐊᖁᓪᓗᑕ ᑭᓱᒥᒃᑭᐊᖅ
ᐊᓯᔾᔨᖅᑐᖃᕆᐊᖃᕐᓂᖅᐸᑦ. ᒫᓐᓇ, ᐆᑦᑑᑎᒋᓗᒍ,
ᐃᓕᓴᖅᑕᐅᔪᓐᓇᖅᐳᑦ ᓈᓴᐅᓯᕆᓂᖅ
ᐃᓕᓴᖅᑕᐅᔪᓐᓇᖏᒻᒪᑦ ᒥᑭᓛᓂᒃ ᒍᓚᐃᑦ 3-ᒧᑦ
ᖃᐅᔨᒪᔭᐅᔭᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᒪᓕᒃᑐᒋᑦ
ᐳᓴᓐᑎᐅᔭᕆᐊᓖᑦ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓴᐃᒋᐊᖃᓐᓂᕐᒧᑦ, 15
ᐳᓴᖏᑦ ᖃᓪᓗᓈᑎᑑᖓᔭᕆᐊᖃᕋᔭᕐᒪᑕ.
ᑕᐃᒪᐃᒋᐊᖃᕋᔭᓐᖏᑦᑐᖅ ᑕᒪᓐᓇ ᓈᓴᐅᓯᕆᓂᖅ
ᖃᓪᓗᓈᑦ ᐅᖃᐅᓯᖅᑕᖏᓐᓄᐊᖓᑎᑕᐅᑉᐸᑦ ᐃᓚᒋᓗᒍ
ᓈᓴᐅᓯᕆᓂᖅ ᐃᓄᒃᑎᑐᑦ. ᑕᒪᒃᑯᐊᒐᓚᐅᕗᑦ ᑕᕝᕙ
ᖃᐅᔨᕙᓪᓕᐊᔭᕗᑦ.

Somebody talked about dialects and
having 25 different dialects. Even though
we do have a glossary of math terms, at
the end of the day, you probably have 25
different communities using 25 different
terminologies for math in Inuktitut. Of
course, when there is math literacy and
they get into grades 4, 5, and 6, it’s a
whole new literacy and terminology that
they have to learn.
So it’s either learning it together or
learning math as an English subject, but
again, currently the K to 3 language
provisions and the language of
instruction model does not allow us to
teach math in English because there has
to be an English language arts
component. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐊᒻᒪᓗ ᐅᖃᖅᑐᖃᓚᐅᕐᒥᒻᒪᑦ ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᕈᓘᔭᐃᑦ
ᓄᓇᓖᑦ ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓂ 25-ᖑᓂᖏᓐᓂᒃ. ᑕᐃᒪ
ᓈᓴᐅᓯᕆᓂᕐᒧᑦ ᑕᐃᒎᓯᖃᕋᓗᐊᖅᑐᑕ ᐅᓇᐅᒐᔭᕐᒥᒻᒪᑦ,
ᓄᓇᓕᐅᒻᒪᑕ 25 ᐊᑐᖅᑐᑎᑦ 25-ᓂᑦ
ᑕᐃᒎᓯᖁᑎᒋᔭᐅᔪᓂᑦ ᓈᓴᐅᓯᕆᓂᕐᒧᑦ. ᑕᒪᓐᓇᐅᑎᓪᓗᒍ
ᓈᓴᐅᓯᕆᓂᖅ ᑎᑎᕋᕈᓐᓇᓂᕐᒧᑦ ᐊᒻᒪᓗ ᒍᓚᐃᑦ 4, 5,
ᐊᒻᒪᓗ 6 ᓄᑖᑦᑎᐊᖑᕙᒻᒪᑦ ᑎᑎᕋᕈᓐᓇᕐᓂᐅᒐᔭᖅᑐᖅ
ᑕᐃᒎᓰᓪᓗ ᐊᑕᖏᕐᓗᒍ ᐃᓕᑕᐅᔭᕆᐊᖃᓕᖅᑐᓂ
ᓄᑖᑦᑎᐊᖅ.

ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᐊᑕᐅᑦᓯᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑕᐅᑉᐸᑕ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᑕᐅᓗᑎᑦ ᓈᓴᐅᓯᕆᓂᖅ
ᖃᓪᓗᓈᑏᑑᖓᔫᓗᓂ, ᒫᓐᓇᓕ, ᒥᑭᓛᓂᒃ ᒍᓚᐃᑦ 3
ᐅᖃᐅᓯᒃᑯᑦ ᒪᓕᒐᐃᑦ ᓈᓴᐅᓯᕆᓂᕐᒥᒃ
ᐃᓕᓴᐃᔪᓐᓇᖅᐸᖏᑦᑐᒍᑦ ᖃᓪᓗᓈᑎᑐᑦ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᓯᔅ
ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: Just looking in the
current structure that you have today with
DEAs and that, is there something that
you think needs to be changed to make
the delivery of education better than how
it currently is right now? Thank you, Mr.
Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᑕᑯᓐᓇᖅᑐᒋᑦ ᒫᓐᓇᐅᔪᖅ
ᐋᖅᑭᒃᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᖏᑎᒍᑦ,
ᐊᓯᔾᔨᕆᐊᖃᖅᑐᖃᖅᑐᖃᕆᐊᖃᕋᓱᒋᕕᐅᒃ
ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᓴᖅᑭᑕᐅᑦᑎᐊᓂᖅᓴᐅᔪᓐᓇᖁᓪᓗᒍ
ᑲᔪᖏᕐᓇᑦᑎᐊᖅᑐᒥᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik: That is very open-ended in
terms of changes. I look forward to a
review of Education Act. I think that’s
where we can get right into what’s
working and what’s not working, the
planning and the reporting phases of
some of the responsibilities for DEAs and
principals, and possibly looking at the
roles and responsibilities of DEAs
themselves. Some have come to us and
say, “We are volunteers. Don’t ask us to
write a policy for us.” I’m just using
those types of things that we have heard.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᖅᑳᕐᓗᒍᖃᐃ
ᐊᐱᖅᑯᑦ ᖃᓄᐃᓕᖓᕈᓘᔭᕈᓐᓇᕐᒪᑦ. ᑕᐃᒪᓕ
ᓂᕆᐅᑦᑎᐊᖅᐳᖓ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᒪᓕᒐᖓᑕ
ᕿᒥᕐᕈᔭᐅᓂᐊᕐᓂᖓᓂᒃ, ᑕᐃᑲᓃᓕᕈᑦᑕ
ᐱᓕᕆᔪᓐᓇᖅᓯᒐᔭᕋᑦᑕ ᑭᓱᑦ ᐃᖏᕐᕋᓯᐊᕐᒪᖔᑕ ᑭᓱᓗ
ᑲᔪᓯᑦᑎᐊᖏᒻᒪᖔᑕ. ᐸᕐᓇᐃᔭᖃᑦᑕᕐᓂᖅ
ᐅᓂᒃᑳᓕᐅᖃᑦᑕᓂᕐᓗ ᑲᒪᒋᔭᐅᖃᑦᑕᕆᐊᖃᖅᑐᑦ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᐅᔪᓄᑦ ᐃᓕᓴᕐᕖᓪᓗ
ᐊᖓᔪᖅᑳᖏᓐᓄᑦ, ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔩᑦ
ᐱᔭᒃᓴᖏᑦ ᕿᒥᕐᕈᓯᐊᒻᒪᕆᓪᓗᒋᓪᓘᓐᓃᑦ. ᐃᓚᖏᓐᓄᑦ
ᐅᖃᐅᔾᔭᐅᓯᒪᕗᒍ,ᑦ” ᐊᑭᓕᖅᓱᖅᑕᐅᓐᖏᓐᓂᕋᖅᑐᑎᑦ.
ᑕᐃᒪᐃᒻᒪᓪᓗ ᐊᑐᐊᒐᓕᐅᖁᔭᐅᑦᑕᐃᓕᓕᑦ.” ᐅᓇ
ᐆᑦᑑᑎᒋᒍᒃᑯ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒧᑦ ᑐᓵᓯᒪᔭᕗᑦ.

Doing the whole student-educator ratio,
for example, where it’s legislated, where
we’re supposed to be better than the
national average, this may cause
fluctuation in the number of staff within
every school. If you want to have
continuity of a program and you have a
fluctuation in the number of teachers, it’s
really hard to have continuity of a
program if you have fluctuation in the
number of teachers within your school.
(interpretation) Thank you, Mr.
Chairman.

ᓲᕐᓗ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᒥᓱᓂᒃ ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᕐᒧᑦ
ᒪᓕᒐᑎᒍᑦ ᐋᖅᑭᒃᑕᐅᓯᒪᔫᓪᓗᓂ
ᖁᕝᕙᓯᓐᓂᖅᓴᐅᖁᔭᐅᓪᓗᑕ ᑲᓇᑕᒥ ᓴᖅᑭᔮᖅᑐᒥᒃ
ᑕᒪᑐᒨᓇ ᐊᓯᔾᔨᖅᐸᓪᓕᐊᒍᑕᐅᑐᐃᓐᓇᕆᐊᓕᒃ ᐃᓕᓴᐃᔩᑦ
ᐊᒥᓲᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓂ. ᑕᐃᒪᓕ
ᑲᔪᓯᓂᖃᑦᑎᐊᕐᓂᐊᕈᑎᑦ ᐃᓕᓐᓂᐊᖅᑕᐅᕙᒃᑐᒥᒃ
ᐃᓕᓴᐃᔩᓪᓗ ᖃᔅᓯᐅᓂᖏᑦ ᐊᓯᔾᔨᑲᑕᓗᐊᖅᑑᑉᐸᑕ
ᑲᔪᓯᓂᖃᑦᑎᐊᕋᓱᒋᐊᒃᓴᖅ ᐱᔭᕆᐊᑐᔪᒻᒪᕆᐅᓕᕋᔭᖅᐳᖅ
ᐃᓕᓐᓂᐊᕖᑦ ᐃᓗᐊᓂ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᓯᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. This question is for Mr.
Ferguson. How often do you think we
should be reviewing our education

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇ
ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ ᒥᔅᑕ ᕘᒐᓴᒧᑦ. ᖃᖓᒃᑯᑦ
ᕿᒥᕐᕈᖃᑦᑕᕆᐊᖃᖅᐱᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ?
ᓇᓗᓇᓐᖏᒻᒪᑦ, ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᒻᒪᑦ ᓯᕗᓪᓕᖅᐹᖑᖃᑕᐅᓇᕋᖅᑕᐅᓪᓗᓂ
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system? Obviously, education has been
identified as one of the top priorities.
How often do you think we should be
reviewing this? What more needs to be
done to ensure, in your opinion, that
we’re developing a good education
system that’s right for Nunavut, but also
comparative to other provinces to make
sure it’s on par? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. One thing that I would turn to,
for example, is paragraph 73 in our audit
where we’re talking about external
reporting. In there, we are saying that we
found that as of June 2013, the
department had submitted only its 20092010 report, which was more than a year
late.
I think one of the critical aspects is for
the department to be providing good
reporting on its performance and whether
it’s meeting its milestones and doing
what it should be doing. So I think good
annual reporting will help people
understand the challenges the department
is facing, what it’s trying to do, and
whether it’s able to do those things.
I think the other thing is that you don’t
want to be reviewing the legislation every
year because, obviously, legislation is a
complex process, but I think it’s very
critical to make sure that the five-year
reviews of the legislation are done and
are done on schedule. In this particular
instance, you have the audit as a
component that can be used in that
assessment of the review. You might
want to consider that, go through a
review of the legislation. If the legislation

ᐱᔭᕆᐊᓕᓐᓂᑦ. ᖃᖓᒃᑯᑦ ᕿᒥᕐᕈᖃᑦᑕᕆᐊᖃᖅᐸᕗᑦ
ᑭᓱᒃᑲᓂᕐᓗ ᐱᓕᕆᐊᖑᔭᕆᐊᖃᖅᐸ ᐃᕝᕕᑦ
ᐃᓱᒪᒋᔭᖓᑎᒍᑦ? ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔾᔪᓯᓕᐅᕋᓗᐊᕐᒪᖔᑦᑕ
ᐱᐅᔪᒥᒃ, ᓈᒻᒪᓈᖅᑐᒥᓪᓗ, ᓄᓇᕗᒧᑦ ᕿᓯᐊᓂᑦᑕᐅᖅ,
ᓇᓕᒧᐊᕐᓂᖃᕐᓗᓂᓗ ᐊᓯᑦᑕ ᒐᕙᒪᖃᕐᕕᐅᔪᓂᑦ,
ᑐᑭᓯᓇᕐᓂᕈᒪ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇ
ᓵᕝᕕᒋᓇᓱᒍᔭᖅᑕᕋ, ᓈᓴᐅᑎᓕᒃ 73
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕈᑎᑦᑎᓐᓂ ᐅᖃᐅᓯᖃᖅᑐᖅ
ᓯᓚᑎᑦᑎᓐᓄᑦ ᐅᓂᒃᑳᓕᐅᖃᑦᑕᓂᕐᒥᒃ. ᑕᐃᑲᓂ,
ᐃᒪᐃᓕᔪᒍᑦ ᖃᐅᔨᓚᐅᕋᑦᑕ ᔫᓂ 2013-ᒥ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᓴᖅᑭᖅᓯᓚᐅᖅᓯᒻᒪᑕ 2009-10
ᐅᓂᒃᑳᓕᐊᒥᓂᒃ, ᑖᓐᓇᓗ ᐊᕐᕌᒎᓗᐊᒥᒃ
ᑭᖑᕙᓐᓂᖃᖅᑐᓂ.

ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ
ᐅᓂᒃᑳᓕᐅᑦᑎᐊᖃᑦᑕᖁᓪᓗᒋᑦ ᐃᖏᕐᕋᓂᕆᔭᒥᓂᑦ
ᐊᖑᒻᒪᑎᒐᓗᐊᕐᒪᖔᑕᓗ ᑎᑭᐅᑎᔭᕆᐊᖃᖅᑕᒥᓄᑦ.
ᐅᓂᒃᑳᓕᐅᑦᑎᐊᖃᑦᑕᖅᐸᑕ ᐊᕐᕌᒍᑕᒫᑦ
ᐃᑲᔫᑎᖃᓪᓚᕆᒐᔭᖅᑐᖅ ᑕᖅᑲᒃᑯᐊ ᑐᑭᓯᐊᖁᓪᓗᒋᑦ
ᐱᔭᕐᓂᖏᑦᑐᖁᑎᒋᔭᐅᔪᓂᑦ ᐱᓕᕆᕕᒻᒧᑦ,
ᖃᓄᐃᓘᕋᓱᓐᓂᖏᓐᓂᒃ, ᐊᒻᒪᓗ
ᑲᔪᓯᑎᑦᑎᒍᓐᓇᕐᓂᐊᕋᓗᐊᕐᒪᖔᑕ.

ᐊᐃᑉᐹᒍᑦ ᕿᒥᕐᕈᒍᒥᓇᓐᖏᒻᒪᑦ ᒪᓕᒐᕐᒥᒃ
ᐊᕐᕌᒍᑕᒫᑦᑎᐊᖅ, ᓇᓗᓇᓐᖏᒻᒪᑦ ᒪᓕᒐᓕᕆᓂᖅ
ᐱᔭᕆᐊᑐᒻᒪᑦ, ᑭᓯᐊᓂᓕ ᐊᕐᕌᒍᐃᑦ ᑕᓪᓕᒪᑕᒫ
ᕿᒥᕐᕈᔭᐅᖃᑦᑕᕐᓂᖏᑦ ᒪᓕᒐᖅ
ᐱᔭᕆᐊᖃᓪᓚᕆᓐᓂᐊᖅᑐᖅ ᑭᖑᕙᓐᖏᑦᑐᒥᒃ. ᐅᕙᓂᓕ,
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᓂᖅ ᐊᑐᖅᑕᐅᔪᓐᓇᕐᒪᑦ ᑕᒪᑐᒥᖓ
ᕿᒥᕐᕈᓂᐅᖃᑦᑕᕐᓂᐅᔪᒥᒃ. ᐊᓱᐃᓪᓛᒃ ᒪᓕᒐᖅ
ᕿᒥᕐᕈᓕᕈᔅᓯᐅᒃ
ᐊᒻᒪ ᐊᕐᕌᒍᐃᑦ ᑕᓪᓕᒪᑦ ᓈᑉᐸᑕ,
ᕿᒥᕐᕈᔭᐅᒃᑲᓐᓂᕆᐊᖃᓕᕈᓂ ᐃᒻᒪᖄ
ᐅᓂᒃᑳᓕᐅᖅᑐᖃᕆᐊᖃᕐᓗᓂ ᐋᖅᑮᒍᔅᓯ, ᐅᕙᑦᑎᓐᓂᒃ
ᐊᓯᑦᑎᓐᓂᓪᓘᓐᓃᑦ, ᖃᓄᐃᑦᑐᖃᓕᕋᓗᐊᕐᒪᖔᖅ.
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has to be reviewed in another five years,
you might want to consider having some
sort of reporting, I don’t know whether it
would be from us or from somebody else,
on what’s the status at that point in time
before going into the next review of the
legislation.
Good external reporting on an annual
basis from the department as well as
making sure that those five-year reviews
of the legislation are done on time, I
think those are two critical components.

ᐄ, ᐅᓂᒃᑳᓕᐅᑦᑎᐊᖃᑦᑕᕐᓂᖅ ᓯᓚᑎᑦᑎᓐᓄᑦ ᐊᕐᕌᒍᑕᒫᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᐊᕐᕌᒍᐃᑦ
ᑕᓪᓕᒪᐃᑦ ᓈᒐᐃᑉᐸᑕ, ᕿᒥᕐᕈᔭᐅᓂᖃᖃᑦᑕᕐᓗᓂ
ᒪᓕᒐᕐᒧᑦ ᑭᖑᕙᓐᖏᑦᑐᒥᒃ.

Chairman: Thank you for that response,
Mr. Ferguson. Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ
ᑭᐅᔾᔪᑎᓐᓄᑦ. ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Thank you. I’m just
wondering: is the audit that you just did
for education in Nunavut something
that’s done across Canada in the different
provinces? Is that what your department
does as well? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᒪᓐᓇ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓚᐅᖅᑕᓯ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᓄᓇᕗᒻᒥ, ᑕᐃᒪᓐᓇᐃᓲᖑᒋᕚᑦ ᑲᓇᑕᓕᒫᒥ ᑕᐅᓇᓂ
ᒐᕙᒪᖃᕐᕕᐅᔪᓂ? ᑕᐃᒃᑯᐊᑦᑕᐅᖅ
ᐱᓕᕆᐊᕆᕙᒃᑭᕕᓯᐅᑦᑕᐅᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. We are the auditor for each of
the three northern territories, so we do
audits in each of those territories. I don’t
have, off the top of my head, when we
have done education in each of the
territories, but we have done education
audits in all three of them. This audit, of
course, is very specific because it’s
looking at the Education Act in Nunavut
and the implementation of that Act. What
we would have been looking at in
education audits in the other territories
would have been different.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᖁᑎᒋᔭᐅᔪᒍᑦ ᐱᖓᓱᓄᑦ
ᒐᕙᒪᖃᕐᕕᐅᔪᓄᑦ ᐅᑭᐅᖅᑕᖅᑐᒥ.
ᐃᖅᑲᐅᒪᑦᑎᐊᖏᒃᑲᓗᐊᖅᑐᖓ, ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓯᒪᔪᒍᑦ
ᑖᒃᑯᓇᓂᓕᒫᖅ ᐃᖓᓱᓂᑦ ᒐᕙᒪᖃᕐᕕᐅᔪᓂ, ᐅᓇᓕ,
ᓱᖃᐃᒻᒪ ᑕᒫᓂ ᐱᓕᕆᐊᕆᔭᕗᑦ ᐊᔾᔨᐅᖏᑦᑐᖅ ᑭᓯᐊᓂ
ᐅᔾᔨᖅᓴᓚᐅᕋᑦᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᒪᓕᒐᐅᑦ
ᐊᑐᓕᖅᑎᑕᐅᓂᖓᓂᒃ. ᐃᒫᓪᓕ ᖃᐅᔨᓴᐃᓲᖑᒐᓗᐊᕋᑦᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒥᒃᓵᓄᑦ ᐊᓯᖏᓐᓂ
ᒐᕙᒪᖃᕐᕕᓐᓂ ᐅᑭᐅᖅᑕᖅᑐᒥ ᐊᔾᔨᒋᓐᖏᑕᖓᓂᒃ.

At the provincial level, those types of
audits on education would be done by
provincial auditors general, not by us. I

ᐳᕌᕕᓐᓯᓂᓕ, ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᑕᒻᒪᖅᓯᒪᔪᓯᐅᖅᑕᐅᓲᑦ ᐳᕌᕕᓐᓯᓂ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᖁᑎᒋᔭᐅᔪᓄᑦ, ᐅᕙᑦᑎᓅᓐᖏᑦᑐᖅ.
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑎᓪᓗᖓᓕ ᓂᐅ ᐳᕋᓐᓯᐅᐃᑭᒥ
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know that when I was Auditor General in
New Brunswick, one that comes to mind
was that we did an audit on standardized
testing in New Brunswick. I’m sure that
if you looked at auditors general reports
from across the provinces, you would
find a number of audits on different
education issues. It wouldn’t be the same
issue as this because, again, this was
looking at the Act, which is very specific
to this jurisdiction, but would touch on a
number of other education issues.

ᖃᐅᔨᓴᕆᐊᕐᓂᖃᓚᐅᖅᓯᒪᔪᒍᑦ ᐃᖅᑲᐅᒪᔭᕋ
ᐊᔾᔨᒌᑎᑕᐅᔪᒥᒃ ᖃᐅᔨᓴᐃᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ.
ᑕᒪᒃᑯᐊᓗ ᕿᒥᕐᕈᒍᔅᓯᐅᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑏᑦ
ᐅᓂᒃᑳᓕᐊᒥᓂᖏᓐᓂᑦ ᐳᕌᕕᓐᓯᓂ. ᖃᐅᔨᓇᕋᔭᖅᑐᖅ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦ, ᖃᐅᔨᓴᐃᓂᖃᖅᑐᒥᓃᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ. ᑕᒫᓂ ᐊᑐᓚᐅᖅᑕᑎᓐᓂ
ᐊᔾᔨᒋᒐᔭᓐᖏᒻᒥᔭᖏᑦ ᖃᐅᔨᓴᓚᐅᕋᑦᑕ ᒪᓕᒐᕐᒥ
ᓄᓇᕗᒧᐊᖓᔪᒥᒃ ᐊᒻᒪ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᐊᖓᔪᒥᒃ
ᑲᒪᓯᒪᓪᓗᑕ.

Chairman: Thank you, Mr. Ferguson.
Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᓯᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I’m just wondering about
bilingual education. If you have done
audits on the other two territories, has
this issue come up in your past audits in
other territories? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I’m told that the issue of
bilingual education was not the focus of
any of the audits that we have done in the
other territories. That’s not to say that I
don’t know whether it’s an issue or not in
the other territories or whether it’s to the
same extent, but it’s not something that
we have done an audit on in those
territories.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᒪᑐᒥᖓᓕ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᐃᓂᕐᒧᑦ.
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᓯᒪᓐᓂᕈᔅᓯ ᒐᕙᒪᐅᖃᑎᒌᕝᕕᒋᔭᑦᑎᓐᓂ
ᐅᑭᐅᖅᑕᖅᑐᒥ, ᑕᒪᓐᓇ ᓄᐃᖃᑦᑕᖅᓯᒪᕙᑦᑕᐅᖅ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓯᒪᔭᑦᑎᓐᓂᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ ᑭᐅᔾᔪᑎᓐᓄᑦ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᖃᐅᔾᔭᐅᓯᒪᔪᖓ ᑕᐃᒪᐃᑦᑐᒥᒃ ᑐᕌᖓᓂᖃᓚᐅᓐᖏᑦᑐᑦ
ᐊᓯᖏᓐᓂ ᒐᕙᒪᖃᕐᕕᐅᔪᓂ ᐅᑭᐅᖅᑕᖅᑐᒥ.
ᑕᒪᑐᒥᖓᐃᓛᒃ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ.
ᖃᐅᔨᒪᓐᖏᒃᑲᓗᐊᖅᑐᖓ ᐱᕐᔪᐊᖑᖃᑕᐅᒻᒪᖔᖅ
ᑖᒃᑯᓇᓂ, ᑭᓯᐊᓂᓕ ᖃᐅᔨᓴᕈᑎᒋᓯᒪᓐᖏᑕᕗᑦ
ᑕᐃᒃᑯᓇᓂ.

Chairman: Thank you, Mr. Ferguson.
The last name I have on my list for today,
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ.
ᑭᖑᓪᓕᖅᐹᖅ ᑎᑎᕋᖅᓯᒪᔪᖁᑎᓐᓂ ᐅᓪᓗᒥᒧᑦ, ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. My question will be to the
Auditor General of Canada regarding No.
7. What is the basis the whole thing goes

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒻᒧᑦ
ᑲᓇᑕᒧᑦ ᓈᓴᐅᑖ 7 ᒥᒃᓵᓄᑦ.
ᖃᓄᐃᒻᒪᓄᓇ ᐱᔾᔪᑎᖓ 1980-ᖏᓐᓃᖔᖅᐸ?

93

right back to the 1980s? What is the basis
for that whole paragraph? That’s my first
question.

ᑕᒪᑐᒪᐅᑉ ᐅᖃᐅᓯᖅᑕᖓ ᑭᓱᒥᒃ ᐱᔾᔪᑎᖃᖅᐸ? ᑖᓐᓇ
ᐊᐱᖅᑯᑎᒋᖅᑳᕈᒪᔭᕋ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. This really is just, again,
setting some context about the history of
how the education system has operated
over the last number of years. A person
can get everything they need out of this
report without reading that paragraph. On
the other hand, I think that what it does is
just try to help, in a very short paragraph,
just try to remind people of some of the
history in terms of how the education
system has been governed over the last
number of years. It’s purely background
information.
Chairman: Thank you, Mr. Ferguson.
Mr. Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. I guess I’ll dig a little bit
deeper. When you look at that whole
paragraph, it goes from, when you look at
the education system in Nunavut, it has
gone through various phases prior to us
becoming a territory and how the
education system did with operating the
past within our communities. One of my
additional questions on this is: is there
not a reasoning why you put that
paragraph, considering the fact that you
have seen a substantial change in
education, whether it be the graduation
rates, or was there a substantial
difference?

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ
ᑐᑭᑖᕈᑎᒃᑲᓐᓂᑐᐃᓐᓇᐅᔪᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ
ᖃᓄᐃᓕᖓᕙᓪᓕᐊᓂᕆᓯᒪᔭᖓᓂᒃ ᐅᑭᐅᓂᑦ
ᑭᖑᓪᓕᐅᓕᖅᑐᓂᑦ. ᑖᔅᓱᒪᐅᑉ ᐅᖃᐅᓯᖅᑕᖏᑦ
ᐅᖃᓕᒫᖅᑕᐅᖏᒃᑲᓗᐊᖅᐸᑐ ᐊᒥᒐᕋᔭᓐᖏᑦᑐᖅ ᐅᓂᒃᑳᖅ,
ᑭᓯᐊᓂᑦᑕᐅᖅ ᐃᑲᔫᑕᐅᓇᓱᐊᕐᒥᔪᖅ ᓇᐃᓈᖅᑐᒥᒃ
ᐃᖅᑲᐃᑎᑦᑎᒍᑕᐅᓪᓗᓂ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᒥᓃᑦ
ᐃᓚᖏᓐᓂᒃ ᐊᐅᓚᑕᐅᓂᖓᑎᒍ ᐊᕐᕌᒍᒐᓴᐅᑉ ᐃᓗᐊᓂᑦ.
ᐄ, ᑐᑭᓯᒋᐊᕈᑎᑐᐃᓐᓇᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᓱᕆᐊᒃᑲᓐᓂᕈᒪᖃᐃ. ᑕᕝᕙᓂ ᐅᖃᐅᓯᖅᑕᖓ
ᑕᑯᓐᓇᖅᑐᒍ ᐃᒪᐃᓕᒻᒪᑦ, ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐊᓯᔾᔨᖅᐸᓪᓕᐊᓯᒪᒻᒪᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦ ᓄᓇᕘᖃᓚᐅᖅᑎᓐᓇᒍ
ᓄᓇᓕᖁᑎᑦᑎᓐᓂ. ᐅᓇ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ,
ᐱᔾᔪᑎᖃᓚᐅᖅᐱᖅᑲᐃ ᑖᒃᑯᐊ ᐅᖃᐅᓯᖅᑕᖏᑕ
ᑕᕝᕙᓃᓐᓂᖏᓐᓂᒃ: ᑕᑯᓐᓇᖅᑐᒋᑦ ᐊᓯᔾᔨᖅᓯᒪᔪᑦ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᓲᕐᓗ ᐃᓱᓕᓐᓂᐅᖃᑦᑕᖅᑐᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐊᖏᔪᒥᒃ ᐊᔾᔨᒌᓐᖏᓐᓂᖃᖅᓯᒪᕙ?

Chairman: Thank you for that question.
Mr. Ferguson.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᐱᖅᑯᑎᒋᔭᕐᓄᑦ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ. ᐅᖃᓕᒫᖅᑐᒋᑦ ᓈᓴᐅᑎᓕᒃ 7 ᐊᒻᒪ 8
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Chairman. I think that when you read
paragraph 7 and paragraph 8 together,
you see the evolution and the number of
changes that have gone on during the
history, and then in paragraph 8, there is
“a proposed made-in-Nunavut Education
Act failed to receive the approval of the
legislature.”

ᑲᑎᓪᓗᒋᑦ, ᖃᐅᔨᓇᕋᔭᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ
ᖃᓄᐃᓕᖓᕙᓪᓕᐊᓯᒪᓂᖓᓂᒃ ᐊᓯᔾᔨᖅᓯᒪᓂᖏᓪᓗ,
ᑕᐃᑲᓂᓗ 8-ᖓᓂ, ᐊᓯᔾᔨᕈᑎᖃᓚᐅᖅᓯᒪᒻᒪᑦ “ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒧᑦ ᐊᖏᖅᑕᐅᒐᓂᓗ
ᒪᓕᒐᓕᐅᕐᕕᒻᒥ.”

I think, really, what it’s describing is that
there have been a number of changes
over the last number of years and really,
the current Education Act seems to be a
good starting point for having set out
what the ambition of the territory is in
terms of education. I think it’s trying to,
really, describe that having that current
Act in place is a good starting point, but
then if you read further into the report,
the ambition that’s set out in that current
Act needs to be implemented in order to
achieve what it’s intending to achieve.

ᑕᕝᕘᓇ, ᐅᓂᒃᑳᑐᐃᓐᓇᖅᑐᖅ ᐊᓯᔾᔨᖅᑕᐅᓯᒪᔪᓂᑦ ᒫᓐᓇᓗ
ᒪᓕᒐᐅᓕᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᐱᒋᐊᕈᑎᒃᓴᑦᑎᐊᕙᐅᖅᑰᔨᔪᖅ ᓄᓇᕗᒥ ᑐᕌᒐᕆᔭᐅᔪᒪᔪᑦ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᓗᑎᒃ. ᑕᒪᑐᒥᖓ
ᑐᑭᑖᖅᑎᑦᑎᓇᓱᑐᐃᓐᓇᖅᑐᖅ, ᒪᓕᒐᖅ ᓄᑖᖅ
ᐋᖅᑭᒃᓯᒪᓕᕐᓂᖓ ᐱᒋᐊᕈᑎᒃᓴᑦᑎᐊᕙᐅᒻᒪᑦ. ᐅᓂᒃᑳᑉ
ᐃᓗᐊᓂᒃᑲᓐᓂᖅ ᖃᐅᔨᓇᔭᖅᐳᑎᑦ ᑐᕌᒐᓕᐊᖑᓯᒪᔪᑦ
ᑕᐃᑲᓂ ᒪᓕᒐᕐᒥ ᐊᑐᓕᖅᑎᑕᐅᔭᕆᐊᖃᕋᓗᐊᕐᒪᑕ
ᐱᓇᓱᒃᑕᐅᔪᑦ ᓴᖅᑭᕐᓂᐊᖁᓪᓗᒋᑦ.

I think these two paragraphs are really
just trying to show that there have been
changes. Things haven’t just been one
steady model over the last number of
years. The current Education Act is a
good description of the ambition for the
territory, but actual implementation of
that Act would be the next piece and the
important piece.

ᐄ, ᑖᒃᑯᐊ ᐅᖃᐅᓯᖅᑕᖏᑦ ᓇᓗᓇᐃᖅᓯᒍᑎᑐᐃᓐᓇᐃᑦ
ᐊᓯᔾᔨᖅᓯᒪᔪᓂ.ᑦ ᐊᒻᒪ ᒪᓕᒐᐅᓕᖅᑑᑉ
ᐱᒋᐊᕈᑎᑦᑎᐊᕙᐅᓂᖓᓂᒃ. ᐅᓇᑐᐊᖅ
ᐊᑐᓕᖅᑎᑕᐅᓂᖓ ᐱᔭᕆᐊᖃᓪᓚᕆᑦᑐᖅ,
ᐱᓪᓗᐊᑕᐅᒻᒪᕆᖕᒪᑦ ᐃᖏᕐᕋᑦᑎᐊᖁᓪᓗᒍ ᐱᖁᔭᖅ
ᐃᓚᒋᔭᒃᓴᖓᓗ.

Chairman: Thank you, Mr. Ferguson.
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. A follow-up question would
be: when you look at paragraphs 7 and 8,
combining the two, and when you look at
the department that dissolved the boards
and replaced them with regional offices
which had to re-create the services of
former boards, how much of an impact
has that placed in the education system in
your opinion?

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᓱᕆᐊᒃᑲᓐᓂᕈᒪᖃᐃ. ᑐᓪᓕᐊᓂ ᐊᐱᖅᑯᑎᒐ ᐅᓇ.
ᐅᖃᓕᒫᖅᑐᒋᒃ 7 ᐊᒻᒪᓗ 8 ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ
ᑕᑯᓐᓇᖅᑐᒋᑦ ᑲᑎᒪᔨᓕᐅᓚᐅᖅᓯᒪᓪᓗᑎᒃ ᑕᐅᖅᓯᖅᑐᒋᓪᓗ
ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᑎᑎᕋᕐᕕᓐᓂᑦ ᑲᑎᒪᔨᐅᕙᓚᐅᖅᑐᑦ
ᐱᔨᑦᑎᕋᐅᑎᖏᓐᓂᑦ ᐱᓇᓲᑎᖏᓐᓂᓪᓗ
ᑲᔪᓯᒋᐊᖃᖔᓕᖅᑐᑎᑦ. ᑕᒪᓐᓇ ᖃᓄᖅ ᐊᖏᑎᒍᔪᒥᒃ
ᐊᑦᑐᐃᓂᖃᖅᓯᒪᕙ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐃᓱᒪᑎᑦ
ᒪᓕᓪᓗᒋᑦ?
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Chairman: Thank you, Mr.
Mikkungwak. I think that would be more
directed… . The Legislative Assembly
dissolved the boards at that time. I’m not
sure what response Mr. Ferguson could
further that with, but I will appreciate it
and maybe allow him to comment.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᐃᓱᒪᒐᒪ ᑐᕌᖓᓂᖅᓴᐅᒐᔭᕐᓂᖓᓂᒃ... ᒪᓕᒐᓕᐅᕐᕕᒃ
ᐋᖅᑭᒃᓱᐃᓚᐅᖅᓯᒪᔪᑦ ᑖᒃᑯᓂᖓ ᑲᑎᒪᔨᐅᔪᓂᑦ,
ᖃᓄᑭᐊᖅ ᑭᐅᒍᓐᓇᕋᔭᖅᑐᖅ ᒥᔅᑕ ᕘᒐᓴᓐ, ᐃᓛᒃ
ᓂᓪᓕᖅᑎᓂᐊᖅᑕᕋ.

Mr. Ferguson: Thank you, Mr.
Chairman. Really, all I can comment is
that again, we’re still in this section of
the audit. It’s still the introduction section
of the audit, so we haven’t actually got
into our observations and
recommendations, which starts in
paragraph 22, I believe.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᖃᕈᓐᓇᑐᐃᓐᓇᖅᑐᖓ ᑕᒪᑐᒪᓂ ᖃᐅᔨᓴᐃᓂᑦᑎᓐᓂ
ᐱᒋᐊᕈᑎᑐᐃᓐᓇᖓᓃᒃᑲᑦᑕ ᓱᓕ
ᐅᖃᐅᓯᕆᓚᐅᓐᖏᓇᑦᑎᒍ ᑕᑯᓯᒪᔭᕗᑦ ᖃᐅᔨᔭᕗᓪᓗ
ᐱᒋᐊᕐᓗᒍ ᐅᖃᓕᒫᕐᕕᐊ 22-ᒥᐅᖅᑰᖅᑐᖅ, ᐅᒃᐱᕈᓱᒃᑲᒪ.

We didn’t audit the dissolution of any
boards or the impact of that. Again, this
is just my way of background and letting
people understand that there have been a
number of changes in let’s call it the
governance structure of the education
system in Nunavut over the last number
of years. Really, the new Act is supposed
to be a starting point for bringing forward
what the ambition is and trying to
implement that. The implementation is
important.

ᐄ, ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᓐᖏᑦᑐᒍᑦ ᓇᓪᓕᐊᓐᓂᒃ ᑲᑎᒪᔩᑦ
ᐱᑕᖃᕈᓐᓃᖅᑎᑕᐅᓂᖏᓐᓂᑦ. ᐱᔪᒥᓂᐅᓚᐅᖅᓯᒪᔪᑎᒍᓪᓕ
ᖃᐅᔨᒪᔭᐅᖁᓪᓗᒍ ᐊᓯᔾᔨᖅᑕᐅᓯᒪᔪᖃᖅᓯᒪᓂᖓᓂᒃ
ᐊᐅᓚᔾᔪᑕᐅᔪᓂᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ ᓄᓇᕗᒻᒥ
ᐅᑯᐅᖑᓕᖅᑐᓂ ᑭᖑᓪᓕᕐᓂ. ᑖᓐᓇᓗ ᓄᑖᖅ ᒪᓕᒐᖅ
ᐱᒋᐊᕈᑎᒃᓴᐅᔪᒫᓐᓂᐊᖅᓯᒪᔪᖅ ᓴᖅᑭᑕᐅᖁᔭᐅᔪᓂᑦ
ᐊᒻᒪᓗ ᐊᑐᓕᖅᑎᑕᐅᒐᓱᐊᕐᓂᖏᓪᓗ. ᐄ,
ᐊᑐᓕᖅᑎᑕᐅᓂᖓ ᐱᕐᔪᐊᖑᒐᓗᐊᖅ.

Again, what this is, is it’s really just
trying to help people who don’t have the
full history of the education system in
Nunavut to understand that the
governance structure has changed a
number of times.

ᑭᓯᐊᓂᑦᑕᐅᖅ, ᐃᑲᔫᑕᐅᓇᓱᑐᐃᓐᓇᒥᒻᒪᑦ ᑕᐃᒃᑯᓄᖓ
ᑐᑭᓯᐅᒪᓗᐊᓐᖏᑦᑐᓄᑦ ᐱᓚᐅᖅᓯᒪᔪᒥᓂᕐᓂᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ ᓄᓇᕗᒻᒥ, ᖃᐅᔨᒪᔭᐅᖁᓪᓗᒍ
ᐊᓯᔾᔨᕈᑕᐅᓯᒪᔪᑦ ᐊᐅᓚᓂᐅᔪᑦ ᐋᖅᑭᒃᓯᒪᓂᖏᓐᓄᑦ
ᐊᑕᐅᓯᐊᕐᓇᒍ.

Chairman: Thank you, Mr. Ferguson. At
this time, I would like to recognize the
clock and continue tomorrow morning at
9:00 a.m. with No. 8 on our agenda,
paragraph-by-paragraph review of the
2013 Report of the Auditor General of
Canada to the Legislative Assembly in
Nunavut – Education in Nunavut. See
you all tomorrow morning at 9:00. Thank

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ.
ᐃᓕᓴᕆᔪᒪᓕᕋᒃᑯ ᓯᕿᓐᖑᔭᖅ ᖃᐅᑉᐸᓪᓗ ᐅᓪᓛᒃᑯᑦ
ᑲᔪᓯᒃᑲᓐᓂᓛᕐᓗᑕ 9:00-ᒧᐊᖅᐸᑦ ᑲᑎᒪᔾᔪᑎᒃᓴᕗᑦ 8-ᒥ
ᓂᑭᑦᑖᕐᓗᒋᑦ ᐅᖃᓕᒫᕐᕖᑦ ᐱᓕᕆᓛᕐᓗᑕ 2013-ᒥ
ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᒥᓂᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒻᒧᑦ
ᑲᓇᑕᒥ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ ᓄᓇᓄᒻᒥ ᐱᔾᔪᑎᓕᒃ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ. ᖃᐅᑉᐸᑦ ᐅᓪᓛᒥ ᑕᑯᓛᕆᕗᒍᑦ
9:00-ᒧᐊᖅᐸᑦ.
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you very much.

ᖁᔭᓐᓇᒦᒃ.

>>Committee adjourned at 17:17

>>ᓄᖅᑲᖅᑐᑦ 17:17ᒥ
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