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>>Committee commenced at 9:00

>>ᑲᑎᒪᓯᒋᐊᖅᑐᑦ 9:00ᒥ

Chairman (Mr. Hickes): Good morning,
everyone. Ullaakkut to all Nunavummiut
that are watching this on television and
listening on the radio. I would like to
start off with an opening prayer. Mr.
Shooyook.

ᐃᒃᓯᕙᐅᑕᖅ (ᕼᐃᒃᔅ) (ᑐᓵᔨᑎᒍᑦ): ᐅᓪᓛᒃᑰᖅᐸᑉᓯ
ᐃᓘᓐᓇᓯ. “ᐅᓪᓛᒃᑯᑦ” ᓄᓇᕗᒻᒥᐅᑦ ᑕᐅᑐᒃᑐᑦ
ᑕᓕᕖᓴᒃᑯᑦ ᓈᓚᒃᑐᓪᓗ ᓈᓚᐅᒻᒥᒃ. ᐱᒋᐊᕈᑎᖃᕈᒪᒐᒪ
ᒪᑐᐃᕈᑎᖃᕐᓗᑕ ᑐᒃᓯᐊᕐᓂᒃᑯᑦ, ᒥᔅᑐ ᓲᔪᒃ.
>>ᑐᒃᓯᐊᕐᓂᖅ

>>Prayer
Chairman: Thank you, Mr. Shooyook. I
would like to thank everyone for joining
us on our second day of proceedings.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓲᔪᒃ.
ᖁᔭᓐᓇᒦᖅᑕᐃᓐᓇᕆᔪᒪᕙᑦᓯ ᐃᓚᐅᔪᓐᓇᕋᑦᓯ ᐅᓪᓘᑉ
ᑐᒡᓕᐊᓂ ᑲᑎᒪᓂᖃᖅᑎᓪᓗᑕ.

I would like to welcome Mr. Ferguson
and his team, and Ms. Okpik and her
team as well.

ᑑᓐᖓᓱᑦᑎᑦᓱᒪᓪᓗᒋᑦ ᒥᔅᑐ ᕘᒋᓯᓐ ᐊᒻᒪ
ᐱᓕᕆᔨᐅᖃᑎᖏᑦ, ᐊᒻᒪᓗ ᒥᔅ ᐅᒃᐱᒃ
ᐱᓕᕆᔨᖃᑎᖏᓪᓗᑦᑕᐅᖅ.

I am going to ask all Members to try to
keep their questions concise and get to
the point, and ask that all witnesses
respond to the questions directly and try
to keep your answers concise as well. We
have a lot of material to go through
today.
I will get started with the paragraph-byparagraph review of the 2013 Report of
the Auditor General of Canada to the
Legislative Assembly of Nunavut titled
“Education in Nunavut.” Yesterday, we
left off at the introduction and today, we
will begin on paragraphs 10 through 18,
the 2008 Education Act. Do we have any
questions from Members? Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. My question is for the
department. I would just like to ask: in
your view, how long do you think it is
going to be before we can offer true
bilingual education? Thank you, Mr.
Chairman.

ᑲᑎᒪᔨᓕᒫᑦ ᐅᖃᐅᑎᔪᒪᕙᒃᑲ ᐊᐱᖅᑯᑎᖏᓐᓂᒃ
ᓇᐃᓈᕐᔫᒥᒋᐊᖁᓪᓗᒋᑦ ᐅᖃᑲᐅᑎᒋᒋᐊᖃᑦᑕᖁᓪᓗᒋᑦ
ᐃᓱᒪᒋᔭᒥᓂᒃ, ᐊᒻᒪᓗ ᐊᐱᖅᓱᒐᐅᔪᑦ
ᑭᐅᓪᓗᐊᕋᓱᑉᐸᓪᓗᑎᒃ ᐊᐱᖅᑯᑕᐅᔪᓂᒃ ᑭᐅᔾᔪᑎᓯᓗ
ᓇᐃᓈᕐᔫᒥᓇᓱᖃᑦᑕᕐᓗᒋᑦ ᐅᓄᖅᑑᒻᒪᑕ ᐅᓪᓗᒥ
ᑲᒪᒋᔭᒃᓴᕗᑦ.
ᒫᓐᓇ ᐱᒋᐊᓕᕐᒥᓗᑕ ᓈᓴᐅᑎᑦ ᐊᑐᓃᑦᑕᕐᓗᒋ
ᕿᒥᕐᕈᓂᐊᖅᑕᕗᑦ 2013ᒥ ᑲᓇᑕᐅᑉ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᖓᓄᑦ ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᓂᒃ ᓄᓇᕗᑦ
ᒪᓕᒐᓕᐅᕐᕕᖓᓄᑦ, ᑕᐃᔭᐅᔪᖅ “ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ.” ᐃᑉᐸᒃᓴᖅ, ᐱᐊᓂᓚᐅᕋᑦᑕ
ᐅᖃᐅᓯᐅᒋᐊᓐᖓᐅᑎᐅᔪᓂᒃ ᐅᓪᓗᒥᓗ, ᐱᒋᐊᕐᓂᐊᖅᖢᑕ
ᓈᓴᐅᑎᓂᒃ ᐱᒋᐊᕐᕕᒋᓗᒍ 10-ᒥ 18-ᒧᑦ, 2008-ᒥ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᐅᔪᒥᒃ.
ᐊᐱᖅᑯᑎᒃᓴᖃᖅᑐᖃᖅᐸ ᑲᑎᒪᔨᓂᑦ? ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓴᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒐᓕ ᑐᕌᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ.
ᐊᐱᕆᔪᒪᑐᐃᓐᓇᖅᖢᖓ: ᐃᕝᕕ ᐃᓱᒪᖓᒍᑦ,
ᖃᓄᑎᒌᓐᓂᐊᕋᓱᒋᕕᐅᒃ
ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᑕᐃᓐᓇᓕᕋᔭᕐᓂᑎᓐᓂᒃ ᓈᒪᑦᑎᐊᖅᑐᒥᒃ
ᐅᖃᐅᓯᕐᓂᒃ ᐃᓕᓴᐅᑎᖃᓐᓂᕐᒥᒃ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
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Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
guess there are going to be a lot of factors
that we will have to look at. One of the
biggest challenges that we have right now
is getting enough Inuktitut-speaking
educators. We are going to be working
very closely with Nunavut Arctic College
with the work that we are going to do for
our projections.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐃᓛᖃᐃ
ᐅᓄᖅᑐᒻᒪᕆᑦ ᐊᑦᑐᐊᓂᖃᓚᖓᒻᒪᑕ
ᕿᒥᕐᕈᑦᑕᕆᐊᖃᕐᓂᐊᖅᑕᕗᑦ. ᑕᐃᒪ ᐃᓚᖓᑦ ᒫᓐᓇᐅᔪᒥ
ᐊᑦᓱᕉᑎᒋᓂᖅᐹᕆᒋᐊᖃᕐᓂᐊᖅᑕᕗᑦ ᓈᒪᔾᔫᒻᒥᔪᓂᒃ
ᐃᓄᓐᓂᒃ ᐃᓕᓴᐃᔨᖁᑎᑖᕆᐊᖃᕐᓂᐊᕐᓂᕗᑦ. ᑕᐃᒪᐃᒻᒪᑦ
ᐱᓕᕆᖃᑎᖃᒻᒪᕆᓐᓂᐊᖅᑐᒍ ᓄᓇᕗᑦ
ᓯᓚᑦᑐᓴᕐᕕᒃᑯᓐᓂᒃ, ᐱᓕᕆᓂᐊᖅᑕᑎᓐᓂᒃ ᓯᕗᒧᑦ
ᑕᐅᑐᒃᑕᑎᓐᓄᑦ.

Once the review of the Act takes place, I
think we will be in a better position to be
able to state when we think bilingual
education, but if things continue the way
they are right now, we will not meet our
mandate by 2019. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for that. The 2008
Act states that one of the major
challenges is to provide additional
support to help students stay engaged.
Can you tell us how this has worked out
so far? Thank you.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Student engagement is really important
for us. As part of our parental
engagement campaign and with the tag
line that I provided yesterday, we will be
working with the students. (interpretation
ends) Thank you, Mr. Chairman.
Chairman: Thank you very much for

ᐃᓱᒪᔪᖓ ᑕᒪᓐᓇ ᕿᒥᕐᕈᓂᖃᓕᖅᐸᑦ ᒪᓕᒐᕐᒥᒃ,
ᐅᖃᑦᑎᐊᕈᓐᓇᓂᖅᓴᐅᓕᓛᖅᑐᒍᑦ ᖃᖓᒃᑯᑦ ᑕᒪᓐᓇ
ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ ᐅᖃᐅᓯᕐᓂᒃ
ᐃᓕᓴᐃᔾᔪᑎᖃᑦᑎᐊᓕᕋᔭᕆᐊᖅ, ᑭᓯᐊᓂ
ᑕᐃᒪᐃᓕᖓᑐᐃᓐᓇᕐᓂᐊᕈᑎᒃ ᑕᒪᒃᑯᐊ ᐅᓪᓗᒥᐅᔪᖅ,
ᐊᖑᒻᒪᑎᔾᔮᓛᖏᑦᑐᒍᑦ 2019 ᑎᑭᒐᓱᓐᓂᖓᓄᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ
ᑭᐅᔾᔪᑎᓐᓄᑦ ᖁᔭᓐᓇᒦᒃ. 2008-ᒥ ᒪᓕᒐᐅᔪᒥ
ᐅᖃᖅᓯᒪᔪᖃᕐᒪᑦ ᐊᒃᓱᕈᓐᓇᓂᖅᐸᖓᑕᒎᖅ ᐃᓚᖓᑦ
ᐃᑲᔪᖅᑐᐃᔾᔪᑎᖃᒃᑲᓐᓂᕆᐊᖃᕐᓂᖓᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓚᐅᖏᓐᓇᑦᑎᐊᖁᓪᓗᒋᑦ.
ᐅᖃᐅᑎᔪᓐᓇᖅᐱᑎᒍᑦ ᖃᓄᖅ ᑕᒪᓐᓇ
ᐱᕙᓪᓕᐊᓯᒪᓕᕐᒪᖔᑦ ᒫᓐᓇᒧᓄᑦ? ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐱᓕᕆᖃᑎᖃᕐᓂᖅ ᐅᕙᑦᑎᓐᓄᑦ
ᐱᒻᒪᕆᐊᓘᒻᒪᑦ. ᑕᐃᒪᐃᒻᒪᑦ ᐃᓚᒋᖃᓯᐅᑎᕙᐅᒃ
ᐃᓚᐅᑎᑦᓯᓇᓱᓐᓂᕆᔭᑦᑕ, ᐃᑉᐸᒃᓴᖅ ᐅᖃᐅᓯᕆᓚᐅᖅᑕᒪ
ᐅᓪᓗᖅᓯᐅᑎᑦ ᐱᓪᓗᒋᑦ,
ᐱᓕᕆᖃᑎᖃᑦᑎᐊᒻᒪᕆᓐᓂᐊᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᒃᓱᐊᓗᒃ
ᑭᐅᔾᔪᑎᓐᓄᑦ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
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that response, Ms. Okpik. Ms. Angnakak.
Ms. Angnakak: I know that your
department has a process where they
recognize elders to be qualified to teach
in the schools. Can you explain what that
process is to us? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
process for hiring elders is a DEA
responsibility. We have provided a
guidebook for them that they can follow.
They can choose to get the elders
certified or they can hire them without
going through that process as well.
We have put $1.6 million into Innait
Inuksiutilirijiit. They can use part of that
money as well if they need administrative
support in terms of getting the criminal
record checks done, filling out the forms,
identifying what expertise they have been
titled, if it’s either child rearing or
working with caribou, storytelling, and
those types of things. They interview the
elders and then the information is sent to
us. We have a registrar here in our office
and so the certificates are done up.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᓐᓇᕐᓂᒃ ᐃᓕᓴᖅᓯᓯᒪᖕᒪᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᓪᓗᑎᓪᓗ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ. ᖃᓄᖅ ᑕᒪᓐᓇ ᐊᖅᑭᑦᓯᒪᖕᒪᖓᑦ
ᐅᓂᒃᑲᐅᓯᕆᔪᓐᓇᖅᐱᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐃᓐᓇᓂᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᑐᖅᐸᓪᓕᐊᓂᖅ ᐱᓕᕆᐊᕆᔭᐅᔪᖅ
ᓄᓇᓕᖕᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ.
ᑐᑭᒧᐊᕈᑎᒃᓴᓂᒃ ᐅᖃᓕᒫᓂᒃ ᐋᖅᑭᑦᓯᓯᒪᔪᒍᑦ,
ᓂᕈᐊᖅᓯᕈᓐᓇᖅᓱᑎᓪᓗ ᑕᐃᒃᑯᐊ ᐃᓐᓇᐃᑦ
ᓇᓗᓇᐃᒃᑯᑎᖅᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᖔᑦ ᐅᕝᕙᓘᓐᓂᑦ
ᓇᓗᓇᐃᒃᑯᑎᖅᓯᒪᖏᓐᓗᑎᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᔪᓐᓇᖅᑐᑦ.
$1,600,000-ᓂᒃ ᓴᓂᕐᕙᐃᓯᒪᔪᒍᑦ ᐃᓐᓇᕐᓄᑦ
ᐃᓄᒃᓯᐅᑎᓕᕆᔨᒃᑯᓐᓄᑦ. ᐊᑐᖅᑐᒃᓴᓂᒃ ᑖᒃᑯᐊ ᑮᓇᐅᔭᑦ
ᐊᑐᖅᑕᐅᔪᓐᓇᑐᑦ ᐊᓪᓚᕕᒃᒥ ᐱᓕᕆᐊᕆᔭᐅᔭᕆᐊᓖᑦ
ᑕᒪᒃᑯᐊ ᑲᒪᒋᔭᐅᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑕ, ᑕᑕᑎᕆᐊᓖᑦ,
ᐱᕋᔭᒃᓯᒪᖏᒃᑲᓗᐊᕐᒪᖓᑦ ᖃᐅᔨᓴᐅᑏᑦ ᐊᒻᒪᓗ
ᐱᓕᒻᒪᑦᓯᒪᓂᖓ, ᓲᕐᓗᖃᐃ ᐊᒥᓕᕆᓂᖅ ᐅᓂᒃᑳᕐᓂᖅ
ᕿᑐᖏᕆᓂᖅ, ᑐᒃᑐᓕᕆᓂᖅ, ᐅᓂᒃᑲᖅᑐᐊᕐᓂᖅ,
ᐊᓯᖏᓪᓗ. ᓇᓕᐊᓐᓂᒃ ᐊᔪᖏᓐᓂᖅᐹᖑᒻᒪᖓᑦ ᑕᒪᒃᑯᐊ
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᑐᑦ. ᐊᑎᓕᐅᕐᕕᖃᖅᑐᒍᑦ ᑕᕝᕙᓂ
ᐊᑎᖁᑎᖃᐅᖅᓱᑕᓗ ᓇᓗᓇᐃᒃᑯᑖᒃᓴᖏᓪᓗ
ᑕᕝᕙᖔᖅᓯᑕᐅᖃᑦᑕᖅᓱᑎᒃ.

That’s basically the process, but the DEA
can hire elders without having to go
through that certification process.
(interpretation) Thank you, Mr.
Chairman.

ᑭᓯᐊᓂ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᑖᒃᑯᑎᒎᓈᖏᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᓯᔪᓐᓇᖅᑐᑦ ᐃᓐᓇᕐᓂᒃ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. You’ve gone into what my
next question was going to be and, that is,

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐃᓐᓇ
ᐊᐱᖅᑯᑎᒋᔪᒪᓂᐊᖅᑕᕋ ᖃᓄᖅ ᐃᓐᓇᐃᑦ
ᖃᐅᑕᒫᖅᓯᐅᑎᖏᑦ, ᐃᖅᑲᓇᐃᔮᖃᖃᑦᑕᖅᐸᑦ,
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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what role does the elder play on a daily
basis in a school setting? Thank you, Mr.
Chairman.
Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) To
clarify, the elders are not certified as
teachers. They’re certified as Innait
Inuksiutilirijiit. So therefore, they would
never take a class by themselves. They
always have to be with a classroom
teacher.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓂᕐᓗᒍ
ᐃᓐᓇᐃᑦ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ ᓇᓗᓇᐃᒃᑯᑕᖃᖏᑦᑐᑦ
ᑕᐃᔭᐅᓲᑦ ᐃᓐᓇᐃᑦ ᐃᓄᑑᖃᑦᑕᖏᑦᑐᑦ ᐃᓐᓇᐃᑦ
ᑖᒃᑯᐊᓴᐃᓐᓇᐅᖏᑦᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ
ᐊᔪᖏᓐᓂᖓ ᒪᓕᒡᓗᒋᑦ.

Programs set it. You can have different
elders come in during different parts of
the year, depending on the expertise. If
they decide they want to use these elders
for a spring camp, then they would hire
the elders for that amount of time. It
depends on the school programs, themes,
and the units that the schools have set up.
Typically, that’s how it’s done. They are
not hired for the whole year and it is
usually set by school program.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you very much, Ms.
Okpik. Ms. Angnakak.
Ms. Angnakak: No, that’s it. Thank you.
Chairman: Thank you. I have no more
names on my list. Mr. Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Good morning. I have a
question on No. 10, Mr. Chairman. It
states here that they can include anyone
here and one of the four bullets states,
“direct roles and responsibilities for
elected District Education Authorities.”

ᒥᔅ ᐅᒃᐱᒃ.

ᐊᖅᑭᒃᑕᐅᓯᒪᔪᑦ. ᓲᕐᓗ ᐊᐅᓪᓚᐅᔾᔨᖃᑦᑕᕐᓂᐊᖅᐸᑕ
ᐃᓐᓇᐃᑦ ᖃᖓᑐᐃᓐᓇᒃᑯᑦ ᐅᐱᖔᖅ ᐊᕐᕌᒎᑉ ᐃᓗᐊᓂ,
ᐅᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᓇᔭᖅᑐᑦ ᐊᓯᖏᓐᓂᒃ.
ᐱᓕᕆᐊᖃᓐᓂᐊᖅᐸᑦ ᐊᓯᖏᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ, ᐃᓕᓴᖅᑏᑦ
ᐃᓕᓐᓂᐊᕐᓂᐊᓂᖏᓐᓄᑦ ᒪᓕᒃᓯᒪᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ
ᐊᖅᑭᒃᓱᖅᑕᐅᓯᒪᔪᓂ ᐊᕐᕌᒍᓕᒫᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᖃᑦᑕᖏᑦᑐᑦ. ᐃᓕᓐᓂᐊᕐᕕᖕᒥ,
ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᑐᑦ ᒪᓕᒃᑕᐅᑐᐃᓐᓇᖅᓱᑎᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᖃᑦᑕᖅᑐᖅ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᒡᒐ, ᑕᐃᒫᖅᑐᖓ. ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ.
ᐊᑎᖁᑎᖃᐅᕈᓐᓃᕋᒪ. ᒥᔅᑕ ᐃᓄᒃ.
ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓪᓛᒃᑯᑦ. ᐅᕙᓂ
ᐊᐱᕆᔪᒪᓪᓗᖓ ᓈᓴᐅᑎᓕᒃ 10, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᑯᐊ
ᐅᖃᓪᓚᒃᓯᒪᖕᒪᑕ ᐊᔾᔨᒌᖏᑦᑐᑦ ᐃᓚᐅᔪᓐᓇᖅᑐᑦ
ᐃᓚᒋᔭᐅᔪᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐃᓗᐊᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉᓗ ᐃᓗᐊᓂ ᐅᑯᓇᓂ ᑎᓴᒪᐅᔪᓂ
ᑎᑎᕋᖅᓯᒪᔪᓂᒃ ᐃᓚᓕᐅᔾᔨᓯᒪᖕᒪᑕ,
“ᐃᓚᔭᐅᔭᕆᐊᖃᕐᓂᖏᑦ ᐊᒻᒪᓗ ᐱᓕᕆᐊᒃᓴᖏᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ.” ᐱᖓᔪᖓᓐᓂ
ᑕᕝᕙᓂ ᑎᑎᕋᖅᓯᒪᔪᒥ 10 ᐊᑖᓂ.

I would like further clarification
ᐆᒥᖓ ᑐᑭᓯᒋᐊᕈᒪᓪᓗᖓ ᐃᑉᐸᒃᓴᖅ ᑕᒪᑐᒥᖓ
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regarding an issue that Ms. Okpik
brought up. She indicated that they had
some problems about the district
education authorities where they have
taken on too many responsibilities. My
question: why is that the case?
The district education authorities have to
be included in the education system, and
I do agree with you. If we’re going to
include the district education authorities,
we have to define their roles and
responsibilities. They’re not given
enough resources to handle their roles
and responsibilities. They’re given more
roles and responsibilities, but they don’t
have the resources to carry them out.
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐱᓕᕆᐊᖃᖅᖢᑕ ᒥᔅ ᐅᒃᐱᒃ ᐅᖃᐅᓯᖃᓚᐅᖕᒪᑦ.
ᐃᓗᐊᓐᖏᓕᐅᕈᑎᖃᖃᑦᑕᕐᒪᑕᒎᖅ ᒫᓐᓇ
ᐃᓗᐊᓐᖏᓕᐅᕈᑕᐅᔪᒡᒎᖅ ᒫᓐᓇ ᑖᒃᑯᐊ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑲᑎᒪᔨᐅᔪᑦ
ᐱᓕᕆᐊᒃᓴᖃᓗᐊᖃᑦᑕᕐᒪᑕ
ᐃᓚᐅᑎᑕᐅᓇᓱᒃᑲᓗᐊᖅᖢᑎᒃ. ᑕᐃᒪᓐᓇ ᑐᑭᓯᓚᐅᕈᒃᑯ.
ᐃᒃᓯᕙᐅᑖᖅ, ᐆᒥᖓ ᐊᐱᕆᔪᒪᔪᖓ: ᖃᓄᐃᒻᒪᑦ ᑖᓐᓇ
ᑕᐃᒪᐃᑉᐸ?
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᓚᐅᔭᕆᐊᖃᓪᓚᑦᑖᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐃᓗᐊᓂ,
ᐊᖏᖃᑎᒋᒌᒃᑭᑦ ᐊᖏᖃᑎᒌᖓᓪᓗ. ᑭᓯᐊᓂ
ᐃᓚᐅᑎᓐᓂᐊᕈᑦᑎᒍ ᑐᓂᔭᕆᐊᖃᖅᑰᕋᑦᑎᒍᑦ
ᐱᓕᕆᔾᔪᑎᒃᓴᖏᓐᓂᒃ. ᐅᑯᐊ ᐅᖃᐅᓯᕆᓚᐅᖅᐱᐅᒃ
ᑐᓂᓐᖏᓗᐊᕋᔅᓯᐅᒃ ᐱᓕᕆᔾᔪᑎᒃᓴᖏᓐᓂᒃ
ᐱᓕᕆᐊᒃᓴᖏᓐᓂᒃ ᑐᓂᔮᓗᒐᓗᐊᓯ
ᐱᓕᕆᔾᔪᑎᒃᓴᖏᓐᓂᓪᓗ ᑐᓂᓇᓯᐅᒃ. ᑖᓐᓇ
ᐃᓗᐊᖏᓕᐅᕈᑕᐅᕚ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Regarding the district
education authorities, it has been
included in the policy and we do have
guidelines. For example, they have
guidelines on Inuuqatigiitsiarniq,
attendance, and we also identify the
options that they can take on. If they’re
going to be doing interviews, for
example, these are the guidelines that
they would follow. We have set up
guidelines that they can follow depending
on which roles and responsibilities
they’re handling and a reporting system.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓄᓇᓕᓐᓃᑦᑐᑦ ᐱᓕᕆᐊᒃᓴᖏᑦ
ᑖᓐᓇ ᒪᓕᒐᐅᑉ, ᐊᑐᐊᒐᐅᑉ ᐃᓗᐊᓂ
ᐊᖏᓪᓕᒋᐊᖅᓯᒪᒻᒪᑦ. ᐊᒥᓲᓂᖅᓴᓂᓪᓗ ᒪᑯᓂᖓ
ᒪᓕᒐᕋᓛᖑᓂᐊᖅᑐᓂᒃ ᐱᖁᔭᕋᓛᖑᓂᐊᖅᑐᓂᒃ
ᐱᓕᕆᐊᒃᓴᖃᕐᒪᑕ. ᓲᕐᓗ, ᐅᐸᖃᑦᑕᑦᓯᐊᕐᓂᐅᑉ ᒥᒃᓵᓄᑦ,
ᐃᓅᖃᑎᒌᑦᓯᐊᕐᓂᐅᑉ ᒥᒃᓵᓄᑦ. ᓴᖅᑭᑎᒃᓯᓯᒪᖃᑦᑕᖅᑐᒍᑦ
ᓲᕐᓗ, ᐊᑐᐊᒐᒃᓴᕐᒥᒃ ᓇᓗᓇᐃᖅᓯᒪᔪᒥᒃ ᐅᓇ
ᐊᑐᕈᒪᒍᑦᓯᐅᒃ ᐊᑐᕈᓐᓇᖅᑕᓯ. ᖃᐅᔨᓴᕐᓂᐊᖅᑎᓪᓗᓯ
ᐊᐱᖅᓱᕐᓂᐊᖅᑎᓪᓗᓯ ᓄᓇᓕᔅᓯᓐᓂᒃ ᑕᕝᕙ
ᐊᑐᖅᑕᐅᔪᓐᓇᖅᑐᑦ. ᑕᒪᒃᑯᓂᖓ ᓴᖅᑭᔮᖅᑎᑦᓯᓯᒪᓕᖅᑐᒍᑦ
ᐃᑲᔪᕈᑎᒃᓴᖏᓐᓂᒃ. ᑕᒪᓐᓇ ᐊᖏᓪᓕᒋᐊᖅᓯᒪᔪᒻᒪᕆᐅᒻᒪᑦ
ᐱᓕᕆᐊᒃᓴᕆᔭᖏᑦ ᐊᒻᒪ ᐅᓂᒃᑳᕆᐊᓕᖏᑦ.

Once there is a review of the policy,
again we will include the reporting that is
required of them because they have to do
a lot of reporting, for example, Inuit
Qaujimajatuqangit, attendance, other
roles and responsibilities, and a selection
of which language they are going to be
using as the language of instruction. We
have identified what is required in a year,

ᑕᐃᒪ ᑕᒪᓐᓇ ᕿᒥᕐᕈᔭᐅᒃᑲᓐᓂᓕᖅᑲᑦ ᑖᓐᓇ ᐊᑐᐊᒐᖅ,
ᐅᓂᒃᑳᕆᐊᖃᖃᑦᑕᕐᓂᖏᑦ ᑕᒪᓐᓇ
ᕿᒥᕐᕈᔭᐅᖃᓯᐅᑎᖁᓂᐊᖅᑕᕗᑦ, ᐊᒥᓱᒃᑲᓪᓚᓂᒃ
ᐅᓂᒃᑳᕆᐊᖃᓲᖑᒻᒪᑕ ᐅᕙᑦᑎᓐᓄ. ᓲᕐᓗ, ᐃᓄᐃᑦ
ᖃᐅᒪᔭᑐᖃᖏᑦ ᖃᓄᖅ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ
ᐊᑐᖅᑕᐅᒻᒪᖔᖅ. ᐊᒻᒪᓗ, ᑕᒪᒃᑯᐊ ᐃᓅᖃᑎᒌᑦᓯᐊᓐᓂᕐᒧᑦ
ᐅᐸᖃᑦᑕᓂᕐᒧᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᑖᒃᑯᐊ ᐊᑐᐊᒐᐃᑦ
ᓴᖅᑭᑕᐅᔭᕆᐊᓕᑦ ᐊᒻᒪ ᓂᕈᐊᖅᓯᓂᖅ ᐅᖃᐅᓯᕐᒥᒃ
ᓇᓕᐊᓐᓂᒃ ᐊᑐᕐᓂᐊᕐᒪᖔᑕ ᑕᕝᕙᓂ.
ᓇᓗᓇᐃᑦᑎᐊᓚᐅᖅᑕᕗᑦ ᐊᕐᕌᒍᑕᒫᑦ
ᐱᓕᕆᐊᕆᔭᐅᔭᕆᐊᖃᖅᑐᑦ, ᐊᕐᕌᒍᑦ ᑕᓪᓕᒪᑦ
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in five years, and so on. Over and above
that, since the policy came into place, we
give them 53 percent of the money for
their operations and maintenance.
We have also been told that when the
review time comes, they identify what
they would like to take on. That’s what
we have heard from the outlying
communities. Regarding the financing for
operations and maintenance, we have
also helped them in setting up their
financial structure, in selecting their
auditors, and accounting.
If it’s okay with you, Mr. Chairman, I
would like to refer this question to my
official so that he can give you further
details on what the DEAs do in the
communities. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Archambault.
Mr. Archambault: Thank you, Mr.
Chairman. It’s true that, obviously, DEAs
play a very important role within the
education system. The Education Act was
designed that way to allow them to have
greater local control over important
decision-making.
In terms of what the department does to
support DEAs, there are a number of
items and initiatives that take place on a
regular basis. The first thing I’ll mention
is that in each of the regions, there are
positions dedicated solely for working
with DEAs. These are known as DEA
development officers and these are
individuals who liaise, who communicate
with DEAs on a regular basis and provide
them with support, provide them with
guidance, if so requested.

ᐊᓂᒍᕌᖓᒥᒃ ᐱᓕᕆᐊᕆᔭᕆᐊᖃᖅᑕᖏᑦ.
ᓇᓗᓇᐃᖅᑐᖅᓯᒪᑦᑎᐊᖅᑕᕗᑦ ᐊᒻᒪ ᖄᖓᒍᒃᑲᓐᓂᖅ
ᑮᓇᐅᔭᓂᒃ, ᑕᐃᒪᓐᖓᓂᑦ ᑖᓐᓇ ᐊᑐᐊᒐᖅ
ᐊᑐᓕᖅᓯᒪᒻᒪᑦ, ᖄᖓᒍᒃᑯᓐᓂᒃ 53 ᐳᓴᓐᑎᒥᒃ ᑮᓇᐅᔭᓂᒃ
ᑐᓐᓂᕆᓯᒪᓕᖅᑕᕗᑦ
ᐊᐅᓚᔾᔪᑎᒃᓴᕆᒋᒍᓐᓇᕋᔭᖅᑕᕋᓗᐊᖏᓐᓂᒃ.
ᐅᖃᐅᔾᔭᐅᖃᑦᑕᖅᓯᒪᓪᓗᑕ ᐊᓯᖏᓐᓂᑦ ᑕᒪᓐᓇ
ᕿᒥᕐᕈᔭᐅᓕᖅᑲᑦ, ᓲᕐᓗ, ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᓇᓪᓕᕇᓂᒃ
ᐱᔪᓐᓇᐅᑎᖃᕈᒪᔪᓂᒃ. ᑕᒪᓐᓇ ᐅᖃᐅᓯᐅᓯᒪᔪᖅ
ᐅᕙᑦᑎᓐᓄᑦ. ᐊᒻᒪ ᑕᒪᓐᓇ ᑮᓇᐅᔭᓕᕆᓂᖅ, ᑮᓇᐅᔭᖏᑦ
ᐊᐅᓚᔾᔪᑎᖏᑦ ᑕᒪᒃᑯᓂᖓ ᑲᒪᓂᕐᒥᒃ ᑖᒃᑯᓄᖓ
ᐃᑲᔪᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᖃᓄᖅ ᐅᑯᓂᖓ, ᓲᕐᓗ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᓂᐊᖅᑐᓂᒃ, ᐊᒻᒪᓗ
ᑮᓇᐅᔭᓕᕆᔨᐅᓂᐊᖅᑐᓂᒃ, ᑖᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ.
ᖃᓄᐃᑦᓴᖏᒃᑯᕕᑦ, ᑖᓐᓇ ᑕᒫᓃᖃᑎᒋᔭᕋ
ᐅᓂᒃᑳᑲᓐᓂᕈᓐᓇᖅᑐᖅ ᐱᓕᕆᐊᒃᓴᓪᓚᕆᐅᓯᒪᓕᖅᑐᓂᒃ
ᑖᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᕋᓛᓂᒃ
ᓄᓇᓕᓐᓂ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐋᓴᒻᐹᑦ.
ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓱᓕᔪᖅ
ᓇᓗᓇᕋᓂ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ
ᐱᒻᒪᕆᐊᓗᒻᒥᒃ ᐱᓕᕆᐊᒃᓴᖃᕐᓂᖏᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᔪᒥ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᖅ ᑕᐃᒪᓐᓇ ᐋᖅᑭᒃᑕᐅᓚᐅᖅᓯᒪᒻᒪᑦ ᓄᓇᓕᒻᒥᓂ
ᐊᐅᓚᑦᓯᓂᖅᓴᐅᓕᖁᓪᓗᒋᑦ ᐱᒻᒪᕆᐅᑎᓂᒃ
ᐃᓱᒪᓕᐅᕈᑎᐅᒋᐊᖃᖅᐸᑦᑐᓂᒃ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᓪᓕ ᐱᓕᕆᐊᕆᕙᑦᑕᒥᒍᑦ
ᐃᑲᔪᖅᓱᖅᑕᐅᖁᓪᓗᒋᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ,
ᐊᑕᐅᓯᐅᓐᖏᕈᓘᔭᖅᐳᑦ ᑭᓱᑦ ᐱᓇᓱᐊᕈᑎᒃᓴᐃᓪᓗ
ᓴᖅᑭᖅᐸᓲᖑᔪᑦ ᖃᐅᑕᒫᑦᓯᐊᖅ. ᓯᕗᓪᓕᖅᐹᖅ
ᐅᖃᐅᓯᕆᓂᐊᖅᑕᕋ ᐊᑐᓂ ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᓂ,
ᐃᖅᑲᓇᐃᔮᒃᓴᓂᒃ ᐃᓂᖃᐅᕐᒪᑦ ᐱᓕᕆᓪᓗᐊᑕᐅᔪᓂᒃ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᔪᓂᒃ. ᑖᒃᑯᐊ ᑕᐃᔭᐅᔪᑦ,
ᓄᓇᓕᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ
ᐱᕙᓪᓕᐊᑎᑦᓯᓇᓱᐊᖅᑎᓂᒃ. ᑖᒃᑯᐊ ᐱᓕᕆᔪᑦ
ᐊᖅᑯᑎᓪᓗᐊᑕᐅᕙᑦᑐᑎᒃ ᐅᖃᖃᑎᖃᖅᐸᑦᑐᑎᓪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᔪᓂᒃ ᖃᐅᑕᒫᒃᑯᑦ.
ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᕙᑦᑐᑎᒃ ᐃᑲᔪᖅᑐᕈᑎᒃᓴᓂᒃ,
ᐊᔭᐅᖅᑐᕈᐳᑎᒃᓴᓂᒃ, ᕿᓄᐊᕕᐅᒑᖓᒥᒃ.

Additionally, the department has recently
ᖄᒃᑲᓐᓂᐊᒍᓪᓗ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
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put together a draft DEA administration
manual, which basically attempts to
provide guides and supports to DEAs, a
plain language guide on all the
requirements, roles, and responsibilities
of the Education Act and the regulations
under the Education Act.
The final piece to that are the materials
that are produced at headquarters here at
Education and this includes guides, plain
language guides again, templates,
specifically where it concerns reporting
requirements and policy requirements. As
Ms. Okpik mentioned, the DEA is
required to produce a number of policies,
one of which is on attendance and
registration, the other on
Inuuqatigiitsiarniq, a positive, safe, and
welcoming school environment. We
provide resources to help the DEA with
these initiatives. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr.
Archambault. Mr. Enook.
Mr. Enook: Thank you, Mr. Chairman.
As per your advice, I will be precise and
to the point.
(interpretation) We want the DEAs to be
involved. Have you given them enough
resources to deal with all the
responsibilities that you have given
them? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As
Mr. Archambault mentioned, we have
provided those types of supports, the
templates, and documents to the DEAs.
With the draft manual, that will go a long

ᐋᖅᑭᒃᓱᐃᕋᑖᓚᐅᕐᒥᔪᑦ ᐆᑦᑐᕆᐊᓐᖓᐅᒻᒥᒃ ᓄᓇᓕᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐅᖃᓕᒫᒐᕐᒥᒃ
ᐊᓪᓚᕝᕕᓕᕆᓂᕐᒧᑦ ᑐᑭᒧᐊᕈᑎᒃᓴᐅᓇᓱᑦᑐᓂᒃ
ᐃᑲᔪᖅᑐᐃᕈᑎᓂᓪᓗ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᔪᓂᒃ, ᐅᖃᐅᓯᓪᓗᐊᑕᓂᒃ
ᐊᔭᐅᖅᑐᕈᑎᐅᓇᓱᑦᑐᓂᒃ ᒪᓕᒋᐊᖃᖅᑐᓕᒫᓂᒃ
ᐱᓕᕆᐊᒃᓴᐅᔪᓂᓪᓗ ᑲᒪᒋᔭᐅᔪᒃᓴᓂᓪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖓᓂ ᐊᒻᒪ
ᒪᓕᒐᕈᓯᐅᔪᓂᒃ ᒪᓕᒐᐅᑉ ᐊᑖᒍᑦ.
ᑕᒪᑐᒧᖓᓗ ᐃᓚᖃᓯᐅᑎᓯᒪᒻᒥᔪᖅ ᓴᓇᔭᐅᕙᓪᓕᐊᕙᑦᑐᑦ
ᑕᒫᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᑦᑕᕐᕕᖓᓂ
ᐱᖃᓯᐅᑎᓯᒪᓪᓗᑎᒃ ᐊᔭᐅᖅᑐᕈᑎᐅᔪᓂᒃ,
ᐅᖃᓪᓗᐊᑐᐃᓐᓇᖅᑐᓂᒃ ᐊᔭᐅᖅᑐᕈᑎᓂᒃ,
ᐃᔾᔪᐊᕈᑎᒃᓴᓂᓪᓗ, ᐱᓗᐊᖅᑐᒥᒃ
ᐅᓂᒃᑳᓕᐅᕆᐊᖃᖅᐸᓐᓂᖏᓐᓄᑦ ᐊᒻᒪᓗ ᐊᑐᐊᒐᑎᒍᑦ
ᒪᓕᒋᐊᖃᖅᐸᑦᑕᖏᓐᓂᒃ. ᑕᐃᒪᓐᓇ ᒥᔅ ᐅᒃᐱᒃ
ᐅᖃᖅᑲᐅᒻᒪᑦ, ᓄᓇᓕᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᓴᖅᑮᖃᑦᑕᕆᐊᖃᓲᖑᒻᒪᑕ ᐊᑐᐊᒐᕐᓂᒃ, ᐃᓚᒋᓪᓗᒍ
ᐅᐸᒋᐊᖃᖅᐸᓐᓂᖏᑕ ᐃᓕᓐᓂᐊᖅᑎᑦ
ᐊᑎᓕᐅᖅᑕᐅᖃᑦᑕᕆᐊᖃᕐᓂᖏᑕᓗ, ᐊᐃᑉᐸᖓᓗ
ᑕᐃᔭᐅᔪᖅ ᐃᓅᖃᑎᒌᑦᓯᐊᕐᓂᖅ ᐃᓱᒪᑦᓯᐊᓐᓂᕐᒧᑦ
ᐊᑦᑕᓇᖏᑦᑐᒧᒥᓪᓗ ᓇᔪᒐᖃᕆᐊᖃᓐᓂᕐᒧᑦ ᐃᓕᓴᕐᕕᖕᓂ.
ᑕᒡᕙ ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᕙ>ᒃᐳᒍᑦ ᐱᓇᓲᑎᑦᓴᓂᒃ
ᐃᑲᔪᖅᑕᐅᔪᓐᓇᖁᓪᓗᒋᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ
ᑕᒪᒃᑯᓄᖓ ᐱᓇᓱᐊᕈᑎᒃᓴᐅᔪᓄᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐋᓴᒻᐹᑦ.
ᒥᔅᑐ ᐃᓄᒃ.
ᐃᓄᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒫᒃ
ᐅᖃᐅᔾᔨᒋᐊᖅᑲᐅᒐᕕᑦ ᑖᑦᓱᒧᖓᓪᓗᐊᓪᓚᕆᑯᓗᒃ
ᐊᐱᕆᓐᖑᓱᒃᐳᖓ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᐱᓕᕆᔾᔪᑎᒃᓴᖏᓐᓂᒃ
ᑐᓂᓯᒪᑦᑎᐊᕋᓗᐊᖅᐱᑎᒍ ᐱᓕᕆᔪᓐᓇᑦᑎᐊᖁᓪᓗᒋᑦ
ᐱᓕᕆᐊᒃᓴᕆᖁᔭᔅᓯᓐᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒥᔅᑕ
ᓵᓪᕙᐃ ᐅᖃᕋᑖᕐᖓᑦ, ᑕᐃᒫᒃ ᐃᑲᔪᖅᓰᒍᑎᓂᒃ
ᑐᓂᓯᓯᒪᔭᕗᑦ ᓇᓗᓇᐃᖅᓯᒍᑎᓂᒃ ᐸᐃᐸᓂᓪᓗ
ᐅᖃᓕᒫᕋᓂᒃ ᑐᓂᐅᖅᑲᖅᓯᒪᔭᕗᑦ ᐊᔪᕆᓱᐃᔾᔪᑎᓐᓂᓪᓗ
ᐅᖃᓕᒫᕋᓂᒃ ᑐᓂᓯᓯᒪᒻᒥᔭᕗᑦ ᐃᑲᔪᕕᐅᑎᓐᓂᐊᖅᑐᐃᑦ
ᑖᒃᑯᐊ. ᑲᑎᒪᖃᑎᒋᓛᕐᒥᔭᕗᑦ ᐃᒃᓯᕙᐅᑕᓕᒫᖏᑦ
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way in assisting. We will be meeting
again with all DEA chairs to in-service
the document with them. Again, with the
review of the Education Act, we need to
take another look at their roles and
responsibilities. (interpretation) Thank
you, Mr. Chairman.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᒃᓯᕙᐅᑕᓕᒫᖏᑦ ᑖᒃᑯᓂᖓ
ᐅᖃᓕᒫᕋᓂᒃ ᓇᓗᓇᐃᑦᓰᖅᓯᐊᕐᓗᑕ ᐱᓯᒪᔭᖏᓐᓂᒃ. ᐊᒻᒪ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᕿᒥᕐᕈᔭᐅᑎᓪᓗᒍ ᑖᒃᑯᐊ
ᐃᓗᓕᖏᑦ ᐱᓕᕆᐊᖅᓴᕆᒋᐊᓕᖏᑦ
ᕿᒥᕐᕈᔭᐅᑦᓯᐊᑲᓐᓂᓛᒥᔪᐃᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. I’m
going to take the luxury of asking a
question as this point. I usually wait until
the end, but it’s related. I would like to
ask Mr. Ferguson how the DEA’s role
played into the audit. What kind of
information did you gather from DEAs in
the school districts that you concluded
your audit on? Thank you. Mr. Ferguson
and I like your tie today.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒫᓐᓇ
ᑕᐃᒪ ᓇᒻᒥᓂᖅ ᐊᐱᕆᑎᑲᐃᓐᓇᓐᖑᓱᒃᑲᒪ. ᒥᔅᑕ ᕘᒐᓴᓐ
ᐊᐱᕆᑲᐃᓐᓇᕈᒪᔭᕋ ᖃᓄᖅ ᑖᒃᑯᐊ ᓄᓇᓕᖕᓂᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐱᖃᑕᐅᓂᕐᒪᖔᑕ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᓪᓗᓯ ᓄᐊᑦᓯᕕᖏᓐᓂᕆᕕᓯᐅᑦᑕᐅᖅ
ᖃᐅᔨᓴᕋᑦᓴᓃ. ᑕᐃᒃᑯᓇᓂ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ
ᖃᐅᔨᓴᓐᓂᕋᓚᐅᖅᑕᓯᓐᓂ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕘᒐᓴᓐ
ᖁᖓᓯᕈᑦᓯᐊᕚᓗᐃᑦ.

>>ᐃᓪᓚᖅᑐᑦ

>>Laughter
Mr. Ferguson: Thank you, Mr.
Chairman. Thank you for the tie.
I will start with a few broad comments
again, and then turn it over to Ms. Salvail
for the details.
In terms of the district education
authorities, obviously, in the audit in
paragraph 10 where we are, we noted that
direct roles and responsibilities for the
district education authorities was one of
the major changes included in the Act.
In paragraph 83 of the report, we include
district education authorities as one of the
important factors that affect the
implementation of the Education Act. At
the time that we did the audit, the
authorities told us that they had concerns
about understanding their roles and
responsibilities, about training, and that
type of thing. It’s obvious that the
department is trying to take some steps to
address some of these concerns.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐃᒃᓯᕙᐅᑖᖅ.
ᖁᔭᓐᓇᒦᒃᑕᐅᖅ ᖁᖓᓯᕈᕋ ᑕᐃᒐᕕᐅᒃ.
ᐱᒋᐊᕈᑎᖃᓪᓗᖓᖃᐃ ᐅᖃᑐᐃᓐᓇᖅᑳᓚᐅᕐᓗᖓ ᒥᔅ
ᓵᓪᕙᐃ ᓇᓗᓇᐃᖅᑐᓂᐊᕐᖓᒍ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕ ᐱᔪᓐᓇᕐᓂᖏᑦ,
ᐱᓪᓗᒋᑦᓕ ᑕᕝᕙᓂ, ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᓂᒥᓂᖏᓐᓂ
ᓇᓵᐅᑕ 10-ᖓᓂ ᑕᐃᔭᐅᓯᒪᔪᑦ ᐱᓕᕆᐊᖃᕐᖓᑕ,
ᐱᓕᕆᐊᓴᖃᖓᑕᐃᓛᒃ ᐃᓛᒃᑯᑦ ᐊᓯᕈᖅᓯᒪᔪᓄᑦ ᑖᓐᓇ
ᐃᓚᒋᔭᐅᓪᓚᕆᒻᒪᑦ ᒪᓕᒐᕐᒥ ᓄᑖᒥ ᑕᒡᕙᓂ ᐱᖓᔪᐊᓂ
ᑲᑎᖓᐅᖅᑐᓂ ᑎᑎᖅᑲᓂ.

ᐅᖃᖅᓯᒪᒐᑦᑕ 83−ᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦᑕ ᐱᔪᓐᓇᐅᑎᖏᑦᑕ ᐊᑐᖅᑐᐃᖃᑕᐅᖃᑦᑕᖓᑕ
ᑖᒃᑯᓂᖓ ᐊᖅᑭᒃᑕᐅᒐᓱᒃᑐᓂᒃ
ᐊᒃᑐᖅᑕᐅᓯᒪᓂᐊᕐᓂᖓᓄᑦ ᐱᑯᔭᖅ. ᑕᐃᒪᓐᖓᓂ
ᖃᐅᔨᓴᖅᑕᐅᑎᓪᓗᒋᕐ, ᑲᑎᒪᔩᑦ ᐅᖃᓚᐅᕐᒪᑕ
ᐃᓱᒫᓗᓐᓂᕋᖃᑦᑕᔪᔪᐃᑦ ᑐᑭᓯᓇᓱᐊᕐᓂᕐᒥᓂᒃ
ᐱᓕᒻᒪᒃᓴᖅᑎᑕᐅᓯᒪᖏᓗᐊᕋᒥᒃ, ᓇᓗᓇᖏᑦᓯᐊᖅᑐᖅ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᖏᓛᒃ ᑕᒪᑦᓱᒥᖓ,
ᐱᓕᕆᐊᖃᕋᓱᒃᑑᒐᓗᐊᑦ. ᓇᓗᓇᖏᑦᑐᖅ ᐱᓕᕆᕝᕕᒃ
ᐃᓱᒪᒃᓴᖅᓯᐅᕋᓱᓚᐅᕐᓂᖏᓐᓂᒃ ᐃᓱᒫᓘᑕᐅᔪᓂᒃ
ᑕᒃᑯᓂᖓ.

9

In terms of exactly what conversations
that we had with district education
authorities, I will ask Ms. Salvail to
elaborate on that, if I may.

ᐅᖃᖃᑎᒋᓪᓚᕆᖃᑦᑕᕐᓂᕆᔪᔭᕗᓪᓕ ᑲᑎᒪᔨᖏᓐᓂᒃ
ᐱᓪᓗᒍ, ᒥᔅ ᓵᓪᕙᐃ ᓇᓗᓇᐃᖅᑐᕈᓐᓇᕋᓱᒃᑕᖏᑦ
ᖃᓄᐃᓕᐅᔪᒻᒪᖔᑦᑕ, ᐊᐱᕆᔪᓐᓇᕈᒃᑯ.

Chairman: Absolutely. Thank you, Mr.
Ferguson. Ms. Salvail.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᑦᓱᓗᑭᐊᖅ. ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ
ᕘᒐᓴᓐ. ᒥᔅ ᓵᓪᕙᐃ.

Ms. Salvail: Thank you, Mr. Chairman.
Just to mention that we didn’t audit to the
extent to which the DEAs fulfilled their
roles and responsibilities. That was not
part of the audit.

ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ
ᑕᒻᒪᖅᓯᒪᔪᒃᓯᐅᓚᕆᓚᐅᖏᓐᓇᑦᑎᒍᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕ ᐱᓕᕆᐊᑦᓴᖏᑦ
ᐱᑦᓯᐊᖅᓯᒪᖕᒪᖔᒋᑦ.

Having said that, as Mr. Ferguson
mentioned, in paragraph 83, we did talk
to DEA members in each of the
communities we visited. Basically, as
said in paragraph 83, they really felt that
they were unable to perform their duties
and they felt that they need more training
and more support. We also spoke with
people from the DEA coalition and they
echoed the same concerns. Thank you,
Mr. Chairman.

ᒥᔅᑕ ᕘᒐᓴᓐ ᐅᖃᕋᑖᖓᑦ ᐅᖃᖅᓯᒪᖕᒪᑦ 83-ᒥ ᑕᕝᕙᓂ
ᑎᑎᕋᖅᓯᒪᔪᓂ ᑲᑎᒪᔨᐅᖃᑕᐅᔪᓂ ᓄᓇᓕᖕᓂ
ᐳᓛᕆᐊᔪᔭᒃᑎᓐᓂ ᐅᖃᖃᑎᖃᖃᑦᑕᔪᔪᒍᓐ ᑕᕝᕙᓂ 83ᖓᓂ ᑕᐃᓯᒪᖕᒪᑕ ᐅᖃᖅᓯᒪᔪᑦ
ᐱᓕᕆᔪᓐᓇᖏᑦᑐᒥᓂᐅᓂᕋᑦᓱᑎᒃ ᐱᓕᕆᐊᑦᓴᒥᓂᒃ
ᐱᓕᒻᒪᓴᖅᑎᑕᐅᒃᑲᓐᓂᕆᐊᖃᑲᓐᓂᕋᒥᒡᒎᖅ
ᐃᑲᔪᖅᓯᖅᑕᐅᖃᓐᓂᕆᐊᖃᕋᒥᒡᒎᖅ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕ ᑲᑐᔾᔨᖃᑎᒌᖏᑦᑕᐅᖅ
ᑕᐃᒫᒃᓴᐃᓐᓇᖅ ᐃᓱᒫᓗᑎᖃᓚᐅᕐᒥᔪᐃᑦᑕᐅᖅ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you very much, Ms.
Salvail. I’ll relinquish the floor. Mr.
Enook, are you done?
Mr. Enook: Yes.
Chairman: Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. My question is to the
department. On page 5 on No.10 there,
one of the bullets says, “bilingual
education for all students by 2019...”
I know you stated earlier that you might
not meet the goal, but according to the
Language of Instruction Regulations, a
person will need a minimum of 35 Inuit
language credits to graduate, which is
fine and dandy if you come up the

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓇᒦᕌᓗᒃ, ᒥᔅ ᓵᓪᕙᐃ.
ᑕᐃᒪ ᒥᔅᑕ ᐃᓄᒃ, ᐱᔭᕇᖅᑭᑦ?

ᐃᓄᒃ (ᑐᓵᔨᑎᒍᑦ): ᐄ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᓴᕕᑲᑖᖅ ᑕᐃᒪ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᖅᑯᑎᑦᓴᖃᖅᑐᖓ.
ᒪᑉᐱᒐᖓᓂ 5-ᖓᓂ ᓈᒪᐅᑎᓂᒃ 10, 2019-ᒥ, “ᒪᕐᕉᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᓯ ᐃᓕᓐᓂᐊᑎᒃᓯᖃᑦᑕᓕᕈᒪᒑᑦᓯ...”

ᐊᐅᔨᒪᓪᓗᖓ ᐅᖃᖅᑲᐅᒐᔅᓯ ᐅᐊᑦᑎᐊᖅ
ᑎᑭᔾᔮᖅᑰᖏᓐᓇᔅᓯᐅᒎᖅ, ᒪᓕᒐᓯᓕ, ᑖᒃᑯᐊ ᑕᑯᓐᓈᖅᑐᒋᑦ
ᐅᖃᐅᓯᖅ ᐃᓪᓗᕈᓯᕐᒥ ᐊᑐᖅᑕᐅᔪᖅ ᑕᐃᒪᓕ 35-ᓂᒃ
ᑭᓯᐊᓂ ᓈᓴᐅᑎᑖᖅᑲᑦ ᐃᓕᒃᓯᒪᓂᖏᑦ ᒪᓕᒃᓗᒋᑦ
ᐱᔭᕇᕈᓐᓇᖃᑦᑕᓛᖓᑕᒎᖅ. ᐱᐅᔪᒐᓗᐊᖅ
ᐃᓕᓐᓂᐊᕈᑎᑕᖃᑦᓯᐊᖅᑭᑖ, ᐊᐅᓪᓛᖅᑐᖃᖃᓪᓕᑭᐊᖅ
ᑲᓇᑕᐅᑉ ᐊᓯᐊᓂᒃ ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᑉ ᐊᓯᐊᓂᒃ
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system. What if someone comes in from
other jurisdictions, are they going to be
able to graduate if they don’t speak
Inuktitut, because they have to have these
credits, according to the regulations, to
graduate? Thank you, Mr. Chairman.

ᒪᐅᖓᕐᓗᓂ ᑕᐃᒪᓕ ᐃᓄᒃᑎᑑᕈᓐᓇᖏᑉᐸᑦ
ᐱᔭᕇᕈᓐᓇᖏᑦᑎᑕᐅᒐᔭᖅᑳ. ᑖᒃᑯᐊ ᒪᓕᒐᐃᑦᓕ
ᒪᓕᒃᓗᒋᑦ ᐃᓄᒃᑎᑑᕈᓐᓇᖃᑦ ᑭᓯᐊᓂ ᐱᔭᕇᕈᓐᓇᕋᔭᖓᑦ.
ᖁᔭᓐᓇᒥᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: A very good question. Thank
you, Mr. Savikataaq. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᑦᓯᐊᕚᓗᒃ.
ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik: Thank you, Mr. Chairman.
Right now, that is not a current
requirement. I would like Mr.
Archambault to elaborate. Thank you.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒫᓐᓇ
ᑖᓐᓇ ᐊᑕᓪᓚᕆᖏᑦᑐᖅ. ᒥᔅᑕ ᓵᓪᕙᐃ
ᓇᓗᓇᐃᕆᐊᒃᑲᓐᓂᖑᓱᒃᑕᖓ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Absolutely. Mr.
Archambault.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᑦᓱᑦᓗᑭᐊᖅ. ᒥᔅᑐ ᐋᓴᒻᐹᑦ.

Mr. Archambault: Thank you, Mr.
Chairman. As Kathy mentioned, that
portion of the Language of Instruction
Regulations is not yet implemented, but
when it is implemented, there is a
provision within the Language of
Instruction Regulations that allows an
exemption to be made to a student. These
are exemptions that are made on a caseby-case basis and they are made for
reasons like this specifically.
I should say that there’s a committee that
would have to hear a case brought before
them and then they would make a
determination as to whether or not it
would be appropriate and in the best
educational interest of the student to
exempt them from the provisions of the
Language of Instruction Regulations.
Thank you, Mr. Chairman.
Chairman: Thank you for that response,
Mr. Archambault. Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Would this exemption only
apply to other students that come in from

ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑳᑎ
ᐅᖃᓵᕐᒪᑦ, ᑖᑦᓱᒪ ᐃᓚᖓᑦ ᐅᖃᐅᓯᕐᓂᒃ
ᐃᓕᓴᐃᔾᔪᑎᐅᒋᐊᓕᒻᒧᑦ ᒪᓕᒐᕈᓯᐅᔪᓂ ᓱᓕ
ᐊᑐᓕᖅᑎᑕᐅᓯᒪᖏᒻᒪᑦ, ᑭᓯᐊᓂ ᐊᑐᓕᖅᑎᑕᐅᓕᕈᓂ
ᐃᓗᓕᖃᕐᒥᔪᖅ ᐅᖃᐅᓯᕐᓂᒃ ᐃᓕᓴᐃᔾᔪᑎᐅᒋᐊᓕᑦ
ᒪᓕᒐᕈᓯᖏᓐᓂ ᐱᓐᖐᓐᓇᕈᑎᐅᔪᓐᓇᖅᑐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᐅᔪᒧᑦ, ᑕᒪᒃᑯᐊᓗ
ᐱᓐᖐᓐᓇᕈᑎᐅᔪᓐᓇᖅᑐᑦ ᐊᑐᓂ ᑭᒃᑯᑦ ᒪᓕᒃᖢᒋᑦ,
ᐊᒻᒪᓗ ᑕᐃᒪᐃᓕᖓᓪᓗᑎᒃ ᐱᔾᔪᑎᖃᖅᑐᑎᒃ ᑕᒪᓐᓇ
ᐆᑦᑑᑎᐅᔪᖅ ᐱᓪᓗᒍ.

ᐅᖃᕈᓐᓇᕐᒥᔪᖓ ᑲᑎᒪᔨᕋᓛᖃᐅᕐᒪᑦ ᓈᓚᒋᐊᖃᕋᔭᖅᑐᓂᒃ
ᓴᖅᑭᑕᐅᔪᒥᒃ ᕿᓄᐊᕈᔾᔭᐅᔪᒧᑦ ᓵᖓᓐᓂ, ᐊᒻᒪᓗ
ᐃᓱᒪᓕᐅᓕᕋᔭᖅᖢᑎᒃ ᓈᒪᒐᔭᕋᓗᐊᕆᐊᖓᓂᒃ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᖅᑎᒧᑦ ᐃᖢᐊᓛᖑᓇᔭᕋᓗᐊᕐᒪᖔᑦ
ᐃᓕᓐᓂᐊᕐᓂᕆᔭᖓᓄᑦ ᐱᖃᓯᐅᑎᔭᐅᖁᖏᓪᓗᒍ
ᐃᓗᓕᕆᔭᐅᔪᒧᑦ ᒪᓕᒋᐊᓕᓐᓂᒃ ᐃᓕᓴᐅᑎᐅᔭᕆᐊᓕᒻᒥᒃ
ᐅᖃᐅᓯᕐᒥᒃ ᒪᓕᒐᕋᓛᕈᓯᕐᒥ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑭᐅᔾᔪᑎᓐᓄᑦ ᒥᔅᑐ
ᐋᓴᒻᐹᑦ. ᒥᔅᑐ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᒪᓐᓇ
ᐱᖃᓯᐅᔾᔨᖏᓐᓂᖅ ᑐᕌᖓᓇᔭᖅᐸ ᑭᓯᐊᓂ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᐊᓯᖏᓐᓂ ᐊᕕᑦᑐᖅᓯᒪᔪᓃᓐᖔᖅᑐᓂᒃ? ᐅᕝᕙᓗ,
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other jurisdictions or it’s applicable to
any student in Nunavut? Thank you.

ᐊᑑᑎᖃᕈᓐᓇᖅᐸ ᑭᓇᑐᐃᓐᓇᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᐅᔪᒧᑦ
ᓄᓇᕗᒻᒥ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you.
(interpretation ends) I would like Mr.
Archambault to answer, please.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᑭᐅᖁᓂᐊᕋᒃᑯ ᒥᔅᑐ
ᐋᓴᒻᐹᑦ, ᐊᔪᕐᓇᖏᑉᐸᑦ.

Chairman: Thank you, Ms. Okpik. Mr.
Archambault.
Mr. Archambault: Thank you, Mr.
Chairman. It is available to all students in
the territory, so it’s not a necessary
condition that they be from an outside
jurisdiction. Thank you, Mr. Chairman.
Chairman: Thank you for that response.
Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐋᓴᒻᐹᑦ.

ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᑐᐃᓐᓇᐅᔪᖅ ᐃᓕᓐᓂᐊᖅᑎᓕᒫᓄᑦ ᓄᓇᕗᒻᒥ,
ᓯᓚᑖᓐᓃᓐᖔᒋᐊᑐᖏᑦᑐᑦ ᒪᓕᒋᐊᓕᓐᓂ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᔾᔪᑎᓐᓄᑦ. ᒥᔅᑐ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. To go to page 6 on your
organizational chart there, the DEAs are
on par with the DM and DEAs, I think,
are more community orientated. Do they
have the same equal say or influence to
the Minister as the DM? Thank you.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᒪᑉᐱᒐᖓᓅᒍᑦᑕᓗ 6-ᒧᑦ, ᑎᒥᖁᑎᑦᓯ
ᐃᓂᓪᓚᖓᓂᕆᔭᖓᓄᑦ ᑕᒡᕙᓂ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ ᓇᓕᒧᓪᓗᐊᕐᒪᑕ ᒥᓂᔅᑕᐅᑉ
ᑐᒡᓕᐊᓂᒃ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ
ᑐᕌᖓᓪᓗᐊᑕᓂᖅᓴᐅᔪᕆᓪᓗᒋᑦ ᓄᓇᓕᒻᒥᓂᒃ. ᐊᔾᔨᖓᓂᒃ
ᐅᖃᕆᐊᕐᕕᖃᖅᐸᑦ ᐊᔭᐅᖅᑐᕈᓐᓇᖅᐸᑦ ᒥᓂᔅᑕᐅᔪᓄᑦ
ᑐᒡᓕᕆᔭᖓᑎᑐᑦ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Their
roles are very clearly laid out. They can
liaise directly with the Minister and
communicate directly with the Minister,
but I will have Mr. Archambault
elaborate on the legislative piece. Thank
you.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐱᓕᕆᐊᒃᓴᕆᔭᖏᑦ ᓇᓗᓇᐃᔭᖅᑐᖅᓯᒪᑦᑎᐊᖅᑐᑦ,
ᑐᓴᖅᑎᑦᓯᒍᓐᓇᓯᐊᖅᑐᑦ ᒥᓂᔅᑕᒥᒃ
ᐅᖃᖃᑎᖃᕈᓐᓇᑦᓯᐊᖅᓱᑎᓪᓗ ᒥᓂᔅᑕᒥᒃ. ᑭᓯᐊᓂ
ᐊᐱᕆᓂᐊᕋᒃᑯ ᒥᔅᑐ ᐋᓴᒻᐹᑦ ᐅᖃᕆᐊᑦᓯᐊᖁᓂᐊᕋᒃᑯ
ᒪᓕᒐᑎᒍᑦ ᖃᓄᖅ ᐱᓕᕆᐊᒃᓴᖃᕐᒪᖔᑕ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Ms. Okpik. Mr.
Archambault.
Mr. Archambault: Thank you, Mr.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐋᓴᒻᐹᑦ.
ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓂᓪᓚᖓᐅᓯᐅᔪᖅ ᓴᖅᑭᔮᓚᕿᔪᖅ ᑕᐃᒪᓐᓇ
ᐅᖃᐅᓯᕆᕋᑖᕐᒪᒍ ᒥᔅ ᐅᒃᐱᐅᑉ ᓇᐅᒃᑯᑦ
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Chairman. The reason the flowchart is
shown as it is, is because, as Ms. Okpik
just mentioned, the lines of
communication are such that on certain
topics, the DEA may go directly to the
Minister. One example of such a topic
concerns the recommendation to appoint
or reappoint principals or vice-principals.
The Minister acts on a recommendation
of the DEA on such a matter. That would
be an example of where the DEA would
be communicating or liaising with the
Minister directly.
I should point out, however, that does not
mean that the department, be it the
Deputy Minister or the regional school
operations offices, would not be involved
in that process. It is just that, ultimately,
the recommendation comes on the part of
the DEA directly to the Minister. Thank
you, Mr. Chairman.
Chairman: Thank you for clarifying that.
Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Still with DEAs, on page 7,
paragraph 16, it says, “The authorities are
also responsible for monitoring school
plans and providing direction to
principals on how to administer schools.”
Can the department just clarify exactly
what that means? Thank you.

ᑐᓴᐅᒪᖃᑎᒌᕈᓐᓇᕐᓂᖅ ᐃᓚᖏᓐᓂᒃ ᐱᔾᔪᑕᐅᔪᓂᒃ ᑖᒃᑯᐊ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ ᐃᒻᒪᖃ
ᑐᕌᓪᓗᐊᕈᒪᑐᐃᓐᓇᕆᐊᖃᕐᒪᑕ ᒥᓂᔅᑕᒧᑦ. ᐃᓚᖓ ᑕᐃᒪ
ᐆᑦᑑᑎᑦᓴᐅᔪᓐᓇᖅᑐᖅ ᐱᔾᔪᑕᐅᔪᓐᓇᖅᑐᓂ
ᐊᑐᓕᖁᔨᔪᖃᕈᓂ ᑎᒃᑯᐊᖅᓯᓂᕐᒥᒃ
ᑎᒃᑯᐊᖅᓯᓕᖅᑭᓐᓂᕐᒥᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ
ᐊᖓᔪᖅᑳᖓᓂᒃ ᑐᖏᓕᖏᓐᓂᓘᓐᓃᑦ. ᑕᒡᕙ ᒥᓂᔅᑕᐅᔪᖅ
ᑲᔪᓯᒃᑲᐃᒋᐊᕋᔭᖅᐳᖅ ᐊᑐᓕᖁᔭᐅᔪᓂᒃ ᓄᓇᓕᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᑕᐃᒪᐃᑦᑐᒥᒃ ᐆᑦᑑᑕᐅᔪᒧᑦ.
ᑖᓐᓇ ᑕᒡᕙ ᐆᑦᑑᑎᒋᔭᐅᔪᓐᓇᕋᔭᖅᐳᖅ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ ᐅᖃᖃᑎᕋᔭᕐᓂᖏᑦ
ᑐᓴᖅᑎᑦᓯᒐᔭᕐᓂᖏᓐᓂᓘᓐᓃᑦ ᒥᓂᔅᑕᐅᔪᒥᒃ
ᑐᕌᓪᓗᐊᑕᕐᕕᒋᓗᒍ.
ᑭᓯᐊᓂ, ᐅᖃᖅᑐᒃᓴᐅᕗᖓ, ᑐᑭᖃᓯᔾᔭᖏᑦᑐᖅ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ, ᒥᓂᔅᑕᐅᑉ
ᑐᒡᓕᕆᓇᔭᕈᓂᐅᓪᓘᓐᓃᑦ ᐅᕝᕙᓗ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
ᑐᑦᑕᕐᕕᐅᔪᐃᑦ ᐃᓚᐅᓐᖐᓐᓇᕋᔭᓐᖏᕆᐊᖏᓐᓂᒃ.
ᑐᑭᖃᑐᐃᓐᓇᖅᑐᖅ ᐊᑐᓕᖁᔭᐅᔪᖅ ᓄᓇᓕᒻᒥ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒧᑦ ᑐᕌᓪᓗᐊᑕᕋᔭᕐᓂᖓᓂᒃ ᒥᓂᔅᑕᒧᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ
ᑐᑭᓯᓇᖅᓯᑎᑦᑎᐊᕋᕕᐅᒃ. ᒥᔅᑐ ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓱᓕ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ ᒥᒃᓵᓄᑦ. ᒪᑉᐱᒐᖓᓂ 7,
ᓈᓴᐅᒻᒥ 16, ᐅᖃᖅᓯᒪᒻᒪᑦ, ᑲᒪᔨᐅᔪᑦ ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ ᑲᒪᒋᔭᒃᓴᖃᕆᕗᑦ
ᓇᐅᑦᓯᖅᑐᕆᐊᖃᖅᐸᓐᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ
ᐸᕐᓇᐅᑎᖏᓐᓂᒃ, ᑐᑭᒧᐊᕈᑎᒃᓴᓕᐅᖅᐸᓪᓗᑎᒃ
ᐃᓕᓴᕐᕕᐅᑉ ᐊᖓᔪᖅᑳᖓᓂᒃ ᖃᓄᓪᓗ
ᐊᐅᓚᑕᐅᔪᒃᓴᐅᓂᖓᓂᒃ ᐃᓕᓴᕐᕕᐅᑉ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ
ᐅᖃᕆᐊᑦᓯᐊᒃᑲᓐᓂᕈᓐᓇᖅᐸᑦ ᖃᓄᓪᓚᑦᑖᖅ ᑕᒪᓐᓇ
ᑐᑭᖃᕐᒪᖔᑦ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik: Thank you, Mr. Chairman. If
I can get clarification as to what page
we’re on.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑐᑭᓯᑎᑕᐅᑦᓯᐊᕈᓐᓇᕈᒪ ᓇᓕᐊᓐᓂᒃ ᒪᑉᐱᒐᕐᒦᒻᒪᖔᑦᑕ?
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑐ ᓴᕕᑲᑖᖅ.

Chairman: Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. I did state “page 7, paragraph

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᖃᓵᕋᓗᐊᖅᐳᖓ “ᒪᑉᐱᒐᖓᓂ 7,
ᓈᓴᐅᑎᓂ 16.” ᖁᔭᓐᓇᒦᒃ.
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16.” Thank you.
Chairman: Thank you for that
clarification. Ms. Okpik.
Ms. Okpik: The DEA has the
responsibility to implement policies and
to do an extensive consultation with the
community. Those policies that we talked
about were the attendance policy, the
positive school environment policy, and
the attendance and registration policy.
We work very closely with them. We
have provided them with templates. We
have in-serviced the DEAs on several
occasions over the past few years.
Some DEAs struggle more than others,
and we acknowledge that not all DEAs
are able to meet their roles and
responsibilities currently. Again, we
would like to really examine their roles
when the Act is reviewed. We have
provided office manager training in the
spring of 2013. That was very helpful for
them in providing assistance to their
DEAs. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Do the DEAs have a role in
what the curriculum is when they say,
“provide direction to principals on how to
administer schools”? Is it talking about
the curriculum or the hours or number of
days the school is open or is it the
curriculum too? Thank you.
Chairman: Thank you, Savikataaq. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) With

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑐᑭᓯᑎᑦᓯᒋᐊᕋᕕᑦ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᑕᒡᕙ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ ᑲᒪᒋᔭᒃᓴᖃᕐᒪᑕ
ᐊᑐᓕᖅᑎᑦᓯᒋᐊᖃᕐᓂᖏᓐᓂᒃ ᐊᑐᐊᒐᕐᒥᒃ ᐊᒻᒪᓗ
ᐅᖃᖃᑎᖃᒻᒪᕆᑉᐸᓪᓗᑎᒃ ᓄᓇᖃᖅᑑᔪᓂᒃ. ᑕᒪᒃᑯᐊ
ᐊᑐᐊᒐᐃᑦ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕗᑦ: ᐅᐸᑉᐸᓐᓂᖏᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᐊᑐᐊᒐᖓᑦ, ᐃᓱᒪᖃᑦᓯᐊᓐᓂᒥᓪᓗ
ᓇᔪᒐᖃᕐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐊᑐᐊᒐᖅ, ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᐅᐸᑉᐸᓐᓂᖏᓐᓄᑦ
ᐊᑎᓕᐅᖅᑕᐅᓯᒪᒋᐊᖃᕐᓂᖏᓐᓄᓗ ᐊᑐᐊᒐᖅ.
ᐱᓕᕆᖃᑎᒋᑦᑎᐊᖅᐸᑦᑕᕗᑦ, ᐊᑐᐃᓐᓇᖃᕐᕕᒋᓯᒪᓪᓗᒋᓪᓗ
ᒪᓕᒍᓐᓇᖅᑕᒥᓐᓂᒃ. ᐊᕐᕌᒍᐃᑦ ᐃᓚᖏᓐᓂ
ᐃᓕᓐᓂᐊᕐᓂᖃᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᓄᓇᓕᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ.
ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᔪᑦ
ᐊᒃᓱᕈᓐᓇᑐᒃᑰᓂᖅᓴᐅᖃᑦᑕᖅᓯᒪᓪᓗᑎᒃ ᐊᓯᒥᑕ ᓴᓂᐊᓂ.
ᐃᓕᑕᖅᓯᓪᓗᑕᓪᓗ ᓄᓇᓕᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓕᒫᖏᑦ
ᐱᔪᓐᓇᐃᓐᓇᖅᐸᖏᒻᒪᑕ ᑭᓱᓂᒃ ᐱᓕᕆᐊᒃᓴᒥᓐᓂᒃ
ᑲᒪᒋᒋᐊᓕᒻᒥᓂᓪᓗ ᒫᓐᓇᐅᔪᖅ. ᑕᐃᒪᐃᒻᒪᑦ ᓱᓕ
ᕿᒥᕐᕈᐊᑦᓯᐊᖃᓐᓂᓚᕆᒍᒪᔭᕗᑦ ᖃᓄᐃᑦᑐᓂᒃ
ᐱᓕᕆᐊᑦᓴᖃᒻᒪᖔᑎᒍ. ᐊᒪᑦᑕᐅᖅ ᐊᓪᓚᕕᒻᒥ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐃᓕᓴᑦᑎᑦᓯᒪᔭᕗᑦ
ᐱᓕᒻᒪᓴᒃᑎᑦᓯᒪᔭᕗᑦ 2013-ᖑᑎᓪᓗᒍ ᐅᐱᖓᓵᒥ.
ᐃᑲᔪᓐᓂᖃᓪᓚᕆᔪᔪᖅ ᑲᑎᒪᔨᓄᑦ ᓄᓇᓗᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᓄᓇᓗᖕᓂ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐱᓕᕆᐊᑦᓴᒫᖃᕆᕚᓐ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕐᓂᕐᒥᑦ ᐃᒫᒃ
ᑐᑭᒧᐊᒃᑎᒃᓯᖃᑦᑕᓲᖑᓂᕋᖅᑲᐅᒐᕕᒋᑦ ᐊᖓᔪᖅᑳᓄᑦ
ᐊᖓᔪᖅᑳᑦ ᑐᖏᓕᖏᓐᓄᑦᓗ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᓪᓕ
ᐱᓪᓗᒌᓐ. ᐱᓲᖑᒋᕙᑦ ᐅᕝᕙᓘᓐᓂᑦ ᐃᓕᓴᕕᐅᑉ
ᒪᑐᐃᖓᓂᕆᓂᐊᖅᑕᖓᓂᑐᐊᖅ
ᐅᖅᑲᐅᔾᔨᒋᐊᓐᓂᖃᓲᖑᕙᓐ? ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓕᓐᓂᐊᕋᑦᓴᐃᑦᓕ ᐱᓪᓗᒋᑦ ᒥᓂᔅᑕ ᐊᖅᑭᑦᑎᕆᔨᐅᓲᖅ
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respect to curriculum, the Minister is the
one who determines the curriculum. We
send out the approved curriculum course
list every school year. What DEAs can do
is look at local programming. There is a
process in place for local programming
specific to their community.
On the legislative piece, I would like Mr.
Archambault to elaborate more.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Archambault.
Mr. Archambault: Thank you, Mr.
Chairman. As Ms. Okpik mentioned, the
curriculum is set at the ministerial level
and all curriculum that is taught in
schools in Nunavut has to be approved by
the Minister. Kathy has identified that
DEAs are allowed to make modifications
to curriculum and/or additional pieces to
it, and this is done by the local programs,
as Ms. Okpik mentioned.
Additionally, the principal of the school
is required to develop a school program
plan. This program plan is basically an
operational document that sets out how
the school program will be delivered over
the course of the year and this program
plan has to be approved by the DEAs. So
they are involved in that process. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr.
Archambault. Mr. Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. (interpretation) Thank you
very much. On page 5, paragraph 10, the
Education Act of 2008 is what we are
looking at. I would like to ask the
department: (interpretation ends) how

ᑭᓲᓂᐊᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᕋᑦᓴᖏᑦ. ᐃᓕᓐᓂᐊᕈᑏᑦ
ᐊᑐᖅᑕᐅᖃᑦᑕᓂᐊᖅᑐᑦ ᐊᕐᕌᒍᑕᒫᑦ
ᐊᖏᖅᑕᐅᔭᕆᐊᖃᓲᖑᒻᒪᑕ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦᓕ
ᑲᑎᒪᔨᖏᑦ ᕿᒥᕐᕈᐊᕈᓐᓇᑐᑦ ᑭᓱᓂᑦ ᐃᓕᓴᐅᑎᖃᒻᒪᖔᑕ
ᓄᓇᓕᖕᓂᖔᖅᑐᓂᒃ ᓄᓇᖓᓃᖓᖅᑐᓂᒃ.

ᑖᒃᑯᐊᓕ ᒪᓕᒐᐃᑦ ᐱᑦᓗᒋᑦ, ᒥᔅᑕ ᐋᓴᒻᐹᑦ
ᐅᓂᒃᑳᑲᓂᖁᔭᕋ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐋᓴᒻᐹᑦ.

ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒥᔅ ᐅᒃᐱᒃ
ᑕᐃᒪ ᐅᖃᕋᑖᖓᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑏᑦ
ᐊᖅᑭᓱᖅᑕᐅᓯᒪᓲᑦ ᒥᓂᔅᑕᐅᑉ ᐊᓪᓚᒃᕕᖓᒍᑦ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᕈᑎᓕᒫᑦᑎᐊᑦ ᓄᓇᕘᒥ ᐃᓕᓴᐃᔪᑎᒋᔭᐅᔪᑦ
ᒥᓂᔅᑕᐅᑉ ᐊᖏᖅᓯᒪᔭᕆᐊᓕᖏᑦ. ᑲᑎ
ᓇᓗᓇᐃᖅᓯᒐᑖᖅᑐᖅ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᐊᖅᑮᒋᐊᕆᐊᕐᔪᒍᓐᓇᖅᑐᒐᓗᐊᑦ
ᐃᓕᓐᓂᐊᕋᑦᓴᐅᓂᐊᖅᑐᓂᒃ ᐃᓚᐅᕆᔪᓐᓇᕐᓗᑎᓪᓗ
ᓄᓇᖏᓐᓂ ᐊᖅᑭᑐᖅᑕᐅᔪᓄᑦ.

ᑖᓐᓇᓕ, ᐃᓕᓴᕕᐅᑉ ᐊᖓᔪᖅᑳᖓ ᐊᖅᑭᑦᑎᕆᔭᕆᐊᓕᒃ
ᐃᓕᓴᕕᐅᑉ ᐸᕐᓇᐅᑎᒋᓂᐊᖅᑕᖏᓐᓂᒃ
ᐃᓕᓴᔭᐅᓂᐊᖅᑐᓂᒃ ᐸᕐᓇᐅᑎᒋᓂᐊᖅᑕᖓᓂᒃ. ᐊᒻᒪ
ᑎᑎᖅᑲᒨᖅᓯᓗᓂ ᖃᓄᖅ ᑖᒃᑯᐊ ᐃᓕᓴᑎᑕᐅᓂᐊᕐᒪᖔᑕ
ᐊᕐᕌᒍᓕᒫᒥ ᐃᓕᓴᔭᐅᓂᐊᕐᒪᖔᑕ ᐊᕐᕌᒍᓕᒫᒥ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᑲᑎᒪᔨᖏᓐᓄᑦ
ᐊᖏᖅᑕᐅᔭᕆᐊᖃᖅᑐᓂ. ᐄ ᐊᕐᕌᒍᓕᒫᒥ
ᐃᓚᐅᖃᑦᑕᖅᑐᐃᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᓴᒻᐹᑦ.
ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇᓪᓗᐊᕕᒃ. ᒪᑉᐱᐊᓂ 5 ᓈᓴᐅᑖ
10, ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒪᓕᒐᖓ 2008 ᒫᓐᓇ
ᐱᓕᕆᐊᕆᒐᑉᑎᒍ ᐱᓕᕆᐊᕈᒻᒫᖅᕼᐅᓂ. ᐱᓕᕆᕕᐅᔪᒧᑦ
ᐊᐱᕆᔪᒻᒪᑉᓗᖓ: (ᑐᓵᔨᑎᒍᑦ) ᖃᓄᖅ ᑕᒪᓐᓇ
ᐊᑦᑐᐃᕙᒃᐸ ᒫᓐᓇ ᐃᓕᓐᓂᐊᕈᑎᐅᖃᑦᑕᖅᑐᓂᒃ ᐅᓪᓗᒥ
ᐊᑐᖅᑕᐅᕙᒃᑐᓂ ᐋᓪᐴᑕᒥᖔᖅᑐᓂ. ᑕᐃᒫᒃ
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does this impact the current education
curriculum which we are using right now,
the Alberta curriculum, when we are
making various adjustments in the
Education Act? Thank you.

ᐊᖅᑭᒋᐊᕆᕈᓘᔭᖅᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᒥᑦ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
Act is different than the curriculum set
out. The Act does refer, though, to
curriculum and assessments, and I would
like Mr. Archambault to elaborate on the
legislative piece on that. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik.
You’re getting your floor time today, Mr.
Archambault. Please proceed.
Mr. Archambault: Thank you, Mr.
Chairman. As Ms. Okpik mentioned, the
Act basically sets out that the Minister is
the one who sets the curriculum and
assessments. Further to that, the Act also
stipulates that the curriculum and
assessments provided in our schools must
be consistent with the curriculum and
assessments that are set by the Minister.
With respect to the Alberta curriculum, if
the Minister were to adopt the Alberta
curriculum, as they have, then that is, of
course, the curriculum that the Minister
has agreed to use in the schools. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr.
Archambault. Mr. Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. On the same number again, on
the third bullet regarding the district
education authorities. Earlier, it was

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ
ᐱᖁᔭᖅ ᐊᔾᔨᒋᑦᓯᐊᖏᑦᑕᖓ ᐃᓕᓐᓂᐊᕈᑏᑦ
ᐊᖅᑭᓱᖅᓯᒪᓂᖏᑦᑕ. ᑖᒃᑯᐊ ᒥᔅᑕ ᐋᓴᒻᐹᑦ
ᓇᓗᓇᐃᖅᓯᑦᓯᐊᖔᖁᔭᕋ ᒪᓕᒐᓕᕆᔭᐅᓯᒪᓂᖓᓂᒃ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐋᓴᒻᐹᑦ ᐅᖃᖅᑎᑕᕕᒃᔪᐊᕌᓘᔪᑎᑦ ᒫᓐᓇ.

ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒥᔅ ᐅᒃᐱᒃ
ᐅᖃᕋᑖᖓᑦ ᑖᓐᓇ ᐱᖁᔭᖅ ᓇᓗᓇᐃᖅᓯᓯᒪᔪᖅ ᒥᓂᔅᑕ
ᐊᖅᑭᑦᑎᕆᔨᐅᕗᖅ ᐃᓕᓐᓂᐊᕋᑦᓴᓂᒃ ᐊᒻᒪᑦᑕᐅᖅ ᐱᖁᔭᖅ
ᐅᖃᖅᓯᒪᖕᒥᔪᖅ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑏᑦ.
ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦ ᒪᓕᒃᓯᐊᕆᐊᓖᑦ ᖃᐅᔨᓴᖅᑕᐅᓗᑎᒃ
ᒪᓕᒃᓯᐊᕆᐊᓖᑦ ᒥᓂᔅᑕ ᐊᖅᑭᑦᑎᖅᓯᒪᖁᔨᓂᖓᓂ.

ᒥᓂᔅᑕᓕ ᐋᓪᐴᑕᑕᐅᑉ ᐱᖓᓂᑦ ᐊᑐᕈᒻᒪᑉᐸᑦ
ᐊᑐᖓᑕᐃᓪᓛᒃ ᐊᑐᕈᒪᖃᑦᑕᖅᑲᑕ ᒥᓂᖅᑕᐅᑉ ᑕᐃᒪ
ᑭᓯᐊᓂ ᐊᖏᖅᓯᒪᖕᒪᒍ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑯᖅ ᐃᓕᓴᕕᐅᑉ
ᐃᓗᐊᓂ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᓴᒻᐹᑦ.
ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑕᕝᕙᓂᑦᓴᐃᓐᓇ ᓈᓴᐅᑎᖓᓂ ᐱᖓᔪᐊᓂ ᑖᓐᓇ
ᑎᑦᑕᑯᓗᒃᒥᑦᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕ
ᐱᓕᕆᐊᑦᓴᓕᒫᖏᓐᓂ ᐅᖃᐅᓯᓕᒃ. ᑕᐃᒪ
ᐊᔪᕆᑦᓱᐃᔾᔪᑎᒥᒃ ᐅᖃᓕᒫᒐᑦᓴᖃᓐᓂᕋᐃᖃᐅᒐᕕᓐ
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mentioned that the orientation manual is
still in its draft stages. How long will that
be in the draft stage for the DEA
members, considering the fact that they
are elected individuals also? How long is
the draft stage going to be for the
orientation manual?

ᓴᓇᔭᐅᕙᓪᓕᐊᔪᒥᒃ. ᖃᓄᑎᒋᒃ ᑖᓐᓇ
ᓴᓇᔭᐅᕙᓪᓕᐊᓂᐊᖅᑲ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᓂᕈᐊᖅᑕᐅᕙᒻᒪᑕ ᐃᓛᒃᑰᓐ
ᐃᓄᒡᒍᑕᐅᓪᓗᑎᒃV ᖃᓄᑎᒋᒃ ᑖᓐᓇ
ᓯᕗᓪᓕᕐᐹᖅᓯᐅᑎᖓᓂᓐᓂᐊᖓᑦ ᐊᔪᕆᖅᓱᐃᔾᔪᑎᒃᓴᖅ
ᐅᖃᓕᒫᒐᓕᐊᕆᒐᓱᒃᑕᓯV

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
manual is what we call a working draft,
so it would be continuously updated and
improved. Right now, we’re at the
formatting stage and also translation. We
hope for in-serving and implementation
at the start of the next school year.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. On the fourth bullet there,
“additional support to help students stay
engaged and succeed in their education
(including more teachers and other
staff),” I understand there are incentives
for staff to stay and teach in Nunavut.
What incentives do we have for students
to stay in school?

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑖᓐᓇ
ᐅᖃᓕᒫᒐᒃᓴᖅ ᓴᓇᔭᐅᕙᓪᓕᐊᔪᖅ
ᓄᑖᓐᖑᖅᑎᑕᐅᕙᓪᓕᐊᖏᓐᓇᓐᖑᓱᒃᑐᖅ. ᒫᓐᓇ
ᐱᔭᕇᖅᑕᐅᕙᓪᓕᐊᓂᖓᓃᓕᖅᑑᒐᓗᐊᖅ,
ᐃᓄᒃᑎᑑᓕᖅᑎᑕᐅᕙᓪᓕᐊᓪᓗᑎᓪᓗ. ᑕᐃᒪ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓛᓕᖅᑐᖅ ᑭᖑᓪᓕᕐᒥ ᐃᓕᓐᓂᐊᖅᑐᑦ
ᐱᒋᐊᒃᑲᓐᓂᓕᕐᒥᑉᐸᑕ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ. ᓇᓗᓇᐃᒃᑯᑕᖓᓂ ᑎᓴᒫᓂ ᑕᒡᕙᓂ,
ᐃᑲᔪᖅᑐᐃᒃᑲᓐᓂᕈᑎᑦᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦ
ᐃᓚᐅᖏᓐᓇᑦᓯᐊᖁᓪᓗᒋᑦ ᑲᔪᓯᓂᖃᑦᓯᐊᖁᓪᓗᒋᓪᓗ
ᐃᓕᓐᓂᐊᓐᓂᕐᒥᓂ, ᐱᖃᓯᐅᖦᖢᒋᑦ
ᐃᓕᓴᐃᔨᖃᒃᑲᓂᓐᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᓪᓗ
ᐊᓯᖏᓐᓂᒃ. ᑐᑭᓯᐅᒪᒐᒪ ᑲᔪᖏᖅᓴᐅᑎᑕᖃᕐᓂᖓᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦ ᓄᓇᕗᒻᒦᖏᓐᓇᖁᓪᓗᒋᑦ
ᐃᓕᓴᐃᓗᑎᓪᓗ. ᖃᓄᐃᑦᑐᓂᓪᓕ ᑲᔪᖏᖅᓴᐅᑎᑕᖃᖅᐱᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓃᖏᓐᓇᖁᓪᓗᒋᑦ?

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik: Well, I think the incentive is
to graduate and to get an education, but
when we look at the Department of
Education, we do look at the type of
programming we’re going to be offering.
For example, for young men, we have
been taking a look at the type of
programming we have and how we have

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᐃᓱᒪᔪᖓᓕ, ᐱᔭᕇᖅᓯᖁᔨᓂᖅ
ᑖᓐᓇᐅᔪᖅ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᓯᒪᓂᖃᖁᓪᓗᒋᓪᓗ.
ᑭᓯᐊᓂ, ᑕᑯᓐᓇᕈᑦᑎᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᕿᒥᕐᕈᓲᖑᔪᒍᑦ ᖃᓄᐃᑦᑐᓂᒃ ᐱᓕᕆᐊᒃᓴᓂᒃ
ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᒐᔭᕐᒪᖔᑦᑕ. ᑕᒡᕙ, ᐆᑦᑑᑎᒋᓗᒍ,
ᐊᖑᒻᒧᑦ ᐃᓅᓱᑦᑑᔪᒧᑦ ᑕᑯᓐᓇᖃᑦᑕᖅᓯᒪᔪᒍᑦ
ᖃᓄᐃᑦᑐᓂᒃ ᐱᓕᕆᐊᒃᓴᖃᕐᒪᖔᑦᑕ ᖃᓄᕐᓗ
ᐋᖅᑭᒋᐊᕆᖃᕐᒪᖔᑦᑎᒍ ᐊᓯᔾᔨᕐᓗᒋᓪᓗ
ᐊᖑᒪᑦᑎᐊᕈᓐᓇᖁᓪᓗᑕ ᑭᓐᖑᖅᑕᐅᔪᓂᒃ

17

to adapt it and change it to be able to
make sure that we meet the needs and
interests of our school population.
The other big thing that we’re doing is
that we’re investing in technology,
SMART Boards, and those types of
things. When we went to school, we
didn’t have those things. So it’s just a
matter of course for young people right
now, so those types of supports, things
like sports, sporting groups. Our teachers
do a lot of volunteering after school
hours for different types of clubs, skills
clubs.
We have Skills Canada, Skills Nunavut, I
mean. There are a lot of things
happening. We have different types of
additional supports that we provide to
outside organizations, such as the
Nunavut Youth Abroad Program, the
Outward Bound Program, things that we
do with the National Arts Centre, for
example. Those are just to name a few of
things that are incentives for students.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you for that response,
Ms. Okpik. Mr. Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. My next question will be in
reference to No. 11. “It was also
recognized that implementing a key
feature of the Education Act, bilingual
education, would require efforts not only
the Department of Education but also by
parents, students, and the community.”
With that being, my question here would
be: how has this impacted the graduation
numbers or has it improved the
graduation level? Thank you.
Chairman: Thank you, Mr.

ᐱᔭᕆᐊᖃᖅᑕᖏᓐᓂᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᖁᑎᑦᑎᓐᓃᑦᑐᐃᑦ.
ᐊᓯᐊᑦᑕᐅᖅ ᐱᓕᕆᐊᖃᕐᒪᕆᒻᒥᔪᒍᑦ
ᑮᓇᐅᔭᖅᑐᕈᑎᖃᖅᐸᓪᓕᐊᓯᒪᔪᒍᑦ ᐱᓇᓲᑎᐅᔪᓂ
ᓴᓇᓯᒪᔪᓂᒃ ᐊᒻᒪᓗ ᖃᕆᑕᐅᔭᕐᓂᒃ ᐃᓕᓴᐃᔾᔪᑎᐅᔪᓂᒃ,
ᑕᐃᒪᐃᑦᑐᕈᓘᔭᕐᓂᒃ. ᐅᐱᓐᓇᕋᓂᓕ
ᐃᓕᓐᓂᐊᕐᕕᓕᐊᖅᐸᑎᓪᓗᑕ ᑕᐃᒪᐃᑦᑐᓂᒃ
ᐊᑐᐃᓐᓇᖃᐅᓚᐅᓐᖏᓇᑦᑕ, ᑐᕌᖓᓗᐊᖅᑐᓂᒃ ᐱᔪᓂ
ᐃᓅᓱᑦᑐᓄᑦ ᒫᓐᓇᐅᔪᖅ. ᑕᒡᕙ ᑕᒪᒃᑯᐊᕈᓘᔭᐃᑦ
ᐃᑲᔪᖅᑐᐃᒍᑕᐅᔪᓐᓇᖅᑐᑦ, ᓲᕐᓗ
ᕿᑎᓐᓂᕐᒨᖓᕈᓘᔭᖅᑐᓂᒃ, ᑭᑐᒧᓪᓗ ᕿᑎᕈᓯᐅᔪᓂᒃ
ᐃᓕᓴᐃᔨᖁᑎᕗᑦ ᐃᓚᐅᕈᓘᔭᖅᐸᑦᑐᑦ ᐊᑭᓕᖅᓱᑕᐅᒐᑎᒃ
ᐃᓕᓐᓂᐊᕐᓇᐅᓐᖏᑎᓪᓗᒍ ᐊᔾᔨᒌᓐᖏᑦᑐᓂ
ᑲᑐᔾᔨᖃᑎᒌᖑᔪᓂ ᕿᑎᓐᓂᕐᒧᑦ,
ᐊᔪᕈᓐᓃᖅᓴᕐᕕᐅᕙᑦᑐᓂᒃ.
ᑲᓇᑕᒥ ᐊᔪᕈᓐᓃᖅᓴᓂᕐᒧᑦ ᑎᒥᖁᑎᒥᒃ ᐱᑕᖃᑦᑕᖅᐳᒍᑦ,
ᐃᓛᒃ, ᐊᔪᕈᓐᓃᖅᓴᓂᕐᒧᑦ ᓄᓇᕗᒻᒥ ᑎᒥᖁᑎᒥᒃ. ᑕᒡᕙ
ᐅᓄᖅᑐᓂᒃ ᐱᕙᓪᓕᐊᔪᖃᐅᖅᑐᖅ. ᐊᔾᔨᒌᓐᖏᕈᓘᔭᖅᑐᓂᒃ
ᐊᑐᐃᓐᓇᖃᐅᖅᑐᒍᑦ ᐃᑲᔪᖅᑐᐃᔾᔪᑎᓂᒃ ᓯᓚᑖᓂ
ᑎᒥᐅᔪᓄᑦ ᓲᕐᓗ ᓄᓇᕗᒻᒥᐅᑦ ᐃᓅᓱᑦᑐᓄ ᓯᓚᑖᓃᑦᑐᓄᑦ,
ᓯᓚᑖᓄᐊᕈᔾᔨᕙᑦᑐᓪᓗ ᐱᓕᕆᐊᖑᔪᖅ,
ᐱᓕᕆᐊᕆᕙᑦᑕᑎᓐᓄᓪᓗ ᑲᓇᑕᒥ ᑐᑦᑕᕐᕕᐅᔪᒧᑦ,
ᐆᑦᑑᑎᒋᓗᒍ. ᑖᒃᑯᐊ ᑕᒡᕙ ᐃᓚᐃᓐᓇᑯᓗᖏᑦ ᑕᐃᔭᒃᑲ
ᑲᔪᖏᖅᓴᐅᑎᐅᕙᑦᑐᑎᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑭᐅᔾᔪᑎᒋᔭᓐᓄᑦ
ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ,
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒪ ᐊᐃᑉᐹ ᐱᔾᔪᑎᖃᖅᑐᖅ ᓈᓴᐅᒻᒥᒃ 11.
ᐃᓕᑕᕆᔭᐅᓯᒪᒻᒥᒻᒪᑦ ᐊᑐᓕᖅᑎᑦᓯᑎᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖓᓐᓂᒃ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᑲᒪᒋᔭᐅᔪᓐᓇᖅᑐᑑᔪᓐᓇᕐᓂᖓᓂᒃ ᕿᑐᕐᖓᖃᖅᑐᑦ
ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᓄᓇᓕᓐᓄᓪᓗ ᐱᖃᓯᐅᔾᔭᐅᓗᓂ
ᑲᑐᔭᐅᔭᕆᐊᖃᓕᕐᓂᖓᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ.
ᖃᓄᕐᓕ ᑕᐃᒪ, ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᐊᑐᐃᓯᒪᓂᖃᖅᐸ
ᐃᓕᓐᓂᐊᓂᕐᒥᒃ ᐱᔭᕇᖅᓯᕙᑦᑐᑦ ᐅᓄᕐᓂᕆᔭᖏᓐᓂᒃ?
ᐱᐅᓯᒋᐊᖅᑎᑦᓯᓯᒪᕙᑦ ᐅᓄᖅᓯᒋᐊᖅᑎᑦᓯᓯᒪᕙᑦ
ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ ᐱᔭᕇᖅᓯᕙᑦᑐᑦ ᐅᓄᕐᓂᖏᓐᓂᒃ?
ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ. ᒥᔅ ᐅᒃᐱᒃ.
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Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
current legislative requirement right now
is kindergarten to grade 4. So we will see,
hopefully, the true impact by 2019 in
terms of bilingual education.
Qujannamiik, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you. On page
6, No. 13, “The Department’s duties and
responsibilities under the Act are carried
out by officials in three Regional School
Operations…” My question here is: is
there a year-by-year performance
appraisal or evaluation on the regional
school operations to ensure that they are
meeting the goals and mandates? Thank
you.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) All
senior managers do receive a
performance appraisal, but that’s
different than, I think, what you’re
talking about.
Starting last year, I introduced a mandate
letter to all senior staff within the
Department of Education. Their goal is to
meet that mandate and it included a lot of
the work that we’re currently doing right
now. We do review the work that they’re
doing and looking at certain aspects of
the Act that they are required to
implement.
Having said that, at the headquarters
level, the next piece of support that we

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇᐅᔪᖅ
ᒪᓕᒐᑎᒍᑦ ᐱᔭᕆᐊᖃᖅᑐᓂ ᑐᕌᖓᓯᒪᔪᖅ ᓄᑲᖅᑎᖅᐹᓂᑦ
ᒍᕇᑦ 4-ᒧᑦ. ᑕᒡᕙ ᑕᐃᒪᐃᑦᒪᑦ ᑕᑯᓇᔭᓐᖑᐊᖅᐳᒍᑦ
ᐊᑦᑐᐃᖃᒻᒪᕆᒃᑲᔭᖅᑐᖅ 2019 ᑎᑭᒐᓱᓐᓂᖓᓄᑦ
ᐅᖃᐅᓯᕐᓂᒃ ᐃᓕᓴᐃᔾᔪᑎᖃᕐᓂᕐᒧᑦ. ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒪᑉᐱᒐᕐᒥ 6,
ᓈᓴᐅᑎᖓ 13. “ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᔭᑦᓴᖏᑦ
ᑲᒪᒋᒋᐊᓕᖏᓪᓗ ᒪᓕᒐᐅᑉ ᐊᑖᒍᑦ ᑲᔪᓯᑎᑕᐅᕙᑉᐳᑦ
ᐱᓕᕆᔨᐅᔪᓄᑦ ᑖᒃᑯᓇᓂ ᐱᖓᓱᓂᒃ ᐊᕕᑦᑐᖅᓯᒪᔪᑦ
ᐊᓪᓚᕝᕕᖏᓐᓂ...” ᐊᐱᖅᑯᑎᒐ ᑕᒡᕙᓂ ᐊᕐᕌᒍᑕᒫᑦᓯᐊᖅ
ᐃᖏᕐᕋᑦᓯᐊᖅᑎᒋᓂᖏᓐᓂᒃ ᖃᐅᔨᓇᓱᐊᕐᓂᖃᓲᖑᕙ
ᕿᒥᕐᕈᓂᕐᒥᓘᓐᓃᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᐃᓕᓐᓂᐊᕐᕕᑦ
ᐊᐅᓚᓂᖏᓐᓂᒃ? ᓇᐅᑦᓯᖅᑐᖅᑕᐅᖁᓪᓗᒋᑦ
ᐊᖑᒻᒪᑦᑎᐊᓕᕋᓗᐊᕆᐊᖏᓐᓂᒃ ᑐᕌᒐᐅᔪᓂᒃ
ᐱᓕᕆᐊᒃᓴᕆᔭᐅᔪᓂᓪᓗ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᒻᒥᒃ
ᐊᖏᔪᖅᑲᐅᑎᑦ ᑲᒪᔨᐅᔪᑦ ᖃᐃᑦᓯᔭᐅᕙᓲᖑᔪᑦ
ᐃᖏᕐᕋᑦᓯᐊᖅᑎᒋᓂᖏᑕ ᕿᒥᕐᕈᓂᐅᓯᒪᔪᓂᒃ, ᑭᓯᐊᓂ,
ᑕᒪᓐᓇ ᐊᔾᔨᒋᓐᖏᒻᒪᒍ ᐃᕝᕕ
ᐅᖃᐅᓯᕆᓇᓱᐊᖅᑰᖅᑕᖓᓂᒃ.

ᐊᕐᕌᓂ ᐱᒋᐊᖅᖢᒍ, ᓴᖅᑮᒋᐊᓐᖓᓚᐅᖅᓯᒪᒐᒪ ᑎᑎᖅᑲᒥᒃ
ᐊᖏᔪᖅᑲᐅᑎᐅᔪᓗᑦᑖᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑦ
ᐃᓗᐊᓂ. ᑕᐃᒪ ᑕᒡᕙ ᑐᕌᒐᖃᖅᐳᑦ ᐊᖑᒪᖁᓪᓗᒋᑦ
ᑕᒪᑐᒪᓐᖓᑦ ᐱᓕᕆᐊᒃᓴᐅᖁᔭᐅᔪᒥᒃ ᐊᒻᒪᓗ
ᐱᖃᓯᐅᑎᓯᒪᓚᐅᖅᖢᓂ ᐊᒥᓱᓂᒃ ᐅᓪᓗᒥᐅᓕᖅᑐᖅ
ᐱᓕᕆᐊᕆᓕᖅᑕᑎᓐᓂᒃ. ᕿᒥᕐᕈᕙᒃᑲᓗᐊᖅᑐᒍᑦ
ᐱᓕᕆᐊᕆᕙᒃᑕᖏᑦ ᑕᐃᒃᑯᐊᓗ ᐊᑐᓕᖅᑕᕆᐊᖃᖅᑕᖏᑦ.

ᑕᐃᒪᐃᒐᓗᐊᖅᑎᓪᓗᒍ, ᐊᖓᔪᖅᑳᒻᒪᕆᐅᔪᑎᒍᑦ
ᐃᓕᓐᓂᐊᕕᓐᓄᑦ
ᓴᖅᑭᑎᑦᑎᔭᕆᐊᖃᖅᐳᒍᑦ ᒪᑯᓂᖓ ᐊᔪᕆᑕᐅᔪᓐᓇᖅᑐᓂᑦ.
ᑐᓴᕈᑎᕈᓘᔭᐃᑦ ᑲᑎᑕᐅᓯᒪᓲᖑᒻᒪᑕ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
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need to provide to the regional school
operations is to provide such things as
common templates. A lot of information
is housed at the regional school level and
it does not necessarily make its way to
headquarters. So we will be developing
some common templates for the regional
school operations to use to provide us
that information. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. In reference to No. 14, my
next question (interpretation) is with
regard to Inuit Qaujimajatuqangit.
Our elders are passing on and they are
reducing in numbers in our communities.
Those who know the traditional way of
life are passing on. Have additional
principles of Inuit Qaujimajatuqangit
been identified by educators or elders
within the education system? Are we
behind in teaching Inuit
Qaujimajatuqangit or are we on target?
Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) This
is an area that we are working on to
capture the history and the culture.

ᐃᓕᓐᓂᐊᕕᓐᓂ.
ᐊᖓᔪᖅᑳᖃᕐᕕᑎᒎᑦᑕᐃᓐᓇᕆᐊᖃᓐᖏᑦᑐᐃᑦ ᑕᒪᒃᑯᐊ
ᐊᑐᖅᑕᐅᒍᓐᓇᕐᒪᑕ ᑐᓴᕈᑏᑦ ᑖᒃᑯᐊ
ᐊᑐᖅᑕᐅᒍᓐᓇᖁᓪᓗᒋᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᓈᓴᐅᑖ 14-ᒧᑦ,
ᐊᐱᖅᑯᑎᒐ (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᐃᓄᐃᑦ
ᖃᐅᔨᒪᔭᑐᖃᖏᑦ.
ᐃᓐᓇᕆᔭᖅᐳᑦ ᐊᕐᕌᒍᑕᒫᑦ ᓇᓂᑐᐃᓐᓇᐅᒐᓗᐊᖅᐸᑦ
ᓄᓇᓕᒋᔭᑉᑎᓐᓂ ᓄᓇᕗᑦᒥ
ᐊᒥᓲᓐᖏᓕᖅᐸᓪᓕᐊᖏᓐᓇᕐᒪᑕ ᑕᐃᑉᑯᐊ
ᓯᕗᓪᓕᐅᓚᐅᖅᑐᑦ ᐃᓅᓚᐅᖅᑐᑦ ᐃᓅᔪᓪᓗ ᐅᑉᓗᒥᐅᔪᖅ
ᑕᒪᒃᑯᓂᖓ ᓄᑖᓂᒃ ᐱᖁᑎᓂᑦ ᐱᑕᖃᓐᖏᑎᓪᓗᒍ
ᐃᓅᓂᑰᔪᑦ ᐊᒥᓲᓐᖏᓕᖅᐸᓪᓕᐊᖏᓐᓇᖅᑎᓪᓗᒋᑦ,
ᖃᓄᕐᓕ ᐊᖑᒪᑦᑎᐊᖅᐹ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖏᑦ ᐱᓕᕆᐊᖑᕙᑦ ᖃᓄᖅ
ᐃᓅᔪᓐᓃᖅᓯᒪᓕᕋᓗᐊᖅᐸᑕᓘᓐᓃᑦ
ᐃᓕᓐᓂᐊᕈᑕᐅᑐᐃᓐᓇᖅᑑᓪᓗᐊᕐᒪᖔᑕ? ᐊᖑᒪᑦᑎᐊᖅᐱᑕ
ᐅᕝᕙᓘᕝᕙ ᑭᖑᕙᓯᑉᐱᑕ ᑕᒪᑦᓱᒥᖓ? ᒪ’ᓇ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᓐᓇ
ᐱᓕᕆᐊᕆᕙᓪᓕᐊᔭᕗᑦ ᐊᓪᓚᑕᐅᖁᓪᓗᒋ ᐱᔪᒥᓂᕐᓂᑦ
ᐊᒻᒪᓗ ᑐᓴᕈᑎᑕᖃᖁᓪᓗᒍ ᐃᓐᓇᐃᑦ ᒥᒃᓵᓄᑦ.

Maybe just to provide a little bit of
information with respect to elders, we do
have PY positions available in Arviat as
our elder advisors. Again, some of them
are retiring, so those positions become
open.

ᐃᖅᑲᓇᐃᔮᒃᓴᖃᕋᓗᐊᖅᑐᒍᑦ ᐊᕐᕕᐊᓂ ᐃᓐᓇᕐᓄᑦ
ᖃᐅᔨᒪᔨᒥᒃ. ᐃᓚᖏᓪᓗ ᓄᖅᑲᐸᓪᓕᐊᒻᒪᑕ ᐃᑦᑐᕐᒧᑦ
ᑕᒪᒃᑯᐊ ᒪᑐᐃᖔᓕᖅᐸᒃᑐᑦ. ᓄᓇᕘᓕᒫᒧᓪᓗ
ᖃᐅᔨᒪᔨᖃᕐᒥᔪᒍᑦ ᑲᑎᒪᔨᕋᓛᓂᑦ ᐊᒻᒪ,
ᑲᑎᒪᓂᖃᓵᓚᐅᖅᑐᑎᑦ ᐱᓇᓱᐊᕈᓯᐅᓚᐅᖅᑐᒥ ᐊᕐᕕᐊᓂ.

We also have a Nunavut-wide elder

ᑭᒡᒐᖅᑐᐃᔨᖃᖅᑐᐃᑦ ᓄᓇᕘᓕᒫᒥᒃ
ᐅᖃᐅᓯᖃᖃᑕᐅᕙᒃᑐᑎᓪᓗ ᐱᓪᓗᐊᑕᓂᑦ
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advisory committee and they just met last
week in Arviat. There is representation
from all across Nunavut and they have
direct input into our philosophy
documents.
So far, we have an Inuit
Qaujimajatuqangit foundation document.
We have an Inuglurijaittuq foundation
document that talks about inclusive
education, and then we have a third one,
an assessment foundation document. We
take a lot of the elder knowledge from
that, but at the same time, we look at
western research and they mirror each
other when it comes to each one of those
areas. When we look at the stages of
learning, for example, and how children
learn, the elders have identified all of
those stages. This is one area where
made-in-Nunavut curriculum would
make sense.
We have done other things like working
with the National Film Board and
providing monies to them to digitize the
Netsilik series, for example, as one
example. Right now, we are working on
getting it digitized in Inuinnaqtun with
Inuinnaqtun voice-over. I think this is
one area, though, that I think that we are
going to have to work a lot harder at in
capturing. We do have a lot of material in
our curriculum and school services,
different types of tapes and stuff like that.
I think it has to be a bigger government
role and not just Education because the
loss of elders will impact us all, all across
government and different program areas
and departments. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᑐᓐᖓᕕᒋᔭᐅᕙᒃᑐᓂᑦ ᑎᑎᖅᑲᓕᐊᕆᕙᒃᑕᑎᓐᓂ.

ᒫᓐᓇᒧᑦ, ᐃᓄᐃᑦ ᖃᐅᔨᒪᑐᖃᖏᓐᓄᑦ ᑐᓐᖓᕕᒻᒧᑦ
ᑎᑎᖅᑲᖃᕐᒥᔪᒍᑦ. ᐃᓄᓪᓗᒋᔭᐃᑦᑐᒥᒃ ᑐᓐᖓᕕᒻᒧᑦ
ᑎᑎᖅᑲᖃᕆᓪᓗᑕᓗ ᐅᖃᐅᓯᖅᑕᖃᖅᑐᒥᒃ
ᐱᖃᓯᐅᑎᑎᑦᑎᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᓂᕐᒥᒃ.
ᐱᖓᓱᖃᕆᓪᓗᑕᓗ ᖃᐅᔨᓴᐃᓂᕐᒧᑦ ᑐᓐᖓᕕᒻᒧᑦ
ᑎᑎᖅᑲᒃ. ᑕᒪᑐᒨᓇ ᐊᖏᔪᒥᒃ ᐃᓐᓇᐃᑦ ᖃᐅᔨᒪᖏᓐᓂᑦ
ᐱᕝᕕᒋᕙᒃᑕᕗᑦ ᐊᒻᒪᓗ ᕿᒥᕐᕈᓇᒃᐸᒋᓪᓗᑕ ᖃᓪᓗᓈᑦ
ᑭᓪᓕᓯᓂᐊᖅᓯᒪᔭᖏᓐᓂᑦ ᑖᒃᑯᐊᓗ
ᑐᑭᓕᐊᖃᑎᒌᑐᐃᓐᓇᐸᒃᑐᑦ ᑕᒪᒃᑯᓇᓂ
ᐱᓕᕆᐊᖑᕙᑦᑐᓂᑦ. ᐆᑦᑑᑎᒋᓪᓗᒍ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ
ᐃᓕᖅᑯᓯᖏᓐᓂᑦ ᖃᓄᕐᓗ ᓱᕈᓰᑦ ᐃᓕᑉᐸᓪᓕᐊᓲᖑᒻᒪᖔᑕ
ᑕᒪᒃᑯᐊᓕᒫᑦ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᐃᑦ ᐃᓐᓇᕐᓄᑦ. ᑕᒪᓐᓇ
ᐊᑕᐅᓯᐅᔪᖅ ᓄᓇᕗᒦᖔᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᓖᑦ
ᑐᑭᖃᕈᑎᒋᕙᒃᑕᖓ.

ᐊᓯᖏᓐᓂᑦᑕᐅᖅ ᐱᓕᕆᓯᒪᒻᒥᔪᒍᑦ ᓲᕐᓗ
ᐱᓕᕆᖃᑎᒋᓪᓗᒋᑦ ᑕᕐᕆᔭᓕᐅᖅᑏᑦ ᑲᓇᑕᒥ
ᑮᓇᐅᔭᖃᖅᑎᑦᑐᒋᓪᓗ ᖃᕆᓴᐅᔭᕐᒧᐊᖓᓕᖁᓪᓗᒋᑦ
ᑕᕐᕆᔭᓕᐊᒥᓃᑦ ᓇᑦᑎᓕᒻᒥᐅᑦ ᒥᒃᓵᓄᑦ, ᒫᓐᓇ
ᖃᕆᓴᐅᔭᓯᐅᑎᓕᐊᕆᔭᐅᔪᖅ ᐃᓄᐃᓐᓇᖅᑐᑦ
ᐅᖃᐅᓯᖅᑕᖃᖅᑐᓂ. ᑕᒪᓐᓇ ᐃᓚᒋᔭᐅᕗᖅ
ᐊᒃᓱᕉᑎᒋᒃᑲᓐᓂᕆᐊᖃᕐᓂᐊᖅᑕᕗᑦ ᐊᒻᒪᓗ
ᐱᑕᖃᕈᓘᔭᒃᑲᓗᐊᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ
ᐱᔨᑦᑎᕋᐅᑎᑦᑎᓐᓂ.

ᑭᓯᐊᓂᓕ ᒐᕙᒪᒃᑯᑦ
ᐱᓕᕆᓂᖅᓴᐅᓂᖃᕐᕕᒋᔭᕆᐊᖃᖅᑕᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑑᓐᖏᑦᑐᖅ ᓲᖃᐃᒻᒪ ᐊᓯᐅᔨᓂᕗᑦ
ᐃᓐᓇᖁᑎᑦᑎᓐᓂᑦ ᐊᑦᑐᐃᓂᖃᕐᓂᐊᕐᒪᑕ ᒐᕙᒪᓕᒫᑎᒍᑦ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
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Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
My colleague had already asked a
question on the last exhibit. Do the DEA
elected individuals review this issue? I
am sure that the new elected members of
the DEA do not understand exactly what
rights they have. That’s my question
under your (interpretation ends)
organizational chart. (interpretation) Do
you provide orientation programs to the
newly elected DEA members?

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᑖᒻᓇ
ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒋᔭᕐᒪ ᐊᐱᖅᑯᑎᒋᓚᐅᒐᓗᐊᒐ
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂ ᐊᓪᓕᖅᐹᖅ ᑖᒻᓇ
ᑕᐅᑐᓐᓇᓐᖑᐊᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ
ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ ᑕᒪᑦᓱᒥᖓ ᑕᑯᑦᑕᕐᒪᖔᑕ ᐃᓚᖏᑦ
ᓂᕈᐊᖅᑕᐅᓕᕼᐊᖅᑐᑦ ᑕᐅᑐᖅᑯᖏᑦᓯᐊᒥᐊᑕᖅᑯᒻᒪᑕ
ᖃᓄᖅ ᐱᔪᓐᓇᐅᑎᒥᒃ ᑎᒍᒻᒥᒐᓗᐊᕐᒪᖔᑕ. ᑖᓐᓇᓕ
ᐊᐱᖅᑯᑎᒋᓕᖅᐸᕋ ᑖᓐᓇ (ᑐᓵᔨᑎᒍᑦ) ᑎᒥᐅᔪᑦ ᖃᓄᖅ
ᐱᓕᕆᖃᑎᒋᒻᒪᖔᑕ (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᓂᕈᐊᖅᑕᐅᓕᕼᐋᖅᑐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᑦ
ᑕᑯᑎᑕᐅᖏᓐᓇᖅᐸᒻᒪᖔᑦ?

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As I
said previously, we’ve had several inservicing sessions with district education
authorities. Even when it is no longer a
new Act and it is beyond implementation,
this will always be a reoccurring theme,
especially after an election.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᖃᖅᑲᐅᒐᒪᐃᓚᒃ ᐅᓄᑲᓪᓚᒃᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ. ᑭᓯᐊᓂᓕ ᑖᓐᓇ
ᓄᑖᖑᔪᓐᓂᕋᓗᐊᖅᑎᓪᓗᒍ ᐱᖁᔭᕐᔪᐊᖅ
ᐅᖓᑖᓄᐊᕋᓗᐊᖅᐸᑦ ᐊᑐᓕᖅᑎᒃᓯᓂᖅ
ᑕᐃᒪᓐᓇᐃᓗᖃᑦᑕᐃᓇᕐᓂᐊᖅᑐᑦ
ᓂᕈᐊᖅᑐᖃᓚᐅᖅᑎᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ
ᑲᑎᒪᔨᖏᓐᓂᒃ.

One of the roles of the DEA development
officer is to ensure that there is inservicing and training on the roles and
responsibilities of DEAs, their financial
roles and responsibilities, as another
example. Having that DEA manual,
which… . If anybody cares to see it after
or during break, we have it right here.
This will assist in ensuring that their roles
are there.
The other thing that we’re working on is
to ensure that a lot of this information is
available online through a website. We
are developing a learning object
repository, for example. The other thing
was training the office managers as well
so they have a greater understanding, for
example, in terms of DEAs spending
money. When they spend money or
accept things, they have to do it by way

ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓐᓇᖃᑦᑕᓂᐊᖅᑐᑦ ᑕᐃᒃᑯᐊ
ᐱᕙᓪᓕᐊᑎᒃᓯᔩᑦ ᑲᑎᒪᔨᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᕐᓗᓂ ᐱᓕᕆᐊᒃᓴᖏᓐᓂᒃ
ᑲᒪᒋᔭᕆᐊᖃᑦᑕᖏᓐᓂᒃ ᑲᑎᒪᔨᐅᔪᑦ,
ᑮᓇᐅᔭᓕᕆᔭᕆᐊᖃᑦᑕᖏᓐᓂᑦᓗ
ᐃᓕᓐᓂᐊᑎᑦᓯᖃᑦᑕᕐᓗᓂ. ᑭᓯᐊᓂ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᖏᑦ ᐊᑐᐊᒐᖃᓪᓗᑎᒃ
ᐊᑐᐊᒐᖃᒻᒪᑕ ᑖᒃᑯᐊ ᒪᓕᒐᕆᔭᐅᖃᑦᑕᖅᑐᑦ
ᐊᑐᖅᑕᐅᔪᓐᓇᑦᓯᐊᖅᑐᑦ, ᑕᑯᔪᓐᓇᑦᓯᐊᕐᓂᐊᕐᒥᔭᓯ ᑖᒃᑯᐊ.
ᑲᒪᒋᔭᒃᓴᖏᑦ ᐱᓕᕆᐊᑦᓴᖏᑦ ᑕᐃᑲᓂᒃᑭᓪᓗᑎᒃ ᐃᒪᓐᓇ
ᓯᕗᒧᐊᒃᓯᐊᖁᓪᓗᒋᑦ.
ᑐᓴᒐᑦᓴᐃᓪᓗ ᐊᑐᐃᓐᓇᐅᒻᒥᔪᑦ ᑕᒪᒃᑯᐊ ᖃᕆᓴᐅᔭᑎᒍᑦ
ᐊᒻᒪ ᐃᕿᐊᖅᑭᕕᑯᑦ. ᓴᓇᕙᓪᓕᐊᓕᖅᑐᒍᑦ
ᐃᓕᓐᓂᐊᕈᑎᐅᕙᓪᓕᐊᓂᐊᖅᑐᓂᒃ ᓄᐊᑦᓯᕕᐅᔪᓂᒃ
ᐆᑦᑐᑎᒋᓗᒍ ᐱᓕᒻᒪᑦᓴᐃᖃᑦᑕᕐᓂᖅ ᐊᓪᓚᒃᕕᒻᒥ
ᐊᖏᔪᖅᑲᐅᑎᐅᔪᐃᑦ. ᑖᓐᓇ ᐱᖃᓯᐅᑎᓯᒪᓪᓗᓂ
ᓱᖅᑯᐃᖅᓯᓯᒪᑦᓯᐊᓂᖅᓴᐅᓂᐊᕐᒪᑕ ᐅᑦᑐᑎᒋᓗᒍ
ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᓂᒃ ᑮᓇᐅᔭᓂᒃ
ᐊᑭᓕᕈᑎᖃᖃᓕᕋᐃᖓᑕ
ᐱᖁᔨᕗᖔᕈᑎᒃᑯᖃᑦᑕᕆᐊᖃᒻᒪᑕ. ᐱᖁᔨᕗᖔᕈᑎᓪᓗ
ᑎᑎᕋᖅᑕᐅᖃᑦᑕᕐᓗᑎᒃ ᑕᐃᒪᓐᓇᐃᑦᑐᓂᒃ
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of motions and documenting the motions,
for example. That training to the office
managers was very helpful.
The other thing that we may consider in
the future is similar to how the MTO
training takes place. We may start to look
at a similar model in terms of training for
DEAs. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. I
think all this talk of elders’ contributions
to education has intrigued our sitting
elder. Mr. Shooyook.
Mr. Shooyook (interpretation): Thank
you, Mr. Chairman. I have a concern in
regard to the elders. When we reach the
issue of elders being involved, I will be
talking about my concerns. I’m sure that
Ms. Okpik can understand me in regard
to elders, who have never gone through
the formal education system in the past.
We used to have elder advisors in the
schools, but they were just providing
advice on traditional skills and traditional
knowledge. In the past, the elders used to
visit the schools to talk about traditional
skills and ways. I’m quite concerned
because the elders are passing on at a
very rapid rate. For example, I went to
Grise Fiord and there are no more elders
living there. The elders who used to work
at the school have passed on. There are
two individuals who are way younger
than me and they’re the elders in the
community of Grise Fiord.
For that reason, I am very concerned
about the fact that Inuit traditional
knowledge and skills are very different
from the western civilization. We do need
and require Inuit knowledge and skills,
especially when the males and females

ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᕐᓂᖅ. ᐊᖓᔪᖅᑳᖏᓐᓂ ᐊᓪᓚᒃᕕᓐᓂ
ᑎᑎᕋᖅᑎᖏᓐᓂᒃ ᐃᑲᔪᑎᖃᓪᓚᕆᓚᐅᖅᑐᖅ.
ᑕᐃᒪᓐᓇᑕᐅᖃᐃ ᓯᕗᓂᒃᓴᑎᓐᓂ ᓲᕐᓗ ᕼᐊᒻᒪᓚᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᔨᖃᖃᑦᑕᕐᒪᑕ ᐱᓕᕆᕕᒻᒥ
ᑕᐃᒪᐃᓐᓇᐃᑦᑐᓂᖅᑲᐃ ᐊᖅᑭᑦᓯᒪᑎᒃᓯᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ ᐃᓕᓴᕈᑎᒃᓴᓂᒃ
ᐱᔪᓐᓇᓛᕐᒪᑕ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐃᓐᓇᑐᖃᐅᔪᓂᒃ ᐃᓚᐅᑎᒃᓯᖃᑦᑕᕐᓂᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐅᖃᐅᓯᕆᒐᑦᑎᒍ ᒥᔅᑕ ᓲᔪᖅ
ᓂᓪᓕᕈᒪᖅᑰᓕᕐᒪᑦ. ᒥᔅᑕ ᓲᔪᖅ.

ᓲᔪᖅ: ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓱᒫᓘᑎᖃᕐᒥᒐᒪ ᒥᒃᑭᓐᖑᐊᑉ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᖓᓂᒃ.
ᑕᒪᐅᖓ ᐃᓐᓇᑐᖃᕐᓄᑦ ᑎᑭᑦᑕᕌᖓᑦ ᐃᓱᒫᓗᒋᔭᓐᓂᒃ
ᓴᖅᑭᑦᑎᖃᑦᑕᕐᓂᐊᕐᒥᒐᒪ. ᐅᒃᐱᒃ ᓵᓐᖓᓂᐊᖅᑕᕋ
ᐅᖃᐅᓯᖏᑦ ᑐᑭᓯᐊᑦᑎᐊᖅᑰᖅᑐᖅ ᑐᑭᓯᐊᒍᕕᖓ
ᐅᖃᐅᓯᖃᑎᒌᑦᑎᐊᖏᓐᓇᖅᑕ.

ᑖᓐᓇᐃᓛᒃ ᐃᓐᓇᑐᖃᐃᑦ ᑕᐃᒃᑯᐊ ᒪᑯᓂᖓ
ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᑕᑯᓯᒪᑦᑎᐊᖏᒻᒪᕆᑦᑐᓐᓂ ᑕᐃᑲᓂ
ᕿᒪᖔᖅᑕᑦᑎᓐᓂ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᑕᒪᒃᑯᓄᖓ
ᐅᖃᓪᓚᐅᔾᔨᓂᕐᒧᑦ ᐱᑕᖃᖃᑦᑕᖅᓯᒪᖕᒪᑦ. ᐃᒪᓐᓇ
ᐃᓕᓴᐃᔨᓄᑦ ᑐᓐᖓᖏᑦᑎᐊᒻᒪᕆᖏᑦᑐᓂᒃ ᐃᓄᐃᑦ
ᐱᖅᑯᓯᖏᓐᓂᒃ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ ᑕᒪᒃᑯᓂᖓ.
ᑕᐃᑲᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐅᖃᓪᓚᖃᑦᑕᖅᓯᒪᖕᒪᑕ
ᑭᖑᓂᖔᑦᑎᓐᓂ. ᒫᓐᓇ ᑕᒪᓐᓇ ᐃᓱᒫᓗᓇᖅᓯᖕᒪᑦ ᐅᓪᓗᒥ
ᐃᓐᓇᐃᑦ ᓄᖑᑉᐸᓪᓕᐊᓕᕐᒪᑕ ᓱᒃᑲᓕᔪᒻᒪᕆᖕᒥᑦ.
ᓄᖑᑉᐸᓪᓕᐊᓂᖏᓐᓄᑦ ᐆᒃᑐᑎᖃᕐᔪᒡᓗᖓ
ᐅᐸᒃᓯᒪᓚᐅᖅᑕᓐᓂ ᐊᐅᓱᐃᑦᑐᒥ ᐃᓐᓇᖅᑕᖃᕈᓐᓃᖅᑐᖅ
ᑕᐃᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᖃᐅᔨᒪᖏᑦᑎᐊᖅᑐᓂᒃ
ᐱᓕᕆᕙᓚᐅᖅᑐᓂᒃ ᐱᑕᖃᔮᕈᓐᓃᖅᑐᖅ ᒫᓐᓇ. ᑕᐃᒃᑯᐊ
ᐃᓐᓇᑐᖃᐅᓇᓱᒃᑑᒐᓗᐊᒃ ᒪᕐᕉᒃ ᓄᑲᕆᔭᓪᓚᑯᓘᒃᑲᒃ ᑕᐃᒪ
ᐊᖏᔪᒃᖠᖅᐹᖑᓕᕐᒪᑎᒃ.

ᑕᐃᒪᐃᑦᑑᑎᓪᓗᒍ ᑖᓐᓇ ᐃᓱᒫᓗᖕᓇᓪᓚᑦᑖᕐᒪᑦ ᐃᓄᐃᑦ
ᖃᐅᔨᒪᔭᑐᖃᖓ ᐱᖅᑯᓯᖃᖕᒪᑦ ᑕᒪᒃᑯᐊ ᖃᓪᓗᓈᑦ
ᐱᖅᑯᓯᖓᑕ ᐊᔾᔨᒋᖏᑦᑎᐊᒻᒪᕆᒃᑕᖓᓂᒃ. ᐃᒪᐃᑦᑐᒥᒃ
ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᑖᓐᓇ ᑭᓐᖒᒪᓇᓪᓚᑦᑖᕐᒪᑦ.
ᐃᒪᐃᑦᑐᓪᓗᓂ ᐊᕐᓇᐃᑦ ᐊᖑᑏᑦ
ᐊᔾᔨᒌᖏᑦᑐᒥᒃ ᐱᖅᑯᓯᕐᒥᒃ ᐊᕐᓇᐃᑦ
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had different roles and responsibilities.
They taught males what they should be
learning. We no longer teach the roles
and responsibilities for the different
genders. I believe we need to incorporate
that and implement that.
Do you have any plans about
documenting all this traditional
knowledge, such as child rearing? Do
you have any plans to document those? I
will ask another question and just leave it
at that for now. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Shooyook.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Regarding the elders, it is
a concern of the local education
authorities.
Right now, we have set aside some funds
specifically for hiring elders and it will
be up to the schools to identify what kind
of programs the elders are going to be
teaching, whether it’s going to be for the
males or the females, and these monies
are going to be used specifically for
outings and Inuit-specific programs.
They also do fundraising to go on spring
outings in the communities and to
document the Inuit Qaujimajatuqangit so
that they can be utilized in the schools as
teaching material. That is the plan we
have in our department.
We have also set up some programs that
are specific for the higher grades. We
have also set up some programs, for
example, male-specific building igloos
and current technology courses. Some of
those have been produced already, but we
will have to do some further work on
those types of programs. Thank you, Mr.

ᖃᐅᔨᒪᔭᕆᐊᖃᖅᑕᖏᓐᓂᒃ ᐊᕐᓇᐃᑦ ᐱᓕᕆᓪᓗᑎᒃ
ᐊᖑᑏᑦ ᓄᑲᑉᐱᐊᑦ ᖃᐅᔨᒪᔭᕆᐊᖃᖅᑕᖏᓐᓂᒃ ᑕᒪᓐᓇ
ᐱᖅᑯᓯᐅᓚᐅᕐᒪᑦ. ᐅᓪᓗᒥ ᑕᒪᓐᓇ ᐊᑐᕈᓐᓃᕐᒪᑦ
ᐊᑐᓕᖅᑎᑕᐅᒃᑲᓐᓂᖁᓪᓗᒍ ᑖᓐᓇ ᐃᓱᒪᒋᓪᓚᑦᑖᕋᒃᑯ.

ᐸᕐᓇᒃᓯᒪᕕᓯ ᑕᒪᑐᒥᖓ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ
ᑎᑎᖅᑲᑎᒍᑦ ᑕᒪᒃᑯᐊ ᓄᖑᖏᓐᓂᖏᓐᓂ
ᐃᑲᔪᖅᑎᒋᔭᐅᓗᑎᒃ, ᕿᑐᕐᖓᓕᕆᔾᔪᓯᑦ? ᑕᒪᒃᑯᓂᖓ
ᐸᕐᓇᒃᓯᒪᕕᓯ? ᐊᐱᕆᒃᑲᓐᓂᕐᓂᐊᖅᑐᖓ
ᑕᒃᖠᓗᐊᖅᖤᕐᓂᐊᕋᒃᑯ ᑕᐃᒫᖅᑐᖓ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓲᔪᖅ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ
ᐅᖃᐅᓯᕆᓵᖅᑕᐃᑦ ᐃᓐᓇᖃᕈᓐᓃᕐᓂᖏᑦ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᖅ ᐅᕙᑦᑎᓐᓄᑦ ᐊᒻᒪ
ᐃᓱᒫᓘᑕᐅᓯᒪᓪᓗᓂ ᑲᑎᒪᔨᖏᓐᓄᑦ.
ᐸᕐᓇᒃᐸᓪᓕᐊᒐᓱᑦᑐᒍᑦ,
ᑮᓇᐅᔭᓂᒃ ᐊᑐᐃᓐᓇᕈᐃᓯᒪᔪᒍᑦ ᐃᓐᓇᕐᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕈᒪᑉᐸᑕ. ᑖᒃᑯᐊ ᐃᓱᒪᒃᓱᖅᑐᑦ ᑕᕝᕙᓂ
ᐊᕐᕌᒍᒥ ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᑐᓂᒃ ᐃᓐᓇᐃᑦ
ᐅᖃᓪᓚᐅᔾᔨᔨᐅᖁᔭᐅᑉᐸᑕᓘᓐᓃᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᑭᓱᑐᐃᓐᓇᕐᓄᑦ ᐊᕐᓇᐃᑦ ᑲᑎᓐᖓᓗᑎᒃ
ᒥᖅᓱᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ, ᐊᖑᑎᓪᓘᓐᓃᑦ. ᑖᒃᑯᐊ
ᑮᓇᐅᔭᐃᑦ ᒪᓂᒪᑎᑕᐅᔪᑦ. ᐊᒻᒪ, ᐊᓯᒃᑲᓐᓂᐊᒍᑦᑕᐅᖅ
ᐃᓄᐃᑦ ᐱᖅᑯᓯᖓ ᐊᑐᖅᑕᐅᖁᔭᐅᓪᓗᓂ ᐊᐅᓪᓚᕈᔾᔨᓐᓃᑦ
ᒪᑯᐊ ᑮᓇᐅᔭᒃᑲᓂᓐᓂᑦᑕᐅᖅ ᐊᑐᐃᓐᓇᕈᐃᓯᒪᔪᒍᑦ
ᑖᒃᑯᓄᖓ ᑲᑎᒪᔨᓄᑦ. ᑭᓯᐊᓂ, ᐃᒥᓂᑦᑕᐅᖅ
ᓄᐊᑦᓯᓇᓱᒃᑐᑎᒃ ᑮᓇᐅᔭᓂᒃ ᐊᐅᓪᓛᖃᑦᑕᕐᒪᑕ. ᑕᒪᓐᓇ
ᖃᐅᔨᒪᔭᕗᑦ. ᑕᒪᒃᑯᐊ ᖃᓄᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᖏᑦ ᐊᒻᒪ
ᐃᓕᖅᑯᓯᖏᑦ ᑎᑎᕋᖅᑕᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ
ᐃᒪᓐᓇᓪᓚᕆᑯᓗᒃ ᐊᑐᓕᖅᑎᑕᐅᓗᑎᒃ ᑕᐃᒪᓐᓇ
ᐱᔪᒪᒐᓗᐊᖅᑐᒍᑦ.
ᐃᓚᖏᓐᓂ ᓴᓇᓯᒪᑉᐸᒌᓕᖅᑐᒍᑦ ᓲᕐᓗ ᑭᓪᓕᓯᓂᐊᓐᓂᕐᒧᑦ
ᐊᑐᕈᑦᑕ ᐊᖏᔫᑕᐅᓂᖅᓴᓄᑦ; ᓲᕐᓗ ᖃᓄᖅ
ᐃᒍᓇᓕᐅᕐᓂᖅ ᑕᒪᓐᓇ ᑎᑎᕋᖅᓯᒪᑦᑎᐊᓕᖅᑐᓂ. ᒪᑯᐊ
ᐊᓯᖏᑦ ᖃᒧᑎᓕᐅᕐᓂᖅ, ᐃᒡᓗᕕᒐᓕᐅᕐᓂᖅ, ᑕᒪᒃᑯᐊ
ᐊᑐᐃᓐᓇᖅᐸᒌᖅᓯᒪᓕᖅᑑᒐᓗᐊᑦ. ᐃᑯᐊ ᐊᑎᖃᖅᑎᑕᐅᓲᑦ
current technology courses-ᖑᓇᕋᖅᑕᐅᔪᑦ, ᑕᒪᒃᑯᐊ
ᐃᓚᖏᑦ ᓴᓇᓯᒪᑉᐸᒌᓕᖅᑑᒐᓗᐊᑦ. ᑭᓯᐊᓂ,
ᖄᖓᒍᒃᑲᓐᓂᖅ ᐱᓕᕆᔭᕆᐊᖃᕐᓂᐊᖅᑐᒍᑦ ᑕᒪᒃᑯᓂᖓ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Shooyook.
Mr. Shooyook (interpretation): Thank
you, Mr. Chairman. I have another
concern that I would like to bring
forward. Regarding Inuit traditional
knowledge and values, I know that they
are documenting traditions in the schools.
Some of the programs have been left out
that should be put in the schools.
There are different ways of child rearing.
A young girl brought up by their
grandparents will be taught what her
roles and responsibilities are in the family
structure. Water fetching and tending of
children were taught to the girls, and the
boys were taught by their grandfathers by
going out hunting with them. When they
started going out dog teaming with their
grandparents, their learning started
visually, by raising dogs and learning
how to handle them.
It is not written here and we do not have
Inuit societal values documented; child
rearing, different roles and
responsibilities of different genders. If
you’re a girl, you help your in-laws. If
you’re a boy, you help your father-inlaw. Those were the traditional rearing
practices. We don’t have gender specific
roles and responsibilities today. It seems
like everyone is treated like a man.
I think that it is very important to include
the teachings of roles and responsibilities
of different genders and family structure.
I think, by teaching the role and
responsibilities, we will get on track in
today’s society. That’s one of my main
concerns. Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᓲᔪᖅ.
ᓲᔪᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓱᓖᓛᒃ ᐃᓱᒫᓗᒋᔭᓐᓂᒃ
ᐅᖃᒃᑲᓐᓂᕐᓂᐊᖅᑐᖓ. ᐄ, ᑐᑭᓯᑦᑎᐊᖅᑕᕋ ᑖᓐᓇ. ᑖᓐᓇ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕋ ᐃᓄᐃᑦ ᐱᖅᑯᓯᖓᑦ ᑕᐃᑯᓂᖓ
ᓯᕗᓪᓕᕐᓂᒃ ᐅᖃᓕᒫᖅᑎᓪᓗᖓ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐱᑕᖃᑦᑎᐊᖅᑐᖅ. ᑐᑭᓯᔪᖓ,
ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᐱᑕᖃᑦᑎᐊᖅᑐᑦ
ᐅᖃᓕᒫᖅᑕᒃᑲ. ᓱᓕ ᐱᑕᖃᕐᒪᑦ ᑭᑭᓯᒪᔪᒥᒃ ᐅᕙᖓ
ᐃᒃᐱᒋᔭᒃᑯᑦ.
ᐅᓇ ᐅᖃᐅᓯᕆᕋᑖᖅᑕᕋ ᐃᓄᐃᑦ ᐱᖅᑯᓯᖓᑦ, ᐃᓄᐃᑦ
ᐱᖅᑯᓯᖓᑦ ᒪᓕᒃᖢᒍ ᐊᔾᔨᒌᓐᖏᒻᒪᑕ ᐱᕈᖅᓴᔫᒃ
ᑕᐃᒃᓱᒪᓂᐅᑎᓪᓗᒍ ᐅᕙᖓ ᐊᖑᔭᓐᓂ. ᓂᕕᐊᖅᓵᑯᓗᒃ
ᐃᑦᑐᖏᓐᓂᑦ ᐊᓈᓇᖏᓐᓂᑦ ᐊᖑᑎᐅᑉ
ᐱᓕᕆᐊᒃᓴᕆᓐᖏᑕᖏᓐᓂᒃ ᐅᖃᐅᔾᔭᐅᕗᖅ,
‘ᐃᒪᐃᑦᑑᓗᑎᑦ ᐱᔭᕆᐊᖃᖅᑐᑎᑦ’, ᒪᑯᓂᖓ ᓲᕐᓗ
ᐱᓕᒻᒪᒃᓴᔭᐅᖃᑦᑕᖅᓯᒪᔪᑦ. ᓂᓚᓕᖅᓱᐃᓂᕐᒥᒃ,
ᐃᒥᖅᑕᕐᓂᕐᒥᒃ, ᑲᐅᒐᖅᓯᓂᕐᒥᒃ, ᑕᒪᒃᑯᓂᖓ
ᐱᔭᕆᐅᖅᓴᖅᑎᑦᑎᓲᖑᓚᐅᕐᒪᑕ. ᐊᖑᑎᑯᓗᐃᓪᓗ ᑕᒪᒃᑯᐊ
ᐊᒻᒪ ᐱᔭᕆᐅᖅᓴᖅᑎᑕᐅᓲᖑᓚᐅᕐᒥᔪᑦ ᐃᑦᑐᖏᓐᓂᑦ
ᐊᑖᑕᖏᓐᓂᑦ; ᐃᓚᐅᔪᓐᓇᖅᓯᖕᒪᑕ ᐃᓚᐅᑐᐃᓐᓇᖅᖢᑎᒃ.
ᑕᐃᒪ ᐃᓕᓐᓂᐊᓕᖅᐳᑦ ᐃᓚᐅᓕᕋᒥᒃ
ᐅᖃᓪᓚᐅᔾᔭᐅᓐᖏᒃᑲᓗᐊᖅᖢᑎᒃ. ᑕᒪᒃᑯᓂᖓ ᐃᓄᐃᑦ
ᐱᖅᑯᓯᖏᓐᓂᒃ ᐃᒡᓗᓕᐅᖅᑐᓂᒃ ᑕᐅᑐᒃᑲᒥᒃ
ᐱᔭᕆᐅᖅᐸᓪᓕᐊᕗᑦ; ᕿᒻᒥᓕᕆᓂᕐᒥᒃ ᑕᒪᒃᑯᓂᖓ
ᖃᐅᔨᒪᒐᒥᒃ ᐱᔭᕆᐅᖅᐸᓪᓕᐊᕗᑦ. ᐊᑐᓂ ᑖᒃᑯᐊ
ᐱᔭᒃᓴᖃᕐᒪᑎᒃ.
ᐅᕙᓂ ᑎᑎᕋᖅᓯᒪᖏᒻᒪᑦ ᑖᓐᓇ. ᐃᓄᐃᑦ
ᐃᓅᓯᓕᕆᔾᔪᓯᖓᑦ. ᒪᑯᐊ, ᐱᕈᖅᐸᓪᓕᐊᑎᓪᓗᒋᑦ ᐊᕐᓇᐃᑦ
ᐃᒪᓐᓇ ᐱᖅᑯᓯᖃᓚᐅᖅᑐᑦ, ᓴᑮᑦ ᐃᑲᔪᕈᒃ ᐊᕐᓇᐅᒃᐸᑦ.
ᐊᖑᑕᐅᒃᐸᑦ ᓴᑮᑦ ᐃᑲᔪᕈᒃ. ᑕᒪᒃᑯᐊᖑᓚᐅᕐᒪᑕ
ᐊᓈᓇᖏᓐᓂᓪᓗ ᐊᒻᒪ ᐊᓈᓇᓯ ᐃᑲᔪᖅᓯᖃᑦᑕᖅᓯᐅᒃ.
ᑕᒪᒃᑯᐊᖑᓚᐅᖅᑎᓪᓗᒋᑦ ᑕᒪᒃᑯᐊᖑᑎᓪᓗᒋᓂᓛᒃ
ᐱᑕᖃᓚᐅᕋᓗᐊᕐᒪᑦ ᐅᓪᓗᒥ ᐊᕐᓇᖅᑕᖃᕈᓐᓃᕐᒪᑦ
ᐊᖑᑕᐃᓐᓇᐅᖅᑰᔨᓕᖅᖢᑎᒡᓗ ᑖᓐᓇ ᒪᓕᒐᖅ ᒪᓕᒃᖢᒍ.
ᑖᓐᓇ ᐃᓱᒫᓗᒋᓪᓚᑦᑖᖅᑕᕋ ᑕᕝᕙᓂ ᑎᑎᕋᖅᓯᒪᓕᕐᓗᓂ
ᐃᓅᓯᓕᕆᔾᔪᓯᕐᒥ ᐊᖑᑎᓄᑦ ᐊᕐᓇᓄᑦ
ᐱᑕᖃᕆᐊᖃᓪᓚᑦᑖᕐᒪᑕ ᑖᓐᓇ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖓᑦ
ᒪᓕᒃᖢᒍ. ᐃᓅᓯᕗᑦ ᑭᓯᐊᓂ ᑕᕝᕘᓇ ᐊᑐᓕᖅᐸᑦ
ᐊᖅᑭᒃᐹᓪᓕᕐᓂᐊᖅᑐᖅ. ᐊᓈᓇᐃᓪᓗ ᓴᑭᓪᓗ ᐊᑖᑕᐃᓪᓗ
ᑕᒪᒃᑯᐊ ᐃᒃᐱᒋᑦᑎᐊᖅᑕᐅᓕᕐᓗᑎᒃ. ᑕᒪᓐᓇ ᑭᓯᐊᓂ
ᐊᑐᓕᕈᑦᑎᒍᑦ ᐃᓅᓯᕗᑦ ᐊᖅᑭᒃᐹᓪᓕᕐᓂᐊᖅᑐᖅ ᐅᓪᓗᒥ
ᑖᒃᑯᐊ ᐊᑐᖅᑎᓪᓗᒋᑦ ᐃᓅᓯᓕᕆᔾᔪᓰᑦ ᐃᓅᓯᕗᑦ
ᓱᕋᖅᐸᓪᓕᐊᑐᐃᓐᓇᕐᓂᐊᕐᒪᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖓᑦ
ᑖᓐᓇ ᐃᓱᒫᓗᒋᓪᓚᑦᑖᖅᑕᕋ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Shooyook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓲᔪᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. It’s something that is very
important to our department. We have
documented the elders’ words of wisdom
in research and Inuit Qaujimajatuqangit.
Those are the basic foundations that we
have documented. We also use
Inuuqatigiitsiarniq in the school
structure. Some of what you have
identified is already documented in there.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᒪᓐᓇᐃᓛᒃ
ᐱᒻᒪᕆᐅᒻᒪᑦ ᐊᒻᒪ ᐅᕙᑦᑎᓐᓄᑦ ᐱᒻᒪᕆᐅᓪᓗᓂ ᑕᒪᒃᑯᐊ
ᐃᓐᓇᐃᑦ ᐃᓱᒪᒋᔭᖏᑦ ᑎᑎᕋᖅᓯᒪᔭᕗᑦ ᓲᕐᓗ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ ᖃᐅᔨᓴᕐᓂᕐᒧᑦ ᖃᐅᔨᓴᖅᑐᓕᕆᓂᕐᒧᑦ
ᐊᒻᒪ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᑖᒃᑯᐊ ᑐᓐᖓᕕᐅᓪᓗᑎᒃ
ᑖᒃᑯᐊ ᑎᑎᖅᑕᐅᓯᒪᓪᓗᑎᒃ. ᐊᒻᒪ ᐅᓇ
ᓴᖅᑭᔮᖅᑐᑐᖃᐅᓪᓗᓂ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᖅ
ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐊᑎᖃᖅᑐᖅ ᐃᓅᖃᑎᒌᑦ ᑖᒃᑯᐊ
ᓇᓗᓇᐃᖅᓱᖅᓯᒪᔪᑦ ᑕᑲᓂ ᐃᓚᖏᓐᓂ.

I can’t exactly say if they’re taught in the
schools, but I indicted earlier that we do
have funds available to be used for Inuitspecific programs in our schools. Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr
Shooyook.
Mr. Shooyook (interpretation): Thank
you, Mr. Chairman. This will be my last
comment. It’s very important to have
those integrated into the school system
regarding family structures and roles and
responsibilities. It was very different
back then compared to today. We had to
respect the elders.
Today, the children are talking back,
which was forbidden a long time ago.
Once we regain that in today’s society, it
is going to make a big improvement.
Maybe not tomorrow, but some time in
the long run, we are going to regain our
respect for the family structure, culture,
and so on. If there are funds available, I
would definitely like to see those
integrated into the school system. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Shooyook. I
didn’t really hear a question there, but if

ᑭᓯᐊᓂ ᐅᖃᕈᓐᓇᓪᓚᑦᑖᖏᑦᑐᖓ ᐃᓕᓐᓂᐊᕐᕕᒃᑎᓐᓂ
ᖃᓄᖅ ᑕᐃᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓲᖑᒻᒪᖔᑕ ᑭᓯᐊᓂ
ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ ᑮᓇᐅᔭᐃᑦ ᐊᑐᐃᓐᓇᐅᔪᑦ
ᐃᓕᓐᓂᐊᕐᕕᒃᑎᓐᓄᑦ ᑕᐃᒃᑯᐊ ᐊᑐᖅᑕᐅᓗᑎᒃ ᑕᒪᒃᑯᐊ
ᐅᖃᐅᓯᕆᔭᑎᒃ ᐊᑐᖅᑕᐅᔪᓐᓇᑦᓯᐊᕋᔭᖅᑐᑦ
ᐃᓕᓐᓂᐊᕐᕕᒃᑎᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓲᔪᖅ.
ᓲᔪᖅ: ᑕᐃᒪᓐᓇ ᐃᒃᓯᕙᐅᑖᖅ ᑭᖑᓪᓕᖅᐹᒥ. ᐄ
ᖁᔭᓐᓇᒦᒃ, ᑖᓐᓇ ᑕᐃᒪᐃᓪᓚᑦᑖᕆᐊᖃᖅᓱᓂᓗ
ᓯᕗᓂᑦᑎᓐᓂ ᑕᑯᔪᒥᓇᖅᑐᖅ ᑖᓐᓇ ᐅᖃᐅᓯᕆᕋᑖᖅᑕᕋ
ᐃᓄᐃᑦ ᐱᖅᑯᓯᖓᑦ ᐃᓅᓯᓕᕆᔾᔪᓯᖓᑦ ᑖᓐᓇ
ᐊᑑᑎᖃᓪᓚᑦᑖᕐᒪᑦ ᐅᕙᑦᑎᓐᓄᑦ. ᑕᐃᔅᓱᒪᓂ
ᐃᓕᕋᓱᖕᓂᕐᒥᑦ ᐱᑕᖃᓚᐅᖅᓯᒪᖕᒪᑦ ᐃᓅᖃᑎᑦᑎᓐᓄᑦ.

ᐅᓪᓗᒥ ᐊᔾᔨᒋᖏᑦᑎᐊᒻᒪᕆᓕᕐᒪᒍ ᑖᓐᓇ ᒪᓕᒐᖅ
ᒪᓕᒃᖢᒍ ᐃᓐᓇᕐᓂᒃ ᐊᑭᒪᔪᓐᓇᖅᓯᖕᒪᑕ ᓂᓐᖓᐅᒪᓗᑎᒡᓗ
ᐅᖃᕈᓐᓇᖅᓯᓪᓗᑎᒃ, ᑕᐃᔅᓱᒪᓂ
ᑕᐃᒪᐃᖁᔭᐅᖏᑦᑎᐊᒻᒪᕆᓚᐅᕐᒪᑕ. ᑖᓐᓇ ᐅᑎᕐᔫᒥᒃᐸᑦ
ᐅᖃᐅᔾᔪᐃᓂᖅ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᓐᓇᐃᑦ ᐃᒪᓐᓇ
ᐱᔭᐅᔭᕆᐊᖃᕐᓂᖏᓐᓂᒃ ᐋᖅᑭᒃᑕᐅᑎᒋᖏᒃᑲᓗᐊᕐᓗᓂ
ᑖᓐᓇ ᐃᓅᓯᕐᒧᑦ ᐊᖅᑭᒃᐹᓪᓕᕈᑕᐅᓪᓚᑦᑖᕐᓂᐊᕐᒪᑦ.
ᐆᒻᒪᑎᓐᓂᒃ ᐃᒃᐱᒋᔭᕋ ᑖᓐᓇ ᐃᒃᐱᒋᖏᓐᓂᖅ. ᑕᐃᑲᓂ
ᓯᕗᓂᑦᑎᓐᓂ ᐊᑐᓕᖅᑕᐅᒃᐸᑦ ᑮᓇᐅᔭᖅ ᐊᔪᕐᓇᖏᑉᐸᑦ
ᑕᑯᔪᒪᓪᓚᑦᑖᕋᓗᐊᐸᕋᓕ ᑕᒪᓐᓇ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓲᔪᖅ.
ᐊᐱᖅᑯᒻᒥᑦ ᑐᓴᖅᑲᐅᖏᓐᓇᒪ
ᒥᔅ ᐅᒃᐱᖃᐃ ᓂᓪᓕᕈᒪᕙ.
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Ms. Okpik wanted to comment.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. When we have another
meeting of the local education authorities
we can bring this issue up and include it
in the discussions. We do make funds
available for use for Inuit-specific
programs, and we will bring that up at the
regional meeting. Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ ᑲᑎᒪᔨᓕᒫᑦ
ᑲᑎᒪᖃᑎᒋᓕᕐᒥᒍᑦᑎᒍ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᕆᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᖅᑕᕗᑦ ᑕᐃᑲᓂ. ᑕᒪᒃᑯᐊ
ᐅᖃᐅᓯᕆᔭᑎᑦ ᐊᒻᒪ ᑕᐃᒃᑯᐊ ᑮᓇᐅᔭᐃᑦ
ᒪᓂᒪᑎᖃᑦᑕᖅᑕᕗᑦ ᑕᐃᒃᑯᓄᖓ
ᐅᖃᐅᓯᐅᒃᑲᓐᓂᓕᕐᒥᓗᑎᒃ ᑲᑎᒪᓕᕐᒥᑉᐸᑕ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Akoak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐊᖁᐊᖅ.

Mr. Akoak: Thank you, Mr. Chairman.
Good morning to the people of Gjoa
Haven and Nunavummiut. Good
morning, Ms. Okpik and Mr. Ferguson.

ᐊᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ
ᐅᓪᓛᒃᑯᑦ ᐅᖅᓱᖅᑑᕐᒥᐅᑕᐃᑦ ᓄᓇᕗᒻᒥᐅᑦᓗ ᐅᓪᓛᒃᑯᑦ.
ᒥᔅ ᐅᒃᐱᒃ ᐊᒻᒪᓗ ᒥᔅᑕ ᕘᒐᓴᓐ.

This is again in line with my dialect of
Nattilik. Inuit Qaujimajatuqangit is
involved all over, including
Nattilingmiut. Yesterday, I was told that
all documents or resources were not
translated into Nattilingmiut. Now you
talked this morning of Nattilik series
being translated into other dialects. I am
happy about that. Would you be able to
now say that the resources that we get in
other dialects can now be translated into
Nattilik? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Akoak. I
believe Ms. Okpik answered that
yesterday, but I’ll allow her to respond.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
were very excited to work with the
National Film Board with the Tuktu
series and the Nattilik series. They
originally had English voice-overs and
when we got them digitalized, we hired
an individual to do the voice-over again
in Inuktitut to bring it back to its original

ᓇᑦᓯᓕᖕᒥᐅᑦ ᐅᖃᐅᓯᖓ ᑖᓐᓇ
ᓂᓪᓕᐅᑎᒋᒃᑲᓐᓂᕈᒪᒐᒃᑯ. ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖓᑦ
ᓇᒥᓕᒫᖅ ᐊᑐᖅᑕᐅᒻᒪᑦ ᓇᑦᓯᓕᖕᒥᐅᓂᓪᓗ. ᐊᒻᒪ
ᐃᑉᐸᓴᕐᓗ ᐅᖃᐅᑎᔭᐅᓚᐅᕋᒪ ᑕᒪᒻᒥᒃ ᑎᑎᕋᖅᓯᒪᔪᑦ
ᑐᑭᓕᐅᖅᑕᐃᓐᓇᐅᓐᓂᖏᑦᑐᒥᓂᐅᓂᖏᓐᓂᒃ
ᓇᑦᑎᓕᖕᒥᐅᑎᑐᑦ. ᐅᓪᓛᕐᓗ ᐅᖃᐅᓯᖃᖅᑲᐅᒐᕕᑦ
ᓇᑦᑎᓕᖕᒥᐅᓂᒃ ᑕᕐᕆᔭᓕᐊᖑᓯᒪᔪᓂᒃ
ᑐᑭᓕᐅᖅᑕᐅᒐᔭᕐᓂᖓᓂᒃ ᐊᓯᖏᓐᓄᑦ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᓐᓄᑦ. ᑕᒪᓐᓇ ᖁᕕᐊᒋᑦᑎᐊᖅᑕᕋ. ᑭᓯᐊᓂ
ᒫᓐᓇ ᐅᖃᕈᓐᓇᖅᓯᕕᑦ ᖃᐃᑕᐅᕙᑦᑐᐃᑦ ᐊᓯᖏᓐᓄᑦ
ᐅᖃᐅᓯᕐᓄᑦ ᒫᓐᓇ ᑐᑭᓕᐅᖅᑕᐅᒍᓐᓇᓕᕐᓂᖏᓐᓂᑦᑕᐅᖅ
ᓇᑦᑎᓕᖕᒥᐅᑎᑐᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐊᖁᐊᖅ. ᒥᔅ
ᐅᒃᐱᐅᑉ ᑕᒪᓐᓇ ᑭᐅᖅᑰᓚᐅᖅᑕᕋᓗᐊᖓ, ᑭᓯᐊᓂ
ᐱᕕᖃᖅᑎᓂᐊᖅᐸᕋ ᑭᐅᕝᕕᖃᖁᓪᓗᒍ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᖁᕕᐊᓱᒻᒪᕆᓚᐅᖅᑐᒍᑦ ᐱᓕᕆᖃᑎᖃᕆᐊᒥᒃ ᑲᓇᑕᒥ
ᑕᕐᕆᔭᐅᓯᐅᖅᑎᒃᑯᓐᓂᒃ ᑕᐃᒃᑯᓂᖓ
ᑕᕐᕆᔭᐅᓯᐊᖑᓯᒪᔪᓂᒃ ᑑᒃᑐᒥᒃ ᐊᒻᒪ ᓇᑦᓯᓕᒃ
ᑕᐃᔭᐅᔪᓂᒃ. ᑕᐃᒃᑯᐊ ᐱᒋᐊᕐᓂᖓᓂ ᖃᓪᓗᓇᐅᔭᖅᑐᒧᑦ
ᓂᐱᓕᐅᕐᕕᒋᓯᒪᓚᐅᖅᑐᒥᓂᑦ, ᖃᕆᑕᐅᔭᕐᒧᓪᓗ
ᑐᖅᑯᑕᐅᒃᑲᒐᑉᑎᒍ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᓯᓚᐅᖅᓯᒪᔪᒍᑦ
ᐃᓄᒻᒥᒃ ᓂᐱᓕᐅᕐᕕᐅᒃᑲᓐᓂᖁᓪᓗᒋᑦ ᐃᓄᒃᑎᑐᑦ,
ᐱᓪᓚᑦᑖᖑᓂᕆᓚᐅᖅᑖᓄᑦ ᐅᑎᖅᑎᑕᐅᖁᓪᓗᒋᑦ.
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form.
When we do documents, we look at the
four official languages of Nunavut:
Inuktitut, Inuinnaqtun, French, and
English. Again, as I said yesterday, it is
very costly to have to provide teaching
material in all dialects. Whoever we hire
and whatever their dialect they are using,
that is the dialect we typically use. We
have done some work with respect to the
Nattilik dialect coming out of our
Kitikmeot office. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Akoak.
Mr. Akoak: Thank you, Mr. Chairman.
Thank you very much for the answer. I
think the staff in Gjoa Haven are pretty
lucky. They have people who do
understand other dialects because some
of them have ancestors from the Cape
Dorset area. I’m happy with that. This is
just a comment. I would like to thank the
Deputy Minister. Thank you.
Chairman: Thank you, Mr. Akoak. Mr.
Sammurtok.
Mr. Sammurtok (interpretation): Thank
you, Mr. Chairman. (interpretation ends)
This is going to the DM in regard to page
5, bullet 10. I am just wondering: do you
happen to have any inventory of bilingual
teachers in Nunavut and/or in all
communities? (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Mr. Sammurtok.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) That
was identified as an issue. Currently, we

ᑭᓯᐊᓂ, ᑎᑎᕋᖅᓯᒪᔪᓂᒃ ᐱᓕᕆᕌᖓᑦᑕ ᑕᑯᓇᓲᖑᒐᑦᑕ
ᑎᓴᒪᐅᔪᓂᒃ ᐅᖃᐅᓯᖅᑕᕆᔭᐅᔪᓂᒃ ᓄᓇᕗᒻᒥ, ᑕᒡᕙ
ᐃᓄᒃᑎᑐᑦ, ᐃᓄᐃᓐᓇᖅᑐᑦ, ᐅᐃᕖᑎᑐᑦ ᖃᓪᓗᓈᑎᑐᓪᓗ.
ᓱᓕᓗ, ᐃᑉᐸᒃᓴᖅ ᐅᖃᓚᐅᕋᒪ, ᐊᑭᑐᔪᒻᒪᕆᐅᒻᒪᑦ
ᐊᑐᐃᓐᓇᖃᖅᑎᑦᑎᒋᐊᒥᒃ ᐃᓕᓴᐅᑎᓂᒃ ᐃᓄᒃᑎᑐᑦ
ᐅᖃᐅᓯᐅᔪᓕᒫᓂᒃ. ᑕᐃᒪᐃᒻᒪᑦ, ᑭᓇᑐᐃᓐᓇᕐᒥᒃ
ᐱᓕᕆᑎᑦᓯᓂᐊᕈᑦᑕ ᓇᓕᐊᓐᓂᑐᐃᓐᓇᕐᓗ ᐅᖃᐅᓯᕐᒥᒃ
ᐊᑐᕈᑎᒃ ᑖᓐᓇᐅᓂᐊᖅᐳᖅ ᑕᐃᒪ ᐊᑐᓯᕙᑦᑕᕗᑦ.
ᑭᓯᐊᓂᑦᑕᐅᖅ, ᐃᓚᖏᓐᓂᒃ ᐱᓕᕆᐊᖃᖅᓯᒪᒻᒥᔪᒍᑦ
ᓇᑦᑎᓕᕐᒥᐅᑦ ᐅᖃᐅᓯᐊᑎᑐᑦ ᑕᐃᑲᓐᖔᖅᑐᓂᑦ
ᕿᑎᕐᒥᐅᓂ ᐊᓪᓚᕝᕕᑎᓐᓂ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐊᖁᐊᖅ.
ᐊᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖁᔭᓐᓇᒦᓪᓗ ᐊᒃᓱᐊᓗᒃ ᑭᐅᔾᔪᑎᓐᓄᑦ. ᐃᓱᒪᔪᖓ ᑕᐃᒃᑯᐊ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦ ᐅᖅᕼᐅᖅᑑᒥ
ᐊᑲᐅᓈᕈᔾᔭᐅᑦᑎᐊᖅᓯᒪᖕᒪᑕ ᐃᓄᖃᐅᕐᒪᑕ
ᑐᑭᓯᐅᒪᒍᓐᓇᑦᑎᐊᖅᑐᓂᒃ ᐊᓯᒥᑕ ᐅᖃᐅᓯᖏᓐᓂᒃ.
ᐃᓚᖏᑦ, ᓲᖃᐃ, ᓯᕗᓕᖃᐅᕐᒪᑕ ᑭᓐᖓᒥᐅᓂ
ᕿᖓᐅᒥᓪᓗ. ᑕᒪᓐᓇ ᐅᖃᐅᓯᒃᓴᑐᐃᓐᓇᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᕈᒪᕙᕋ ᒥᓂᔅᑐ, ᐃᓛᒃ, ᒥᓂᔅᑕᐅᑉ ᑐᒡᓕᐊ.
ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐊᖁᐊᖅ.
ᒥᔅᑐ ᓴᒻᒧᖅᑐᖅ.

ᓴᒻᒧᖅᑐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᒥᓂᔅᑕᐅᑉ ᑐᒡᓕᐊᓄᑦ, ᒪᑉᐱᒐᖅ 5 ᐱᓪᓗᒍ, ᓈᓴᐅᑎᖓ
10. ᑐᑭᓯᒍᒪᑐᐃᓐᓇᖅᑐᖓ ᓇᓕᖅᑲᖁᑎᖃᐅᖅᐱᓯ
ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ ᐅᖃᐅᓯᓕᓐᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ ᓄᓇᕗᒻᒥ
ᓄᓇᓕᓕᒫᓂᓘᓐᓃᑦ? (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓴᒻᒧᖅᑐᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᖅ ᐱᔾᔪᑕᐅᓯᒪᓂᖓᓂᒃ. ᒫᓐᓇᐅᔪᖅ
ᓇᓗᓇᐃᕆᔪᓐᓇᖅᑐᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓐᓂᒃ
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can identify our employees by
beneficiary and non-beneficiary. At the
regional level, at the school level, each
school is responsible for developing a
staffing plan. That staffing plan is sent to
the regional school operations. We are in
the process of developing a common
template for reporting up. The other thing
that we’re doing right now is developing
a comprehensive database that would
identify language levels.

ᓄᓇᑖᖃᑕᐅᓯᒪᓂᖏᒍᑦ
ᓄᓇᑖᖃᑕᐅᓯᒪᖏᓐᓂᖏᑎᒍᓪᓘᓐᓃᑦ.
ᐊᕕᑦᑐᖅᓯᒪᓂᖏᑎᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᑎᒍᓪᓗ, ᐊᑐᓂ
ᐃᓕᓐᓂᐊᕐᕕᑦ ᑲᒪᒋᔭᒃᓴᖃᕐᒪᑕ ᐋᖅᑮᒋᐊᖃᖅᐸᑦᑐᑎᒃ
ᐸᕐᓇᐅᒻᒥᒃ. ᑖᒃᑯᐊᓗ ᐸᕐᓇᐅᑎᑦ ᑐᓂᔭᐅᖃᑦᑕᓲᖑᔪᑦ
ᐊᕕᑦᑐᖅᓯᒪᓂᖏᑕ ᑐᑦᑕᕐᕕᐊᓄᑦ. ᒫᓐᓇᓗ
ᐋᖅᑮᕙᓪᓕᐊᓕᕐᒥᔪᒍᑦ ᐃᔾᔪᐊᒐᐅᔪᒥᒃ
ᐅᓂᒃᑳᓕᐅᕆᐊᖃᖅᐸᓐᓂᖏᓐᓄᑦ. ᐊᓯᐊᑦᑕᐅᖅ
ᐋᖅᑮᕙᓪᓕᐊᓕᕐᒥᔪᒍᑦ ᐊᑕᖏᖅᑐᒥᒃ ᑐᑦᑕᕐᕕᒃᓴᒥᒃ
ᑐᓴᐅᒪᒋᐊᓕᓐᓄᑦ ᓇᓗᓇᐃᖅᓯᔾᔪᑕᐅᖃᑦᑕᕋᔭᖅᑐᒥᒃ
ᐅᖃᑦᑎᐊᕈᓐᓇᖅᑎᒋᓂᖏᑕ ᖁᑦᑎᓐᓂᕆᔭᖏᓐᓂᒃ.

For example, under the teachers
association, there are four different levels
of competency. They get their bilingual
bonus based on that level of competency.
I just want to advise that we can identify
by bilingual bonus. So whoever gets the
bilingual bonus, we can determine the
number of Inuktitut speakers. However,
even with the number of Inuktitut
speakers, it doesn’t mean that they’re
actually teaching Inuktitut in the school
system. They may be assigned to a class
where they’re speaking in English.

ᑕᒡᕙ, ᓲᕐᓗ, ᐃᓕᓴᐃᔨᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐊᑖᒍᑦ ᑎᓴᒪᐅᔪᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᐊᔪᖏᓐᓂᕆᔭᐅᒋᐊᓕᓐᓂᒃ ᐊᒻᒪᓗ
ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ ᐅᖃᕈᓐᓇᓂᕐᒧᑦ ᑮᓇᐅᔭᓕᐊᖏᑦ
ᐊᖏᓪᓕᒋᐊᕈᓐᓇᐅᑎᖃᖅᑐᑎᒃ ᑕᒪᒃᑯᐊ
ᖁᑦᑎᓐᓂᕆᔭᐅᒋᐊᓕᑦ ᒪᓕᒃᖢᒋᑦ ᐊᔪᓐᖏᓐᓂᕆᔭᖏᑦ.
ᑐᓴᖅᑎᑕᐅᓵᕐᒥᔪᖓ ᓇᓗᓇᐃᕆᔪᓐᓇᓲᖑᓂᑦᑎᓐᓂᒃ
ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ ᐅᖃᕈᓐᓇᓂᕐᒧᑦ
ᑮᓇᐅᔭᖅᑖᒃᑲᓐᓂᑎᑦᓯᓂᐊᕈᑦᑕ. ᑕᒡᕙ ᑭᓇᑐᐃᓐᓇ
ᑮᓇᐅᔭᓕᐅᒃᑲᓐᓂᓐᓂᐊᕈᓂ ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ
ᐅᖃᐅᓯᖃᓐᓂᕐᒧᑦ ᓱᖅᑯᐃᖅᓯᔾᔪᑎᒋᔪᓐᓇᖅᑕᕗᑦ
ᖃᑦᑎᐅᓂᖏᑕ ᐃᓄᒃᑎᑑᕈᓐᓇᖅᑐᑦ. ᑭᓯᐊᓂ,
ᐃᒪᓐᓇᑎᒌᕋᓗᐊᕈᑎᒃ ᐃᓄᒃᑎᑑᒍᓐᓇᖅᑐᖅ
ᑐᑭᖃᔾᔭᖏᑦᑐᖅ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓴᐃᓪᓚᑦᑖᕆᐊᖏᓐᓂᒃ
ᐃᓕᓴᕐᕕᐅᔪᓂ. ᐃᒻᒪᖃ ᑎᓕᔭᐅᓯᒪᑐᐃᓐᓇᕆᐊᖃᕐᒥᒻᒪᑕ
ᐃᓕᓴᐃᖃᑦᑕᖁᓪᓗᒋᑦ ᐃᓕᓴᐃᓗᑎᒃ ᖃᓪᓗᓈᑎᑐᑦ.

In the future, with this comprehensive
database and the teacher certification
upgrade, we hope to be able to better
track the number of teachers who are
actually teaching Inuktitut and by
percentage within the communities and
grades. (interpretation) Thank you, Mr.
Chairman.

ᑕᕝᕙ, ᓯᕗᓂᑦᓴᑎᓐᓂ ᐊᑐᕋᔭᕈᑦᑎᒍ ᑖᓐᓇ ᐊᑕᖏᖅᑐᒥᒃ
ᑐᑦᑕᕐᕕᐅᔪᖅ ᑐᓴᐅᒪᒋᐊᓕᓐᓂᒃ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᑦ
ᐃᓕᑕᕆᔭᐅᓂᖏᑎᒍᑦ ᓂᕆᐅᒐᓗᐊᖅᑐᒍᑦ
ᓇᐅᑦᓯᑐᑦᓯᐊᓂᖅᓴᐅᒍᓐᓇᓛᕐᓂᑎᓐᓂᒃ
ᖃᑦᑎᐅᓪᓚᑦᑖᕐᓂᖏᑕ ᐃᓕᓴᐃᔨᑦ ᐃᓄᒃᑎᑐᑦ
ᐊᒥᓲᓂᖏᑎᒍᓪᓗ ᓄᓇᓕᓐᓂ ᖁᑦᑎᓐᓂᕆᔭᖏᓪᓗ
ᒪᓕᓪᓗᒋᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Sammurtok.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᓴᒻᒧᖅᑐᖅ.

Mr. Sammurtok (interpretation): Thank
you, Mr. Chairman. (interpretation ends)
What is the department doing to keep
these bilingual teachers? Is the
department giving them staff housing at
all, besides bilingual bonuses?
(interpretation) Thank you, Mr.
Chairman.

ᓴᒻᒧᖅᑐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᓄᐃᓕᐅᖅᐸᑦ
ᐱᓯᒪᐃᓐᓇᖁᓪᓗᑎᒍ ᑖᒃᑯᓂᖓ ᐊᑕᐅᓯᐅᖏᑦᑐᒥᒃ
ᐅᖃᐅᓯᓕᓐᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ? ᐃᒡᓗᖃᖅᑎᑕᐅᕙᒃᐸᑦ
ᖁᔭᓐᓇᒦᕈᓯᐊᖅᑖᑐᐃᓐᓇᖅᐸᖏᓪᓗᑎᒃ?
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᒻᒧᖅᑑᖅ.
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Chairman: Thank you, Mr. Sammurtok.
Ms. Okpik.

ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think bilingual educators are in high
demand for other jobs within government
and outside of government. Teacher staff
housing is not part of the collective
agreement. We do understand that
housing is a serious issue for us. In some
communities, we are not able to hire
when it comes to teacher staff housing.
The staff housing component is crossed
out of the collective agreement.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒪᕐᕈᐃᓂᒃ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕈᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᓯᓚᑖᓄᑦᑕᐅᖅ ᐱᔭᐅᔪᒪᔭᕐᔪᐊᒻᒪᕆᐊᓗᖕᒪᑕ.
ᐊᖏᕈᑎᑎᒍᑦ ᐃᒡᓗᑖᖅᑎᑕᐅᒋᐊᑐᖏᑦᑐᑦ
ᑐᑭᓯᐅᒪᒐᓗᐊᖅᓱᖓ ᐃᒡᓗᑭᑦᓴᕐᓂᖅ ᑕᒪᓐᓇ
ᐃᓱᒫᓗᑎᒋᔭᐅᒻᒪ ᓇᓂᓕᒫᖅ. ᐃᓚᖏᓐᓂᒡᓗ ᓄᓇᓕᖕᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕈᓐᓇᐃᓕᐅᖃᑦᑕᖅᑐᒍᑦ ᐃᒡᓗᖃᖏᓐᓂᖅ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ. ᑕᒪᓐᓇ ᐃᒡᓗᖃᖅᑎᒃᓯᓂᖅ ᐊᖏᕈᑏᑦ
ᐃᓗᓕᖏᓐᓂᖃᑕᐅᖏᒻᒪᑦ.

We know, for example, if we have
student support assistants and language
specialists, typically they have housing
within the community. It’s typically
teachers that we hire to actually… . They
are either from the south or from different
communities or even from within the
community themselves. We put out
positions for competition, but a lot of
teachers are sharing staff housing out in
different communities. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. I just have a question when we
are talking about 10 to 13 regarding the
bilingual issue. In the audit report, it also
notes that it is a major undertaking for the
department, as identified by the Auditor
General in their report.
My question here is, seeing that bilingual
education will be a strong foundation in
the Education Act and, as we all know for
us individuals who are bilingual, fluency
and understanding in Inuktitut and
English, whether it be in oral or in

ᖃᐅᔨᒪᔪᒍᑦ, ᓲᕐᓗ, ᐅᑦᑑᑎᒋᖏᓪᓗᒍ ᐃᑲᔪᖅᑏᑦ
ᐅᖃᐅᓯᓕᕆᔩᑦᓗ ᐃᓕᓴᐃᔩᑦ ᐃᒡᓗᖃᖅᐸᒌᓱᑦ ᓄᓇᖏᑦᑕ
ᐃᓗᐊᓂ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕆᖃᑦᑕᖅᑕᕗᑦ ᖃᓪᓗᓈᑦ
ᓄᓇᓕᓐᓂᖔᓲᓐ ᐅᕝᕙᓘᓐᓂᑦ ᐊᓯᐊᓂ
ᓄᓇᓕᓐᓂᐊᖔᕐᓗᓱᑎᒃ ᐅᕝᕙᓘᓐᓂᑦ ᑕᕝᕙᖓ ᓄᓇᒥᑦ
ᓄᓇᒋᔭᖓᓐᓂᒃ. ᑕᖅᑲᐅᖓᓯᖃᑦᑕᖅᑐᒍᑦ
ᐃᖅᑲᓇᐃᔮᖅᓴᓂᒃ ᑭᓯᐊᓂ ᐃᖅᑲᐃᓇᔭᖅᑏᑦ ᐊᑕᐅᓯᒥᑦ
ᐃᒡᓗᒦᑦᑐᑦ ᐅᓄᖅᑐᒻᒥᔪᓐ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᖅᑯᑎᒃᓴᖃᑐᐃᓐᓇᖅᑐᖓ 10-ᒥᑦ 13-ᒥᑦᑐᓂᒃ
ᐅᖃᐅᓯᖃᕋᐃᒐᑦᑕ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓕᓴᑎᒃᓯᓂᕐᒥᒃ ᑕᕝᕙᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑐᐃᑦ
ᐅᓂᒃᑳᓕᐊᒥᓂᖏᓐᓂ ᐅᖃᖅᓯᒪᖕᒪᑕ ᑕᒪᓐᓇ
ᐊᖏᔪᐊᓗᒻᒪᒎᖅ ᐱᓕᕆᐊᕆᒋᐊᖓ.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᓕᕆᐊᖑᒐᓱᒋᐊᖓ
ᐊᖏᔪᐊᓗᒻᒪᑦ ᑕᕝᕙᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓄᑦ
ᐅᓂᑳᖑᓯᒪᖕᒪᑦ ᑕᐃᒫᖕ. ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᓂ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓂᖅ ᑖᓐᓇ ᓴᖏᔪᐊᓗᓗᓂᒎᖅ
ᑐᓐᖓᕕᐅᓂᐊᖓᑦ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᕐᒥ. ᑕᐃᒪ ᒪᕐᕉᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᖃᐅᔨᒪᔪᐃᑦ
ᑐᑭᓯᓯᒪᔪᐃᑦ ᑕᒪᒃᑭᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓄᒃᑎᑐᑦᓗ ᐅᖃᐅᓯᖅᑎᒍᑦ ᑎᑎᖅᑲᑎᒍᓪᓘᓐᓂᑦ,
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writing, my question here is to the
department. Under the Government of
Nunavut’s hiring mandate, a certain
percentage is trying to be met to hire
Inuit people who are bilingual. Are we
following that hiring policy also with the
Department of Education? Thank you.

ᐊᐱᕆᔪᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᑦ. ᓄᓇᕘᑉ
ᒐᕙᒪᒃᑯᖏᑦᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᒃᓯᓂᕐᒧᑦ ᐊᑐᐊᒐᖏᑦ
ᒪᓕᒐᖏᓐᓂ ᑕᐃᒪ ᐃᒻᒪᓐᓇᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᒃᑕᖅᑯᑦ ᐃᓄᓐᓂᒃ ᒪᕐᕈᓐᓂᒃ
ᐅᖃᐅᓯᓕᖕᓂᒃ ᐊᑐᐊᒐᖏᓐᓂᒃ ᑖᒃᑯᓂᖓ
ᒪᓕᒃᓯᐊᕋᓗᐊᖅᑭᑖ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᖅᑲᓇᐃᔮᖅᑖᖅᑎᒃᓯᓂᕐᒧᑦ ᐊᑐᐊᒐᖏᓐᓂᒃ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr.
Mikkungwak. It is a little grey area, it is
kind of an HR issue, but I will allow Ms.
Okpik to answer that.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᑖᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᐱᓕᕆᐊᖑᕙᓪᓚᐃᔪᒐᓗᐊᖅ ᑖᒃᑯᓄᖓ
ᑭᐅᔭᐅᒐᓱᒍᓐᓇᕐᒥᔪᖅ. ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᒥᔅ ᐅᒃᐱᒃ
ᐱᕕᖃᖅᑎᓐᓂᐊᖅᐸᕋ ᑕᒪᑐᒥᖓ ᑭᐅᓇᓱᖁᓪᓗᒍ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Anybody, if they are bilingual or not,
there is a staffing process. For example,
any NTEP graduates still have to go
through an interview process to be
considered for employment.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you very much, Ms.
Okpik. I will note that there is a specific
section on bilingual education a little bit
later on in the report, starting at
paragraph 36. Mr. Mikkungwak. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. My question is to the
department. Just for the clarity of
everyone here and everyone watching,
what is the department’s definition of an
elder? Is it someone who has lived out in
the land? Is it age? Just for clarity, what
is an elder? Thank you.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪ
ᑭᓇᑐᐃᓐᓇᑦᓯᐊᖅ ᒪᕉᓐᓂᒃ ᐅᖃᐅᓯᖃᖅᑲᑦ ᐊᒡᒐᓘᓐᓂᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᕐᓂᕐᒧᑦ ᐊᑐᐊᒐᖃᕋᑦᑖ. ᑕᐃᒪ
ᐊᐱᖅᓱᖅᑕᐅᖄᓚᐅᓗᑎᒃ ᑭᓯᐊᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖑᖃᑦᑕᖅᑐᐃᑦ
ᐃᖅᑲᓇᐃᔮᖅᑎᑕᐅᓂᐊᖃᑕ. ᑕᕝᕙᑐᐊᖅ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑕᕝᕙᓂ ᐅᐊᑦᓯᐊᕈᒃᑲᓐᓂᖅ ᑎᑭᓐᓂᐊᑐᐃᓐᓇᕋᑦᑎᒍ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓂᖅ.
ᑕᐃᒪ ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᕆᔪᖓ
ᑐᑭᓯᑦᓯᐊᖅᑐᐃᓐᓇᐅᓂᐊᕋᑦᑕ ᐊᒻᒪ ᑕᑯᓐᓈᖅᑐᐃᑦ
ᑐᑭᓯᑎᐊᕐᓂᐊᖓᑕ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᓄᖅ
ᑐᑭᖃᖅᑎᒃᓯᕙᑦ ᐃᓐᓇᑐᖃᐅᓂᕋᐃᓗᑎᒃ
ᐃᓐᓇᒪᕆᐅᓂᕋᐃᓗᑎᒃ ᖃᓄᖅ ᑭᓲᕙᓐ. ᑐᑭᖓ
ᐃᓐᓇᑐᖃᖅ ᐃᓐᓇᒪᕆᒃ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
haven’t defined an elder. It’s not our role
to define who an elder it. At the

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓇᓗᓇᐃᖅᓯᒪᖏᑦᑕᕗᑦ ᐃᓐᓇᑐᖃᖅ ᑭᓲᒻᒪᖓᑦ ᑕᒪᓐᓇ
ᐱᓕᕆᐊᑦᓴᒫᖏᓐᓇᑦᑎᒍᓪᓕ ᑕᐃᒃᑯᐊᓕ
ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᓐᓇᑐᖃᐅᓂᕋᖅᑕᒥᓂᒃ ᐃᓐᓇᒪᕆᐅᓂᕋᖅᑕᒥᓂᒃ
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community level, by the district
education authority, they determine in
their communities who their elders are.
We respect that, so we have not imposed
a definition. At the community level, by
the DEAs hiring, they are the ones who
determine who their elders are.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. How do you determine who is
on your elders’ board or elder advisors
that are in Arviat if you have no
definition of an elder? How do you get
screened in? Thank you.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
employees that we had in Arviat were
elders.
It is a really hard question to answer.
>>Laughter
I was not specifically involved in their
hiring. Again, with respect to the elders’
advisory committee, when I go there and
I have been there, they are elders. I can’t
provide a definition. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. The reason I bring this up is
because you have to have a definition of
an elder, I would think. It’s mentioned in

ᑎᒃᑯᐊᖅᑎᓯᓲᕗᑦ. ᑖᓐᓇᓕ ᑐᑭᑖᖅᑎᓯᒪᖏᑕᕗᑦ ᓇᒻᒥᓂᖅ
ᓄᓇᓕᖕᓄᖔᖕ ᓄᓇᓕᖕᓂᖔ ᓇᒻᒥᓂᖅ
ᐊᖅᑭᑦᑕᐅᖃᑦᑕᖅᑐᖅ ᐃᓐᓇᑐᖃᐅᓂᕋᖅᑕᒥᓂᒃ
ᐃᓐᓇᑐᖃᖁᑎᒥᒃᓂ ᓇᓗᓇᐃᖅᓱᐃᖃᑦᑕᖅᑐᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪᓕ
ᖃᓄᕐᓕ ᐊᖅᑭᑦᓯᖃᑦᑕᖅᑭᓯ ᑭᒃᑯᑦ ᑲᑎᒪᔨᐅᓐᓂᐊᕐᒪᖔᑕ
ᐃᓐᓇᑐᖃᐃᑦ ᑲᑎᒪᔨᖏᓐᓂ ᐃᒫᒃ ᐊᕐᕕᐊᕐᒥᐅᑦᓗ
ᐅᑦᑑᑎᒋᓗᒋᑦ ᖃᓄᖅ ᑕᑦᕗᖓ ᐃᓕᐅᖅᑲᑕᐅᕙᒃᐱᓯ
ᖃᐅᔨᓴᖅᑕᐅᕙᒃᐱᓯ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᖅᑲᓇᐃᔭᖅᑎᓪᓕ ᐊᕐᕕᐊᕐᒥ ᐱᓪᓗᒋᑦ
ᐃᓐᓇᑐᖃᐅᓚᐅᖅᑐᐃᑦ.
ᑭᐅᒐᓱᒋᐊᖓ ᑖᓐᓇ ᐱᒡᒐᓇᖅᑐᖅ.
>>ᐃᓪᓚᖅᑐᑦ
ᐃᓚᐅᓚᐅᖏᓐᓇᒪ ᐱᖃᑕᐅᓚᐅᖏᓐᓇᒪ
ᐃᖅᑲᓇᐃᔭᖅᑖᖅᑎᓪᓗᒋᑦ ᑭᓯᐊᓂᓕ ᐃᓐᓇᑐᖃᐃᑦ
ᐅᖃᐅᔾᔨᒋᐊᖅᑏᑦ ᑲᑎᒪᔨᖏᑦ ᐱᓪᓗᒋᑦ ᑕᐃᒃᑯᖓᕋᐃᒐᒫ
ᐃᓐᓇᑐᖃᐅᕙᒻᒪᑕ ᐃᓐᓇᒻᒪᕆᐅᕙᒻᒪᑕ.
ᓇᓗᓇᐃᕈᓐᓇᖏᑦᑕᕋᓕ ᑭᓱᒻᒪᖔᑦ ᐃᓐᓇᑐᖃᐅᓂᕋᑦᑕᖅ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᕆᔪᖓ ᐱᓪᓗᒍ ᑖᓐᓇ ᑐᑭᖃᕆᐊᖃᖓᑦ
ᑐᑭᑖᖅᑎᑕᐅᓯᒪᒋᐊᖃᖓᑦ ᑭᓱᒻᒪᖔᑦ ᖃᓄᐃᑦᑐᒻᒪᖔᑦ
ᐃᓐᓇᑐᖃᖅ ᐃᓐᓇᒻᒪᕆᒃ. ᑕᐃᔭᐅᖃᑦᑕᕐᖓᑕ ᐊᑯᓂᐊᓗᒃ
ᐊᒥᓱᐊᖅᑎᐊᓗᒃ.
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the Act about elders in many occasions.
About 50 years from now, an elder is
going to be quite different from what we
have now. If you can’t define an elder,
when an elder’s job comes up, when they
send in their resumé, do you ask for a
picture? Thank you.

ᑕᐃᒪ 50 ᐊᕐᕌᒍᑦ ᐊᓂᒍᖅᓯᒪᓕᕐᒥᑉᐸᑕ
ᐊᔾᔨᒋᔾᔮᓛᖏᒻᒥᒪᒋᑦ ᐃᓐᓇᑐᖃᐅᓕᖅᑐᑦ
ᐃᓐᓇᑐᖃᐅᓛᖅᑐᑦ ᑕᐃᑦᓱᒪᓂ. ᐃᖅᑲᐃᔮᒥᒃ
ᓴᖅᑭᑦᑐᖃᕋᐃᑉᐸᑦᓗ ᐃᓱᒪᒋᔭᐅᖃᑦᑕᕆᐊᖃᓛᕐᖓᑕ.
ᖃᓄᖅ ᐃᖅᑲᓇᐃᔮᖅᑖᕋᓱᐊᓕᕋᐃᒻᒪᑖ ᐊᔾᔨᔪᐊᒥᒃ
ᐱᒍᒪᕙᒃᐱᓰ ᐃᓐᓇᑐᖃᐅᒐᓗᐊᕐᒪᖔᑕ? ᖁᔭᓐᓇᒦᒃ.
>>ᐃᓪᓚᖅᑐᑦ

>>Laughter
Chairman: Thank you, Mr. Savikataaq.
That might be something that we might
want to look at during the review of the
Education Act. I’ll allow Ms. Okpik to
comment.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Often these elders are referred by other
elders. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. I
have no more names on my list.
I have a couple of questions for Mr.
Ferguson. As Ms. Salvail mentioned
earlier, there was some discussion with
DEAs during the audit process. Was the
Commission Scholaire Francophone du
Nunavut in Iqaluit here consulted during
the audit process? Mr. Ferguson.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑖᓐᓇ ᐱᖁᔭᖅ ᕿᒥᕐᕈᔭᐅᓕᖅᑲᑦ
ᑕᒪᓐᓇ ᐅᖃᐅᓯᐅᒍᓐᓇᓛᖅᑐᖃᐃ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᐃᓐᓇᒻᒪᕇᑦ ᐊᓯᖏᓐᓄᑦ ᐃᓐᓇᒻᒪᕆᐅᖃᑎᖏᓐᓄᑦ
ᐊᑎᖏᓐᓄᒃ ᐱᓱᒍᔪᒍᑦ ᐃᓐᓇᒻᒪᕆᐅᖃᑎᖏᓐᓂᒃ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᑕᐃᒪ
ᐊᑎᖁᑎᖃᕈᓐᓂᕋᒪ.
ᐊᑕᐅᓯᖏᑦᑐᒥᒃ ᐊᐱᖅᑯᑎᒃᓴᖃᕋᓗᐊᕐᒥᒐᒪ. ᒥᔅᑕ
ᕘᒐᓴᓐᒧᑦ. ᒥᔅ ᓵᓪᕙᐃ ᐅᖃᖅᑲᐅᒻᒪᑦ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐅᖃᖃᑎᐅᖃᖃᑦᑕᓂᖓᑕᒎᖅ ᑕᒻᒪᖅᓯᒪᔪᒃᓯᐅᑎᓪᓗᓯ.
ᑖᒃᑯᐊᓕᑭᐊᖅ ᐅᐃᕕᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᐃᖃᓗᖕᓂ ᖃᐅᔨᒋᐊᕐᕕᐅᓐᓂᕆᕙᒃᑕᐅᖅ
ᑕᒻᒪᖅᓯᒪᔪᒃᓯᐅᖅᑎᓪᓗᓯ? ᒥᔅᑕ ᕘᒐᓴᒧᑦ.

Mr. Ferguson: Thank you, Mr.
Chairman. I’ll ask Ms. Salvail to give
you the details on that.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓵᓪᕙᐃ ᑕᒪᓐᓇ ᓇᓗᓇᐃᖅᑐᕈᓐᓇᖅᑕᖓ.

Chairman: Thank you very much. Ms.
Salvail.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᓵᓪᕙᐃ.

Ms. Salvail: Thank you, Mr. Chairman.
Yes, we did speak with the people from
Commission Scholaire Francophone du
Nunavut, and they told us about their
challenges and concerns. However, the
focus of our audit was on the Inuit

ᒥᔅ

ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐅᖃᖃᑎᖃᔪᔪᒍᑦ ᑕᕙᖓᑦ ᐅᐃᕕᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ
ᐅᖃᐅᓯᖃᖃᑦᑕᔪᔪᐃᑦ
ᐱᒡᒐᓇᖅᑐᖅᓯᐅᕐᓂᕆᖃᑦᑕᕐᒥᔭᒥᓂᒃᑕᐅᖅ. ᑖᓐᓇᓕ
ᑕᒻᒪᖅᓯᒪᓂᖅᓯᐅᕐᓂᕆᔪᔭᕗᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ
ᐃᓕᓴᑎᒃᓯᓂᕐᒥᑦ ᐱᔾᔪᑎᖃᔪᒻᒪᑕ. ᑕᐃᒃᑯᐊᓕ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᖏᑦᑕᕗᑦ ᐅᐃᕖᒃᑯᑦ
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language of instruction, which is a major
key component of the Act. They were not
included as part of this audit. Thank you.

ᐃᓚᒋᔭᐅᓚᐅᖏᑦᑐᑦ ᑖᑦᓱᒪᖓ
ᑕᒻᒪᖅᓯᒪᔪᒃᓯᐅᖅᑕᖅᑎᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Ms. Salvail. Ms.
Okpik, along the same lines, the
Department of Education, through the
Education Act, realizes the
responsibilities that DEAs and the CSFN
take and have in the role of educating our
children. What kind of oversight is
provided by the department on disputes
or concerns within the community on the
role that the DEA or CSFN is taking in
the community? Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᓵᓪᕙᐃ. ᒥᔅ
ᐅᒃᐱᒃ ᑕᐃᒪ ᑖᒃᓱᒥᖓᑦᑕᐃᓐᓇᐸᓗᒃ ᐱᔾᔪᑎᖃᓪᓗᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᐅᔨᒪᖕᒪᑕ ᓄᓇᓕᖕᓂ ᑲᑎᒪᔩᑦ
ᐅᐃᕖᒃᑯᓪᓗ ᑎᒥᖁᑎᖓᑦ ᐱᓕᕆᐊᔅᓴᖏᑦ
ᐱᓕᕆᐊᒃᓴᖃᖓᑕ ᐃᓕᓴᑎᑦᑎᓂᕐᒥᑦ ᕿᑐᖓᑎᓐᓂᒃ.
ᖃᓄᕐᓕ ᐅᐊᑦᑎᔭᐅᓂᖃᖅᐸᑉ ᐱᓕᕆᕕᔅᓯᓐᓄᑦ
ᓈᒻᒪᓐᖏᓕᐅᕈᑎᓂᑦ ᐃᓱᒫᓘᑕᐅᔪᓂᓪᓘᓐᓃᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᑦ ᐅᐃᕖᒃᑯᓂᓪᓘᓐᓃᑦ
ᐱᓕᕆᐊᕆᔭᐅᔪᓂᑦ ᓄᓇᓕᓐᓂ? ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Can
you elaborate: the DEA or the CFSN or
both of them, all of them? (interpretation)
Thank you, Mr. Chairman.
Chairman: I’m looking at both. I realize
there are some differences according to
the Education Act. I think I’m partially
looking to highlight some of those
differences on the oversight. I am mainly
curious on both, how oversight is
accomplished from the Department of
Education on the roles of DEAs and the
CSFN. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
CSFN is its own French school board.
We do have, within the Department of
Education, a division of French services
that works very closely with the CSFN.
With respect to the legal part, I’ll have
Mr. Archambault answer. For all DEAs,
there is a dispute resolution mechanism. I
would like him to elaborate on that.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᒃᑯᑦ)
ᓇᓗᓇᐃᕆᒍᓐᓇᖅᐲᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐅᐃᕖᒃᑯᑦ ᑎᒥᖓᓐᓂᒃ ᑕᒪᕐᒥᓪᓘᓐᓃᑦ?
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᑕᒪᒃᑭᒃ. ᖃᐅᔨᒪᒐᓗᐊᖅᑐᖓ
ᐊᔾᔨᐅᓐᖏᓐᓂᖃᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᒪᓕᒐᖓ
ᒪᓕᒃᑐᒍ. ᑕᒪᒃᑮᒃ ᑕᑯᓐᓈᖅᑐᒋᒃ ᐊᔾᔨᒌᑦᑎᐊᖏᒻᒪᑎᒃ
ᐊᔾᔨᒌᓯᐊᕋᑎᒃ ᐱᓕᕆᐊᖑᒻᒪᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᒦ ᑕᕝᕙᓂ ᓇᓗᓇᐃᖅᑐᒐᓛᒃᓯᒪᖕᒪᑕ. ᖃᓄᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐅᐊᑦᓯᔭᐅᓂᖃᖅᐸᒻᒪᖔᑕᓕ
ᑖᒃᑯᐊ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᐅᐃᕕᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᓛᒃᑰᖓᔪᒃᓕ. ᑲᑎᒪᔨᐅᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ.
ᐅᐃᕕᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖃᐅᒻᒥᒻᒪᑕᐅᖅ ᑖᒃᑯᓂᖓ
ᐱᓕᕆᖃᑎᖃᓲᓂᒃ.

ᑖᓐᓇᓕ ᒪᓕᒐᖅᑎᒍᑦ ᓇᓕᐊ ᐊᐱᖅᑯᑎᒋᕋᑖᖅᑕᐃᑦ ᒥᔅᑕ
ᐋᓴᒻᐴᖃᐃ ᑭᐅᔪᓐᓇᖅᑕᖓ ᐊᑲᖅᓴᖏᑦᑐᖃᓐᓂᖅᑲᑦ
ᐊᖏᖃᑎᒌᒍᓐᓇᖏᑦᑐᖃᓕᕐᓂᖅᑲᑦ ᖃᓄᖅ
ᐱᔭᐅᒋᐊᖃᕋᔭᕐᒪᖔᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Mr. Archambault.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐋᓴᒻᐹᑦ.

Mr. Archambault: Thank you, Mr.
Chairman. As Kathy mentioned, there is
a dispute resolution process that’s
actually embedded in the Dispute
Resolution Regulations. This process
does apply equally to DEAs and the
CSFN.

ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑳᑎ
ᐅᖃᕋᑖᖓᑦ ᑕᐃᒪ ᐊᖅᑭᑦᓯᒪᔪᖃᑦᑕᐅᑎᒋᔪᖅ ᐊᑐᐊᒐᕐᓂᒃ
ᐊᖏᖃᑎᒋᒍᓐᓇᐃᓕᔪᖃᓐᓂᖅᑲᑦ
ᐊᑐᐊᖅᑕᐅᒋᐊᖃᕋᔭᖅᑐᓂᒃ ᑖᒃᑯᐊ ᑕᐃᒫᓪᓗᐊᑦᓯᐊᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᑐᐃᓐᓇᖏᓐᓄᑦ
ᐅᐃᕕᒃᑯᑦᓗ ᑲᑎᒪᔨᖏᓐᓄᑦ ᐊᔾᔨᒌᓂᒃ
ᐱᔪᓐᓇᐅᑎᖃᖅᑎᑕᐅᔪᑦ.

In terms of how the government exercises
oversight, there are provisions embedded
within the Act that allow the department,
the Minister specifically, to investigate
the operations and the affairs of a DEA as
well as the CSFN and, if ever it is
warranted, the Minister, with cabinet
approval, can invoke trusteeship. Now, of
course, this is always a last result and
before it ever would come to this, the
department would work with the DEA or
the CSFN to remedy whatever issue was
ongoing.
Just so you know, there are provisions
within the Act to address those types of
disagreements should they occur. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr.
Archambault. Further to that, in section
17, it talks about the parents’ role in
accountability and attendance for the
education of their students, yet I believe
that there has been some media coverage
in the past 18 months or so on some of
the pushback that some schools or
principals have provided to parents trying
to organize parental committees. What
kind of role does the Department of
Education play in making sure that these
parent committees are recognized and can
work with the DEA or the CSFN? Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,

ᑕᕝᕙᓂ ᐱᖁᔭᐅᑉ ᐃᓗᐊᓂ ᐊᖅᑭᑦᓯᒪᔪᖃᑦᑕᐅᑎᒋᔪᖅ
ᒥᓂᔅᑕ ᖃᐅᔨᓴᕆᐊᕈᓐᓇᖅᑐᑎᒃ ᐊᐅᓪᓚᓂᕆᔨ ᑕᔅᓱᒪ
ᐃᓕᓴᕕᐅᑉ ᐊᒻᒪᑦᑕᐅ ᑕᐃᒪᐃᒋᐊᖃᕈᓂ ᒥᓂᔅᑕ,
ᒥᓂᔅᑕᓄᑦ ᐊᖏᖅᑕᐅᓗᓂ ᒪᑐᓯᒍᓐᓇᕐᒪᕆᒃᑐᖅ
ᑕᐃᒪᐃᒋᐊᖃᓚᐅᖅᓯᒪᔫᔮᓐᖏᑦᑑᒐᓗᐊᖅ. ᑭᓯᐊᓂ
ᑕᐃᒪᐃᓕᓂᐅᓴᔪᐊᓘᓕᖅᑲᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓂ ᒥᓂᔅᑕ
ᐋᖅᑭᖃᑎᖃᕋᓱᐊᕆᐊᖃᓪᓚᕆᒃᑲᔭᖅᑐᖅ. ᒫᓐᓇᐅᔪᕐᓕ,
ᑕᒪᓐᓇ, ᑭᖑᓪᓕᐅᒐᔪᒻᒪᑦ ᑎᑭᓚᐅᖅᑎᓐᓇᒍᓘᓐᓃᑦ,
ᐃᓕᕆᕕᒃ ᑲᑎᒪᔨᓂᒃ ᐃᖅᑲᓇᐃᔭᑲᑎᖃᓪᓗᐊᖅᑐᖅ
CSFN-ᑯᓪᓂᓪᓘᓐᓃᑦ ᐃᓱᒫᓗᒋᔭᐅᔪᖅ ᐊᖅᑭᒃᑕᐅᖁᓪᓗᒍ.

ᐊᑲᐅᓐᖏᓕᐅᕈᑎᐅᔪᓂᑦ ᑕᐃᒪᐃᑦᑐᓂᓪᓗ
ᐊᖏᖃᑎᒌᓐᖏᓐᓂᖅᑕᖃᕋᐃᑉᐸᑎᓛᒃ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᓴᒻᐹᑦ.
ᐃᓚᒋᐊᕐᓗᒍ ᑖᓐᓇ 17-ᖓᓂ, ᑕᕝᕙᓂ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᑦ
ᐊᑖᑕᒃᑯᒋᔭᐅᔪᐃᑦ ᐱᓕᕆᐊᕆᔭᖃᕆᐊᓕᖏᓐᓄᑦ
ᐅᖃᐅᓯᖃᖅᓯᒪᒻᒪᑕ ᐅᐸᖃᑦᑕᕆᐊᖃᕐᓂᖏᓐᓄᓂᓛᒃ
ᐃᓕᓐᓂᐊᖅᑏᑦ, ᑕᒪᓐᓇ ᓱᓕ ᐅᒃᐱᕆᖓᒃᑯ
ᐱᕙᓪᓕᐊᔪᒃᑯᓂᓛᒃ ᐅᖃᐅᓯᐅᖃᑦᑕᕈᓘᔭᖅᓯᒪᒻᒪᑦ
ᐃᓕᓴᕕᓐᓂ, ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖏᑦ
ᑲᑎᒪᔨᕋᓛᓕᐅᕋᓱᐊᖅᓯᒪᒻᒪᑕ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᑦ
ᐱᖃᑕᐅᑎᑦᑎᓪᓗᑎᑦ, ᖃᓄᕐᓕ ᐱᖃᑕᐅᓯᒪᕕᓯ ᑖᒃᑯᓂᖓ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᑲᑎᒪᔨᕋᓛᕆᓂᐊᓕᖅᑕᖏᓐᓂ
ᐃᓕᓴᖅᓯᒐᓱᐊᖅᓯᒪᒋᕕᓯ? ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒃᑯᐊ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐱᓪᓗᒋᓪᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
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Mr. Chairman. (interpretation ends)
Ultimately, it’s the district education
authority that has the authority over the
school, but we find that it’s in the best
interest for DEAs to work with parent
committees. In Iqaluit, we have several.
They have no authority other than going
right through the DEAs.
Like I said, a lot of the parent committees
assist with volunteering and fundraising.
We have encouraged our principals to
support parent committees and they are
normally possibly a subcommittee of the
DEAs. So I think it’s always best to work
with parents because they have a
significant impact within the school
environment. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
agree with you for all the concerns that
we have on parental engagement, not
persuade parents coming forward and
working towards better education of their
children. I have no more names on my
list. I will move on to paragraphs 19
through 21, Focus of the audit. Any
comments or questions? Ms. Angnakak.

ᑲᑎᒪᔨᖏᑦ ᑕᐃᒪ ᐱᔪᓐᓇᐅᑎᖃᕐᖓᑕ ᐋᖅᑮᓂᕐᒥᑦ
ᑭᓱᑐᐃᓐᓇᕐᓂᑦ ᐃᓕᓴᕖᑦ ᐱᔾᔪᑎᒋᓪᓗᒍ
ᐊᓈᓇᒃᑯᒋᔭᐅᔪᐃᑦ ᑲᑎᒪᔨᕋᓛᖏᓐᓂ
ᐱᓕᕆᖃᑎᖃᖃᓲᕗᑦ ᐃᖃᓗᓐᓂ ᑕᐃᒪᐃᑦᑐᖃᕐᖓᑦ
ᒫᓐᓇ. ᑭᓯᐊᓂᓕ ᑲᑎᒪᔨᕋᓛᑦ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᐃᑦ
ᑲᑎᒪᔨᕋᓛᖏᑦ ᐱᔪᓐᓇᐅᑎᓪᓚᕆᖃᓐᖏᑦᑐᑦ
ᐅᖃᐅᔾᔨᒋᐊᕈᓐᓇᖅᑑᒐᓗᐊᑦ.
ᑕᐃᒃᑯᐊᓕ ᑮᓇᐅᔾᔭᔅᓴᒐᑎᒃ ᐃᑲᔪᕋᓱᑐᐃᓐᓇᖅᑐᑎᑦ
ᐱᓕᕆᓪᓗᐊᓲᑦ ᑮᓇᐅᔭᓂᑦ ᓄᐊᓴᐃᖃᑕᐅᓪᓗᑎᓪᓗ.
ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖏᑦ ᑲᔪᓯᖅᓴᖅᓯᒪᔭᕗᑦ
ᐃᑲᔪᖅᓰᖃᑦᑕᖁᓪᓗᒋᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᑲᑎᒪᔨᕋᓛᖏᓐᓂ ᑕᐃᒫᒃ ᑲᑎᒪᔨᕋᓛᑐᐃᓐᓇᐅᔾᔮᓲᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕ ᐊᑖᓂ.
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᑦ ᐱᖃᑕᐅᑎᑦᑎᒐᓱᓲᑦ ᐅᐱᓐᓇᕋᓂ
ᐊᑦᑐᐃᓂᖃᓪᓗᐊᑲᓪᓚᓲᖑᒻᒪᑕ ᐃᓕᓴᕕᐅᑉ ᐊᐅᓚᓂᖓᓂ
ᐊᓈᓇᒃᑯᒋᔭᐅᔪᐃᑦ. ᐊᖏᖃᑎᒋᒋᒃᑭᑦ ᑕᒪᒃᑯᐊ
ᐃᓱᒫᓗᒋᔭᐅᖃᑦᑕᖅᑐᐃ ᐊᓈᓇᒃᑯᕗᑦ ᐊᑖᑕᒃᑯᕗᑦ
ᐱᖃᑕᐅᒋᐊᖃᕐᓂᖏᑦ ᐱᓪᓗᒋᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᖏᖃᑎᒋᑦᑎᐊᖅᐸᒋᑦ ᓄᐃᑎᖅᑲᐅᔭᓕᒫᕐᓂᒃ
ᐃᓱᒫᓘᑎᓯᓗ ᐃᖃᔪᖅᑳᕆᔭᐅᔪᑦ
ᐃᓚᐅᑎᑕᐅᑦᑎᐊᕆᐊᖃᕐᓂᖏᓐᓂᒃ,
ᑲᔪᓯᑎᑦᑎᑦᑎᐊᖁᓪᓗᒋᓪᓕ ᕿᑐᕐᖓᖏᑦ
ᖏᓕᓐᓂᐊᑦᑎᐊᖁᓪᓗᒋᑦ. ᒫᓐᓇ ᐃᓵᔅᓯᒪᔪᖃᕈᓐᓃᕐᖓᑦ
19-ᒥᑦ 21-ᒧᑦ ᑲᔪᓯᒋᐊᑲᐃᓐᓇᖅᑕ, ᑖᒃᑯᐊ
ᐅᖃᐅᓯᔅᓴᖃᕐᕕᐅᕚ? ᑲᑎᓐᖓᐅᖅᑐᐃᑦ ᑎᑎᕋᖅᓯᒪᔪᑦ
19-ᒥ 20-ᒧ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: I just got it in time. This
is for Mr. Ferguson. I’m just wondering,
when we look at “Focus of the audit,”
No. 19, if you can just explain a little bit
about how you came about to select these
key elements that you decided to audit.
Thank you, Mr. Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᓈᒻᒪᓈᑦᑎᐊᖅᕈᖓ ᐃᓯᖅᑐᖓ.
ᒥᔅᑕ ᕘᒍᓴᒻᒧᑦ ᐊᐱᕆᔪᒪᔪᖓ. ᐃᓱᒪᒐᒪ, ᓇᒻᒪ 19-ᖓ
ᑖᓐᓇ ᑕᑯᓗᒍ. ᓇᓗᓇᐃᕆᐊᕈᓐᓇᖅᑭᐅᒃ ᖃᓄᖅ ᑖᒃᑯᐊ
ᐱᖓᓲᔪᖅᑐᐃ ᖃᐅᔨᓴᕈᒪᔭᒥᓂᖅᓯ ᖃᓄᖅ
ᐃᓱᒪᑖᕐᓂᖅᑭᓯ ᑖᒃᑯᓂᖓ ᖃᐅᔨᓴᕈᒪᒐᔅᓯ.

Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.

ᐃᒃᓯᕙᐅᑕᖅ: (ᐃᒃᓯᕙᐅᑕᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. Again, what we were doing
was looking at the overall
implementation of the Act and we tried to
identify… . We couldn’t look at all

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪ
ᐊᑐᓕᖅᑎᑕᐅᓂᓕᒫᖓ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᐃᑦ
ᑕᑯᓐᓈᕋᓱᓚᐅᕋᑦᑎᒍ ᑭᓱᓕᒫᕌᓗᓐᓂᒃ
ᕿᒥᕐᕈᐊᕈᓐᓇᓚᐅᓐᖏᓇᑦᑕ... ᑕᐃᒪ
ᓇᓗᓇᐃᖅᓯᒋᐊᖃᔪᒐᑦᑕ ᐱᒻᒪᕆᐅᓂᖏᓐᓂ
ᕿᒥᕐᕈᐊᖅᑕᐅᔭᕆᐊᖃᖅᑐᒋᔭᑦᑎᓐᓂ, ᐱᒋᐊᕐᖓᕐᓂᖓᓂ
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aspects of the Act, so we needed to
identify some key elements to review. It
would have been done partly through our
original, sort of what we call, survey
phase of the audit, when we talk to
people and try to understand the situation
to focus in on what areas we thought
were most important. Also, we would
have tried to look at areas that had some
overlap. For example, dealing with
bilingual education and also dealing with
curriculum development, one would have
an impact on the other. It would have
been those couple of factors that we used
in settling on these six key elements.
Chairman: Thank you, Mr. Ferguson.
Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for that. My
follow-up question to that, it makes a
statement here that “We did not audit the
quality of education in Nunavut.” Yet
those six elements, I think play a real part
in the quality of education. I’m just
wondering why you didn’t go further
than what you did because they all have
an impact on the delivery or everything
about it. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. Again, what we wanted to
look at was how the department was
implementing the Act. I agree that,
obviously, this is the foundation for
developing a good system of education
and a quality education.
I think there would be a couple of reasons
why we didn’t go further. The first one
being, in any audit, we have to try to
make sure that we put a scope that is

ᖃᐅᔨᒋᐊᕐᓂᕆᖅᑳᔪᔭᑦᑎᓐᓂ ᒪᓕᑦᑐᑕ
ᐅᖃᖃᑎᖃᑐᐃᓐᓇᖅᑳᔪᒐᑦᑕ ᓇᓕᐊᓐᓂ
ᕿᒥᕐᕈᐊᕆᐊᖃᕐᓂᖅᓴᐅᔫᔮᕐᒪᖔᑦᑕ
ᐊᐱᖅᓱᖅᑳᓚᐅᖅᓯᒪᒐᑦᑕ ᐊᒻᒪᑦᑕᐅ ᕿᒥᕐᕈᐊᕋᓱᔅᓯᒪᒐᑦ
ᓇᐅᒃᑯᑦ ᖃᓕᕇᑦᑐᖃᖅᑐᕐᔫᔮᕐᒪᖔᑕ. ᑕᒪᒃᑯᐊ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ ᐊᒻᒪ
ᐃᓕᓴᐅᑎᓕᐅᕐᓂᖅ. ᑖᒃᑯᐊ ᑕᑯᓇᑲᑦᑕᖅᓯᒪᔭᕗᑦ
ᐊᑦᑐᐊᖃᑎᒌᓐᓂᐅᓴᑐᐃᓐᓇᕐᖓᑏᒃ ᑕᐃᒪᐃᑦᑐᓪᓗ
ᕿᒥᕐᕈᐊᕋᓱᐊᖅᓯᒪᔭᕗᑦ ᓂᕈᐊᕋᓱᑦᑐᑕ 6-ᓂ
ᖃᐅᔨᓴᓪᓚᕆᓐᓂᐊᖅᑕᑎᓐᓂ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪ
ᖁᔭᓐᓇᒦᑦᑕᐅ ᑭᐅᒐᕕᓐᖓ. ᐊᒻᒪ ᐊᐱᕆᒃᑲᓐᓂᕈᒪᓕᕐᒥᒐᒪ.
ᑕᕝᕙᓂ ᐅᖃᖅᓯᒪᒻᒪᑦ ᖃᐅᔨᓴᓚᐅᓐᖏᓇᑦᑕ ᐱᐅᓂᖓᓂ
ᐱᐅᓐᖏᓐᓂᖓᓂᓪᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ
ᓄᓇᕘᒻᒥ. ᑖᒃᑯᐊ 6-ᖑᒻᒪᑕ ᑕᕝᕙ ᐱᐅᒻᒪᖔᖅ
ᐱᐅᓐᖏᒻᒪᖔᕐᓘᕐᓃᑦ ᖃᐅᔨᒍᑎᔅᓴᕐᔪᔮᕋᓗᐊᕆᓪᓗᑎᒃ
ᓲᒻᒪ ᐊᕗᖓᒃᑲᓐᓂ ᖃᐅᔨᓴᒃᑲᓐᓂᕐᓂᓐᖏᓚᓯ
ᐃᓗᒃᑲᓐᓂᖓᓂ? ᑕᐃᒪ ᐊᑦᑐᐃᔪᐃᓐᓇᐅᖃᑦᑕᕐᖓᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐱᐅᓂᖓᓂ
ᐱᐅᓐᖏᓐᓂᖓᓂᓪᓘᓐᓃᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᐃᒫᔅᓴᐃᓐᓇᖅᑕᐅᖅ ᕿᒥᕐᕈᔪᒪᓚᐅᕋᑦᑕ ᖃᓄᖅ
ᐱᓕᕆᕕᒃ ᐊᑐᓕᖅᑎᑦᑎᓚᐅᕐᒪᖔᖅ ᒪᓕᒐᕐᒥᒃ.
ᐊᖏᖃᑎᒋᔭᒋᑦ ᑕᒪᓐᓇ ᑐᓐᖓᕕᐅᒻᒪᑦ
ᐃᓕᓐᓂᐊᕐᓕᕆᔾᔪᓯᑦᑎᐊᕙᓕᐅᕐᓂᕐᒥᒃ.

ᐱᔾᔪᑎᖃᖅᑐᒍᑦ ᒪᕐᕉᓐᓂᐅᖅᑰᖅᑐᖅ ᐊᕗᓐᖓᕆᐊᒃᑲᓐᓂᖅ
ᐱᓇᓱᓐᓂᖏᒻᒪᖔᑦᑕ. ᓯᕗᓪᓕᖅᐹᖅ ᖃᐅᔨᓴᐃᓕᕋᐃᒐᑦᑕ
ᓇᓗᓇᐃᖅᓯᔭᕆᐊᖃᓲᖑᒐᑦᑕ ᑭᓱᓂᑦ
ᖃᐅᔨᓴᐃᓂᐊᕐᒪᖔᑦᑕ ᐱᔭᕐᓂᓐᖏᓗᐊᖁᓇᒍ. ᐊᐃᑉᐹᒍᑦ
ᖃᐅᔨᓴᐃᒐᓱᓐᓂᕈᑦᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᐱᐅᓂᖓ
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manageable so that we can deliver the
audit within the timeframe. I think the
other thing is that it would have been too
early to be able to say whether the quality
of education, as it exists right now, had
been impacted by the new legislation. I
think, really, those were the two reasons
why we didn’t try to get down into the
actual quality of education.
Of course, in the audit, we have indicated
a couple of important indicators, such as
graduation rates, testing, and comparable
results across the country. Those are just
some indicators, but we didn’t audit the
actual quality of education.
Chairman: Thank you, Mr. Ferguson.
Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for that. I would
like to ask the same question to the
department, what their opinion is in that
the Auditor General’s Office did not go
further and look at the actual quality of
education. Do you think that would have
helped the upcoming review, in your
opinion? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) With
respect to the audit that was done,
defining quality is a challenge because
quality means different things to different
people. With respect to this audit, I could
say that we provided a significant amount
of documentation, even before the scope
was defined, just to assist them for them
to define the scope of the audit. When an
audit like this takes place, it takes a
significant amount of time from
employees to be able to provide that type

ᐊᑦᑐᖅᑕᐅᓯᒪᒻᒪᖔᖅ ᓄᑖᒧᑦ ᒪᓕᒐᕐᒧᑦ ᓱᓕ
ᕿᓚᒥᐅᓗᐊᕋᔭᕐᒪᑦ. ᑖᒃᑯᐊ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ
ᖃᐅᔨᓴᓗᐊᓐᖏᓚᕿᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ
ᐱᐅᓂᖓᓂᒃ.

ᓇᓗᓇᓐᖏᑦᑐᖅ ᖃᐅᔨᓴᐃᑎᓪᓗᑕ, ᓇᓗᓇᐃᖅᓯᓯᒪᔪᒍᑦ
ᖃᐅᔨᔾᔪᑎᓂᑦ ᐱᓪᓗᐊᑕᓂᑦ ᓲᕐᓗ
ᐃᓱᓕᓐᓂᕆᔭᐅᕙᓪᓕᐊᔪᓂᑦ, ᖃᐅᔨᓴᐃᓂᖅ
ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᐊᒻᒪᓗ ᓇᓗᒧᓐᓂᕆᔭᐅᔪᓂᑦ ᑲᓇᑕᒥ
ᑎᑭᑕᐅᖃᑦᑕᖅᑐᓂᑦ. ᐄ, ᖃᐅᔨᓴᐃᒻᒪᕆᓚᐅᓐᖏᑦᑐᒍᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᐱᐅᓂᕆᔭᖓᓂᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᓯᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖁᔭᓐᓇᒦᒃ ᑖᔅᓱᒧᖓ. ᐊᐱᕆᔪᒪᓕᕐᒥᔪᖓ
ᑕᐃᒪᐃᑦᑐᓴᐃᓐᓇᐸᓗᒻᒥᒃ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ
ᖃᓄᖅ ᐃᓱᒪᖃᕐᒪᖔᑕ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒃ
ᖃᐅᔨᓴᕆᐊᒃᑲᓐᓂᓚᐅᓐᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ
ᐱᐅᓂᖓᓂᒃ. ᑕᐃᒪᐃᓐᓂᖅᐸᑕ ᐃᑲᔪᕐᓂᖃᕋᔭᓚᐅᖅᐹ
ᕿᒥᕐᕈᓂᐅᓂᐊᖅᑐᒥᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑕᒪᑐᒥᖓᓕ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᐅᓚᐅᖅᑐᒧᑦ, ᓱᓇ
ᐱᐅᓂᐅᒻᒪᖔᖅ ᐱᔭᕆᐊᑐᒐᔭᖅᑰᖅᑐᖅ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦ
ᑐᑭᖃᖅᑎᑕᐅᖃᑦᑕᕐᒪᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ ᐃᓄᓐᓄᑦ.
ᑕᒪᑐᒧᖓᓕ ᖃᐅᔨᓴᕐᓂᐅᓚᐅᖅᑐᒧᑦ ᐅᖃᕈᓐᓇᖅᑐᖓ
ᐊᑐᐃᓐᓇᕈᐃᖃᑦᑕᓚᐅᕋᑦᑕ ᑎᑎᖅᑲᓂᑦ
ᖃᐅᔨᓴᖅᑕᐅᓂᐊᖅᑐᑦ
ᓇᓗᓇᐃᖅᑕᐅᓚᐅᖅᑎᓐᓇᒋᓪᓘᓐᓃᑦ. ᑕᐃᒪᓐᓇᑐᑦ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖃᓕᕌᖓᑦ
ᐱᕕᒃᓴᖃᕆᐊᖃᓐᓇᖅᑐᒻᒪᕆᐅᔪᖅ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
ᑲᑎᖅᓱᐃᔪᓐᓇᖁᓪᓗᒋᑦ ᑕᐃᒪᓐᓇᐃᑦᑐᓂᑦ ᑐᓴᕈᑎᓂᑦ
ᑐᒃᓯᕋᐅᑕᐅᔪᓂᑦ.

38

of information and to answer the
questions.
With respect to what my opinion on the
quality of education is, right now, with
the use of assessment tools, we will be in
a better position to be able to report on
where students are. That measurable data
will be important for us. Previously, all
we had and what we currently have is
graduation rates, marks by grades 10, 11,
and 12, for example. The benchmark
assessments that come in, the guided
reading level, where you can actually
determine reading levels for students,
will assist us in determining where that
quality in education is. (interpretation
ends) Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I don’t want to put you on the
spot or anything, but it seems like when
you talk about what the department has
been doing, you have done a lot of work.
I think there are a lot of real, hardworking teachers that you have in the
department. It seems like this audit has
brought out a lot of the challenges that
you’re facing. I’m wondering: have some
of these challenges been brought to light
because of the audit or were these the
things that you have been working on
behind the scenes? Thank you, Mr.
Chairman.

ᖃᓄᖅ ᐃᓱᒪᒋᔭᖃᕐᒪᖔᕐᒪ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ
ᐱᐅᓂᖓᓂᒃ, ᒫᓐᓇ ᐋᖅᑭᒃᓱᐃᕙᓪᓕᐊᔪᒍᑦ
ᖃᐅᔨᓴᐃᒍᑎᑦᑎᐊᕙᐅᓂᖅᓴᓂᑦ ᐊᒻᒪᓗ
ᐅᓂᒃᑳᕈᓐᓇᑦᑎᐊᓂᖅᓴᐅᓂᐊᓕᖅᑐᑕ ᓇᒦᓕᕐᒪᖔᑕ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ, ᑕᒪᓐᓇ
ᐊᑑᑎᖃᓪᓚᕆᓐᓂᐊᖅᑐᓂᓗ. ᓯᕗᓂᐊᒍᓪᓕ ᒫᓐᓇᓗ
ᐊᑐᖅᑕᕗᑦ ᐃᓱᓕᓐᓂᐅᖃᑦᑕᖅᑐᑦ ᐊᒻᒪ
ᓇᓗᓇᐃᔭᖅᑕᐅᓯᒪᔪᑦ ᖃᐅᔨᒪᔭᓂᑦ ᒍᓚᐃᑦ 10, 11
ᐊᒻᒪᓗ 12-ᒥ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐆᑦᑑᑎᒋᓗᒍ.
ᐊᔾᔨᒌᑎᑕᐅᓯᒪᔪᓂᑦ ᖃᐅᔨᓴᐃᒍᑏᑦ ᐊᑐᖅᑕᐅᓂᐊᖅᑐᑦ
ᓇᓗᓇᐃᕆᔪᓐᓇᐅᑎᒋᓂᐊᖅᑕᕗᑦ
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᕆᔭᐅᓪᓚᑦᑖᖅᑐᓂᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᐃᑲᔫᑎᒋᓂᐊᖅᑕᕗᑦ ᑕᒪᑐᒪᐅᑉ ᐃᓕᓐᓂᐊᖅᑕᐅᓂᖓᑕ
ᐱᐅᓂᖓᓂᒃ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᓯᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐱᕕᓕᖅᑎᔪᒪᓐᖏᒃᑲᓗᐊᖅᑕᒋᑦ, ᑭᓯᐊᓂ ᐃᒪᐃᖅᑰᔨᒻᒪᑦ
ᐱᓕᕆᕕᓯ ᖃᓄᐃᓘᕐᓂᕆᓯᒪᔭᖏᓐᓂᑦ
ᐱᓕᕆᕕᔾᔪᐊᖅᓯᒪᒐᕕᑦ ᐊᒻᒪ ᐊᒥᓲᒻᒪᑕ ᐃᓕᓴᐃᔩᑦ
ᐊᒃᓱᕈᕖᓐᖓᐸᒃᑐᑦ ᐱᓕᕆᕕᑦᑎᓐᓃᑦᑐᑦ. ᐃᒪᐃᖅᑰᔨᒻᒪᑦ
ᑕᒪᑐᒪᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕐᒥ ᓄᐃᑎᑦᑎᓯᒪᒻᒪᑦ
ᐱᔭᕐᓂᖏᑦᑐᓕᕆᕙᑦᑕᓯᓐᓂᑦ. ᐊᐱᕆᔪᒪᔪᖓ ᑕᒪᒃᑯᐊ
ᐱᔭᕐᓂᖏᑦᑐᑦ ᐃᓚᖏᑦ ᓴᖅᑭᓯᒪᕚᑦ ᑕᒪᑐᒨᓇ
ᖃᐅᔨᓴᖅᑕᐅᓂᐅᓚᐅᖅᑐᑎᒍᑦ? ᐅᕝᕙᓘᓐᓃᑦ
ᑕᒪᒃᑯᐊᖑᕚᑦ ᐱᓕᕆᐊᕆᓇᓱᒃᓯᒪᓕᖅᑕᓯ
ᑕᑯᒃᓴᐅᖏᑦᑐᒃᑯᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) This
audit has taken, I think, over a year.
It’s quite interesting that you ask that

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᓐᓇ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᐅᓚᐅᖅᑐᖅ ᐊᕐᕌᒍ ᐊᑕᐅᓯᕐᒧᑦ
ᐱᓕᕆᖑᖅᑰᓚᐅᖅᑐᖅ.
ᑕᒪᓐᓇ ᐊᐱᖅᑯᑎᑦᑎᐊᕙᒃ, ᐱᓗᐊᖅᑐᒥᒃ
ᐊᑦᑕᓈᕐᔭᐃᖅᓯᒪᔪᐃᑦ ᐃᓕᓐᓂᐊᕖᑦ. ᑖᓐᓇ
ᐃᖅᑲᓇᐃᔭᓕᓚᐅᖅᓯᒪᒐᑦᑎᒍᑦ ᓯᕗᕐᖓᒍᑦ
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question, especially with respect to safe
schools. We had started that work way in
advance of being audited. We hired a
full-time person. We looked at our crisis
response manuals and those types of
things. When we present on the audit
with respect to safe schools and child
care facilities, we will be able to
elaborate on the work that we have done.

ᖃᐅᔨᓴᖅᑕᐅᖅᑳᓚᐅᖅᑎᓐᓇᒍ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᒃᑯᑦ
ᑕᐃᒪᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓚᐅᖅᓯᒪᒐᑦᑕ
ᐃᖅᑲᓇᐃᔭᐃᓐᓇᕐᓂᐊᖅᑐᓂᑦ ᕿᒥᕐᕈᓇᖃᑦᑕᖅᖢᑎᑦ
ᖃᓄᖅ ᑭᐅᖃᑦᑕᕈᓐᓇᕐᒪᖔᑕ ᓴᖅᑭᖅᑐᖃᕌᕐᖓᑦ
ᐊᒃᓱᕈᓐᓇᖅᑐᓂᑦ ᑕᐃᒪᓐᓇ ᐱᔾᔪᑎᒋᒡᓗᒋᑦ
ᐊᑦᑕᓇᐃᖅᑕᐅᓯᒪᔭᕆᐊᖃᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐸᐃᕆᕕᐅᒡᓗ. ᐅᓂᒃᑳᕈᓐᓇᕐᓂᐊᖅᑐᑦ
ᐱᓕᕆᖃᑦᑕᖅᓯᒪᔭᑦᑎᓐᓂ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᓯᒪᔭᑦᑎᓐᓂ
ᓲᕐᓗ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᓯᒪᒐᑦᑕ ᐊᖏᖅᐸᓪᓕᐊᓪᓗᑎᒍᑦ.

A lot of the work around adapting and
adopting curriculum, for example, has
been in the works for quite a while. A lot
of the Education Act amendments
included many of the same issues,
language of instruction, for example, and
DEAs. We have been doing a lot of work
behind the scenes before the audit took
place. (interpretation) Thank you, Mr.
Chairman.

ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᒡᔪᑎᒃᓴᐅᓂᐊᖅᑐᑦ ᐊᑯᓂᑲᓪᓚᕈᓗᒃ
ᑕᒪᒃᑯᐊ ᐱᓕᕆᖃᑦᑕᖅᓯᒪᓕᕋᑦᑎᒍ. ᐊᒻᒪᓗᒃᑕᐅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐋᖅᑭᕆᐊᕈᑎᖏᑦ
ᐱᖃᓯᐅᔾᔪᑎᖃᓚᐅᕐᒥᒻᒪᑕ ᑖᒃᑯᓂᖓᑦᑕᐃᓐᓇ ᓲᕐᓗ
ᐅᖃᐅᓯᕐᒥᑦ ᐊᑐᕐᓗᑎᑦ ᑭᓱᒥᑦ ᓇᓕᐊᓐᓂ
ᐃᓕᓴᐃᓂᐊᕐᒪᖔᑦᑕ ᓄᓇᓕᒡᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᐱᓕᕆᖃᑎᒋᒡᓗᒋᑦ
ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᑳᑎᓐᓇᒋᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒡᓗᒋᑦ
ᐱᓕᕆᒡᔪᐊᖅᓯᒪᓂᑯᐃᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. If I can ask a question to Mr.
Ferguson. You made a comment that it
was too early to really tell whether or not
the implementation of the new Act,
whether or not the quality of education
was good or not. I am just wondering: in
the sense of timing, can you give us an
indication of, in your opinion, how long
does an Act have to be implemented
before we can really assess whether or
not it’s a good one or what changes need
to be made? Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐃᒻᒪᖄ
ᒥᔅᑕ ᕘᒐᓴᓐ ᐊᐱᕆᔪᒪᒡᓗᒍ. ᐅᖃᖅᑲᐅᒻᒪᑦ,
ᕿᓚᓈᓗᐊᕐᓂᖅᑲᐅᒻᒪᒡᒎ ᖃᐅᔨᔭᕆᐊᒃᓴᒃ ᑖᓐᓇ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓ ᓄᑖᖅ ᐱᖁᔭᕐᔪᐊᖅ.
ᑭᐅᒐᓗᐊᕐᒪᖔᖅ ᐱᐅᓐᖏᒃᑲᓗᐊᕐᒪᖔᖅ
ᐃᓕᓴᐃᔾᔪᑎᐅᔪᑦ. ᐃᓱᒪᑐᐃᓐᓇᖅᑐᖓᓕ ᑖᒃᑯᐊ ᐱᕕᒃᓴᖅ
ᑖᓐᓇ ᐱᒡᓗᒍ. ᓇᓗᓇᐃᖅᓯᔪᓐᓇᖅᐲᑦ ᖃᖓᒃᑯᑦ ᖃᓄᕐᓗ
ᐊᑯᓂᐅᑎᒋᔪ ᐱᖁᔭᕐᔪᐊᖅ ᐊᑐᓕᖅᑎᑕᐅᔭᕆᐊᖃᕐᒪ?
ᖃᐅᔨᓇᓱᐊᖅᑕᐅᓚᐅᓐᖏᓐᓂᖓᓂ ᐱᐅᒻᒪᖔᑦ
ᐱᐅᓐᖏᒻᒪᖔᑦ ᐊᓯᔾᔨᕆᐊᖃᕐᒪᖔᕐᓘᓐᓃᑦ. ᖁᔭᓐᓇᒥᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅᑕ
ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. There wouldn’t be any
specific timeframe for legislation. It
really would depend on what actions
have been undertaken to implement and

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖃᖓᒃᑰᓂᖓ ᐱᕕᒃᓴᖓ ᐱᖁᔭᕐᔪᐊᑎᒍᑦ
ᓇᓗᓇᐃᖅᓯᒪᒐᔭᓐᖏᑦᑑᒐᓗᐊᖅ ᑭᓯᐊᓂ
ᑐᓐᖓᕕᖃᕋᔭᖅᑐᖅ ᖃᓄᐃᑦᑐᓂᑦ ᐊᐅᓚᔾᔭᐃᓯᒪᒻᒪᖔᑦᑕ
ᐊᑐᓕᖅᑎᑦᑎᕙᒡᓕᐊᓇᓱᒡᓗᑎᒃ ᐱᖁᔭᕐᔪᐊᒥᑦ
ᖃᓄᐃᑦᑐᒡᓗ ᑐᓴᒐᒃᓴᐃᑦ ᐊᑐᐃᓐᓇᐅᒻᒪᖔᑕ
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what information is available to measure
whether those actions have been put in
place and what impact they are having.

ᐆᑦᑐᕋᐅᑕᐅᓂᐊᖅᑐᑦ ᐊᐅᓚᒡᔭᒃᑕᐅᓯᒪᔪᑦ ᐊᑑᑎᖃᕐᒪᖔᑕ
ᐊᑦᑐᐃᓯᒪᒻᒪᖔᑕᓗ ᑭᓱᓂᒃ.

For example, what this audit is indicating
is that some of the key milestones for this
Act to have the impact it is intended to
have are not being met, for example, the
bilingual education in grade 3, and then
the bilingual education in grade 4. If the
key milestones in the implementation are
not being met, then, obviously, it’s not to
have the impact as quickly as you would
expect it to have. I think that’s the
importance of what we’re bringing here.

ᐆᑦᑑᑎᒋᓗᒍ, ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓐᓂᕆᓚᐅᖅᑕᑎᒡᓄ
ᖃᐅᔨᓴᐃᒡᓗᑕ ᐃᓚᖏᑦ ᑐᕌᒐᒃᓴᐃᑦ ᑕᒪᒃᑯᐊ
ᑎᑭᑕᐅᖃᑦᑕᖅᑐᑦ ᐱᖁᔭᕐᔪᐊᑦ ᐋᖅᑭᒃᓱᒃᓯᒪᒻᒪᑦ
ᑐᕌᒐᒃᓴᐃᑦ ᑎᑭᑕᐅᔭᕆᐊᓖᑦ
ᐊᖑᒻᒪᑎᔭᐅᓐᖏᓗᐊᖅᑎᒡᓗᒋᑦ ᓲᕐᓗ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᒡᓗᑎᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᕐᓂᐊᖅᑐᑦ
ᒍᕋᐃᑦ 3-ᒥᑦ, ᒪᕐᕉᓄᓪᓗ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑐᑎᑦ ᒍᕋᐃᑦᒥ. ᑖᒃᑯᐊ ᑐᕌᒐᒃᓴᒡᓗᐊᑕᖏᑦ ᐊᖑᒻᒪᑎᔭᐅᓐᖏᑉᐸᑕ
ᑕᐃᒪᓕ ᐊᑦᑐᐃᓂᖃᑲᐅᑎᒋᒐᔭᓐᖏᒻᒪ ᓂᕆᐅᒋᓚᐅᖅᑕᒃᓯ
ᐃᒪᓐᓇᑲᐅᑎᒋ ᕿᓚᒻᒥᐅᓐᓂᐊᓂᕋᒐᓱᒋᒡᓗᓯᐅ
ᑎᑭᑕᐅᒐᔭᓐᖏᒻᒪᑦ.

Certainly, the department has been
working on many of the issues that we’re
raising. I think it’s important for the
legislature to understand where the
department is in terms of all of that
implementation plan because, for the Act
to be successful in the purpose for which
it was put in place, those actions have to
be put in place according to that
timeframe.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᓄᖅᑐᐊᓗᓐᓂ
ᐃᖅᑲᓇᐃᔭᕈᑎᖃᖃᑦᑕᓕᓚᐅᖅᑐᑦ ᐱᔾᔪᑎᓂᑦ
ᓴᖅᑭᓯᒪᔭᑦᑎᓐᓂ ᐱᒻᒪᕆᐅᔪᖅ ᒪᓕᒐᓕᐅᖅᑏᑦ
ᓱᖅᓱᐃᖅᓯᓯᒪᑦᑎᐊᕆᐊᖃᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑭᓱᑯᑦᑎᐊᓐᓃᓕᕐᒪᖔᑕ ᐊᑐᓕᖅᑎᑦᑎᕙᒡᓕᐊᓪᓗᑎᑦ
ᐱᖁᔭᕐᔪᐊᒥ. ᑕᐃᒪᓕ ᓯᕗᒧᐊᑦᑎᐊᖁᒡᓗᒋᑦ ᑕᒪᑐᒧᖓ
ᓴᖅᑭᑕᐅᓯᒪᔪᓂᒃ, ᐊᑐᓕᖅᑎᑕᐅᒋᐊᖃᕐᒪᑕ
ᒪᓕᒃᑕᐅᓪᓗᑎᑦ ᐱᕕᖃᖅᑎᑕᐅᓗᑎᑦ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᓗᓂ.

I couldn’t say on such-and-such a date,
you will know whether this Act is being
effective or not. I think what you’ve got
to do is look at what are the things that
need to implemented to make the Act
successful. Are they being implemented?
As they’re being implemented, then you
can see what the impact is on students up
to grade 3, what’s the impact on students
up to grade 4, and do all of those
assessments along the way.
Chairman: Thank you, Mr. Ferguson. I
believe Ms. Okpik has a comment as well
on that question, Ms. Angnakak. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I

ᐅᖃᕈᓐᓇᖏᑦᑐᖓ ᐃᒪᓐᓇ ᐱᕕᐅᔪᖅ ᐊᓂᒍᖅᐸᑦ
ᖃᐅᔨᒪᓕᕐᓂᐊᖅᑕᓯ ᐃᒪᐃᓐᓇᐃᓕᐅᕈᓐᓇᖏᑦᑐᒍ.
ᕿᒥᕐᕈᓇᒃᖢᑕ ᑭᓱᓂᑦ ᐊᑐᓕᖅᑎᑕᐅᔭᕆᐊᖃᕐᒪᖔᑕ,
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᑎᒡᓗᒋᒡᓗ ᑕᑯᔪᓐᓇᖅᐱᑕ ᖃᓄᖅ
ᐊᑦᑐᐃᖏᓂᖃᖅᐸ? ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᒍᕋᐃᑦ 3-ᒧᑦ
ᑎᑭᒃᖢᒍ ᒍᕋᐃᑦ 4-ᒧᑦ ᑎᑭᒡᓗᒋᑦ ᖃᓄᑎᒋ
ᐊᑦᑐᐃᓂᖃᖅᑐᖅ ᖃᐅᔨᓴᕈᓘᔭᕐᓗᒋᑦ ᕿᒥᕐᕈᓇᒡᓗᒋᑦ
ᐱᕙᓪᓕᐊᓂᖃᖅᑎᒡᓗᒋᑦ ᑕᐃᒪᓐᓇ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅ
ᐅᒃᐱᒃ ᓂᒡᓕᕈᒪᖅᑰᒻᒪᑦ ᒥᔅᓯ ᐊᕐᓇᒃᑳᖅ,
ᐊᐱᖅᑯᑎᒋᕋᑖᖅᑕᖓᓄ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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would like to provide clarification with
respect to the implementation of the
Education Act. It’s not fully implemented
yet.

(ᑐᓵᔨᑎᒍᑦ) ᓇᓗᓇᐃᖅᓯᒃᑲᓐᓂᐊᕐᔪᒍᒪᒡᓗᖓ
ᐊᑐᓕᖅᑎᑦᑎᓂᐅᑉ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᔪᐊᖓᓐᓄ. ᐊᑐᓕᖅᑎᑕᐅᓪᓚᕆᒃᓯᒪᓐᖏᑦᑐᖅ ᓱᓕ.

To date, we have implemented 11 out of
the 15 sets of regulations. We have
Planning and Reporting Regulations, we
have Student Records Regulations, we
have Home Schooling Regulations, Staff
Certification and Private School
Regulations that are still under
development. We’re looking up to the
2016 timeframe to be able to fully
consult with DEAs and people who are
on the registrar with respect to these
regulations. Those are the outstanding
regulations that we still have to do before
the Act is fully implemented.

ᑖᓐᓇ ᐱᒡᔪᑎᒋᒡᓗᒍ ᐊᑐᓕᖅᑎᑦᑎᓚᐅᖅᑐᒍᑦ 11-ᐸᓂᑦ
15-ᖑᔪᓂᑦ ᒪᓕᒐᕋᓛᓃᒃᑐᓂᒃ. ᐸᕐᓇᐃᓂᕐᒧᑦ
ᐅᓂᒃᑳᓕᐅᕐᓂᕐᒧᑦ ᐊᒻᒪ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᑦ
ᑎᑎᕋᖅᑕᐅᖃᑦᑕᕐᓂᖏᑦ ᐊᒻᒪᓗᑦᑕᐅ ᐊᓯᖏᑦ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᓕᓴᕆᔭᐅᔾᔪᑎᖏᑦ ᓇᒻᒥᓂᕐᓗ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐅᐸᑦᑕᐅᖃᑦᑕᖅᑐᑦ ᓲᕐᓗ ᒐᕙᒪᒃᑯᓐᓂ
ᐃᓕᓐᓂᐊᕐᕕᖁᑎᒋᔭᐅᓐᖏᑦᑐᑦ. 2016-ᒧᑦ
ᐃᖅᑲᓇᐃᕐᕕᔅᓴᖃᕋᓱᑦᑐᒍᑦ ᐅᖃᖃᑎᒋᓚᐅᕐᓗᑎᒍ
ᓄᓇᓕᓐᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ
ᐱᒡᔪᑎᒋᒡᓗᒋᑦ ᑖᒃᑯᐊ ᒪᓕᒐᕋᓛᑦ. ᑕᒡᕙ
ᐃᖅᑲᓇᐃᔭᖅᓯᒪᓐᖏᑦᑐᑦ ᒪᓕᒐᕋᓛᓐᓃᓐᖔᖅᑐᑦ
ᐱᓕᕆᐊᒃᓴᕆᓂᐊᖅᑕᕗᑦ ᑖᓐᓇ ᒪᓕᒐᖅ
ᐊᑐᓕᖅᑎᑕᐅᔪᐃᓐᓇᐅᓚᐅᓐᖏᓐᓂᖓᓂ.

Within three years after coming into
force, the Act was scheduled for a
review. In the Act, it clearly states that
every five years, it could be reviewed. So
that stipulation is in the legislation.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. We
have already committed to reviewing that
legislation during this mandate. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. My question will be to the
Auditor General of Canada, No. 19.
Earlier, he answered one of my
colleague’s questions regarding the six
key elements and the rate of graduation.
My question here is on the six key
elements and the rate of graduation.
Seeing that he has identified and worked
on the six key elements, attendance,
student assessment, bilingual education,
inclusive education, curriculum, and
parental involvement, what is his level of

ᐊᕐᕌᒍᑦ ᐱᖓᓱᑦ ᐱᓐᖑᖅᑎᑕᐅᓚᐅᖅᑎᒡᓗᒍ ᒪᓕᒐᖅ
ᑖᒃᑯᐊ ᐊᕐᕌᒍᑕᒫᑦ ᑕᐃᒪᓐᓇ ᐸᕐᓇᒃᓯᒪᓚᐅᖅᑐᑦ
ᐱᖁᔭᕐᔪᐊᖅ ᓇᓗᓇᐃᖅᓯᓯᒪᒡᓗᑎᑦ ᐊᕐᕌᒍᑦ ᑕᒡᓕᒪᑕᒫᑦ
ᕿᒥᕐᕈᓇᑦᑕᐅᖃᑦᑕᕐᓂᐊᕐᓗᓂ ᐱᖁᔭᕐᔪᐊᖅ ᐃᓗᐊᓃᑦᑐᖅ
ᒪᓕᒐᐅᑉ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᐅᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐲᒃ. ᑖᒃᑯᐊ
ᐊᖏᕇᓚᐅᕋᑦᑎᒍ ᕿᒥᕐᕈᓇᓐᓂᐊᕋᑦᑎᒍ ᐱᖁᔭᕐᔪᐊᖅ
ᑕᒡᕙᓂ ᓂᕈᐊᖅᑕᐅᓯᒪᓂᑦᑎᓐᓂ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓄᑦ. 19
ᓈᓴᐅᑎᓂᒃ ᑭᒡᒍᓯᖃᖅᑲᐅᒻᒪᑦ ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᓐᓄᑦ
6-ᖑᔪᓂ ᑖᒃᑯᓂᖓ ᐃᓗᓕᕆᓪᓗᐊᖅᑕᖅᑕᖏᓐᓄᑦ
ᐃᓕᓐᓂᐊᕇᖃᑦᑕᖅᑐᑦ ᐅᓄᕐᓂᕆᔭᖏᑦ. ᐊᐱᖅᑯᑎᒋᔭᒃᑲ
ᑕᕝᕙᖓᑦ 6-ᖑᔪᓂᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐱᔭᕇᖅᓯᖃᑦᑕᕐᓂᖏᑦ ᐅᓄᕐᓂᕆᔭᖏᑦ. ᑖᒃᑯᐊ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᒻᒪᑕ 6-ᖑᔪᑦ ᐱᓗᐊᑕᐅᓂᐅᔪᑦ
ᐅᐸᒍᑎᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᐃᓂᖅ ᑭᒃᑯᓕᒫᑦ
ᐃᓚᐅᑎᑕᐅᓗᒋᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ
ᐊᒻᒪ ᕿᑐᕐᖓᖃᖅᑐᑦ ᐃᓚᐅᑎᑕᐅᓂᖏᑦ. ᑖᒃᑯᐊ 6-ᖑᔪᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᑭᐅᖅᑲᐅᕙᑦ 6-ᖑᔪᑦ ᑖᒃᑯᐊ
ᖃᐅᔨᓴᖅᑎᓪᓗᓯᐅᒃ?
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concern regarding those six key elements
while he was doing his audit?
Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. Paragraph 19 in the report is
explaining the purpose, essentially, of the
audit. The overall purpose of the audit
was had the Department of Education
adequately managed the implementation
of the Education Act. That was
essentially the question that we were
trying to answer, and then later on in the
report, you will see that our conclusion
says that we feel that the department had
not adequately managed that
implementation.
When we were trying to answer that
question, we focused on these six areas.
As you go through the whole audit report,
there are comments on each of them. For
example, we raised a concern about
attendance and it’s in paragraph 3 about
the overall attendance, and then it’s again
later on in the report as well where we
talk about attendance again.
There’s a whole section in the report on
bilingual education. Again I think we
have talked a number of times over the
last couple of days about the challenges
that the department is facing there and the
fact that it’s not going to meet its 20192020 target on bilingual education.
There’s a section in the report also on
inclusive education and some of the
challenges that the department is facing
there, particularly in making sure that
educators are trained on the differential
education approach. We have said that
the department has made some progress
in curriculum, but there is still much

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 19
ᓈᓴᐅᑎᖓᑦ ᑕᕝᕙᓂ ᐅᓂᒃᑳᓕᐊᑦᑎᓐᓂ ᐅᓂᒃᑳᖅᓯᒪᔪᖅ
ᐱᔾᔪᑎᒋᔭᖓᓂᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓚᐅᖅᑕᑦᑕ. ᑖᓐᓇ
ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓘᓐᓇᖓᑦ ᐱᔾᔪᑎᒋᓪᓗᒍ
ᖃᐅᔨᓴᕈᑎᒋᓚᐅᖅᑕᕗᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᖢᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐊᑐᓕᖅᑎᑦᑎᐊᖅᓯᒪᓕᕋᓗᐊᕐᒪᖔᑕ ᒪᓕᒐᕐᒥ. ᑕᕝᕙ
ᐸᖁᓇᐅᑕᐅᓚᐅᖅᑐᖅ ᑭᐅᓇᓱᓚᐅᖅᑕᕗᑦ ᐊᒻᒪ
ᑭᖑᕐᖓᒍᑦ ᐅᓂᒃᑳᒥᒃ ᑕᕝᕙᓂ ᑕᑯᓂᐊᖅᑐᓯ
ᖃᐅᔨᔭᑦᑎᓐᓂ ᐃᑉᐱᒍᓱᑦᑐᒍᑦ ᐱᓕᕆᕕᐅᔪᖅ
ᐊᖑᒻᒪᑎᑦᑎᐊᓚᐅᓐᖏᑦᑐᖅ
ᐊᑐᓕᖅᑎᑦᑎᔭᕆᐊᖃᕋᓗᐊᖅᖢᑎᑦ.

ᑭᐅᓇᓱᒃᖢᑎᒍᑦ ᐊᐱᖅᑯᑕᐅᔪᖅ ᑖᒃᑯᓂᖓ 6-ᖑᔪᓂᒃ
ᐊᐅᓪᓘᔾᔩᓚᐅᕋᑦᑕ ᑭᐅᔾᔪᑎᒋᓂᐊᕋᑦᑎᒍᑦ. ᑖᒃᑯᐊ
ᐃᓘᓐᓇᖏᑦ ᕿᒥᕐᕈᓇᓪᓗᒍ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓂᕐᒧᑦ
ᐅᓂᒃᑳᖅᑐᖅ ᐃᖅᑯᕐᓕᐅᑎᖃᕐᕕᐅᑐᐃᓐᓇᕐᒪᑕ
ᐃᓱᒫᓘᑎᒋᔭᐅᔪᑦ ᓴᖅᑭᑕᐅᖅᖤᖅᐳᑦ
ᐅᐸᒍᑎᐅᖃᑦᑕᓐᖏᑦᑐᒥᒃ. ᓈᓴᐅᑎᖓ 3
ᐃᓱᒫᓘᑎᖃᕐᒥᒻᒪᑕ ᐃᓕᓐᓂᐊᕕᒻᒧᑦ ᐅᐸᖃᑦᑕᖏᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᕕᒻᒧᑦ ᐅᐸᖃᑦᑕᖏᑦᑐᓂᒃ ᐅᓂᒃᑳᓂᒃ ᑭᖑᕐᖓᒍᑦ
ᑕᕝᕙᓂ ᑕᐃᔭᐅᒃᑲᓂᖅᓯᒪᒋᓪᓗᑎᑦ.
ᐅᖃᐅᓯᖃᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒧᑦ
ᐅᐸᖃᑦᑕᕆᐊᖃᖅᑐᓂᒃ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᑦ
ᐅᓂᒃᑳᕐᕕᖃᕐᒥᔪᒍᑦ ᑖᔅᓱᒪ ᒥᔅᓵᓄᑦ ᐊᒻᒪ
ᐅᓂᖅᑐᐃᖅᓱᑲᓪᓚᖅᖢᑕ ᐅᖃᐅᓯᕆᖃᑦᑕᖅᓯᒪᓕᖅᑕᕗᑦ
ᐅᓪᓘᒃ ᒪᕐᕉᒃ ᐊᓂᒍᖅᑑᒃ ᐊᔅᓱᕉᓴᐅᑎᒋᖃᑦᑕᖅᑕᖏᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 2019-2020-ᒥ ᑐᕌᒐᔅᓴᖏᓐᓂ
ᐊᖑᒻᒪᑎᔾᔮᖏᑦᑐᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓴᐃᔾᔪᑎᖃᕐᓂᕐᒥᒃ.

ᑭᒃᑯᓕᒫᑦ ᐃᓚᐅᑎᑕᐅᓂᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐊᒃᓱᕈᐊᓴᓐᓇᖅᑐᓂᐊᕐᒥᔪᖅ ᐊᖑᒻᒪᑎᑦᑎᐊᕆᐊᔅᓴᖅ.
ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᑦᑎᐊᕆᐊᖃᕐᒪᑕ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᓴᐃᔾᔪᓯᐅᖃᑦᑕᖅᑐᓂᒃ ᐱᐅᓯᕐᓂᒃ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓯᕗᒧᐊᑦᑎᐊᖅᓯᒪᔫᒐᓗᐊᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ ᓴᓇᑎᓪᓗᒋᑦ ᑭᓯᐊᓂ
ᐃᖅᑲᓇᐃᔭᕐᔪᐊᒃᑲᓐᓂᕆᐊᓖᑦ
ᐊᑐᓕᖅᑎᑎᔾᔪᑕᐅᓂᐊᖅᑐᓂᒃ ᐃᓕᓴᕈᑎᔅᓴᐅᓂᐊᖅᑐᓄᑦ.
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work to do in terms of putting in place
the curriculum.
I think, probably to sum it up, again what
we were trying to answer was the overall
question. We focused on these six areas
and, I think, as you go through the audit,
you will see that we have concerns,
really, about the progress in all six areas.
While things are happening in all six of
those areas, I think, at the end when you
sum it all up, we have concerns in all six
of the areas.

ᐃᓱᒪᔪᖓᓕ ᐃᒻᒪᖃ ᓇᐃᓈᕐᓗᒍ, ᑭᐅᓇᓱᓚᐅᖅᑐᒍᑦ
ᐊᐱᖅᑯᑎᐅᔪᒥᒃ ᐊᐅᓪᓗᑎᓪᓗᑎᒍᓪᓗ ᑖᒃᑯᐊ
ᐊᐱᖅᑯᑎᐅᔪᑦ 6-ᖑᔪᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓂᒃᑯᑦ
ᖃᐅᔨᓴᐃᑎᓪᓗᑕ. ᐃᓱᒫᓘᑎᒋᔭᐅᔪᑦ ᑖᓐᓇ
ᑐᕌᕐᓂᖃᓚᐅᕐᒪᑦ ᐱᕙᓪᓕᐊᓂᕆᓯᒪᔭᖏᑦ ᑕᖅᑲᒃᑯᐊ 6ᖑᔪᑦ ᐃᓗᐊᓂ ᖃᓄᐃᓕᖓᓕᕐᒪᖔᑕ. ᑖᒃᑯᐊ
ᐃᓱᓕᑦᑎᓪᓗᒋᑦ 6-ᖑᔪᑦ ᑖᒃᑯᓂᖓ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᑦ
ᐃᓱᒫᓘᑎᖃᕐᕕᖃᖅᑐᐃᓐᓇᐅᒐᑦᑕ.

Chairman: Thank you, Mr. Ferguson.
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. In stating that, would you
consider that a minor level of concern,
moderate, or critical or would it vary by
each bullet? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. Well, again, I think I would
refer to the conclusion of the whole audit,
which is in paragraph 84 and directly
answers the question of the focus of the
audit. What we say is that “We concluded
that the Government of Nunavut’s
Department of Education has not
adequately managed most aspects of
implementation of the Education Act.” I
think that’s a very direct answer to the
question.
We are being quite definitive that up to
the point in time that we looked at and
given the weaknesses that we saw, the
management of the implementation of the
Act to that point was not adequate.
Again, the fact that we noted that the
department, and the Deputy Minister has

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑕᐃᒪᓐᓇᐃᓕᓚᐅᖅᑎᓪᓗᑎᑦ ᐅᖃᕈᓐᓇᖅᐲᑦ
ᐃᓱᒫᓘᑎᒋᔭᔅᓯ ᐊᑉᐸᓯᑉᐸ ᐊᑯᓐᓂᓱᖅᐸ ᐅᕝᕙᓘᓐᓃᑦ
ᐱᕐᔪᐊᖑᕙ? ᐅᕝᕙᓘᓐᓃᑦ ᐊᔾᔨᒌᖃᑦᑕᕋᔭᓐᖏᓚᑦ ᐊᑐᓂ
ᐋᖅᑭᓐᖑᐊᑯᓗᐃᑦ ᒪᓕᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᓱᓖᓛᒃ,
ᐃᑯᖓ ᑕᑯᒋᐊᖁᔨᒐᔭᖅᐳᖓ ᓄᓐᖑᑎᐊᓄᑦ ᓈᓴᐅᑎᖓ
84-ᒥ ᑮᒡᒍᓯᖃᑦᓴᐅᑎᒋᒻᒪᑦ ᐊᐱᖅᑯᑎᒋᔭᖓᓄᑦ.
ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ ᑕᒪᒃᑯᓂᖓ
ᐊᑐᓕᖅᑎᑎᑦᑎᐊᖅᓯᒪᓐᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᕐᒥ. ᑖᓐᓇ ᓇᓗᓇᐃᖅᓯᓯᒪᑦᑎᐊᐸᓪᓚᐃᔪᖅ
ᑭᒡᒍᓯᐅᔪᖅ ᐊᐱᖅᑯᑎᐅᔪᒧᑦ.

ᓇᓗᓇᐃᖅᓯᓯᒪᑦᑎᐊᖅᑐᒍᑦ ᐅᓪᓗᒥᒧᑦ ᑎᑭᖦᖢᒍ
ᕿᒥᕐᕈᓇᓚᐅᖅᑕᕗᑦ ᓴᓐᖐᓐᓂᕆᔭᖏᑦ ᐱᓕᕆᔭᖏᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᑦ
ᒥᐊᓂᖅᓯᑦᑎᐊᖏᒻᒪᑕ ᐱᖁᔭᕐᔪᐊᒥ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒥᒃ.
ᓱᓖᓛᒃ, ᐅᔾᔨᕆᓚᐅᕋᑦᑎᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐊᒻᒪᓗᑦᑕᐅᖅ ᑐᖏᓕᖓ ᐅᖃᖅᑲᐅᒻᒪᑦ
ᐊᖑᒻᒪᑎᔾᔮᒍᓐᓃᖅᑐᒍᑦ 2019-20-ᒧᑦ
ᑐᕌᒐᔅᓴᕆᔭᐅᓚᐅᖅᑑᒐᓗᐊᓂᒃ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
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said herself, is not going to meet the
2019-2020 target for bilingual education,
I think all of that means that overall, our
level of concern is significant. It’s not a
minor concern, certainly. If you tried to
go through all six areas, again, it’s very
clear in terms of bilingual education, I
think we’re very concerned about the
attendance level. I think the Deputy
Minister has said that as well.

ᐃᓕᓴᐅᑎᒃᓴᒧᑦ. ᐃᓱᒪᓇᖅᑐᖅ, ᑕᒪᓐᓇ ᐃᓘᓐᓇ ᑕᑯᓪᓗᒍ
ᐃᓱᒫᓘᑎᖃᕐᓂᑦᑕ ᐊᒃᓱᓪᓗᐊᑲᓪᓛᓘᔪᖅ.
ᒥᑭᑦᑐᑯᓘᖏᑦᑐᖅ ᐃᓱᒫᓘᑕᐅᓂᖓ. ᓇᓗᓇᖏᑦᑐ
ᑕᒪᒃᑮᕋᓱᒃᑯᕕᒋᑦ 6ᖑᔪᐃᑦ ᑖᒃᑯᐊ. ᓱᓕ,
ᓇᓗᓇᖏᑦᓯᐊᖅᑐᖅ, ᒪᕐᕉᓐᓂ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓴᐃᔾᔪᑎᖃᕐᓂᖅ ᐃᓱᒫᓘᑎᖃᒻᒪᕆᑉᐳᒍᑦ ᐅᐸᑉᐸᑦᑐᑦ
ᖃᑦᓯᐅᑎᒋᕙᓐᓂᖏᓐᓂᒃ. ᑖᓐᓇᓗ ᒥᓂᔅᑕᐅᑉ ᑐᖏᓕᖓ
ᓇᒻᒥᓂᖅ ᑕᒪᑐᒪᓐᖓᑦᑕᐅᖅ ᐅᖃᖅᓯᒪᖅᑰᖅᖢᓂ.

The student assessment, again I think that
we were quite concerned about that. I
think the Deputy Minister talked about
some of the plans to try to move on
student assessment issues. Overall, I
would have to say that our level of
concern is significant in terms of all of
the areas that we raised.

ᐃᓕᓐᓂᐊᖅᑎᓂᓪᓗ ᕿᒥᕐᕈᓂᐅᔪᖅ, ᓱᓕ, ᐃᓱᒪᓇᖅᑐᖅ
ᐃᓱᒫᓘᑎᒋᓗᐊᑕᓚᐅᕋᑦᑎᒍ ᐊᒻᒪᓗ ᑖᓐᓇ ᒥᓂᔅᑕᐅᑉ
ᑐᖏᓕᖓ ᐅᖃᐅᓯᖃᓚᐅᕐᒥᔪᖅ
ᓯᕗᒧᐊᕈᔾᔨᕙᓪᓕᐊᕈᒪᓂᕐᒥᓂᒃ ᐸᕐᓇᐅᑎᐅᔪᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᕿᒥᕐᕈᔭᐅᖃᑦᑕᕐᓂᖏᓐᓂᒃ. ᑕᒡᕙ ᐃᓘᓐᓈ
ᑕᑯᓪᓗᒍ ᐅᖃᕐᓂᖅᓴᐅᓇᔭᖅᐳᖓᖅᑲᐃ ᖃᓄᑎᒋ
ᐃᓱᒫᓗᓐᓂᕗᑦ ᐊᒃᓱᑲᓪᓛᓘᒻᒪᑦ ᐃᓱᒪᒋᓪᓗᒋᑦ ᑕᒪᒻᒥᒃ
ᓴᖅᑭᓚᐅᖅᑕᕗᑦ ᐱᓪᓗᒋᑦ.

Chairman: Thank you for that response,
Mr. Ferguson. Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᔾᔪᑎᒋᔭᓐᓄᑦ,
ᒥᔅᑐ ᕘᒋᓯᓐ. ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I’ll ask the department now. In
listening to all the responses and seeing
that the Education Act and with the six
key elements being a work in progress
and being worked on a year-by-year
basis, does this impact the rate of
graduates in the schools across the
territory?

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐱᓕᕆᕝᕕᐅᔪᒧᑦ ᐊᐱᕆᓕᕈᒪᖅᑲᐃ, ᓈᓚᓚᐅᖅᖢᒋᑦ
ᑭᐅᒡᒍᑎᐅᔪᓕᒫᑦ ᑕᑯᓪᓗᓂᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᖅ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐊᕐᕕᓂᓕᑦ ᐱᓪᓗᐊᑕᐅᔪᑦ
ᐱᓕᕆᐊᖑᕙᓪᓕᐊᓂᖏᑕ ᐱᓕᕆᐊᖑᓂᖏᑕᓗ,
ᐊᕐᕌᒍᑕᒫᑦ ᑕᑯᓪᓗᓂ, ᑕᒪᒃᑯᐊ ᐊᒃᑐᐃᓂᖃᖅᐸᑦ
ᖃᑦᓯᐅᑎᒋᕙᓐᓂᖏᓐᓂᒃ ᐱᔭᕇᖅᓯᕙᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᓄᓇᕘᓗᑦᑖᒥ?

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As I
said previously, we’re in the K to 4
portion of bilingual education. With some
of the immediate steps that we’re taking
where we’re focusing strongly on
assessment and the balanced literacy
portion, where we will have the guided
reading and the guided writing, I think
those are going to be some of the

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒫᒃ
ᐅᖃᓚᐅᕋᒪ ᓯᕗᓂᐊᓂ ᑕᒫᓃᒃᑲᑦᑕ ᓄᑲᖅᑎᑉᐹᓂᑦ ᒍᕇᒃ
4-ᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᐅᕙᑦᑐᒥᒃ ᒪᕐᕉᓐᓂ ᐅᖃᐅᓰᓐᓂᒃ.
ᐃᓱᒪᔪᖓ, ᐃᓚᖏᑦ ᕿᓚᒥᒃᑯᑦ
ᖃᓄᐃᓕᖓᒋᐊᕈᑎᒋᓯᒪᔭᑦᑎᓐᓂ ᑕᐅᑐᒐᓱᒻᒪᕆᒃᓯᒪᕗᒍᑦ
ᕿᒥᕐᕈᓂᕐᒥᒃ, ᐊᒥᐊᒃᑯᖏᑦ ᑎᑎᕋᕈᓐᓇᖅᓯᓂᕐᒧᑦ ᐱᔪᒥᒃ
ᑐᑭᒧᐊᕈᑎᒃᓴᖃᕋᔭᕐᓂᕗᑦ ᐅᖃᓕᒫᕈᓐᓇᓂᕐᒧᑦ
ᑎᑎᕋᕈᓐᓇᓂᕐᒧᓪᓗ. ᐃᓱᒪᔪᖓ ᑕᒪᒃᑯᐊ ᐃᓚᒋᔭᖏᑦ
ᐊᒃᑐᐃᓂᖃᓪᓗᐊᑲᓪᓚᓚᖓᔪᑦ ᕿᒥᕐᕈᓂᐊᖅᑕᕗᑦ, ᓲᖃᐃ,
ᐃᑲᔪᖅᑐᐃᓂᕆᒋᐊᖃᕐᓂᐊᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ
ᐱᓪᓗᒍ.
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significant impacts that we’re going to be
looking at because they are supports for
students that we need to provide.
Even though the Act is the driver, the
legislation for how it’s to be done, when
we actually look at it, it’s what are we
doing at the school level to ensure that
we’re having student success. Some of
the initiatives that we’re doing right now,
I’m confident that it will be providing
more supports, more interventions for our
students. That’s the goal and the focus
that we have at the department right now.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. I’ll rephrase my question here.
At the time when I was in school, in
order for me to get my graduation, one of
the requirements was a certain percentage
in my bilingual education or in my
exams. What is the percentage right now
in reference to that to get your diploma or
your certification in the bilingual
education aspect? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. I believe that section of the
Act is not in force as of yet. I believe Ms.
Okpik answered that earlier. If you want
to rephrase your question.
Mr. Mikkungwak: Thank you. What I
want to know is: with this new Act that’s
being worked on and being a work in
progress, the bilingual education aspect,
does the credit system vary from the past
to the new one? I guess that’s what I’m
really trying to find out. In order for me
to graduate, I needed 10 credits on the
bilingual aspect at the time in order to get

ᒪᓕᒐᖅ ᐊᔭᐅᖅᑐᐃᒍᑎᓪᓗᐊᖅᑕᐅᒐᓗᐊᖅᑎᓪᓗᒍ,
ᒪᓕᒐᐅᔪᓪᓕ ᖃᓄᖅ ᐱᓕᕆᐊᖑᓐᓂᐊᕐᒪᖔᑦ
ᑕᑯᓐᓇᑦᑎᐊᕋᓱᑦᑐᑎᒍ ᐃᓱᒪᓇᕐᒪᑦ
ᖃᓄᐃᓕᐅᓪᓚᑦᑖᖅᐱᑕᓕ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᑲᔪᓯᑦᑎᐊᕐᓂᐊᑐᐊᕈᑎᒃ? ᑕᐃᒪᐃᒻᒪᑦ
ᑕᒡᕙ ᐃᓚᖏᑦ ᐱᓇᓱᒃᑕᕗᑦ ᒫᓐᓇᐅᔪᒥ ᖁᓚᖏᑦᑐᖓ
ᐃᑲᔪᖅᑐᐃᕈᑕᐅᒃᑲᓂᓐᓂᐊᕐᓂᖓᓂᒃ
ᖃᓄᐃᓕᖓᒋᐊᖅᓵᓕᕙᓐᓂᒧᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᐅᔪᓄᑦ.
ᑕᒪᔾᔭ ᑕᒡᕙ ᑐᕌᒐᕆᓯᒪᕙᕗᑦ ᐱᒻᒪᕆᐅᑎᓇᓱᑦᑐᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᔪᑎᒍᑦ ᒫᓐᓇᐅᔪᒥ. (ᑐᓵᔨᑎᒍᑦ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒪᖃᖃᐃ ᐅᖃᓕᖅᑭᑦᑎᐊᖔᕈᒃᑯ ᐊᐱᖅᑯᑎᒐ ᑕᒪᑐᒧᖓ.
ᑕᐃᑉᓱᒪᓂ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᑎᓪᓗᖓ,
ᐱᔭᕇᖅᓯᓂᐊᕈᒪᓗ, ᑕᐃᒪ ᐃᓚᖓᓐᓂ ᐱᔭᕆᐊᖃᖅᑕᓐᓂᒃ
ᖃᑦᓯᒦᑦᑕᕆᐊᖃᓚᐅᖅᓯᒪᒻᒪᑕ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᖃᓐᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑕᓐᓂᒃ ᖃᐅᔨᓴᖅᑕᐅᕌᖓᑦᑕ. ᒫᓐᓇᐅᔪᖅ
ᖃᑦᑎᒦᑦᑕᕆᐊᖃᓲᖑᓕᖅᐸᑦ ᑕᒪᓐᓇ ᐱᓪᓗᒍ
ᑐᓂᔭᐅᓂᐊᕈᕕᑦ ᐊᓕᓚᔪᒻᒥᒃ ᐃᓕᑕᕆᔭᐅᔾᔪᒻᒥᓘᓐᓃᑦ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᖃᕐᓂᖅ ᐱᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᑕᒪᑐᒧᖔᖓᔪᖅ ᒪᓕᒐᕐᒥᒃ ᓱᓕ
ᐊᑐᓕᖅᑎᑕᐅᓯᒪᖅᑰᖏᒻᒪᑦ ᓱᓕ, ᒥᔅ ᐅᒃᐱᐅᒃᑉ ᑕᒪᓐᓇ
ᐅᐊᑦᑎᐊᖅ ᑭᐅᖅᑰᖅᑲᐅᒻᒪᒍ. ᐊᐱᖅᑯᑎᓐᓂᒃ
ᐅᖃᕆᐊᑦᑎᐊᒃᑲᓐᓂᕈᒪᕕᑦ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒫᓐᓇᐅᔪᖅ
ᑐᑭᓯᒍᒪᖅᑰᕋᒪ ᖃᓄᖅ ᑖᓐᓇ ᒪᓕᒐᐅᓕᖅᑐᖅ
ᐱᓕᕆᐊᖑᕙᓪᓕᐊᔪᖅ ᐱᕙᓪᓕᐊᓂᖓᓗ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᖃᓐᓂᕐᒧᑦ ᐃᓕᓴᐃᓂᕐᒨᖓᓂᖓ ᖃᑎᓃᑉᐸᑦ
ᐳᓴᓐᑎᔾᒋᔭᖏᑦ, ᖃᓄᕐᓘᓐᓃᑦ ᐃᓕᑕᕆᔭᐅᔾᔪᑎᒧᑦ ᐱᕙ;
ᐃᓕᑕᕆᔭᐅᔾᔪᑎᒨᖓᓂᖓ ᐊᔾᔨᒋᓐᖏᓚᐅᒃ
ᑕᐃᑦᑐᒪᓂᐅᓚᐅᖅᑐᑐᑦ ᓄᑖᖑᔫᑉ ᓴᓂᐊᓂ? ᑖᓐᓇᖃᐃ
ᑐᑭᓯᒐᓱᓪᓗᐊᑕᕆᕙᕋ. ᓲᕐᓗ, ᐱᔭᕇᖅᓯᓂᐊᕈᒪ ᖁᓕᓐ
ᐃᓕᑕᕆᔭᐅᔾᔪᑎᖃᕆᐊᖃᓚᐅᖅᓯᒪᒐᒪ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᖃᓐᓂᕐᒧᑦ ᐱᔪᒥᒃ ᑕᐃᑦᑐᒪᓂ
ᐊᓕᓚᔪᖅᑖᓐᓂᐊᑐᐊᕈᒪ? ᐊᓯᔾᔨᒻᒪᕆᓐᓂᖃᖅᐸ ᑕᒪᑐᒧᖓ
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my diploma. Is there a drastic change in
that aspect to get your diploma with this
new Education Act? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik, I know you
covered some of the percentages, but
maybe if you could answer Mr.
Mikkungwak’s question on the credits.
Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) With
respect to graduation and credits, that
hasn’t changed with the implementation
of the Ed. Act. For example, we still
follow the Alberta model, so you still
need a minimum of 100 credits to
graduate, but like I said, you need either
the 30-1 English or the 30-2 English as a
requirement to graduate. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
have one more name on my list. Mr.
Shooyook.
Mr. Shooyook (interpretation): Thank
you, Mr. Chairman. Again, on No. 19, I
do have a concern and it has been
brought up on more than occasion. I
don’t know whether I’m going to be
asking the question to the Department of
Education or to the Auditor General, but
we have been talking about languages
since yesterday.
I think it’s very easy to learn both
languages simultaneously. I’m talking
about Inuktitut and English. We hear that
they’re going to have a harder time if
they’re learning two languages
simultaneously. What’s hindering the
process? There are only two languages
that they’re learning. Is it because they
have so many things to learn that

ᐊᓕᓚᔪᖅᑖᓐᓂᐊᑐᐊᕈᕕᑦ ᓄᑖᑉ ᒪᓕᒐᐅᑉ ᐃᓗᐊᒍᑦ?
ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ ᖃᐅᔨᒪᒐᓗᐊᖅᑐᖓ ᐅᖃᐅᓯᖃᓪᓚᓚᐅᕋᕕᑦ
ᐃᓚᖏᓐᓂᒃ ᓈᓴᐅᑎᓂᒃ, ᐃᒻᒪᖃᖃᐃ ᑭᐅᒐᓱᒍᓐᓇᕈᕕᐅᒃ
ᒥᔅᑐ ᒥᒃᑭᓐᖑᐊᑉ ᐊᐱᖅᑯᑖᓂᒃ ᐃᓕᑕᕆᔭᐅᔾᔪᑎᑦ
ᒥᒃᓵᓄᑦ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᒃᑯᐊ
ᐱᓪᓗᒋᑦ ᐱᔭᕇᖅᓯᓂᖅ ᐃᓕᑕᕆᔭᐅᔾᔪᑎᓪᓗ ᑕᒪᓐᓇ
ᓱᖁᓯᖅᓯᒪᖏᑦᑐᖅ ᐊᑐᓕᖅᑎᑕᐅᓯᒪᓂᖓᓂᒃ ᒪᓕᒐᖅ.
ᐆᑦᑑᑎᒋᓗᒍ, ᓱᓕ ᒪᓕᑉᐸᑦᑐᒍᑦ ᐊᐅᐴᑕᒥ
ᐊᑐᐊᖅᑕᐅᕙᑦᑐᒥᒃ ᑕᐃᒪᐃᒻᒪᑦ ᓱᓕ ᑭᓪᓕᖃᕆᐊᖃᖅᑐᑎ
100-ᓂᒃ ᐃᓕᑕᕆᐅᒪᔭᐅᔾᔪᑎᓂᒃ ᐱᔭᕇᖅᓯᓂᐊᕈᕕᑦ.
ᑭᓯᐊᓂ, ᐅᖃᓚᐅᕋᒪ ᐱᔭᕆᐊᖃᖅᑐᑎᑦ 30-1-ᒥ
ᖃᓪᓗᓈᑎᑐᑦ ᐅᕝᕙᓘᓐᓃᑦ 30-2-ᒥᒃ ᖃᓪᓗᓈᑎᑐᑦ
ᐊᔪᓐᖏᑦᑕᕆᐊᖃᖅᑐᑎᑦ ᐃᓱᓕᑦᑎᓂᐊᕈᕕᑦ
ᐃᓕᓐᓂᐊᖅᑕᓐᓂᒃ. (ᑐᓴᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖁᑎᓐᓂᒃ. ᒥᔅᑕ ᓲᔪᖅ.

ᓲᔪᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᕝᕙᓂ 19-ᒥ
ᐃᓱᒫᓗᒋᔭᖃᕐᒥᒐᒪ ᐊᐱᖅᑯᑕᐅᕋᑖᖅᑑᒐᓗᐊᒥᒃ.
ᓇᓕᐊᖕᓄᒃᑭᐊᖅ ᐊᐱᕆᓂᐊᖅᑐᖓ ᑕᐃᓐᓇ ᑐᑭᓯᔪᖅ
ᑭᐅᓂᐊᖅᐳᖅ. ᑕᐃᔅᓱᒧᖓᓘᓐᓃᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒧᑦ
ᐅᒃᐱᒧᓪᓘᓐᓃᑦ ᓇᓕᐊᖕᓄᒃᑭᐊᖅ. ᑖᓐᓇ ᐅᖃᐅᓰᒃ ᒪᕐᕉᒃ
ᐱᓕᕆᐊᕆᒐᑦᑎᒍᑦ ᐃᒃᐸᒃᓴᓂ ᐅᓪᓗᒥᒧᑦ.

ᑖᒃᑯᐊ ᐅᖃᐅᓰᒃ ᒪᕐᕉᒃ ᐃᓕᓐᓂᐊᕐᓗᒋᑦ
ᐱᔭᕆᑐᖅᑰᔨᒋᓐᖏᑦᑎᐊᒻᒪᕆᒃᑲᓗᐊᕋᒃᑯᑦ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓄᒃᑎᑐᑦ. ᐊᒻᒪᓗ ᑐᓵᓪᓗᖓ ᐊᖑᒻᒪᑎᔾᔮᔪᓐᓃᖅᑐᒎᖅ
ᑖᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕐᓗᑎᑦ ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᑖᓐᓇ
ᐊᕐᕌᒍᒧᑦ ᑕᕝᕗᖓ. ᑭᓱᒥᖑᓇ ᓱᒃᑲᐃᔾᔪᑎᖃᓕᖅᐸ ᑖᓐᓇ
ᖃᓪᓗᓈᑎᑐᑦ ᐃᓄᒃᑎᑐᑦ ᒪᕐᕈᐃᓐᓇᑯᓘᓪᓗᑎᒃ
ᐱᔭᕐᓂᕈᓐᓃᖅᖢᓂ? ᑭᓱᒥᒃ ᓱᒃᑲᐃᔾᔪᑎᖓᓂᒃ
ᖃᐅᔨᒪᕕᓰᒃ. ᐊᓯᒃᑲᓐᓂᖏᓐᓂᒃ ᐱᓕᕆᐊᒃᓴᖃᕐᓂᕐᒧᑦ
ᑕᒪᓐᓇ ᓱᒃᑲᐃᔾᔪᑕᐅᓕᖅᐹ? ᑐᑭᓯᑎᑕᐅᓚᐅᕐᓚᖓ
ᑖᔅᓱᒥᖓ ᓱᒃᑲᐃᔾᔪᑎᒋᔭᖓᓂᒃ ᑐᑭᓯᔪᒪᓪᓚᑦᑖᕋᓗᐊᖅᐳᖓ
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bilingual language has become an issue?
I would like to find out what’s holding
them back.
To me, it seems very simple to learn both
languages. There have to be other causes
that are slowing down the process. I
would like to know what’s causing that.
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Shooyook.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. The problem we have is
getting Inuktitut-speaking instructors or
teachers. We have far too few of them.
The Act indicates that if you’re going to
be a teacher or an instructor, you are
required to have completed the teacher
education training at Arctic College.
With that, we have far too few Inuktitutspeaking teachers in the school system.
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Shooyook.
Mr. Shooyook (interpretation): Thank
you for that response. I understand that
there’s a shortage of Inuktitut-speaking
teachers. Is it possible for your
department to get an adequate number of
Inuktitut-speaking teachers? Has that
been considered by your department?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Shooyook.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. It’s an ongoing process
that we’re working on with Arctic
College and we have set aside
approximately $5 million to be used for
the Teacher Education Program and

ᑭᓱ ᐱᔾᔪᑕᐅᓪᓗᓂ.
ᑖᒃᑯᐊ, ᐅᖃᐅᓰᒃ ᒪᕐᕉᒃ ᐱᔭᕐᓂᖅᑰᔨᒋᒐᒃᑭᒃ
ᐃᓕᓐᓂᐊᕐᓗᒋᒃ. ᑭᓯᐊᓂ ᑕᐃᒪ ᐃᓗᐊᓂ ᐱᑕᖃᕐᒪᑦ
ᓱᒃᑲᐃᔾᔪᑎᒃᓴᒥᒃ ᐱᑕᖃᕐᒪᑦ ᑭᓯᐊᓂ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓱᒃᑲᐃᓕᖅᐳᖅ. ᑖᔅᓱᒥᖓᑐᖅ
ᐱᔾᔪᑎᖓᓂᒃ ᑐᑭᓯᑎᑕᐅᓚᐅᕐᓚᖓ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓲᔪᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᔪᕈᑎᒋᓯᒪᓚᐅᑲᑦᑕᕗᑦ
ᒫᓐᓇ ᐃᓄᑦᑎᑑᓲᓂᒃ ᐃᓕᓐᓂᐊᖅᓯᒪᔪᓂᒃ
ᐊᒥᒐᖅᓯᓗᐊᕋᑦᑕ. ᑖᓐᓇ ᐱᖁᔭᖅ ᐅᖃᖅᓯᒪᒻᒪᑦ
ᐃᓕᓴᐃᔨᐅᓂᐊᕈᓂ ᐃᓕᓐᓂᐊᕐᕕᑦᑕ ᐃᓗᐊᓂ
ᐊᓂᒍᐃᓯᒪᓗᓂ ᑭᓯᐊᓂ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ
ᓯᓚᑦᑐᓴᕐᕕᒻᒧᑦ. ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓄᒃᑎᑑᓲᓂᒃ
ᐃᓕᓴᐃᔨᑭᒃᓴᓗᐊᖅᑐᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓲᔪᖅ.
ᓲᔪᖅ: ᖁᔭᓐᓇᒦᒃ ᑐᑭᓯᑎᓐᓇᕕᓐᖓ. ᐃᓛᒃ ᑖᓐᓇᐃᓛᒃ
ᑐᑭᓯᓯᒪᓕᕋᑦᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᓯᒪᓐᖏᓐᓂᖅ ᑖᓐᓇ
ᐱᔾᔪᑕᐅᖕᒪᑦ. ᑖᓐᓇᖃᐃ ᐊᒃᓱᕉᑎᒋᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᐱᓯᐅᒃ
ᐊᓐᖑᑎᑦᑎᐊᖁᓪᓗᑕ ᑕᐃᒃᑯᐊ ᐃᓄᒃᑎᑐᑦ
ᐃᓕᓴᐃᔨᐅᓂᐊᖅᑐᑦ ᖁᕝᕙᖅᑎᑕᐅᒃᑲᓐᓂᕈᓐᓇᖅᐹᑦ
ᑕᒪᑐᒧᖓ ᑲᔪᖅᓯᔭᐅᓗᑎᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐊᖑᒻᒪᑎᑦᑎᐊᖁᓪᓗᒍ? ᑕᒪᓐᓇ ᐃᓱᒪᒋᔭᐅᓯᒪᑦᑎᐊᖅᐹ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓲᔪᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᒪᓐᓇ
ᐱᓕᕆᐊᕇᓐᓇᖅᑕᕗᑦ ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ
ᐱᓕᕆᖃᑎᒌᓐᓇᖅᑕᕗᑦ ᑕᒪᓐᓇ ᐃᒻᒪᖃ $5-ᒥᓕᐊᓐ
ᐅᖓᑖᓂ ᐊᑐᐃᓐᓇᕈᐃᓯᒪᔪᒍᑦ ᒐᕙᒪᒃᑰᓪᓗᑕ
ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ.
ᐆᒃᑑᑎᒋᓗᒍ 25-ᓂᑦ ᓄᓇᓕᖃᕋᑦᑕ 11-ᖑᔪᑦ ᓄᓇᓖᑦ
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Arctic College. We have 25 communities
and we have 11 taking the Teacher
Education Program. Thank you, Mr.
Chairman.

ᐃᓕᓴᐃᔨᔅᓴᐅᓂᕐᒧᑦ ᒫᓐᓇ ᐃᓕᓐᓂᐊᑎᑦᑎᓚᐅᑲᑦᑐᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. I
have no more names on my list. I have a
quick question for Mr. Ferguson before
we recognize the clock and take a little
break.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓲᔪᖅ. ᐱᔭᕇᖅᐲᑦ? ᑕᐃᒫ? ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ ᒥᔅᑕ
ᕘᒐᓴᓐᒧᑦ ᐊᐱᖅᑯᑎᖃᖅᐳᖓ
ᑕᖃᐃᖅᓯᓚᐅᓐᖏᓂᑦᑎᓐᓂ.

During the audit on education in
Nunavut, your office undertook a
simultaneous audit at your own volition
that we’re dealing with hopefully later
today or tomorrow, report on safety of
schools and child care facilities in
Nunavut. Can you explain further on the
record why you chose to have your staff
do two simultaneous audits with the
amount of workload that was involved in
that? Thank you. Mr. Ferguson.

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᓄᓇᕗᑦ ᐃᓗᐊᓂ ᑎᑎᕋᕐᕕᓯ ᕿᒥᕐᕈᓇᓚᐅᕐᒪᑕ
ᐃᓱᒪᖅᓱᖅᖢᑎᑦ ᐱᒋᐊᖅᑎᑦᑎᓚᐅᕐᒪᑕ ᒪᕐᕈᐃᓐᓂᒃ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᖢᑎᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐸᐃᕆᕖᓪᓗ
ᐊᑦᑕᓇᔾᔭᐃᖅᑕᐅᓯᒪᓂᖏᑦ ᓄᓇᕗᒻᒥ. ᑖᓐᓇ
ᐱᓕᕆᐊᕆᔭᐅᖃᓯᐅᔾᔭᐅᓚᐅᕐᒪᑦ, ᓱᒻᒪᓪᓕ
ᓇᓗᓇᐃᖅᓯᔪᓐᓇᖅᐲᑦ ᖃᓄᐃᒻᒪᑦ ᒪᕐᕉᓐᓂᒃ
ᐊᔾᔨᒌᓐᖏᑦᑑᓂᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᕐᒪᖔᖅᐱᑦ? ᑭᓱᒥᒃ
ᐱᔾᔪᑎᖃᖅᖢᓯ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. I think what happened was
that we started out with deciding that we
needed to do an audit in the area of
education and then we would go through
our normal, what we call our survey
phase of the audit to decide what we
wanted to focus on.
In the course of that, we decided that we
wanted to focus on both the
implementation of the Act and then we
had some significant concerns about
some of the safety issues that we were
hearing. At first, we were considering
putting both issues together in one audit,
but we felt that they were of significant
enough difference that we needed to
separate them out and treat them as two
audits.
We were, in fact, able to do the two
audits essentially within the timeframe

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒪᐃᑦᑑᓚᐅᖅᓯᒪᒻᒪᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑕᐅᓚᐅᖅᓯᒪᔪᒍᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐃᓗᓕᖏᓐᓂ ᐊᒻᒪᓗ
ᖃᐅᔨᓴᕐᓗᑎᒃᑯᑦ ᑭᓱᓄᑦ ᓵᓐᖓᓗᐊᕐᓂᐊᓐᖑᐊᕐᒪᖔᑦᑕ
ᑖᒃᑯᐊ ᑐᓐᖓᕕᒋᒡᓗᒋᑦ.

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓕᖅᑎᓪᓗᑕ, ᒪᓕᒐᐅᑉ ᐊᑐᓕᖅᑎᑕᐅᓂᖓ
ᐃᓱᒪᒋᖃᓯᐅᑎᓚᐅᖅᓯᒪᔭᕗ ᐊᒻᒪᓗ ᐱᖁᔭᖅ
ᐃᓱᒫᓘᑎᒋᓚᐅᖅᖢᑎᒃᑯᑦ ᐊᑦᑕᓇᖅᑕᐃᖅᓯᒪᑎᑕᐅᓂᖏᑦ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐸᐃᕆᕖᓪᓗ. ᑕᐃᒪᐃᑦᑑᖕᒪᑦ ᑖᒃᑯᐊ
ᐊᑕᐅᑦᑎᒃᑯᑦ ᐱᓕᕆᐊᕆᔪᒪᓕᓚᐅᖅᓯᒪᔭᕗᑦ ᐊᒻᒪᓗ
ᐃᓱᒫᓘᑕᐅᔪᒃᓴᐅᑕᐅᓗᐊᕐᓂᖏᑦ ᐱᔾᔪᑎᒋᒡᓗᒋᑦ
ᒪᕐᕈᐃᖑᖅᑎᖦᖢᑎᒃᑯᑦ ᖃᐅᔨᓴᓚᐅᖅᓯᒪᔭᕗᑦ.

ᑖᒃᑯᐊ ᑕᐱᒃᖢᒋ ᖃᐅᔨᓴᓚᐅᖅᑕᕗᑦ ᐱᔭᕇᖅᑕᕐᕕᒃᓴᖓ
ᐊᑐᕈᒫᓐᓂᐊᖅᑐᒡᓗ ᓴᓂᕐᕙᒃᓯᒪᔭᕗᑦ
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and the budget that we had allotted to do
an audit on education in Nunavut, but
rather than just packaging it all as one
audit and risking that one issue or the
other could get lost if it were all packed
together, we decided to separate them out
and treat them as two audits so that the
Committee would have both very serious
items in front of them as separate audits
to consider.
Chairman: Thank you, Mr. Ferguson. I
have also understood that prior to even
the report being finalized, there was a
letter sent to the Department of Education
and Community and Government
Services bringing attention to some of the
dire need. Have you ever had to do that
through your office in the past before?
Thank you. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. We have done that on
occasion. It’s not something we do very
often, but when we are in the process of
completing an audit and when we start
seeing concerns that touch on safety and
security of people, in this case, safety and
security of children, we feel that it’s our
responsibility to document our concerns
as early as possible and get them in front
of the department and the Minister as
soon as possible rather than wait for the
completion of the audit process because,
again, the issues are dealing with safety
issues. That’s why we took the step in
this case to write a letter about what we
had seen up until that point in time.
Chairman: Thank you, Mr. Ferguson. I
appreciate your response. We will take a
10-minute recess and come back all
healthier than we left this. Thank you.
>>Committee recessed at 10:42 and
resumed at 11:01

ᓈᒻᒪᒃᓯᓕᖅᓯᒪᑦᑎᐊᕐᒪᑎᒃ ᐊᑕᐅᑦᑎᒃᑰᓚᐅᖅᓯᒪᔭᕗᑦ.
ᐊᑕᐅᓯᕐᒨᓐᖏᖔᖅᖢᑎᒃᑯᑦ ᐃᓱᒫᓘᑎᖃᓚᐅᖅᓯᒪᔪᒍᑦ
ᐊᑕᐅᓯᕐᒧᑦ ᐋᖅᑭᑦᑕᐅᒐᓗᐊᖅᐸᑦ ᓇᓕᐊᒃ
ᐳᐃᒍᖅᑕᐅᑐᐃᓐᓇᕆᐊᖃᕐᓂᖓ ᐱᔾᔪᑎᒋᒡᓗᒍ
ᐊᕕᓚᐅᖅᓯᒪᔭᕗᑦ ᒪᕐᕉᓕᕐᓂᐊᕐᒪᖓ. ᑕᒪᒃᑮᒃ
ᐃᓱᒫᓗᒋᒡᓚᕆᐊᓗᑦᑎᓐᓄᑦ ᐱᔾᔪᑎᖃᖅᖢᑕ ᑕᐃᒪᓐᓇ
ᐋᖅᑭᒃᓯᓚᐅᖅᓯᒪᔪᒍᑦ ᑲᑎᒪᔨᕋᓛ ᒪᕐᕉᖕᓂᒃ
ᖃᐅᔨᓴᐃᓂᐅᔫᓐᓂᒃ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᓐᓇᖁᓪᓗᒋᑦ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᐊᒻᒪ
ᑐᑭᓯᐅᒪᓂᕋ ᒪᓕᒃᖢᒍ ᐅᑯᐊᓗ ᐅᓂᒃᑳᑦ
ᑎᑎᕋᖅᑕᐅᕌᓐᓂᓚᐅᓐᖏᑎᒡᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄ ᑎᑎᕋᖅᑐᕕᓂᐅᔪᓯ ᐊᒻᒪᓗ
ᓄᓇᓕᓐᓂ ᒐᕙᒪᒃᑯᓂᓪᓗ ᐱᔨᑦᑎᖅᑎᓄ.
ᓇᓗᓇᐃᖅᓯᕕᒋᓂᐊᕋᒃᓯᐅ ᐅᑯᐊ
ᐃᓱᒫᓘᑎᒋᓗᐊᖅᑖᓗᒋᒐᑦᑎᒃᑯ
ᑲᒪᒋᔭᐅᑲᐅᑎᒋᓕᒡᓕᓚᓯᒪᔪᓂᑦ ᑎᑎᕋᑦᑕ,
ᑎᑎᕋᓚᐅᕋᔅᓰᓛᒃ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᐃᓛᓐᓂᒃᑯᑦ ᑕᐃᒪᐃᓚᐅᖃᑦᑕᖅᑐᒍ
ᑕᐃᒪᐃᒐᔪᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᑕ. ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖅ
ᐱᔭᕇᖅᑕᐅᓕᖅᑎᒡᓗᒍ ᐃᓱᒫᓘᑎᒃᓴᓂᒃ ᐱᑕᖃᓗᐊᖅᐸᑦ
ᐱᔾᔪᑎᓕᖕᓂᒃ ᐊᑦᑕᓇᐅᑎᒋᔭᐅᔪᓐᓇᖅᑐ ᐅᕙᓐᓂ ᐃᓛ
ᐅᕙᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓂ ᓱᕈᓯᑦᑎᓐᓄᑦ
ᐊᑦᑕᓇᐅᑎᒃᓴᐃᑦ ᑕᒪᔾᔭᐅᓗᐊᕐᒪᑕ
ᑎᑎᕋᐅᓯᕆᓕᓚᐅᖅᓯᒪᔭᕗᑦ ᒥᓂᔅᑕᒧᑦ ᑐᖏᓕᖏᓐᓄᓪᓗ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖅ ᑕᒪᓐᓇ
ᐃᓱᓕᑕᐅᓚᐅᓐᖏᒃᑲᓗᐊᖅᑎᒡᓗᒍ. ᐅᓗᕆᐊᓇᓗᐊᕐᓂᖓ
ᐱᒡᔪᑎᒋᒡᓗᒍ ᑎᑎᕋᖅᐸᒌᓚᐅᖅᓯᒪᔪᒍᑦ ᑖᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᓕᕆᕝᕕᖕᓄᓪᓗ ᑕᑯᓯᒪᔭᕗᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ.
ᖁᔭᓐᓇᒦᓪᓗ ᑭᐅᒐᕕᑦ. 10-ᒥᓂᔅ
ᓄᖅᑲᖓᓚᐅᑲᓐᓂᐊᖅᐳᒍᑦ ᐅᑎᖅᑎᐊᕐᓂᐊᕆᕗᒍᑦ.
ᖁᔭᓐᓇᒦᒃ.
>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᑦ 10:42ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
11:01ᒥ
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Chairman: Thank you, everyone. We
will continue along with the paragraphby-paragraph review of the 2013 Report
of the Auditor General of Canada to the
Legislative Assembly of Nunavut –
Education in Nunavut. We are now on
paragraphs 22 through 30. Do you have
any questions or comments? Mr. Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᑕᒪᔅᓯ.
ᑲᔪᓯᒋᐊᓕᖅᑕ ᑖᒃᑯᐊ ᑎᑎᕋᖅᓯᒪᓂᖏᑦ ᕿᒥᕐᕈᐊᕐᓗᑎᒍ.
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 2013-ᖑᑎᒡᓗᒍ
ᐅᓂᒃᑳᓕᐊᒥᓂᖏᑦ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ ᓄᓇᕘᒥ
ᐱᓪᓗᒍ. 22-ᒥᑦ 30-ᒨᓕᖅᑐᒍᑦ. ᐊᐱᖅᑯᑎᒃᓴᓖᑦ? ᒥᔅᑕ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. I have a question on
paragraph 23, perhaps to the Deputy
Minister of Education. Paragraph 23
states that “A working group was formed
in 2009” to oversee the implementation
of the Education Act. Can you provide an
update on the current status of the
working group? Thank you, Mr.
Chairman.

ᐃᓄᒃ: ᐅᕙᓂ 23-ᒥ ᐊᐱᕆᔪᒪᓪᓗᖓ. ᐃᒻᒪᖄ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒥᓂᔅᑕᒧᑦ ᑐᖓᓕᕐᒧᑦ. ᐅᓇ 23
ᑎᑎᕋᖅᓯᒪᔪᖅ ᐅᖃᖅᓯᒪᖕᒪᑦ ᑖᒃᑯᐊᒎᖅ ᑎᒥᐅᔪᑦ ᐃᓛᒃ
ᐱᓕᕆᖃᑎᒌᖑᓂᐊᖅᑐᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᓯᒪᖕᒪᑕ 2009-ᒥ
ᑖᒃᓱᒥᖓ ᒪᓕᒐᕐᒥᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᑦ
ᐱᓕᕆᔨᐅᓂᐊᖅᑐᑦ. ᐅᖃᐅᑎᔪᓐᓇᖅᐱᑎᒎᑦ ᐅᓪᓗᒥᒧᑦ
ᑎᑭᖦᖢᒍ ᑭᓱᓕᕆᓯᒪᕙᑦ ᑖᒃᑯᐊ
ᐱᓕᕆᖃᑎᒌᖑᓂᐊᖅᓯᒪᔪᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. In 2009, we made some
plans for everything that needed to be
created like policies and support, and
resources for committees, DEAs, and
principals. We outlined all of those in the
working group. I am the chairperson of
the working group. My staff from
different departments are in the working
group. Our policy department is involved
as well. We worked on those and made
some plans as to what needed to be
created. We have started working on the
priorities. As I stated, we have started
working on the consultation documents.
We created that.
Initially, we hired someone under
contract to help guide us with the
implementation. We employed that
person for two years. After that person
stopped working, he or she was replaced
by a teacher. Up to now, that position has

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 2009-ᖑᑎᓪᓗᒍ,
ᑕᐃᔅᓱᒪᓂ ᐸᕐᓇᐅᑎᓕᐅᓚᐅᖅᓯᒪᔪᒍᑦ ᑭᓱᓕᒫᑦᑎᐊᑦ
ᓴᖅᑭᕆᐊᓖᑦ ᒪᓕᒐᕋᓛᑦ ᐊᒻᒪ ᐃᑲᔫᑎᐅᒐᔭᖅᑐᑦ
ᒪᓕᒐᕋᓛᓄᑦ ᓴᖅᑭᑕᐅᔭᕆᐊᖃᖅᑐᑦ ᓲᕐᓗ ᐃᑲᔪᕈᑏᑦ
ᑲᑎᒪᔨᓄᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ
ᑕᒪᒃᑯᐊᓕᒫᑦ ᓇᓗᓇᐃᖅᑐᑦᑎᐊᓚᐅᖅᓯᒪᔭᕗᑦ ᐊᒻᒪ ᑖᓐᓇ
ᑲᑎᒪᔨᐅᓂᕗᑦ ᓲᕐᓗ, ᐅᕙᖓ ᐃᒃᓯᕙᐅᑕᕆᔭᐅᒡᓗᖓ ᐊᒻᒪ
ᐃᖅᑲᓇᐃᔭᖅᑎᒃᑲ ᐊᕕᑦᑐᖅᓯᒪᔪᓐᓃᓐᖔᖓᔪ
ᐊᖓᔪᖅᑳᒡᒍᑏᑦ ᑕᐃᑲᓂ ᐊᒻᒪᓗ ᐊᑐᐊᒐᓕᕆᔨᑦᑎᓐᓂ
ᐃᓚᐅᓪᓗᑎᑦ ᑖᒃᑯᐊ ᐱᓕᕇᓐᓇᖃᑦᑕᓚᐅᖅᑕᕗᑦ
ᐸᕐᓇᐅᑎᓕᐅᓚᐅᖅᑐᑕ. ᑕᒪᒃᑯᐊ ᓴᓇᔭᐅᔭᕆᐊᓖᑦ
ᓯᕗᓪᓕᐅᔾᔭᐅᔭᕆᐊᖃᕐᓂᖅᐹᑦ
ᐱᓕᕆᐊᕆᕙᓪᓕᐊᓕᖅᑐᑎᒍ ᓲᕐᓗ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ consultation documents
ᐃᑲᔫᑕᐅᒐᔭᖅᑐᑦ ᑕᒪᒃᑯᐊᕈᔪᐃᑦ ᓴᖅᑭᓚᐅᖅᓯᒪᔭᕗᑦ.
ᓯᕗᓪᓕᖅᐹᒥ ᑕᐃᔅᓱᒪᓂ,
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓚᐅᑲᓚᐅᖅᓯᒪᔪᒍ contract-ᖑᔪᒥ
ᐃᑲᔪᖅᑎᐅᓂᐊᖅᑐᒥᑦ ᑖᔅᓱᒧᖓ
ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᓂᖓᓐᓄᑦ.
ᑐᑭᒧᐊᖅᑎᑦᑎᔨᐅᓂᐊᖅᑐᒥᑦ ᐊᕐᕌᒎᓐᓂᑦ ᒪᕐᕉᓐᓂᒃ ᑖᓐᓇ
ᐃᖅᑲᓇᐃᔭᖅᑎᒋᓚᐅᖅᓯᒪᓪᓗᑎᒃᑯᑦ ᑕᐃᓐᓇ ᓄᖅᑲᕐᒪᑦ
ᐊᓯᖔᖓᓐᓂ ᐃᓕᓴᐃᔨᒥᑦ ᐃᓇᖏᑦᑕᐅᓪᓗᓂ. ᑭᓯᐊᓂ
ᐅᓪᓗᒥᒧᑦ ᑎᑭᑦᑐᒍ ᑖᓐᓇ
ᐃᓐᓄᒍᓐᓇᐃᓕᐅᖅᑲᓯᒪᔪᖅ ᑖᓐᓇ ᓲᕐᓗ
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been vacant. It would be our writer who
would also plan on what needs to be met
about. We have advertised for this
position, but it’s still vacant. The work
that is being done right now is being done
by our staff on top of their other
responsibilities. That’s one of the reasons
why we have fallen behind on the
implementation of the Act. Thank you,
Mr. Chairman.

ᑎᑎᕋᖅᑎᒋᒐᔭᖅᑕᕗᑦ ᐊᒻᒪ ᑭᓱᑦ ᐸᕐᓇᐅᑎᒥᑦ
ᑲᑎᒪᔾᔪᑎᒋᔭᕆᐊᖃᕐᒪᖔᑦᑎᒍ ᑖᓐᓇ
ᐱᖓᓱᐃᖅᓱᖅᖢᒍᖃᐃ ᐃᖅᑲᓇᐃᔮᒃᓴᐅᓪᓗᓂ
ᓴᖅᑭᑎᓯᒪᓕᖅᑕᕗᑦ ᐃᓐᓄᓚᐅᖅᓯᒪᒐᓂ ᒫᓐᓇ ᓱᓕ
ᓴᖅᑭᔮᖅᑐᖅ ᐃᓐᓄᒐᓱᑦᑐᖅ. ᒫᓐᓇ ᑖᒃᑯᐊ ᐱᓕᕆᐊᖑᔪᑦ
ᓲᕐᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑕ ᐃᖅᑲᓇᐃᔮᖏᑕ ᖄᖓᒍᒃᑲᓐᓂ
ᐱᓕᕆᐊᕆᔭᐅᖏᓐᓇᖅᑐᑦ ᑖᓐᓇ ᐱᔾᔪᑎᒋᓗᐊᖅᖢᑎᒃᑯᑦ
ᑖᒃᓱᒥᖓ ᐸᕐᓇᐅᑎᒥᒃ ᐊᒻᒪ ᑖᓐᓇ ᐊᑐᐊᒐᐅᑉ
ᐊᑐᓕᖅᑎᑕᐅᓂᖓᓂ ᐊᓐᖑᑎᓯᒪᓐᖏᑦᑐᒍᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. Also on page 9, in
paragraph 25, it states that “The
Department of Education received
funding of approximately $17.5 million
up until 31 March 2012 to help with
implementation of the Act.” It also states
that “Senior officials informed us that
they believed the financial resources were
adequate for doing what was needed
under the plan…” Please help us
understand exactly what the $17.5
million was used for. Thank you, Mr.
Chairman.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᑦᑕᐅᖅ ᑕᕝᕙᓂ
ᒪᒃᐱᖅᑐᕋᖓᓂ 9, ᑎᑎᕋᖅᓯᒪᓂᖓ 25. ᑖᒃᑯᐊ
ᖃᐅᔨᓴᖅᑏᑦ ᐅᖃᖅᓯᒪᒻᒪᑕ, “ᑕᐃᔅᓱᒪᓂ ᐃᓛᒃ ᑕᒪᓐᓇ
ᐊᑐᓕᖅᑎᑕᐅᔾᔪᑎᔅᓴᖓᓄᑦ ᑮᓇᐅᔭᑦ $17.5 ᒥᓕᐊᓐᓂᒃ
ᑐᓂᔭᐅᓚᐅᖅᓯᒪᒻᒪᑦ ᐱᓕᕆᕝᕕᓯ ᐊᑐᓕᖅᑎᑦᑎᓇᓱᓐᓂᕐᒧᑦ
ᐱᖁᔭᒥᒃ ᐊᑐᖅᑕᐅᓂᐊᖅᑐᒧᑦ.” ᑕᕝᕙᓂᓗ ᑎᑎᕋᖅᓯᒪᒻᒪᑕ
ᑖᒃᑯᐊᒎᖅ ᐃᖅᑲᓇᐃᔭᖅᑎᒻᒪᕆᑦᑎᑦ ᐊᖓᔪᖅᑲᐅᑕᐅᓂᖏᑦ
ᐅᖃᖅᓯᒪᒻᒪᑕ ᑕᒪᓐᓇ ᑮᓇᐅᔭᖅ
ᓈᒻᒪᑦᑐᕕᓂᐅᓯᒪᓂᖓᓂᒃ ᑕᒪᑐᒧᖓ
ᐊᑐᖅᑕᐅᓇᓱᐊᖅᑎᓪᓗᒍ. ᑐᑭᓯᑎᓚᐅᖅᑎᒍᑦ ᑖᓐᓇ $17.5
ᒥᓕᐊᓐ ᑭᓱᓪᓚᑦᑖᒧᑦ ᐊᑐᖅᑕᐅᓚᐅᖅᐸ
ᑭᓱᓕᕆᔾᔪᑕᐅᓪᓗᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. That funding was directed
to the schools. Like I said, the $1.6
million that I mentioned was for the
elders’ work. The other $1.6 million was
for preschool and child care.
The Act states that we have to use the
student-educator ratio. Following the
number of students, it’s based on the
number of students and this is how many
staff we’re supposed to have for so many
students. I believe that we hired around
60 new staff members for the schools. As

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ ᑮᓇᐅᔭᐃᑦ
ᐊᑐᓗᐊᓐᖑᐊᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᑐᕌᖓᓪᓗᑎᑦ
ᓲᕐᓗ ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ ᑮᓇᐅᔭᐃᑦ $1.6
ᒥᓕᐊᓐ ᐃᓐᓇᕐᓄᑦ ᐃᓄᒃᓯᐅᑎᓕᕆᔩᑦ. ᑖᓐᓇ $1.6
ᒥᓕᐊᓐᖑᑕᓚᐅᖅᑯ ᐊᒻᒪ ᐃᓚᖓ $1.6 ᒥᓕᐊᓐ
ᓱᕈᓯᓛᓕᕆᓂᕐᒧᑦ.
ᑖᒃᑯᓄᖓᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᑲᑎᒪᔨᕋᓛᖏᓐᓄᑦ ᐊᑦᑐᐊᓚᐅᖅᑐᖅ ᐊᒻᒪ ᑕᐃᓐᓇ ᓄᑖᖅ
ᐊᑐᐊᒐᖅ ᐃᓛᒃ ᑖᓐᓇ ᐱᖁᔭᖅ ᐅᖃᖅᓯᒪᒻᒪᑦ Student
Educator Ratio-ᒥᒃ ᐊᑐᕆᐊᖃᕋᑦᑕ ᓲᕐᓗ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᒥᓲᓂᖏᑦ ᒪᓕᓪᓗᒋᑦ ᐃᒪᓐᓇᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕆᐊᖃᖅᐳᒍᑦ. ᐊᒥᓱᑲᓪᓚᓐᓂᒃ ᐃᒻᒪᖃ
60-ᖂᖅᖢᑎᒃ ᓄᑖᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓚᐅᖅᓯᒪᔪᒍᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᑐᕌᖓᓪᓗᑎᑦ.
ᐊᒻᒪᓗ $820,000 ᐊᑐᖅᖢᑎᑦ Attendance and
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well, $820,000 was used for attendance
and student conduct. These were
implemented by the DEAs.
We can give you a detailed account of
that at a later date. However, the money
was mainly for the schools and the DEAs
and we hired our own staff as well, for
example, for curriculum development.
We also introduced funding available for
good relationships or working together
initiatives, as well as for language arts.
That’s mainly what the money was used
for. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.

Student Conduct-ᒧᑦ ᑖᒃᑯᐊᑦᑕᐅᖅ DEA-ᓄᑦ
ᐊᑐᓕᖅᑎᑕᐅᓯᒪᔪᑦ.
ᑖᒃᑯᐊ ᐃᒻᒪᖃ ᓇᓗᓇᐃᖅᑎᓯᒪᑦᑎᐊᖅᑐᓂ ᑖᒃᑯᓄᖓ
ᐃᓕᔅᓯᓐᓄᒃ ᑲᑎᒪᔨᓄᑦ ᑐᓂᓯᔪᓐᓇᓛᖅᑐᖓ ᑎᑎᖅᑲᑎᒍᑦ
ᑭᓯᐊᓂ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᑕᐃᒃᑯᐊ ᑮᓇᐅᔭᐃᑦ
ᑐᕌᖓᓗᐊᓐᖑᐊᓚᐅᖅᑐᑦ ᐊᒻᒪ ᓇᒻᒥᓂᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᑐᑕ Curriculum-ᓕᕆᔨᐅᓂᐊᖅᑐᓂᒃ
ᓲᕐᓗ ᑕᐃᒃᑯᓂᖓ ᓴᓇᒐᔭᖅᑐᓂᒃ ᐊᒻᒪᓗ ᑮᓇᐅᔭᐃᑦ
ᐊᑐᐃᓐᓇᕈᐃᑎᑦᑎᓚᐅᕆᓪᓗᑕᑦᑕᐅᖅ ᑲᑎᒪᔨᕋᓛᓄᑦ
ᑕᐃᒃᑯᐊ ᐃᓅᖃᑎᒌᑦᑎᐊᓂᕐᒧᑦ ᐊᒻᒪᓗ ᖃᓄᖅ
ᖃᓄᐃᑦᑐᒥᒃ ᐊᑐᕐᓂᐊᕐᒪᖔᑎ ᐅᖃᐅᓯᓕᕆᓂᖅ
ᐱᔾᔪᑎᒋᓪᓗᒍ. ᑕᒪᒃᑯᐊ ᑕᕝᕙ ᑮᓇᐅᔭᐃᑦ
ᐊᑐᖅᓯᒪᓗᐊᓐᖑᐊᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. Also along the same lines,
the implementation of the Act is ongoing,
it will be ongoing, and it’s going to need
financing. I know that. Don’t expect any
more money, but if you do get more
money for the purpose of
implementation, what would you use that
extra money for if you were able to get
more money? Thank you, Mr. Chairman.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᔅᓱᒧᖓ ᓱᓕ. ᑕᒪᓐᓇ
ᐱᖁᔭᐅᑉ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓇᓱᖕᓂᖓ ᓱᓕ
ᑲᔪᓯᕙᓪᓕᐊᖏᓐᓇᕐᒪᑦ ᑲᔪᓰᓐᓇᕐᓂᐊᖅᖢᓂᓗ
ᑮᓇᐅᔭᖅᑐᕆᐊᖃᐃᓐᓇᐅᔭᕐᓂᐊᖅᖢᓂᓗ ᖃᐅᔨᒪᒐᒪ.
ᓂᕆᐅᓕᖅᑕᐃᓕᑦᑎᐊᕆᑦ ᑮᓇᐅᔭᒥᒃ
ᐱᒃᑲᓂᕐᓂᐊᕐᒪᖔᖅᐱᑦ ᑭᓯᐊᓂ
ᑮᓇᐅᔭᖅᑖᒃᑲᓐᓂᕈᓐᓇᕐᓂᕈᔅᓯ ᑕᒪᑐᒧᖓ
ᐊᑐᓕᖅᑎᑦᑎᓇᓱᐊᕐᓂᕐᒧᑦ ᑭᓱᒧᑦ ᑮᓇᐅᔭᑦ
ᐊᑐᕋᔭᖅᐱᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. When the Act was being
reviewed, we were asked to produce a
document. If we’re going to implement
the Act properly, we have to explain what
resources are needed. The first thought I
would have is that we need more staff
that will support the DEAs in the
communities and other documentation
that needs to be done to support
education. They still need to be created.
Work is ongoing to create these
documents. Along the sidelines, all the
work has been continuing and they

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ ᐱᖁᔭᖅ
ᕿᒥᕐᕈᐊᖅᑕᐅᓕᖅᑲᑦ ᑎᓕᔭᐅᓯᒪᔪᒍᑦ ᑎᑎᖅᑲᒥᒃ
ᑐᓂᓯᖁᔭᐅᓪᓗᑕ ᑖᓐᓇ ᐸᕐᓇᐅᑎ
ᐊᑐᓕᖅᑎᑦᑎᐊᕐᓂᐊᕈᑦᑎᒍ ᑭᓱᓂᒃ
ᓇᓗᓇᐃᕆᔭᕆᐊᖃᖅᐱᑕ ᐃᑲᔫᑎᐅᒐᔭᖅᑐᓂᒃ ᓲᕐᓗ
ᓯᕗᓪᓕᖅᐹᒥ ᐃᓱᒪᑲᐅᑎᒋᒐᔭᖅᑐᖓ
ᐃᖅᑲᓇᐃᔭᖅᑎᑲᓐᓂᕐᒥᒃ ᐃᑲᔪᖅᑐᐃᓂᐊᖅᑐᓂ ᑲᑎᒪᔨᓂᒃ
ᓄᓇᓕᓐᓃᑦᑐᓂᒃ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᑭᓱᑐᐃᓐᓇᐃᑦ
ᑎᑎᖅᑲᐃᑦ ᐃᑲᔫᑎᑦ ᑕᒪᒃᑯᐊ ᓴᖅᑭᑲᓐᓂᕆᐊᖃᕐᒪᑕ
ᐱᓕᕆᐊᕆᔭᐅᓯᒪᐃᓐᓇᕐᒪᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓐᓄᑦ. ᒫᓐᓇ
ᓲᕐᓗ ᑭᐳᖓᑕ ᓴᓂᕌᓂ ᐱᓕᕆᐊᕆᔭᐅᕙᓪᓕᐊᖑᔭᖅᖢᑎᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᖃᐅᔨᓴᖅᖢᑎᑦ ᑲᑎᒪᔨᕋᓛᓂᒃ
ᐃᑲᔪᖅᑐᐃᓪᓗᑎᒃ. ᐃᒪᓐᓇ ᐱᓕᕇᓐᓇᕐᒪᑕ
ᓴᖅᑭᑎᒃᓯᔪᓐᓇᕈᒪ ᑕᒪᒃᑯᐊ ᑕᕝᕙ ᑕᑯᔪᒪᒐᔭᖅᑕᒃᑲ
ᐃᑲᔫᑎᐅᒐᔭᖅᑐᑦ ᑖᓐᓇ ᐱᖁᔭᖅ ᐊᑐᓕᖅᑎᑕᐅᒐᓱᒃᓗᓂ.
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support the work of the DEAs. If I could
create those, that is what I would want to
create, things that would support the
implementation of the Act.
If the Inuktitut and English languages are
reviewed, then we will have to introduce
some more ideas as to how we can have
more Inuktitut-speaking staff in our
schools. We would also like to see “Stay
in School” programs, leadership
programs that are for our students,
literacy programs, and training our staff
so that we can balance literacy in our
workplace. We have to train our staff
properly on these things and also on
research. We need more trained Inuktitutspeaking teachers. That’s what we’re
looking at for the future. Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. I
have no more names on my list. Mr.
Sammurtok.
Mr. Sammurtok (interpretation): My
question is for the Department of
Education, just to add to Mr. Enook’s
questions. (interpretation ends) Of the 60
employees, how many of these were
hired at headquarters and how many in
the communities? (interpretation) How
many of them were aboriginal people and
how many of them were Inuit? Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Sammurtok.
We’re delving into O&M, away from the
report a little bit, but I’ll allow Ms. Okpik
to respond to that.
Ms. Okpik: Thank you, Mr. Chairman.
Within the legislation, it states that we
have to have a student-educator ratio
which has to be better than the national
level. When the Education Act came into

ᑭᓯᐊᓂ ᑕᒪᓐᓇ ᐃᓄᒃᑎᑐᑦᓗ ᖃᓪᓗᓈᑎᑐᑦᓗ ᐅᖃᐅᓯᖅ
ᕿᒥᕐᕈᔭᐅᓕᖅᐸᑦ ᖃᓄᖅᑑᕈᑎᒃᓴᑲᓐᓂᕐᓂᒃ
ᓴᖅᑭᔮᖅᑎᒃᓯᔭᕆᐊᖃᓐᓂᐊᖅᑐᒍᑦ ᖃᓄᖅ ᐃᓄᒃᑎᑑᓲᓂᒃ
ᐃᑲᔪᖅᑎᐅᔪᓐᓇᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᒃᑕ ᐃᓗᐊᓂ ᖃᓄᖅ
ᑖᓐᓇ ᐊᖅᑭᐅᒪᒍᓐᓇᕐᒪᖔᑦ ᐊᒻᒪᓗ ᒪᑯᐊ
ᑕᑯᔪᒥᓇᐅᒐᓗᐊᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒥᑦ
ᓄᖅᑲᑦᑕᐃᓕᒪᑦᓯᐊᕐᓂᖅ. ᕗᑲᑕᖅᑎᐅᓂᕐᒥᑦ ᐱᓕᒻᒪᓴᕐᓂᖅ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᒃᑎᓐᓄᑦ ᑐᕌᖓᓗᐊᖅᑐᑦ.
ᐅᖃᓕᒫᕆᐅᖅᓴᓂᖅ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓂᖅ ᐅᕙᒍᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᒃ ᑐᑭᓕᐊᕈᓐᓇᕐᓂᐊᕋᑦ
ᑎᑎᕋᕈᓐᓇᓂᕐᒥᒃ ᐃᖅᑲᓇᐃᔭᕐᕕᑦᑎᓐᓂ.
ᐊᑐᕐᓚᒃᑖᕐᓂᐊᕋᑦᑎᒍ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᐊᕆᐊᖃᖅᑕᕗᑦ ᐊᒻᒪ ᖃᐅᔨᓴᕐᓂᕐᒥᑦ.
ᑕᒪᒃᑯᐊ ᑕᕝᕙ ᐊᒻᒪᓗ ᐃᓄᒃᑎᑑᓲᓂᒃ ᐃᓕᓐᓂᐊᖅᓯᒪᔪᓂᒃ
ᐱᒃᑲᓐᓂᕈᒪᓪᓗᑕ. ᑕᒪᔾᔭ ᑕᕝᕙ ᑕᑯᓐᓇᓐᖑᐊᖅᑕᕗᑦ
ᓯᕗᓂᕐᒧᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒫᓐᓇ
ᐊᑎᖃᑎᖃᕈᓐᓃᕋᒪ. ᒥᔅᑕ ᓴᒻᒧᖅᑑᖅ.

ᓴᒻᒧᖅᑐᖅ: ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦ ᐊᐱᖅᓲᑎᒋᓂᐊᖅᑕᕋ.
ᐃᓄᒃ ᐊᐱᖅᓱᑎᒋᖅᑲᐅᔭᖓᓂᒃ
ᐃᓚᒋᐊᕈᑎᒋᑐᐃᓐᓇᕐᒥᔭᕋ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
60ᑎᐅᒪᑕᒎᖅ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ. ᖃᑦᓯ ᐃᖃᓇᐃᔭᖅᑏᑦ
ᐃᖅᑲᓇᐃᔮᖅᑎᑕᐅᓐᓂᖃᑦ ᐊᖓᔪᖅᑳᖃᕐᕕᓯᓐᓂ ᐊᒻᒪ
ᖃᑦᓯᑦ ᐃᖅᑲᓇᐃᔮᖅᑖᖅᑎᑕᐅᓐᓂᖃᑦ ᓄᓇᓕᖕᓂ?
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖃᑉᓯᐅᓚᐅᖅᐸᑦ ᓄᓇᖃᖅᑳᖅᓯᒪᔪᑦ
ᐊᒻᒪ ᐃᓄᓪᓚᑦᑖᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᒻᒧᖅᑑᖅ.
ᑖᓐᓇ ᐊᐅᓚᒍᑎᓂ ᐱᔾᔪᑎᖃᓗᐊᖅᑐᒐᓗᐊᖅ
ᐊᐱᕆᑦᑎᑦᓯᐊᒻᒪᕆᑭᑦᑭᑦ. ᒥᔅ ᐅᒃᐱᒃ ᐱᕕᖃᖅᑎᓐᓂᐊᖅᑕᕋ
ᑭᐅᔪᓐᓇᖁᓪᓗᒍ ᑖᑦᓱᒧᖓ.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᕝᕙᓂ
ᒪᓕᒐᓕᐊᖑᓯᒪᔪᓂ ᐅᖃᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐊᒥᓲᑉᐸᑕ ᐃᒪᓐᓇᓂᒃ ᐃᓕᓴᐃᓕᖃᕆᐊᓖᑦ. ᑕᐃᔭᐅᓯᒪᔪᖅ
ᑲᓇᑕᓕᒫᒥ. ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖅ
ᐊᑐᓕᖅᑎᑕᐅᒻᒪᑦ ᖃᐅᔨᒪᒐᑦᑕᓗ ᖃᑦᓯᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖃᒻᒪᖓᑦᑕ ᑕᐃᒪᓕ 60ᓂᒃ
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force and we determined the number of
students that we had, it meant an infusion
of about 60 additional teachers. The
majority of the positions that went in
went into schools. I can’t say right now
how many were Inuktitut-speaking or
not. We would have to go back into some
historical data that would probably take a
bit of time.
Some positions were at the headquarters
level, but mostly in the Curriculum
Division, to be able to develop
curriculum to support bilingual
education. Our major issue has been to be
able to staff the positions. It has been an
ongoing issue with us to staff positions at
the headquarters level. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
have no more names on my list. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. My first question will be to
the department on No. 26, “The Act and
its regulations set staggered dates for
implementation.” How far along is the
department on this?
Chairman: Thank you, Member from
Baker Lake. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
have 15 sets of regulations. To date, we
have completed the Consultation
Regulations, the Inclusive Education
Regulations, the Administration and
Finance Regulations, the Early
Childhood Education Regulations, the
Inuuqatigiitsiarniq Regulations, Bilingual
Education Regulations, the Dispute
Resolution Regulations, Registration and
Attendance Regulations, the DEA

ᐃᓕᓴᐃᓕᑖᒃᑲᓐᓂᕆᐊᖃᓕᓚᐅᖅᑐᒍᑦ ᑖᒃᑯᐊ
ᐊᒥᓲᓂᖅᓴᐃᑦ ᐃᖅᑲᓇᐃᔮᑦ ᐃᓕᓴᕕᑦᓄᑦ
ᐃᓕᐅᖅᑲᖅᐸᓚᐅᖅᑕᕗᑦ ᖃᑦᓯᑭᐊᖅ ᖃᐅᔨᒪᖏᑦᑕᑲ
ᐃᓄᒃᑎᑐᑦ ᐅᖃᓲᖑᓐᓂᕐᒪᖓᑕ. ᑕᐃᒃᑯᐊ ᑎᑎᕋᖅᓯᒪᔪᐃᑦ
ᕿᒥᕐᕈᐊᑲᓐᓂᖅᑳᕆᐊᖃᕋᔭᖅᑕᕗᑦ
ᑕᑯᒃᑕᐅᑎᒋᑦᓴᐅᒐᔭᖏᑦᑐᑦ.

ᐃᓚᖏᑦ ᐊᖓᔪᖅᑳᖃᕐᕕᓐᓄᑦ
ᐃᖅᑲᓇᐃᔮᖅᑖᖅᑎᑕᐅᕙᓚᐅᖅᑐᓐ ᐊᒻᒪ ᐃᓚᖏᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕈᓐᓇᖅᑐᑦ ᓂᕈᐊᖅᑕᐅᕙᓚᐅᕐᒥᔪᐃᑦ
ᒪᕐᕉᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓕᓐᓂᐊᕐᕈᑎᒃᓴᓕᐅᕈᓐᓇᖅᑐᑦ. ᑕᐃᒫᒃ
ᐃᓐᓄᒐᓱᐊᖅᐸᓚᐅᖅᑕᕗᑦ. ᑖᓐᓇ
ᐱᓕᕆᐊᕆᒐᓱᐊᖏᓐᓇᖅᑕᕘᓐ
ᐃᖅᑲᐃᔭᖅᑎᑖᕋᓱᐊᖏᓐᓇᖅᑐᑕ ᑕᕝᕙᓂ
ᐊᖓᔪᖅᑳᖃᕐᕕᑎᓐᓂ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒫᓐᓇ
ᐊᑎᓕᐅᖅᓯᒪᔪᖃᕈᓐᓂᖓᑦ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ ᑐᕋᖓᔪᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᑕᕝᕙᓂ ᓈᓴᐅᑎᖓᓂ 26
ᑕᕝᕙᓂ ᒪᑯᐊ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᐊᖓᑕᒎᖅ.
ᖃᓄᑎᒋᑕᐃᒪ ᐱᕙᓪᓕᐊᓯᒪᓕᖅᑭᓯ
ᐊᑐᓕᖅᑎᒃᓯᕙᓕᐊᓂᒃᓯᓐᓂᒃ?
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ
ᖃᒪᓂ’ᑐᐊᕐᒧᑦ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 16ᖑᒻᒪᑕ
ᑖᒃᑯᐊ ᒪᓕᒐᐃᓐ ᒫᓐᓇ ᐱᔭᕇᖅᓯᒪᓕᖅᑐᒍᑦ ᑖᒃᑯᐊ
ᖃᐅᔨᒋᐊᖃᑦᑕᓂᕐᒧᑦ ᐊᑐᐊᒐᐃᑦ, ᐱᖃᑕᐅᑎᓱᒧᑦ
ᐊᑐᐊᒐᐃᑦ, ᐊᓪᓚᕕᒃᒥ ᐊᐅᓚᑕᐅᓂᖏᓐᓄᑦ ᐊᑐᐊᒐᐃᑦ,
ᑮᓇᐅᔭᓕᕆᓂᕐᒧᑦ ᐊᑐᐊᒐᐃᑦ, ᐸᐃᕆᕕᒃᒧᑦᓗ ᐊᑐᐊᒐᐃᑦ
ᐊᒻᒪᑕᐅᖅ ᐃᓄᖃᑎᒋᑦᓯᐊᓂᕐᒧᑦ ᐊᑐᐊᒐᐃᑦ, ᐊᒻᒪ
ᐊᖃᕋᖃᑦᑕᐅᑎᖏᓐᓂᕐᒧᑦ ᐊᖅᑭᖃᑎᒋᓐᓂᕐᒧᑦ ᐊᑐᐊᒐᐃᑦ
ᐊᒻᒪᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕ
ᐊᐅᓚᑕᐅᓂᖏᓐᓄᑦ ᐊᑐᐊᒐᖏᓐ, ᐃᓕᓴᕕᐅᑉ
ᐅᓪᓗᖅᓯᐅᑎᖓᑕ ᒪᓕᒐᖏᑦ, ᐊᐅᓪᓛᖅᐸᓪᓕᐊᔪᓄᑦ
ᐊᑐᐊᒐᐃᑦ 2012-14-ᒧᑦ.
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Administration Regulations, the School
Calendar Regulations, and the
Transitional Regulations for 2012-14.
The outstanding ones that we have right
now are the Planning and Reporting
Regulations. We hope to do phase 1 of
the consultation in May of this year, and
then start to draft the regulations during
July/August 2014, the legal preparation
in August of 2014. The second phase of
the consultation will take place in
September 2014, and then the legal
revisions in November 2014, with a
targeted completion of 2014, and then the
drafting done by Justice after that.
I don’t know if you want me to read out
every single regulation. Out of the five
remaining, we hope to have all of them
completed by December 2016.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. I will now ask the Office of
the Auditor General. What specific
criteria did you use to analyze and
evaluate the components of the
department’s implementation plan?
Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. In terms of the
implementation plan, we looked at a
number of things. We looked at the
timeliness of the implementation. We
looked at the resources.
In terms of implementation overall, if

ᑖᒃᑯᐊ ᐱᔭᕇᖅᓯᒪᓐᖏᑦᑐᑦ ᐅᑯᐊᖑᕗᑦ ᐸᕐᓇᐃᓂᒧᑦ
ᐅᓂᒃᑳᖃᑦᑕᓂᕐᒧᑦ ᐊᑐᐊᒐᐃᑦ ᓯᕗᓪᓕᖅᐹᖓᓂ
ᖃᐅᔨᒋᐊᕐᓂᕐᒥᑦ ᒪᐃᒥ ᐱᔭᕇᕈᒪᓛᕋᓗᐊᖅᑐᒍ ᐊᒻᒪ
ᒪᓕᒐᔅᓴᓕᐅᓕᕐᓗᑕ ᔪᓚᐃᖑᓕᖅᑲᑦ 2014-ᒥ ᑕᐃᑲᓂ
ᐊᑐᐃᓐᓇᕈᖅᓴᐃᓗᑕ ᐋᒡᒌᓯᐅᓛᖅᑐᒧᑦ 2014-ᒧᑦ. ᑕᐃᒪᓕ
ᐊᐃᑉᐹᓂ ᖃᐅᔨᒋᐊᕐᓂᕗᑦ ᓰᑏᑉᐱᕆᒥ ᐊᑐᕋᔭᖅᑕᕗᑦ
2014-ᒥ ᐊᒻᒪ ᒪᓕᒐᖅᑎᒍᑦ ᕿᒥᕐᕈᔭᐅᓂᖓ 2014-ᒥ
ᐱᓕᕆᐊᖑᒃᑲᓐᓂᕋᔭᕐᒥᔪ. ᑕᕝᕙᓂ 2014-ᒥ
ᐱᔭᕇᖅᑕᐅᕕᖃᕋᓱᓪᓗᑎ.

ᐃᓛᒃᑯᑦ ᑖᒃᑯᐊ ᒪᓕᒐᐃᑦ
ᐅᖃᓕᒫᖅᑕᐃᓐᓈᓗᒋᓐᖏᑕᕋᓗᐊᒃᑲ ᑕᐃᒃᑯᐊ ᑕᓪᓕᒪᐃᑦ
ᐱᔭᕇᖅᑕᐅᓯᒪᓐᖏᓐᓂᕋᕋᑖᖅᑕᒃᑲ
ᐱᔭᕇᖅᑕᐅᓯᒪᖁᓛᖅᑕᕗᑦ ᑏᓰᑉᐱᕆ 2016ᖑᓚᐅᓐᖏᓐᓂᖓᓂ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᐅᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᒫᓐᓇ
ᐊᐱᖅᓱᕐᓂᐊᓕᖅᑕᒃᑲ ᑖᒃᑯᐊ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓃᓐᖔᖅᑐᐃᑦ. ᖃᓄᐃᑦᑐᓂᑦ
ᒪᓕᒐᕐᓂᑦ ᐊᑐᓚᐅᖅᐱᓯ ᕿᒥᕐᕈᓇᖅᑎᒡᓗᓯ
ᖃᐅᔨᓴᐃᑎᒡᓗᓯ ᑖᒃᑯᓂᖓ ᐃᓗᓕᕆᓂᐊᖅᑕᖏᓐᓂ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖏᓐᓂ ᐸᕐᓇᐅᑎᒋᔭᖏᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ? ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪᓕ
ᐱᒡᔪᑎᒋᒡᓗᒋᑦ ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓂᕐᒧᑦ ᐸᕐᓇᐅᑎ,
ᕿᒥᕐᕈᓇᓚᐅᖅᑐᒍᑦ ᐅᓄᑲᓪᓚᑦᑐᓂ, ᕿᒥᕐᕈᓇᓚᐅᖅᑐᒍᑦ
ᖃᖓᒃᑯᑦ ᑭᖑᕙᖅᓯᒪᑎᒋᒻᒪᖔᑕ ᐱᖁᑎᒋᔭᐅᔪᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕈᑎᐅᔪᑦ.
ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒥᑦ ᑕᒪᒃᑯᓇᓐᖓᓕᒫᖅ ᓈᓴᐅᑎᖓᓂ 23ᒥᑦ ᐅᖃᐅᓯᖃᖅᓯᒪᒐᑦᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐊᑐᓕᖅᑎᑦᑎᓚᐅᖅᓯᒪᒻᒪᑕ ᐋᖅᑭᒃᓯᒪᓂᐅᔪᒥᑦ
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you look at paragraph 23, we talked
about the fact that the department put in
place a structure to establish the plan.
They put in place a working group. In
paragraph 24, we look at the fact that
they identified priorities. In paragraph 25,
we mentioned the fact that they had
received funding. We looked at a number
of aspects of the implementation. Later
on, you can see in paragraphs 32 and 33
we talk about regulation development.
We looked at a number of different areas
in terms of assessing the implementation.
Chairman: Thank you, Mr. Ferguson.
Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. My questions are for Mr.
Ferguson. In paragraph 30, it says here
that progress has been made in some
areas. I think you referred to that a little
bit. I’m just wondering if you can explain
which areas did you find that progress
was made. Since we seem to be focusing
so much on what wasn’t, let’s take a look
at what progress we have made. Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. As I look at the whole report,
there were a number of things where I
would have said the department had
made some progress. I’ll go back to some
that I just mentioned and then I’ll add a
few more.
Again, paragraph 23 talks about the fact
that they did put in place a structure and
put in place a plan. In paragraph 24, we
said that they had identified priorities. In
paragraph 25, that they got $17.5 million
more in funding.

ᓴᖅᑭᑦᑎᔾᔪᑕᐅᓂᐊᖅᑐᓂᑦ ᐱᔭᕆᐊᑭᓪᓕᑎᑦᑎᔩᑦ
ᑲᑎᒪᔨᖏᓐᓂ. ᐊᒻᒪᓗᑦᑕᐅ 24-ᖑᑎᒡᓗᒍ
ᓇᓗᓇᐃᖅᖢᑎᒍ ᓯᕗᒡᓕᐅᒡᔭᐅᓯᒪᔪᑦ 25
ᓇᓗᓇᐃᖅᓯᓯᒪᔪᖅ ᑖᓐᓇ ᐱᓯᒪᓕᕐᓂᖏᓐᓂ
ᑮᓇᐅᔭᖅᑐᕈᑎᒃᓴᖏᓐᓂ. ᑕᒪᒃᑯᓂᖓ
ᐊᔾᔨᒌᓐᖏᕈᓘᔭᖅᑐᓂᑦ ᐱᒡᔪᑎᒋᔭᖏᓐᓂ
ᕿᒥᕐᕈᓇᓚᐅᖅᑐᒍᑦ ᐊᑐᓕᖅᑎᑦᑎᔾᔪᑕᐅᓂᐊᖅᑐᓂᑦ
ᓈᓴᐅᑎᖓ 32, 33-ᓗ ᐅᖃᐅᓯᖃᖅᑐᖅ ᒪᓕᒐᕋᓛᓂᑦ
ᓴᓇᖃᑦᑕᕐᓂᕐᒧᑦ. ᐊᔾᔨᒌᓐᖏᕈᓘᔭᖅᑐᕐᓗ
ᕿᒥᕐᕈᓇᓚᐅᖅᑕᕗᑦ ᖃᐅᔨᓴᐃᓪᓗᑕ ᑖᒃᑯᓂᖓ
ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓂᖏᓐᓂᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᓯᔅ
ᐊᕐᓇᒃᑲᖅ

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᐅᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᒃᑲ ᒥᔅᑕ ᕘᒍᓴᒻᒧᑦ ᑐᕌᖓᔪᑦ.
ᓈᓴᐅᑎᖓ 30-ᒥ ᐅᖃᖅᓯᒪᒻᒪᑦ ᐃᒪᓐᓇ,
ᐱᕙᓪᓕᐊᑎᑦᑎᓯᒪᑦᑎᐊᖅᑑᒐᓗᐊᑦ ᐃᓚᖏᓐᓂ
ᐅᖃᐅᓯᖃᖅᑰᖅᑐᑎᑦ ᐅᓂᒃᑳᒐᓛᒍᓐᓇᕐᒪᖔᖅᐱᑦ ᑭᓱᓂᑦ
ᓯᕗᒧᐊᑦᓯᐊᖅᓯᒪᔪᓂᑦ ᐃᔨᒋᓂᖅᓴᐅᖅᑰᔨᓚᐅᕋᑦᑕ
ᓯᕗᒧᐊᑦᓯᐊᖅᓯᒪᓐᖏᑦᑐᓂ ᕿᒥᕐᕈᓇᓚᐅᖅᑕ ᑭᓱᑦ
ᓯᕗᒧᐊᑦᓯᐊᖅᓯᒪᓚᐅᖅᐸᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᐅᑎ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᓖᒃ.
ᕿᒥᕐᕈᓇᖅᖢᒋᑦ ᑖᒃᑯᐊ ᐅᓂᒃᑳᓕᐊᕆᔭᐅᔪᐃᑦ
ᐃᓗᐃᑦᑑᓈᖅᖢᒋᑦ ᐅᓄᑲᒡᓚᑦᑐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓯᕗᒧᐊᑦᑎᐊᖅᑎᑦᑎᓯᒪᔪᑦ
ᐃᓚᖏᑦ ᐅᖃᐅᓯᕆᒃᑲᓐᓂᐊᕐᔪᕐᓗᒍ ᐃᓚᒋᐊᕐᓗᒋᓪᓗ.

23-ᒥᓕ, ᐅᖃᐅᓯᖃᖅᑐᖅ ᑖᓐᓇ ᐊᑐᓕᖅᑎᑦᑎᓯᒪᒻᒪᑕ
ᐋᖅᑭᒃᓯᒪᓂᐅᓂᕐᒥᑦ ᐊᒻᒪ ᐸᕐᓇᐅᑎᒥᑦ 24-ᒥᑦ
ᐅᖃᖅᓯᒪᒃᖤᕆᕗᖅ ᓇᓗᓇᐃᖅᓯᒪᓚᐅᖅᑐᑦ
ᓯᕗᓪᓕᐅᔾᔭᐅᓯᒪᔪᓂᑦ 25-ᒥ ᐅᖃᖅᓯᒪᒃᖤᕆᕗᖅ 17.5
ᒥᓕᐊᓂᑦ ᑐᓂᓯᓚᐅᖅᑐᑦ ᑮᓇᐅᔭᖅᑖᒃᑲᓐᓂᖅᖢᑎᒃ.

57

In paragraph 33, we talk about the fact
that they did start developing the
regulations. Although they had to revise
some of their timelines, they seem to be
on target with their existing timelines for
developing regulations.
In paragraph 35, we talk about they
provided training on many provisions of
the new Education Act since it came into
effect, such as training related to positive
school environments. They started to do
some training.
In paragraph 40, we talk about the fact
that they had the 10-year educator
training program in place.
In paragraph 48, we talk about the fact
that they did make some progress on
curriculum, again, although there is more
work to be done.
Going through the report, even though in
most areas we said that there still need to
be work done or they’re not as far along
as they need to be, I think you can see
that it is clear the department has been
working on the issue and they have been
making some progress in many of the
areas that we touched on.

33-ᒥ, ᐅᖃᐅᓯᖃᖅᖢᑎᒃ ᑖᒃᑯᐊ ᓴᓇᕙᓪᓕᐊᓕᓚᐅᕐᒪᑕ
ᒪᓕᒐᕋᓛᖏᓐᓂ ᐃᓚᖏᓪᓗ ᐋᖅᑭᒃᓯᔭᕆᐊᖃᓚᐅᖅᖢᑎᒃ
ᐋᖅᑭᒋᐊᕆᐊᖃᓚᐅᖅᖢᑎᒃ ᑕᒪᒃᑯᐊ ᒪᓕᒐᕋᓛᓂᑦ.

35-ᒥ, ᐅᖃᐅᓯᖃᖅᖢᑎᒃ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᑎᑦᑎᓚᐅᕐᒪᑕ
ᐅᓄᑲᓪᓚᒃᖢᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᔪᓄᑦ
ᐊᑦᑐᐊᓂᖃᖅᑐᓂᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᓇᓛᒎᖅᑐᒃᑯᑦ
ᐊᕙᑎᖃᑦᑎᐊᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᕈᓘᔭᓚᐅᖅᑐᐃ.

40-ᒥ, ᐅᖃᐅᓯᖃᖅᖢᑎᒃ ᑖᒃᑯᐊ ᐊᕐᕌᒍᓄᑦ ᖁᓕᓄᑦ
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔾᔪᑎᖏᓐᓄᑦ ᐱᓕᕆᔾᔪᑎᓂᒃ
ᐱᑕᖃᖅᖢᑎᒃ.
48-ᒥ ᐱᓕᕆᔾᔪᑎᒥ ᓈᓴᐅᑎᖓ
ᓯᕗᒧᐊᑦᑎᐊᖅᓯᒪᓪᓗᑎᒎᖅ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ
ᓴᓇᑎᓪᓗᒋᑦ ᑭᓯᐊᓂ
ᐃᖅᑲᓇᐃᔭᖅᑕᐅᑲᓐᓂᕆᐊᓕᐅᒐᓗᐊᑦ.

ᑭᓯᐊᓂᓕ ᑖᔅᓱᒧᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐅᓂᒃᑳᓕᐊᑦ ᑕᒪᒃᑯᐊ
ᕿᒥᕐᕈᓇᖅᖢᒋᑦ ᐅᖃᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᑕ ᓱᓕ
ᐃᖅᑲᓇᐃᔭᒃᑲᓐᓂᕆᐊᓖᑦ ᓱᓕ ᐊᕗᖓᐅᔨᓯᒪᓐᖏᑦᑐᒥᒃ
ᓯᕕᑭᑦᑐᕐᔫᒥᔪᒥᒃ ᐃᖅᑲᓇᐃᔭᖅᑕᐅᑲᑕᔅᓯᒪᓕᕐᒪᑕ
ᐱᔾᔪᑎᒋᔭᐅᔪᑦ ᑕᒻᒪᒃᑯᐊ ᓯᕗᒧᐊᑉᐸᓪᓕᐊᓯᒪᓪᓗᑎᓪᓗ
ᐅᓄᖅᑐᑲᓪᓚᓐᓂᒃ ᐅᖃᐅᓯᕆᕋᑖᖅᑕᑦᑎᓐᓂᒃ.

Chairman: Thank you, Mr. Ferguson.
Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᕘᒐᓴᓐ. ᒥᓯᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. It says in here that you “found
factors both within and outside the
Department’s control that have
constrained progress on implementing the
Act.” I’m just wondering if you can
elaborate on what factors… . I know that
hiring of bilingual teachers has been a big
factor, but what other factors played a
role in this? Thank you, Mr. Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᕆᒃᑲᓂᕐᓗᖓ ᑖᔅᓱᒧᖓ ᒥᔅᓵᓄᑦ. ᐅᖃᖅᓯᒪᒻᒪᑦ
ᐱᔾᔪᑎᓂᒎᖅ ᓇᓂᓯᓚᐅᕐᒪᑦ ᐃᓗᐊᓂ ᓯᓚᑖᓂᓗ
ᐊᐅᓚᑦᑐᓐᓇᖏᑕᖏᑕ ᐊᐅᓪᓚᑦᑐᓇᖅᑕᖏᑕᓗ
ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓇᓱᑦᑎᓪᓗᒋᑦ.
ᐅᓂᒃᑳᒐᓛᒃᑲᓐᓂᕈᓐᓇᕈᕕᑦ ᐱᔾᔪᑎᐅᔪᒥᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᓐᓂᖅ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐅᖃᓪᓚᒍᓐᓇᖅᑐᓂᒃ. ᑭᓱᓂᑦ ᐱᔾᔪᑎᖃᓚᐅᖅᐸᑦ ᑕᕝᕘᓇ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Ms. Angnakak.
Mr. Ferguson.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.

Mr. Ferguson: Thank you, Mr.
Chairman. The references to factors both
inside and outside the department’s
control, I think we have talked about
some of the ones outside the
department’s control quite a bit so far
over the course of yesterday and today,
whether it be the ability to hire bilingual
teachers. We talk in here about, and again
I think it was in 25, that it was a
challenge for the department to fill
positions, even at headquarters level.
Despite having the money, they’ve had
challenge filling some of those positions.
We have talked about the attendance
issue, again something outside of the
department’s control or very direct
control.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᓱᓖᓚᒃ
ᑕᐃᓯᓯᒪᔪᒍᑦ ᑕᒪᒃᑯᐊ ᐃᓗᐊᓂ ᐱᓕᕆᕕᐅᑉ ᓯᓚᑖᓂᓗ
ᐊᐅᓚᑕᖓᑕ ᐅᖃᐅᓯᕆᖅᑰᓚᐅᖅᑕᕗᑦ ᑕᐃᒃᑯᐊ
ᓯᓚᑖᓃᑦᑐᑦ ᐱᓕᕆᕕᐅᑉ ᐊᐅᓚᑦᑐᓐᓇᖏᑕᖏᑦ ᑕᒪᒃᑯᐊ
ᐃᒃᐸᔅᓴᖅ ᐅᓪᓗᒥᓗ ᐅᖃᐅᓯᕆᓚᐅᕋᑦᑎᒍ.
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕈᓐᓇᕐᒪᖔᕐᒥᒃ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐅᖃᓪᓚᒍᓐᓇᖅᑑᓐᓂᒃ ᐃᓕᓴᐃᔨᐅᔪᓂᒃ ᐊᒻᒪᓗᑦᑕᐅᖅ 25ᖑᖅᑰᖅᑐᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᒃᓱᕉᓴᓕᓚᐅᕐᒪᑕ
ᐊᖓᔪᖅᑳᒃᑯᕕᓐᓂ ᑮᓇᐅᔭᑭᖃᕋᓗᐊᖅᖢᑎᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕈᓐᓇᐃᓕᐅᖅᑲᖃᑦᑕᓚᐅᕐᒪᑕ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᕕᒻᒧᑦ ᐅᐸᑦᑎᐊᖃᑦᑕᖏᑕ ᐃᓕᓐᓂᐊᖅᑏᑦ.
ᑖᓐᓇ ᐱᓕᕆᕕᐅᑉ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓯᓚᑖᒍᑦ
ᐊᐅᓚᑦᑐᓐᓇᖏᒻᒪᒍ.

In terms of some of the factors, I think,
within the department’s control, I would
say some of the things that are
concerning are more when we talk about
external reporting. So paragraphs 72 and
73, the department having a requirement
to provide annual reports and that hasn’t
been done. That’s something that would
help the Legislative Assembly, for
example, understand where they are on
implementing. So I think that’s one thing.
In 72, we talk about the fact that there are
a number of reports that need to be
prepared and are collected but aren’t
always being used. If the data isn’t
needed, why are we collecting it or if the
data is useful, why are we not using it? I
think those talked to some of the things
that would be within their control that
would help them make progress. I think
we have talked quite a bit about some of
the things that are outside their control.

ᐃᓚᖏᑦ ᐱᔾᔪᑎᐅᔪᑦ, ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐊᐅᓚᑦᑐᓐᓇᖅᑕᖏᑕ ᐃᓗᐊᓃᑦᑐᑦ ᓲᕐᓗ ᐱᔾᔪᑎᖃᖅᑐᑦ
ᒪᑯᓂᖓ ᐅᖃᐅᓯᖃᖅᑎᓪᓗᑕ ᓲᕐᓗ
ᓯᓚᑎᖃᑎᓂᖔᖅᓯᒪᔪᓂᒃ ᐅᓂᒃᑳᓂᒃ 72-73,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᓂᒃ ᐅᓂᒃᑳᓂᒃ
ᓴᖅᑭᑦᑎᖃᑦᑕᕆᐊᖃᕐᒪᑕ. ᑕᐃᒪᓐᓇᐃᓚᐅᓐᖏᒪᓪᓗ
ᑕᒪᓐᓇ ᐃᑲᔪᖅᓯᓂᖃᓪᓚᕆᒃᑲᔭᖅᑐᖅ ᑲᑎᒪᔨᖏᓐᓂ
ᒪᓕᒐᓕᐅᖅᑎᐅᑉ ᐊᑐᓕᖅᑎᑦᑎᒐᓱᑦᑎᓪᓗᒋᑦ.

ᓈᓴᐅᑎᖓ 72 ᑖᒃᑯᐊ ᐅᖃᐅᓯᖃᖅᖢᑎᑦ ᐅᓄᑲᓪᓚᑦᑐᓂᑦ
ᐅᓂᒃᑳᓕᐅᕆᐊᖃᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᓚᖏᓪᓗ ᐊᑐᖅᑕᐅᖏᓐᓈᓗᖃᑦᑕᖏᒃᖢᑎᑦ. ᑖᒃᑯᐊ
ᓲᕐᓗ ᐊᑐᖅᑕᐅᔭᕆᐊᖃᓐᖏᑉᐸᑕ ᐅᓂᒃᑳᑦ ᖃᓄᐃᒻᒪᑦ
ᓄᐊᑉᐱᑎᒍ ᐊᒻᒪ ᐊᑑᑎᖃᖅᐸᑕ ᖃᓄᐃᒻᒪᑦ ᓄᐊᖏᐱᑎᒍ
ᑕᐃᒪᓐᓇ ᐃᑲᔪᖅᓯᔪᓐᓇᕋᔭᕐᒪᑕ ᐱᕙᓪᓕᐊᕚᓪᓕᖁᓪᓗᒋᑦ
ᐊᐅᓚᑦᑐᓐᓇᖏᑕ ᐃᓗᐊᓃᑦᑐᓂᒃ. ᖁᔭᓐᓇᒦᒃ.
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Chairman: Thank you, Mr. Ferguson. I
have no more names on my list. We will
move on to paragraph 31. Although I
believe we have covered a lot of the
content of this specific paragraph, I will
open it to questions. Mr Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ.
ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ ᐊᓯᐊᓅᓐᓂᐊᕋᒪ 31-ᒥ.
ᐅᓄᑲᓪᓚᑦᑐᓂᒃ ᑖᒃᑯᓂᖓ ᐅᖃᐅᓯᖃᕋᑖᕋᑦᑕ. ᒥᔅᑕ ᐃᓄᒃ
ᐊᐱᖅᑯᑎᔅᓴᑕᖃᕈᕕᑦ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. Let me ask a question on
paragraph 31 to the Office of the Auditor
General. (interpretation ends) Mr.
Ferguson, on page 10, paragraph 31, your
report provides an overview of the areas
covered by your audit. In paragraph 31, it
notes that the department underestimated
the level of effort required to implement
the Act. Can you provide two or three
specific examples of how the department
underestimated what was required to
implement the Act? (interpretation)
Thank you, Mr. Chairman.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᕝᕙᓂ 31-ᒥ
ᐊᐱᕆᓚᐅᕐᓚᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᕐᔪᐊᑉ
ᐱᓕᕆᕝᕕᖓᓄᑦ. (ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᒥᔅᑕ ᕘᒐᓴᓐ, ᒪᒃᐱᒐ
10-ᒥ ᑕᕝᕙᓂ ᓈᓴᐅᑎᖓ 31-ᒥ ᐅᖃᖅᓯᒪᒻᒪᑦ
ᐅᓂᒃᑳᖅᓯᒪᓪᓗᑎᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᖅᑕᓯᓐᓂᒃ
ᓈᓴᐅᑎᖓᓂ 31-ᒥ ᐅᖃᖅᓯᒪᒻᒪᑦ, ᐱᓕᕆᕕᒡᒎᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᖓᐅᑎᓗᐊᓚᐅᕐᓂᕐᒪᑦ
ᐊᑐᓕᖅᑎᑎᔾᔪᑎᔅᓴᐅᓂᐊᖅᑐᓂᒃ ᐱᖁᔭᕐᔪᐊᕐᒥ
ᐱᕕᔅᓴᖓᓂᒃ. ᐅᓂᒃᑳᕈᓐᓇᖅᐲᑦ ᒪᕐᕉᓐᓂᒃ ᐱᖓᓱᓂᓪᓗ
ᐆᒃᑑᑎᖃᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᓄᖅ
ᑐᖓᐅᑦᑎᓗᐊᕐᓂᕐᒪᖔᑕ
ᐊᑐᓕᖅᑎᑦᑎᔾᔪᑎᒋᔭᕆᐊᖃᖅᑕᕋᓗᐊᖓᓐᓂᒃ
ᐱᖁᔭᕐᔪᐊᕐᒥ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Enook. Mr.
Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. In paragraph 31, we say in the
second sentence, “For example, staff
members who were assigned
implementation tasks had to carry out
these duties in addition to their full-time
responsibilities.” I think that’s an
indication that for some of these tasks,
they needed to have been recognized as
these are really full-time jobs and
somebody needs to be dedicated to doing
these things as their primary
responsibility as opposed to something
that’s added to them on top of their other
responsibilities.
I think also we see throughout the whole
chapter some indications where, perhaps,
the amount of training that was going to
be required, whether it be on inclusive
education and whether it be training for

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅᑕ
ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᓖᒃ.
ᓈᓴᐅᑎᖓ 31-ᒥ ᐅᖃᖅᑐᒍᑦ ᑕᕝᕙᓂ ᑐᒡᓕᐊᓂ
ᐆᒃᑑᑎᒋᓪᓗᒍ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑕᐃᒃᑯᐊ
ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔮᖃᓚᐅᖅᑐᖅ
ᐱᓕᕆᐊᔅᓴᖃᖅᖢᑎᑦ ᐱᓕᕆᐊᔅᓴᒥᓐᓂᒃ
ᐱᓕᕆᖃᑦᑕᓚᐅᖅᑐᑦ ᐱᓕᕆᓪᓗᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᖏᓐᓇᖅᖢᑎᑦ ᐅᓪᓗᓕᒫᖅᓯᐅᑎᒋᓪᓗᒍ
ᑕᐃᒪᐃᓕᐅᖃᑦᑕᖅᖢᑎᑦ. ᑖᓐᓇ ᓇᓗᓇᐃᖅᓯᓯᒪᕗᖅ
ᐃᖅᑲᓇᐃᔮᔅᓴᓂᒃ ᐱᓕᕆᐊᔅᓴᐃᑦ
ᐃᓕᓴᕆᔭᐅᔭᕆᐊᖃᓚᐅᖅᑑᒐᓗᐊᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᐃᓐᓇᕆᐊᖃᖅᑐᖅ ᑖᒃᑯᓂᖓ
ᐊᐅᓘᔾᔨᔪᓂᒃ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒥᒃ. ᑖᓐᓇ
ᐱᓕᕆᐊᔅᓴᑐᐊᕆᓗᓂᐅᒃ ᐃᓚᒋᐊᓐᖏᖔᕐᓗᓂ
ᐃᖅᑲᓇᐃᔭᓕᕇᖅᑑᑉ ᐃᖅᑲᓇᐃᔭᒐᒃᓴᖓᑕ.

ᑕᐃᒪᓐᓇ ᑕᑯᓚᐅᕐᒥᔭᕗᑦ ᑕᕝᕙᓂ
ᓇᓗᓇᐃᖅᓯᔾᔪᑎᐅᖃᑦᑕᖅᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᑦᑎᐊᕆᐊᖃᖅᑎᓪᓗᒋᑦ ᑭᒃᑯᓕᒫᑦ
ᐃᓚᐅᑎᑕᐅᓂᖏᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐱᓕᒻᒪᓴᖅᑎᑦᑎᓂ
ᑲᑎᒪᔨᖏᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓄᓇᓕᓐᓂ.
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the district education authorities. Some of
those areas where I think perhaps that the
amount of training that was determined
that needed to be done was
underestimated.

ᑕᐃᒪᓐᓇᐃᑦᑐᓕᕆᖃᑦᑕᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑦᑎᐊᕆᐊᖃᕐᓂᖓ ᑐᖓᐅᑕᐅᓛᖅᑐᖅ
ᑕᒪᒃᑯᓂᖓ.
ᑕᕝᕙ ᑖᒃᑯᐊ ᐆᒃᑑᑎᒋᓗᒋᑦ ᐃᖅᑲᖅᑖᒃᑲᒃ.

I think those are the two examples that
come to my mind.
Chairman: Thank you, Mr. Ferguson.
Mr. Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Thank you, Mr. Ferguson.
I would like to direct a question for the
department, Ms. Okpik, and I would like
to ask a similar question. From your
perspective, what kinds of factors
contributed to underestimating the
amount of effort required to develop the
necessary tools to implement the Act?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
would be the first person to say that we
did totally underestimate the capacity that
we needed to implement this Education
Act. I think a lot of us were new at it,
with a new Act. We had a lot of our
existing staff, our superintendents, our
executive directors, and employees
within headquarters take on a lot of the
roles where there should have been fulltime people.
In addition to the Act and the regulation
development, for every regulation that is
developed, we have to look at policies
and procedures for the regulations, and
we have to look at standard operating
procedures, what kind of guidelines and
directives we need to do. We also felt,

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒐᓴᓐ. ᒥᔅᑕ
ᐃᓄᒃ.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ
ᕘᒐᓴᓐ. ᐊᒻᒪᑦᑕᐅᖅ ᒥᔅ ᐅᒃᐱᒃ ᐱᓕᕆᕝᕕᖕᓄᑦ ᑖᔅᓱᒪ
ᒥᒃᓵᓄᑦ ᐊᔾᔨᕐᓚᐅᔭᖓᓂᒃ ᐊᐱᕆᔪᒪᓪᓗᖓ. ᑭᓱᒥᒡᓕᑭᐊᖅ
ᐃᓕᔅᓯᓐᓂᒃ ᑕᐅᑐᒃᑕᔅᓯᒍᑦ ᑭᓱᒥᒡᓕᑭᐊᖅ ᐱᔾᔪᑎᖃᖅᖢᓯ
ᑖᔅᓱᒧᖓ ᐊᑲᐅᓈᓐᖏᓗᐊᖅᓯᒪᓇᓱᒋᕕᓯ ᑖᓐᓇ ᒪᓕᒐᖅ
ᐊᑐᓕᖅᑎᑕᐅᓇᓱᐊᕐᓂᖓᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓯᕗᓪᓕᖅᐹᒥ ᐅᖃᕈᓐᓇᖅᑐᖓ ᐄ ᐊᑕᖏᑦᑎᐊᖅᖢᒋᑦ
ᑖᒃᑯᐊ ᑐᖓᐅᑦᑎᓚᐅᖅᑕᕗᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᕆᐊᖃᖅᑕᑦᑕ ᐅᓄᕐᓂᕆᔭᖏᓐᓂᒃ
ᐊᑐᓕᖅᑎᑦᑎᔾᔪᑎᒋᓂᐊᕐᓗᒍ ᒪᓕᒐᕐᒥ.
ᓄᑖᖑᓚᐅᖅᓯᒪᒐᑦᑕ ᑕᐃᔅᓱᒪᓂ ᐱᖁᔭᕐᔪᐊᒥ ᓄᑖᒥᒃ
ᐱᓕᕆᐊᖃᓕᖅᖢᑕ ᐅᓄᖅᑐᑎᒍᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓚᐅᖅᓯᒪᒐᑦᑕ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ,
ᐊᖓᔪᖅᑲᐅᑏᑦ, ᑐᑭᒧᐊᑦᑎᑦᑎᔩᑦ, ᐊᐅᓪᓚᑦᑎᔩᑦ,
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ, ᐊᖓᔪᖅᑳᒃᑯᕕᒻᒥ ᐅᓄᖅᑐᐋᓗᓐᓂᒃ
ᑎᒍᓯᓚᐅᖅᓯᒪᒻᒪᑕ ᐃᖅᑲᓇᐃᔮᔅᓴᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᖏᓐᓇᕆᐊᖃᖅᑑᒐᓗᐊᓄᑦ ᐊᓯᐊᓄᑦ
ᑎᒍᔭᐅᔭᕆᐊᖃᓚᐅᖅᑑᒐᓗᐊᓄᑦ.

ᑖᓐᓇ ᐃᓚᒋᓪᓗᒍ ᒪᓕᒐᖅ ᐊᒻᒪᓗᑦᑕᐅᖅ ᒪᓕᒐᕋᓛᓂᒃ
ᓴᓇᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐊᑐᓂ ᒪᓕᒐᕋᓛᑦ ᓴᓇᔭᐅᔪᑦ
ᐊᑐᐊᒐᐃᑦ ᒪᓕᒐᐃᑦ ᕿᒥᕐᕈᓇᖅᑕᐅᔭᕆᐊᖃᕐᒪᑕ
ᒪᓕᒐᕋᓛᓄᑦ ᕿᒥᕐᕈᓇᓪᓗᑎᒍᓪᓗ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᑦ
ᐊᐅᓪᓚᑦᑎᔾᔪᑏᑦ ᑐᑭᒧᐊᒍᑏᑦ ᑎᓕᓯᔾᔪᑏᓪᓗ ᑕᒪᒃᑯᐊ
ᐱᓕᕆᔭᕆᐊᖃᕋᔭᕋᑦᑕ ᐃᒃᐱᒍᓱᓚᐅᕋᑦᑕ.
ᐃᓚᐅᔭᕆᐊᖃᓪᓚᕆᓚᐅᕋᒪ ᐊᒡᒍᑐᖅᓯᒪᓂᕐᒥᒃ
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though, and I felt, though, that I really
needed the involvement at the regional
school office level and we had principals
involved because they needed to advise
us on how to best implement the Act.
What was realistic in terms of some of
the ways we were going to implement?
When we did the consultation guideline,
for example, for DEAs, when we
provided the sample policies for DEAs,
we needed that level of involvement from
the regional school operations.
I can say that vacancies have been an
issue at the headquarters level. Our
Education Act implementation
coordinator has been vacant for two years
after trying to staff it. We’re on our third
competition right now over the last two
years. The other issue is staffing DEA
development officers.
What we’re doing now is really trying to
close the gap between the vision and
what the reality is out there. We do
recognize that we need extra capacity.
We will continue to try to fill those
positions for us to fully and completely
implement the Act. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Thank you, Ms. Okpik. If
we continually lack employees, as you
have stated more than once that you’re
unable to fill the employment positions,
if that’s the case, we won’t be able to
move forward if we’re unable to fill the
positions. Are we going to be stuck in
this position for a while until we fill these
positions? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐊᖓᔪᖅᑳᕆᔭᖏᑦ ᐃᓕᓴᐃᔨᓂᓛᒃ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᔾᔨᒋᐊᖃᓚᐅᕐᒪᑕ ᖃᓄᖅ ᐊᑲᐅᓂᖅᐹᖑᒻᒪᖔᖅ
ᐊᑐᓕᖅᑎᑦᑎᓇᓱᓪᓗᓂ ᐱᖁᔭᕐᔪᐊᓂ ᐱᓪᓚᑦᑖᕐᓗᑎᑦ.
ᐱᐅᓯᕆᓂᐊᓚᐅᖅᑕᕗᑦ ᐊᑐᓕᖅᑎᑦᑎᔾᔪᑎᒋᓪᓗᒋᑦ
ᑕᖅᑲᒃᑯᓄᖓ ᑐᓴᕋᓱᐊᕐᓂᕐᒧᑦ ᑐᑭᒧᐊᒍᑎᓂᒃ ᓴᓇᑎᓪᓗᑕ
ᓄᓇᓕᓐᓂ ᑲᑎᒪᔨᖏᓐᓂ ᐆᒃᑐᕋᐅᑎᖃᓕᓚᐅᖅᓯᒪᒻᒥᒐᑦᑕ.
ᑕᐃᒪᓐᓇᑎᒋ ᐃᓚᐅᔭᕆᐊᖃᓚᐅᖅᓯᒪᒻᒪᑕ
ᐊᒡᒍᑐᖅᓯᒪᓂᕐᒥ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐊᐅᓚᑕᐅᓂᖏᓐᓂ
ᐃᖅᑲᓇᐃᔭᕐᕕᖏᓐᓂ.

ᐅᖃᕈᓐᓇᖅᑐᖓ ᐄ, ᐱᔾᔪᑎᐅᖃᑦᑕᖅᓯᒪᔪᖅ
ᐃᓐᓄᑦᑕᐅᓯᒪᓐᖏᓐᓂᖏᑦ ᐃᖅᑲᓇᐃᔮᔅᓴᖅ
ᐊᖓᔪᖅᑳᒃᑯᕕᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ
ᐅᖃᖅᓯᒪᒻᒪᑦ ᐊᕐᕌᒎᒃ ᒪᕐᕉᓐᓂᒃ ᐃᓄᑦᑕᐅᓯᒪᓐᖏᑉᐸᑦ
ᐊᕐᕌᒍ ᐱᖓᔪᒋᓕᕐᒪᒍ ᐃᓐᓄᑦᑕᐅᓇᓱᒃᖢᑎᑦ ᐃᓚᖏᑦ
ᐃᖅᑲᓇᐃᔮᔅᓴᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ ᐱᖃᑖ ᑲᑎᒪᔨᓄᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᓂᕐᒧᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓂᐊᖅᑐᖅ.

ᑖᒃᑯᐊ ᑕᕝᕙ ᑕᒪᒃᑯᐊ ᐱᔭᐅᓇᓱᑦᑑᒐᓗᐊᑦ.
ᑕᐅᑐᖑᐊᖅᑕᖃᕋᓗᐊᕆᓪᓗᑕ ᐱᓪᓚᑦᑖᖅᑐᓪᓗ
ᑕᖅᑳᓃᒃᖢᑎᑦ. ᑕᐃᒪᓐᓇ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᒃᑲᓐᓂᕆᐊᖃᖅᑐᒍᑦ ᐃᓕᓴᕆᔭᕗᑦ
ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓐᓄᔅᓰᓇᓱᐃᓐᓇᖃᑦᑕᓂᐊᖅᑐᒍᑦ
ᐃᖅᑲᓇᐃᔮᔅᓴᓂᑦ ᑕᐃᒃᑯᓂᖓ ᐊᑐᓕᑦᑎᑕᐅᑦᑎᐊᖁᓪᓗᒍ
ᐃᓘᓐᓇᖓ ᐱᖁᔭᕐᔪᐊᖅ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.
ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᐃᓗᐊᖏᔾᔪᑎᒌᓐᓇᖅᐸᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑭᔅᓴᕐᓂᖅ ᓲᕐᓗ
ᐊᑕᐅᓯᐊᖏᒃᖢᑎᑦ ᐅᖃᓕᕋᕕᑦ ᐃᖅᑲᓇᐃᔮᔅᓴᐃᒡᒎᖅ
ᓴᖅᑭᑕᐅᖃᑦᑕᕋᓗᐊᖅᖢᑎᑦ ᐃᓐᓄᒍᓐᓇᐃᓕᐅᖅᑲᒻᒪᑕ.
ᑕᐃᒪᐃᑉᐸᓪᓕ ᑕᐃᒪ ᓯᕗᒧᑉᐸᓪᓕᐊᔾᔮᖏᓚᒎᑦ
ᐃᓐᓄᒍᓐᓇᐃᓕᐅᖅᑲᐃᓐᓇᐅᔭᖅᐸᑕ?
ᓴᓂᖅᑯᕐᕕᖃᔾᔮᖏᓚᒎᑦ ᑕᕝᕙᓂ
ᐊᔪᖅᓯᐅᖅᑲᓂᐊᓕᖅᐱᑖ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
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Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We’re always moving
forward, even though we lack capacity.
We are moving at a slower pace. When
we fill the positions, we will be able to
move forward more rapidly, but we’re
moving at a slower rate.
We’re still working on the (interpretation
ends) student information system, HR
database, and teacher certification.
(interpretation) When they are able to
hire someone on a contract, these things
move forward. Rather than in-service,
we’re trying to find out where we can get
correspondence in Inuktitut. With this,
we’re moving at a slower rate. Thank
you, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓯᕗᒧᐊᒃᐸᓪᓕᐊᖑᔭᐃᓐᓇᖅᑐᒍᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑭᔅᓴᕋᓗᐊᖅᑐᑕ ᑭᓯᐊᓂ ᓱᒃᑲᐃᓂᖅᓴᒥᒃ
ᒫᓐᓇ ᐊᐅᓚᔪᒍᑦ. ᐱᓕᕆᒐᓗᐊᖅᑎᓪᓗᑕ ᑕᐃᒃᑯᐊ
ᐃᓐᓄᓂᖅᐸᑕ ᓱᒃᑲᓂᖅᓴᒥ ᐃᖏᕐᕋᒐᔭᕋᓗᐊᖅᑐᒍᑦ
ᑭᓯᐊᓂ ᒫᓐᓇ ᓱᒃᑲᐃᓂᖅᓴᒥᑦ ᐃᖏᕐᕋᔪᒍᑦ.

ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᕆᑲᑕᑦᑕᒃᑲ ᖃᕋᓴᐅᔭᒃᑯᑦ
ᓴᖅᑭᓐᓇᓱᐊᖅᑕᕗᑦ ᑖᒃᑯᐊ ᑲᔪᓰᓐᓇᖅᑐᑦ (ᑐᓵᔨᑎᒍᑦ)
ᖃᕋᓴᐅᔭᒃᑯᑦ, ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔩᒃ, ᐃᓕᓴᐃᔩᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑳᓐᑐᕌᒃᓯᔭᕌᖓᑦᑕ ᑕᒪᒃᑯᐊ
ᐃᖏᕐᕋᐃᓇᖅᑐᑦ ᐊᒻᒪ ᓇᒻᒥᓂᖅ ᐃᓄᑦᑎᑐᑦ
ᑎᑎᕋᖅᐸᓪᓕᐊᖏᒃᖢᑕ ᑕᖅᑲᐅᓐᖓᖔᖅ ᓇᑭ
ᐱᔪᓐᓇᖅᐱᑖᖅᓯᒪᑲᑕᑦᑐᒍᑦ ᒫᓐᓇ. ᐊᐅᓚᔪᖅ, ᐃᖏᕐᕋᔪᖅ
ᑭᓯᐊᓂ ᓱᒃᑲᐃᓐᓂᖅᓴᒥᑦ ᐃᖏᕐᕋᔪᖅ ᒫᓐᓇ. ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ.

Chairman: Thank you, Ms. Okpik. Mr.
Joanasie.
Mr. Joanasie (interpretation): Thank
you, Mr. Chairman. (interpretation ends)
My first question is directed to Mr.
Ferguson. In light of the underestimation
of the department of the level of efforts
required to implement the Act, in your
view, what steps could have been taken
to better estimate the time, effort, and
resources needed to implement the
Education Act? Thank you.
Chairman: Thank you, Mr. Joanasie.
Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I think what it really comes
down to is just good, solid project
management principles. As I said earlier,
we have seen many of those that the
department either put in place or
attempted to put in place in terms of the
planning, that they did put together a

ᔪᐊᓇᓯ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋᐅᓇ ᒥᔅᑕ ᕘᒍᓴᒻᒧᑦ
ᑐᕌᖅᑎᓐᓂᐊᕋᒃᑯ. ᑖᒃᓱᒥᖓᒃᓴᐃᓐᓇᖅ ᐱᒡᔪᑎᖃᖅᖢᖓ
ᑐᖓᐅᑦᑎᓯᒪᓗᐊᕐᓂᕋᕐᓂᖏᑦ ᐊᑐᓕᖁᔭᐃᑦ ᑖᓐᓇᓗ
ᐱᖁᔭᕐᔪᐊᖅ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓ.
ᖃᓄᐃᓕᐅᓐᓂᕈᔅᓯ ᓇᓕᖅᑯᑦᑎᓐᓂᖅᓴᐅᓇᔭᖅᐱᓯ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ
ᐊᑐᓕᖅᑎᑕᐅᓇᓱᑦᑎᒡᓗᒍ? ᖁᔭᓐᓇᒦᒃ

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ. ᒥᔅᑕ
ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒪᐃᓕᖓᔪ ᐱᓕᕆᐊᑦᑕ ᒪᒃᑯᐊ
ᑐᑭᒧᐊᑦᑎᐊᖅᑎᑕᐅᓗᑎᑦ ᑐᓐᖓᕕᖃᖅᑎᑕᐅᑦᑎᐊᖅᐸᑕᓗ
ᐊᓂᒍᖅᑎᑕᐅᑦᑎᐊᕈᓐᓇᖅᑐᑦ,.ᐊᓐᖑᑎᔪᓐᓇᖅᖢᑎᒡᓗ
ᐊᒻᒪᓘᓐᓃᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᒋᐅᖅᑲᐃᓗᑎᑦ ᐸᕐᓇᐅᑎᒃᓴᒥ ᐱᔭᕆᐊᑭᓪᓕᑎᑦᑎᔩᑦ
ᑲᑎᒪᔨᕋᓛᖏᓐᓂ ᓴᖅᑭᑦᑎᓗᑎᑦ ᓯᕗᓪᓕᐅᔾᔭᐅᔪᒃᓴᑦ
ᐱᓕᕆᐊᖑᖅᑳᕆᐊᓕᒡᓗ ᑕᒪᒃᑯᐊ ᐋᖅᑭᒃᓱᖅᑕᐅᓗᑎᒃ.
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working group that met regularly, they
did set priorities, and that sort of thing.
Some of those things were put in place.
I think, when taking on a project like this,
it’s very important to establish realistic
timeframes, the amount of time it’s
actually going to take to do each task, to
identify the number of people that are
going to be involved to do each task and
make sure that they are dedicated to
doing those tasks, and quite frankly, to
build in some buffers because we all
know how difficult it can be to plan
something and say, “I want something
done by a certain date.” You need some
flex within that plan, and then build in
the ability to adjust the plan, and then
also build in the reporting, letting people
know how you’re doing against that plan.
I think really it’s just good, solid project
management principles are what are
needed to make sure that the
implementation is going to be successful.
Chairman: Thank you, Mr. Ferguson.
Mr. Joanasie.

ᑕᐃᒪᓐᓇ ᐊᖏᑎᒋᔪᒥᒃ ᐱᓕᕆᐊᖃᕐᓂᐊᕐᓗᓂ
ᐋᖅᑭᒃᓱᐃᑦᑎᐊᕆᐊᖃᖅᑐᑦ ᐱᔭᕇᖅᑕᒡᕕᒃᓴᖏᑦ ᑖᒃᑯᐊ
ᓈᒻᒪᖅᑯᒋᐊᕐᓗᒋᑦ ᓇᓗᓇᐃᕐᓗᒋᒡᓗ ᖃᑦᓯᓂᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕆᐊᖃᕐᓂᐊᕐᒪᖔᑦ ᑖᒃᑯᓄᖓ
ᑎᓕᔭᐅᓯᒪᓂᒥᓂᑦ ᐊᓂᒍᖅᑎᑦᑎᑦᑎᐊᕈᓐᓇᕐᓂᐊᕐᒪᑦ
ᒪᑯᐊᓗ ᑐᓐᖓᕕᒋᔭᐅᔪᑦ ᐸᕐᓇᐃᓇᓱᒃᖢᓂ ᐅᓇ ᐅᕙᓂ
ᐅᓇ ᐅᒡᓗᒃ ᑎᑭᓚᐅᖅᑎᓐᓇᒍ
ᐱᔭᕇᖅᑕᐅᓐᓂᐊᖅᐴᓚᓯᒪᒍᕕᑦ ᓴᓇᖅᑯᑎᒃᓴᖏᑦ ᑕᒪᒃᑯᐊ
ᐃᓕᐅᖅᑲᒃᑕᐅᓯᒪᑦᑎᐊᕐᓗᑎᒃ ᐱᐅᓂᖅᓴᖅ
ᑖᓐᓇᐅᖅᑲᐅᑎᒡᓗᒍ ᐋᖅᑭᒋᐊᕐᕕᖃᕈᓐᓇᒡᓗᒍ ᐊᒻᒪᓗ
ᐅᓂᒃᑳᕆᔭᐅᓂᐊᕐᓂᖓ ᑖᓐᓇ ᐋᖅᑭᒃᓱᕐᓗᒍ ᑕᖅᑲᒃᑯᐊ
ᑐᑭᓯᐅᒪᖃᑦᑕᕐᒪᑕ ᑭᓱᑦ ᐱᔭᕇᖅᓯᒪᓕᕐᒪᖔᖅ,
ᐱᔭᕇᖅᑕᐅᓯᒪᓐᖏᒻᒪᖔᒡᓗ.

ᑐᓐᖓᕕᖃᑦᑎᐊᖅᓯᒪᑉᐸᑦ, ᑭᓱᓂᒡᓗ
ᓴᓐᓇᖅᑯᑎᖃᕆᐊᖃᕐᒪᖔᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᐊᕐᓂᖅ
ᐱᒡᔪᑎᒋᒡᓗᒍ ᑕᒪᒃᑯᐊ ᑲᔪᓯᑦᑎᐊᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕘᒍᓴᓐ. ᒥᔅᑕ
ᔪᐊᓇᓯ.

Mr. Joanasie (interpretation): Thank
you, Mr. Chairman. I would like to direct
a question to the Department of
Education. In paragraph 31, it states here
that the department (interpretation ends)
“underestimated the amount of training
required.” (interpretation) What steps has
the department taken to better estimate
the time, effort, and resources needed to
implement the Education Act? Thank
you.

ᔪᐊᓇᓯ: ᓇᑯᕐᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄ
ᑐᕌᖓᔪᒥᓪᓕ ᑕᒪᑐᒪ ᓇᓛᒍᑦ. ᑖᓐᓇᒎᖅ 31
ᓈᓴᐅᑎᖓᓂ ᓇᓗᓇᐃᖅᓯᒪᒻᒪᐃᓛ, underestimateᓯᒪᓂᕋᒃᓱᑎᒃ ᐊᒻᒪ ᐅᓇ training required
(ᑐᓴᔨᑎᒎᓕᖅᑐᖅ) ᑖᒃᑯᐊ ᐱᓕᕆᕝᕕᒋᔭᖓ ᖃᓄᕐᓕᑭᐊᖅ
ᐋᖅᑭᒋᐊᖅᓯᓯᒪᓕᖅᑲᑦ ᑖᒃᑯᐊ ᐱᓕᒻᒪᔅᓴᐅᑎᐅᓂᐊᖅᑐᐃᑦ
ᑐᕌᒐᒋᓂᐊᖅᑕᖏᓐᓂ ᓇᓚᐅᑦᓵᖅᓯᒪᔭᖏᓐᓂ ᖃᓄᖅ
ᐱᖁᔭᖅ ᐋᖅᑭᒋᐊᖅᓯᒪᕕᓯᐅ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Joanasie.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒥᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) If I

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓂᓪᓕᐅᑎᒋᒐᓛᑲᐃᓐᓇᕐᓗᒍᖃᐃ. ᑕᐃᓐᓇ
ᐊᐱᖅᑯᑎᒋᔭᐅᖅᑲᐅᔪᖅ ᐅᐊᑦᑎᐊᑲᓐᓂᖅ.
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can just make a comment about one of
the questions that were asked previously,
when I said that we totally
underestimated the work that needed to
be done, we tried to do too much too
quickly. We were trying to overhaul the
whole education system. We were also
driven by the thought of “Let’s do it the
Nunavut way.” When that happened, a lot
of the things that were already in place
were no longer being used. We’re taking
a step back now and looking at where do
we start, what do we need, and how do
we move forward.

ᑐᖓᐅᑦᑎᓯᒪᓗᐊᕐᓂᖅ ᑖᓐᓇ ᓂᒡᓕᐅᑎᒋᔭᐅᖅᑲᐅᒻᒪᑦ
ᐱᓕᕆᐊᒃᓴᑦ ᑕᒪᒃᑯᐊ ᐅᓄᕐᓂᖏᑦ, ᐱᒡᔪᑎᒋᒡᓗᒋᑦ
ᐊᑕᐅᑦᑎᒃᑯᓗᐊᕌᓗ ᐅᓄᓗᐊᖅᑐᐊᓗᓐᓂ
ᐱᓕᕆᐊᖃᕋᓱᓕᓚᐅᕋᑦᑕ. ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᑕᒪᕐᒥᑦᑎᐊᖅ ᐊᓯᔾᔨᕋᓱᓕᓚᐅᖅᓯᒪᒐᑦᑎᒃᑯ, ᐊᑏ
ᐅᕙᑦᑎᑐᑦ ᐱᓕᕆᐊᕆᓚᐅᕐᓚᕗᑦ ᓄᓇᕗᒻᒥᐅᑎᑐᑦ
ᐱᓕᕆᐊᕆᓚᐅᕐᓚᕗᑦ ᑕᐃᒪᐃᓕᖓᓕᓚᐅᖅᑐᒍᑦ ᐊᒻᒪᓗ
ᐅᓄᖅᑐᑦ ᑕᐃᒃᑯᐊ ᐊᑐᓕᖅᑎᑕᐅᓯᒪᔫᒐᓗᐊᑦ
ᐊᑐᖅᑕᐅᔪᓐᓃᓚᐅᖅᓯᒪᒻᒪᑕ ᑕᐃᔅᓱᒪᓂ. ᒫᓐᓇ ᑕᐃᒪ
ᑭᖑᒻᒧᖔᖅ ᕿᒥᕐᕈᓇᓕᖅᑐᒍᑦ ᑐᑭᓯᓯᐊᕐᓂᐊᕋᑦᑕ ᑭᓱ
ᐱᕇᕆᐊᖃᒻᒪᖓᑦ ᓯᕗᒧᐊᒃᑲᓐᓂᕐᓂᐊᕋᑦᑕ.

With respect to the training, each one of
our regional school operations holds
principal in-servicing at the start of every
single school year, so new principals… .
Qikiqtani School Operations, for
example, brings their new principals
down earlier and so they will get inserviced on Education Act, DEAs, and
that type of thing. All the principals will
meet together to look at operational stuff,
priorities, and what’s the government’s
mandate. This takes place across the three
regions.

ᐊᒻᒪᓗ ᐱᓕᒻᒪᑦᓴᐃᓂᖅ ᐃᓕᓐᓂᐊᕐᓂᕐᓗ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐊᐅᓚᒃᓯᔩᑦ ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖏᑦ
ᐃᓕᓐᓂᐊᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓇᖅ
ᐱᒋᐅᓚᐅᖅᑎᓐᓇᒍ. ᑕᐃᒃᑯᐊᓗ ᓄᑖᑦ ᐊᖓᔪᖅᑳᖑᓵᖅᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᓱᑎᒃ. ᐃᓕᓐᓂᐊᓂᓕᕆᓂᐅᑉ
ᒪᓕᒐᖓ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᖃᑦᑕᕐᒥᔪᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯ ᑲᑎᒪᔨᖏᓐᓄᑦ. ᑲᑎᖃᑦᑕᕐᒥᔪᑦ
ᐃᓕᓴᕐᕕᑦ ᐊᖓᔪᖅᑳᖏᑦ ᓇᓗᓇᐃᔭᐃᔪᓐᓇᕐᓂᐊᕐᒪᑕ
ᑭᓱᑦ ᓯᕗᓪᓕᐅᔾᔭᐅᔭᕆᐊᖃᒻᒪᖓᑦ ᒐᕙᒪᒃᑯᑦᓗ ᑭᓱᓂᒃ
ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᓯᒪᖕᒪᖓᓐ.

For this upcoming year, we’re holding
one large principals’ conference to be
able to make sure that everybody knows
about the balanced literacy project and
the assessments that are going to be
happening.

ᐊᕐᕌᒍᑦᑎᓐᓂ, ᑕᒪᕐᒥᑦᑎᐊᖅ ᑎᑭᑎᓐᓂᐊᕐᒥᔭᕗᑦ
ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖏᑦ ᑐᑭᓯᑦᓯᐊᕐᓂᐊᕐᒪᑕ
ᖃᓄᐃᑦᑐᓂᒃ ᐱᓕᕆᐊᖃᓐᓂᐊᕐᒪᖓᑦᑕ ᖃᐅᔨᓴᐅᑎᖏᑦᓗ
ᐊᑐᓕᖅᑎᑕᐅᓂᐊᖅᑐᑦ.

We are also reviewing our educational
leadership program, which is a
mandatory program for people who want
to become principals and vice-principals,
with more focus on school operations, the
financial component. There will be core
courses that they have to take. For other
educators who wish to aspire to become
principals or vice-principals, they can
take those courses as well.

ᐊᒻᒪᓗ ᕿᒥᕐᓇᕐᓂᐊᕐᒥᔪᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᓯᕗᓕᖅᑎᐅᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ. ᑕᐃᒃᑯᐊ ᐃᓕᓴᕐᕕᖕᒥ
ᐊᖓᔪᖅᑳᖑᕈᒪᔪᑦ ᑐᑭᓯᒃᑲᓂᕐᓂᐊᕐᒪᑕ ᑮᓇᐅᔭᓕᕆᔾᔪᒥᓰᑦ.
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᑕᐃᒃᑯᐊ ᑎᓴᒪᐃᓕᖓᓪᓗᑎᒃ
ᐊᑐᖅᑕᐅᖃᑦᑕᕐᓂᐊᖅᑐᑦ ᐊᖓᔪᖅᑳᓐᖑᕈᒻᒪᓐᓂᕈᑎᒃ
ᐃᓕᓴᐃᔩᑦ.
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We will have subcategories as well. If the
student support teacher wants to take,
let’s say, in-servicing on inclusive
education or if you have someone who
wants to know more about inclusive
education, we’re going to start offering
those different types of modules to our
educators.

ᑖᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕈᓐᓇᖅᑐᑦ ᑎᓴᒪᓂᒃ ᐊᒻᒪ ᐊᑖᒍᑦ
ᐊᒡᒍᖅᑐᖅᑕᐅᓯᒪᑲᓐᓂᕐᓂᐊᕐᒥᔪᑦ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ ᐅᕝᕙᓘᓐᓂᑦ ᑐᑭᓯᒃᑲᓐᓂᕈᒪᔪᑦ
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᑕ.
ᑕᒪᒃᑯᐊᕈᓗᔭᐃᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ
ᐊᑐᓕᖅᑎᑉᐸᓪᓕᐊᓂᐊᖅᑕᕗᑦ ᐃᓕᓴᐃᔨᓂᒃ
ᑐᕋᖓᔾᔪᑎᒃᑯᑦ

We are also reviewing how we do our
short-term project planning. We have
actually developed templates now where,
when we do have projects, we identify
costs, who is involved, what the
deliverables are, and that type of thing.

ᐊᒻᒪᓗ ᒪᐅᖓᑦᑎᐊᖅ ᑐᕌᖓᔪᓂᒃ
ᐸᕐᓇᐃᓯᐅᖅᐸᓪᓕᐊᒥᔪᒍᑦ ᐱᓕᕆᐊᖅᓴᖅᑕᖃᕋᐃᖓᑦ
ᓇᓗᓇᐃᖅᓯᖃᑦᑕᖅᑐᒍᑦ ᑭᒃᑯᑦ ᐃᓚᐅᒻᒪᖓᓐ
ᑕᒪᒃᑯᓂᖓᕈᓗᔭᖅ. ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᕐᓂᐊᕐᒥᔪᒍᑦ
ᖃᓄᖅ ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᖓᓐ ᒪᓐᓇᐅᕈᓗᓚᐅᖅᑐᕐᓗ
ᐅᒃᑐᕙᐅᓚᐅᖅᑐᒥ ᐃᓕᓐᓂᐊᓚᐅᒻᒥᔪᑦ ᐃᓕᓴᕐᕕᑦ
ᐊᖓᔪᖅᑳᖏᑦ ᑲᑎᒪᔩᑦᓗ.

We will be doing common training on
how we are going to do our assessment
practices and then, not to long ago, we
had a principal/DEA chair conference in
October. We’re really also going to be
focusing on learning coaches so that we
have learning coaches at the school level
and then also principal mentoring groups
as well.
Those are some of the measures that we
will be taking to ensure that we are
getting strong leadership within our
schools because strong leadership in
schools is imperative for our schools to
be successful. (interpretation) Thank you,
Mr. Chairman.

ᐃᓕᓴᐃᔨᒃᓴᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᐃᓕᓴᐃᔨᐅᓐᓇᖅᑐᓂᒃ ᐱᓕᒻᒪᑦᓴᐃᖃᑦᑕᕐᒥᔪᒍᑦ. ᑕᒪᒃᑯᐊ
ᐃᓚᖏᑦ ᐱᒋᐊᖅᑎᓐᓂᐊᖅᑕᕗᑦ
ᓯᕗᓕᖅᑎᖑᖅᐸᓪᓕᐊᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ
ᐃᖅᑲᓇᐃᔭᖅᑐᑦ ᐃᓕᓴᐃᔩᑦ.

ᑕᒪᓐᓇ ᑲᔪᓯᑦᓯᐊᕐᓂᐊᕈᑦᑕ ᓇᓗᓇᔾᔮᖏᑦᑐᖅ
ᓴᓐᖏᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ ᐊᑦᓱᐊᓗᒃ
ᐱᕐᔪᐊᖑᖃᑕᐅᔪᖅ ᐃᖏᕐᕋᑦᑎᐊᕐᓂᐊᕈᑦᑕ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. I
have no more names on my list. We will
try and get through paragraphs 32
through 35. Any comments or questions?
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖁᑎᖃᕈᓐᓂᕋᒪ. ᑖᓐᓇ 32−ᒥ 35−ᒧᑦ ᑎᑭᓪᓗᒍ
ᐱᓕᕆᐊᕆᓇᓱᓐᓂᐊᕋᑦᑎᒍ. ᓂᓪᓕᐅᑎᒃᓴᐃᑦ
ᐅᖃᐅᓯᒃᓴᐃᓪᓘᓐᓃᑦ? ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I just have one question for
the Office of the Auditor General. No.
34, when you’re discussing training,
would you also take the internship as part

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᑕᐅᓯᕐᒥᑦ ᐊᐱᖅᑯᑎᒃᓴᖃᕋᒪ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑏᑦ
ᑎᑎᕋᕐᕕᖓᓐᓄᑦ 34−ᒥᑦ ᓈᓴᐅᑎᓕᒃ ᐱᓕᒻᒪᑦᓴᐃᓂᖅ
ᑖᓐᓇ ᐅᖃᐅᓯᕆᔭᐅᑎᓪᓗᒍ ᐃᖅᑲᓇᐃᔭᖅᑎᒥᒃ
ᒪᓕᑲᑕᓪᓗᓂ ᐃᓕᓐᓂᐊᕋᔭᖅᑐᓂᒃ ᐃᓱᒪᒋᔭᖃᖅᓯᒪᕕᓰ?
ᖁᔭᓐᓇᒦᒃ.
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of the consideration or is that a whole
different avenue? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I will ask Ms. Schwartz to
answer that question if I may, please.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᕘᒐᓴᓐ.
ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒥᔅ ᓱᐊᑦᔅ
ᑖᓐᓇ ᑭᐅᑎᓐᓂᐊᕋᒃᑯ ᑖᑦᓱᒥᖓ ᐱᕕᖃᖅᑎᑕᐅᒍᒪ,
ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᑎᐊᒻᒪᕆᒃ. ᒥᔅ ᓱᐊᑦᔅ

Chairman: Absolutely. Ms. Schwartz.
Ms. Schwartz: Thank you. We didn’t
specifically look at any intern programs
that were offered by the Department of
Education. Thank you.
Chairman: Thank you for that response.
Any other questions or comments? Being
none, I would like to take this
opportunity to thank Mr. Ferguson for
attending in person this Committee
meeting. I understand he’s got a very
busy schedule and he’s going to be
departing Iqaluit this afternoon. I just
wanted to thank him again for attending
personally and for all the hard work and
just commend all the work that his team
does. I’m sure that they will do their best
to fulfill your voice this afternoon and
tomorrow.
I would like to invite you if you would
like to make any closing remarks before
you depart. Mr. Ferguson.
Mr. Ferguson: Thank you, Mr.
Chairman. I would first of all echo that
you are in more than capable hands with
the three people that I will be leaving
here to continue on with this. There is no
question about that.
The other thing that I would like to make
sure that everybody understands is while
my title is Auditor General of Canada

ᓱᐊᑦᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐊᒡᒐ ᑕᐃᒪᐃᑦᑐᓂᒃ
ᕿᒥᕐᕈᓇᓚᐅᖏᑦᑐᒍᑦ ᐱᑕᖃᐅᕋᓗᐊᖅᑎᓪᓗᒍ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓗᓂᖏᓐᓂ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᐊᓯᖏᑦ
ᐊᐱᖅᑯᑎᒃᓴᐃᑦ ᐅᖃᐅᓯᒃᓴᐃᓪᓘᓐᓂᑦ. ᐱᕕᖃᓐᓂᕐᓂ
ᖁᔭᓐᓇᒦᕈᒪᕙᕋ ᒥᔅᑕ ᕘᒐᓴᓐ ᐅᐸᒍᓐᓇᓚᐅᖅᓯᒪᑦ
ᑲᑎᒪᔨᕋᓛᑦ ᑲᑎᒪᑎᓪᓗᒋᑦ ᐱᔭᒃᓴᖏᑦ
ᐅᓄᖅᑐᐊᓘᓯᒪᖕᒪᑕ ᐅᓐᓄᓴ ᐃᖃᓗᖕᓂᑦ
ᐊᐅᓪᓚᕐᓂᐊᓕᖅᑐᖅ. ᖁᔭᓐᓇᒦᒃᑲᓐᓂᕈᒪᕙᕋ
ᑕᑦᕗᓐᓇᐅᒍᓐᓇᓚᐅᕐᒪᑦ ᐃᖃᓗᖕᓄᑦ ᐊᒻᒪᓗ
ᐃᖅᑲᓇᐃᔭᖅᑐᕐᔪᐊᒻᒪᕆᐊᓗᓚᐅᕐᒪᑦ
ᐃᖅᑲᓇᐃᔭᖅᑐᐃᓐᓈᓘᖃᑦᑕᕐᒪᑕ ᐅᑯᐊ
ᑎᑎᕋᕐᕕᖓᓐᓃᑦᑐᑦ ᐊᒻᒪᓗ ᖁᕕᐊᓇᖅ ᓈᓚᓵᕋᑦᑕ.
ᓇᓗᖏᑦᑐᖓ ᖃᐅᒃᐸᑦ ᐅᓐᓄᓴᒃᑯᑦ ᐅᖃᓪᓚᑦᑎᐊᓛᕐᒥᔪᓯ.

ᒪᑐᐃᕈᑎᖕᓂᒃ ᓂᓪᓕᐅᑎᖃᕈᒪᒍᕕᑦ ᒫᓐᓇ ᐱᕕᖃᖅᑐᑎᒃ
ᒥᔅᑕ ᕘᒐᓴᓐ.

ᕘᒐᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ
ᓯᕗᓪᓕᖅᐹᒥ ᑖᒃᑯᐊ ᐅᑯᐊ ᐊᔪᓐᖏᑦᑎᐊᕐᒪᑕ
ᐃᖅᑲᓇᐃᔭᖅᑎᒃᑲ ᑕᕝᕙᓃᖏᓐᓇᕐᓂᐊᖅᑐᑦ.
ᓇᓗᓇᖏᑦᑎᐊᕐᒪᑦ ᑕᒪᓐᓇ.

ᐊᒻᒪ ᓂᓪᓕᐅᑎᖃᕈᒪᒻᒥᔪᖓ ᑐᑭᓯᔪᐃᓐᓇᐅᓂᐊᕋᑦᑕ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᓂᕋᖅᑕᐅᒐᓗᐊᖅᑎᓪᓗᖓ ᑲᓇᑕᒥ
“ᐅᓂᒃᑳᓕᐅᖃᑦᑕᖅᖢᑕᓗ ᓄᓇᕗᑦ ᒪᓕᒐᓕᐅᕐᕕᐊᓄᑦ
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and while we label these reports “Report
of the Auditor General of Canada to the
Legislative Assembly of Nunavut,” we
very much, in this role, consider
ourselves to be the Auditor General of
Nunavut. That’s how we conduct this
work. We’re very much considering
ourselves to having the same type of
relationship with this Legislative
Assembly as we would have with the
Parliament of Canada.

ᓄᓇᕗᒻᒧᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᐅᓂᕋᕈᓐᓇᖅᑐᖓ,”
ᑕᐃᒪᓐᓇ ᐱᓕᕆᖃᑦᑕᕋᑦᑕ ᐃᓕᔅᓯᓐᓄᑦ ᐱᔨᑦᑎᖅᖢᑕ.
ᑕᐃᒫᑐᐃᓐᓇᖅ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᑦᑎᐊᕈᒪᔪᒍᑦ
ᐃᓕᔅᓯᓐᓂᒃ ᑕᐃᒫᑐᐃᓐᓇᖅ ᑲᓇᑕᒥ ᒪᓕᒐᓕᐅᕐᕕᔾᔪᐊᕐᒥ
ᐃᖅᑲᓇᐃᔭᖃᑎᖃᑦᑎᐊᖃᑦᑕᕋᑦᑕ.

I think there are a couple of other things
that I have noticed. I have been extremely
impressed with the level of engagement,
interest, and the quality of the questions
that have come from the Committee
about this report. As an auditor
presenting a report, when you see that the
people you are reporting to are engaged
in the issue, engaged in the topic, then
that tells us that we have hit the right
issue. I have been very impressed with
that.

ᑕᐃᒃᑯᐊ ᐅᔾᔨᕆᓯᒪᔭᒃᑲ ᐊᑐᖅᖢᒋᑦ ᐱᔪᒥᒃᓯᑦᑎᐊᖅᑐᑦ
ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑐᑦ ᐅᑯᐊᓗ ᑲᑎᒪᔨᕋᓛᑦ ᐅᓂᒃᑳᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐅᓂᒃᑳᓕᐊᕕᓂᕗᑦ ᐊᒻᒪᓗ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑎᓪᓗᖓ ᐱᔪᒥᒃᓯᑦᑎᐊᖅᑐᓂᒃ
ᑕᑯᓐᓇᖅᖢᓂ ᐱᕚᓪᓕᐅᑎᓪᓚᕆᐊᓘᓲᖅ
ᐅᖃᓪᓗᕆᔅᓴᑦᑎᐊᖅᖢᑎᓪᓗ. ᑕᐃᒪᐃᒻᒪᑦ
ᐱᓕᕆᐊᔅᓴᑦᑎᓐᓄᑦ ᓇᓕᖅᑯᓗᐊᑦᑎᐊᖅᐳᒍᑦ.

I have also been very impressed with the
diligence and the candid responses that
you were getting from the Deputy
Minister. For her to say that they, in fact,
did underestimate the work involved to
implement this and be willing to say that
not only to you but publicly, and that you
can see the level of commitment that she
has and her people have in the
department trying to implement what the
legislature wants the department to
implement, I think, is something else that
I take from this.
We have talked about many of the things
in the report. One thing that I have
mentioned a couple of times, but I would
like to make sure that the Committee
recognizes it, in particular, is back to
what we say in paragraph 73 about
external reporting and the fact that the

ᖁᕕᐊᓲᑎᒋᓗᐊᖅᑕᕋ ᐊᒻᒪᓗ ᐅᑯᐊ ᑭᐅᖃᑦᑕᕐᒥᔪᑦ ᐆᒪ
ᒥᓂᔅᑕᐅᑉ ᑐᖏᓕᐊᑕ ᑭᐅᖃᑦᑕᕐᓂᖏᑦ ᑖᒃᑯᐊ
ᓇᓕᖅᑯᑎᑦᑎᐊᕐᒥᔪᑦ ᐄ ᓱᓕᓪᓗᓂᓗ ᐅᖃᖅᑐᖅ
ᓇᓗᓇᐃᖅᓯᓪᓗᓂᓗ ᐅᓄᓗᐊᖅᑐᓂᒃ ᐱᔭᔅᓴᓂᒃ
ᑎᒍᓯᓇᓱᓚᐅᕐᒪᑕ ᐃᓕᔅᓯᓐᓄᑦ ᑕᐃᒪᐃᓕᔪᑦ
ᑕᖅᑲᒃᑯᓄᖓᓗ. ᑕᐃᒪᐃᒻᒪᑦ ᐊᖏᖅᓯᒪᑦᑎᐊᕐᓂᖓ
ᓇᓗᓇᕈᓐᓃᖅᐳᖅ ᑖᔅᓱᒪ ᒥᓂᔅᑕᐅ ᑐᖏᓕᐊᑕ
ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓇᓱᒻᒪᑕ ᐊᑐᓕᖅᑎᑕᐅᖁᔭᐅᔪᓂᒃ
ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓄᓪᓗ. ᑕᒪᒃᑯᐊ
ᑐᑭᓯᔭᒃᑲ ᑕᒫᓃᓐᓂᓐᓂ.

ᐅᖃᐅᓯᕆᖅᑲᐅᒻᒥᔭᕗᑦ ᐅᓄᖅᑐᑦ ᐅᓂᒃᑳᑦ
ᐃᓗᓕᖏᓐᓃᑦᑐᑦ ᐊᑕᐅᓯᐊᕐᓇᖓ ᓂᓪᓕᐅᑎᖃᖅᓯᒪᔪᖓ
ᑭᓯᐊᓂᑦᑕᐅᖅ ᑐᓴᖅᑕᐅᑲᓐᓂᖁᒻᒥᔭᒃᑲ ᑖᒃᑯᐊ
ᑲᑎᒪᔨᕋᓛᑦ ᐊᒻᒪᓗ 73-ᒥ ᐅᖃᖅᓯᒪᔭᕗᑦ ᑕᖅᑳᖔᖅᑐᑦ
ᐅᓂᒃᑳᖅᑕᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐱᔭᔅᓴᖅᑖᖅᑎᑕᐅᓯᒪᕗᑦ ᐅᓂᒃᑳᓕᐅᖃᑦᑕᕐᓗᑎᑦ
ᐊᕐᕌᒍᑕᒫᖅ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑐᐊᖑᔪᔅᓴᐅᖏᑦᑐᖅ
ᐊᓯᖏᓐᓂᑦᑕᐅᖅ ᐱᓕᕆᕝᕕᓐᓂ
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department does have a responsibility to
report annually to the Legislative
Assembly. I’m sure it’s not just the
Department of Education. I’m sure there
are many other places where departments
or organizations are required to report
publicly or report to the Legislative
Assembly.
I think it’s very important for the
Legislative Assembly to make sure that it
is getting the reports it’s supposed to be
getting, getting them on time, and making
sure that they are covering the types of
information that you want. External
reporting from departments is one way
that as Members of the Legislative
Assembly, you can make sure you know
whether the departments are doing what
they’re supposed to be doing.
I certainly hope and feel from what’s
gone on over the last couple of days that I
think it will happen that the information
we brought forward will be used in your
review of the Act. That was the goal of
the report, to help you understand what
the department had been faced with, what
they have been able to accomplish, what
they haven’t been able to accomplish, and
use that as a way to inform your review
of the Act.

ᑎᒥᖑᖅᑎᑕᐅᓯᒪᔪᓪᓘᓐᓃᑦ ᐊᓯᖏᑦ
ᐅᓂᒃᑳᓕᐅᖃᑦᑕᕆᐊᖃᖅᑎᑕᐅᔪᔅᓴᐅᔪᑦ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ.

ᑕᐃᒪ ᒪᓕᒐᓕᐅᖅᑏᑦ ᐅᓂᒃᑳᓕᐊᕆᔭᐅᔭᕆᐊᓕᓐᓂᒃ
ᐱᖃᑦᑕᖅᐸᑕ ᑭᖑᕙᖅᓯᒪᓐᖏᑦᑐᓂᒃ ᐊᔅᓱᕉᑎᖃᖁᔭᓄᑦ
ᑐᓴᐅᒪᑦᑎᐊᓂᐊᕐᒪᑕ ᑕᑯᔪᒪᔭᖏᓪᓗ ᑕᒪᒃᑯᐊ
ᐱᖑᖅᐸᓪᓕᐊᓂᐊᕐᒪᑕ. ᑕᖅᑳᖔᖅᑐᑦ ᐅᓂᒃᑳᑦ
ᐊᑐᖅᑕᐅᔪᓐᓇᖅᐳᑦ ᓴᓇᕐᕈᑎᑖᕆᔭᐅᒃᑲᓐᓂᕈᓐᓇᕐᒪᑕ
ᒪᓕᒐᓕᐅᖅᑎᓄᑦ ᑐᑭᓯᐅᒪᑦᑎᐊᕐᓂᐊᕋᔅᓯ ᑖᒃᑯᐊ
ᐱᓕᕆᕝᕖᑦ ᐱᓕᕆᐊᕆᔭᕆᐊᖃᖅᑕᒥᓐᓂᒃ
ᐱᓕᕆᖃᑦᑕᕋᓗᐊᕐᒪᖔᖏᑦ.

ᓂᕆᐅᑉᐳᖓ ᐊᒻᒪᓗ ᐅᓪᓘᓐᓄᒃ ᒪᕐᕉᓐᓄᒃ ᑕᒫᓃᓐᓇᒪ
ᐱᓐᖑᖅᐸᓪᓕᐊᓂᐊᖅᑐᑦ ᑕᒪᒃᑯᐊ ᓇᓗᓇᕈᓐᓃᖅᐳᑦ
ᒪᓕᒐᖅ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐅᓂᒃᑳᓕᐅᓚᐅᖅᐳᒍᑦ
ᑐᑭᓯᓂᐊᕋᑦᑕ ᖃᓄᐃᑦᑐᓂᒃ ᐱᓇᐃᓗᑕᖃᐅᕐᒪᖔᑕ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑭᓱᓪᓗ ᐱᔭᕇᖅᑕᐅᓚᐅᕐᒪᖔᖏᑦ
ᐱᖁᔭᕐᔪᐊᓪᓗ ᒥᔅᓵᓅᖓᔪᑦ.

I think the other thing that is very critical
and I think has happened over the course
of yesterday and today is this really has
been an opportunity for the Members of
the Committee to further their knowledge
about what the department is doing and
the challenges that the department’s
facing. That learning by Members of the
Committee can also certainly be used in
the review of the Act.

ᐊᒻᒪ ᐊᐃᑉᐸᖓ ᑖᓐᓇ ᐱᕐᔪᐊᖑᒻᒥᔪᖅ ᐃᒃᐸᔅᓴᖅ
ᐅᓪᓗᒥᓗ ᐱᕕᖃᖅᑎᑕᐅᖑᐊᑕᖅᓯᓇᖅᑐᑦ ᒪᓕᒐᓕᐅᖅᑏᑦ
ᑐᑭᓯᒃᑲᓐᓂᕈᓐᓇᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᖃᓄᐃᓕᐅᕐᒪᖔᖏᑦ ᖃᓄᐃᑦᑐᓂᓪᓗ
ᐱᔭᕐᓂᖏᓈᖅᓯᖃᑦᑕᕐᒪᖔᖏᑦ ᐃᓕᑉᐹᓕᖅᑰᖅᑐᑦ ᑖᒃᑯᐊ
ᑲᑎᒪᔨᕋᓛᑦ ᐊᒻᒪᓗ ᓴᓂᕐᕈᑎᑖᕆᒃᑲᓂᕐᓂᐊᖅᖢᓂᔾᔪᒃ
ᒪᓕᒐᖅ ᑐᑭᓯᑲᓐᓂᕋᒥᐅᒃ.

The Deputy Minister mentioned what’s
often referred to as audit burden, the

ᒥᓂᔅᑕᐅᑉ ᑐᖏᓕᖓ ᐅᖃᖅᑲᐅᒻᒥᔪᖅ ᑖᒃᑯᐊ
ᐱᓕᕆᐊᖑᔭᕆᐊᓖᑦ ᑐᒃᓯᕌᕆᖃᑦᑕᖅᑕᕗᓪᓗ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓪᓗᑕ ᕿᓂᖅᑕᐅᔭᕆᐊᓖᓪᓗ
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amount of work that departments have to
go through to respond to our requests for
information and answer our questions.
We admit and acknowledge that when we
go in and do an audit like this, it does
take a lot of time and effort on the part of
departments to respond to our questions
and give us the information. Again, we’re
very grateful to the department for having
done that.
Overall, I think, for the implementation
of this Act to be successful, No. 1, it’s
going to require staying power, sticking
to it, and making sure that the Act
reflects what you want it to do and that it
will be implemented. Good planning,
good monitoring, good measuring of
results, good reporting on results, all of
those are the things that will help you
know whether the Act is being
implemented.
The one last comment, really, is that as I
think about all of this, I go back to many
examples I have been involved in, in the
past with implementing large systems.
When you talk to consultants and you
say, “Okay. This is what we want to do.
This is what we want the system to do.
We’ve got this amount of money and we
want it done by this date.” So you’ve got
functionality, budget, and timeframe.
Those are the three factors you tend to
have. This has the same thing: how much
money, how much time, and what do we
want it to do.
What the consultants will tell you is that
you can have two of the three. You can
either have it delivered on time for the
amount of money you want, but you’re
not going to get what you want. You can
get what you want within the dollars you
want, but it’s not going to be delivered on
time, and so on. You tend to be able to

ᐊᐱᖅᑯᑎᒋᖃᑦᑕᖅᑕᕗᓪᓗ ᑕᐃᒪᐃᓕᐅᓕᕌᖓᑦᑕ
ᐱᔭᕐᓂᖏᑦᑐᕈᓘᖃᑦᑕᖅᑐᑦ ᐅᑯᐊ ᐱᓕᕆᕝᕖᑦ
ᑭᐅᖃᑦᑕᕆᐊᖃᕐᒪᑕ ᐅᕙᑦᑎᓐᓄᑦ ᑐᒃᓯᕌᕆᔭᑦᑎᓂᓪᓗ
ᖃᐃᑦᑎᖃᑦᑕᕐᓗᑎᑦ ᖃᐃᑦᑎᖃᑦᑕᕆᐊᖃᖅᖢᑎᑦ.
ᖁᔭᓐᓇᒦᖅᐸᒃᑲ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ.

ᐃᓘᓐᓇᖓ, ᑕᑯᓪᓗᒍ, ᒪᓕᒐᐅᓪᓗ ᐊᑐᓕᖅᑎᑕᐅᓂᖓ
ᑲᔪᓯᑦᑎᐊᕐᓂᐊᕈᓂ ᓄᖅᑲᐅᑎᑦᑕᐃᓕᒪᓗᒍ ᐊᒻᒪ ᒪᓕᒐᖅ
ᑭᓐᖑᖅᑕᓯᓐᓂᒃ ᐃᓗᓕᖃᐅᕐᓗᓂ ᐊᑐᓕᖅᑎᑕᐅᓗᓂᓗ.
ᐸᕐᓇᐃᑦᑎᐊᕐᓂᖅ ᓇᐅᑦᓯᖅᑐᑦᑎᐊᕐᓂᖅ ᓴᖅᑭᐸᓪᓕᐊᔪᑦ
ᑕᒪᒃᑯᐊ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦ ᑕᒪᒃᑯᐊᕈᓘᔭᐃᑦ
ᑐᑭᓯᓇᖅᓯᔾᔪᑕᐅᓲᑦ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓᓂᒃ ᑖᓐᓇ
ᒪᓕᒐᖅ.

ᑭᖑᓪᓕᖅᐹᕆᓕᕐᓗᒍ, ᑕᒪᒃᑯᐊ ᐃᓱᒪᒋᕈᓘᔭᖅᑐᒋᑦ ᐊᒻᒪ
ᐊᖏᔫᑎᓂᒃ ᐊᑐᓕᖅᑎᑦᑎᓂᐊᖅᑎᓪᓗᑕ ᖃᐅᔨᒪᔨᑕᐅᔪᑦ
ᐅᖃᖃᑎᒋᓪᓗᒋᑦ ᐃᒪᐃᓕᐅᕈᒪᕗᒍᑦ ᐅᓇ
ᐃᒪᐃᓕᐅᖁᕙᕗᑦ. “ᐃᒪᓐᓇᑎᒋ ᑮᓇᐅᔭᖃᖅᑐᒍ ᐅᓇ
ᐅᓪᓗᖅ ᓇᓕᐅᑎᓚᐅᖏᓐᓂᖓᓂ ᐱᔭᕇᕐᓂᐊᖅᐸᓯᐅᒃ.
“ᐊᑐᕈᒫᓐᓂᐊᖅᑐᑦ ᐅᓪᓗᓕᖅᑕᐅᓯᒪᓂᖓᓗ.” ᑖᒃᑯᐊ
ᑐᓐᖓᕕᒻᒪᕆᐅᓲᑦ ᐅᕝᕙᐅᕗᑦ ᑕᐃᒪᐃᓕᖓᕗᑦ
ᐋᖅᑭᑦᑕᐅᓯᒪᔪᑦ ᐋᖅᑭᑦᑕᐅᕙᒃᐳᑦ.

ᑭᖑᕙᓐᖏᓪᓗᓂ ᓴᖅᑭᑕᐅᔪᓐᓇᖅᑐᑦ ᑮᓇᐅᔭᑦ
ᓈᒻᒪᓈᖁᓪᓗᒋᑦ ᐅᕝᕙᓘᓅᓐᓃᑦ ᓴᖅᑮᔪᓐᓇᖅᑐᑎᒃ
ᑮᓇᐅᔭᑦ ᐊᑐᕐᓗᒋᑦ ᑭᓯᐊᓂ ᑭᖑᕙᕐᓗᒍ
ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᓗᓂ, ᑭᓯᐊᓂ ᓈᒻᒪᓈᖅᑐᒥᒃ
ᐱᔭᕇᖅᑕᐅᔾᔮᖏᑦᑐᖅ, ᐊᓯᖏᓪᓗ ᐱᔾᔪᑎᐅᔪᓐᓇᖅᑐᑎᒃ.
ᒪᕐᕉᖕᓂᒃ ᐱᔭᐲᖅᑐᖃᕈᓐᓇᖅᑑᒐᓗᐊᖅ
ᐱᖓᓲᒐᕗᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ, ᑕᐃᒫᒃ ᓱᓕᑦᑕᐅᓐᓇᖅ,
ᐃᓱᒪᒋᔭᕋ, ᑕᒪᔾᔭ ᐱᕙᓪᓕᐊᔾᔪᓯᒋᔭᐅᒐᔪᒃᑐᑦ
ᐊᑐᓕᖅᑎᑦᑎᓂᐊᕐᓗᓂ ᐊᖏᔫᑎᓂᒃ
ᐊᓯᔾᔨᕐᓂᐊᓗᓐᓂᓪᓘᓐᓃᑦ, ᑕᒪᕐᒥᒃ ᐱᔭᒪᔭᕋᓗᐊᑎᑦ
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have two of the three, and I think, again,
that’s a normal part of having to
implement any large system, any large
change, is it’s extremely difficult to
deliver it on time, deliver it on budget,
and get everything that you want.
So I think some of the types of challenges
and places where the department has not
been able to do what they have wanted to
do. I think it is also just a reflection on
the complexity of trying to manage this
type of a project.
I again very much appreciate all the time
and effort of the Committee Members,
the staff, the staff of our office for the
hard work that they have put in and the
dedication and commitment they showed
to doing the performance audits in
Nunavut. I also very much appreciate the
cooperation and work of the department.
Thank you, Mr. Chairman.
Chairman: Thank you very much for
those words, Mr. Ferguson. I’m sure that
all of us are taking this opportunity to
take advantage of this learning
experience. For most of us, this is the
first we sat through a committee of this
nature.

ᓈᒻᒪᓈᕈᓐᓇᖏᒻᒪᑦ ᐱᔾᔪᑎᖏᓐᓄᑦ,
ᑮᓇᐅᔭᖅᑐᕈᑎᒃᑯᓪᓘᓐᓃᑦ.

ᐱᔭᕐᓂᖏᑦᑐᐊᓗᒃ. ᐅᓪᓗᖅ ᑖᓐᓇ ᓇᓕᖅᑯᕐᓗᒍ
ᓴᖅᑭᖅᑎᑦᓯᓇᓱᑦᑐᓂ ᐱᔭᕐᓂᖃᑦᑕᖏᒻᒥᔪᖅ. ᐱᓇᐃᓗᑕᐃᑦ
ᑕᒪᒃᑯᐊᓗ ᐊᑐᓕᖅᑎᑕᐅᔪᓐᓇᐃᓕᔪᑦ
ᖃᓄᐃᓕᐅᕈᒪᓂᖏᓪᓗ ᓴᖅᑭᑦᑎᕗᑦ, ᐃᓛᒃ,
ᓇᓗᓇᕈᓐᓃᖅᐳᑦ ᑖᑦᓱᒪ ᐱᓕᕆᐊᕆᔭᐅᔫᑉ ᐊᖏᔪᓂᖓ.

ᖁᔭᓐᓇᒦᖅᐸᒋᑦ ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᖅᑐᒋᑦ
ᑲᑎᒪᔨᕋᓛᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓪᓗ, ᑎᑎᕋᕐᕕᑎᓐᓂ
ᐱᓕᕆᔪᑦ, ᐊᖏᖅᓯᒪᑦᑎᐊᕐᒪᑕ ᑖᒃᑯᐊ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᓂᕐᒧᑦ ᓄᓇᕗᒻᒧᑦ ᑐᕌᖓᔪᓂᒃ, ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᖅᑐᒋᑦ ᑖᒃᑯᐊ ᐱᓕᕆᕝᕕᒃᑯᑦ
ᐃᑲᔪᕈᓐᓇᑦᑎᐊᓚᐅᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐅᖃᐅᓯᕆᔭᓐᓄᑦ,
ᒥᔅᑐ ᕘᒋᓯᓐ, ᓇᓗᓐᖏᓚᖓᓗ ᑕᒪᑉᑕ ᒫᓐᓇ
ᐊᑲᐅᓈᕈᔾᔨᒐᑦᑕ ᑕᒪᑐᒪᓐᖓᑦ
ᐃᓕᓐᓂᐊᕈᑎᖃᕐᕚᓪᓕᕐᓂᑎᓐᓂᒃ. ᐊᒥᓲᓂᖅᓴᐅᔪᑎᒍᑦ
ᓯᕗᓪᓕᖅᐹᒥᒃ ᐃᒃᓯᕙᖃᑕᐅᒋᐅᕋᑉᑕ ᐅᑎᑐᓇ
ᑲᑎᒪᔨᐅᕝᕕᖕᒥ.

I acknowledge, actually, Ms. Okpik of
being so forthcoming in a lot of the
responses that she has been giving us and
providing to us, which is helping us
understand the departmental needs and
concerns that she has as well as what we
have with our educational system, which
is, as has been stated very publicly, the
priority of this government’s mandate to
further on for the betterment of our
students and our working people.

ᐃᓕᑕᖅᓯᓪᓗᖓᓗ, ᒥᔅ ᐅᒃᐱᒃ
ᐅᖃᑦᑎᐊᕈᓐᓇᑦᑎᐊᖅᐸᓚᐅᕐᒪᑦ
ᑭᐅᔾᔪᑎᒋᕙᓚᐅᖅᑕᖏᓐᓂᒃ ᐅᓄᖅᑐᓂᒃ ᐅᕙᑦᑎᓐᓄᑦ
ᓴᖅᑭᑕᖏᓐᓄᓪᓗ. ᑐᑭᓯᐅᒪᒃᑲᓐᓂᕈᑎᒋᒐᑉᑎᒍ ᑎᒥᐅᔫᑉ
ᑭᓐᖑᖅᑕᖏᓐᓂᒃ ᐃᓱᒫᓘᑎᖏᓐᓂᓪᓗ ᐅᕙᒍᓪᓗ
ᐱᔭᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᔪᒥ.
ᐅᖃᖅᑕᐅᕙᓚᐅᕐᒪᑦ ᑕᖅᑲᐅᓐᖓᓕᒫᖅ
ᓯᕗᓪᓕᐅᑎᔭᒻᒪᕆᐅᒻᒪᑦ ᑖᒃᑯᓄᖓ ᒐᕙᒪᐅᔪᓄᑦ
ᐱᓕᕆᐊᒃᓴᕆᓂᐊᖅᑕᒥᓄᑦ ᐊᕗᖓᐅᔨᒃᑲᓐᓂᖁᔨᓪᓗᑎᒃ
ᐃᑲᔪᕈᑎᒃᓴᖏᑕ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑕ ᐊᒻᒪᓗ
ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᑦᑕ.

I want to once again thank you for
attending these proceedings personally.

ᖁᔭᓐᓇᒦᒃᑲᓐᓂᕈᒪᕙᑦᓯ ᐅᐸᒍᑎᓯᒪᓚᐅᕐᓂᓯᓐᓄᑦ
ᑕᒪᑐᒪᓂ ᓈᓚᕐᓂᐅᔪᓂ ᓇᒻᒥᓂᖅ, ᐊᒻᒪ ᐅᖃᖅᑲᐅᒐᕕᑦ
ᓇᓗᓐᖏᓚᖓ ᐱᓕᕆᖃᑎᑎᑦ ᐱᓕᕆᑦᓯᐊᓚᐅᕐᒪᑕ ᐃᕝᕕᑦ
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Like you said, I am very sure that your
team behind you will more than
adequately fulfill your duties.
I think we will break until 1:30. Thank
you.
>>Committee recessed at 11:48 and
resumed at 13:29
Chairman: Thank you, everyone. We
will continue on with the paragraph-byparagraph review of the 2013 Report of
the Auditor General of Canada to the
Legislative Assembly of Nunavut titled
“Education in Nunavut.” We completed
paragraphs 32 through 35. We will
continue on with paragraphs 36 through
42. Any comments or questions? Mr.
Rumbolt.
Mr. Rumbolt: Thank you, Mr.
Chairman. My questions are for the
Department of Education. On paragraph
42 of the recommendations, it says, “The
Department of Education should
determine the number of bilingual
teachers needed in the short, medium,
and long-term to meet the bilingual
education requirements…” Can the
department inform us today if they have
determined the numbers that are
required? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Rumbolt.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) No.
(interpretation) Thank you.

ᐱᓕᕆᐊᕆᒋᐊᓕᖏᓐᓂᒃ.

ᖁᔭᓐᓇᒦᒃ ᑕᒪᑦᓯ, ᓄᖅᑲᖓᓚᐅᑲᓐᓂᐊᕋᑦᑕ 1:30ᒐᓱᓐᓂᖓᓂ. ᖁᔭᓐᓇᒦᒃ.
>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᑦ 11:48ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
13:29ᒥ

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑕᒪᑦᓯ.
ᑲᔪᓯᒋᐊᓐᖑᓱᓕᕐᒥᒐᑦᑕ ᑖᒃᑯᐊ ᑎᑎᖅᑲᓕᒫᖏᑦ
ᕿᒥᕐᕈᐊᕐᓗᒋᑦ ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᑉ ᐅᓂᒃᑳᓕᐊᒥᓂᖏᑦ
ᓄᓇᕗᒻᒥ ᒪᓕᒐᓕᐅᕐᕕᖓᓄᑦ ᑕᐃᔭᐅᔪᑦ, ‘ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ’. 32-ᒥᒃ 35-ᒧᑦ ᐱᔭᕇᖅᑲᐅᒐᑦᑕ,
ᑕᐃᒪ ᑕᒡᕙᓐᖓᑦ 36-ᒥᑦ ᑕᒡᕗᖓ 42-ᒧᑦ
ᕿᒥᕐᕈᐊᓐᖑᓱᓕᕐᒥᔪᒍᑦ. ᑖᒃᑯᐊ ᐅᖃᐅᓯᒃᓴᖃᕐᕕᐅᕙᑦ?
ᒥᔅᑐ ᕋᒻᐴᑦ.

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᒡᕙᓂ
42-ᖓᓂ ᐊᑐᓕᖁᔭᐅᓯᒪᔪᓂ, ᐊᐱᖅᑯᑎᒐᓕ ᑖᑉᑯᓄᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᐅᖃᖅᓯᒪᒻᒪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐋᖅᑮᒋᐊᓕᑦ ᖃᑦᓰᓐᓂᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᐃᒍᓐᓇᖅᑐᓂᒃ ᐱᒋᐊᖃᕐᒪᖔᑕ
ᓴᖅᑭᒋᐊᖃᕐᓂᖏᑦ ᒪᓕᓪᓗᒋᑦ? ᐅᖃᕈᓐᓇᖅᐱᓯ
ᖃᑦᑎᓪᓚᑦᑖᓂᒃ ᐱᒋᐊᖃᖅᑭᓯ ᑕᐃᒪᐃᑦᑐᓂᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᓕᓐᓂᒃ ᐃᓕᓴᐃᒍᓐᓇᖅᑐᓂᒃ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕋᒻᐴᑦ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐋᒡᒐ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐋᒡᒐ.

Chairman: No.

>>ᐃᓪᓚᖅᑐᑦ

>>Laughter

ᒥᔅᑐ ᕋᒻᐴᑦ.

Mr. Rumbolt.
ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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Mr. Rumbolt: Thank you, Mr.
Chairman. I guess I get the record for the
shortest answer this week.

ᐱᓛᖑᕗᖓᖃᐃ ᓇᐃᓛᒥᒃ ᑭᐅᔭᐅᓂᕆᔭᓐᓄᑦ ᑕᕝᕙᓂ
ᐱᓇᓱᐊᕈᓯᐅᔪᒥ.
>>ᐃᓪᓚᖅᑐᑦ

>>Laughter
Yesterday, Ms. Okpik talked about the
NTEP program and she said that 213
people have completed the program over
the years. Of these 213, how many are
still working in the education system?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Rumbolt. I
believe Ms. Okpik answered most of that
yesterday, but I’ll allow her to elaborate.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Right
now, we’re not able to track that
information. We do have information on
the number of bilingual teachers and
language specialists, but we also
recognize that more detail is needed. To
address this, we’re in the midst of
developing an HR database. The database
would include typical “tombstone”
information and detailed information on
employee credentials, courses, and
training, teacher certification type, and
the language proficiency for the sake of
instruction.
We do have a contract in place right now
with Core Solutions. We hope to have a
working model by June of 2014. To date,
we have relied on the completion of
language of instruction staffing plans to
identify the short and medium terms for
the language of instruction. We will be
reviewing our language of instruction
staffing plan process to see how effective
it is. We will also work with Nunavut
Arctic College through an MOU to track
the number of bilingual students who
enter NTEP and successfully complete

ᐃᑉᐸᒃᓴᖅ, ᒥᔅ ᐅᒃᐱᒃ ᐅᖃᓯᖃᓇᐅᕐᒪᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᐱᓕᕆᐊᖑᔪᒥᒃ, ᐊᒻᒪᓗ
ᐅᖃᐅᓯᖃᓚᐅᖅᖢᓂ 213ᒎᖅ ᐃᓄᐃᑦ
ᐱᐊᓂᒃᓯᓯᒪᓂᖏᓐᓂᒃ ᐊᕐᕌᒍᒐᓴᓐᓂ ᐊᓂᒍᖅᑐᓂ.
ᑖᒃᑯᓇᓐᖓᑦ 213-ᖑᔪᓂ ᖃᑦᑎᑦ ᓱᓕ ᐱᓕᕆᕙᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑐ ᕋᒻᐴᑦ.
ᑭᐅᔭᐃᓐᓇᐸᓗᒋᒌᖅᑰᓚᐅᕐᒪᒋᑦ ᒥᔅ ᐅᒃᐱᐅᑉ ᑕᒪᒃᑯᐊ
ᐃᑉᐸᒃᓴᐅᔪᖅ, ᑭᓯᐊᓂ ᐱᕕᖃᖅᑎᓂᐊᖅᐸᕋ
ᐅᖃᕆᐊᒃᑲᓐᓂᖁᓪᓗᒍ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇᐅᔪᒥ
ᑕᒪᒃᑯᐊ ᑐᓴᒐᒃᓴᐃᑦ ᓇᕝᕚᕈᓐᓇᖏᓇᑦᑎᒍ.
ᑐᓴᒐᒃᓴᖃᕋᓗᐊᖅᑐᒍᑦ ᖃᑦᓯᐅᑎᒋᓂᖏᓐᓂᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᖅᑕᖃᖅᑐᑦ ᐃᓕᓴᐃᔨᑦ ᐅᖃᐅᓯᓕᕆᔨᐅᔪᓪᓗ.
ᑭᓯᐊᓂᑦᑕᐅᖅ ᐃᓕᑕᖅᓯᒻᒥᔪᒍᑦ ᓱᓕ
ᓇᓗᓇᐃᖅᓯᒍᑎᖃᒃᑲᓐᓂᕆᐊᖃᕋᑦᑕ. ᑕᕝᕙ, ᑕᒪᓐᓇ
ᑭᐅᔭᐅᒍᓐᓇᖁᓪᓗᒍ ᐋᖅᑭᑦᓱᐃᕙᓪᓕᐊᕗᒍᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓐᓂᒃ ᑐᖅᑯᑕᕐᕕᐅᔪᒥᒃ. ᑐᖅᑯᑕᕐᕕᐅᔪᖅ
ᐱᖃᓯᐅᑎᓯᒪᓇᔭᖅᖢᓂ ᒪᕐᕈᐃᓕᖓᒐᔪᒃᑐᓂᒃ ᑐᓴᒐᒃᓴᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᑉ ᐊᔪᖏᓐᓂᕆᔭᖏᓐᓂᒃ,
ᐃᓕᓐᓂᐊᖅᓯᒪᔭᖏᓐᓂᓪᓗ ᐱᓕᒻᒪᒃᓴᐅᑎᒋᓯᒪᔭᖏᓐᓂᓪᓗ,
ᖃᓄᐃᑦᑐᓂᒃ ᐃᓕᑕᕆᔭᐅᔾᔪᑎᖃᕐᒪᖔᑕ ᐊᒻᒪᓗ
ᐅᖃᕈᓐᓇᑦᓯᐊᖅᑎᒋᓂᖏᓐᓂᒃ ᐃᓕᓴᐃᔪᓐᓇᓂᐊᕈᑎᒃ
ᖃᓄᖅ.
ᑳᓐᑐᕌᒃᓯᓯᒪᓪᓗᑕᓗ ᑯᐊᔅ ᓴᓘᓴᓐᓯᑯᓐᓂᒃ ᐊᒻᒪᓗ
ᓂᕆᐅᑦᑐᒍᑦ ᐊᑐᕈᓐᓇᑕᑦᑎᓐᓂᒃ
ᐊᑐᐃᓐᓇᖃᓕᓛᕐᓂᑎᓐᓂᒃ ᔫᓂ 2014 ᑎᑭᑉᐸᑦ.
ᐅᓪᓗᒥᒧᑦ ᑐᓐᖓᕕᖃᖅᓯᒪᒐᑦᑕ ᐱᔭᕇᕋᓱᑦᑐᑎᒍ
ᐅᖃᐅᓯᖅᑕᒥᒃ ᐃᓕᓴᐅᑎᖃᓐᓂᕐᒧᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᐸᓪᓕᐊᓂᕐᒧᑦ ᐸᕐᓇᐅᑎᒥᒃ
ᓇᓗᓇᐃᖅᑕᐅᔪᓐᓇᖁᓪᓗᒋᑦ ᕿᓚᒥᒃᑯᑦ ᐊᑯᓐᓈᒍᓪᓗ
ᐃᓕᓴᐅᑎᖃᓐᓂᕐᒥᒃ ᐅᖃᐅᓯᕐᒥᒃ. ᑕᐃᒪ
ᕿᒥᕐᕈᐸᓪᓕᐊᓂᐊᖅᑐᒍᑦ ᐅᖃᐅᓯᕐᓂᒃ
ᐃᓕᓴᐃᔾᔪᑎᒋᕙᑦᑕᑎᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓐᓂᕐᒧᑦ
ᐱᕙᓪᓕᐊᕈᑎᒃᓴᒥᒃ ᑐᑭᓯᖁᓪᓗᑕ ᖃᓄᑎᒋ
ᑲᔪᓯᑦᑎᐊᖅᑎᒋᒻᒪᖔᑦ. ᑕᕝᕙ ᐱᓕᕆᖃᑎᖃᕐᓂᐊᖅᑐᒍ
ᓄᓇᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᖏᓐᓂᒃ ᐊᖏᕈᑎᑎᒍᑦ
ᓇᐅᑦᓯᖅᑐᒍᓐᓇᖁᓪᓗᑕ ᖃᑦᑎᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓕᑦ
ᐃᓯᖅᐸᓪᓕᐊᕙᒻᒪᖔᑕ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ
ᐱᓕᕆᐊᒃᓴᒧᑦ ᑲᔪᓯᑦᑎᐊᖅᐸᑦᑐᐃᑦ ᐊᕐᕌᒍᑕᒫᑦ.
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the program annually.
Chairman: Thank you, Ms. Okpik. Mr.
Rumbolt.
Mr. Rumbolt: Thank you, Mr.
Chairman. I’m just wondering if they
have the numbers of how many people
are currently in the NTEP program
throughout Nunavut. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Rumbolt.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
work with Nunavut Arctic College
through an NTEP partnership committee.
I have the information somewhere in one
of my briefing notes. I can provide it later
to the Member if he wishes.
Chairman: Thank you, Ms. Okpik. Mr.
Rumbolt.
Mr. Rumbolt: Thank you, Mr.
Chairman. We all know that there are
more bilingual teachers needed. I was
trying to figure out how many people are
in the program and trying to get a sense
of how long it will take to get enough
bilingual teachers in our system. I’m just
wondering if you have any idea if there is
a big demand for the NTEP program
throughout Nunavut. Thank you, Mr.
Chairman.
Chairman: A very good question, Mr.
Rumbolt. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
There is a big demand. Currently we have
11 programs in 11 communities: Iqaluit,
Cape Dorset, Hall Beach, Qikiqtarjuaq,

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᕋᒻᐴᑦ.
ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᒪᑦᑐᒧᖓᓗ ᑭᐅᒍᓐᓇᕈᓂ ᖃᑦᑎᑦ ᒫᓐᓇᐅᔪᒥ
ᐃᓕᓐᓂᐊᕐᒪᖔᑕ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ
ᐱᓕᕆᐊᖑᔪᒥ ᓄᓇᕘᓗᑦᑖᒥ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕋᒻᐴᑦ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐱᓕᕆᖃᑎᖃᖅᐸᑦᑐᒍ ᓄᓇᕗᒻᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᓐᓂᒃ
ᑲᑎᒪᔨᕋᓛᑎᒍᑦ ᑲᑐᑎᓐᓂᑎᓐᓄᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᐱᓕᕆᐊᒃᓴᒥᒃ. ᓇᓕᐊᓐᓂᒃ
ᑖᒃᑯᐊ ᑐᓴᒐᒃᓴᑦ ᐱᓯᒪᔭᕋᓗᐊᒃᑲ ᑎᑎᕋᖅᓯᒪᔪᖁᑎᓐᓂ.
ᐅᐊᑦᑎᐊᒃᑲᓐᓂᖅ ᑐᓂᒍᓐᓇᓂᐊᖅᑕᕋ ᑲᑎᒪᔨ
ᐱᔪᒪᑐᐊᖅᐸᑦ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᕋᒻᐴᑦ.
ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑐᑭᓯᒍᒪᑐᐃᓐᓇᖅᑐᖓ ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒐᑦᑕ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᐃᔨᑖᒃᑲᓐᓂᕆᐊᖃᕋᑦᑕ,
ᑐᑭᓯᓇᓱᖅᑲᐅᒻᒥᒐᒪᓗ ᖃᑦᑎᑦ ᒫᓐᓇᐅᔪᖅ
ᐃᓕᓐᓂᐊᕐᒪᖔᑕ ᑐᑭᓯᑦᑎᐊᕋᓱᑐᐃᓐᓇᖅᖢᖓᓗ
ᖃᓄᑎᒌᓇᔭᕐᒪᖔᑦ ᓈᒪᓕᑕᐃᓐᓇᕋᔭᕐᓂᖏᓐᓂᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᐃᔪᓐᓇᖅᑐᓂᒃ ᐊᐅᓚᔾᔪᓯᑦᑎᓐᓂ.
ᑐᑭᓯᒍᒪᑐᐃᓐᓇᖅᑐᖓ ᖃᐅᔨᒪᐸᓗᒻᒪᖔᖅᐱᑦ
ᐱᔪᒪᓂᖃᑦᑎᐊᕋᓗᐊᕐᒪᖔᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᓄᓇᕘᓗᑦᑖᒥ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᑦᑎᐊᕚᓗᒃ, ᒥᔅᑐ
ᕋᒻᐴᑦ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐱᔪᒪᓂᖃᑦᑎᐊᒻᒪᕆᑦᑐᖅ. ᑕᐃᒪ ᒫᓐᓇᐅᔪᖅ 11-ᓂ
ᐱᓕᕆᐊᒃᓴᓂ ᐊᑐᐃᓐᓇᖃᖅᑐᒍᑦ 11-ᓂᒃ ᓄᓇᓕᐅᔪᓂ:
ᐃᖃᓗᐃᑦ, ᑭᓐᖓᐃᑦ, ᓴᓂᕋᔭᒃ, ᕿᑭᖅᑕᕐᔪᐊᖅ,
ᐸᖕᓂᖅᑑᖅ, ᒥᑦᑎᒪᑕᓕᒃ, ᑲᖏᖅᖠᓂᖅ, ᖃᒪᓂ’ᑐᐊᖅ,
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Pangnirtung, Pond Inlet, Rankin Inlet,
Baker Lake, Taloyoak, Arviat, and Gjoa
Haven.
The other piece of work that we have
been working very closely with Nunavut
Arctic College on is a 7 to 9 teacher
education concentration because we do
know that we are preparing for the grades
7 to 9. We have done a program.
Unfortunately, we had only two
applicants this year. Based on that
number, we weren’t able to offer it this
year. We’re going to promote it more
between the college and us to hope for
intake next year. This middle school is
also with the University of Regina.
There will be two types of entry points.
Currently we’re looking at teachers who
already have a bachelors in education,
ready to go off and specialize or if they
are taking an NTEP program, it will be
something common for the first two
years, and then you specialize the last
year or the last two years of the program.
That’s some of the work that we have
been doing with the college.
Yes, there is a high demand, and we’re
just going to meet… . Well, we were
supposed to meet on Monday to
determine where, as the B.Ed. programs
come to an end, the next intake should
be. So often, district education authorities
will make a request for us, and then we
work with NAC to determine the teacher
housing where, if at all possible, if it
could be in a school to make sure that
they’re in the school environment, if not
done here in the learning centre. We
work closely with them. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Rumbolt.

ᑕᓗᕐᔪᐊᖅ, ᐊᕐᕕᐊᑦ ᐊᒻᒪᓗ ᐅᖅᓱᖅᑑᖅ.

ᐊᓯᐊᑦᑕᐅᖅ ᐱᓕᕆᐊᕆᒻᒪᕆᒃᓯᒪᒻᒥᔭᕗᑦ ᓄᓇᕗᑦ
ᓯᓚᑦᑐᓴᕐᕕᒃᑯᓐᓂᒃ ᐱᔾᔪᑎᖃᖅᑐᖅ ᒍᕇᑦ 7-9-ᒧᑦ
ᐃᓕᓴᐃᔨᑖᖅᐸᓪᓕᐊᕋᓱᓐᓂᕐᒧᑦ ᐊᒃᓱᕉᑎᖃᖅᐸᓪᓕᐊᓂᖅ.
ᖃᐅᔨᒪᒐᑦᑕ ᐱᓂᐊᕐᓂᖃᖅᐸᓪᓕᐊᒋᐊᖃᕋᑦᑕ
ᐸᕐᓇᐸᓪᓕᐊᑎᓪᓗᑕ ᒍᕇᑦ 7-9-ᒧᑦ ᐱᓂᕐᒥᒃ. ᑕᒡᕙ
ᐱᓕᕆᐊᒃᓴᓕᐅᖅᓯᒪᕗᒍᑦ. ᑭᓯᐊᓂ, ᐅᒡᒍᓐᓇᖅᑑᒐᓗᐊᖅ,
ᑕᒡᕙᓂ ᐊᕐᕌᒍᒋᔭᑦᑎᓐᓂ ᒪᕐᕈᑐᐊᖑᓯᒪᒻᒪᑎᒃ ᐱᓇᓱᒃᓯᒪᔫᒃ
ᐊᕐᕌᒍᕆᔭᑦᑎᓐᓂ. ᑕᒪᓐᓇ ᐱᓪᓗᒍ
ᐊᑐᐃᓐᓇᐅᑎᔪᓐᓇᓚᐅᓐᖏᑕᕗᑦ ᑕᕝᕙᓂ ᐊᕐᕌᒍᑦᑎᓐᓂ.
ᑕᐃᒪᐃᒻᒪᑦ ᑲᔪᖏᖅᓴᐅᑎᒋᒋᐊᕐᓂᖅᓴᕆᓂᐊᖅᑕᕗᑦ
ᓯᓚᑦᑐᓴᕐᕕᑎᒍᑦ ᐅᕙᒍᓪᓗ ᐊᕐᕌᒍᑉᐸᑦ
ᑎᒍᓯᕙᓪᓕᐊᓛᖁᓪᓗᑕ. ᑕᒡᕙ ᑖᓐᓇ ᐊᑯᓐᓂᓱᖅᑐᓄᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐱᓕᕆᐊᒃᓴᖅ ᐃᓚᓕᐅᑎᓯᒪᔭᕗᑦ
ᐃᓕᓴᕐᕕᔾᔪᐊᕆᔭᖓᑦ ᕆᔭᐃᓇᒥ.
ᑕᒡᕙ ᒪᕐᕈᐃᓕᖓᓇᔭᖅᑐᑦ ᐃᓯᕈᑕᐅᔪᓐᓇᕋᔭᖅᑐᑦ. ᒫᓐᓇ
ᑕᒡᕙ ᑕᑯᓇᒃᐸᓪᓕᐊᕗᒍᑦ ᐃᓕᓴᐃᔨᓂᒃ Bachelor of
Education-ᒥᒃ ᐃᓕᑕᕆᔭᐅᔾᔪᑎᖃᖅᐸᒌᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᕆᐊᕈᓐᓇᕋᔭᕐᓗᑎᒃ ᑭᑐᑯᓗᒻᒥᒃ
ᐊᒧᕈᓐᓃᓕᒻᒪᒃᓴᕈᓐᓇᖅᑕᒥᓐᓂᒃ ᐱᓇᓱᒍᓐᓇᖁᓪᓗᒋᑦ.
ᐅᕝᕙᓗ ᐃᓕᓐᓂᐊᕈᑎᒃ ᒫᓐᓇ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᐱᓕᕆᐊᒃᓴᒥ, ᐊᕐᕌᒎᒃ ᒪᕐᕉᒃ
ᓯᕗᓪᓕᖅᐹᖏᓐᓂ ᐊᑐᖅᑕᐅᒡᒍᔪᒃᑐᒥ ᐱᓇᔭᖅᑐᑦ ᐊᕐᕌᒎᒃ
ᒪᕐᕉᒃ ᓯᕗᓪᓕᖅᐹᖓᓐᓂ. ᐊᒻᒪᓗ ᑭᑐᓪᓚᑦᑖᒥᒃ
ᐃᓕᓐᓂᐊᓕᕋᔭᖅᑐᑎᒃ ᐊᕐᕌᒎᑉ ᑭᖑᓪᓕᖅᐹᖓᓐᓂ
ᐊᕐᕌᒎᓪᓘᓐᓃᒃ ᒪᕐᕉᒃ ᑭᖑᓪᓕᖅᐹᖓᓐᓂ ᐱᓕᕆᐊᖑᔪᒥ.
ᑕᕝᕙ ᐃᓚᒋᔭᖏᑦ ᐱᓕᕆᐊᕆᓯᒪᓕᖅᑕᕗᑦ ᐃᓚᒋᓪᓗᒋᑦ
ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ.
ᑕᕝᕙ, ᐄ, ᐱᒍᒪᓂᖅᑕᖃᒻᒪᕆᑦᑐᖅ ᐊᒻᒪᓗ
ᑲᑎᒪᕆᐊᖃᓚᐅᖅᑐᒍᑦ ᓇᒡᒐᔾᔭᒥ ᓱᖅᑯᐃᖅᓯᖁᓪᓗᑕ
ᖃᖓᒃᑯᑦ B.E.D. ᐃᓱᓕᓛᕐᒪᖔᑦ ᖃᖓᓪᓗ ᓄᑖᓂᒃ
ᑎᒍᓯᕙᓪᓕᐊᓕᕋᔭᕐᒪᖔᑦᑕ. ᑕᐃᒪᐃᒻᒪ, ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᑐᒃᓯᕋᒐᔪᓕᕌᖓᑕ ᐅᕙᑦᑎᓐᓂᑦ
ᐱᓕᕆᖃᑎᖃᒋᐊᓯᓲᖑᔪᒍᑦ ᓯᓚᑦᑐᓴᕐᕕᑯᓐᓂᒃ
ᓱᖅᑯᐃᒪᖁᓪᓗᑕ ᐃᓕᓴᐃᔨᑦ ᐃᒡᓗᖃᕆᐊᖃᕐᓂᖏᓐᓂᒃ.
ᐊᔪᕐᓇᓐᖏᑐᐊᕌᖓᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᒻᒦᖃᑦᑕᕈᓐᓇᕈᑎᒃ,
ᐃᓕᓐᓂᐊᕐᕕᒻᒦᑦᑎᐊᖁᓪᓗᒋᑦ ᐃᓕᓴᕐᕕᒻᒪᕆᒻᒥᐅᖏᑦᑐᖅ.
ᑕᒡᕙ ᐱᓕᕆᖃᑎᒋᑦᑎᐊᖃᑦᑕᖅᐸᕗᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᕋᒻᐴᑦ.
ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐃᓱᒪᒋᓪᓗᒍ
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Mr. Rumbolt: Thank you, Mr.
Chairman. Considering there is a high
demand for the NTEP program and you
mentioned that it is offered in 11
communities, one of the stumbling blocks
for smaller communities is that they’re
having to travel away from home in order
to take the NTEP program and it takes
between four and five years to complete.
Are there any intentions to expand the
NTEP program into smaller communities
so that you can get more grassroots
workers working in our schools? Thank
you, Mr. Chairman.

ᐱᔪᒪᔭᐅᕕᔾᔪᐊᖅᐸᓐᓂᖓ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒪᒃᓴᕐᓂᖅ, ᐅᖃᖅᑲᐅᒐᕕᓪᓗ
ᐊᑐᐃᓐᓇᐅᑎᑕᐅᕙᓐᓂᖓ ᓄᓇᓕᓐᓂ 11-ᖑᔪᓂᒃ,
ᐃᓚᖓ ᑕᐃᒪ ᑐᓗᖅᓯᒪᐅᑕᐅᓗᐊᖅᐸᒻᒪᑦ
ᓄᓇᓕᕋᓛᖑᓂᖅᓴᓄᑦ ᕿᒪᕉᑎᒋᐊᖃᖅᐸᓐᓂᖏᑦ
ᓄᓇᓕᒻᒥᓂᑦ ᐃᓕᓐᓂᐊᖃᑕᐅᓂᐊᕈᑎᒃ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᐱᓕᕆᐊᒃᓴᒥᒃ.
ᐱᐊᓂᕋᓱᓐᓂᐊᖅᖢᒍᓗ ᐊᕐᕌᒍᓄᒃ ᑎᓴᒪᓄᑦ
ᑕᓪᓕᒪᓄᓪᓘᓐᓃᑦ ᐱᐊᓂᒃᓯᒐᓱᓐᓂᐊᕈᑎᒃ.
ᐃᓱᒪᒋᔭᐅᓯᒪᕙᑦ ᓯᐊᒻᒪᒋᐊᖅᑕᐅᒃᑲᓐᓂᖁᓪᓗᒍ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᐅᔪᒥᒃ ᓄᓇᓕᕋᓛᖑᓂᖅᓴᓄᑦ
ᐅᓄᓐᓂᖅᓴᐅᕙᖁᓪᓗᒋᑦ ᓄᓇᓕᓐᓃᓐᓂᖅᓴᐃᑦ
ᐃᓕᕆᔪᓐᓇᓕᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᖁᑎᒥᓂ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Rumbolt.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕋᒻᐴᑦ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
find that the community-based Teacher
Education Program is very successful.
We find that it’s much better for them to
take the program in their community.
However, we need to ensure that we have
the numbers.
Once we get a list of who is interested,
Nunavut Arctic College does an
assessment for entry. Sometimes it will
be determined that they need a
foundation year to upgrade in math,
English, Inuktitut, and the sciences. Once
the foundation year is over, after that,
they will determine if the B.Ed. program
will proceed. Again, it’s based on
demand.
At the Department of Education, we
provide $2.3 million to Nunavut Arctic
College in addition to what they currently
have as well. Again, it has to fit within
that funding envelope. We have to ensure
that the quality of standards is
maintained. As part of that, with Nunavut
Arctic College and the University of

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᖃᐅᔨᓯᒪᔪᒍᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᐸᑦᑐᑦ
ᑲᔪᓯᓂᖃᑦᑎᐊᕖᓐᖓᖅᐸᓐᓂᖏᓐᓂᒃ. ᖃᐅᔨᕙᑦᑐᒍᑦ
ᐃᖢᐊᕐᓂᖅᓴᐅᕙᓐᓂᖓᓂᒃ ᑕᒪᓐᓇ ᐊᑐᕌᖓᔾᔪᒃ
ᓄᓇᓕᒻᒥᓂ. ᑭᓯᐊᓂ, ᓇᐅᑦᓯᖅᑐᑦᑎᐊᕆᐊᖃᕋᑦᑕ
ᓈᒪᒐᓗᐊᕐᒪᖔᑕ ᐃᓚᐅᒍᓐᓇᖅᐸᓂᐊᖅᑐᑦ. ᐊᒻᒪᓗ,
ᖃᐅᔨᒪᓕᕌᖓᑦᑕ ᖃᑦᑎᑦ ᐃᓚᐅᔪᒪᒋᐊᒃᓴᖏᓐᓂᒃ ᑕᐃᒪᓗ
ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ ᖃᐅᔨᓴᓯᕙᑉᐳᑦ ᐱᔭᐅᔪᓐᓇᓂᐊᖅᑐᓂᒃ.
ᐃᓛᓐᓂᒃᑯᓪᓗ ᓱᖅᑯᐃᖅᑕᐅᓲᖑᓪᓗᑎᒃ
ᑐᓐᖓᕕᒋᔪᓐᓇᖅᑕᒥᓐᓄᑦ
ᐱᒋᐊᓐᖓᐅᑎᖃᕆᖃᖅᐸᓐᓂᖏᓐᓂᒃ ᐊᕐᕌᒍᒥ
ᐃᓕᓐᓂᐊᒃᑲᓐᓂᖁᓪᓗᒋᑦ ᓈᓴᐅᓯᕆᓂᕐᒥᒃ, ᖃᓪᓗᓈᑎᑐᑦ,
ᐃᓄᒃᑎᑐᑦ, ᐊᒻᒪᓗ ᓇᓗᓇᖅᑐᓂᒃ. ᑕᒪᓐᓇᓗ
ᐊᓂᒍᑐᐊᕋᒥᒡᔪᒃ, ᑭᖑᓂᐊᒍᑦ ᓱᖅᑯᐃᖅᑕᐅᒋᐊᖃᓯᓲᖑᔪᑦ
B.E.D-.ᒧᑦ ᑲᔪᓯᒋᐊᕈᓐᓇᕆᐊᖏᓐᓂᒃ. ᓱᓕ, ᑕᒪᓐᓇ
ᒪᓕᒃᐸᑦᑐᖅ ᐱᒍᒪᔭᐅᑎᒋᓂᖓᓂᒃ.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᔪᑎᒍᑦ ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᓲᖑᓪᓗᑕ
$2.3 ᒥᓕᐊᓐᓂᒃ ᓄᓇᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᑯᓐᓄᑦ
ᖄᒃᑲᓐᓂᐊᒍᑦ ᖃᐃᑕᐅᓂᕆᕙᑦᑕᖓᓐᓂᒃ. ᓱᓕ, ᑕᒪᓐᓇ
ᑐᖔᓂᑦᑕᕆᐊᖃᓲᖑᔪᖅ ᑮᓇᐅᔭᐃᑦ
ᐊᑐᐃᓐᓇᐅᑎᑕᐅᓂᖏᑦ ᒪᓕᓪᓗᒋᑦ. ᑕᐃᒪᐃᒻᒪᓪᓗ,
ᓇᐅᑦᓯᖅᑐᕆᐊᖃᓲᖑᒻᒥᔪᒍᑦ ᓈᒻᒪᑦᓯᐊᕆᐊᖃᖅᐸᓐᓂᖏᑕ
ᐱᐅᑎᒋᓂᖏᑦ ᐃᓕᓴᐅᑕᐅᔪᑦ. ᑕᒪᑐᒧᖓᓗ ᐱᓪᓗᒍ
ᐃᓚᒋᓪᓗᑎᒍ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ ᐊᒻᒪᓗ
ᐃᓕᓴᕐᕕᔾᔪᐊᖑᔪᓪᓗ
ᕆᔾᔭᐃᓇᒥ ᕿᒥᕐᕈᓂᖃᕈᒫᖅᑐᒍᑦ
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Regina, we’re going to be conducting a
teacher education program review.
(interpretation) Thank you, Mr.
Chairman.

ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᐅᑎᐅᔪᒥᒃ. (ᑐᓵᔨᑎᒎᓐᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Rumbolt.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᕋᒻᐴᑦ.

Mr. Rumbolt: Thank you, Mr.
Chairman. In regard to offering an NTEP
course in our communities, you
mentioned that you need a certain amount
of students in order for the program to
run. How many students are required in
order to successfully put the program off
in a community? Thank you, Mr.
Chairman.

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᓂᐅᔪᒥᒃ
ᓄᓇᓕᑦᑎᓐᓂ, ᐅᖃᖅᑲᐅᒐᕕᑦ ᖃᑦᓯᐅᔭᕆᐊᖃᕐᓂᖏᓐᓂᒃ
ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᖅᑎᐅᔪᓪᓘᓐᓃᑦ ᐊᑐᖅᑕᐅᓂᐊᕈᓂ
ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕈᑎᐅᔪᖅ, ᖃᑦᓯᐅᔭᕆᐊᖃᓲᖑᒻᒪᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᐊᑐᐃᓐᓇᕈᖅᑕᐅᓂᐊᕈᓂ ᑕᒪᓐᓇ
ᓄᓇᓕᐅᔪᒥ, ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Rumbolt.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᕋᒻᐴᑦ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik: In the past, we’ve had to
make some very difficult decisions as the
Partnership Committee. For one example,
we had two students remaining in the
program in one community. So therefore,
we offered them to come to Iqaluit
instead to finish their NTEP. That’s an
example. We would like to maintain at
least a minimum of around six to eight
students to be able to offer the program.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᓯᕗᓂᐊᓂ, ᐊᒃᓱᕈᓐᓇᖅᑐᓂᒃ
ᐃᓱᒪᓕᐅᖅᐸᒋᐊᖃᓚᐅᖅᓯᒪᔪᒍᑦ ᑲᑐᑎᖃᑎᒌᑦᑐᑎᒍᑦ
ᑲᑎᒪᔨᕋᓛᓂ. ᓲᕐᓗ, ᐃᓚᖓᓐᓂ, ᒪᕐᕉᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑑᓐᓂᒃ ᐊᒥᐊᒃᑯᖃᓚᐅᖅᓯᒪᓪᓗᑕ
ᐱᓕᕆᐊᖑᔪᒥ ᐊᑕᐅᓯᕐᒥᒃ ᓄᓇᓕᒻᒥ. ᑕᐃᒪᐃᒻᒪᑦ
ᑐᓐᖓᓱᑦᑎᖔᓕᓚᐅᖅᓯᒪᔭᖅᐳᑦ
ᐃᖃᓗᓐᓅᒍᓐᓇᕆᐊᖏᓐᓂᒃ ᐱᔭᕇᖅᓯᖁᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᖏᓐᓂᒃ. ᑖᓐᓇ ᐆᑦᑑᑎᐅᔪᖅ. ᑕᒫᓂ
ᒥᑦᓵᓃᖁᒥᓇᓲᖑᔪᑦ 6ᓂᑦ 8-ᓄᑦ ᐊᑦᑎᓛᒃᑯᑦ
ᐊᑐᐃᓐᓇᐅᑎᓂᐊᕈᑦᑎᒍ ᐃᓕᓴᐅᑎᐅᔪᖅ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. My question is more about
bilingualism, No. 36, and it’s to the
department. There has been so much talk
about bilingualism and it’s mainly around
Inuktitut. However, I’m wondering if you
can talk about, perhaps, what you feel
about French and if we’re meeting the
targets for French language in the

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒐᓕ ᐱᔾᔪᑎᖃᕐᓂᖅᓴᐅᔪᖅ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᐅᑎᖃᓐᓂᕐᒧᑦ, ᓈᓴᐅᑎᒥ 36ᒨᓕᖓᔪᖅ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᕌᖓᓪᓗᓂ.
ᐅᖃᐅᓯᐅᖃᕈᓘᔭᖃᑦᑕᕐᒪᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓴᐅᑎᖃᓐᓂᕐᒥᒃ ᐱᓗᐊᖅᑐᒥᒃ ᐃᓄᒃᑎᑐ. ᑭᓯᐊᓂ,
ᐊᐱᕆᔪᒪᒐᒪ ᐅᖃᐅᓯᖃᕈᓐᓇᕈᕕᑦ ᖃᓄᖅ
ᐃᓱᒪᖃᕐᒪᖔᖅᐱᑦ ᐅᐃᕖᑎᑐᑦ ᒥᒃᓵᓄᑦ ᐊᒻᒪᓗ
ᑐᕌᒐᕆᔭᐅᓯᒪᔪᓂᒃ ᐊᖑᒪᓕᕋᓗᐊᕐᒪᖔᑦᑕ ᐅᐃᕕᑦ
ᐅᖃᐅᓯᖓᑦ ᐱᓪᓗᒍ ᐃᓕᓴᕐᕕᖕᓂ. ᖁᔭᓐᓇᒦᒃ,

77

schools. Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik: So the legislation talks about
Inuktitut being the first language, the
primary language of instruction with
English or French. I’m going to have
Bradley expand on that. Currently,
outside of the CSFN, Iqaluit is probably
the only place where we offer French. So
I will get him to elaborate on that.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᒪᓕᒐᖅ ᐅᖃᐅᓯᖃᕐᒪᑦ ᐃᓄᒃᑎᑐᑦ
ᓯᕗᓪᓕᐅᖅᐸᐅᓂᖓᓂᒃ ᐅᖃᐅᓯᖅᑕᕆᔭᐅᔪᓂ,
ᐃᓕᓴᐅᑎᓪᓗᐊᑕᐅᓂᖓᓂᒃ, ᖃᓪᓗᓈᑎᑐᑦ ᐃᓚᒋᓪᓗᓂᐅᒃ
ᐅᐃᕖᑎᑐᓪᓘᓐᓃᑦ. ᐳᕌᑦᓕ ᐅᖃᕆᐊᒃᑲᓐᓂᒥᖁᓂᐊᕋᒃᑯ
ᑕᒪᑦᓱᒪᐅᑉ ᒥᒃᓵᓄᑦ. ᒫᓐᓇᐅᔪᖅ, ᓯᓚᑖᒍᑦ ᓇCSSN,
ᐃᖃᓗᐃᑦ ᑕᕝᕙᑑᖅᑰᖅᑐᖅ ᐅᐃᕖᑎᑐᑦ
ᐃᓕᓴᖅᑕᐅᔪᓐᓇᓲᖑᔪᖅ. ᑕᐃᒪᐃᒻᒪᑦ ᑖᓐᓇ
ᐅᖃᕆᐊᓪᓚᖁᓂᐊᖅᐸᕋ ᑕᒪᑐᒥᖓ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑐ ᐋᓴᒻᐹᑦ.

Chairman: Mr. Archambault.
Mr. Archambault: Thank you, Mr.
Chairman. The way the Language of
Instruction Regulations are designed
currently, they require, as Ms. Okpik was
mentioning, 85 to 90 percent of
instruction to be in the Inuit language
with the remaining portion, the 10 to 15
percent, being provided in the second
language that the DEA has chosen. In
fact, in all cases, that has been English.
The DEA does have the authority to
choose French if they want, but what we
have seen is that across the board, of
course, English has been the second
language that has been chosen.
There is a slight bit of wiggle room
within the models themselves to allow for
some third language instruction, so it
could be French, it could be Spanish, it
could be whatever other language, but as
I mentioned earlier, that’s a small amount
of instruction time. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr.
Archambault. Ms. Angnakak.

ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᖃᐅᓯᕐᒥᒃ ᐃᓕᓴᐅᑎᐅᕙᑦᑐᖅ ᐱᓪᓗᒍ ᒪᓕᒐᕈᓯᖏᑦ
ᓴᓇᒪᓂᖓ ᒫᓐᓇᐅᔪᖅ, ᒥᔅ ᐅᒃᐱᒃ ᐅᖃᓵᕐᒪᑦ, 85-90
ᐳᓴᓐᑎᒧᑦ ᐃᓕᓴᐃᔾᔪᑕᐅᒋᐊᖃᓲᖑᔪᖅ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖓᓂᒃ, ᐊᒥᐊᒃᑯᖏᑦ 10-15 ᐳᓴᒧᑦ
ᐊᑐᐃᓐᓇᐅᕆᐊᖃᕐᓗᓂ ᐅᖃᐅᓯᖅᑕᖓᑕ ᐊᐃᑉᐹᓂᒃ
ᑎᒃᑯᐊᖅᑕᐅᓯᒪᓗᓂ ᓄᓇᓕᐅᑉ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ. ᑕᒪᐃᓐᓂᐸᓗ, ᐊᒡᓛᑦ,
ᑕᒪᒃᑭᓐᓂ ᑕᒪᓐᓇ ᖃᓪᓗᓈᑎᑐᑦ
ᑎᒃᑯᐊᖅᑕᐅᓯᒪᖃᑦᑕᖅᓯᒪᔪᖅ. ᑕᒡᕙ ᓄᓇᓕᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᔪᓐᓇᕐᓂᖃᖅᑑᔪᑦ
ᓂᕈᐊᖅᓯᒍᓐᓇᖅᖢᑎᒃ ᐅᐃᕖᑎᑐᑦ ᑕᐃᒪᐃᒍᒪᓐᓂᕈᑎᒃ.
ᑭᓯᐊᓂ, ᖃᐅᔨᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᑕᒪᐃᓐᓂᐸᓗᒃ
ᖃᓪᓗᓈᑎᑐᑦ ᐅᖃᐅᓯᖅ ᓂᕈᐊᖅᑕᐅᖏᓐᓇᖅᐸᓐᓂᖓᓂᒃ.
ᖃᓄᐃᓕᖓᒋᐊᕈᑎᖄᕐᔪᒃᑐᖅ ᐃᓂᓪᓚᖓᐅᑎᐅᔪᒥᒃ
ᖃᓪᓗᓈᓂᑦ ᐱᔪᒥᒃ ᐱᕕᖃᕈᓐᓇᖁᓪᓗᒍ ᐃᓚᖓᓂᒃ
ᐱᖓᔪᐊᓐᓂᒃ ᐃᓕᓴᐅᑎᖃᕈᓐᓇᖁᓪᓗᒍ; ᖃᒡᕙ,
ᐅᐃᕖᑎᑑᒍᓐᓇᖅᑐᓂ ᐅᕝᕙᓘᓐᓃᑦ ᓯᐹᓂᔅᑎᑐᑦ
ᖃᓄᕐᓘᓐᓃᑦ ᐊᓯᐊᓂᒃ ᐅᖃᐅᓯᖅᑕᕆᔭᐅᔪᒥᒃ. ᑭᓯᐊᓂ,
ᑕᑯᓪᓗᒍ ᑕᒪᓐᓇ ᐊᑯᓂᐅᖏᑦᑐᑯᓗᒃ
ᐱᕕᖃᕈᑕᐅᓇᔭᖅᑐᖅ ᐃᓕᓴᐅᑕᐅᒍᓂ. ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐋᓴᒻᐹᑦ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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Ms. Angnakak: Thank you, Mr.
Chairman. Just one last question in
regard to that. Usually, when people go
on to university, they have to have some
kind of French. Well, it really helps
anyhow. I’m wondering how not starting
French in the earlier grades affects the
opportunity to apply to universities for
courses and be accepted. Thank you, Mr.
Chairman.

ᐊᑕᐅᓯᑐᐊᖑᓕᖅᑐᖅ ᐊᐱᖅᑯᑦ ᑖᓐᓇ ᐱᓪᓗᒍ.
ᑐᑭᓯᔪᒪᑐᐃᓐᓇᖅᑐᖓ, ᑭᒃᑯᑦ ᐃᓕᓴᕐᕕᒡᔪᐊᕐᒨᑦᑕᕌᖓᑕ
ᑎᒍᒥᐊᕆᐊᖃᓲᖑᒻᒪᑕ ᐃᓚᖓᓂᒃ ᐅᐃᕖᑎᑐᑦ, ᐃᓛᒃ,
ᐊᑑᑎᖃᑦᑎᐊᓲᖑᒻᒪᐃᓛᒃ; ᑐᑭᓯᔪᒪᑐᐃᓐᓇᖅᑐᖓ ᖃᓄᖅ
ᐅᐃᕖᑎᑐᑦ ᐃᓕᓐᓂᐊᓯᒋᐊᖅᑐᖃᖏᒃᑯᓂ ᓲᕐᓗ
ᐊᑦᑎᓂᖅᓴᐅᔪᓂ ᒍᕇᑦᓂ, ᖃᓄᖅ ᑕᒪᓐᓇ
ᐊᑦᑐᐃᔪᓐᓇᕐᒪᖔᑦ. ᐃᒻᒪᖃᖃᐃ ᐊᑦᑐᐃᕙᒃᐳᖅ
ᐱᕕᖃᕐᕕᐅᓂᕐᒥᒃ ᐱᓇᓱᒃᑐᖃᕈᒪᓐᓂᕈᓂ ᐃᓕᓴᕐᕕᒡᔪᐊᕐᒧᑦ
ᐃᓕᓐᓂᐊᕋᒃᓴᓄᑦ ᐃᖅᓯᖅᑎᑕᐅᓂᕐᒧᓘᓐᓃᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Currently we’re working with our French
Services Division to work to support an
intensive French program for the
upcoming school year. I think this also
has to be part of the review when the
Education Act is reviewed. Again, you
really don’t have a lot of wiggle room
when you have the percentages within the
language models. Again, if this is to be
pursued, changes would have to be made
either Language of Instruction
Regulations or the Act. (interpretation)
Thank you, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇᐅᔪᖅ
ᐱᓕᕆᖃᑎᖃᖅᐸᓪᓕᐊᔪᒍᑦ ᐅᐃᕖᑎᑐᑦ
ᐱᓕᕆᔨᖁᑎᑦᑎᓐᓂᒃ ᐃᑲᔪᖅᑐᐃᕙᓪᓕᐊᖁᓪᓗᒋᑦ
ᐅᐃᕖᑎᑑᓂᖅᓴᖅ ᐃᓕᓴᐅᑎᑕᖃᖁᓪᓗᒍ
ᐃᓕᓐᓂᐊᕐᓂᐅᓛᖅᑑᑉ ᐊᕐᕌᒍᒋᓛᖅᑕᖓᓂ. ᑭᓯᐊᓂ,
ᑕᒪᓐᓇ ᕿᒥᕐᕈᓂᕐᒧᑦ ᐱᖃᓯᐅᑎᔭᕆᐊᖃᓛᖅᑐᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᕿᒥᕐᕈᔭᐅᓕᕈᓂ. ᑕᒡᕙ,
ᓱᓕ ᐱᒋᐊᓪᓚᕝᕕᖃᓗᐊᔾᔮᖏᓐᓇᕕ
ᖃᑦᓯᐅᒋᐊᖃᖅᑎᒋᓂᖏᓐᓄᑦ ᐃᓂᓪᓚᖓᐅᑎᐅᔪᖅ
ᐱᑎᓪᓗᒍ. ᓱᓕ, ᐱᓇᓱᑦᑕᐅᔭᕆᐊᖃᕐᓂᐊᖅᑑᒐᓗᐊᖅ
ᑭᓯᐊᓂ ᐊᓯᔾᔨᖅᑕᐅᔭᕆᐊᖃᕋᔭᖅᑐᑦ ᐃᓕᓴᐅᑎᐅᔭᕆᐊᓕᑦ
ᐱᓪᓗᒋᑦ, ᒪᓕᒐᕈᓯᐅᔪᓪᓘᓐᓂᑦ, ᐅᕝᕙᓘᓐᓃᑦ ᒪᓕᒐᐅᔪᒥ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. My question will be to the
Auditor General of Canada. During the
course of your audit, you visited eight
schools across Nunavut. Did your audit
address the distribution of bilingual
education models selected for use across
these schools? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. I’m not sure you want that
promotion yet, Mr. Campbell, but you
could answer the question.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋᓕ ᐱᔪᖅ ᑲᓇᑕᐅᑉ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᖓᓄᑦ. ᖃᐅᔨᓴᕐᓂᓯᓐᓂ
ᐅᓪᓚᕈᑎᓚᐅᕋᑦᓯ 8-ᓂᒃ ᐃᓕᓴᕐᕕᐅᔪᓂ ᓄᓇᕘᒥ.
ᖃᐅᔨᓴᓚᐅᖅᐱᓯ ᖃᓄᖅ ᓯᐊᒻᒪᒃᓯᒪᑎᒋᓂᖏᓐᓂᒃ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᐅᑎᐅᕙᑦᑐᓄᑦ
ᐃᓂᓪᓚᖓᐅᑎᓂᒃ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓂᒃ
ᐊᑐᖅᑕᐅᖁᔭᐅᓪᓗᑎᒃ ᐃᓕᓴᕐᕕᖕᓂ? ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᖃᐅᔨᒪᖏᒐᓗᐊᖅᑐᖓ ᑕᒪᑐᒧᖓ
ᑭᐅᒋᐊᓪᓚᕈᓐᓇᕐᒪᖔᖅᐱᑦ ᒥᔅᑐ ᑳᒻᐳᓪ. ᑭᓯᐊᓂ ᑖᓐᓇ
ᑭᐅᓇᓱᒍᓐᓇᖅᑕᐃᑦ.
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Mr. Campbell: Thank you, Mr.
Chairman. I would ask Madam Salvail to
answer this question, please. Thank you.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᕆᓂᐊᕋᒃᑯ ᒪᑖᒻ ᓵᓪᕙᐃ ᑖᑉᓱᒥᖓ ᑭᐅᖁᓪᓗᒍ.
ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Campbell.
Ms. Salvail.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᑳᒻᐳᓪ. ᒥᔅ
ᓵᓪᕙᐃ.

Ms. Salvail: Thank you, Mr. Chairman.
The way we did our work in the schools
is we took whatever language of
instruction model that the community had
adopted and that’s how we assessed them
against. In doing this, we looked at the
report that each school is required to
produce to demonstrate to what extent
they are meeting that language of
instruction model. Thank you, Mr.
Chairman.

ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐱᓕᕆᓚᐅᖅᑕᑎᓐᓄᑦ ᑖᒃᑯᓇᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ
ᑕᑯᓐᓇᒋᐊᓚᐅᖅᑐᒍᑦ ᖃᓄᐃᑦᑐᑐᐃᓐᓇᐅᒐᓗᐊᖅᐸᑦ
ᐃᓂᓪᓚᖓᐅᑎᐅᔪᖅ ᐅᖃᐅᓯᖅᑕᒥᒃ ᐃᓕᓴᐅᑎᐅᕙᑦᑐᒥᒃ
ᓄᓇᓕᐅᔪᒧᑦ ᐃᓚᓕᐅᑎᔭᐅᓯᒪᔪᒥᒃ ᑕᐃᒪᓐᓇ
ᖃᐅᔨᓴᖅᐸᓚᐅᖅᑕᕗᑦ. ᑕᐃᒪᐃᒃᖢᑕ ᕿᒥᕐᕈᕙᓚᐅᖅᑐᒍᑦ
ᐅᓂᒃᑳᓂᒃ ᐊᑐᓂ ᐃᓕᓴᕐᕕᑦ ᓴᖅᑭᒋᐊᖃᖅᐸᑦᑕᖏᓐᓂᒃ
ᑕᑯᑎᑦᓯᓇᓱᒃᖢᑕ ᖃᓄᑎᒋ ᐊᖑᒪᓕᕋᓗᐊᕆᐊᖏᓐᓂᒃ
ᐅᖃᐅᓯᐅᔪᒧᑦ ᐃᓕᓴᐅᑎᐅᕙᑦᑐᒧᑦ ᐃᓂᓪᓚᖓᐅᑎᐅᔪᒥᒃ.
ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Salvail. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᓵᓪᕙᐃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. During the course of your
audit, did you identify any mechanism by
which departmental officials can record
and monitor school successes, grades,
achieving bilingual education
implementation plan targets? Thank you.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖃᐅᔨᓴᕐᓂᓯᓐᓂ ᓇᓗᓇᐃᕆᓚᐅᖅᐱᓯ
ᖃᓄᐃᑦᑐᑐᐃᓐᓇᕐᒥᒃ ᐱᓇᓱᔾᔪᓯᐅᔪᒥᒃ ᓇᓕᖏᑦ ᒐᕙᒪᒃᑯᑦ
ᑎᒥᖁᑎᖏᓐᓄᑦ ᐊᓪᓚᐸᓪᓕᐊᒍᓐᓇᕐᒪᖔᑕ
ᓇᐅᑦᓯᖅᑐᕐᓗᒋᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᑦ
ᑲᔪᓯᑦᑎᐊᖅᑎᒋᓂᖏᓐᓂᒃ, ᒍᕇᑦᓂᒃ,
ᓯᕗᒧᐊᕈᔾᔨᑦᓯᐊᓂᕐᒥᓘᓐᓃᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓴᐅᑎᐅᔪᒥᒃ, ᐊᑐᓕᖅᑎᑦᓯᓂᕐᒥᒃ, ᐸᕐᓇᐅᑎᓄᓪᓗ
ᐅᓪᓗᖅᓯᐅᑎᑎᒍᑦ ᑐᕌᒐᕆᔭᐅᔪᓂᒃ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr.
Mikkungwak. Ms. Salvail.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᓵᓪᕙᐃ.

Ms. Salvail: Thank you, Mr. Chairman.
First of all, we noted that the principals
of the schools are required to produce a
number of documents. I think that one of
the issues, and we have that later in the
report, is that we say the department is
collecting some information, but not
always doing a good job of doing the
analysis of this data. I think that one way
they could is to take all of the
information they collect on the level of
instruction model and then their staffing
plans, and then roll it up in order to be

ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᓯᕗᓪᓕᖅᐹᒥ ᓇᐅᑦᓯᖅᑐᓚᐅᖅᑐᒍᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᓴᖅᑮᒋᐊᖃᓲᖑᒻᒪᑕ ᐊᑕᐅᓯᐅᖏᑦᑐᓂᒃ
ᑎᑎᕋᖅᓯᒪᔪᓂᒃ. ᐃᓱᒪᔪᖓ ᑕᐃᒪ ᐃᓚᖓᓐᓂ
ᐱᔾᔪᑕᐅᔪᓂ, ᐅᓂᒃᑳᓃᑦᑐᓂᓪᓗ ᑭᖑᓪᓕᖅᐹᐸᓗᖏᓐᓂ
ᐅᓂᒃᑳᑦ, ᐱᓕᕆᕝᕕᐅᔪᖅ ᓄᐊᑦᑎᐸᓪᓕᐊᒍᓂ ᑐᓴᒐᒃᓴᓂᒃ
ᑭᓯᐊᓂ ᐱᓕᕆᑦᓯᐊᑦᓴᐃᓐᓇᖅᐸᖏᒃᖢᑎᒃ ᑕᒪᒃᑯᓂᖓ
ᑐᑭᓯᓇᓱᓐᓂᕐᒥᓂᒃ ᑕᒪᒃᑯᓂᖓ ᑐᓴᐅᒪᒐᒃᓴᓂᒃ.
ᑕᐃᒪᐃᒻᒪᑦ, ᐃᓱᒪᔪᖓ, ᖃᐅᔨᓴᑦᑎᐊᐸᓐᖏᒻᒪᑕᒎᖅ
ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔫᒐᓗᐊᓂᑦ. ᑕᕝᕘᓇᑦᑕᐅ
ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᓂᑦ ᐱᒐᐃᑉᐸᑕ ᐱᔾᔪᑎᓕᓐᓂ
ᐅᖃᐅᓯᓐᓂᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᖃᑦᑕᖅᑐᓂᑦ
ᐃᓪᓗᕈᓯᕐᒥ ᑖᒃᑯᓂᖓ ᐱᓕᕆᐊᖃᒃᑲᓐᓂᖃᑦᑕᖅᑲᑕ
ᑐᑭᓯᑦᑎᐊᕋᓱᖃᑦᑕᕐᓗᑎᑦ ᖃᐅᔨᒪᓕᕋᔭᕐᖓᑕ ᐃᓕᓴᕕᓐᓂᑦ
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able to have a fuller picture of what is
happening in their school by region and
across Nunavut. Thank you.

ᓄᓇᕗᑦ ᐊᕕᑦᑐᖅᓯᒪᓂᖓᓂ ᖃᓄᐃᓕᕙᓪᓕᐊᒻᒪᖔᑕ.
ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Ms. Salvail. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᓵᓪᕙᐃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. My next question will be to
the Department of Education. The
Language of Instruction Regulations
requires district education authorities to
establish language committees. To date,
how many district education authorities
have established language committees?
Thank you.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᐃᓐᓇ ᐊᐱᖅᑯᑎᒋᓐᖑᓱᓕᕐᒥᔭᕋ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄ ᑐᕌᖓᓐᖑᓱᑦᑐᖅ. ᑕᐃᒪ
ᐃᓪᓗᕈᓯᕐᒥ ᐅᖃᐅᓯᖅ ᐊᑐᖅᑕᐅᓪᓗᓂ
ᐃᓕᓴᑎᑦᑎᔾᔪᑕᐅᔪᖅ ᐊᑐᖅᑕᐅᓂᕐᖓᑦ
ᑲᑎᒪᔨᕋᓛᓕᐅᕈᑕᐅᓪᓗᓂ ᐅᖃᐅᓯᓕᕆᔨᐅᓂᐊᖅᑐᓂ
ᖃᑦᑎᑦ ᒫᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᑕᐃᒪᐃᑦᑐᓂᑦ ᑲᑎᒪᔨᕋᓛᖅᑖᖅᓯᒪᕙ ᐅᖃᐅᓯᓕᕆᔨᓂ?
ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
DEA is only required to have a language
committee when they’re actually doing a
review of their language model and what
their choice is. In the first two years, we
supported them fiscally to be able to have
language committees. Some of the tools
that we had developed for the DEAs to
help them identify their best language
model had been developed and inserviced.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᑲᑎᒪᔨᕋᓛᑦᑖᕆᐊᓖᑦ
ᕿᒥᕐᕈᓕᖅᑲᑕ ᐅᖃᐅᓯᓕᕆᓂᕆᖃᑦᑕᖅᑕᖏᓐᓂ
ᓯᕗᓪᓕᖅᐹᖓᓐᓂ ᐊᕐᕌᒍᖓᓐᓂ ᐊᐅᓚᑎᓪᓗᒍ
ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔪᖃᑦᑕᔪᔭᕗᑦ ᐊᕐᕌᒎᓐᓄ ᒪᕐᕉᓐᓄ
ᐅᖃᐅᓯᓕᕆᓂᕐᒥᑦ ᑲᑎᒪᔨᕋᓛᖃᖅᑎᓪᓗᒋ. ᑕᐃᒪᓕ
ᑕᐃᒃᑯᐊ ᐋᖅᑭᑦᑎᔪᔭᕗᑦ ᐱᓕᕆᔾᔪᑕᐅᓂᐊᖅᑐᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᓇᓕᐊᓐᓂ
ᐅᖃᐅᓯᕐᓂᑦ ᐊᑐᕈᒪᒻᒪᖔᑦᑕ ᓂᕈᐊᕈᑕᐅᓗᑎᑦ.

The tools we provided were a
consultation guide, a sample terms of
reference for the language committees, a
language of instruction plan template,
and language of instruction steps to
implementation and compliance
documents. So those are the tools that we
did provide in the first two years when
they were supposed to consult with the
communities upon the selection of their
model.

ᑕᐃᒫᒃ ᑕᕝᕙᓂ ᓴᓇᓯᒪᒐᑦᑎᒍ ᓇᒻᒥᓂᖅ ᑐᓂᔪᓪᓗᑎᒍ
ᖃᓄᖅ ᖃᐅᔨᒋᐊᕈᓐᓇᖃᑦᑕᕐᒪᖔᑕ ᐊᑐᐊᒐᕐᓂᑦ ᐊᒻᒪ
ᐸᕐᓇᐅᓯᐅᕈᓐᓇᕐᒪᖔᑕ ᖃᓄᖅ ᓇᓕᐊᓐᓂ ᐅᖃᐅᓯᕐᓂᑦ
ᐊᑐᕐᓗᑎᑦ ᐃᓕᓴᑎᑦᑎᖃᑦᑕᓐᓂᐊᕐᒪᖔᑕ ᖃᓄᕐᓗ
ᒪᓕᔅᓴᑎᐊᖅᓯᒪᒻᒪᖔᑕ ᓇᓗᓇᐃᖅᑐᕈᑎᓂᑦ ᑕᕝᕙ
ᑐᓂᖃᑦᑕᔪᔭᕗᑦ ᓯᕗᓪᓕᖅᐹᖓᓐᓂ ᐊᕐᕌᒍᖏᓐᓂ
ᓄᓇᖅᑲᑎᒥᓂᑦ ᖃᐅᔨᒋᐊᕆᐊᖃᕐᓂᖃᖅᑎᓪᓗᒋᑦ
ᓇᓕᐊᓐᓂ ᐅᖃᐅᓯᕐᓂᑦ ᐊᑐᕈᒪᒻᒪᖔᑕ

Once the five years is up, the DEA will

ᑕᐃᒪᓕ ᐊᕐᕌᒍᑦ ᖏᖅᐸᑕ, ᑕᐃᒪᓕ ᐊᓂᒍᖅᑲᑦ ᑖᒃᑯᐊ
ᐅᐊᑦᑎᐊᕈ ᓴᖅᑮᑲᓐᓂᕈᓐᓇᓛᕐᒥᔪᑦ ᑕᐃᒪᐃᑦᑐᓂᑦ
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be required to establish another language
committee and we will be looking to
assist them again when the time comes.
(interpretation) Thank you, Mr.
Chairman.

ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᕋᓛᓂᑦ
ᕿᒥᕐᕈᐊᑲᓐᓂᕆᐊᖃᓕᕐᒥᑉᐸᑕ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you. To date,
have all district education authorities
chosen bilingual education models for the
schools in their jurisdiction? If not, how
many have not yet chosen a model?
Thank you.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᓪᓗᒥᒧᑦ ᑎᑭᖦᖢᒍ,
ᑖᒃᑯᐊ ᐃᓘᓐᓇᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ
ᓂᕈᐊᖅᓯᓯᒪᓕᖅᐹᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐊᑐᕐᓂᐊᕐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᕐᓗᑎᑦ
ᑕᐃᒪᐃᓐᓂᖏᑉᐸᑕ, ᑲᔅᓯᑦ ᓱᓕ ᓂᕈᐊᓚᐅᓐᖏᓚᑦ
ᐃᔾᔪᐊᒐᒃᓴᓂᑦ ᐃᓕᓴᐃᔾᔪᑎᒃᓴᓄᑦ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr.
Mikkungwak. I believe Ms. Okpik
answered that all the DEAs have chosen
Inuktitut as the first language. Next on
my list, Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. My question is to the
department. Yesterday, Ms. Okpik stated
that due to the regulations, they can’t
teach math up to grade 3, as they have to
have 85 to 90 percent Inuktitut. I just
want clarification on how numbers
became a language. Thank you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᑭᐅᖅᑰᖅᑲᐅᔫᒐᓗᐊᖅ ᒥᔅ ᐅᒃᐱᒃ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᓕᒫᑦ ᓂᕈᐊᖅᑐᒥᓂᐅᓇᕋᖅᑐᒋᑦ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ ᓯᕗᓪᓕᐅᓂᐊᕐᓇᕋᖅᑕᐅᓪᓗᓂ.
ᐊᑎᖁᑎᓐᓂ ᑐᓪᓕᐊ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᐱᓕᕆᕕᒻᒧᑦ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᖏᓛᖅ ᐃᒃᐸᒃᓴᖅ ᒥᔅ ᐅᒃᐱᒃ
ᐅᖃᓚᐅᕐᒪᑦ. ᒪᓕᒐᕋᓛᑦ ᑖᒃᑯᐊ ᐱᓕᕆᔭᐅᑎᒡᓗᒋᑦ
ᓈᓴᐅᓯᕆᓂᕉᖅ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᓐᓇᖏᒻᒪᑦ ᒍᕋᐃᑦ 3-ᒧᑦ
ᑎᑭᑦᑐᒍ 85-90 ᐳᓴᓐ ᐃᓄᑦᑎᑐᑦ
ᐃᓕᓴᖅᑕᐅᔭᕆᐊᖃᕐᒪᑦ ᑐᑭᓯᑕᐅᔪᒪᒃᖤᕋᓗᐊᖅᐳᖓ
ᓈᓴᐅᑏᑦ ᑖᒃᑯᐊ ᐅᖃᐅᓯᓕᕆᔾᔪᑎᐅᔪᓐᓇᕐᒪᖔᑕ?

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᓴᕕᑲᑖᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I said
that we couldn’t teach math and English.
It’s currently K to 3. The requirement is
85 to 90 percent of instruction in
Inuktitut and up to 15 percent instruction
in language arts.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓕᓴᐃᔪᓐᓇᓚᐅᔪᓐᓇᔪᓐᖏᓇᑦᑕ ᓈᐃᓴᐅᓯᕆᓂᕐᒥᑦ
ᖃᓪᓗᓈᑎᑐᒻᒥ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᑦ ᒍᕋᐃᑦ 3-ᒧ
ᑎᑭᒃᖢᒍ ᑕᐃᒃᑯᐊ 90 ᐳᓴᒥ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᖃᕐᒪᑕ ᐃᓄᑦᑎᑐᑦ
ᐃᓕᓐᓂᐊᖅᑐᑯᓗᐃᑦ. 15 ᐳᓴᒧᑦ ᑎᑭᒃᖢᒍ
ᐃᓕᓴᖅᑕᐅᔪᓐᓇᖅᑐᑦ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ.

Unless you mirror the two together where
you’re teaching math and Inuktitut and
also in English within the academic
vocabulary, that is a possibility, but

ᑭᓯᐊᓂ ᑖᒃᑯᐊ ᑲᑎᑕᐅᓚᐅᓐᖏᓐᓂᖏᓐᓂ
ᐃᓕᓴᐃᑎᓪᓗᒋᑦ ᓈᓴᐅᓯᕆᓂᕐᒥᑦ ᐃᓄᑦᑎᑐᑦ
ᖃᓪᓗᓈᑎᑐᒡᓗ ᑖᒃᑯᐊ ᑕᐃᒪᓐᓇ ᐱᔪᓐᓇᖅᑑᒐᓗᐊᑦ
ᐸᐃᑉᐹᓕᕆᔨᐅᓂᕐᒧᑦ ᐃᓕᓴᖅᑐᑦ ᑭᓯᐊᓂᓕ
ᓈᓴᐅᓯᕆᔪᓐᓇᖏᑦᑐᑦ ᑖᓐᓇᑐᐊᖑᓗᓂ ᐃᓄᑑᓗᓂ
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currently, if you taught math as a subject
only in English, then you wouldn’t be
compliant with the Act because there has
to be a language arts component to it.

ᖃᓪᓗᓈᑎᑑᖓᑎᑕᐅᓐᓂᖅᐸᑦ ᒪᓕᒃᑲᔭᓐᖏᑦᑐᖅ
ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐃᓗᓕᖃᕆᐊᖃᕐᒪᑦ ᐱᖁᔭᖅ ᒪᓕᒃᖢᒍ.

So that’s one of the things that we’re
interested in looking at when the review
takes place. (interpretation) Thank you,
Mr. Chairman.

ᑕᒡᕙ ᑖᒃᑯᐊ ᕿᒥᕐᕈᓇᒍᒪᑦᑎᐊᖅᑕᕗᑦ ᓇᓪᓕᖅᐸᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. That’s what my question was.
Numbers are numbers. To me, it doesn’t
matter what language the number is in, I
mean 10 is 10 in every language. Is it
because the teacher would not be allowed
to elaborate in English? The numbers are
all numbers, I think. Thank you, Mr.
Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᓃᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ
ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᕋ ᓈᓴᐅᑏᑦ, ᓈᓴᐅᑎᐅᒻᒪᑕ
ᓇᓕᐊᖑᒐᓗᐊᖅᐸᑦ ᐅᖃᐅᓯᓕᕆᓂᕐᒧ 10-ᖑᒻᒪ
ᐅᖃᐅᓯᖅ ᐊᓯᒋᔪᓐᓇᖏᒻᒪᒍ ᐃᒻᒪᖄ ᐃᓕᓴᐃᔨᖃᐃ
ᐅᖃᕈᓐᓇᖃᑦᑕᖏᒻᒪ ᓈᓴᐅᓯᕆᓗᓂ ᖃᓪᓗᓈᑎᑐ
ᓈᓴᐅᑎᑎᑐᑦ ᑕᐃᖃᑦᑕᕋᑦᑎᒍ 1, 2, 3-ᖅᑐᑎᒍ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
numbers are numbers, but even between
dialects, numbers are different in how
they’re spoken. It’s not just the numbers
that we talk about; it’s the actual
terminology associated with
mathematics. For example, how would I
say “Pythagorean Theorem” in Inuktitut
or pi or having consistent terminology of
addition, subtraction, multiplication? So
it’s all those terminologies dealing with
root words and prime factors. It’s more
than just numbers; it’s the actual
terminology associated with it.
So if we’re asking kids to use the word
“addition,” what common term would be
used in Inuktitut across the board? I’m
just using those examples. When we

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ
ᓈᓴᐅᑏᑦ ᓈᓴᐅᑎᕈᓗᑐᐃᓐᓇᖅ ᑭᓯᐊᓂ
ᐅᖃᐅᓯᖃᑎᒌᓐᖏᐊᕐᔪᒃᖢᑕ ᐃᓄᑦᑎᑐᑦ ᓈᓴᐅᓯᕆᓂᖅ
ᑖᒃᑯᐊ ᐊᔾᔨᒌᓐᖏᐊᕐᔪᑯᓗᒻᒪᑕ ᐅᖃᐅᓯᖃᕋᑦᑕ
ᑕᐃᒎᓯᕆᓂᖅ ᓈᓴᐅᓯᕆᓂᕐᒧᑦ ᓲᕐᓗ ᐆᑦᑑᑎᒋᓗᒍ ᖃᓄᖅ
ᐅᖃᕋᔭᖅᐱᒍ. ᑕᐃᒃᑯᐊ ᐃᓕᓴᕈᑎᐅᖃᑦᑕᖅᑐᑦ EN3
ᐊᒻᒪᓗ Pi-ᖑᓂᕋᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᑕᐃᒪᓐᓇ
ᑕᐃᒎᓯᖃᑦᑎᐊᕐᓗᑎᑦ ᓈᓴᐅᓯᕆᓂᕐᒥᒃ ᐃᓚᒋᐊᖅᓯᓂᕐᒥᒃ
ᐃᓚᖓᖅᑎᕆᓂᕐᒧᓪᓗ. ᑖᒃᑯᐊ ᑕᐃᒎᓯᓕᒫᑦᑎᐊᑦ
ᓈᓴᐅᓯᕆᔾᔪᓯᖏᓐᓄᑦ ᖃᓪᓗᓈᑎᑑᖓᔪᓂᒃ
ᐃᓄᑦᑎᑑᓕᕈᓐᓇᖏᒻᒪᑕ.

ᑖᒃᑯᐊ ᓈᓴᐅᓯᕆᓯᑐᐃᓐᓇᐅᓂᕐᒨᖏᑦᑐᖅ
ᑕᐃᒎᓯᖏᓪᓗᑦᑕᐅᖅ ᑕᐃᒪᓐᓇ. ᐃᓄᑦᑎᑐᑦ
ᑕᐃᒍᖃᑦᑕᖅᑕᕗᑦ ᐃᓚᓯᕆᓂᖅ
ᐃᓚᖓᖅᑎᕆᓂᐅᖏᑦᑐᒥᒃ ᓈᓴᐅᓯᕆᓂᕐᒥᑦ
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come to problem-solving, because
problem-solving is a big component and
theory, we need clear and consistent
terminology for all the math terms.
(interpretation) Thank you, Mr.
Chairman.

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᑎᑦ ᑕᐃᒪᓐᓇᐃᑦᑐᓂᒃ
ᐋᖅᑭᓱᐃᔪᓐᓇᕐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑎᓪᓗᒋᑦ
ᓈᓴᐅᓯᕆᓂᕐᒥᒃ ᐃᓚᓯᕐᒥᒃ ᑖᒃᑯᓂᖏᔅᓴᐃᓐᓇᖅ
ᑕᐃᒎᓯᖃᕆᐊᖃᕋᑦᑕ ᓈᓴᐅᓯᕆᓂᕐᒧᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. Education must have changed
dramatically since I was in grade 3
because I didn’t know what pi was in
grade 3. Maybe it’s really changed. So
when the Act is reviewed that if the
numbers were closer to 50 percent, would
that be more reasonable? Thank you, Mr.
Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐊᓯᔾᔨᖅᑐᐋᓘᖅᑰᓂᕐᒪᑦ ᒍᓚᐃᑦ 3ᒥ ᐸᐃ-ᓂ ᑭᓲᓐᓂᕐᒪᖔᖅ ᖃᐅᔨᒪᓚᐅᓐᖏᓐᓇᒪ
ᐊᓯᔾᔨᓪᓚᕆᖅᑰᕐᒪᑦ ᐃᓕᓐᓂᐊᕈᑎᐅᖃᑦᑕᖅᑐᑦ.
ᐱᖁᔭᕐᔪᐊᖃᐃ ᕿᒥᕐᕈᓇᑦᑕᐅᓕᖅᐸᑦ ᓈᓴᐅᑎᑦ
ᖃᓂᓐᓂᖅᓴᐅᓂᖅᐸ ᐊᕝᕙᓪᓗᐊᖏᓐᓂ 50%ᒋᓕᕐᓂᖅᐸᒍ
ᐱᔭᕐᓂᓂᖅᓴᐅᒐᔭᖅᐸ 50 ᐳᓴᐅᓂᖅᐹ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Again, we would have to do some
consultation both with our educators to
see what… . There are specific hours
required by grade in a year for a subject
to be taught. For example, if I offered
math in grade 10, it’s 125 hours because
it’s a five-credit course. We would have
to look at what amendments or changes
we would have to do to be able to support
that. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. My next question is to Mr.
Campbell. On page 13 of the report,
paragraph 41, it says, “Nunavut Teacher
Educator Program does not produce
enough fully bilingual graduates to meet

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᓱᓖᓛᒃ
ᑐᓴᕋᓱᐊᖅᑳᕆᐊᖃᕋᔭᖅᑐᒍᑦ ᐃᓕᓴᐃᔨᓂᒃ ᐊᒻᒪᓗ
ᖃᐅᔨᒋᐊᕐᓗᑕ ᐃᑲᕐᕋᓂᒃ ᖃᔅᓯᓐᓂᒃ ᒪᓕᒐᖃᕐᒪᖔᑕ
ᒍᓚᐃᑦ ᖏᒍᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᕐᒪᖔᑕ ᐊᕐᕌᒍᒥ ᓲᕐᓗ
ᐆᒃᑑᑎᒋᓗᒍ ᒍᓚᐃ 10 ᓈᓴᐅᓯᕆᓂᖃᕐᓂᐊᖅᐸᑦ 125ᖑᑉᐸᑕ ᐃᑲᕐᕋᐅᓂᐊᖅᐸᑕ ᐃᓕᓐᓂᐊᖅᑕᐅᔪᑦ ᑕᓪᓕᒪᓂᒃ
ᑎᑎᕈᑎᑖᕆᐊᖃᕐᒪᑕ. ᐄ, ᕿᒥᕐᕈᓇᒋᐊᖃᕋᔭᖅᑕᕗᑦ
ᖃᓄᐃᑦᑐᓂᒃ ᐋᖅᑭᒋᐊᕈᑎᓂᒃ ᐊᓯᔾᔩᕈᑎᓂᒃ
ᐱᑕᖃᕋᔭᕐᒪᖔᖅ ᐃᑲᔪᕈᓐᓇᕋᔭᕋᑦᑎᒍ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᓕᕐᒥᔭᕋ ᑖᒃᑯᓄᖓ ᒥᔅᑕ ᑳᒻᐳᓪ-ᒧᑦ
ᑐᕌᖓᔪᑦ ᒪᒃᐱᒐᖅ 11-ᒥ 13-ᖓᓂ ᐅᓂᒃᑳᑦ 41-ᒥ.
ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔨᖑᖅᓴᐃᑦ ᐊᒥᓲᓐᖏᓗᐊᖅᑐᓂᒃ
ᒪᕐᕉᓐᓄᒃ ᐅᖃᐅᓯᖃᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᕈᓐᓂᐊᖅᑐᓂᒃ
ᐊᖑᒻᒪᑎᔪᓐᓇᖃᑦᑕᖏᒻᒪᑕ ᐊᒥᒐᓗᐊᕐᒪᑕ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓯᖃᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᕈᖅᑐᖃᓚᐅᖅᐸ ᐅᕝᕙᓘᓐᓃᑦ
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the needs.” Just a clarification on this is
that there are not enough teachers being
produced or there is not enough bilingual
teachers being produced. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Savikataaq.
Mr. Campbell.
Mr. Campbell: Thank you, Mr.
Chairman. Thank you for the question.
My understanding is that it does not
produce enough bilingual graduates in
the teaching programs. Thank you.
Chairman: Thank you, Mr. Campbell.
Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Does Mr. Campbell know
what percentage… ? In the audit report,
is there a number, like what percentage of
the graduates is bilingual out of the
NTEP program? Was it looked at? Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Mr. Campbell.
Mr. Campbell: Thank you, Mr.
Chairman. No, I don’t have that
information, but I would speak to the
recommendation where we recommended
the department compile better data on
what they have and what they need to fill
that gap. Thank you.
Chairman: Thank you, Mr. Campbell.
Mr. Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. In regard to Mr.
Rumbolt’s question, I just need
clarification in regard to the community
NTEP program. Ms. Okpik, does your
department have any policy or criteria as

ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓕᓐᓂᒃ ᐅᖃᐅᓯᖃᕈᓐᓇᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᑦᑕᖃᕈᓐᓇᖅᐸ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑳᒻᐴᓪ.
ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᒐᕕᑦ. ᓱᖅᑯᐃᒪᔭᕋᓕ ᐅᓇ
ᐊᒥᒐᓗᐊᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᕈᕆᐅᖅᓴᖅᑐᓂᒃ
ᐱᔭᕇᖅᑐᖃᖃᑦᑕᕐᒪᑦ ᐊᒥᒐᓗᐊᕐᓂᖏᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑳᒻᐳᓪ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒥᔅᑕ
ᑳᒻᐳᓪ ᖃᐅᔨᒪᕚ ᖃᑦᑎ ᐳᓴᖏᑦ ᑖᒃᑯᐊ
ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᓂᒃ ᖃᓯ ᐳᓴᖏᑦ
ᐃᓕᓐᓂᐊᖃᑦᑕᖅᑐᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᖃᖅᐸᑦ?
ᕿᒥᕐᕈᓇᖃᓯᐅᔾᔭᐅᓚᐅᖅᐹᑦ ᑕᒪᓐᓇ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑳᒻᐳᓪ.
ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐋᒡᒐ
ᑕᐃᒪᐃᑦᑐᓂᒃ ᐱᓯᒪᓐᖏᑦᑐᖓ.
ᐅᖃᐅᓯᖃᕈᓐᓇᕋᓗᐊᖅᑐᖓ ᐊᑐᓕᖁᔭᓕᐊᕆᔭᐅᓯᒪᔪᓂᒃ
ᐱᓕᕆᕕᐅᔪᖅ ᓄᐊᑦᑎᓂᖅᓴᐅᖁᓪᓗᒍ ᑐᓴᒐᒃᓴᓂᒃ
ᑕᐃᒃᑯᓄᖓ ᑐᕌᖓᔪᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑳᒻᐳᓪ. ᒥᔅᑕ
ᐃᓄᒃ.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐃᒃᓱᒧᖓ ᒥᔅᑕ ᕋᒻᐹᑦ
ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖓᓄᑦ
ᑐᑭᓯᒋᐊᒃᑲᓐᓂᓚᐅᖅᑳᑳᓚᐅᕐᓚᖓ ᓄᓇᓕᖕᓂ
ᓄᓇᓕᖕᓃᖦᖢᑎᑦ ᐃᓕᓴᐃᔨᒃᓴᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒧᑦ.
ᒥᔅ ᐅᒃᐱᒃ ᐱᓕᕆᕝᕕᒋᔭᐃᑦ ᒪᓕᒐᖃᖅᐱᓰ ᐅᕝᕙᓘᓐᓃᑦ
ᐅᖃᖅᓯᒪᕕᓯ
ᖃᔅᓯᑦ ᓄᓇᓖᑦ ᐊᕐᕌᒍᒥ ᐊᑕᐅᓯᕐᒥ
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to how many communities we need to
have the NTEP program at the local level
in a year? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We don’t have any policy
or criteria in our department. It’s the
responsibility of Nunavut Arctic College.
We meet with Nunavut Arctic College
when we’re going to allocate the funding.
During that time, we do pre-planning.
Maybe you can ask that question to
Nunavut Arctic College.
I know that the communities have needs.
When they have needs, the DEA moves a
motion and they make a request to see if
they can have that training program in
their community. When we receive the
motion from the community, we work
together to review the motion to find out
where the high priority is. Sometimes due
to lack of housing, we don’t run the
NTEP program in the communities.
We also look at the new applicants for
the NTEP program and we know that
some communities, even though they had
two training programs for NTEP, can ask
for more programs in their communities.
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Just to get further
clarification, you provide funding for the
NTEP program. Have you stated how
much funding you will be providing to
the individual people who take the NTEP
program? Thank you, Mr. Chairman.

ᐃᓕᓐᓂᐊᕐᕕᐅᔪᓐᓇᕐᒪᖔᑕ ᐃᓕᓴᐃᔨᒃᓴᐅᓂᕐᒧᑦ?
ᑐᑭᓯᓇᕐᓂᕈᒪ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᕙᒍᑦ
ᒪᓕᒐᖃᓐᖏᑦᑐᒍᑦ ᑖᓐᓇ ᓯᓚᑦᑐᓴᕐᕕᒻᒧᑦ ᐊᐅᓚᑕᐅᒻᒪᑦ
ᐅᕙᒍᑦ ᑲᑎᒪᖃᑎᒋᑐᐃᓐᓇᖃᑦᑕᖅᑕᓄᑦ ᑮᓇᐅᔭᐃᑦ
ᐸᖅᑭᔭᕗᑦ ᑐᓐᓂᖅᑯᑎᒋᓂᐊᓕᕌᖓᑦᑎᒍᑦ ᑭᓱᒧᑦ
ᐊᑐᖅᑕᐅᓂᐊᕐᒪᖔᑕ ᐸᕐᓇᖃᑦᑕᖅᑐᒍᑦ. ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊ
ᐊᐱᕆᔭᐅᑉᐸᑕ.

ᖃᐅᔨᒪᓐᖏᑦᑐᖓ ᖃᓄᑎᒋ, ᑭᓯᐊᓂ ᖃᐅᔨᒪᔪᖓ
ᓄᓇᓕᓐᓂ ᐱᔪᒪᔭᖃᕌᖓᑦ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᖏᑦ ᒨᓴᒃᑯᑎᒍᑦ ᓴᖅᑮᓲᑦ
ᕿᒥᕐᕈᒋᐊᖅᑕᐅᒍᒪᔪᒍᑦ ᓄᓇᓕᐅᓪᓗᑕ ᑕᕝᕙᓂ ᑕᒫᓂ
ᐃᓕᓐᓂᐊᖅᑐᖃᕈᓐᓇᕋᔭᕐᒪᖔᖅ ᐃᒪᓐᓇ. ᑕᐃᒫᒃ
ᓯᕗᓪᓕᖅᐹᒥ ᑕᐃᑲᓐᖓᑦ ᖃᐃᑦᑎᔭᐅᔭᕌᖓᑦᑕ ᑲᑐᔾᔨᓪᓗᑕ
ᕿᒥᕐᕈᓕᓲᖑᔪᑦ ᓇᒥ ᐱᒋᐊᖃᕐᓂᖅᐹᖑᓲᖑᕙ.
ᐃᓛᓐᓂᒃᑯᑦ ᐃᓪᓗᑭᔅᓴᕐᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓛᓐᓂᒃᑯᑦ
ᓄᓇᓕᓐᓂ ᐊᐅᓚᖃᑦᑕᖏᑦᑐᑦ.

ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔨᔅᓴᐅᓂᕐᒧᑦ ᐱᓚᐅᖅᓯᒪᓐᖏᑦᑐᑦ
ᕿᒥᕐᕈᖃᓯᐅᑎᖃᑦᑕᕐᒥᒐᑦᑎᒍᑦᑕᐅᖅ ᐊᒻᒪ ᖃᐅᔨᒪᓪᓗᑕ
ᐃᓚᖏᑦ ᓄᓇᓖᑦ ᒪᕐᕈᐃᖅᓱᕋᓗᐊᕈᑎ ᐃᒫᑦᑕᐅᖅ
ᐱᔪᒪᑉᐸᑕ ᐃᒫᒃ ᑐᒃᓯᕋᕈᓐᓇᑎᐊᕐᒥᔪᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.
ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑐᑭᓯᒋᐊᒃᑲᓐᓂᑐᐃᓐᓇᕐᓗᖓ
ᑮᓇᐅᔭᖃᖅᑎᑦᑎᖃᑦᑕᕋᔅᓯᒎᖅ ᐃᓕᓴᐃᔨᒃᓴᓄᑦ
ᐃᓕᓐᓂᐊᓂᐊᖅᑐᓄᑦ. ᐅᖃᖅᓯᒪᕕᓰ
ᑮᓇᐅᔭᖃᖅᑎᑦᑎᔨᐅᓪᓗᓯ ᖃᔅᓯᓂᒃ ᐃᓕᓐᓂᐊᓂᐊᖅᑐᓄᑦ
ᑮᓇᐅᔭᖃᖅᑎᑦᑎᓂᐊᕐᒪᖔᔅᓯ ᐃᓕᓴᐃᔨᒃᓴᐅᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑐᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
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Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We usually meet them on
a monthly basis. We discuss and consider
how the funding will be expended. They
provide us with that information. We do
have an agreement. If we need to make
any changes and if they want to say that
there are other priorities through
contribution agreements, we provide
funding that way. Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑲᑎᒪᖃᑎᒌᓲᕆᒐᑦᑎᒍ
ᑕᖅᑭᑕᒫᑦ ᐊᒻᒪ ᑮᓇᐅᔭᐃᑦ ᑭᓱᒧᑦ ᐊᑐᖅᑕᐅᔪᒪᒻᒪᖔᑕ
ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᔅᓴᑎᓐᓂᒃ ᖃᐃᑦᑎᔭᐅᓲᖑᔪᒍᑦ
ᐊᖏᖃᑎᒌᑦᑐᑕᓘᓐᓃᑦ ᐅᕝᕙᓘᓐᓃᑦ ᑭᓱ
ᐊᓯᔾᔨᕆᐊᖃᖅᐸᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐱᓂᖅᓴᐅᔭᕆᐊᖃᖅᑐᒥᒃ
ᓇᓗᓇᐃᕆᔪᒪᒍᑦᑕ ᐃᒪᓐᓇᐃᑦᑐᓐᓇᖅᑐᒍᑦ ᐊᒻᒪ ᑕᐃᒃᑯᐊ
ᑮᓇᐅᔭᐃᑦ ᐊᖏᖃᑎᒌᒍᑎᑎᒍᑦ Contribution
Agreement-ᖑᓪᓗᒍ ᓴᖅᑭᑎᑦᑎᖃᑦᑕᖅᑐᒍᑦ ᑕᐃᒃᑯᖓ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. In the Education Act,
section 23 states that bilingual education
shall be phased in for all grades by 2020.
The Auditor General’s report, on
paragraph 41, you stated that the
department will not be able to
successfully achieve that. In light of this
observation, will the department consider
amending the timelines of the Language
of Instruction Regulations? Have you
considered in your observations that we
need to amend the timelines? Thank you,
Mr. Chairman.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᕙᓂᑦᑕᐅᖅ ᐃᓛᒃ
ᑕᐃᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖅ
ᑎᑎᕋᖅᓯᒪᓂᖓ 23 ᐅᖃᖅᓯᒪᖕᒪᑦ ᑕᒪᓐᓇ ᒪᕐᕉᖕᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒥᒃ ᐱᔾᔪᑎᖃᖅᖢᓂ ᐊᒻᒪᓗ ᑕᒪᓐᓇ
ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓯᖃᕐᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒧᑦ
ᓱᒃᑲᐃᑦᑐᒃᑯᑦ ᐊᑐᓕᖅᐸᓪᓕᐊᖑᔮᕐᔪᖕᓂᐊᕐᓂᕋᖅᖢᒍ
2020-ᒧᑦ ᑎᑭᓪᓗᒍ. ᑭᓯᐊᓂ ᐅᑯᐊ ᖃᐅᔨᓴᖅᑏᑦ
ᐅᖃᖅᓯᒪᖕᒪᑕ ᑕᕝᕙᓂ 41-ᒥ
ᑕᐃᒪᐃᑦᑐᓐᓇᔾᔮᖏᑦᑎᐊᒪᕆᒃᑐᕉᖅ ᒫᓐᓇ ᐊᒻᒪᓗ
ᐅᖃᖅᑲᐅᓪᓗᑎᑦ ᑕᐃᒪᐃᑦᑐᓐᓇᔾᔮᖏᑦᑎᐊᒻᒪᕆᖕᒪᒡᒎᖅ
ᒫᓐᓇ. ᑕᒪᒃᑯᐊ ᖃᐅᔨᒪᓕᖅᖢᓯᐅᒃ ᖃᐅᔨᒪᓕᖅᖢᑎᒍᓪᓗ
ᑖᓐᓇ ᒪᓕᒐᖅ ᒪᓕᒐᕋᓛᖅ Regulation ᐅᖃᐅᓯᖃᖅᑐᖅ
ᖃᓄᖅ ᑕᒪᓐᓇ ᐊᑐᓕᖅᑕᐅᓂᐊᕐᒪᖔᑦ ᐅᓇ ᐊᕐᕌᒎᓕᖅᐸᑦ
ᐅᓇ ᐊᕐᕌᒍ ᐃᒪᐃᓕᖓᔪᖅ. ᐃᓱᒪᒋᒃᑲᓐᓂᖅᓯᒪᕕᓯᐅᒃ
ᐋᖅᑭᒋᐊᕆᐊᖃᕐᓂᐊᖏᒃᑲᓗᐊᕐᒪᖔᑦ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᒃᑲᓐᓂᕆᐊᖃᕐᓂᐊᖏᒃᑲᓗᐊᕐᒪᖔᑦ?
ᖁᔭᓐᓇᒦ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Yes, we agree that we
need to review this. We have been
waiting for the review of the Act. At that
time, we will discuss and consider this
further. Thank you, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, ᐊᖏᖃᑎᖃᖅᑐᒍᑦ
ᑖᓐᓇ ᕿᒥᕐᕈᔭᐅᒃᑲᓐᓂᕆᐊᖃᖅᑐᖅ ᑭᓯᐊᓂ
ᐅᑕᖅᑭᓯᒪᔪᒍᑦ ᑖᓐᓇ ᐊᑐᐊᒐᖅ ᐱᖁᔭᖅ
ᕿᒥᕐᕈᔭᐅᓕᖅᐸᑦ ᑕᐃᑲᓂ
ᐅᖃᐅᓯᕆᔭᐅᖃᓯᐅᑎᔪᒪᖁᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. I
have no more names on my list. Mr.
Joanasie, go ahead.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ ᐊᐱᖅᓱᕈᒪᔪᓂᒃ. ᒥᔅᑕ ᔪᐊᓇᓯ, ᐊᑏ.
ᔪᐊᓇᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇ

87

Mr. Joanasie: Thank you, Mr.
Chairman. My question is for the
department. In the Auditor General’s
report, paragraph 39 states that eight
schools were audited and five of those
offered kindergarten to grade 3. It says
that out of those five schools, only one
met the bilingual education requirements.
Can the department identify if this is an
accurate depiction of the entire schools in
Nunavut that offer bilingual education
from K to grade 3? Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Joanasie.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
can’t specifically speak for all schools
right now until we get an adequate
picture of compliancy with all schools,
but for the five specifically, yes, we can
say that only one school met compliance
under the language of instruction
legislation.
However, I did say yesterday that one of
the schools here that was in the audit
specifically chose to use qualified, nonbilingual teachers in their schools so that
they would have teachers with bachelors
in education to provide instruction. I
provided that information, but I can say
that the majority of schools across the
three regions are struggling with
language of instruction. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Joanasie.
Mr. Joanasie: Thank you, Mr.
Chairman. Thank you for the answer. The
other question I had was with regard to

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ.
ᐅᑯᓇᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᐅᑉ ᐅᓂᒃᑳᓕᐊᖏᓐᓂ
ᓈᓴᐅᑎᓕᒃ 39 ᖃᐅᔨᓴᐃᓚᐅᕐᒪᑕᒎᖅ ᐃᓕᓴᕐᕕᓐᓂ
ᖃᓄᐃᑦᑐᓂᒃ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓯᖃᕐᓗᑎᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᐊᕐᓂᖏᑦ ᐱᒋᐊᓕᓵᖅᑐᓂᒃ ᒍᓚᐃ 3ᒧᑦ.
ᑖᒃᑯᐊ ᑕᓪᓕᒪᐅᑎᓪᓗᒋᑦ ᑖᓐᓇ
ᓇᓗᓇᐃᖅᓯᕕᐅᒍᓐᓇᖅᐱᐅᒃ
ᑕᐃᒪᐃᑦᑑᔪᐃᓐᓇᐅᓕᕐᓂᐊᕐᒪᖔᖏᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ
ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᑎᑦ
ᐱᒋᐊᓕᓵᖅᑐᑯᓗᓂ ᒍᓚᐃ 3-ᒧᑦ ᑎᑭᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᒃᑯᑦ)
ᓇᓗᓇᐃᖅᓯᔪᓐᓇᖏᑦᑐᖓ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ
ᑕᐃᒪᐃᓐᓂᐊᕐᒪᖔᓐ ᐅᖃᖅᑎᒃᓯᔪᓐᓇᒃᑭᑦ ᑭᓯᐊᓂ ᒪᓕᒐᑦ
ᒪᓕᒃᑕᐅᔭᕆᐊᓖᑦ. ᐄ, ᐅᑯᓇᓂ ᑕᓪᓕᒪᓂ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᑕᐃᒪᐃᓐᓇᔭᖅᑐᑦ ᐃᓚᖓᑦ
ᒪᓕᒃᓯᒪᓪᓗᓂᓗ ᐱᖁᔭᕐᔪᐊᕐᒥᓐ ᑭᓯᐊᓂᑦᑕᐅᖅ ᐃᒃᐸᑦᓴᖅ
ᐅᖃᓚᐅᕐᒥᔪᖓ ᐃᓕᓐᓂᐊᕐᕕᒃ ᐅᕙᓂᑦᑐᖅ ᐊᑕᐅᓯᖅ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᖃᑕᐅᓚᐅᖅᑐᖅ ᓂᕈᐊᖅᓯᓚᐅᖅᑐᓐ
ᐊᑕᐅᓯᕐᒥᑦ ᐅᖃᐅᓯᓕᒃᒥᑦ ᐃᓕᓴᐃᔨᖃᕈᒻᒪᓗᑎᒃ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥᓂ. ᓇᓗᓇᐃᒃᑯᑕᓕᒃᒥᑦ ᐃᓕᓴᐃᔨᓂᒃ
ᐃᓕᓴᐃᔨᖃᕈᓐᓇᕐᓂᐊᕋᒥᒃ.
ᑕᒪᓐᓇ ᐅᖃᐅᓯᕆᓚᐅᖅᑕᕋ ᑭᓯᐊᓂ, ᐃᑉᐸᒃᓴᖅ
ᐊᑕᐅᓯᐅᔪᒥ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ
ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᑑᖃᑕᐅᔪᒥ ᓂᕈᐊᖅᑐᖃᓚᐅᖅᑐᖅ,
ᐃᓕᓴᐃᔨᓐᖑᖅᓯᒪᔪᓂᒃ, ᒪᕐᕉᖕᓂᒃ
ᐅᖃᐅᓯᖃᖏᑦᑑᒐᓗᐊᓂᒃ ᑭᓯᐊᓂ
ᐸᐃᑉᐹᖅᑖᖅᓯᒪᑦᑎᐊᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᐅᖁᓪᓗᒋᑦ.
ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ ᐱᖓᓱᓂ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ
ᐊᓄᕐᓂᖅᓴᐃᑦ ᑕᒪᒃᑯᓂᖓ ᐱᔭᕐᓂᖏᓐᓈᖅᓯᓯᒪᔪᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᔪᐊᓇᓯ.

ᔪᐊᓇᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᔭᐅᒻᒪᖓ. ᐊᐱᖅᑯᑎᒋᒃᑲᓐᓂᕈᒪᒻᒥᔭᕋᐅᓇ
ᐃᓕᓴᐃᓕᒃᓴᕈᕆᐅᖅᓴᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᖃᑦᑕᕐᓂᖅ
ᐊᒻᒪᓗ ᓯᓚᒃᑐᓴᕐᕕᒃᑯᓐᓂᑦ ᐃᖅᑲᓇᐃᔭᖃᖅᑎᖃᖅᑐᓯ
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the NTEP program. I know you have
mentioned that the department is working
with the college in trying to address the
bilingual educators meeting the demand
to get bilingual educators.
From what I understand, the NTEP
program is geared more towards primary
teachers, but it’s not too limited. We try
to get middle school and high school
teachers out of the program, but I wonder
if maybe the focus should change to
getting middle school age teachers who
can offer bilingual education. As noted in
Exhibit 3 of the Auditor General’s report,
in kindergarten to grade 3, we offer a lot
in the Inuit language, but as the years
progressed, it’s less and less, from what I
gather.
What I’m trying to get at is we want to
progress into the next phase up to high
school with respect to bilingual
education. You should be working with
the college and the program to get higher
levels of teachers. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Joanasie. I
believe Ms. Okpik said that they’re
looking at additional programming to be
more specific in the training aspect to
deal with middle school eligible teachers,
but I welcome her to elaborate a little bit
further on those earlier comments.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
Nunavut Teacher Education Program
focuses on teaching kindergarten to grade
6 of the program within the B.Ed. degree,
but they can teach other grades as well.
We’ve had graduates who have taught
grades 7, 8, or 9 and also grades 10, 11,
and 12, but the focus has been primarily
kindergarten to grade 6 because of the

ᒪᕐᕈᐃᓐᓂᒃ ᐅᖃᐅᓯᓐᓂᓐ ᐅᖃᐅᕈᓐᓇᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᑕᖃᐅᓐᓂᐊᕐᒪᑦ ᐊᒻᒪᓗ ᐊᒥᒐᕆᔭᐅᓕᕐᓂᖏᓐ.

ᐃᓕᓴᐃᔨᓴᓐᖑᕆᐅᕐᓇᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ ᒪᑯᓂᖓ
ᕿᓂᖅᐱᓯ ᐊᑦᓱᖏᓐᓇᑦᓴᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ
ᑐᕌᖓᔪᓂᒃ ᐅᕝᕙᓘᓐᓂᑦ ᑕᐃᒃᑯᐊ ᐊᑯᓐᓂᖅᓱᓕᖅᑐᑦ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓐᓂᑦᓘᓐᓂᑦ ᐃᓕᓴᐃᔨᒃᓴᑦ
ᑕᐃᒪᐃᑎᑕᐅᖏᑦᑐᑎᒃ ᖃᓄᑭᐊᖅ
ᐃᓪᓗᖔᖔᓄᖅᑎᑦᑕᕆᐊᖃᖏᓐᓇᒃᑎᒃᑰ ᓲᕐᓗ
ᐊᖁᓐᓂᖅᓱᖅᑐᓄᓐ ᒪᕈᐃᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᑎᒃ ᐱᔪᒻᒪᒃᐸᑕ. ᐅᑯᓇᓂ ᑕᑯᔭᒃᓴᓂ 3
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐅᓂᒃᑳᖏᓐᓂ ᐃᓗᐊᓂ
ᑎᑎᕋᖅᓯᒪᖕᒪᑦ ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᓂ ᐱᖏᐊᓕᓵᑐᓂ
ᖁᕝᕙᓯᓂᓕᒃᓄᑦ 3-ᒧᑦ ᑎᑭᑦᓱᒍ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ
ᐊᑐᕐᓂᖅᓴᐅᓲᑦ ᖁᕝᕙᖅᐸᓪᓕᐊᒐᒥᒃ ᐃᓛᒃ
ᒥᒃᓯᕙᓪᓕᐊᓗᑎᒃ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ.
ᐃᓪᓗᖔᖔᓅᕈᒪᓇᕐᒪᑦ ᐊᑯᓐᓂᖅᓱᖅᑐᑦ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒃᒥᑦᑐᑦᓗ ᒪᕈᐃᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᑎᒃ ᐃᒻᒪᖄ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᓗᒋᑦ
ᓯᓚᒃᑐᓴᕐᕕᒃᒥᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ. ᑕᐃᒃᑯᐊ
ᖁᕝᕙᓯᓐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ
ᐅᑐᕈᓐᓇᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᖃᓐᓂᖅᓴᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᔪᐊᓇᓯ. ᒥᔅ
ᐅᒃᐱᒃ ᐅᖃᖅᑲᖅᐸᓪᓚᐃᖅᑲᒻᒪᑦ ᕿᒥᕐᕈᓇᖅᑐᒡᒎᖅ
ᐊᓯᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᑕ
ᐊᑯᓐᓂᖅᓱᖅᑐᑦ ᖁᕝᕙᓯᓐᓇᖅᓴᓪᓗ ᑕᒪᓐᓇᖃᐃ
ᐅᓂᒃᑲᐅᓯᕆᒃᑲᓐᓂᕈᓂ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᓄᓇᕘᒥ
ᐃᓕᓴᐃᔨᓴᖑᕐᕆᐅᑦᓴᓐᓂᕐᒥᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᓕᕋᑕᖅᑐᓂᑦ ᖁᕝᕙᓯᓐᓂᓕᒃᒧᑦ 6-ᒧᑦ
ᑎᑭᑦᓱᒍ ᐃᓕᓐᓂᐊᕆᐅᓴᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ. ᑭᓯᐊᓂᑦᑕᐅᖅ
ᐊᓯᐊᓂᑦᑕᐅᖅ ᖁᕝᕙᓐᓂᖅᓴᓂ ᐃᓕᓴᐃᔪᓐᓇᖅᑐᑦ ᓲᕐᓗ
ᖁᕝᕙᓯᓐᓂᓕᒃᓂ 7, 8 ᐊᒻᒪ 9-ᒥ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᑎᒃ
ᐊᒻᒪᓗ 10 11 12. ᓵᖓᓗᐊᖅᑕᕗᑦ
ᐃᓕᓐᓂᐊᕆᐊᓕᓴᖅᑐᑦ ᐱᒋᐊᓕᓴᖅᑐᑦ ᐊᒻᒪᓗ 6-ᒧᑦ
ᑎᑭᑦᓱᒍ
ᐃᓄᒃᑎᑐᑦ ᐊᑐᕐᓂᖅᓴᐅᒻᒪᑕ.

89

use of Inuktitut at those grade levels.
As I mentioned earlier, right now, we
have a proposed delivery for a grades 7 to
9 teacher education concentration at
Nunavut Arctic College. That work is in
progress and, unfortunately, because we
only had two people apply, we weren’t
able to offer it. So we’re hoping to
promote the program and hope to ensure
that we have a 7 to 9 cohort start in the
next school year. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Any
other questions?
With some of the successes that the
Department of Education has had with
some of their educators, in previous years
and possibly current, we’ve had a number
of our teachers go and achieve their
masters in education, which would lead
me to assume that a lot of those teachers
are eligible to be principals in a school
with bilingual status. Are those principals
considered teachers in the ratios
according to the Education Act? Thank
you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
principals are considered as part of the
student-educator ratio. For some smaller
communities, we have principals who are
teaching principals as well.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you for that answer,
Ms. Okpik. When you say smaller
communities, is there a cut-off number of
the amount of students in a school before
a full-time principal is needed? Ms.
Okpik.

ᒫᓐᓇ ᑐᑦᓯᕋᐅᓯᐅᖅᓯᒪᔪᒍᑦ ᖁᕙᓯᓐᓂᓕᒃᓄᑦ 7-ᒥᒃ 9-ᒧᑦ
ᐃᓕᓴᐃᓕᖃᓪᓗᑕ ᐃᓛᒃ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᔪᒍᑦ ᑕᐃᑲᓂ
ᓯᓚᑦᑐᓴᕐᕕᒃᒥ. ᑕᒪᓐᓇ ᐱᓕᕆᐊᕆᕙᓪᓕᐊᔭᕗᑦ
ᒪᕐᕈᐃᓐᓇᑯᓗᓐᓂᒃ ᐅᑐᖅᑐᖃᓚᐅᕐᒪᑦ ᑕᒪᓐᓇ
ᓴᖅᑭᑦᑎᑎᔪᓐᓇᓚᐅᖏᑦᑕᕗᑦ. ᖁᕙᓯᓐᓂᓕᒃᓄᑦ 7-ᒥᒃ 9ᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᔪᓐᓇᖅᑐᑦ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ
ᐊᑐᕐᓗᑕ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᓯᖏᑦ ᐊᐱᖅᑯᑎᒃᓴᐃᑦ?
ᑕᒪᒃᑯᐊ ᑲᔪᓯᑦᓯᐊᖅᑎᑕᐅᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᐊᕐᕌᒍᓂ ᐊᓂᒍᖅᓯᒪᔪᓂ ᐃᒻᒪᖄᓗᓐᓂᑦ ᐅᓪᓗᒥ
ᐃᓕᓴᐃᔩᓂᒃᑯᐊ ᐅᓄᖅᑐᑦ ᖁᕝᕙᓯᓐᓇᖅᓴᓂᑦ
ᐸᐃᐹᑖᖃᑦᑕᕐᒪᑕ. ᑕᐃᒪᐃᑦᑐᒻᒪᑦ ᑕᐃᒃᑯᐊᖃᐃ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐊᖓᔪᖅᑳᖑᕈᓐᓇᖅᓯᕙᑦ. ᒪᕐᕉᓂᑦᓗ
ᐅᖃᐅᓯᓐᓂᒃ ᐊᑐᕈᓐᓇᕐᓗᑎᒃ. ᑕᐃᒃᑯᐊ
ᐃᓕᓴᐃᔨᐅᓂᕋᖅᑕᐅᓲᖑᕚᓐ ᐃᓕᓴᕐᕕᓐᓂ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐅᓇ ᐱᖁᔭᕐᔪᐊᖅ ᐊᑐᕐᓗᒍ.
ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᐃᓕᓴᕐᕕᒻᒥ ᐊᖓᔪᖅᑳᑦ ᐃᓕᓴᐃᔨᐅᓂᕋᖅᑕᐅᖃᑕᐅᓲᑦ
ᒥᑭᓐᓂᖅᓴᓂ ᓄᓇᓕᖕᓂ ᐊᖓᔪᖅᑳᕐᒃᑕᖃᖅᑐᖅ
ᐃᓕᓴᐃᓯᓐᓈᖅᓱᑎᒃ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑭᐅᒐᕕᑦ ᒥᔅ
ᐅᒃᐱᒃ. ᓄᓇᓕᖕᓂ ᒥᒃᑭᓐᓂᓴᐅᔪᓂᓚᒐᕕᑦ ᖃᓄᖅ
ᐃᓄᖏᑦ ᐃᒪᓐᓇ ᐅᓄᖅᑎᒋᓕᕋᐃᖓᑕ ᐅᕝᕙᓘᓐᓂᕐ
ᐃᓕᓴᖅᑐᐃᑦ ᐃᒪᓐᓇ ᐅᓄᖅᓯᔭᕌᖓᑕ
ᒥᑭᔫᓂᕋᖅᑕᐅᓲᖑᕚᓐ. ᒥᔅ ᐅᒃᐱᒃ.
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Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Because they’re included in the studenteducator ratio, so for every 14 students,
that’s about the number, you get one
educator position. Typically, through the
DEA and the school, they will look at the
staffing compliment and what type of
programming they want to offer. So if
they want to have a larger class size, they
can make that determination. If they want
a full-time principal, they can make that
determination. If they want a guidance
counsellor or a gym teacher or an art
teacher, you name it, if the DEA wants
that type of programming in the schools,
then they can set the programming with
the number of teachers that they have
been granted. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you for that, Ms.
Okpik. Just to clarify. Does the DEA, and
in some cases the CSFN, have full
authority on the staffing to deal with the
ratios within the school? For example,
the French school here in Iqaluit doesn’t
really have a high student number base,
but I know that they have a full-time
principal. Is that a strict decision of the
CSFN or does the department have any
involvement in that? Ms. Okpik.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒃᑯᐊ
ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ ᑲᑎᑦᓯᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᔪᓐᓇᕐᓂᖓᓐ ᐃᒻᒪᖄ
ᓇᒻᒪᒃᑎᓕᑐᐃᓐᓇᕐᓗᒍ 14-ᒧᑦ. 14-ᖑᖅᐸᑕ ᐊᑕᐅᓯᕐᒥᑦ
ᐃᓕᓴᐃᔨᖃᕋᔭᖅᑐᐃᑦ ᐊᒻᒪᓗ ᐊᖅᑯᑎᒋᔭᐅᓲᖑᓪᓗᑎᒃ
ᑕᐃᒃᑯᐊ ᑲᑎᒪᔩᑦ. ᑭᓱᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᖅ
ᓴᖅᑭᔮᒃᑎᒃᓯᓂᐊᕈᑎᒃ ᐅᓄᖅᓯᒋᐊᖅᑕᐅᑲᓐᓂᕈᓐᓇᖅᑐᓐ
ᐃᓕᓴᖅᑐᑦ ᐊᖓᔪᖅᑳᖃᕈᒪᒍᑎᒃ ᐃᓅᓯᓕᕆᔨᖃᕈᒪᒍᑎᒃ
ᐃᖃᐃᔭᖅᑎᖃᕈᒪᒍᑎᒃ ᑕᒪᒃᑯᐊᓕ
ᐃᓱᒪᓕᐅᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ ᑲᑎᒪᔨᓄᑦ.
ᐊᖅᑭᑦᓯᔪᓐᓇᕐᒪᑕ ᖃᓄᐃᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᖃᓄᐃᓘᓂᕐᓂᕐᓗᓐᓂᑦ ᐊᖅᑭᑦᓱᐃᔪᓐᓇᖅᑐᑦ ᐃᓕᓴᐃᔩᑦ
ᐅᓄᕐᓂᖏᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑐᑭᓯᑎᒃᓯᓇᖅᑎᒋᐊᒃᑲᓂᕐᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᐃᓚᓐᓂᓚᐅᓱᖓᕐᓗ ᐊᓯᖏᑦ
ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᓲᖑᒻᒪᑦ ᖃᑦᓯᓂᒃ ᐃᓕᓴᐃᓇᔭᕐᒪᖔᑦ
ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ. ᐆᑦᑐᑎᒋᓗᒍᖃᐃ ᐅᕙᓂ ᐅᐃᕕᑦ
ᐃᓕᓐᓂᐊᕐᕕᖓᓐ ᐅᓄᖏᒃᑐᑯᓘᒪᑕ ᐃᓕᓴᖅᑕᖏᑦ
ᐊᖓᔪᖅᑳᖃᖅᓱᑎᒃ ᐃᓕᓴᐃᖃᑦᑕᖏᑦᑐᒥᒃ.
ᐃᓱᒪᖅᓲᑎᒋᔭᐅᔪᕐᓖᑦ ᑕᒪᓐᓇ ᐅᐃᕕᑦ
ᑲᑐᔾᔨᖃᑦᒌᖏᓐᓄᑦ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you.
(interpretation ends) No, we don’t have
any involvement in that. (interpretation)
Thank you, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᐋᒃᑲ, ᑕᐃᓐᓇᓕ
ᑲᒪᒋᓐᖏᑦᓯᐊᒻᒪᕆᑦᑕᕗᑦ ᐅᐃᕕᑦ ᐃᓕᓐᓂᐊᕐᕕᖓᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. We will move on
to paragraphs 43 through 45. Any general
comments or questions? Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑲᔪᓯᒋᐊᕐᓗᑕ
ᓈᓴᐅᑎᓕᒃ 43-ᒥᒃ 45-ᒧᑦ ᑭᓱᑐᐃᓐᓇᕐᓂᒃ ᑐᕌᖓᔪᑦ
ᐅᖃᐅᓯᒃᓴᐃᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. How, in your opinion, has
hiring individuals without teaching
certificates worked out in regard to

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 43-ᒥᒃ
ᓈᓴᐅᑎᓕᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᓇᓗᓇᐃᒃᑯᑕᖃᖏᑦᑐᑦ
ᐃᓄᒃᑎᑐᑦ ᐱᖅᑯᓯᓂᕐᓗ ᐃᓕᓐᓂᐊᖅᑎᓯᔨᐅᖃᑦᑕᖅᑐᑦ
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teaching Inuktitut and cultural skills in
the schools? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) So
we have two types within our schools.
We have what we call language
specialists. A language specialist is not
expected to be assigned responsibility for
teaching an entire course of study at a
particular grade level. For example, a
language specialist should not be
assigned to teach all subjects for a grade
3 class. They can teach Inuktitut as a
language of study, however.
We have language specialists and then
what we have are teachers on a letter of
authority, which means they have been
given approval to be a teacher within the
school system without a bachelor in
education. They typically have no
university courses in education. They’re
primarily hired because they speak
Inuktitut. They’re given a class of
students to teach. So that certification,
like I said, is good for one year.
Schools hire local Inuktitut-speaking
people because they want to ensure
students have a bilingual educator. Some
small communities use teachers on a
letter of authority because sometimes
there is no housing available. A lot of
times, if you hire from within the
community, therefore you don’t require
staff housing.
What we think is having unqualified
teachers, especially at those foundation
years of kindergarten to grade 3, can have
a detrimental effect upon student
learning. Research is clear that the quality

ᖃᓄᕐᓕ ᐃᓱᒪᒋᕕᒋᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᒪᕐᕈᐃᓕᖓᒻᒪᑎᒃᑯᐊ ᐅᖃᐅᓯᓕᕆᔩᑦ. ᐅᖃᐅᓯᓕᕆᔨᐅᑉᐸᑦ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓐᓇᖃᑦᑕᕋᔭᖏᑦᑐᖅ ᓲᕐᓗ
ᖁᕝᕙᓯᓐᓂᓕᒃᒥ 3-ᒥ ᐃᓕᓴᐃᑉᐸᑦ ᐅᖃᐅᓯᓕᕆᓂᕐᒥᑦ
ᐃᓄᒃᑎᑐᑐᐃᓐᓇᕐᒥᓐ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔪᓐᓇᖅᑐᑦ
ᐊᓯᖏᓐᓂᒃ ᐋᒡᒐ.

ᐅᖃᐅᓯᓕᕆᔨᖃᑦᑕᖅᐳᖅ ᐊᒻᒪᓗ ᑎᑎᖅᑲᑎᒍᑦ
ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᔪᑦ ᑕᐃᒪᐃᓕᑎᓪᓗᖓ ᑐᑭᖃᖅᐳᖅ
ᐃᓕᓴᐃᔨᐅᖃᑕᐅᔪᓐᓇᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ
ᐸᐃᑉᐹᖁᑎᖃᖏᒃᑲᓗᐊᖅᐸᑦ
ᓇᓗᓇᐃᒃᑯᑕᖃᖏᒃᑲᓗᐊᖅᐸᓪᓗ. ᓯᓚᑦᑐᓴᕐᕕᖕᒥᓪᓗ
ᐃᓕᓐᓂᐊᕐᓂᕐᒥᑦ ᐱᑕᖃᖏᑦᓱᑎᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᓲᑦ
ᐃᓄᒃᑎᑑᕈᓐᓇᕐᓂᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐊᒻᒪᓗ
ᐃᓕᓴᖅᑐᓴᕐᓂᒃ ᐅᐸᖃᑦᑕᕐᓂᐊᖅᑐᓂᒃ ᐱᑎᑕᐅᓪᓗᓂ
ᐊᕐᕌᒍᒧᑦ ᐊᑕᐅᓯᕐᒥᒃ.

ᑖᓐᓇ ᐱᔪᓐᓇᕐᓂᖓ ᐊᑐᕈᓐᓇᖅᑐᖅ ᒪᕐᕉᓂᒃ ᐅᖃᐅᓯᓐᓂᒃ
ᐅᖃᕈᓐᓇᖅᑐᒥᒃ ᐃᓕᓴᐃᔨᑕᖃᖅᓴᖅᐳᓐ
ᓄᓇᓕᒐᓛᖑᓂᖅᓴᐅᔪᓂ ᑎᑎᖅᑲᑎᒍᑦ
ᐱᔪᓐᓇᐅᑦᑖᖅᑎᑕᐅᓲᑦ ᐃᒡᓗᖃᖏᓐᓂᖅ
ᐃᒡᓗᓴᖃᖏᓐᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ ᓲᕐᓗ ᓄᓇᑦᓯᓐᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕈᕕᑦ ᐃᒡᓗᑖᖅᑎᑕᐅᒋᐊᑐᖏᑦᑐᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ ᐊᑐᖅᑕᐅᔪᓴᐅᑕᐅᔪᓂᒃ.

ᑕᐃᒪᓐᓇ ᐸᐃᑉᐹᖃᖏᑦᑐᓂᒃ ᐃᓕᓴᐃᔨᖃᖅᑎᓪᓗᑕ
ᐃᓕᓐᓂᐊᕆᐊᓕᕋᑖᖅᑐᓂ ᖁᕝᕙᓯᓕᓂᕐᒧᑦ 3-ᒧᑦ
ᐊᑦᑐᐃᓐᓂᖃᓪᓚᕆᒍᓐᓇᖅᑐᖅ ᐃᓕᓴᖅᑑᑉ
ᐃᓕᒃᐸᓪᓕᐊᓂᖓᓂᒃ. ᐃᓕᓴᐃᔨᐅᑦᓯᐊᕐᓂᖓ
ᑐᑭᓯᔭᐅᓯᒪᓕᖅᑐᖅ ᑲᔪᓯᑦᑎᐊᕈᑕᐅᔪᓐᓇᕐᒪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᐸᕐᓇᐃᔪᓐᓇᕐᓗᓂ ᖃᐅᔨᓴᐃᔪᓐᓇᕐᓗᓂ
ᐊᐅᓚᑦᓯᔪᓐᓇᕐᓗᓂ ᐃᒡᓗᕈᓯᕐᒥᒃ ᑕᐃᒫᑐᐃᓐᓇᖅ
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of teaching has the greatest impact upon
student growth and development.
Unqualified teachers do not have the
pedagogy or training required to plan,
assess, and manage classrooms in the
way that a qualified teacher is. I think,
until we can address the issues of having
unqualified teachers with limited
teaching support in our classrooms, we’re
going to continue to have gaps in student
learning across the grades.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for the answer. I’m
just wondering if there’s that kind of
effects where… . In your opinion, do you
think maybe at some point, it might be
better not to teach Inuktitut if you don’t
have the proper teachers there just so that
you don’t have any detrimental effects?
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᓯᒪᔪᒧᑦ. ᐸᐃᑉᐹᖃᖏᑦᑐᑦ
ᐃᓕᓴᐃᑎᓪᓗᒋᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᑎᓪᓗᒋᑦ
ᑭᒍᖅᓯᓂᐅᓴᑐᐃᓐᓇᖅᓲᖑᔪᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ,
ᖁᔭᓐᓇᒦᓪᓗ ᑭᐅᔾᔪᑎᓐᓄᑦ. ᐊᐱᕆᔪᒪᑐᐃᓐᓇᖅᑐᖓ,
ᑕᐃᒪᓐᓇ ᐃᓕᑉᐸᓪᓕᐊᓂᖓ ᐊᒃᑐᓐᓂᕐᓗᒃᑕᐅᓯᒪᓂᐊᕈᓂ,
ᐃᓱᒪᓐᓂᒃ, ᐱᐅᓂᖅᓴᐅᓐᖏᓚᖅᑲᐃ ᐃᓄᒃᑎᑐᑦ
ᐃᓕᓴᐃᔨᖃᖏᒃᑯᓂ ᑕᐃᒪᓐᓇ
ᐊᒃᑐᐃᓂᕐᓗᒃᑕᐅᖃᑦᑕᖏᒻᒪᑕ ᐃᓕᑉᐸᓪᓕᐊᓂᖏᑦ
ᐃᓕᓴᖅᑐᐃᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As I
stated yesterday, there needs to be a
bigger, fulsome discussion around
language and language of instruction in
Nunavut and how the territory wishes us
to proceed.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᑉᐸᒃᓴᐃᓛᒃ ᐅᖃᓚᐅᕋᒪ ᑕᒪᒃᑮᕐᔫᒻᒥᔪᒥᒃ
ᐅᖃᐅᓯᐅᔪᖃᕆᐊᖃᕋᓗᐊᕐᒪᑦ ᐅᖃᐅᓯᑦ ᒥᒃᓵᓄ,
ᐅᖃᐅᓰᓪᓗ ᐃᓕᓴᐅᑕᐅᕙᓐᓂᖏᓐᓂᒃ ᓄᓇᕗᒻᒥ. ᐊᒻᒪᓗ,
ᖃᓄᖅ ᓄᓇᕗᒻᒥᐅᑦ ᐅᕙᑦᑎᓐᓂᒃ ᑲᔪᓯᒋᐊᖁᔨᒻᒪᖔᑕ.

During the consultation phase of
developing the Education Act, we did
over 300 consultations in the
communities in one form or another. The
overwhelming response was to have
Inuktitut as the primary language within
the school system. If this is to change, I
think there has to possibly be either more

ᐅᖃᖃᑎᖃᖅᐸᓪᓕᐊᓂᑦᑎᓐᓂ ᐋᖅᑮᕙᓪᓕᐊᓇᓱᑦᑎᓪᓗᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ 300 ᐅᖓᑖᓂᒃ
ᐅᖃᖃᑎᖃᕐᓂᖃᓚᐅᖅᓯᒪᓪᓗᑕ ᓄᓇᓕᓐᓂ ᓇᐅᒃᑯᑦ
ᐊᑐᕈᓐᓇᖅᑕᑦᑎᒍᑦ. ᐊᒻᒪᓗ,
ᐅᖃᐅᓯᐅᒡᒍᔪᓐᓂᖅᐹᖑᕙᓚᐅᖅᖢᓂ ᐃᓄᒃᑎᑐᑦ
ᐅᖃᐅᓯᖅᑕᕆᔭᐅᖁᔭᐅᓪᓗᓂ ᐃᓕᓴᕐᕕᐅᔪᓂ. ᑕᒡᕙ
ᑕᒪᓐᓇ ᐊᓯᔾᔨᖅᑕᐅᓂᐊᕈᓂ, ᐃᓱᒪᓇᖅᑐᖅ
ᐅᖃᖃᑎᒌᓐᓂᖅᑕᖃᒃᑲᓐᓂᕆᐊᖃᕋᔭᖅᑐᖅ
ᑐᓴᕐᕕᒋᒋᐊᕐᓗᒋᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
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public consultation to hear from parents
and people out within the community.
If I had a choice, I probably wouldn’t be
using educators on a letter of authority,
but I can’t just make that blanket
statement because sometimes due to
housing issues and shortages, you would
have a position vacant if we weren’t able
to hire locally. So it’s not a straight-cut
answer.
The example that I used yesterday of one
community that chose not to use teachers
on a letter of authority at those grade
levels, therefore, they became noncompliant. So that’s an example of one
community basically taking the initiative
on their own to not use letters of
authority. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. What kind of detrimental
effects? What do you mean by that? Can
you elaborate, please. Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) If we
look at the pedagogy of teaching, for
example, and how children learn, it’s
really important that when people come
in as educators, they know how children
have language acquisition and what types
of learning take place. We know that
there are different types of… . Children
learn in different ways.
When you look at the stages of learning

ᓄᓇᓕᒻᒥᐅᑕᐅᔪᓂᓪᓗ.
ᐃᓱᒪᒃᓱᕋᔭᕈᒪ ᐊᑐᕋᔭᖅᑰᖏᓐᓇᒪ ᐃᓕᓴᐃᔨᑦ
ᐱᔪᓐᓇᓂᖃᕆᐊᖏᓐᓂᒃ, ᑭᓯᐊᓂ ᑕᐃᒪᓐᓇᑐᐃᓐᓇ
ᐅᖃᕈᓐᓇᖏᓐᓇᒪ ᐃᓛᓐᓂᒃᑯᑦ ᐃᒡᓗᐃ
ᐱᔾᔪᑕᐅᕙᓐᓂᖏᓐᓄᑦ, ᐃᒡᓗᑭᒃᓴᕐᓂᐅᔪᓪᓘᓐᓃᑦ
ᐃᖅᑲᓇᐃᔮᖑᔪᖅ ᐃᓐᓄᒃᑕᐅᓐᖐᓐᓇᓲᖑᒻᒪᑦ; ᐃᓛᒃ,
ᐃᖅᑲᓇᐃᔮᒃᓴᐅᔪᖅ ᐃᓐᓄᒃᑕᐅᓯᒪᓐᖐᓐᓇᓕᕐᓗᓂ
ᓄᓇᓕᒻᒥᐅᑕᒥᒃ ᑎᒍᓯᔪᓐᖏᓐᖏᑯᑦᑕ. ᐃᒫᑦᑎᐊᑯᓗᒃ
ᑭᐅᑲᐅᑎᒋᔭᒃᓴᐅᖏᑦᑐᖅ.
ᑕᐃᓐᓇ ᐃᑉᐸᒃᓴᖅ ᐆᑦᑑᑎᒋᓚᐅᖅᑕᕋ ᓄᓇᓕᑦ
ᐃᓚᖓᓐᓂ ᐊᑑᓐᖐᓐᓇᕈᒪᓚᐅᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᑦ
ᐱᔪᓐᓇᕐᓂᖃᕆᐊᖏᓐᓂᒃ ᑕᒪᒃᑯᓇᓂ ᒍᕇᑦᓄᑦ
ᖁᑦᑎᓐᓂᕆᔭᐅᔪᓂ. ᑕᐃᒪᐃᒻᒪᑦ, ᒪᓕᓐᖐᓐᓇᓂᕐᒥᓂᒃ
ᐱᓕᓚᐅᖅᑐᑦ ᒪᓕᒋᐊᓕᓐᓂᒃ. ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᑖᓐᓇ
ᐃᓚᖓ ᐆᑦᑑᑕᐅᔪᓐᓇᖅᑐᖅ ᓄᓇᓕᑦ ᐃᓚᖓ
ᐃᒻᒥᓂᓪᓗᐊᑕᖅ ᐱᓇᓱᓐᓂᕆᓚᐅᖅᑕᖓᑦ
ᐊᑐᕆᐊᖏᓐᓂᕆᓚᐅᖅᑕᖓ ᑎᑎᖅᑲᑎᒍᑦ
ᐱᔪᓐᓇᕐᓂᖓᓂᒃ ᐃᓕᓴᐃᔨᐅᑉ ᒪᓕᓐᖐᓐᓇᓚᐅᕐᓂᖓᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᒡᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖃᓄᐃᑦᑐᓂᒃ ‘ᐊᑦᑐᐃᓂᓪᓗᓐᓂᖃᕋᔭᖅᐸᖑᓂᕋᐃᓃᑦ’
ᑐᑭᖃᕐᒪᑦ? ᐅᖃᕆᐊᑦᑎᐊᒃᑲᓐᓂᕈᓐᓇᖅᐱᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᓲᕐᓗ,
ᑕᑯᓇᔭᕈᑦᑎᒍ ᐃᓕᓴᐃᓂᖅ ᐃᓕᑉᐸᓪᓕᐊᔾᔪᓯᖏᓪᓗ
ᐃᓕᓴᖅᑕ ᐃᓕᓴᐃᔨᑦ ᖃᐅᔨᒪᔪᑦ ᖃᓄᖅ
ᐃᓕᑉᐸᓪᓕᐊᑎᒋᒻᒪᖔᑦ ᐅᖃᐅᓯᕐᒥᒃ ᖃᓄᕐᓗ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑉᐸᑦ ᐃᓕᑉᐸᓪᓕᐊᓇᔭᕐᒪᖔᖓ,
ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᐃᓕᑉᐸᓪᓕᐊᓂᖏᑦ... ᐊᔾᔨᒌᑦᑑᕙᖏᒻᒪᑕ.

ᓲᕐᓗ, ᑕᑯᓇᔭᕈᑦᑎᒍ ᐃᓕᑉᐸᓪᓕᐊᕈᓯᖏᑦ ᓈᓴᐅᓯᕆᓂᕐᒥ
ᓄᑲᖅᑎᖅᐹᓂᑦ ᒍᕇᑦ 3-ᒧᑦ ᐱᖃᑎᒋᑦᑎᐊᕐᓗᒋᑦ
ᐅᓂᒃᑳᕐᕕᒋᑦᑎᐊᕐᓗᒋᐅᔭᕆᐊᖃᕋᔭᖅᑐᖅ.
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and how to teach, if you look at math, for
example, in the K to 3 system, you would
be doing very hands-on math. So if we
take the cubes and we’re learning ones
and tens, for example, if they haven’t
gone through the process of how to use
the math “manipulatives” to be able to
teach students, then how are they able to
do that? How are they able to assess?
When you have a curriculum requirement
that says, “Kindergarten students will
learn to count to ten,” for example, how
do they assess the children?

ᓲᕐᓗ, 1-ᖏᓐᓃᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᑕᖅᐳᑦ 10-ᒧᑦ,
ᐱᕙᓪᓕᐊᔾᔪᓯᑦ ᖃᓄᕐᓗ ᐋᖅᑭᒃᓱᖅᑕᐅᖃᑦᑕᕐᓂᖏᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑉᐸᑦ ᑐᑭᓯᓇᕋᔭᖅᑐᖅ. ᖃᓄᕐᓕ ᑕᐃᒃᑯᐊ
ᖃᐅᔨᓴᐃᔪᓐᓇᖅᐸᑦ ᖃᓄᑎᒋ ᐃᓕᕝᕚᓪᓕᕐᒪᖔᑦ ᑖᓐᓇ
“ᐃᓕᓴᖅᑕᑯᓗᐊ, ᓲᕐᓗ ᓈᓴᐃᔪᓐᓇᖅᓯᓪᓗᓂ 1-ᒥᒃ 10ᒧᑦ,” ᓲᕐᓗ, ᖃᓄᖅ ᖃᐅᔨᓴᐃᔪᓐᓇᖅᐸ ᖃᓄᑎᒋ
ᐃᓕᑉᐸᓪᓕᐊᒻᒪᖔᑦ?

The other thing is classroom
management. Kids K to 3 love routine
and they need structure. Part of taking the
training is providing consistency
structure for children within those grade
levels and then also lesson planning, for
example. If you haven’t actually gone
and looked at the curriculum, you need to
be able to look at the piece of curriculum
and all the learning outcomes and be able
to forecast it for a full year on what’s
called a long-range plan.

ᖃᐅᔨᓴᐃᓂᕐᓗ ᓄᑲᒃᑎᖅᐹᓂᑦ ᒍᕇᑦ 3-ᒧᑦ ᑎᑭᒃᖢᒍ
ᑎᓕᔭᐅᑲᑕᒃᖢᑎᒃ ᑕᐃᒪᓐᓇ ᓈᓚᑦᑎᐊᖅᑐᑯᓘᖃᑦᑕᕐᒪᑕ
ᑖᒃᑯᓂᖓᑦᓴᐃᓐᓇᕐᓗ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕌᖓᒥᒃ
ᐱᕙᓪᓕᐊᑦᓯᐊᓂᖅᓴᐅᓲᖑᓪᓗᑎᒃ. ᐊᒻᒪᓗ, ᓲᕐᓗ,
ᕿᒥᕐᕈᓇᒃᓯᒪᖏᒃᑯᕕᒋᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᑦ
ᑐᑭᓯᑲᐅᑎᒋᓇᔭᓐᖏᑕᑎᑦ. ᑖᒃᑯᐊ ᕿᒥᕐᕈᓚᐅᕐᓗᒋᑦ
ᐊᕐᕌᒍᒧᑦ ᐊᑕᐅᓯᕐᒧᑦ ᓈᒻᒪᒃᓯᓕᕐᓗᒍ
ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᑐᑦ ᑕᐃᒪᓐᓇ
ᐋᖅᑭᒃᓱᐃᔪᓐᓇᕋᔭᖅᑐᑎᑦ.

Every month that the students are in
school, you basically have to take all the
science they need to learn within that
grade level and try to fit it on that longrange plan for when they’re going to be
taking it. That applies for all subjects. So
when you map it out on a long-range
plan, then you have to do lesson or theme
plans that basically look at if you are
going to be working with other teachers
to be able to teach those. You have a
theme on, let’s say, plants. What are all
the components within the curriculum,
whether it be science, whatever, that all
fit within that unit?
A lot of times, we don’t have that
expertise coming from individuals on a
letter of authority. However, in some

ᑕᖅᑭᑕᒫᑦ ᑕᐃᒃᑯᐊ ᐃᓕᒃᓴᕆᐊᖃᖅᑕᖏᑦ ᐅᕙᓂ
ᑕᑦᕗᖓ ᐃᓕᐅᖅᑲᖅᓱᒋᑦ ᐸᓇᐃᓯᐊᕈᓯᐊᕈᔭᐅᓯᒪᔪᒧᑦ
ᐊᖅᑭᓱᒃᑕᐅᓐᓇᔭᖅᑐᑦ ᐊᑐᖅᑐᑦ ᖃᓄᐃᑑᒐᓗᐊᒥᑦ
ᐃᓕᓐᓂᐊᕋᓗᐊᖅᐸᑦ ᓈᓴᐃᓯᕆᔨᐅᑉᐸᑦ
ᑕᐃᒫᑦᓴᐃᓐᓇᐅᒐᔭᕐᒥᔪᖅ ᑕᒪᕐᒥᓕᒫᓅᖓᒐᔭᕐᒥᔪᖅ.
ᐃᓕᓴᐃᔨᐅᖃᑎᓯ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᔪᓐᓇᕐᓂᐊᖅᐱᒋᑦ
ᓲᕐᓗ ᐱᕈᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᐊᕈᑎᒃ.
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖏᓐᓄᑦ ᐊᔾᔨᒌᖏᑦᑐᓄᑦ ᖃᓄᖅ
ᐃᓕᖅᑭᒍᓐᓇᖅᐱᓯᐅᒃ?

ᑕᐃᒃᑯᐊ ᑎᑎᖅᑲᑎᒍᑦ ᐱᔪᓐᓇᐅᑎᑖᖅᓯᒪᔪᑦ
ᑕᐃᒪᐃᑐᓕᕆᒪᖏᒻᒪᑕ
ᓲᕐᓗ ᐱᖓᓲᒃᐸᑕ ᑎᑎᖅᑲᑎᒍᑦ ᐱᔪᓐᓇᐅᑎᑖᖅᓯᒪᔪᑦ
ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᖃᓪᓗᓈᑎᑑᑐᐃᓐᓇᖅᑐᒧᑦ
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cases, if you have a higher number of,
let’s say, three individuals on a letter of
authority, a school may hire a nonInuktitut speaking teacher to support the
students on a letter of authority to help
them do the lesson plans and those types
of things. In the past, we have seen that
done with some schools. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I’m just wondering: do you
feel the DEAs have a good grasp on the
impacts on the children using teachers
without proper certificates? Thank you,
Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
haven’t gone out and asked that question,
but it’s a great question. I think that we
should be asking our DEAs possibly with
our next meeting.
I just wanted to bring up one thing when
you talked about impacts. In one of the
recommendations, it talks about
differentiated instruction and that the
department should be implementing
differentiated instruction training. That
would be one component of a person
coming in on a letter of authority. That
gap would already be there. I think it’s a
really good question to ask our district
education authorities, but also we’ve had
general discussions in the past with our
superintendents and our regional school
operations with respect to that.
(interpretation) Thank you, Mr.
Chairman.

ᐃᑲᔪᖅᑕᐅᔪᓐᓇᖃᑦᑕᕋᔭᖅᑐᖅ ᐸᕐᓇᐅᓯᐅᓐᓂᕐᒥᑦ
ᐊᖅᑭᓱᐃᓂᕐᒥᑦ ᐃᓕᓐᓂᐊᕐᕈᑎᒃᓴᓕᕆᓂᕐᒥᑦ
ᑕᐃᒪᓐᓇᐅᓇᒐᔭᖅᑐᖅ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑲᖏᓱᑐᐃᓐᓇᕋᒪ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᑐᑭᓯᑦᓯᐊᓯᒪᕚᑦ. ᐊᑐᖅᑕᐅᓂᕆᕙᒃᑕᖏᓐᓂᒃ
ᓱᕈᓰᑦ ᐃᓕᓴᐃᔨᖃᖅᑎᓪᓗᒋᑦ ᐸᐃᑉᐹᖃᓪᓚᕆᖏᑦᑐᓂᒃ
ᐃᓕᓴᐃᔨᐃᔾᔪᑎᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐊᐱᖅᓱᓚᐅᖅᓯᒪᖏᓐᓇᒪ ᑖᒃᓱᒥᖓ ᑕᖅᑲᐅᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᖃᐃ ᑲᑎᒪᔨᖏᑦ ᑕᐃᒫᒃ
ᐊᐱᕆᒍᑦᑎᒍ ᐱᐅᒐᔭᖅᑐᖅ ᑭᖑᓪᓕᕐᒥ
ᑲᑎᒪᖃᑎᒋᓕᕐᒥᒍᑦᑎᒍ.

ᑖᓐᓇ ᐅᖃᐅᓯᕆᒍᒪᕋᑖᕋᒃᑯ ᐊᑦᑐᐃᖃᑦᑕᕐᓃᑦ ᐃᒫ
ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐊᑐᓕᖅᑎᒃᓯᖃᑦᑕᕆᐊᖃᖓᑕ
ᑕᐃᒪᐃᑦᑐᓂᒃ ᐃᓕᓴᑎᒃᓯᒍᓐᓇᖅᑐᓂᒃ. ᑖᒃᑯᐊ
ᐊᓪᓗᖅᑕᐅᓯᒪᐃᓐᓇᕋᔭᖓᑕ. ᐊᐱᖅᑯᑎᒃᓴᑦᑎᐊᕙᒃ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᐊᐱᕆᖔᕈᑦᑕ
ᐱᐅᒐᔭᖅᐸᓪᓚᐃᔪᖅ. ᐅᖃᐅᓯᕆᖃᑦᑕᖅᓯᒪᒐᑦᑎᒍ
ᐃᓕᓴᕕᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐊᖏᔪᖅᑲᒡᒍᑎᖏᓐᓂ
ᑕᒪᓐᓇ ᐱᓪᓗᒍ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I’m just wondering: do you
have an idea of how many teachers we
have in the schools that don’t have a
teaching certificate? Thank you, Mr.
Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓱᒪᑐᐃᓐᓇᖅᑐᖓ ᖃᐅᔨᒪᕕᓰ ᖃᑦᓯᓂᒃ
ᐃᓕᓴᐃᓕᖃᒻᒪᖓᑦᑕ ᐃᓕᓴᕕᑎᓐᓂ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ
ᐸᐃᑉᐸᓪᓚᕆᖃᖏᑦᑐᓂᒃ ᐃᓕᓴᕆᔭᐅᔾᔪᒻᒥᒃ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I do
have the numbers on individuals that are
in a classroom operating under a letter of
authority, but I don’t have that number
there. I can provide it in a response letter
to the Committee. (interpretation) Thank
you, Mr. Chairman.
Chairman: I would appreciate that, Ms.
Okpik. Ms. Angnakak.
Ms. Angnakak: How do you assess
whether or not the student has learned
what they’re supposed to in the time that
they’re supposed to when the teacher is
not certified? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
hope that they’re utilizing the student
support teacher within the school. The
student support teacher has areas of
expertise in assessments. It’s also the
responsibility of the principal as well to
look and work with their teachers in the
schools. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᓈᓴᐅᑏᑦ ᑖᒃᑯᐊ ᐱᓯᒪᔭᒃᑲ ᒫᓐᓇ ᐃᓕᓴᐃᔨᐅᖃᑦᑕᖅᑐᐃᑦ
ᐸᐃᑉᐹᖅᑐᐃᓐᓇᖅᑎᒍᑦ. ᑭᓯᐊᓂ ᐅᕙᓂ
ᓇᑦᓴᖅᓯᒪᖏᒻᒥᒐᒃᑭᓐ. ᑎᑎᖅᑲᑎᒍᑦ ᑭᐅᔪᓐᓇᕋᓗᐊᕆᒃᑭᓐ
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᑕᐃᒪᐃᒍᓐᓇᕈᕕᑦ
ᖁᔭᓕᒐᔭᖅᑐᒍᑦ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖃᓄᖅ ᖃᐅᔨᓴᓲᖑᕕᓯ
ᖃᐅᔨᒐᓱᓲᖑᕕᓯ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᓯᓯᒪᓕᕋᓗᐊᕐᒪᖔᑕ
ᐃᓕᒃᕕᒋᒋᐊᓕᖓᓂᒃ. ᐃᓕᕝᕕᒋᒋᐊᓕᒥᓂᖓᓂᒃ.
ᐃᓕᓴᐃᔨᖏᒃ ᐸᐃᑉᐹᖅᑲᖅᑎᓐᖏᑦ ᐃᓕᓴᐃᔨᐅᔾᔪᒻᒥᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐊᑐᖃᑦᑕᖁᔭᕋᓗᐊᕗᑦ ᑕᐃᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᐃᑲᔪᖅᑎᐅᖃᑦᑕᖅᑐᓂᒃ ᐃᓕᓴᕕᓐᓃ
ᑕᐃᒪᐃᑦᑐᓕᕆᔨᐅᒻᒪᑕ ᐊᒻᒪᑕᐅᖅ ᐃᓕᓴᕕᐅᑉ
ᐊᖓᔪᖅᑳᖓ ᖃᐅᔨᒪᒋᐊᖃᖅᐸᒻᒥᔪᖅ ᑖᒃᑯᓂᖓ
ᐃᓕᓴᐃᔨᒥᓂᒃ ᐱᓕᕆᖃᑎᖃᓪᓗᓂ ᑕᐃᒪᐃᑦᑐᓕᕆᓗᓂ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: A question for you, Mr.
Chairman. Can you clarify as to what
number we’re going?
Chairman: Paragraphs 43 through 45.
Taima? I just have a quick question for
Ms. Okpik. In the implementation work
plan that was provided to us, you’re
doing a review of the language specialist
certification process working under
letters of authority.
Speaking to a number of constituents
during the campaign and since then, I’ve
had a lot of mixed responses to teachers
working under those letters of authority.
Some of them are fantastic and others
maybe just aren’t getting the resources.
I understand that you can’t train every
one of them to the level of the NTEP
program, but is the department exploring
teachers working under this letter of
authority to encourage them to apply to
the NTEP program? With the experience
that they have gained working under the
letter of authority, it gives them some
experience in the classroom so that they
can carry that forward into a formal
education process. Ms. Okpik.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᒃᓯᕙᐅᑕᒧᑦ ᐊᐱᕆᒍᒪᔪᖓ,
ᖃᔅᓯᒨᕋᓱᓐᓂᐊᕋᑦᑕ ᓈᓴᐅᒻᒧᑦ. ,ᖃᔅᓯᒦᒃᑲᑦᑕ?
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): 33-ᒥᒃ 45-ᒧᑦ.
ᐊᐱᖅᑯᑎᒃᓴᖃᑐᐃᓐᓇᕐᒥᔪᖓᑦᑕᐅᖅ ᒥᔅ ᐅᒃᐱᒃᒧᑦ.
ᑕᕝᕙᓂ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᔾᔪᑎᒃᓴᖏᓐᓂ ᐸᕐᓇᐅᑎᓂᒃ
ᕿᒥᕐᕈᓂᐊᕋᑦᑎᒍᑦ ᑕᐃᒪ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᑖᒃᑯᐊ
ᐸᐃᑉᐹᖅᑖᖅᑎᒃᓯᓂᐅᖃᑦᑕᓂᐊᖅᑐᐃᑦ ᐃᓛᒃ
ᐃᓕᓴᐃᔨᐅᖃᑦᑕᖅᑐᐃᑦ ᐸᐃᑉᐹᖅᑐᐃᓐᓇᖅᑎᒍᑦ.

ᑕᐃᒪᖓᓐᓂᑦ ᓂᕈᐊᖅᑕᐅᒐᓱᓚᐅᖅᓯᒪᒐᑦᑕ
ᓂᕈᐊᖅᑕᐅᓯᒪᓕᖅᑐᑕᓗ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᐃᔩᓪᓚᕆᐅᖏᑦᑐᑦ ᐃᓕᓴᖅᑎᒃᓯᖃᑦᑕᖅᑐᐃᑦ
ᐃᓱᒫᓗᒋᔭᐅᖃᑦᑕᖅᓯᒪᖕᒪᑕ.

ᖃᐅᔨᒪᔪᖓ ᐃᓕᓴᐃᔩᓪᓚᕆᐊᓗᒃᑎᑐᑦ
ᐃᓕᓴᑎᒋᔪᓐᓇᓐᖏᓇᑦᑎᐅᒃ ᖃᐅᔨᒪᒐᑦᑕ. ᑕᒪᒃᑯᐊᓗ
ᐃᓕᓴᐃᔨᐅᓚᐅᑲᐸᑦᑐᐃᑦ ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ
ᑲᔪᖏᖅᓴᖃᑦᑕᕈᓐᓇᖅᐱᓯᐅ? ᐃᒡᓗᕈᓯᕐᓂ
ᐃᓕᓴᐃᖃᑦᑕᒌᖅᓯᒪᒻᒪᑕ. ᐸᐃᑉᐹᑐᐃᓐᓇᖅᑎᒍᑦ
ᐃᓕᓴᑎᑦᑎᖃᑦᑕᖅᑐᑎᒃ ᓇᒃᓴᕈᓐᓇᖅᑕᑦᓴᕆᒻᒪᒍ
ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᓂᕐᒧᑦ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) With
respect, I think you talked about language
specialists. It’s the expectation that a
language specialist would continue to
work on the courses to complete their
B.Ed. That’s their expectation. I don’t
believe that we have held them to this
requirement.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑭᐅᑦᑎᐊᕐᓗᑎᑦ, ᐅᖃᐅᓯᖃᖅᑰᖅᐱᑦ ᐅᖃᐅᓯᓕᕆᔨᓂᒃ?
ᓂᕆᐅᒋᔭᐅᓂᖓᒍᑦ ᑖᓐᓇ ᐅᖃᐅᓯᓕᕆᔨ
ᐃᖅᑲᓇᐃᔭᐃᓐᓇᕋᔭᖅᑐᖅ ᐃᓕᓐᓂᐊᕋᒃᓴᓂ
ᐱᐊᓂᒃᓯᓂᐊᕈᑎᒃ B.Ed.ᒥᓐᓂᒃ. ᑖᒪᓐᓇ ᓂᕆᐅᒋᓪᓗᓂᐅᒃ.
ᑕᒪᑐᒧᖓ ᒪᓕᒋᐊᓕᒻᒧᑦ ᐊᑐᖅᑎᒻᒪᕆᖅᑰᖅᓯᒪᓐᖏᑕᕗᑦ.

A lot of the language specialists that we
have, have been in our system for a lot of
years and many have not taken university
courses. However, as we review their role
within the school, we will review what

ᐊᒥᓱᑦ ᐅᖃᐅᓯᓕᕆᔨᖁᑎᕗᑦ ᐃᓚᐅᓯᒪᓕᕐᒪᑕ
ᐊᕐᕌᒍᒐᓴᓐᓄᑦ ᐊᒻᒪᓗ ᐊᒥᓱᑦ
ᐃᓕᓴᕐᕕᔾᔪᐊᕐᒨᓚᐅᖅᓯᒪᒐᑎᒃ. ᑭᓯᐊᓂ, ᕿᒥᕐᕈᖅᓱᑎᒍ
ᐱᓕᕆᐊᒃᓴᖏᑦ ᐃᓕᓴᕐᕕᖕᓂ ᑭᑐ ᑭᓐᖑᑕᐅᒻᒪᖔᑦ
ᑕᒪᑐᒧᖓ ᐃᖅᑲᓇᐃᒧᑦ, ᐃᓕᓴᐅᑎᐅᕙᑦᑐᓪᓗ
ᐊᑐᐃᓐᓇᐅᑎᑕᐅᕙᑦᑐᑦ, ᐱᖃᑎᒋᔭᖅᐳᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ
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the focus of the expectations of this
position is as well as the training
programs that are offered.

ᕿᒥᕐᕈᖃᑎᒋᓂᐊᖅᑐᑎᒍ ᐅᖃᐅᓯᕐᒥᒃ ᐃᓕᖅᑯᓯᕐᒥᓗ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐅᔪᒥᒃ.

With Nunavut Arctic College, we’re
going to review the Language and
Culture Diploma Program that looks to
help provide better training for language
specialists and for both staff on a letter of
authority as well. (interpretation) Thank
you, Mr. Chairman.

ᕿᒥᕐᕈᓂᐊᕐᓗᒋᑦ ᐃᑲᔪᕈᑎᒃᓴᐅᔪᓐᓇᖅᑐᑦ
ᐃᓕᓴᐅᑎᑦᓴᖃᑦᑎᐊᓂᖅᓴᐅᓂᕐᒥᒃ ᐅᖃᐅᓯᓕᕆᔨᓂᒃ,
ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᑦ ᑎᑎᖅᑲᑎᒍᑦ
ᐱᔪᓐᓇᕐᓂᖃᖅᑎᑕᐅᓂᖏᑕ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Just to clarify
and I understood that it’s a little specific
with the language specialists, but with all
teachers working in a school atmosphere
under this letter of authority, are you
exploring opportunities for them to
further their education so that they can
actually become full-time, certified
teachers? Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
When an NTEP program is offered
within a community, typically, it would
be up to them if they wish to apply for
the program. I can’t tell in specific
numbers how many have applied, but I
would think, most likely, if they’re
interested in continuing within the
education field and it is offered at the
local level, then they would apply.
(interpretation) Thank you, Mr.
Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᓇᓗᓇᐃᒋᐊᑐᐃᓐᓇᕐᓗᒍ,
ᓇᓗᓇᐃᖅᑐᐃᒐᓛᖁᔨᓗᐊᖅᐸᓪᓚᐃᒐᒪ. ᐃᓕᓴᐃᔨᓕᒫᑦ
ᐃᓕᓐᓂᐊᕐᕕᑦ ᐃᓗᐊᓂ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᑎᓪᓗᒍ ᑕᐃᒫᒃ
ᐸᐃᑉᐹᑎᒍᑐᐃᓐᓇᖅ, ᖃᐅᔨᓴᖅᐱᓯ
ᐃᓕᓴᐃᔨᓪᓚᕆᒍᓐᓇᖏᒃᑲᓗᐊᕐᒪᖔᑕ
ᐃᓕᓴᖅᑎᑕᐅᒃᑲᓐᓂᓚᐅᕐᓗᑎᒃ? ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪ
ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔨᐅᓕᒻᒪᒃᓴᕐᓂᖅ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᕌᖓᑦ
ᓄᓇᓕᒻᒥ, ᐃᓱᒪᖅᓱᒡᒍᔪᓲᖑᔪᑦ ᐱᓇᓱᒍᒪᓐᓂᕈᑎᒃ
ᐃᓕᓐᓂᐊᕋᒃᓴᒧᑦ. ᐅᖃᕈᓐᓇᒻᒪᕆᖏᑦᑐᖓ ᖃᔅᓯᓂᒃ
ᐱᓇᓱᖃᑦᑕᖅᓯᒪᒻᒪ ᖔᑕ. ᑭᓯᐊᓂ, ᓇᓗᓇᖅᑑᔭᖏᑦᑐᖅ
ᐱᒍᒪᓐᓂᕈᑎᒃ ᑲᔪᓯᒋᐊᕈᒪᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ
ᐊᑐᐃᓐᓇᐅᑎᑕᐅᑉᐸᓪᓗ ᑕᒪᓐᓇ ᓄᓇᓕᒻᒥ
ᐱᓇᓱᒐᔭᓐᖑᐊᑐᑦᓴᐅᕗᑦ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Any
other questions? Moving on with
paragraphs 46 through 52. Any
comments or questions? Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᓯᖏᓐᓂᒃ ᐊᐱᖅᑯᑎᒃᓴᖃᖅᑐᖃᖅᐸ? ᓯᕗᒧᒋᐊᕐᓗᑕ
ᓈᓴᐅᒻᒧᑦ 46-ᒥᑦ 52-ᒧᑦ. ᐅᖃᐅᓯᒃᓴᖃᖅᑐᖃᖅᐸ
ᐊᐱᖅᑯᒻᒥᓘᓐᓃᑦ? ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. You’re going to be tired of
seeing me.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᕙᓐᓂᒃ ᑕᖃᒋᔭᖃᕐᓂᐊᓕᖅᑐᑎᓪᓕ.

46, it talks about teaching resources to
46-ᒥ ᐅᖃᐅᓯᖃᕐᒪᑦ, ᐃᓕᓴᐃᔾᔪᑎᓂᑦ ᐅᓪᓗᒥᒧᑦ

99

date and I remember hearing about
people developing Inuktitut curriculum
way, way back, and it has always been a
mystery to me where all that material
went to. Do you have a sense of where
the early, early material went to for
teaching resources? Thank you, Mr.
Chairman.

ᑎᑭᑦᑐᒍ. ᐊᒻᒪᓗ, ᐃᖅᑲᐅᒪᒐᒪ ᓈᓚᒋᐊᑦᓴᖅ ᑭᒃᑯᓐᓂᒃ
ᐋᖅᑭᑦᑐᐃᕙᓪᓕᐊᓯᒪᔪᓂᒃ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓴᐃᔾᔪᑎᒃᓴᓂᒃ
ᑕᐃᑦᓱᒪᓂᑲᓪᓛᓗᒃ. ᑲᒪᓇᐃᓐᓇᓲᑐᖃᐅᒻᒪᑦ ᐅᕙᓐᓄᑦ
ᑕᒪᒃᑯᐊ ᓴᓇᔭᐅᓚᐅᖅᑐᒥᓂᑦ ᓇᒧᓐᖓᐅᓂᕐᒪᑕ?
ᖃᐅᔨᒪᐸᓗᒃᐱᑦ ᓇᒧᑦ ᑕᒪᒃᑯᐊ ᑐᖅᑯᖅᑕᐅᓂᕐᒪᖔᑕ
ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓴᐅᑎᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you for that question,
Ms. Angnakak. And I’ll never get tired of
hearing from you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᐱᖅᑯᑎᓐᓄᑦ.
ᐃᓕᓐᓂᓪᓗ ᓈᓚᒋᐊᑦᓴᖅ ᑕᖃᓚᐅᖅᓯᒪᔾᔮᓐᖏᑦᑐᖓ.

>>Laughter

>>ᐃᓪᓚᖅᑐᑦ
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
guess I just want to clarify the difference
between what curriculum is with respect
to resource. It’s the Minister who
determines curriculum. I think you would
be specifically talking more about
resources. There have been a lot of
resources developed, a lot of books
developed. We have teaching and
learning, I think we still call it the
teaching and learning centre where a lot
of our materials are housed.
We’re also developing a learning object
repository, which there will be a server in
every single community. A lot of the
materials that are no longer in print will
be available digitally. For example, we
have quite a few numbers of books over
the years where we have never been able
to renew copyrights. Those are available
on the learning objects repository. We’re
just testing the caches right now. So what
happens is they will be uploaded here in
Iqaluit and sent out to all 25
communities.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓇᓗᓇᐃᕆᒋᐊᕈᒪᑐᐃᓐᓇᖅᑐᖓ
ᐊᔾᔨᒌᓐᖏᓐᓂᕆᔭᖏᓐᓂᒃ ᐃᓕᓴᐃᔾᔪᓯᑦ ᐱᓇᓲᑎᓪᓗ
ᓴᓂᐊᓂ. ᒥᓂᔅᑐ ᐃᓱᒪᓕᐅᕆᒋᐊᖃᓲᖑᒻᒪᑦ
ᐃᓕᓴᐃᔾᔪᓯᓂᒃ. ᑕᒡᕙᖃᐃ
ᐅᖃᐅᓯᖃᕐᓂᖅᓴᐅᑲᐃᓐᓇᖅᐳᑎᑦ ᐱᓇᓲᑎᓂᒃ. ᐊᒥᓱᓂᒃ
ᐱᓇᓲᑎᓂᒃ ᓴᓇᖃᑦᑕᖅᓯᒪᔪᑐᖃᐅᔪᖅ, ᐊᒥᓱᑦ
ᐅᖃᓕᒫᒐᐃᑦ ᓴᓇᔭᐅᖃᑦᑕᖅᓯᒪᓪᓗᑎᒃ.
ᐱᓕᕆᕝᕕᖃᖅᖢᑕᓗ ᐃᓕᓴᐃᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᓂᕐᒧᓪᓗ
ᐱᓕᕆᕕᖕᒥᒃ ᑕᐃᑲᓃᑉᐸᑦᑐᑎᒃ ᐊᒥᓱᑦ ᓴᓇᔭᐅᓯᒪᔪᐃᑦ.

ᐋᖅᑭᑦᑐᐃᕙᓪᓕᐊᒻᒥᔪᒍᑦ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᐱᔪᒧᑦ
ᑐᖅᑯᑕᕐᕕᒻᒥᒃ, ᐊᑐᐃᓐᓇᖃᕐᕕᐅᔪᓐᓇᖅᑐᓂᒃ
ᑐᑦᑕᕐᕕᖃᓕᕋᔭᕐᒪᑦ ᓄᓇᓕᓕᒫᑦᑎᐊᓂᒃ. ᐊᒥᓱᓪᓗ
ᐊᓪᓚᑕᐅᕙᒍᓐᓃᖅᑐᐃᑦ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᔪᒫᖅ(ᑎᒃ
ᖃᕆᑕᐅᔭᖅᑎᒍᑦ. ᐆᑦᑑᑎᒋᓗᒍ, ᐊᑕᐅᓯᐅᖏᑦᑐᓂᒃ
ᐅᖃᓕᒫᒐᖃᐅᕋᑦᑕ ᐊᕐᕌᒍᓂ ᐊᒥᓱᓂᒃ
ᓄᑖᓐᖑᕆᐊᕈᓐᓇᓚᐅᖅᓯᒪᓐᖏᑕᑦᑎᓐᓂᒃ copyrightsᖏᑦ. ᑕᒪᒃᑯᐊ ᐊᑐᐃᓐᓇᐅᕙᓐᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ
ᑐᑦᑕᕐᕕᐅᔪᓂ. ᑮᓇᐅᔭᑭᒃᓴᑐᐃᓐᓇᓕᖅᑐᒍᑦ ᒫᓐᓇᐅᔪᖅ.
ᐃᒪᖃᑦᑕᕈᒫᕋᑦᑕ, ᓲᕐᓗ, ᑖᒪᓂ ᑐᖅᑯᖅᑕᐅᖃᑦᑕᕋᔭᖅᑐᑎᒃ
ᐃᖃᓗᖕᓂ ᐊᒻᒪᓗ ᐊᐅᓪᓚᖅᑎᑕᐅᕙᓪᓗᑎᒃ 25-ᓄᑦ
ᓄᓇᓕᓐᓄᑦ.

Because we do recognize that there’s a
ᐊᒻᒪᓗ ᐃᓕᑕᕆᒐᑦᑎᒍ ᖃᖓᑦᑕᖅᑎᑕᐅᓯᒪᔪᑎᒍᑦ
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bandwidth issue, any uploads and updates
will be done after hours, but because the
server is right in the school, they will be
able to access it right there in real time. I
talked about all the National Film Board
movies, for example, that we were given
rights to eternity. Those are all on there.
It will have the capability to put in songs
or any type of educational material that
can be accessed.
The really interesting concept with the
learning object repository is the math
textbook component. If a child misses a
lesson plan, you can go back and
specially create it by just picking out the
outcomes and then getting the system to
put in the work that needs to be
completed. Again, that’s for the higher
grades.
We’re hoping, with the launch of the
learning object repository, that a lot of
those resources will be on there. It gives
the capability for educators to create
lesson plans directly from the learning
object repository. So if you type in grade
3 and you want to learn about seals, you
just put in that and then all the material
associated with grade 3 around the areas
of seals, all the books, the movies,
anything that is inputted into the system
will show up so you could be able to
provide that instruction to the class.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I know you’re talking about
kindergarten to grade 3 here, but I’m just
wondering about the early childhood
educators. Can they access this
information as well? Could they adapt it

ᓱᒃᑲᓕᑎᒋᒍᓐᓇᕐᓂᖏᑦ ᐱᓇᐃᓗᑕᖃᕐᓂᑎᓐᓄᑦ, ᑕᒡᕙ
ᖃᓄᑐᐃᓐᓇᖅ ᖃᕆᑕᐅᔭᒃᑯᑦ ᑐᖅᑯᒃᑲᐃᔪᖃᕐᓂᐊᕈᓂ
ᐱᔭᐅᖃᑦᑕᕈᒫᖅᑐᑦ ᐃᖅᑲᓇᐃᔭᕐᓇᐅᓐᖏᓕᖅᑎᓪᓗᒍ.
ᑭᓯᐊᓂ, ᑕᒪᒃᑯᐊ ᑐᑦᑕᕐᕕᑦ ᐃᓕᓴᕐᕕᒻᒦᓐᓂᖏᓐᓄᑦ
ᐊᑐᐃᓐᓇᖃᕐᕕᒋᖃᑦᑕᕈᒫᖅᑕᖏᑦ ᑕᒡᕙᑲᐅᑎᒋ.
ᐅᖃᐅᓯᖃᓚᐅᕋᒪ ᓲᕐᓗ ᑲᓇᑕᒥ ᑕᕐᕆᔭᐅᓯᓕᕆᔨᒃᑯᓐᓂᒃ
ᑕᕐᕆᔭᓕᐊᕆᓯᒪᔭᖏᓐᓂᒃ ᖃᐃᑕᐅᓚᐅᖅᓯᒪᔪᓂᒃ
ᐱᒋᓂᐊᓕᕐᓗᒋᑦ ᑕᐅᕗᖓᓕᒫᖅ, ᑕᒪᒃᑯᐊ
ᐊᑐᐃᓐᓇᐅᖃᓯᐅᑎᔪᓕᒫᑦ. ᐱᔪᓐᓇᕐᓂᖃᕐᓂᐊᖅᑐᒍᑦ
ᐃᓐᖏᐅᓯᕐᓂᒃ ᐃᓕᐅᖅᑲᐃᓗᑕ ᑭᓱᕈᓘᔭᕐᓂᑦᓗ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᓇᓂᔭᐅᒍᓐᓇᖅᑐᓂᒃ.
ᐃᓚᖏᑦ ᑖᓐᓇ ᓄᐊᑦᑎᕕᒃᓴᐅᒐᔭᖅᑐᖏᓚᒃ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ ᐱᐅᓪᓚᕆᒃᑲᔭᕐᖓᑦ ᓈᓴᐅᓯᕆᓃᖕ
ᐅᑦᑐᑎᒋᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᖅ ᐅᐸᖏᒃᑲᐃᓐᓇᓂᖅᑳ
ᑕᐃᒪᓕ ᑕᐃᒃᑯᐊ ᕿᓂᕆᐊᖅᑕᐅᑐᐃᓐᓇᕐᓗᑎᒃ ᑕᕝᕗᖓ
ᓴᖅᑭᑕᐅᒃᑲᓐᓂᕈᓐᓇᕋᔭᖅᑐᑦ ᐱᔭᕇᕐᓂᖏᑦᑕᖏᑦ
ᐱᔭᕇᕈᓐᓇᖅᓯᕋᔭᖓᒋᑦ ᐃᓛᒃ ᐱᓗᐊᖅᑐᒥᓕ
ᖁᑦᓯᓂᖅᓴᓂ ᐃᓕᓴᔪᓄᑦ.

ᑕᐃᒪᒃ ᑕᕝᕙ ᓄᐊᑦᓯᕕᒃᒥᑦ ᓴᖅᑭᒍᑦᑕ ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᕈᓘᔭᐃᑦ ᐱᓕᕆᔾᔪᑎᒃᓴᕈᓘᔭᐃᑦᓗ
ᑕᕝᕙᓂ ᐊᑐᐃᓐᓇᐅᓕᕋᔭᖓᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦᓗ
ᐃᓕᓴᐅᑎᒃᓴᓂᒃ ᓴᓇᔾᔪᑕᐅᒍᓐᓇᖃᑦᑕᕋᔭᕐᒥᔪᓐ ᑕᐃᑲᖓᑦ
ᓄᐊᑦᓯᕕᒃᒥᑦ ᐱᔭᐅᓚᐅᕐᓗᑎᒃ. ᐃᒫᒃ ᖁᕝᕙᓯᓐᓂᓕᒃᒥ
3ᒥᓐᓂᕈᕕᑦ ᓇᑦᓯᓐᓂᒃ ᐃᓕᓴᑎᑦᓯᒍᒻᒪᓐᓂᕈᕕᑦ ᑕᐃᒪᓕ
ᑕᕝᕙᓂ ᓇᑦᓯᓕᕆᔪᓂ ᐲᔭᐃᓗᑎᑦ ᓇᑦᓯᓕᕆᓂᕐᒥᑦ
ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 3-ᓄᑦ ᑐᕌᖓᔪᓂᒃ ᐅᖃᓕᒫᕈᓘᔭᕐᓂᒃ
ᓇᓂᓯᒍᓐᓇᕋᔭᖅᑐᑎᒃ ᑕᑦᕗᖓᑦ ᑭᒃᑯᑐᐃᓐᓇᕐᓄᑦ
ᐃᓕᐅᖃᔭᒥᓂᕐᓂᒃ ᓴᖅᑭᑐᖃᖃᑦᑕᕈᓐᓇᕋᔭᖅᑐᖕ
ᐊᑐᐃᓐᓇᐅᓕᕐᓗᑎᓪᓗ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᐃᑦᕕᑦ
ᐃᓪᓗᕆᓯᖓᓄᑦ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᑕᐃᒪ
ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓱᒪᑐᐃᓐᓇᕋᒪᑦᑕᐅᖅ ᒥᑭᔫᑕᐅᓂᖅᐹᓂᒃ
ᖁᕝᕙᓯᓐᓂᓕᖕᓂ 3ᒥᑦ, ᐅᖃᐅᓯᖃᕋᓗᐊᖅᑐᒍᑦ ᑭᓯᐊᓂᓕ
ᐃᓱᒪᒻᒥᒐᒪᑦᑕᐅᖅ ᑕᒪᒃᑯᐊ ᐸᐃᕆᕖᑦ
ᐃᓕᓐᓂᐊᕆᐊᓚᐅᖏᓐᓂᖏᓐᓂ ᒥᑭᔪᑎᕋᓚᒃᓯᐊᒻᒪᕆᓐᓂᒃ
ᐃᓕᓴᑦᑎᒃᓯᖃᑦᑕᖅᑐᐃᑦ ᐃᓚᖏᖃᐃ ᑕᒪᒃᑯᐊ
ᒥᑯᔫᑕᐅᓂᖅᓴᑦᓯᐊᒻᒪᕆᓐᓄᑦ
ᐊᑐᓕᖅᑎᑕᐅᔪᓐᓇᖏᒃᑲᓗᐊᖅᑲᑦ
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to maybe preschool? Thank you, Mr.
Chairman.

ᐊᑐᕋᑦᓴᕈᖅᑎᑕᐅᔪᓐᓇᖏᒃᑲᓗᐊᖅᑲᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: A good question. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᒃᓴᑦᓯᐊᕙᒃ . ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Currently, we haven’t launched the
system yet. When we do, that’s
something that we could possibly
explore. We have also developed four
themes, specifically in the four languages
for the early childhood programs. We’re
looking at developing more resources.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. You
guys are busy. Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Yes, you guys are busy.
Just thinking about Nunavik, Greenland,
and other places that might have
commonalities with the language and
culture, what kind of integration have
you had with other regions in terms of
looking at the resources that we have to
use in schools? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
do have an MOU with Greenland. We did
have an appendix work plan. That work
plan has since expired. We did work very
closely with them on the topic of early
childhood intervention. They provided us
with a lot of information in the area of
early childhood. We provided them with
a lot of information on culture-based
education, for example. They are open to

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇ ᓱᓕ
ᑖᓐᓇ ᐱᒋᐊᓪᓚᕆᑦᓯᒪᖏᒻᒫᓐ. ᐱᒋᐊᓪᓚᕆᒃᐸᑦ
ᐃᓱᒪᒋᖃᓯᐅᔾᔭᐅᒍᓐᓇᕋᔭᕐᒥᔪᑦ ᑕᒪᒃᑯᐊ.
ᓴᓇᓯᒪᖕᒥᒐᑦᑕᑦᑕᐅᖅ ᑎᓴᒪᓂᒃ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ
ᐃᓕᓴᐅᑎᒃᓴᐅᒐᔭᖅᑐᓂᒃ ᐱᖓᓱᓂᒃ ᐅᖃᐅᓯᕐᓂᒃ
ᐊᑐᖅᑐᑕ. ᑕᕝᕘᓇ ᐃᓕᐅᖅᑲᐃᕙᓪᓕᐊᔪᒍᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐱᔭᒃᓴᓕᐊᓘᔪᓯ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ
ᐱᔭᒃᓴᓕᕕᔾᔪᐊᕌᓗᐃᓂᒃᑯᐊ.
ᐃᓱᒪᑐᐃᓐᓇᕐᒥᒐᒪ ᓄᓇᕕᒃ ᐊᑯᑭᑦᑐᑦ ᓄᓇᐃᑦᓗ ᐊᓯᖏᑦ
ᑕᐃᒫᒃ ᐊᔨᐸᓗᒃ ᐅᖃᐅᓯᓖᑦ ᐃᓕᖅᑯᓯᓖᑦ
ᐊᔾᔨᐸᓗᒃᑎᓐᓂᒃ ᖃᓄᖅ ᑕᐃᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒋᓯᒪᕕᓯᐅᒃ
ᐱᓕᕆᖃᑎᒋᓯᒪᕕᓯᐅᒃ. ᕿᒥᕐᕈᐊᕿᓯ ᐃᓕᓴᕕᖕᒥᑦ
ᐱᓕᕆᔾᔪᑕᐅᔪᓐᓇᕋᔭᖅᑐᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐊᑯᑭᑦᑐᕐᒥᐅᓐ ᑐᑭᓯᐅᒪᖃᑎᒋᓐᓂᕐᒧᑦ
ᐊᖏᖃᑎᒌᕈᑎᖃᖅᓯᒪᔪᒍᑦ ᑭᓯᐊᓂ ᓄᖑᑦᓯᒪᓕᕐᒥᔪᖅ.
ᐱᓕᕆᖃᑎᒋᑦᓯᐊᖃᑦᑕᖅᓯᒪᔭᕗᑦ ᑕᒪᒃᑯᐊ
ᐸᐃᕆᕕᒃᒥᐅᑕᐃᑦ ᒥᑭᔪᑕᐅᓂᖅᓴᑦᓯᐊᒻᒪᕆᑦᓗ
ᐃᓕᓴᑎᑕᐅᓂᖏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ
ᑐᑭᓯᑲᓐᓂᕐᕕᒋᓯᕕᐅᑎᑦᑕᕗᑦ. ᐊᒻᒪᑦᑕᐃᖅ
ᑐᓂᓯᒪᕈᓘᔭᕐᒥᔭᕗᑦ ᐱᖅᑯᓯᓕᕆᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᔾᔪᑎᒃᑎᓐᓂᒃ. ᒪᑐᐃᖓᑦᓯᐊᖅᑐᒡᒎᖅ
ᐊᑐᖃᑦᑕᖁᔨᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᔾᔪᑎᒥᓐᓂ.
ᐅᖃᓕᒫᒐᓯᐊᕙᓕᕕᒃᔪᐊᕌᓗᒻᒪᑕ.
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letting us use their material as well
because they have beautiful textbooks,
for example.
Again, the difference with Greenland is
they have a standardized writing system
and it’s in Roman orthography. The offer
has been made from them. Again,
because we don’t have a direct flight
there right now, we haven’t continued the
dialogue.
With Nunavik, we’ve had a little bit of
interaction with them. We’re anticipating
a visit down to the Kativik School Board
very soon. This past year, we provided
one of our staff down to assist them in
their training of their teachers in the area
of inclusive education. We look forward
to working with them. One of the areas of
work that we’re really interested in is
they’re providing a lot of professional
improvement or in-servicing to their
teachers in the area of dealing with
childhood trauma. So that’s one area
we’re interested in.
Right now, the biggest relationship that
we have is with the Northwest
Territories. We are conversing with them
all the time with things such as the
residential school curriculum, for
example, that we jointly delivered. They
have been really good to us as well in
terms of providing materials, for
example, as part of our review on
inclusive education and all the work
around the ISS piece that was in the
report on how to track them better. They
have provided us with their Student
Success Handbook and also their Early
Childhood Education Handbook and said,
“Modify and use whatever you need to.”
We’ve had an excellent relationship with
them in those areas, so we’re not recreating the wheel. We have a base that

ᑕᐃᒫᑦᑕᐅᖅ ᐊᑯᑭᑦᑐᕐᒥᐅᑦ ᐊᔾᔨᒌᓕᖅᑎᒃᓯᒪᖕᒪᑕᓕ
ᐅᖃᐅᓯᕐᒥᓃᑦ ᑎᑎᕋᐅᓯᕐᒥᓂᑦᓗ. ᑕᕝᕙ
ᐊᑐᐃᓐᓇᐅᑎᑕᐅᔪᑦ ᐅᕙᑦᑎᓐᓄᑦ ᐊᑐᕈᒪᒍᑦᑎᒍ. ᑭᓯᐊᓂ
ᖃᖓᑕᓱᕐᒥᑦ ᐅᑎᖅᑕᕋᐅᔭᓪᓚᕆᑦᑐᖃᖅᐸᖏᒻᒪᑦ ᒫᓐᓇ
ᑲᔪᓰᓐᓇᖅᑐᑯᓗᖕᒥᑦ ᐅᖃᖃᑎᒋᒍᓐᓇᖏᑉᐸᑦᑕᕗᑦ
ᑖᒃᑯᐊᓗ ᓄᓇᕕᖕᒥᐅᑕᐃᑦ.

ᓄᓇᕕᒃᒥᐅᑕᐃᑦ ᐅᖃᖃᑎᒋᐊᕐᔪᒃᐸᑦᑕᕋᓗᐊᕗᑦ ᑲᑎᕕᖕᒥ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐳᓛᕆᐊᓛᕋᓗᐊᖅᑐᒍᑦ. ᒪᓐᓇ
ᐊᕐᕌᒍᓚᐅᖅᑐᒥ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ ᑕᐅᓄᖓ
ᐃᑲᔪᕆᐊᖅᑎᓯᒪᓚᐅᕐᒥᔭᕗᑦ ᐃᓕᓴᐃᔨᖏᑦ
ᐃᓕᓴᑎᑕᐅᑎᓪᓗᖏᑦ. ᑭᒃᑯᓕᒫᓂᒃ ᐱᖃᑕᐅᑎᒃᓯᓂᕐᒥᒃ
ᐃᓕᓴᑎᒃᓯᓂᖅ ᐱᓪᓗᒍ. ᐄ, ᐱᓕᕆᖃᑎᖃᑦᑕᖑᓱᒃᑕᕗᑦ.
ᑕᒪᐅᓇ ᐱᓕᕆᖃᑎᒋᒍᒪᖕᒥᒐᑦᑎᒍ
ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᕐᒥᑦ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᑎᑕᐅᒃᑲᓐᓂᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᒪᒃᑯᐊ ᓱᕈᓯᓛᑦ
ᖁᐊᓵᖅᓯᒪᔪᒥᓂᑦᓘᓐᓂᑦ ᐃᑲᔪᖅᑕᐅᓂᖏᓐᓂᒃ.

ᒫᓐᓇ ᓄᓇᑦᓯᐊᖅ ᐱᓕᕆᖃᑎᒋᓛᕆᕙᒃᑕᕗᑦ ᐊᓯᑦᑎᓂ
ᐅᖃᖃᑎᒋᕙᒃᑕᕗᑦ ᖃᐅᑕᒫᑦ. ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᖃᑦᑕᓚᐅᖅᓯᒪᔪᒥᓃᑦ ᐱᓪᓗᒋᑦ
ᐃᓕᓴᐅᑎᒃᓴᐃᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐅᕙᒃᑎᓐᓄᑦ
ᑐᖓᓇᖅᑐᕕᒃᔪᐊᕌᓗᓯᒪᖕᒥᔪᑦ ᖃᐃᑦᓯᖃᑦᑕᓱᑎᒃ
ᐱᓕᕆᔾᔪᑎᒃᓴᕈᓘᔭᕐᓂᒃ ᑕᒪᒃᑯᐊᓗ ᕿᒥᕐᕈᐊᖅᑎᓪᓗᑎᒍᑦ
ᑭᒃᑯᓕᒫᓂᑦ ᐱᖃᑕᐅᑎᒃᓯᓪᓗᓂ ᐃᓕᓴᑎᑦᓯᒐᓱᓐᓂᖅ.
ᑕᕝᕙᓂ ᐅᓂᒃᑳᓂ ᖃᓄᖅ
ᓇᐅᑦᓯᖅᑐᕈᓐᓇᑦᓯᐊᓂᖅᓴᕆᒻᒪᖔᑦᑎᒍ.
ᐊᑐᐃᓐᓇᖃᖅᑎᑦᓯᓚᐅᖅᑐᑎᓪᓗ ᑎᑎᕋᖅᓯᒪᔪᖁᑎᒥᓂᒃ,
ᐃᓕᓐᓂᐊᖅᑎᑦ ᑲᔪᓯᑦᑎᐊᖅᑎᒋᓂᖏᑕ ᑎᑎᕋᖅᓯᒪᔪᓂᒃ
ᐊᒻᒪᓗ ᓄᑕᖅᑲᓄᑦ ᐃᓕᓐᓂᐊᓵᓕᕈᑎᓄᑦ
ᑎᑎᕋᖅᓯᒪᔭᒥᓐᓂᒃ. ᐅᖃᓚᐅᖅᑐᑎᓪᓗ, “ᐋᖅᑭᒋᐊᕆᒋᑦ
ᐊᑐᕐᓗᑎᓪᓘᓐᓃᑦ ᑭᓱᑐᐃᓐᓇᑦᑎᐊᒥᒃ ᐊᑐᕆᐊᖃᖅᑕᓐᓂᒃ.”
ᓈᒻᒪᓪᓚᕆᑦᑐᒥᒃ ᐱᓕᕆᖃᑎᒋᒍᓐᓇᖅᓯᒪᔭᕗᑦ ᑕᒪᒃᑯᓇᓂ.
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we can start from.
Those are typically some of the
relationships we have that are more one
on one with the jurisdiction.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. My questions will be to the
Office of the Auditor General of Canada.
Paragraphs 46 through 48 of your report
addressed the development of Nunavut’s
school curriculum and describes how the
course of studies delivered in Nunavut
schools is required to be based on
principles and concepts of Inuit
Qaujimajatuqangit. In your audit, what
methods did you use to evaluate whether
or not teaching resources adequately
incorporated Inuit Qaujimajatuqangit?
Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Campbell.
Mr. Campbell: I would like to ask
Madam Salvail to answer this, please.
Chairman: Thank you, Mr. Campbell. I
missed the gesture. Ms. Salvail.
Ms. Salvail: Thank you, Mr. Chairman.
We used different methods. I think that
first of all what we did is to look at the
IQ education framework. We did
compare that to the curriculum. It
matched and that was a good thing. Then
we looked under that curriculum what the
teaching resources were, and IQ was
referenced throughout these teaching
resources. That was also another way that
we ensured that IQ was incorporated. We

ᑕᒡᕙ ᓴᓇᓕᖅᑭᕙᓐᓂᐊᓐᖏᓇᑦᑕ ᐱᓪᓚᑦᑖᒥᒃ
ᑐᓐᖓᕕᖃᓕᕋᑦᑕ ᐱᒋᐊᕈᑎᒋᔪᓐᓇᖅᑕᑎᓐᓂᒃ.
ᑕᒪᒃᑯᐊᖑᕗᑦ ᑕᒡᕙ ᐱᓇᓱᖃᑎᖃᖅᐸᓐᓂᕗᑦ
ᐱᓕᕆᖃᑎᒋᓪᓗᒋ ᐊᑕᐅᑦᓯᒃᑯᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᒃᑲ ᑐᕌᖅᑐᑦ ᑲᓇᑕᐅᑉ
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᖏᑕ ᑎᑎᕋᕐᕕᐊᓄᑦ. ᓈᓴᐅᑎᓂ 46ᒥᒃ 48-ᒧᑦ ᐅᓂᒃᑳᓯᓐᓂ ᐅᖃᐅᓯᖃᕐᒪᑕ ᐱᕙᓪᓕᐊᓂᖏᑕ
ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔾᔪᓯᑦ ᐅᓂᒃᑳᖅᖢᑎᓪᓗ ᐃᓕᓴᐅᑎᑦ
ᖃᓄᖅ ᑲᔪᓯᑎᑕᐅᕙᓐᓂᖏᓐᓂᒃ ᓄᓇᕗᑦ
ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ ᑐᓐᖓᕕᖃᕆᐊᖃᖅᐸᓐᓂᖏᓐᓂᒃ
ᑐᓐᖓᕕᐅᔪᓂᒃ ᐃᓱᒪᒋᔭᐅᔪᓐᓇᖅᑐᓂᓪᓗ ᐃᓄᐃᑦ
ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᑦ. ᖃᐅᔨᓴᕐᓂᓯᓐᓂ, ᖃᓄᖅ
ᐱᐅᓯᖃᓚᐅᖅᐱᓯ ᖃᐅᔨᒪᒍᑎᑦᓴᓯᓐᓂᒃ ᐃᓕᓴᐅᑎᒃᓴᐃᑦ
ᓈᒪᑦᓯᐊᕈᑎᒃ ᓈᒪᑦᑎᐊᓐᖏᕈᑎᓪᓘᓐᓃᑦ
ᐱᖃᓯᐅᔾᔨᑎᓪᓗᒋᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ.
ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑐ ᑳᒻᐳᓪ.
ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᕆᒍᒪᓪᓗᒍ ᒥᔅ ᓵᓪᕙᐃ,
ᑭᐅᖁᓪᓗᒍ ᑖᑉᓱᒥᖓ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᑳᒻᐳᓪ
ᑐᓂᔪᒪᒐᕕᐅᒃ. ᒥᔅ ᓵᓪᕙᐃ.

ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐱᐅᓯᖃᕈᓐᓇᓲᖑᔪᒍᑦ. ᓯᕗᓪᓕᖅᐹᒥᖃᐃ
ᕿᒥᕐᕈᖄᓚᐅᖅᑐᒍᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ
ᐃᓕᓴᐃᓂᕐᒧ ᐃᓂᓪᓚᖓᐅᑎᖓᓂᒃ. ᐊᒻᒪᓗ ᑖᒃᑯᐊ
ᓇᓖᕌᕈᑎᒋᓚᐅᖅᑕᕗᑦ ᐃᓕᓴᐃᔾᔪᑎᐅᔪᒧᑦ. ᑕᒪᓐᓇᓗ
ᓈᒻᒪᓚᐅᖅᖢᓂ. ᕿᒥᕐᕈᓕᓚᐅᕐᒥᔪᒍᑦ ᑕᒪᑐᒪᐅᑉ
ᐃᓕᓴᐃᔾᔪᓯᐅᑉ ᐊᑖᓃᑦᑐᓂᒃ ᑭᓱᑦ ᐃᓕᓴᐅᑎᑦ
ᐊᑐᐃᓐᓇᐅᒻᒪᖔᑕ, ᐊᒻᒪᓗ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖓᑦ
ᓇᓗᓇᐃᖅᑕᐅᖏᓐᓇᐸᓗᒃᖢᓂ ᑕᒃᑰᓇᓂ ᐃᓕᓴᐅᑎᐅᔪᓂ.
ᑕᒪᓐᓇᓗ ᖃᐅᔨᒪᔾᔪᑎᒋᓇᓱᓚᐅᖅᑐᑎᒍ ᐃᓄᐃᑦ
ᖃᐅᔨᒪᔭᑐᖃᖓᑦ ᐃᓚᓕᐅᑎᔭᐅᒐᓗᐊᕐᒪᖔᑦ.
ᐅᖃᖃᑎᖃᖅᐸᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ
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discussed with the department in order to
verify our understanding as to what
extent IQ is incorporated. I think that all
of the methods that we used, we were
satisfied that it was the case. Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Salvail. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. Paragraph 49 of your report
states that “the Department has developed
50 percent of its sets of teaching
resources to date.” Can you clarify
whether this 50 percent refers to half of
all grades, for example, from
kindergarten to grade 6, or does it refer to
our proportion of teaching material
available for each grade from
kindergarten to grade 12? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Salvail.
Ms. Salvail: Thank you, Mr. Chairman.
It applies to a proportion throughout. For
example, in the higher grades, there were
more teaching resources, more than 50
percent that were developed, but in the
lower grades, there were less 50 percent
that were developed. The average was 50
percent from K to 12.
Chairman: Thank you, Ms. Salvail. Did
you want to add more to that? Mr.
Campbell.
Mr. Campbell: Thank you, Mr.
Chairman. Yes, just for clarity, the
question in relation to was it 50 percent
of the teaching material or by the grades,
it was the teaching material. Thank you.
Chairman: Thank you for that
clarification, Mr. Campbell. Mr.

ᓱᓕᑦᓯᐊᕋᓗᐊᕆᐊᖏᓐᓂᒃ ᑐᑭᓯᐅᒪᓂᖅᐳᑦ ᖃᓄᑎᒋ
ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᐃᓚᓕᐅᑎᔭᐅᓯᒪᒻᒪᖔᑦ.
ᑕᒪᒃᑯᐊ ᐱᐅᓯᕆᓚᐅᖅᑕᕗᑦ ᐊᑐᖅᖢᑎᒍ
ᓈᒻᒪᒍᓱᓚᐅᖅᑐᒍᑦ ᑕᐃᒪᐃᓕᖓᒋᐊᖏᑕ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᓵᓪᕙᐃ. ᒥᔅᑐ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᓂᒃᑳᓂᓪᓗ ᓈᓴᐅᑎᒥ 49-ᒥ ᐅᓂᒃᑳᓯᓐᓂ ᐅᖃᖅᓯᒪᒻᒪᑦ
“ᐱᓕᕆᕝᕕᒃᑯᑦ ᐋᖅᑭᒃᓱᐃᓯᒪᓕᕆᐊᖏᓐᓂᒃ ᓇᑉᐸᖏᓐᓂᒃ
ᐃᒻᒥᒃᑰᖓᔪᖏᓐᓂᒃ ᐃᓕᓴᐅᑎᐅᔪᓂᒃ ᐅᓪᓗᒥᒧᑦ
ᑎᑭᑦᑐᒍ.” ᑐᑭᓯᑎᑦᑎᑦᑎᐊᕈᓐᓇᖅᐱᑦ ᑕᒪᒃᑯᐊ ᓇᑉᐸᖏᑦ
ᐱᔾᔪᑎᖃᕐᒪᖔᑕ ᓇᑉᐸᓕᒫᖏᓐᓂᒃ ᖁᑦᑎᓐᓂᕆᔭᐅᔪᐃᑦ
ᐆᑦᑑᑎᒋᓗᒍ, ᒥᑭᓛᓂᑦ ᒍᕇᑦ 6 ᑎᑭᓪᓗᒍ, ᐅᕝᕙᓗ,
ᐱᔾᔪᑎᖃᖅᐸ ᒪᓕᒃᖢᒋᑦ ᓇᑉᐸᖏᓐᓂᒃ ᐃᓕᓴᐅᑎᐅᔪᐃᑦ
ᐊᑐᐃᓐᓇᐅᔪᓂᒃ ᐊᑐᓂ ᒍᕇᑦᓂᒃ ᒥᑭᓛᓂᑦ ᒍᕇᑦ 12-ᒧᑦ?
ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᓵᓪᕙᐃ.
ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᒪᓕᒃᑐᑦ ᖃᑦᑎᐅᑎᒋᓂᖏᓐᓂᒃ ᑕᒪᐃᑕ. ᐆᑦᑑᑎᒋᓗᒍ,
ᖁᑦᑎᓂᖅᓴᐅᔪᓂ ᒍᕇᑦᓂ,
ᐃᓕᓴᐅᑎᒃᓴᖃᓐᓂᖅᓴᐅᓚᐅᖅᑐᖅ, 50% ᐅᖓᑖᓄᑦ
ᓴᓇᔭᐅᓯᒪᔪᐃᑦ, ᑭᓯᐊᓂ, ᐊᑦᑎᓂᖅᓴᐅᔪᓂ ᒍᕇᑦᓂ, 50
ᐳᓴᓂᒃ ᖃᑦᑏᓐᓇᐅᓂᖅᓴᐅᓚᐅᖅᑐᑦ ᓴᓇᔭᐅᓯᒪᔪᐃᑦ.
ᑕᒡᕙ, ᖃᑦᓯᒦᒐᔪᓐᓂᖏᑦ 50 ᐳᓴᒦᓚᐅᖅᑐᑦ
ᓄᑲᖅᑎᖅᐹᓂᑦ ᒍᕇᑦ 12ᒧᑦ ᑎᑭᑦᑐᒍ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᓵᓪᕙᐃ.
ᑖᑦᓱᒧᖓ ᐃᓚᒋᐊᕆᔪᒪᕋᑖᖅᐱᑦ? ᒥᔅᑐ ᑳᒻᐳᓪ.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᑐᑭᓯᓇᖅᓯᒋᐊᑐᐃᓐᓇᕐᓗᒍ ᐊᐱᖅᑯᑎᐅᔪᒧᑦ
ᐱᔾᔪᑎᖃᕋᑖᕐᒪᖔᑦ 50 ᐳᓴᖏᑦ ᐃᓕᓴᐅᑎᒃᓴᓂᒃ?
ᐅᕝᕙᓗ, ᒍᕇᖏᑦ ᒪᓕᒃᖢᒋᑦ ᐃᓕᓴᐅᑎᒃᓴᐃᑦ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑐᑭᓯᒋᐊᕈᑎᓐᓄᑦ,
ᒥᔅᑐ ᑳᒻᐳᓪ. ᒥᔅᑐ
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Mikkungwak.

ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: The 50 percent that I
was talking about was: can you clarify
whether this 50 percent refers to half of
the grades, for example, from
kindergarten to grade 6, or does it refer to
a proportion of the teaching material
available for each grade from
kindergarten to grade 12? I want clarity
on that 50 percent. Is that material for
kindergarten to grade 12 or does it go 50
percent from kindergarten to grade 6?

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): 50 ᐳᓴᓐ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕋ
ᑐᑭᓯᑎᑦᓯᒋᐊᕈᓐᓇᖅᐱᑦ ᐱᔾᔪᑎᖃᕐᒪᖔᑦ ᓇᑉᐸᖏᓐᓂᒃ
ᒍᕇᑦᕆᔭᐅᔪᑦ ᐆᑦᑑᑎᒋᓗᒍ, ᒥᑭᓛᓂᑦ ᒍᕇᑦ 6-ᒧᑦ,
ᐅᕝᕙᓗ, ᐅᖃᐅᓯᖃᖅᐸ ᖃᑦᑎᐅᑎᒋᓂᖏᑦ ᒪᓕᒃᖢᒋᑦ
ᐃᓕᓴᐅᑎᒃᓴᐃᑦ ᐊᑐᐃᓐᓇᐅᔪᑦ ᐊᑐᓂ ᖁᑦᑎᓐᓂᕆᔭᐅᔪᓂ
ᒥᑭᓛᓂᑦ ᒍᕇᑦ 12-ᒧᑦ?
ᑐᑭᓯᓇᖅᓯᒋᐊᒃᑲᓐᓂᕈᒪᖅᑰᖅᑐᖓ 50 ᐳᓴᒥᒃ. ᑖᓐᓇ
ᐃᓕᓴᐅᑎᑦᓴᐅᕙᑦ ᓄᑲᖅᑎᖅᐹᓂᑦ ᒍᕇᑦ 12-ᒧᑦ ᐅᕝᕙᓗ
50 ᐳᓴᓐ ᐱᒋᐊᖅᖢᒍ ᒥᑭᓛᓂᑦ ᒍᕇᑦ 6-ᒧᑦ?

Chairman: Thank you, Mr.
Mikkungwak. I believe Ms. Salvail had
said that it’s from kindergarten to grade
12. Ms. Salvail.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᑭᐅᖅᑰᖅᑲᐅᖕᒪᑦ ᒥᔅ ᓵᓪᕙᐃ ᐱᒋᐊᖅᖢᒍ ᓄᑲᖅᑎᖅᐹᓂᒃ
ᒍᕇᑦ 12-ᒧᑦ. ᒥᔅ ᓵᓪᕙᐃ. ᐅᐊᑦᑎᐊᕈᐊᐃ ᒥᔅ ᓵᓪᕙᐃ.

Ms. Salvail: …(inaudible)…The material
is available for each grade. Thank you.
Chairman: Mr. Mikkungwak, do you
have any further questions?
Mr. Mikkungwak: Thank you. My next
question will be to the department.
Paragraph 50 of the Auditor General’s
report notes that Inuktitut and
Inuinnaqtun teachers are developing their
own teaching resources to compensate for
a shortage of Inuit language materials.
Has the department taken any steps to
collect and review these materials with a
view to using them as new resources for
schools across Nunavut? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. I believe Ms. Okpik
answered most of that earlier, but if you
want to, just for Mr. Mikkungwak’s sake,
clarify it for him.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
I did answer a lot of that information

ᓵᓪᕙᐃ (ᑐᓵᔨᑎᒍᑦ): ...(ᑐᓴᖅᓴᐅᖏᑦᑐᖅ)…ᐊᑐᓂ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑐᕌᖓᔪᖅ. ᖁᔭᓐᓇᒦᒃ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ,
ᐊᐱᖅᑯᑎᒃᓴᖃᒃᑲᓐᓂᖅᐱᑦ?
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐊᐱᖅᑯᑎᒻᒪ ᐊᐃᑉᐹ
ᑐᕌᖓᓂᐊᖅᑐᖅ ᐱᓕᕆᕝᕕᖕᒧᑦ. ᓈᓴᐅᑎᓂ 50-ᒥ,
ᑕᒻᒪᖅᓯᒪᔪᕐᓂᐊᖅᑎᐅᑉ ᐅᓂᒃᑳᖏᓐᓂ, ᐅᖃᖅᓯᒪᒻᒪᑕ
ᑕᒪᒃᑯᐊ ᐃᓄᐃᓐᓇᖅᑐᑦ ᐃᓄᒃᑎᑐᓪᓗ ᐃᓕᓴᐃᔨᑦ
ᓴᓇᖃᑦᑕᕐᒪᑕᒡᒎᖅ ᓇᒻᒥᓂᖅ ᐃᓕᓴᐅᑎᓂᒃ
ᐊᒥᒐᓗᐊᕐᓂᖏᓐᓄᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑎᑎᒎᖅᑐᑦ
ᐃᓕᓴᐅᑎᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᓄᖅᑑᕆᐊᖅᓯᒪᕙᑦ
ᓄᐊᑕᐅᖁᓪᓗᒋᑦ ᑕᒪᒃᑯᐊ ᕿᒥᕐᕈᔭᐅᓗᑎᓪᓗ ᑕᒪᒃᑯᐊ
ᐃᒻᒪᖃ ᓄᑖᖑᓗᑎᒃ ᐊᑐᖅᑕᐅᒍᓐᓇᕋᔭᕐᓗᑎᒃ
ᐃᓕᓴᕐᕕᖕᓂ ᓄᓇᕘᓗᑦᑖᒥ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃᓐ ᒥᑭᓐᖑᐊᖅ. ᒥᔅ
ᐅᒃᐱᐅᑉ ᑕᒪᕐᒥᑲᓴᖅ ᑭᐅᖅᑰᖅᑲᐅᖕᒪᒋᑦ ᐅᐊᑦᑎᐊᖅ.
ᑭᓯᐊᓂ, ᑭᐅᒍᒪᕌᕐᔪᒍᒪᒍᕕᐅᒃ ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ
ᑐᑭᓯᑎᒋᐊᓚᐅᕈᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᑭᐅᖅᑲᐅᕙᒃᑲ ᑕᒪᒃᑯᐊᕈᓘᔭᐃᑦ ᑐᓴᒐᒃᓴᑦ
ᐅᐊᑦᑎᐊᖅ.
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previously.
When it says for us to reassess where
we’re going to go in terms of developing
resources, last Friday, we had announced
the Balanced Literacy Initiative. We had
talked about the assessment practices that
we were going to implement. We’re
going ensure that we’re going to develop
resources around that. The levelled
reading guides, for example, in Inuktitut
will be our priority. Also doing the
assessments in Inuktitut will be a priority
in terms of resource development.
The other thing too is because we have
adapted and adopted the curriculum again
announced last week, what we will be
doing is focusing on creating resources
that reflect Nunavut and Inuit
Qaujimajatuqangit right into those
resource documents. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you for that
clarification, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. Thank you for the answer. In
addition to that, when you’re collecting
and creating new resources utilizing the
teachers, are they consulting or compiling
these resources utilizing the elders within
their respective communities?

ᑭᓯᐊᓂ ᕿᒥᕐᕈᓇᒃᑲᓐᓂᖁᔭᐅᓪᓗᑕ ᐅᖃᐅᔾᔭᐅᓯᒪᒐᑦᑕ
ᓴᓇᓂᐊᖅᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ,
ᐅᓪᓗᑐᐃᓐᓇᐅᕋᑖᖅᑎᓪᓗᒍ, ᑕᐃᒃᑯᓂᖓ
ᓴᖅᑭᑦᑎᓚᐅᕋᑦᑕ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᒃᓴᓂᒃ ᐊᒻᒪᓗ
ᖃᐅᔨᓴᕈᑕᐅᖃᑦᑕᕐᓂᐊᖅᑐᓂᒃ ᐃᓕᑉᐸᓪᓕᐊᕈᑕᐅᔪᓂᒃ
ᐊᑐᓕᖅᑎᑕᐅᓂᐊᖅᑐᓂᒃ ᑕᐃᒃᑯᓂᖓ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᑕᐃᒪᓐᓇᐃᑦᑐᓄᑦ ᑐᕌᖓᔪᓂᒃ; ᓲᕐᓗ,
ᐅᖃᓕᒫᕆᐅᖅᓴᔾᔪᑎᑦ ᐃᓄᒃᑎᑐᑦ ᓴᓇᔭᐅᓂᐊᕐᒥᔪᑦ
ᓯᕗᓪᓕᐅᑎᓯᒪᓗᑎᒍᓪᓗ ᐊᒻᒪᓗᑦᑕᐅᖅ
ᖃᐅᔨᓴᐃᖃᑦᑕᓐᓂᐊᕐᒥᔪᒍᑦ ᐃᓄᒃᑎᑐᑦ
ᐃᓕᑉᐸᓪᓕᐊᓂᕆᔭᐅᔪᓂᒃ. ᑖᒃᑯᐊᓗ
ᓯᕗᓪᓕᐅᑎᔭᐅᓯᒪᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᓴᓇᕙᓪᓕᐊᓂᕐᒧᑦ.
ᐊᒻᒪᓗᑦᑕᐅᖅ, ᐊᑐᓕᖅᑎᑦᓯᓚᐅᖅᓯᒪᒐᑦᑕ ᑕᐃᒃᑯᓂᖓ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᐱᓇᓱᐊᕈᓯᕆᓚᐅᖅᑕᑎᓐᓂ
ᑐᓴᖅᑎᑦᑎᕈᑎᒋᓚᐅᖅᑕᑎᓐᓂᒃ. ᑭᓯᐊᓂ,
ᑕᐅᑐᓗᐊᑕᒃᑲᓐᓂᓂᐊᖅᑐᒍᑦ ᐃᓕᓴᐅᑎᓂᒃ ᓄᓇᕗᒻᒥᒃ
ᑕᑯᑎᑦᓯᓪᓗᐊᑕᖅᑐᓂᒃ ᐊᒻᒪ ᐃᓄᐃᑦ
ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ ᑖᒃᑯᓄᖓ ᐃᓕᓴᐅᑎᓄᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑐᑭᓯᑎᑦᓯᒋᐊᕋᕕᑦ,
ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ,
ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ ᑭᐅᒡᒍᑎᓐᓄᑦ. ᖄᒃᑲᓐᓂᐊᒍᑦ
ᑕᒪᑦᓱᒪᐅᑉ, ᓄᐊᑦᑎᔭᕌᖓᑦᓯ ᓴᓇᔭᕌᖓᑦᓯᓗ ᓄᑖᓂᒃ
ᐃᓕᓴᐅᑎᓂᒃ, ᐊᑐᕌᖓᑦᓯᐅᒃ ᐃᓕᓴᐃᔨᑦ,
ᐅᖃᖃᑎᒋᔭᐅᕙᒃᐸᑦ ᐅᕝᕙᓗ ᑲᑎᖅᓱᐃᕙᒃᐸᑦ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓴᐅᑎᓂᒃ ᐊᑐᖅᑕᐅᓪᓗᑎᒃ ᐃᓐᓇᒻᒪᕆᑦ ᓄᓇᓕᖏᑦ
ᒪᓕᓪᓗᒋᑦ?

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
When we develop resources, oftentimes
we try to put them on a disc so that they
can be easily manipulated and adapted to
their dialect. If they prefer to use
worksheets or theme units that have been

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᓴᓇᕙᓪᓕᐊᕌᖓᑦᑕ ᐃᓕᓴᐅᑎᒃᓴᓂᒃ ᑕᒫᐸᓗᒃ
ᖃᕆᑕᐅᔭᕐᒨᖅᑐᒧᑦ ᑐᖅᑯᖅᐸᑦᑕᕗᑦ ᖃᓄᑐᐃᓐᓇᑦᑎᐊᖅ
ᐊᑐᖅᑕᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ ᐊᒻᒪᓗ ᐋᖅᑭᒋᐊᖅᑕᐅᓗᑎᒃ
ᐅᖃᐅᓯᕐᒥᓄᑦ. ᑕᒡᕙ ᐊᑐᕐᓂᐊᕈᑎᒃ ᐱᓕᒻᒪᒃᓴᐅᑎᓂᒃ
ᐊᓕᓚᔪᓂᒃ. ᑲᑎᓐᖓᐅᖅᑐᓄᓪᓘᓐᓃᑦ ᑐᕌᖓᔪᓄᑦ
ᐋᖅᑭᒃᑕᐅᓯᒪᔪᓄᑦ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᒐᔪᒃᑐᑦ
ᖃᕆᑕᐅᔭᒃᑰᖅᑎᑐᒍᑦ ᐊᓯᔨᔾᔩᔪᓐᓇᓐᓂᐊᕐᒪᑕ ᓇᒻᒥᓂᖅ.
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developed, oftentimes it will be provided
electronically so that they will be able to
make the changes on the electronic
version themselves. So that’s one way.
The other thing I wanted to clarify was in
the early years, when we did have a lot of
book development and resource
development, it focused primarily on the
K to 6 portion, and then we did a shift to
looking at grades 10, 11, and 12
curriculum and resources for those areas.
Now we’re moving backwards and now
we’re looking at the grades 7 to 9 area,
ensuring that we have a grade 7, 8, and 9
Aulajaaqtut curriculum, as an example,
looking at the samples of every grade,
what grade 1 Inuktitut looks like, what
grade 2 Inuktitut looks like. We’re doing
a lot of development of that type of stuff
in order to ensure our teachers are
teaching to that standard, but also being
able to assess students for achievements.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. I
have no more names on my list. We will
move on to paragraphs 53 through 57.
Any comments or questions? Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. On page 17 of Auditor
General’s report on the bottom, it says,
“Exhibit 4 Concepts of inclusive
education.” There are some bullets there.
It says that the source is from
Government of Nunavut, Department of
Education documentation, and if you read
all the definitions here, it seems like the
school has to adapt to the students’ needs.
Is my interpretation correct in regard to
your department? Thank you, Mr.
Chairman.

ᑕᒪᓐᓇ ᐃᓚᖓ ᐱᐅᓯᐅᒍᓐᓇᖅᑐᓂ.

ᐊᐃᑉᐸᖓᑦᑕᐅᖅ ᑐᑭᓯᓇᖅᓯᒋᐊᕈᒪᓚᐅᕐᒥᔭᕋ, ᐊᕐᕌᒍᐃᑦ
ᓯᕗᓂᒃᑲᓐᓂᐊᓂ ᐅᖃᓕᒫᒐᓕᐅᕐᓂᖅᓴᐅᕙᑦᑎᓪᓗᑕ
ᐃᓕᓴᐅᑎᓂᓪᓗ, ᐱᓪᓗᐊᑕᖃᕐᓂᖅᓴᐅᕙᓚᐅᖅᓯᒪᒻᒪᑕ
ᑐᕌᖓᓂᖅᓴᓂᒃ ᓄᑲᒃᑎᖅᐹᓂᑦ ᒍᕇᑦ 6-ᒧᑦ. ᑕᐃᒪᓕ
ᓴᖑᓯᒋᐊᓚᐅᖅᓯᒪᒐᑦᑕ ᒍᕇᑦ 10, 11, ᐊᒻᒪ 12
ᐃᓕᓴᐃᔾᔪᑎᓂᒃ ᐃᓕᓴᐅᑎᒃᓴᓂᓪᓗ ᑕᒪᒃᑯᓇᓂ.

ᑕᐃᒪ ᒫᓐᓇ ᑭᖑᒧᖔᖅ ᐱᕙᓪᓕᐊᓕᕐᒥᔪᒍᑦ
ᑕᐅᑐᒃᐸᓪᓕᐊᓕᖅᑐᑕᓗ ᒍᕇᑦ 7ᒥᑦ 9-ᒧᑦ ᐱᔪᓂᒃ
ᖃᐅᔨᒪᓇᓱᑦᑐᑕ ᒍᕇᑦ 7, 8, 9 ᐊᐅᓚᔮᖅᑑᓂᕋᖅᑕᑦ
ᐃᓕᓴᐃᔾᔪᑎᓂᒃ, ᐆᑦᑑᑎᒋᓗᒍ. ᑕᐅᑐᒃᑐᑕᓗ ᐃᓚᖏᓐᓂᒃ
ᐃᔾᔪᐊᕈᑎᐅᖅᑰᖅᑐᐃᑦ ᐆᑦᑑᑏᓪᓗᑭᐊᖅ, ᓲᕐᓗ ᒎᕆᖑᔪᑦ
ᑕᒪᒻᒥᒃ, ᒍᕇᑦ 1 ᐃᓄᒃᑎᑐᑦ ᖃᓄᐃᑦᑑᒻᒪᖔ, ᒍᕇᑦ 2
ᖃᓄᐃᑦᑑᒻᒪᖔᑦ, ᐆᑦᑑᑎᒋᓪᓗᒍ. ᑕᐃᒪᐃᑦᑐᕈᓘᔭᕐᓂᒃ
ᐋᖅᑭᒃᓱᐃᕙᓪᓕᐊᔪᒍᑦ ᐃᓕᓴᐃᔨᕗᑦ ᐃᓕᓴᐃᑦᑎᐊᖁᓪᓗᒋᑦ
ᑕᐃᒪᓐᓇ ᐱᐅᑎᒋᔪᓂᒃ ᐊᒻᒪᓗ ᖃᐅᔨᓴᕈᑎᒋᔪᓐᓇᕐᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᓯᕗᒧᐊᕈᑎᒃᓴᒥᓐᓄᑦ. (ᑐᓵᔨᑎᒎᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ. ᓯᕗᒧᒋᐊᕐᓗᑕ ᓈᓴᐅᑎᓄᑦ 53-ᒥᒃ
57-ᒧᑦ. ᐅᖃᐅᓯᒃᓴᖃᖅᑐᖃᖅᐸ ᐊᐱᖅᑯᒻᒥᓘᓐᓃᑦ? ᒥᔅᑐ
ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᒪᑉᐱᒐᖅ 17 ᑕᒻᒪᖅᓯᒪᔪᒃᓯᐅᖅᑎᒃᑯᑦ ᐅᓂᑳᖏᓐᓂ
ᐊᑐᐊᒐᖏᓐᓂ, “ᓈᓴᐅᑎᖓ ᑎᓴᒪᖓᓐᓂ ᑭᒃᑯᓕᒫᑦ
ᐃᓚᐅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᖓᑦ.” ᑖᒃᑯᐊ
ᐅᖃᐅᓯᖃᒻᒪᑦ ᐱᔭᐅᓯᒪᖕᒪᑕᒎᖅ ᓄᓇᕗᑉ ᒐᕙᒪᒃᑯᖏᓐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑎᑎᕋᖅᐸᓪᓕᐊᓯᒪᔭᖏᓐᓂᒃ.
ᐃᒪᓐᓇᐃᖅᑰᔨᒻᒪᑦ ᐅᖃᓕᒫᖅᑕᐃᓐᓇᐅᒃᐸᑕ ᑐᑭᖏᑦ,
ᐃᓕᓐᓂᐊᕐᕕᒃ ᓲᕐᓗ ᐊᑐᓕᖅᑎᒃᓯᔭᕆᐊᓕᒃ
ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᑭᖒᒪᔭᖏᓐᓂᒃ. ᑕᐃᒪᓐᓇ ᑐᑭᖃᕐᐹ
ᑐᑭᓯᑦᓯᐊᖅᐳᖔ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes.
(interpretation) Thank you.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ..
ᖁᔭᓐᓇᒦᒃ.

Chairman: Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. It’s quite a task to do
differentiation instruction just by reading
it and inclusive education. I take it that
there might be some teachers with letters
of authority that have to do this and it
would seem like it would be very hard to
deliver this if you’re not a certified
teacher. Am I correct again in my
assessment? Thank you, Mr. Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᒻᒪᓗᑕᐅᖅ ᑖᒃᑯᐊ ᐊᑦᓱᕈᓐᓇᖅᑐᕈᓘᖕᒪᑦ
ᐱᔭᓐᓂᖏᑦᑐᕈᓘᖕᒪᑕ ᑕᒪᒃᑯᓂᖓ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓇᓱᒃᓱᓂ ᑭᒃᑯᓕᒫᑦ ᐃᓚᐅᑎᑕᐅᑎᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᑦ ᐃᒻᒪᖃᖃᐃ ᐃᓚᖏᑦ ᐃᓕᓴᐃᔩᑦ
ᐱᔪᓐᓇᖅᑎᑕᐅᔪᑦ ᑎᑎᖅᑲᑎᒍᑦ ᐃᓕᓴᐃᔪᓐᓇᖅᑎᑕᐅᔪᑦ
ᑎᑎᖅᑲᑎᒍᑦ ᐱᔭᕐᓂᖏᑦᑑᔮᖅᓯᒐᔭᖅᐸᓪᓚᐃᔪᑦ. ᑖᑦᓱᒥᖓ
ᐃᓕᓴᐃᔨᓪᓚᕆᐅᖏᑦᑯᕕᑦ ᐱᖃᓯᐅᔾᔨᔭᕆᐊᓴᖅ.
ᑕᒻᒪᖏᓪᓚᖔ ᑖᑦᓱᒧᖓ ᐃᒃᐱᒋᔭᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Good question, Mr.
Savikataaq. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
that would be one of the issues. Again,
we are working on that three-year work
plan I talked about with differentiated
instruction on how we will implement it
more effectively. If we have an
understanding of what guided reading
and guided writing is, it is about
differentiation. It is specific to the child
themselves. If the balanced literacy
approach is used within the school
effectively, then that’s the form of
differentiation in instruction within the
school environment. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Under this exclusive
education, and the Act says that it will be

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᑦᓴᑦᓯᐊᕙᒃ, ᒥᔅᑕ
ᓴᕕᑲᑖᖅ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ.. ᐄ
ᐱᔾᔪᑎᐅᒐᔭᕐᒥᔪᖅ ᐊᒻᒪᓗᐃᓛᒃ ᐊᕐᕌᒍᓄᑦ ᐱᖓᓱᓄᑦ
ᐸᕐᓇᐅᑎᓕᐅᕋᑦᑕ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ
ᐃᓕᓴᐃᔾᔪᑕᐅᖃᑦᑕᕐᓂᐊᕐᓂᖏᓐᓂᒃ ᖃᓄᕐᓕ
ᐊᑐᓕᖅᑎᑕᐅᑦᓯᐊᒃᑲᓐᓂᕈᓇᕐᒪᖔᓐ ᑭᓯᐊᓂᓕ
ᑐᑭᓯᒪᖃᑎᒌᑐᐊᕈᑦᑕ ᑭᓱᓂᒃ ᑐᑭᒧᐊᒃᑎᑕᐅᓗᑎᒃ
ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᖅ ᐊᒻᒪ ᑎᑎᕋᕆᐅᖅᓴᓐᓂᖅ.
ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᖅ ᓱᕈᓯᖅ
ᐃᓕᑉᐸᓕᐊᔭᕆᐊᖃᖅᑕᖏᑦ ᒪᓕᒃᓱᒋᑦ. ᑕᐃᒃᑯᐊ
ᐃᓪᓗᒌᓕᖅᑎᒃᓯᓂᕐᒧᑦ ᑎᑎᕋᕆᐅᖅᓴᑎᒃᓯᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕐᕕᒃᒥ ᐊᑐᖅᑕᐅᓯᐊᖃᑦᑕᑐᖅ. ᑕᕝᕙ
ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐃᓕᓴᐃᓂᖅ ᑕᕝᕙ
ᑕᐃᒪᖓᐃᓕᖓᖃᑦᑕᑐᖅ ᐃᓕᓐᓂᐊᑎᓄᑦ ᐊᑐᓂᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᓴᕕᑲᑖᖅ.

ᒥᔅᑕ

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᕝᕘᓇ
ᑭᒃᑯᓕᒫᑦ ᐃᓚᐅᑎᑕᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᔭᕆᐊᖃᒻᒪᑕ ᐃᓕᓴᐃᔩᑦ ᐸᕐᓇᐃᑎᓕᐅᕐᓗᓂ ᐊᑐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓂᒃ
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done, the teacher would have to draw up
a plan, more or less, for each student
instead of having a plan for the class. I
will just throw some numbers there. If the
teacher has a class of 20, instead of
having one class plan for the whole class,
in theory, he may have to have as many
as 10 plans for that one class. Thank you,
Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
believe what the member is referring to is
the individual student support plans. We
do have individual student support plans
that document the specific educational
needs of individual students.
There are different accommodations. For
example, we might have an individual
accommodation plan and this is an
accommodation for learning. If they need
specific supports, whether they have
dyslexia or they’re not at reading level,
for example, then we would do an
individual accommodation plan. Then we
have what we call individual behaviour
plans. Those are supports for behaviour
and intervention. We also have individual
education plans. They are individualized
life skills programs for students who
cannot meet the outcomes of the regular
curriculum.
It’s the school team, which is the
classroom or subject teacher, another
school support staff such as a student
support assistant, the student’s parent or
guardian, and when appropriate, the
student him or herself, they work
together to develop the individual student
support plan. It’s the student support
teacher. Every school has a student

ᐃᓪᓗᕈᓯᓕᒫᕋᓗᒃᓄᑦ ᐊᑕᐅᓯᕐᒥᑦ
ᐸᕐᓇᐅᑎᓕᐅᑐᐃᓐᓇᖏᑦᓗᓂ. ᐃᓕᓴᐃᔨ 20ᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᒃᐸᑦ ᐊᑕᐅᓯᕐᒥ ᐃᓪᓗᕈᓯᕐᒥ. ᐃᒻᒪᑳ
ᖁᓕᓂᖅᑲᐃ ᐸᕐᓇᐅᑎᖃᓪᓗᑎᒃ ᐊᑕᐅᓯᕐᒥᑦ ᐃᓪᓗᕈᓯᕐᒥ
ᐃᓕᓐᓂᐊᖅᑎᖏᑦ 20ᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᑉᐱᕈᓱᒃᐳᖓ ᑲᑎᒪᔨᐅᖃᑕᐅᔪᖅ ᐅᖃᐅᓯᖃᖅᑐᖅ
ᐊᑐᓂᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᑲᔪᖅᑕᐅᔾᔪᑎᒋᒋᐊᖃᑦᑕᖏᓐᓄᑦ
ᐸᕐᓇᐅᑏᑦ. ᐸᕐᓇᐅᑎᖃᖅᑐᒍᑦ ᑕᐃᒪᐃᑦᑐᓂᒃ
ᑎᑎᕋᖅᓯᓯᒪᔪᓂᒃ ᓇᓗᓇᐃᓯᓯᒪᔪᓂᒃ ᖃᓄᐃᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᖃᒻᒪᖓᑦᑕ ᐊᑐᓂᑦ ᐃᓕᓴᖅᑏᑦ.
ᐊᔾᔨᒌᖏᒻᒪᑕ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐆᑦᑐᑎᒋᓗᒋᑦ ᓲᕐᓗ,
ᐊᑐᓂᑦ ᐊᑐᓃᑯᓗᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖏᓐᓄᑦ
ᐸᕐᓇᐅᑎᒋᑐᐃᓐᓇᕆᐊᖃᖅᐸᒍᑦ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᔨᔾᔪᑎᒃᓴᐃᑦ ᑖᔅᓱᒧᖓ ᐊᑕᐅᓯᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑎᐅᔪᒧᑦ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᖅᐸᑦ, ᐅᕙᓘᓐᓂᑦ
ᐅᖃᓕᒫᕆᐅᕈᓐᓇᑦᓯᐊᖏᑉᐸᑕ ᑕᐅᑐᓐᓂᖏᑦ ᐱᐅᖏᑉᐸᑕ
ᐅᖃᓕᒫᕆᐅᒃᓴᕐᓂᐊᐸᑕ, ᐊᑐᓂᑯᓗᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᒐᔭᕐᓗᑎᒃ ᐅᖃᓕᒫᕆᐅᓴᖅᑎᑕᐅᓗᑎᒃ.
ᐊᒻᒪᓗᑕᐅᖅ ᐊᑐᓂᑦ ᓲᕐᓗ, ᐱᖅᑯᓯᕈᔪᒃᓂᒃ
ᐱᐅᓯᕆᔭᒻᒥᓐᓂᒃ. ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᒻᒪᑦ
ᓄᖅᑲᑎᑕᐅᔭᕆᐊᖃᖅᐸᑦᓗ ᖃᓄᐃᓂᖓᑦᓴᕋᐃᑉᐸᑦ
ᐆᑦᑑᑎᒋᑐᐃᓐᓇᕐᓗᒍ ᑕᐃᒪᓐᓇ ᐃᑲᔪᖅᑕᐅᔾᔪᑎᒋᓗᒋᑦ
ᐊᑐᓂᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐸᕐᓇᐅᑎᖃᓪᓗᑎᒃ
ᐃᓕᓴᐅᑎᒃᓴᕆᓂᐊᖅᑕᖓ. ᐃᓅᓯᕐᒧᓪᓗ
ᐃᓕᓴᐅᑎᒃᓴᕆᓂᐊᖅᑕᖏᑦ ᑕᐃᒃᑯᓂᖓ
ᐊᖑᒻᒪᑎᔪᓐᓇᖏᑦᑐᓂᒃ ᐳᕿᑦᑐᑯᓗᐃᑦ
ᐃᓕᓐᓂᐊᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐊᖑᒻᒪᑎᔪᓐᓇᖏᑉᐸᑕ.

ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑲᑐᔾᔨᓗᑎᒃ,
ᐊᒻᒪ ᐃᓪᓗᕈᖅᓯᒥᑦᓗ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐊᒻᒪᓗ ᐃᑲᔪᖅᑏᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐱᓕᕆᖃᑕᐅᓗᑎᒃ ᕿᑐᖓᖃᖅᑐᓪᓗᑦ
ᑖᒃᑯᐊ ᐊᒪᓗᑦᑕᐅᖅ ᓇᒻᒪᖔᖓᑦ ᕿᑐᖓᕆᔭᐅᔪᖅ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑎᐅᔪᖅ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᔭᐅᓪᓗᑎᒃ
ᓴᓇᖃᖅᑕᖅᑐᖅ ᐃᑲᔪᖅᑐᐃᔾᔪᑎᒃᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᒧᑦ.
ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐃᑲᔪᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ
ᐃᑲᔪᖅᑎᐅᖃᑦᑕᑐᑦ ᑎᑎᕋᖃᑦᑕᖅᑐᑦ ᐸᕐᓇᐅᑎᓂᒃ
ᐃᓪᓗᕈᓯᕐᒥᓗ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᐅᖃᑦᑕᖅᑐᑦ
ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒥᒃ ᑲᒪᔨᐅᖃᑦᑕᖅᑐᑦ.
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support teacher who writes that support
plan. It’s the classroom or subject
teacher’s responsibility to implement the
individual student support plan with
support from the student support teacher
and/or student support assistant, if a child
requires a student support assistant. The
principal has the responsibility to ensure
that this is done. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
realize, with part of your question, we
kind of delved into the next section, so
I’m just going to include that going
forward. We’re going to also include
paragraphs 58 through 63 since we’re
already getting into some of the special
supports. Any comments or questions?
Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. This is to the department
again. If someone has dyslexia or
behavioural problems and that person has
special needs so that would fall outside
within the inclusive education, I think, a
plan is built up for the student and the
plan would have to be adjusted
depending on the student. If a student is
doing better or worse than planned, then
that plan is adjusted accordingly
throughout the years. A plan is just not
made in the beginning of the year for
each student and say, “This is it. This is
how it will be.”

ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐊᑐᓂ ᐃᓕᓐᓂᐊᖅᑎᐅᔪᑦ
ᐃᓕᓴᐅᑎᒋᓂᐊᖅᑕᖏᓐᓂᒃ. ᑕᐃᒃᑯᐊᓕ ᐃᑲᔪᖅᑎᖏᑦ
ᐃᓕᓴᐃᔩᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᑲᔪᖅᑏᑦ ᐃᑲᔪᖅᑎᖓ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑎ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᖅᐸᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᓪᓗ
ᐊᖓᔪᖅᑳᖓ ᑕᒪᒃᑯᐊ ᑕᐃᒪᓐᓇᐃᓕᐅᖅᑎᑦᑎᓂᕐᒥᒃ
ᑲᒪᒋᔭᖃᖅᖢᑎᑦ. (ᑐᓴᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᑖᓐᓇ
ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᐃᑦ ᐊᓯᐊᓄᑦ ᐅᐃᒍᖓᓄᑦ
ᐊᑦᑕᑎᑐᐃᓐᓇᕐᒪᑦ 58-63-ᒧᑦ. ᑖᒃᑯᐊ ᐃᓚᖏᑦ
ᐅᖃᐅᓯᕆᔭᐅᓕᕇᕐᒪᑕ ᑕᐃᒃᑯᐊ ᐃᑲᔪᖅᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ
ᐃᓕᓴᖅᑎᓄᑦ ᐃᓕᑦᑎᕇᑦᑐᓄᑦ. ᐅᖃᐅᓯᒃᓴᐃᑦ
ᐊᐱᖅᑯᑎᒃᓴᐃᓪᓘᓐᓃᑦ? ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᓱᓕ ᑖᓐᓇ. ᑭᓇᑐᐃᓐᓇᖅ
ᐃᓪᓗᖔᖓᓄᑦ ᐅᖃᓕᒫᓲᓂᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᓕᑦᑎᕇᑦᑑᑉᐸᑦ, ᑭᓱᒥᒃ ᐱᔾᔪᑎᖃᕐᓗᓂ ᑭᒃᑯᑐᐃᓐᓇᕐᓄᑦ
ᑐᕌᖓᔪᓂᒃ ᐋᖅᑭᓱᐃᖃᑦᑕᕐᒪᑕ ᐊᒻᒪᓗ
ᐸᕐᓇᐅᓯᐊᕆᔭᐅᓪᓗᑎᑦ ᑖᔅᓱᒪ ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑕᖏᑦ
ᒪᓕᓪᓗᒍ ᐃᓕᑉᐸᓪᓕᐊᔾᔪᓯᐊ ᐊᕐᕌᒍᓄᑦ, ᐅᕝᕙᓘᓐᓃᑦ
ᖃᓄᐃᓕᖓᔾᔪᑎᖏᑦ ᐊᑐᓂ. ᐊᕐᕌᒍᓄᑦ ᐊᒻᒪ ᐊᑐᓂ
ᐱᒋᐊᓕᓵᖅᑎᓪᓗᒍ ᐸᕐᓇᐅᓯᐅᖅᐸᒌᖅᐸᒃᑐᒃᓴᐅᖏᒻᒪᑕ.
ᐸᕐᓇᐅᑎ ᐱᒋᐊᕐᓂᑐᐊᖓᓂᑦ ᓴᓇᔭᐅᕙᖏᒻᒪᑕ ᓲᕐᓗᓕ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᐊᑐᓂ ᐅᖃᓕᕋᔭᕐᒪᑕ, “ᑕᕝᕙᐅᓕᖅᐳᖅ.
ᑕᕝᕙ ᖃᓄᐃᓕᖓᓂᕆᓂᐅᓕᖅᑕᖓ.”

Just for clarity, that plan is adaptable as
the student progresses or regresses,
whichever way it’s going? Thank you,
Mr. Chairman.

ᑖᒃᑯᐊ ᐸᕐᓇᐅᑏᑦ, ᐋᖅᑭᓱᖅᑕᐅᓯᒪᔪᑦ
ᐊᓯᔾᔨᖅᑕᐅᔪᓐᓇᖅᐹᑦ ᐃᓕᑉᐸᓪᓕᐊᓂᖓ ᓱᒃᑲᓂᖅᓴᐅᑉᐸᑦ,
ᓱᒃᑲᐃᓂᖅᓴᐅᑉᐸᓪᓘᓐᓃᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑖᓐᓇ ᐃᓘᓐᓇᖏᓐᓄᑦ
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Mr. Chairman. (interpretation ends) So
it’s inclusive education. I just wanted to
reiterate the definition of inclusive
education. Regardless of individual
challenges or differences, they’re all to
attend school in the school setting. I just
wanted to make sure that everybody
understood that we don’t exclude
children from the school system,
regardless of whether they may have any
physical incapability or that type of thing.
I also want to educate the Members on
the models of support that we have.
What’s interesting about inclusive
education is it was always in practice
previous to this new Act being created. It
was entrenched in the Act after. Inclusive
education had always been a practice preNunavut right up to the creation of
Nunavut. So it was entrenched in the Act
afterwards.
We want to provide supports to make it
possible for children to remain in an ageappropriate classroom. Assistance can be
very minimal and last for a very short
time or it can be extensive and lasting for
the child’s entire schooling.
We have what we call five models of
support that we call them the Tumiit
model. The model is based on if we
believe at any given time any student
may require some level of support for
learning or behaviour at some point in
their education. We make sure that all
decisions regarding a significant change
to a student’s program has to involve
parents and guardians and, where
possible, the students themselves. We
have five Tumiit models.
Tumiit 1 just supports the regular
supports provided in classrooms.
Teachers use different ways of teaching

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᑦ ᐅᖃᐅᓯᖃᕋᔭᖅᐳᖅ. ᑖᓐᓇ
ᐱᔭᕐᓂᖏᑦᑐᖁᑎᖃᕋᓗᐊᖅᐸᑦ,
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᖏᓐᓇᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ
ᐃᓗᐊᓃᖃᑕᐅᖏᓐᓇᖅᑐᖅ. ᓇᓗᓇᐃᕈᒪᖅᑲᐅᔭᕋ
ᐃᓕᔅᓯᓐᓄᓕᒫᖅ ᑐᑭᓯᔭᐅᑦᑎᐊᖁᓪᓗᒍ
ᑭᑭᑕᐅᔪᖃᖃᑦᑕᖏᒻᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂᓕᒪᖅ,
ᖃᓄᐃᑦᑑᒐᓗᐊᖅᐸᑦ ᐊᔪᕈᑎᖃᕋᓗᐊᖅᐸᓪᓘᓐᓃᑦ
ᐊᔾᔨᒋᐸᔭᒃᑕᖏᓐᓂᒡᓘᓐᓃᑦ.

ᑐᑭᓯᑦᑎᐊᖁᔨᓪᓗᖓ ᖃᓄᖅ ᑎᒥᒃᑯᑦ ᐃᓱᒪᒃᑯᓪᓘᓐᓃᑦ
ᐊᖑᒻᒪᑎᔪᓐᓇᖏᒃᑲᓗᐊᖅᐸᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ
ᓇᓕᒧᒋᔭᐅᖃᑕᐅᓪᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᖅ.
ᒫᓐᓇ ᑖᓐᓇ ᒪᓕᒐᖅ ᐊᑐᖅᑕᐅᖏᓐᓇᐅᔭᓚᐅᖅᑐᖅ
ᑕᐃᒪᓐᖓᓕᒫᖅ ᒪᓕᒐᖅ ᑖᓐᓇ ᓴᖅᑭᓚᐅᖅᑎᓐᓇᒍ.
ᐱᖁᔭᕐᔪᐊᖅ ᐃᓗᐊᓃᖏᓐᓇᓚᐅᖅᓯᒪᒻᒪᑦ
ᓄᓇᕗᓐᖑᓚᐅᖅᑎᓐᓇᑕᓘᓐᓃᑦ ᓄᓇᕗᓐᖑᕋᓗᐊᕋᑦᑕ.

ᐃᑲᔪᖅᑎᖃᖁᔭᕗᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ
ᐃᑲᔪᖅᑕᐅᔭᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᕐᑯᖏᓐᓂᒃ.
ᐃᑲᔪᖅᑕᐅᓚᐅᑲᖃᑦᑕᓗᓂᐅᔪᓐᓇᖅᑐᖅ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᒫᖓᓂᒃ ᓇᐃᑦᑐᒥᒡᓘᓐᓃᑦ ᐃᑲᔪᖅᑕᐅᒍᓂ
ᐃᓕᓐᓂᐊᖅᑎ ᐃᓐᓇᕈᓱᖓᕐᓗᒍ.

ᑕᓪᓕᒪᐅᒻᒪᑕ ᑐᒦᑦ ᑕᐃᒪᓐᓇ ᑕᐃᔭᐅᕙᑦᑐᖅ.
ᖃᖓᑐᐃᓐᓇᖅ ᐃᓕᓴᖅᑎ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᓲᖑᒻᒪᑦ
ᐃᓕᑉᐸᓕᐊᓂᕐᒥᒍᑦ ᐃᓱᒪᑕᓘᓐᓃᑦ ᖃᓄᐃᓕᐅᕐᓂᖓ
ᒪᓕᓪᓗᒍ. ᐊᓯᔾᔨᑲᓪᓚᑉᐸ ᐃᓕᑉᐸᓕᐊᔾᔪᓯᖓ
ᐊᖓᔪᖅᑳᖏᑦ ᐃᓅᓯᓕᕆᔨᓗ ᐃᓚᒋᔭᐅᖃᑕᐅᔭᕆᐊᓕᒃ.
ᑕᓪᓕᒪᐅᒻᒪᑕᐅᑯᐊ ᑐᒦᓚᔭᐅᖃᑦᑕᖅᑐᖅ.

ᑐᒦᑦ 1, ᐃᑲᔪᖅᑎᖃᐃᓐᓇᖃᑦᑕᕐᓗᑎᑦ ᐃᒡᓗᕈᓯᕐᒥ ᐊᒻᒪ
ᐃᓕᑉᐸᓕᐊᔾᔪᓯᖏᑦ ᒪᓕᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓗᒋᑦ
ᑐᒦᑦ 1-ᒦᑦᑐᐃᓇᐸᓗᑦᑎᐊᑦ ᑕᒪᕐᒥ ᐃᓕᓐᓂᐊᖅᑐᑦ.
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to build on the strengths of all students.
The majority of our students are at
Tumiit 1.
Tumiit 2, we would look at an individual
accommodation plan. Tumiit 2 supports
are for students who need more help to
succeed with the regular program.
Supports may include hearing aids, peer
tutoring, changes to instruction and
assignments, or different methods of
assessment. For example, if we have a
child who cannot read and the assessment
requires reading, then the accommodation
would be to read the assessment for the
child and the child would answer.
Tumiit 3 is the individual behaviour plan.
This support helps students who need
assistance with social skills and/or
behaviour. These supports focus on
improving behaviour and helping the
student remain in school. Some students
are dealing with significant social and
emotional issues that require intense
intervention.
Tumiit 4 is the secondary individual
education plan. These supports are for
students whose curriculum has been
changed in some subjects. These students
may require a partial individual education
plan.

ᑐᒦᑦ 2, ᐃᓕᓴᖅᑐᒧᑦ ᐊᑕᐅᓯᕐᒧᑦ ᑐᕌᖓᔫᓇᔭᖅᐳᖅ
ᐃᑲᔪᖅᑕᐅᖏᓐᓇᖃᑦᑕᕆᐊᖃᖅᐸᑦ. ᓲᕐᓗ ᑐᓵᑦᑎᐊᖏᑉᐸᑦ
ᐅᑭᐅᖃᑎᒥᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᖃᖃᓯᐅᑎᓗᓂ
ᐆᒃᑑᑎᒋᓗᒍ ᐅᖃᓕᒫᕈᓐᓇᖏᑉᐸᑦ ᑕᐃᒪ
ᐅᖃᓕᒫᕈᔾᔭᐅᖃᑦᑕᓂᐊᖅᐳᖅ, ᑭᐅᖃᑦᑕᕐᓗᓂ ᑖᓐᓇ
ᖃᓄᑎᒋ ᐃᓕᓯᒪᓂᖓ ᓇᓗᓇᐃᑦᑎᐊᖏᒻᒪᑦ ᐊᒻᒪᓗ
ᓲᕐᓗ, ᑕᐃᒃᑯᐊ ᐊᓯᖏᑦ ᐱᖓᔪᐊᓃᑦᑐᑦ ᐃᓅᓯᒃᑯᑦ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᓖᑦ ᐃᑲᔪᖅᑎᖃᕐᓗᑎᑦ
ᐃᓕᓐᓂᐊᕐᕕᒻᒦᖏᓐᓇᕐᓂᐊᕐᒪᑕ ᓲᕐᓗ ᐃᓅᓯᒃᑯᑦ
ᐊᑲᐅᓐᖏᓕᐅᕈᑏᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓅᓯᓕᕆᔭᐅᔭᕆᐊᓖᑦ.

ᑐᒦᑦ 3 ᐃᓄᒻᒧᑦ ᐊᑕᐅᓯᕐᒧᑦ ᐃᑲᔫᑎᔅᓴᑦ ᑕᐃᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᑦ ᓇᐅᒃᑯᑦ ᐊᓯᔾᔨᖅᑕᐅᓐᓂᖅᐸᑕ.
ᑕᐃᒪᐃᑦᑐᑦ ᐃᓚᖓᒍᑦ ᑖᔅᓱᒧᖓᑐᐊᑦᑎᐊᖅ
ᐋᖅᑭᒃᓯᒪᔪᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ
ᐋᖅᑭᒃᓱᐃᕕᐅᑐᐃᓐᓇᕆᐊᓕᒃ.

ᐊᒻᒪᓗ 4 ᐃᓕᓴᖅᑏᑦ ᐃᑲᔪᖅᑕᐅᓗᑎᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᒫᖓᓂᓗ ᐃᑲᔪᖅᑕᐅᖏᓐᓇᕆᐊᖃᕐᓗᓂ.
ᑖᓐᓇ ᐊᔾᔨᒋᔭᐅᖏᑦᑑᑯᔪᖅ. ᑖᔅᓱᒪ ᐃᓕᓴᖅᑑᑉ
ᐊᑐᖅᑕᖏᑦ ᐱᕙᓪᓕᐊᓂᖓᓄᑦᑕᐅᖅ
ᓈᒻᒪᔅᓯᓕᖅᓯᒪᒋᓪᓗᓂ.

Tumiit 5, the individual education plan,
helps students to meet their own
curriculum and requires supports
throughout their schooling through the
IEP. It’s often quite different from the
regular program. This plan addresses all
aspects of the student’s development.

ᑐᒦᑦ 5-ᖓᓂ, ᐃᒻᒥᒃᑯᑦ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᐸᕐᓇᐅᑎᑎᒍᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᕈᑕᐅᕙᑉᐳᖅ ᐊᖑᒻᒪᑎᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕆᐊᓕᒥᓂᑦ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᖅᑐᑎᓪᓗ
ᐃᓕᓐᓂᐊᕐᓂᓕᒫᒥᓂ ᐸᕐᓇᐅᑎᖏᑎᒍᑦ.
ᐃᓕᓐᓂᐊᕈᑎᑐᐃᓐᓇᕐᓂᒃ. ᐊᔾᔨᐅᓗᐊᖅᐸᖏᑦᑐᖅ
ᑐᕌᖓᓪᓗᓂᓗ ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᐃᓕᑉᐸᓪᓕᐊᓂᖓᓄᑦ.

Students may fall into one range within
the Tumiit 5 levels. Some students may
be on more than one support. So you may
have a student who is on an individual

5-ᖓᓂ, ᓇᓕᐊᑐᐃᓐᓇᕐᓄᑦ ᐃᓕᔪᓐᓇᖅᑐᑦ ᑖᒃᑯᐊ
ᐃᓕᓴᖅᑏᑦ ᑕᓪᓕᒪᐃᓕᖓᔪᓄᑦ. ᐃᓚᖏᑦ ᐃᓕᓴᖅᑏᑦ
ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ ᐊᑐᕈᓐᓇᖅᑐᖅ. ᓲᕐᓗ
ᑖᔅᓱᒧᖓᑐᐊᑦᑎᐊᖅ ᐊᑐᖅᑐᒥᒃ ᐊᑐᕈᓐᓇᖅᖢᑎᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᑦᑐᕐᓂᖓᓄᑦ, ᐋᖅᑭᒃᓯᒪᔪᓂᒃ
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behaviour plan but also an
accommodation plan, for example. We’re
actually looking at the model that we
currently have to see if maybe if we
should make it down to three models, for
example. Those are the Tumiit models
and the levels of supports that we provide
to students.

ᐃᓕᓐᓂᐊᕈᑎᖃᕐᓗᑎᑦ. ᐃᒻᒪᖃ ᑖᒃᑯᐊ ᑕᐅᑐᒃᑕᑦᑎᒍᑦ
ᒫᓐᓇᐅᔪᒥ ᖃᐅᔨᒋᐊᖃᖃᑦᑕᖅᑐᒍᑦ
ᐱᖓᓱᐃᓕᖓᓕᖅᐸᑕ, ᐊᑲᐅᓂᖅᓴᐅᓕᕋᔭᖅᑐᑦ. ᑕᕝᕙ
ᑐᒦᑦ-ᖑᓂᕋᖅᑕᐅᔪᑦ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐊᒡᒍᑐᖅᓯᒪᔪᑦ
ᐃᑲᔫᑎᔅᓴᓕᐊᕆᔭᐅᓯᒪᔪᑦ ᐃᓕᓴᖅᑐᓄᑦ.

We have student support assistants who
are required for students that require
either one-on-one support. We have
student support teachers within every
single school that supports the students
support assistants. At the regional level,
we have student support consultants who
provide advice or additional types of
supports to the student support teachers.

ᐃᑲᔪᖅᑏᑦ ᐃᓅᔾᔭᐅᓗᑎᒃ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᓖᑦ
ᑕᐃᒪᐃᑦᑐᖃᕈᓐᓇᖅᑐᖅ. ᐃᑲᔪᖅᑎᑕᖃᕐᒥᔪᖅ
ᐃᓕᓴᕐᕕᓕᒫᓂ. ᐊᒻᒪᓗ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ,
ᖃᐅᔨᒪᔨᑕᖃᐅᕐᒥᔪᑦ ᐊᐱᕆᔭᐅᖃᑦᑕᕈᓐᓇᖅᑐᓂᒃ
ᐊᒻᒪᓘᓐᓃᑦ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᖅᐸᑕ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᖅᑎᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ ᑕᐃᓐᓇ
ᖃᐅᔨᒪᔨᑕᕆᔭᐅᖃᑦᑕᓂᐊᖅᑐᖅ.

It’s interesting to note that different types
of things that may be provided to
students, we also provide over and above.
For example, if there needs to be speech
therapy, those different types of supports,
we actually have contracts with hospitals
in the south that come up and provide
those extra types of supports as well.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. For further clarity from
Ms. Okpik, I am very pleased that there
are all sorts of support being provided to
the students. I didn’t hear or maybe it
wasn’t even discussed about all the
support services that are available. It
seems to say that if there is a student who
needs help with math or falling behind in
their classes, there is help available for
them.
We have students who are very good

ᑕᒪᒃᑯᐊ ᐊᔾᔨᒌᖏᑦᑐᑦ ᐊᑐᐃᓐᓇᐅᕈᖅᑎᑕᐅᔪᑦ
ᐃᓕᓴᖅᑎᓄᑦ ᐊᑐᖅᑕᐅᖃᑦᑕᕐᒥᔪᑦ ᐊᓯᖏᓐᓄᑦ ᓲᕐᓗᖃᐃ
ᐅᖃᕆᐅᖅᓴᖅᑎᑕᐅᔪᖃᕆᐊᖃᖅᐸᑦ. ᑕᒪᒃᑯᐊᕈᔪᐃᑦ
ᑳᓐᑐᕌᑕᐅᓯᒪᓪᓗᑎᑦ ᐋᓐᓂᐊᕖᓪᓗ ᖃᓪᓗᓈᑦ
ᓄᓇᖏᓐᓃᑦᑐᑦ ᒪᐅᓐᖓᖅᑎᖃᑦᑕᖅᑕᕗᑦ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓐᓂᐊᑎᑦᑎᔪᓐᓇᓂᐊᕐᒪᑕ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᔅᓱᒧᖓ
ᑐᑭᓯᒃᑲᓐᓂᕈᓐᓇᕈᒪ ᒥᔅ ᐅᒃᐱᖕᒥᑦ, ᐱᒃᑯᓇᖅᑐᖅ
ᐃᓕᓐᓂᐊᖅᑏᒡᒎᖅ ᓇᐅᒃᑯᑐᐃᓐᓇᖅ
ᐃᑲᔪᖅᑕᐅᔪᓐᓇᖃᑦᑕᕐᒪᑕ ᖁᕕᐊᓇᖅᖢᓂᓗ. ᑭᓯᐊᓂ
ᑐᓴᓚᐅᖅᑰᔨᖏᓐᓇᒪ ᐃᒻᒪᖄᓗᑭᐊᖅ ᐃᒻᒥᒃᑯᑦ
ᐅᖃᐅᓯᐅᓚᐅᓐᖏᒻᒪᑦ ᑕᐃᒃᑯᐊᓕᒫᑦ
ᐃᑲᔫᑎᒃᓴᐅᓂᕋᖅᑕᐅᔪᑦ. ᐅᖃᐅᓯᖃᖅᑰᔨᖕᒪᑕ
ᐃᓕᓐᓂᐊᓂᕐᒧᓪᓘᓐᓃᑦ. ᕿᒻᒪᒃᑕᐅᔭᖅᑐᖃᖅᐸᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᓇᐃᓴᐅᓯᕆᓂᕐᒧᑦ ᕿᒪᒃᑕᐅᔪᖅ ᑭᓱᒧᑦ
ᕿᒪᒃᑕᐅᔭᑦᑐᖃᖅᐸᑦ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᖅᑐᖃᖅᐸᑦ.
ᑭᓯᐊᓂ ᖃᐅᔨᒪᑦᑎᐊᒻᒪᕆᒃᖢᖓ
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᖃᕐᒥᒐᑦᑕ ᐳᕿᖅᑐᒻᒪᕆᐊᓗᖕᓂᒃ
ᐃᓕᓴᕋᐃᑦᑐᒻᒪᕆᐊᓗᖕᓂᒃ ᐊᔪᓐᖏᑎᐊᒻᒪᕆᒃᑐᓂᒃ.
ᑕᐃᒃᑯᐊ ᓲᕐᓗ, ᐃᖅᑲᖅᑕᐅᔪᓐᓇᖅᑰᔨᖏᒻᒪᑕ ᖃᓄᕐᓕ
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learners, very high achievers, and it
seems like we’re leaving them out. What
kind of support services are provided for
those brilliant students or early learners?
What types of support services do you
provide for those types of students?
Thank you, Mr. Chairman.

ᐃᑲᔪᕆᐊᖅᑕᐅᓲᖑᖕᒪᖔᑕ
ᑐᑭᓯᒋᐊᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᑐᖓ. ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᐊᓐᓄᒃᐳᑦ ᐳᕿᖅᑐᒻᒪᕆᐊᓗᐃᑦ,
ᐃᓕᑦᑐᖅᑐᒻᒪᕆᐊᓗᐃᑦ ᖃᓄᖅ ᓯᕗᕙᔭᑦᑐᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖓ ᐅᕙᓃᑦᑕᕆᐊᖃᕋᓗᐊᖅᑎᓪᓗᒍ
ᓯᕗᕙᔭᑦᑐᑦ, ᖃᓄᖅ ᐃᑲᔪᖅᑕᐅᓲᖑᒋᕙᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Excellent question, Mr.
Enook. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᑦᑎᐊᕚᓗᒃ, ᒥᔅᑕ
ᐃᓄᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. These are not the only
support services that are available. You
stated that you have a student who might
get bored with the learning speed of the
rest of the class. We also would provide a
plan for that particular student in order to
meet their level or in order to make a
work plan for him or her so that we can
keep him or her interested. Again, the
parents would also be involved and have
meetings with the teacher to help with the
planning for this particular student. So
there is room for that.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪᓐᓇᑦᑕᐅᖅ
ᑕᐃᒪᓐᓇᑎᑐᑦᑕᐅᖅ ᐅᑯᐊ ᐊᔪᕈᑎᖃᖅᑐᓄᑦ
ᑐᕌᖓᔪᑐᐊᖑᓐᖏᒻᒪᑕ. ᑕᐃᒪ ᐅᖃᕋᑖᕋᕕᑦ
ᐃᓕᑦᑐᖅᑐᒻᒪᕆᐅᒻᒪᑦ ᐃᕿᐊᓐᖑᓂᐊᖅᑰᔨᒍᓂᓘᓐᓃᑦ
ᐃᓕᓐᓂᐊᖅᑕᒥᓄᑦ ᑖᒃᑯᐊᑦᑕᐅᖅ ᐊᑐᖅᑕᐅᔭᕆᐊᖃᖅᑐᑦ.
ᐸᕐᓇᐅᑎᓕᐅᖅᑕᐅᔭᕆᐊᖃᕋᔭᖅᑐᖅ ᑭᓱᓂᒃ
ᐃᓕᓐᓂᐊᑲᓐᓂᕆᐊᖃᖅᐸ ᐅᕝᕙᓘᓐᓃᑦ
ᐊᒃᓱᕈᕐᓇᑲᓐᓂᖅᑐᓂᒃ ᐱᓕᕆᑎᑕᐅᔭᕆᐊᖃᖅᐸ
ᑕᒪᒃᑯᓂᖓ ᑕᕝᕙ ᐋᖅᑭᓱᐃᔾᔭᐅᔭᕆᐊᖃᕋᔭᖅᑐᖅ. ᐊᒻᒪ
ᐊᖓᔪᖅᑳᖑᔪᑦ ᐱᔪᒪᑉᐸᑕ ᑕᐃᒪᓐᓇ
ᑲᑎᒪᖃᑎᖃᕈᓐᓇᖅᑐᑦ ᐃᓕᓴᐃᔨᒥᓐᓂᒃ ᕿᑐᕐᖓᖏᑕ
ᐃᓕᓴᐃᔨᒻᒥᓐᓂᒃ ᑕᐃᒪᓐᓇ ᐸᕐᓇᒍᔾᔭᐅᔪᒪᓗᑎᒃ. ᑕᕝᕘᓇ
ᑕᒡᕙ ᐊᖅᑯᑎᖃᖅᑐᖅ.

One other thing that I didn’t respond to
was whether this plan is set for the whole
year. No, first of all, there has to be an
assessment and then find out which type
of support services would meet the needs
of that student.
I can say that here it states whether we
are following through with the plan. We
are going to make a change to the student
information system so that we will know
the progress by way of the reports that
are made. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Again, to providing
support services for the students, Mr.

ᐊᒻᒪ ᐃᓚᖓ ᑭᐅᖅᑲᐅᓐᖏᑕᕋ ᐅᑯᐊ ᐸᕐᓇᐅᑎᑦ
ᐊᕐᕌᒍᓕᒫᒧᑦ ᐃᒪᓐᓇᑐᐃᓐᓇᖅ ᐋᖅᑭᒃᓱᖅᓯᒪᓲᖑᕙᑦ?
ᐋᒡᒐ, ᐋᖅᑭᒃᓱᖅᓯᒪᓲᖑᖏᑦᑐᑦ
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕆᐊᖃᖅᑐᑦ ᑖᒃᑯᐊ
ᐸᕐᓇᐅᑎᓕᐊᕆᔭᐅᓯᒪᔪ. ᐊᒻᒪᓗ, ᐱᕙᓪᓕᐊᓂᖓᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᐱᕙᓪᓕᐊᓂᖓᓐᓂᒃ
ᐅᓂᒃᑳᕆᐊᖃᖅᖢᑎᒃ ᑖᒃᑯᐊ ᐸᕐᓇᐅᑎᐅᑉ ᐃᓗᐊᓂ
ᐊᑐᖅᑕᐅᒻᒪᖔᑕ.
ᑭᓯᐊᓂ ᐅᖃᕈᓐᓇᖅᑐᖓ ᐅᕙᓂ ᐅᓂᒃᑳᖅᓯᒪᔪᓂ
ᐅᖃᖅᓯᒪᒻᒪᑦ ᑕᒪᓐᓇ ᐸᕐᓇᐅᑎᑦ ᖃᓄᖅ
ᒪᓕᑦᑎᐊᕋᓗᐊᕐᒪᖔᑦᑎᒍ ᐅᖃᐅᓯᐅᓯᒪᒻᒪᑦ, ᑕᐃᒪ,
ᑕᐃᓐᓇ ᐃᓕᓐᓂᐊᑎᓂᒃ ᑐᓴᐅᒪᔾᔪᓯᐅᓂᕋᖅᑲᐅᔭᕋ
ᑕᐃᓐᓇ ᐋᖅᑭᒋᐊᕐᓂᐊᖅᑕᕗᑦ ᖃᕆᑕᐅᔭᒃᑯᑦ ᑖᒃᑯᐊ
ᐅᓂᒃᑳᖏᑦ ᖃᓄᖅ ᓇᐅᑦᓯᖅᑐᕈᓐᓇᕐᔫᒻᒥᓂᐊᕋᑦᑎᒍ
ᑕᕝᕘᓇᑎᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐃᓄᒃ.
ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᔅᓱᒧᖓ ᓱᓕ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒧᑦ ᑐᑭᓯᒋᐊᒃᑲᓐᓂᕈᒪᓪᓗᖓ,
ᑲᑎᒪᔨᐅᖃᑎᒐ ᒥᔅᑐ ᓴᕕᑲᑖᖅ ᐊᐱᖅᓱᖅᑲᐅᖕᒪᑦ
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Savikataaq had some questions regarding
different work plans provided for
different students in the same class and
setting up individualized work plans for a
lot of their students.
My question to Ms. Okpik is: with the
different learning needs in one particular
classroom, is it creating a problem within
the classroom or is it placing too much of
a burden on that student because they
have so many work plans to deal with or
individualized plans to work with? Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik: As a former educator, I can
say that the levels and capabilities of
students is a very broad spectrum. Even
within subject to subject, for example,
you may have a child that excels in math,
but doesn’t excel at another subject. So,
yes, there is a very broad spectrum.
I find that we would be going against
inclusive education if we started
streaming kids by ability. I think that has
a detrimental effect on kids as well. If
you put all the lower learners together,
then they are stigmatized, they are
labelled, and that impacts their ability as
well as their self-confidence. The great
thing about having a classroom of
children at different levels is where
differentiated instruction needs to take
place, understanding the different ways
of learning, the different ways of
teaching, looking at grouping, for
example, within the classroom. Peer
support, so having a strong reader sit with
a weaker reader and assisting them, those
types of interactions would be part of
differentiated instruction.

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᒡᓗᕈᓯᐅᑉ ᐃᓗᐊᓂ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᖃᑎᒌᑦ ᐊᔪᓐᖏᓕᕇᕐᒪᑕ ᐊᔪᓕᕇᒃᖢᑎᒡᓗ.
ᐃᒻᒥᒃᑯᓪᓗ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒡᒎᖅ
ᐋᖅᑭᒃᓱᖅᑕᐅᔭᕆᐊᖃᓕᖃᑦᑕᖅᖢᑎᒃ.
ᒥᔅ ᐅᒃᐱᒃ, ᐆᒥᖓ ᐊᐱᕆᔪᒪᒐᒃᑭᑦ: ᑕᐃᒪᓐᓇ
ᐊᔾᔨᒌᓐᖏᑦᑐᐊᓗᖕᒥᒃ ᐃᓕᑉᐸᓪᓕᐊᓂᖃᖅᑎᓪᓗᒋᑦ
ᐃᒡᓗᕈᓯᐅᑉ ᐊᑕᐅᓯᐅᑉ ᐃᓗᐊᓂ, ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᑕᒪᓐᓇ ᐊᔪᕐᓇᓗᐊᓕᖏᒃᑲᓗᐊᖅᐸᑦ ᐅᕝᕙᓘᓐᓃᑦ,
ᐃᓕᓴᐃᔨᓄᑦ ᐱᔭᕆᐊᑐᓗᐊᓕᖏᒃᑲᓗᐊᖅᐸ
ᐅᓄᖅᑐᒻᒪᕆᐊᓗᖕᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐊᑕᐅᑦᑎᒃᑯᐊᓗᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓇᓱᖕᓂᖅ ᖃᓄᕐᓗ ᑕᒪᓐᓇ
ᐋᖅᑭᒃᓯᒪᓇᓱᒃᐱᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᐃᓕᓴᐃᔨᒥᓂᐅᓪᓗᖓ,
ᐅᖃᕈᓐᓇᖅᐳᖓ ᖁᑦᓯᓐᓂᖏᑦ ᐊᔪᖏᓐᓂᖏᓪᓗ
ᐃᓕᓐᓂᐊᖅᑎᑦ ᓯᐊᒻᒪᓐᖓᕈᓘᔭᕐᒪᑦ. ᑭᓯᐊᓂ,
ᐊᒡᓛᓘᓐᓃᑦ, ᐃᓕᓐᓂᐊᖅᑕᐅᔪᑦ ᐊᑐᓃᖅᑕᖅᑐᒋᑦ,
ᐆᒃᑑᑎᒋᓗᒍ, ᐃᒻᒪᖃ ᓱᕈᓯᖅᑕᖃᕈᓐᓇᕐᒪᑦ
ᐱᕙᓪᓕᐊᑲᐅᑎᒋᔭᑦᑐᒥᒃ ᓈᓴᐅᓯᕆᓂᕐᒥ ᑭᓯᐊᓂ
ᐱᕙᓪᓕᐊᔪᓐᓇᑦᓯᐊᖏᒃᖢᓂ ᐊᓯᐊᓂ, ᐆᑦᑑᑎᒋᓗᒍ. ᑕᕝᕙ,
ᐄ, ᓯᐊᒻᒪᖓᕈᓘᔭᖅᑐᑦ ᐊᔾᔨᒌᓐᖏᓐᓂᖏᓐᓂᒃ.
ᖃᐅᔨᒪᒐᕕᑦ, ᑕᑯᓐᓇᕋᒃᑯ ᐊᑭᕋᖅᑐᓕᕋᔭᕋᑦᑕ
ᐃᓚᓕᐅᕆᔾᔨᒋᐊᖃᓐᓂᕐᒥᒃ ᐃᓕᓴᐃᓂᕐᒥ
ᐊᒡᒍᑐᖅᐸᓪᓕᐊᓕᕈᑦᑎᒍ ᐱᔪᓐᓇᕐᓂᖏᑎᒍᑦ.
ᐃᓱᒪᒋᓪᓗᒍᓗ ᑕᒪᓐᓇ ᐃᖢᐊᖏᓐᓂᖃᕋᔭᕐᓂᖓᓂᒃ
ᐃᓅᓱᑦᑐᓂᒃᑕᐅᖅ. ᑕᐃᒪᐃᒻᒪᑦ, ᐃᓕᑦᓯᕇᑦᑐᐃᑦ
ᑲᑎᑕᐃᓐᓇᕋᔭᕈᕕᒋᑦ ᑕᒡᕙ ᒥᑦᑎᖃᖏᑦᑐᒥᒃ
ᑕᐅᑐᑦᑕᐅᓕᔭᒻᒪᑕ ᐃᒪᐃᑦᑑᓂᕋᖅᑕᐅᓕᖅᖢᑎ,
ᐆᑦᑑᑎᒋᓗᒍ. ᐊᒻᒪᓗ ᑕᒪᓐᓇ ᐊᑦᑐᐃᓂᖃᓲᖑᒻᒥᒻᒪᑦ
ᐱᔪᓐᓇᕐᓂᕆᔭᒥᓂᑦᑕᐅᖅ ᐱᔪᓐᓇᖅᑐᕆᓂᕆᔭᒥᓂᓪᓗ.
ᐱᐅᓂᒻᒪᕆᒋᔭᖓᓕ ᐃᒡᓗᕈᓯᕐᒥᐅᑕᐅᕌᖓᑕ
ᐊᔾᔨᒌᓐᖏᑦᑐᒥᒃ ᖁᑦᑎᓐᓂᓕᓐᓂᒃ, ᑕᕝᕙᓂ
ᐊᔾᔨᒌᓐᖏᑦᑐᒥᒃ ᐃᓕᓴᐃᓂᖅᑕᖃᕆᐊᖃᓲᖑᕗᖅ.
ᑐᑭᓯᐅᒪᓗᓂ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᔪᓯᖅᑕᖃᐅᕐᒪᑦ,
ᐃᓕᓴᐃᔾᔪᓯᖃᕐᒪᓪᓗ, ᑕᑯᓐᓇᖅᑐᓂᓪᓘᓐᓂ ᖃᓄᖅ
ᑲᑎᑕᐅᕙᓐᓂᖏᓐᓂᒃ, ᐆᑦᑑᑎᒋᓗᒍ ᐃᒡᓗᕈᓯᕐᒦᑦᑐᓂᒃ.
ᐊᕐᕌᒍᖃᑎᒌᓂᓪᓗ ᐃᑲᔪᖃᑎᒌᕈᓐᓇᕐᓂᖏᑦ.
ᐅᖃᓕᒫᒍᓐᓇᑦᓯᐊᖅᑐᒥᒃ ᐱᑕᖃᖅᐸᑦ ᐃᒃᓯᕙᖃᑕᐅᒍᓂ
ᐅᖃᓕᒫᖅᑭᖏᑦᑐᓂᒃ ᐃᑲᔪᕈᓐᓇᕐᓗᓂᒋᑦ, ᐆᑦᑑᑎᒋᓗᒍ.
ᑕᒪᒃᑯᐊᒐᓚᐃᑦ ᐱᓕᕆᖃᑎᒌᑉᐸᓐᓂᐅᔪᑦ ᐃᓚᒋᓇᔭᖅᐸᐅᒃ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᓴᐃᔾᔪᓯᒧᑦ ᐃᓚᒋᓇᔭᖅᐸᐅᒃ.
ᐊᒻᒪᓗ, ᓯᕗᓂᐊᓂ ᐅᖃᖅᓯᒪᒐᒪ ᑕᐅᑐᒃᐸᓪᓕᐊᒐᑦᑕ
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As I said before, we are looking at
differentiated instruction and how to best
in-service it and put it into the school
system. Because that’s a three-year
timeframe, the most immediate thing we
plan to do is the levelled reading series,
for example, that really addresses
differentiation. Again, you are attending
to the individual need of the student
within the reading and the writing area.
(interpretation) Thank you, Mr.
Chairman.

ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᓴᐃᔾᔪᓯᖃᕐᓂᐅᔪᓂᒃ ᖃᓄᕐᓗ
ᐱᓕᕆᕝᕕᖕᓄᑦ ᐃᖅᑯᓪᓕᖃᓯᐅᑎᔪᓐᓇᕐᒪᖔᑦᑎᒍ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᕐᕕᓐᓄᐊᕐᓗᒋᑦ. ᐊᒻᒪᓗ ᑕᒪᓐᓇ ᐅᑭᐅᓄᑦ
ᐱᖓᓱᓄᑦ ᐃᓕᒪᒻᒪᑦ, ᕿᓚᒥᐅᔪᒃᑯᑦ ᐸᕐᓇᒃᓯᒪᕗᒍᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂ ᖁᑦᑎᓐᓂᓕᓐᓄᑦ ᐅᖃᓕᒫᒋᐅᖅᓴᐅᑎᕗᑦ,
ᐆᑦᑑᑎᒋᓗᒍ, ᖃᓄᐃᓕᖓᒋᐊᕈᑎᐅᓇᓱᒻᒪᕆᒻᒪᑦ
ᐊᔾᔨᒌᓐᖏᓐᓂᐅᕙᑦᑐᓂᒃ. ᐊᒻᒪᓗ, ᑕᒡᕙᓴᐃᓐᓇᖅ
ᐱᓂᐊᕐᕕᖃᕋᓱᒃᑲᕕᑦ ᐅᑐᓂ ᐃᓕᓐᓂᐊᓪᓗᐊᖅᑕᒥᑕ
ᐃᓕᓐᓂᐊᖅᑎᐅᔪᐃᑦ ᐅᖃᓕᒫᒋᐅᖅᓴᓂᕐᒥ
ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒥᓪᓗ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑐ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. Looking at the different
learning levels of each of the students in
one classroom, I would like to ask Ms.
Okpik if you have used past assessments
or if there is any documentation that
indicates that it works in the classroom
with different individualized plans for the
students? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. I can look to see if there
have been any reports and I will give you
a response, but right now, I don’t have
anything like that in front of me. Thank
you, Mr. Chairman.
Chairman: Can you please rephrase the
question, Mr. Enook.
Mr. Enook: Thank you, Mr. Chairman.
(interpretation) Maybe if I rephrase my
question. We’re using a system in
Nunavut where there are different levels
of learning and individualized work plans
for students in the same classroom.
Differentiated instruction is being utilized

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ ᐃᒡᓗᕈᓯᐅᑉ
ᐃᓗᐊᓂ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ ᐊᑐᕋᑦᑎᒍᑦ.
ᐊᐱᕆᔪᒪᑐᐃᓐᓇᖅᑐᖓ, ᒥᔅ ᐅᒃᐱᒃ, ᓇᓗᓇᐃᖅᑕᐅᓯᒪᕙ
ᐅᕝᕙᓘᓐᓃᑦ ᖃᐅᔨᓴᐅᑎᕕᓂᖅᑎᒍᑦ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᕙ
ᑕᐃᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ
ᑲᔪᓯᓂᖃᕈᓐᓇᑦᑎᐊᖅᑐᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓂᒃᑳᖃᕐᒪᖔᑦᑕ
ᑕᒪᑐᒪ ᒥᔅᓵᓂ ᖃᐅᔨᒋᐊᕈᓐᓇᖅᑐᖓ ᐊᓪᓚᕕᑦᑎᓐᓂᒃ
ᐅᑎᕐᕕᒋᓗᓯ ᑭᓯᐊᓂ ᒫᓐᓇ, ᑎᑎᕋᖅᓯᒪᔪᖁᑎᖃᓐᖏᓐᓇᒪ
ᑕᒪᑐᒪ ᒥᒃᓵᓄᑦ. ᖁᔭᓐᓇᒦ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᑦ
ᐅᖃᐅᓯᕆᒃᑲᓐᓂᕆᐊᕈᒃ.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐃᒪᓐᓇᖃᐃ
ᐊᐱᕆᖔᕈᒪ. ᑖᓐᓇ ᓄᓇᕗᒻᒥ ᐊᑐᕋᑦᑎᒍᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐊᑕᐅᑦᑎᒃᑯᑦ ᐱᔪᓐᓇᕐᓂᓕᖕᓂᒃ
ᐊᑕᐅᖅᑎᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ ᖃᓪᓗᓈᑎᑐᑦ
Differentiated Instruction ᐊᑐᕋᑦᑎᒍᒎᖅ.
ᐊᐱᖅᑯᑎᒋᔭᕋ ᐊᑐᓕᑐᐃᓐᓇᖅᑕᒃᓴᕆᓚᐅᓐᖏᓇᑦᑎᒍᑦ
ᑭᓯᐊᓂ ᖃᐅᔨᒪᒐᑦᑎᒍᑦ. ᐅᕝᕙᓘᓐᓃᑦ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᖕᒪᑦ ᓄᓇᕐᔪᐊᒥ ᓇᓂᑭᐊᖅ
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in the classroom. My question is, and
probably because it has been around for a
while, or if there have been any studies or
reports on differentiated instruction and
whether it impedes the learning level of
the students or if it’s the other way
around? I’m sure there have been studies
done on that. Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. I can say that
(interpretation ends) according to
national and international research, it
supports inclusive education and
differentiated instruction. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. My questions, the first one is
for the assistant auditor. The audit did not
identify whether or not Nunavut students
are being what has been termed by
Nunavummiut, especially during our
campaign period, as social promotion.
Can you tell us why this concern was not
addressed in your audit? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Campbell.
Mr. Campbell: Thank you, Mr.
Chairman. Thank you for the question.
We audited what was in front of us. We
audited what the department was trying
to do in relation to the Act. We were
aware of the discussion in Nunavut about
social promotion. When we looked at
what the department was trying to do in
relation to inclusive education, their

ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᓯᒪᖕᒪᓪᓘᓐᓃᑦ. ᓇᓗᓇᐃᖅᑕᐅᓯᒪᕚ
ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᓱᒃᑲᐃᓪᓕᕚᓪᓕᐅᑕᐅᓲᖑᓐᖏᑦᑐᖅ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑎᒧᑦ ᐊᔪᕈᑎᕚᓪᓕᐅᓲᖑᖏᑦᑐᖅ
ᐊᔾᔨᒌᖏᑦᑐᐊᓗᖕᓂᒃ ᐊᑕᐅᑦᑎᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖅ?
ᐱᔪᓐᓇᕐᓂᖏᑦ ᒪᓕᒃᖢᒋᑦ ᐃᒡᓗᕈᓯᕐᒥ ᐊᑕᐅᓯᕐᒥ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᖃᕈᓐᓇᖅᑐᖓ
(ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᑲᓇᑕᓕᒫᒥ ᓯᓚᕐᔪᐊᒥᓗ
ᖃᐅᔨᓴᕐᓂᐅᓯᒪᔪᑦ ᒪᓕᑦᑐᒋᑦ ᑕᒪᒃᑯᐊ
ᐊᔾᔨᒌᓐᖏᑦᑐᕈᓘᔭᕐᓂᒃ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕐᓃᑦ
ᐊᐅᓚᑦᑎᐊᕈᓐᓇᖅᑐᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᖅᑯᑎᒃᑲ ᓯᕗᓪᓕᖅ ᐊᐱᖅᑯᑎᒐ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᑐᖏᓕᖓᓄᑦ. ᑖᓐᓇ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓚᐅᖅᑕᓯ ᓇᓗᓇᐃᖅᑐᐃᓯᒪᓐᖏᒻᒪᑦ
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑏᑦ, ᐃᒫᒃ
ᓯᕗᕙᕆᐊᖅᑎᑕᐅᑐᐃᓐᓇᕋᖅᑕᐅᓪᓗᑎᑦ. ᑕᕝᕙᓂ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓂᔅᓯᓐᓂᒃ ᓱᒻᒪᑦ ᐱᓕᕆᐊᖑᓐᓂᖏᓚᖅ
ᐅᖃᐅᓯᐅᖃᑦᑕᑎᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᑳᒻᐳᓪ.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑕᐃᒫᒃ ᐊᐱᕆᕙᒋᑦ.
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᖅᑐᒍᑦ ᐅᕙᑦᑎᓐᓄᑦ
ᐊᑐᐃᓐᓇᕈᖅᑕᐅᓯᒪᔪᓂᒃ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᓕᕆᐊᖑᒐᓱᑦᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖅ ᐱᓪᓗᒍ. ᑖᒃᑯᓂᖓ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᕋᑦᑕ. ᓄᓇᕗᒻᒥ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᐅᖃᑦᑕᕐᓂᖓ ᑐᓴᐅᒪᓚᐅᖅᑕᕋᓗᐊᕗᑦ
ᐊᕐᕌᒍᖃᑎᖏᓐᓄᑦ ᒪᓕᔅᓴᖅᑎᑕᐅᑐᐃᓐᓇᐸᑦᑐᐃᑦ.
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articulation of that was inclusive
education with a differentiated approach.
Certainly from what we saw, the
differentiated approach, and Mr. Enook
and others have talked to this, requires
teachers to do many things as opposed to
teaching one classroom. So what we
observed was they’re trying to do a
differentiated approach, but they’re
struggling, partially due to the fact that it
requires a lot of training and it requires a
lot of resources. I think social promotion
is something else and we did see that
there were plans in place for some of the
students. It was a differentiated approach
that they were using, but they were
struggling in some aspects of it. Thank
you.
Chairman: Thank you, Mr. Campbell.
Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I guess my question, then, is
to the department. Can you state whether
or not students have been socially
promoted at one time or another in
Nunavut? Thank you, Mr. Chairman.

ᑕᐃᒃᑯᐊᓕ ᑭᒃᑯᓕᒫᓄᑦ ᐃᓕᓴᕆᐊᓕᓐᓂᒃ
ᐃᓕᓴᑎᑦᑎᖃᑦᑕᕋᓱᓐᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᖁᑦᑎᓕᕇᓐᓂᒃ
ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕐᓗᑎᑦ ᐃᓪᓗᕈᓯᕐᒥ. ᐃᓕᓴᐃᔨᓂᒃ
ᐊᒥᓱᕕᔾᔪᐊᕌᓗᓐᓂᒃ ᐱᔭᔅᓴᑖᖅᑎᑦᑎᔪᑦ ᐃᓪᓗᕈᓯᕐᒥ
ᐊᑕᐅᓯᕐᒥ ᑕᑯᓚᐅᖅᑐᒍᑦ ᑕᒪᓐᓇ ᐆᑦᑐᖅᑕᐅᒐᓱᑦᑑᒐᓗᐊᖅ
ᐊᓯᔅᓯᓐᓄᑦ ᑭᓯᐊᓂ ᐊᔅᓱᕈᕐᓇᑐᖅᓯᐅᖃᑦᑕᕐᒥᔪᐃᑦ
ᑕᒫᓂᑦᑕᐅᖅ,
ᐱᓕᒻᒪᓴᖅᑎᑕᐅᒃᑲᓐᓂᖃᑦᑕᕆᐊᖃᓪᓚᕆᑦᑐᐃᑦ. ᑕᒪᓐᓇ
ᐊᕐᕌᒍᖃᑎᖏᓐᓄᑦ ᒪᓕᔅᓴᑎᑦᑎᖃᑦᑕᑐᐃᓐᓇᕐᓂᖅ ᑭᓯᐊᓂ
ᐊᑐᖅᑕᒥᓂᐅᒻᒥᔫᒐᓗᐊᖅ
ᐊᐅᓚᑦᑎᐊᕈᓐᓇᓂᓐᖏᒻᒥᔪᑦᑕᐅᖅ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑳᒻᐳᓪ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᖔᖃᐃ ᐊᐱᕆᒍᒪ.
ᐅᖃᕈᓐᓇᖅᑭᓰ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐊᕐᕌᒍᖃᑎᖏᓐᓄᑦ
ᒪᓕᔅᓴᖅᑎᑕᐅᑐᐃᓐᓇᑐᖃᖃᑦᑕᖅᓯᒪᕚ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think so. However, I do want to say that
one of the most important factors in
student success is good attendance. When
you have students not attending, and the
report cites one school with 27 percent
attendance, how are we expecting
students to succeed?

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐄᖑᕙᓪᓚᐃᔪᖅ. ᐄᖑᔮᖅᑐᖅ, ᑕᐃᒪᐃᓕᒐᓗᐊᕐᓗᖓ
ᐅᖃᕈᒪᒻᒥᔪᖓᑦᑕᐅᖅ ᑕᕝᕙ ᐱᒻᒪᕆᐅᓂᖅᐹᖑᖃᑕᐅᒻᒪᑦ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᔭᕇᑦᑎᐊᕈᓐᓇᕐᓂᖓᓄᑦ
ᐅᐸᖃᑦᑕᑎᐊᕐᓂᖅ. ᐅᐸᖃᑦᑕᑎᐊᓐᖏᑦᑐᖃᕋᐃᒻᒪᑦ
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ, ᑕᐃᒫᒃ ᑕᕝᕙᓂ ᑕᐃᒪ
ᐅᖃᖅᓯᒪᔪᖃᕐᖓᑦ 26-27 ᐳᓴᓐ ᑐᐃᓐᓇᕐᒥᒃ
ᐅᐸᒋᐊᓕᖏᓐᓂᒃ ᐳᓴᖏᓐᓂᒃ ᐅᐸᖃᑦᑕᓂᕐᖓᑕ
ᖃᓄᐋᓗᒃ ᑕᐃᒪ ᐱᔭᕇᕋᓱᓐᓂᐊᖅᑲᑦ ᑕᐃᒫᒃ
ᐅᐸᑲᐃᓐᓇᑐᐃᓐᓇᖃᑦᑕᕐᓗᑎᑦ?

It’s really hard to hold children back
because, really, do you want to see a 15year-old in a grade 6 class, for example?
Our studies show and the latest study, the

ᓄᖅᑲᖓᑎᒐᓱᒋᐊᖏᑕ ᐱᒡᒐᓇᓪᓚᕆᑦᑐᖅ ᐃᒫᒃ 15-ᓂᒃ
ᐅᑭᐅᓕᒃ ᒍᓚᐃᑦ 6-ᒦᑎᒐᓱᒋᐊᖓ ᐱᐅᓐᖏᒻᒪᑦ ᐊᒻᒪ
ᖃᐅᔨᓴᕐᓂᐅᓯᒪᔪᓄᑦ ᓄᓇᖃᖅᑳᖅᑐᒥᓃᓪᓗ
ᖃᐅᔨᓴᖅᑕᐅᓂᕆᓯᒪᔭᖓ
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aboriginal health survey that just came
out, showed that retention does not lead
to academic achievement. It actually
leads to, eventually, the student drops
out. We know those statistics are there.
Attendance is a major factor for us. In the
start of this school year, we revised our
program directive on student placement,
promotion, and retention. It’s quite a
lengthy document now. We would love
to share it with you guys. It gives all the
roles and responsibilities of the principal,
the reporting and assessment that need to
take place.
As a department, we don’t generally
support retention of our students because
it just goes against the research.
However, we do recognize that there are
unique situations which it may be an
appropriate choice and/or a course of
action. The revised directive clarifies the
process and the procedures that have to
be followed.
The Act clearly states that it’s the school
team that is responsible for determining
promotion of students. Again the school
team office is made up of the school
administration, a student support teacher,
the classroom teacher, and the parents of
the child. That’s the process there.

ᓄᖅᑲᖓᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᕐᓂᖅ
ᐃᓕᑉᐸᓕᐊᒍᑕᐅᖃᑦᑕᓂᓐᖏᒪᒡᒎᖅ,
ᓄᖅᑲᓚᕿᔾᔪᑕᐅᖔᑐᐃᓐᓇᓂᕐᖓᑕ
ᖁᕝᕙᕆᐊᖅᑎᑕᐅᖃᑦᑕᓂᓐᖏᒐᐃᒻᒪᑕ.
ᐅᐸᖃᑦᑕᕐᓂᖅ ᑖᓐᓇ ᐱᒻᒪᕆᐊᓗᒃ ᐅᕙᑦᑎᓐᓄᑦ
ᐊᑦᑐᐃᖃᑕᐅᖃᑦᑕᖅᑐᓄᑦ ᑕᑯᓐᓈᑕᑦᑎᓐᓄᑦ. ᑕᕝᕙᓂ
ᐊᕐᕌᒍᒥ ᐱᒋᐊᕋᑖᓚᐅᖅᑎᓪᓗᒋᑦ ᓄᑖᓂᒃ
ᐊᑐᐊᒐᖅᑖᖅᑎᒃᓯᓚᐅᖅᑐᒍᑦ ᓄᖅᑲᑦᑕᐃᓕᒪᔾᔪᑎᒃᓴᓂᒃ
ᐊᔪᕆᖅᓱᐃᔾᔨᓯᒪᔪᖅ. ᐃᓕᓴᕕᐅᑉ ᐊᖓᔪᖅᑳᖓ
ᑭᓱᓕᕆᔪᒃᓴᒫᖑᒻᒪᖓᖅ ᖃᓄᕐᓗ
ᐅᓂᒃᑳᓕᐅᖃᑦᑕᕆᐊᖃᒻᒪᖓᓐ ᖃᓄᖅ
ᖃᐅᔨᓴᖃᑦᑕᕆᐊᖃᒻᒪᖔᕐᓗ.

ᐅᕙᒍᑦᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗᑕ ᒍᕋᐃᖏᓐᓂᒃ
ᖁᕝᕙᕆᐊᓯᖃᑦᑕᖏᓐᓂᕐᒥᑦ ᐃᑲᔪᖅᓱᐃᖃᑦᑕᖏᑦᑐᒍᑦ.
ᖃᐅᔨᓴᕐᓂᒃᑯᑦ ᑕᒪᓐᓇ ᓈᒪᖏᑦᑐᖅ ᖃᐅᔨᔭᐅᓯᒪᖕᒥᒻᒪᑦ.
ᑖᒃᑯᐊᓕ ᐋᖅᑭᒋᐊᖅᓯᒪᔪᐃᑦ ᓱᖁᔨᔾᔪᑏᑦ
ᓇᓗᓇᐃᖅᓯᓯᒪᔪᑦ ᖃᓄᐃᑦᑐᓂᒃ ᐊᑐᐊᒐᖏᑦ
ᒪᓕᒋᐊᖃᒻᒪᖓᑦᑕ ᑕᐃᒪᐃᑦᑐᓕᕆᑎᓪᓗᒋᑦ.

ᒪᓕᒐᖅ ᐅᖃᖅᓯᒪᖕᒪᑦ ᐃᓕᓴᕕᒻᒥ ᐱᓕᕆᔩᑦ
ᐱᓕᕆᐊᑦᓴᒫᖃᖓᑕ ᐃᓕᓐᓂᐊᖅᑎᑦ
ᖁᕝᕙᓯᓯᒋᐊᖅᑕᐅᖃᑦᑕᕐᓂᖏᓐᓂᒃ. ᐃᓕᓴᕕᐅᑉᓗ
ᐊᓪᓚᒃᕕᖏᑦ ᐃᓕᓴᐃᔨᑦᓗ ᐃᑲᔪᖅᑎᖏᑦ ᐃᓕᓴᕕᐅᓪᓗ
ᐃᓪᓗᕈᓯᐅᑉ ᐃᓕᓴᐃᔨᖓ ᐊᒻᒪᓗ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᑖᒃᑯᐊ ᐱᖃᑕᐅᔪᐃᓐᓇᐅᖃᑦᑕᕐᓗᑎᒃ.

We’re hoping, with again these new
initiatives that we’re putting forward,
along with the hope of better attendance,
that this won’t be so much of an issue.
Until kids start to come to school, it’s
going to continue be an issue that
Education just can’t do it alone.
(interpretation) Thank you, Mr.
Chairman.

ᑕᐃᒪᐃᖁᓕᒐᓗᐊᖅᑐᒍᐃᓛᒃ ᑖᒃᑯᐊ ᓄᑖᑦ
ᓴᖅᑭᐸᓪᓕᐊᔭᕗᓐ ᐅᐸᑦᓯᓚᕿᑎᓯᓂᖅᓴᐅᖃᑦᑕᖁᓪᓗᒋᑦ
ᐃᒪᐃᓐᓇ ᐃᓱᒫᓗᓇᕈᓂᕐᔪᒥᓇᕋᔭᕋᓗᖓᓐ ᑭᓯᐊᓂ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐅᐸᖃᑦᑕᓂᖅᓴᐅᓕᖅᑲᑕ
ᐃᓱᒫᓗᓇᕈᓐᕋᔭᖅᑐᖅ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᓄᑐᔾᔨᒍᓐᓇᖏᑉᒪᑕ ᐅᐸᒃᑐᖃᖃᑕᖏᑉᐸᑦ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: Thank you, Mr.
Chairman. Just a follow up on that. You
have a difficult job. I think everybody
can see that. In terms of some students
that face challenges like physical
challenges or mental challenges,
whatever the correct terminology is these
days, they’re usually integrated into the
school system. How do you deal with
that? Some of the students would have a
hard time with the higher academics, but
they still graduate. Can you explain a
little bit more about that? Thank you, Mr.
Chairman.

ᐊᕐᓇᒃᑲᖅ: (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᐅᖃᐅᓯᕆᒋᐊᒃᑲᓐᓂᑐᐃᓐᓇᕐᓗᒍ ᐃᖅᑲᓇᐃᔮᓯ
ᐱᒡᒐᓇᖅᑐᐋᓗᒃ ᑕᑯᔭᐃᓐᓇᖅᐳᑦ. ᐃᓚᖏᑦᓕ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᓵᖓᑦᓯᒋᐊᖃᖅᐸᒻᒪᑕᐃᓛᒃ, ᑎᒥᒃᑯᑎᒍᑦ
ᐃᓱᒪᒃᑯᑎᒍᓪᓘᓐᓂᑦ ᐊᑦᓱᕈᓐᓇᖅᑐᓂᒃ ᖃᓄᑭᐊᖅ
ᐅᖃᑦᓯᐊᕋᑦᓴᐅᒐᓗᐊᖅ. ᐃᓕᓴᕕᒃᓄᑦ
ᐃᓚᐅᑎᑕᐅᑐᐃᓐᓇᓲᖑᒻᒪᑕ. ᖃᓄᕐᓕ
ᐱᓕᒋᐊᖑᒐᓱᒃᐸᑦᐸᑦ ᖃᓄᖅ ᑲᒪᒋᔭᐅᒐᓱᒃᐸᒃᐸᑦ?
ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᑦᓱᕈᓐᓇᖅᓯᐅᖃᑦᑕᖅᑐᑎᒃ
ᐱᒡᒐᓐᓇᕐᓂᖅᓴᓂᒃ ᐃᓕᒐᓱᒋᐊᑦᓴᖅ ᑭᓯᐊᓂ
ᐱᔭᕇᖅᑎᑕᐅᑕᐸᒃᐳᑦ. ᑕᒪᓐᓇ
ᓇᓗᓇᐃᕆᐊᑲᓐᓂᕈᓐᓇᖅᑭᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
That’s the beauty of an inclusive
education system is that regardless of the
child, the child is within the school
system. Again, we would look at the
Tumiit models of support. In this case,
they would most likely be put on a
Tumiit 5 support, which is an individual
education plan where they have their own
curriculum and where they will require
supports throughout their schooling.
Oftentimes a student support assistant is
provided to work one on one with the
child.
One of the beautiful things about having
an inclusive system is it promotes
acceptance and tolerance of everybody
within the school system and I think
that’s very important for all the kids.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᕝᕙ
ᑖᓐᓇ ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑐᓕᒫᓂ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᒐᓱᓐᓂᖅ ᑖᓐᓇ ᑐᑭᖃᖅᑯᖅ ᓱᕈᓯᓛᖅ
ᓱᕈᓯᖅ ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂᑦᑕᑐᐊᖅᑲᓐ. ᑖᒃᑯᐊᓗ ᑐᒦᑦᒥ
ᐃᑲᔪᖅᓯᔾᔪᑎᕗᑦ ᐊᑐᕋᔭᕐᒥᔭᕗᑦ. ᑐᒦᑦ ᑕᓪᓕᒪᖓᓐᓂ,
ᐃᑲᔪᖅᓯᖅᑕᐅᒐᔭᖅᑐᑦ ᐃᓄᑑᖃᑎᖃᖃᑦᑕᕐᓗᓂ ᐃᓛᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᒫᖓᓂ
ᐃᑲᔪᖅᑎᖃᓪᓗᓂ ᐊᒻᒪ ᑕᐃᒪᐃᒡᒑᓲᖑᒻᒥᔪᖅ. ᑕᒪᒃᑯᐊ
ᐃᓕᓂᐊᖅᑎᓂᒃ ᐃᑲᔪᖅᑏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐃᑲᔪᖅᑎᖃᖅᑎᑕᐅᓲᑦ ᐃᓛᒃᑯᑦ.

ᐃᓚᖓ ᑕᕝᕙ ᐱᐅᔾᔪᑎᒋᒻᒥᒻᒪᒍ ᑕᐃᒪᐃᑦᑐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖃᓐᓂᖅ. ᑕᐃᒫᒃ ᑭᒃᑯᑐᐃᓐᓇᑦᓯᐊᓂᒃ
ᖃᓄᐃᑦᑑᒐᓗᐊᖅᑲᑦ ᐱᖃᑕᐅᑎᒃᓯᒻᒪᑦ ᓱᕈᓯᓕᒫᓂᒃ.
(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᑕᐃᒪ
ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Just going to No. 57
here, and this is for the department, in the

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓈᓴᐅᑎᓕᒃ 57, ᐊᐱᖅᑯᑎᖃᓪᓗᖓ, ᑕᕝᕙᓂ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᓂᒥᓂᑦᑎᓐᓂ, ᐃᓕᓴᐃᔩᑦ
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audit, it says that implementing inclusive
education is difficult due to the lack of
training of teachers and teacher support.
How are you addressing this? Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik: With respect to that, we’re
developing that three-year plan to look at
how we’re going to provide that type
training on the differentiated instruction
but also overall training for educators. I
talked about the change that we’re doing
with the educational leadership program
and the types of training they can take
within it, including student inclusive
education.
Within the Nunavut Teachers Agreement,
there is also a certain collective, I think
it’s 3 percent of all teachers’ salary, not
their salary, but from the government.
Actually, it’s 4.5 percent. It goes into a
professional development fund that is
administered through a joint committee
between Department of Education and
NTA. So that’s one other avenue that
they can take.
We are going to be targeting very specific
areas around the common assessments,
the benchmark assessments, and then the
clarity around the approval of our
resources as well. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. You say that inclusive
education is being delivered now, yet you
have a training program for teachers over
the next three years. Are you saying that

ᐃᑲᔪᖅᓯᖅᑕᐅᑦᓯᐊᖃᖓᖏᓐᓂᖏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦᒎᖅ
ᐊᔾᔨᒌᖏᑦᑐᑎᕈᓘᔭᕐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᒃᓯᒐᓱᐊᕐᓂᖅ
ᐱᒡᒐᓇᖓᑦ. ᑖᓐᓇ ᓇᓗᓇᐃᕆᐊᕈᓐᓇᖅᑭᐅᒃ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᐄ ᑖᓐᓇ ᐱᓪᓗᒍ, ᐱᖓᓱᓄᑦ
ᐊᕐᕌᒍᓄᑦ ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓂᒃ ᐸᕐᓇᐅᓯᐅᖅᑯᒍᑦ.
ᑕᐃᒪᓐᓇᐃᑦᑐᓂᒃ ᐱᓕᒻᒪᓴᖅᑎᒃᓯᖃᑦᑕᕐᓂᐊᕋᑦᑕ
ᐃᓕᓴᐃᔨᓂᒃ ᐃᓕᓴᑎᒃᓯᒍᓐᓇᖅᓯᑎᒃᓯᓗᑕ
ᐊᔾᔨᒌᖏᑦᑐᕈᓘᔭᕐᓂᒃ ᑲᑎᖓᔪᓂᒃ. ᑕᐃᒪ
ᐊᓯᔾᔩᓂᕋᖅᑲᐅᔭᕗᑦ ᑕᐃᒪ ᐃᓚᒋᔭᐅᒻᒪᑦ ᓯᕗᓕᖅᑎᓂ
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᓂᕆᖃᑦᑕᓂᐊᖅᑕᕗᑦ.
ᐃᓕᓐᓂᐊᕆᐊᓕᓕᒪᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᖏᑦ
ᐱᓪᓗᖏᑦ.

ᐊᒻᒪᑦᑕᐅᖅ ᓄᓇᕘᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᓐᓄᑦ
ᐊᖏᖃᑎᒌᒍᑎᓂᒃ, 3 ᐳᓴᐅᖅᑰᖅᑐᕐᖏᓐᓇ ᐃᓕᓴᐃᔨᓕᒫᑦ
ᑮᓇᐅᔾᔭᓵᖏᓐᓄᑦ, 3 ᐳᓴᓐ ᑮᓇᐅᔾᔭᓵᖏᓐᓂᐅᖏᑦᑐᖅ
ᒐᕙᒪᒃᑯᓐᓃᖔᖅᑐᖅ, ᐃᓛᒃ 4.5 ᐳᓴᐅᒐᓗᐊᖅ.
ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᒡᒍᑎᒃᓴᖏᓐᓄᐊᖅᑕᐅᓲᑦ
ᑲᒪᒋᔭᐅᕙᒃᑐᖅ ᑲᑎᒪᔨᕋᓛᓄᑦ ᑲᑐᔾᔭᐅᔪᒥᒃ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓂᒃ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ
ᑲᑐᔾᔨᖃᑎᒌᒃᑯᖏᓐᓂᒃ. ᑖᓐᓇ ᑕᕝᕙ
ᐊᖅᑯᑎᒋᔭᐅᒍᓐᓇᖅᑐᖅ.

ᑐᕌᖅᑕᕈᑎᖃᕐᓂᐊᖅᐳᒍᑦ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᒻᒪᕆᑦᑐᓂᑦ
ᐊᔾᔨᒌᒥᒃ ᖃᐅᔨᓴᐃᒍᑎᓄᑦ ᐊᒻᒪᓗ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᔪᓂᑦ
ᖃᐅᔨᓴᐃᒍᑎᓂᒃ ᐊᒻᒪᓗ ᓇᓗᓇᐃᔭᖅᑕᐅᓂᖓᑎᒍᑦ
ᐊᖏᖅᑕᐅᒍᓯᐅᕙᒃᑐᑦ ᐱᓕᕆᔾᔪᑎᒋᔭᑦᑎᓐᓄᑦ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑐᓴᕈᒪᑐᐃᓐᓇᖅᑐᖓᓕ ᐅᖃᕋᕕᑦ ᐱᖃᓯᐅᑎᑦᑎᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓴᖅᑭᑕᐅᕙᓪᓕᐊᒻᒪᑦ ᒫᓐᓇᐅᔪᖅ
ᓱᓕᓗ ᐃᓕᓐᓂᐊᕈᑎᖃᖅᐸᑲᔅᓯ ᐃᓕᓴᐃᔨᓄᑦ ᐅᑭᐅᑦ
ᐱᖓᓲᓂᐊᓕᖅᑐᓂ. ᐅᖃᕋᓱᑉᐲᑦ
ᐃᓕᓴᐲᑦ ᐃᓚᐃᓐᓇᑯᓗᖏᓐᓂ ᑭᓯᐊᓂ
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only in some schools, then, inclusive
training is provided only in some schools
or are all schools doing that? Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As I
stated earlier, we have always been a
system that has used inclusive education
and its pre-Nunavut. It was entrenched in
this current Education Act. At the levels,
we do have student support assistants,
where we are looking at specific training
for student support assistants to be able to
assist students better. The student support
assistants are provided support from the
student support teachers, which I talked
about earlier.
So I think it’s pretty well laid out in
terms of the supports that we have to
provide to students. I can say, though,
there are gaps in the supports that we do
provide to students. So therefore, we’re
conducting an inclusive education review
to determine what the gaps are between
the actual philosophy and what the reality
is within our school system. That work
has started, actually, as of yesterday. We
hope for this review to be done within
this year and so we will get an idea of
where those gaps are in our supports that
we need to provide to students.
The other thing about student support
teachers within the school system, they
are supposed to be subject matter experts
in the area of inclusive education.
(interpretation) Thank you, Mr. Chairman
Chairman: Thanks for that frank
response, Ms. Okpik. Ms. Angnakak.

ᐱᖃᓯᐅᑎᑦᑎᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᐸᒃᑐᖅ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᓕᓴᕕᓕᒫᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᖃᖅᑲᐅᒐᑦᑕᐃᓛᒃ ᐅᐊᑦᑎᐊᓵᖅ, ᐱᖃᓯᐅᑎᑦᑎᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᐅᖏᓐᓇᕋᑦᑕ ᑕᒪᓐᓇᓗ ᐊᑐᖅᓯᒪᔪᖅ
ᓄᓇᕘᖃᓚᐅᖅᑎᓐᓇᒍᓘᓐᓃᑦ ᐊᒻᒪᓗ
ᐃᓚᖃᓯᐅᔾᔭᐅᓯᒪᓪᓚᕆᑦᑐᓂ ᑕᕝᕙᓂ ᒫᓐᓇᐅᔪᖅ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥ. ᖁᑦᑎᓐᓂᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᑎᖃᖅᑎᑦᑎᔪᒍᑦ. ᒪᑯᓇᓂᓕ
ᕿᒥᕐᕈᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕈᑎᓪᓗᐊᑕᓂᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᑎᓄᑦ
ᐃᑲᔪᕈᓐᓇᓂᖅᓴᐅᓕᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ.
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᑏᑦ ᐃᑲᔪᖅᑕᐅᕙᒻᒥᔪᐃᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᑎᓄᑦ ᐃᓕᓴᐃᔨᓄᑦ
ᐅᓂᒃᑳᕆᓯᒪᔭᕋ ᐅᐊᑦᑎᐊᓵᖅ.
ᑕᒪᓐᓇ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᖅ ᐃᑲᔫᑎᒋᔭᕆᐊᖃᖅᑕᑎᓐᓂ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᐅᖃᕈᓐᓇᓐᖏᑐᐃᓐᓇᖅᑐᖓ,
ᐊᒥᒐᖅᑐᖅᑕᖃᕐᓂᖓᓂᒃ ᐃᑲᔫᑎᖃᓐᓂᕆᕙᒃᑕᑎᓐᓂ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᐱᖃᓯᐅᑎᑦᑎᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᓂᕐᒥᒃ ᕿᒥᕐᕈᓂᖃᖅᐸᓪᓕᐊᔪᒍᑦ ᓱᓇᐅᒻᒪᖔᑕ.
ᑕᒪᒃᑯᐊ, ᐊᒥᒐᕐᓂᐅᔪᑦ ᒪᑯᐊ ᑐᓐᖓᕕᒋᔭᐅᔪᖅ ᐃᓱᒪᒋᔭᖅ
ᐊᒻᒪᓗ ᓴᖅᑭᔮᖅᑎᑕᐅᓪᓚᑦᑖᕐᓂᖓᑕ ᐊᑯᓐᓂᖓᓂ.
ᑕᒪᓐᓇ ᐱᒋᐊᓯᓚᐅᖅᑐᖅ ᐃᒃᐸᒃᓴᖅ. ᓂᕆᐅᑦᑐᒍᑦ ᑕᒪᓐᓇ
ᕿᒥᕐᕈᓂᖅ ᐱᔭᕇᖅᑕᐅᓂᐊᖅᑐᖅ ᐊᕐᕌᒍᑦᑕ ᐃᓗᐊᓂ
ᖃᐅᔨᔾᔪᑎᒋᓛᕐᓗᒍᓗ ᓇᒦᒻᒪᖔᑕ ᑕᒪᒃᑯᐊ ᐊᒥᒐᕈᑕᐅᔪᑦ
ᐃᑲᔫᑎᒋᔭᕆᐊᖃᖅᑕᑎᓐᓂ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ.

ᐊᓯᐊᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᑏᑦ
ᐃᓕᓴᐃᔨᓄᐊᖓᔪᑦ ᐃᓕᓴᕕᓐᓂ ᐃᓕᓐᓂᐊᕈᑎᓂᑦ
ᖃᐅᔨᒪᔨᐅᑦᑎᐊᕆᐊᖃᕐᒪᑕ ᐱᖃᓯᐅᑎᑦᑎᓂᕐᒧᑦ
ᐃᓕᓴᐃᓂᐅᑉ ᐃᓗᐊᓂ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑭᐅᔾᔪᑎᓐᓄᑦ ᒥᔅ
ᐅᒃᐱᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: Thank you, Mr.
Chairman. This one about the Tumiit
plans, how aware do you think parents
are of these plans that you have those
kinds of options at the schools? Thank
you, Mr. Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇᓕ
ᑐᕌᖓᔪᖅ ᑐᒦᑦ ᐸᕐᓇᐅᑎᓄᑦ. ᖃᓄᖅ
ᑐᓴᐅᒪᑎᒋᓇᓱᒋᕕᒋᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᑕᒪᒃᑯᓂᖓ
ᐸᕐᓇᐅᑎᒋᔭᑦᑎᓐᓂᑦ ᑕᐃᒪᓐᓇᐃᑦᑐᓂᑦ
ᓇᓕᕌᕈᑎᑕᖃᕆᐊᖓᓂᒃ ᐃᓕᓐᓂᐊᕕᓐᓂ? ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Good question. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᑦᑎᐊᕙᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Oftentimes the need for the child to be
put on a plan is most likely brought to the
parent’s attention by the teacher, but
parental approval is required and a
signature to the document. If the parent
doesn’t approve, then the child isn’t put
on a plan. (interpretation) Thank you, Mr.
Chairman

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐊᒥᓱᑎᒍᑦ
ᖃᐅᔨᒃᑲᖅᑕᐅᓗᐊᓐᖑᐊᓲᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐃᓕᓴᐃᔨᒋᔭᓄᑦ ᕿᑐᕐᖓᕆᔭᖅ
ᐸᕐᓇᐅᑎᒧᐊᖅᑕᐅᔭᕆᐊᖃᓕᕌᖓᑦ. ᑕᐃᒪᐃᓕᒍᒪᓕᕌᖓᑕ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐊᖏᖃᑦᑕᕆᐊᖃᓲᖑᕗᑦ
ᐊᑎᓕᐅᕐᓗᑎᓪᓗ ᑎᑎᖅᑲᒥᒃ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᐊᖏᓐᖏᑉᐸᑕ ᕿᑐᕐᖓᕆᔭᐅᔪᖅ
ᐸᕐᓇᐅᑎᒧᐊᖅᑕᐅᓲᒍᓐᖏᑦᑐᖅ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you for that response.
Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. You might guess what my
next question is going to be. Do parents
usually approve of this or do you have to
sort of educate them on what the plan is
for them to come around and say, “Yes,
this might be a good thing for my
child.”? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) It’s
not uncommon for the school team to
have to, on more than one occasion, go to
the parent to try to engage them into
approving the plan. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᔾᔪᑎᓐᓄᑦ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᓇᓗᓇᖅᑰᖏᑦᑐᖅ ᑐᓪᓕᐊᓂ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ.
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐊᖏᖃᑦᑕᓂᖅᓴᐅᓲᖑᕚᑦ ᑕᒪᑐᒥᖓ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑎᒋᐊᖃᓲᖑᕕᓯᐅᒃ ᓱᓇᐅᒻᒪᖔᑦ
ᐸᕐᓇᐅᑎᐅᓂᐊᖅᑐᒥᒃ ᐊᖏᕈᓐᓇᖅᓯᖁᓪᓗᒋᑦ,
“ᐱᐅᓂᐊᕐᓂᖓᓂᒃ ᕿᑐᕐᖓᕆᔭᐅᔪᓄᑦ”? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᒪᐃᒐᔪᖃᑦᑕᖅ ᐃᓕᓴᕕᐅᑉ ᐃᓕᓴᐃᔨᖏᑦ
ᐊᑕᐅᓯᐊᓐᖏᓪᓗᑎᑦ ᐅᐸᒍᑎᒋᐊᖃᕐᓗᑎᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ ᐊᖏᖅᑎᓇᓱᒋᐊᕐᓗᒋᑦ ᐸᕐᓇᐅᑎᒥᒃ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: Thank you, Mr.
Chairman. I am just asking now just a
follow-up with Tumiit plans and all of
that. Do you assess children for learning
disabilities? Thank you, Mr. Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᒫᓐᓇ
ᐊᐱᕆᔪᒪᓕᕐᒥᔪᖓ ᑖᒃᑯᐊ ᑐᒦᑦ ᐸᕐᓇᐅᑎᑦ ᐱᓪᓗᒋᑦ.
ᑕᒪᒃᑯᐊᓕᑭᐊᖅ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᑦᑎᕇᑦᑐᑦ ᖃᓄᖅ
ᐱᓕᕆᐊᖑᓲᖑᕙᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) No,
the Department of Education does not
assess children for learning disabilities.
Typically, what happens is a doctor refers
them to an educational specialist in the
south, unfortunately. That will be one
part of the review that we will be looking
at because it typically is at the cost of the
parent. (interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you for that response.
Taima? We will take a 15-minute break.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐋᒡᒐ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᖃᐅᔨᓴᐃᕙᓐᖏᑦᑐᑦ
ᐃᓕᑦᑎᕇᑦᑐᓂᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ. ᐃᒪᐃᒐᔪᑉᐸᒻᒪᑕᓕ
ᓘᑦᑖᒧᑦ ᑎᒃᑯᐊᖅᑕᐅᕙᒻᒪᑕ ᐃᓕᓴᐃᓂᕐᒧᑦ
ᖃᐅᔨᒪᔨᒻᒪᕆᒻᒧᑦ ᖃᓪᓗᓈᓂ. ᑭᓯᐊᓂᓕ ᐊᐃᑦᑖᖑᒐᓗᐊᖅ
ᕿᒥᕐᕈᓇᓐᓂᕆᓂᐊᖅᑕᑦᑕ ᐃᓚᒋᓂᐊᖅᑕᖓ
ᐊᑭᖃᖃᑦᑕᕐᒪᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᔭᕐᓄᑦ ᒥᔅ
ᐅᒃᐱᒃ. ᒫᓐᓇ ᓄᖅᑲᖓᑲᐃᓐᓇᓚᐅᖅᑕ 15 ᒥᓇᓂᑦ.

>>Committee recessed at 15:15 and
resumed at 15:35

>>ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑐᑦ 15:15ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
15:35ᒥ

Chairman: Welcome back, everyone.
We will continue on with the paragraphby-paragraph review of the 2013 Report
of the Auditor General of Canada to the
Nunavut Legislative Assembly –
Education in Nunavut. We will continue
on with paragraphs 64 through 70. Any
comments or questions? Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ
ᐅᑎᖅᑐᐃᓐᓇᐅᒐᔅᓯ. ᑲᔪᓯᓂᐊᖅᑐᒍᑦ ᐊᑐᓃᖅᑕᕐᓗᒋᑦ
ᐅᖃᓕᒫᕐᕖᑦ 2013 ᐅᓂᒃᑳᓕᐊᒥᒃ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒻᒧᑦ ᑲᓇᑕᒥ ᓄᓇᕗᑦ
ᒪᓕᒐᓕᐅᕐᕕᖓᓐᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᓄᓇᕗᒥ.
ᑲᔪᓯᒋᐊᕐᓂᐊᖅᑐᒍᑦ ᐅᖃᓕᒫᕐᕕᐊ 64-ᒥᒃ 70-ᒧᑦ.
ᐅᖃᐅᓯᒃᓴᐃᑦ ᐊᐱᖅᑯᑎᒃᓴᐃᓪᓘᓐᓃᑦ? ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. My question is to the Auditor
General’s office on page 21 in 68, the
difference in the final school mark for
Nunavut students and the Alberta final
exam states that it was at 30 percent and
in Whitehorse, Yukon, the difference was
4 percent. Can he explain why he thinks
it’s the way it is? The differences are so
vast. Thank you, Mr. Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᕆᔪᒪᔪᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒃᑯᓐᓄᑦ. ᒪᑉᐱᒐᖅ
21-ᖓᓂ 68-ᖓᓂ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᑭᖑᓪᓕᖅᐹᖅᓯᐅᑎᑦ
ᓈᓴᐅᑎᓂᑦ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪᓗ ᐋᓪᐴᑕᒥ
ᑭᖑᓪᓕᐹᖅᓯᐅᑦ ᖃᐅᔨᓴᐃᓂᒃᑯᑦ, ᐱᓗᐊᖅᑐᒥᒃ ᑕᐃᓐᓇ
30 ᐳᓴᒥᒃ ᐊᔾᔨᐅᓐᖏᓐᓂᖏᑎᒍᑦ ᐊᒻᒪᓗ ᐅᐃᑦᕼᐅᐊᔅ
ᔫᑳᓂᒥ ᐊᔾᔨᐅᓐᖏᖃᓚᐅᕐᒪᑕ 4 ᐳᓴᑐᐃᓐᓇᕐᒥᒃ.
ᐅᓂᒃᑳᕈᓐᓇᖅᐹ ᖃᓄᐃᒻᒪᑦ ᑕᐃᒪᐃᓐᓇᓱᒋᒻᒪᖔᒍ
ᐊᔾᔨᐅᓐᖏᓐᓂᖏᑦ ᐊᖏᔪᒻᒪᕆᐊᓘᒻᒪᑎᒃ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

125

Chairman: Thank you, Mr. Savikataaq.
Mr. Campbell.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑳᒻᐳᓪ.

Mr. Campbell: Thank you, Mr.
Chairman. Thank you for the question.
No, I can’t explain why it is the way it is.
We think that given the difference in
those numbers, it is something that the
department should explore and make sure
they understand what different factors are
in play and to what extent. Thank you.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᖅᑯᑎᒧᑦ. ᐋᒡᒐ, ᓇᓗᓇᐃᕈᓐᓇᖏᑦᑐᖓ
ᖃᓄᐃᒻᒪᑦ ᐊᔾᔨᐅᓐᖏᓐᓂᖃᕐᒪᖔᑎᒃ. ᑭᓯᐊᓂᓕ
ᐃᓱᒪᔪᒍᑦ ᑕᒪᑐᒪᐅᑉ ᐊᔾᔨᐅᓐᖏᓐᓂᖃᓐᓂᖓ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ ᖃᐅᔨᓴᖅᑕᐅᒐᔭᓐᖑᐊᖅᑐᖅ
ᑐᑭᓯᐊᓂᐊᕐᒪᑕ ᐱᔾᔪᑕᐅᔪᓂᑦ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Campbell.
Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑳᒻᐳᓪ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. I will ask the department if
they can explain the vast differences.
Thank you, Mr. Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪᓕ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐊᐱᕆᔪᒪᓕᕐᒥᔭᒃᑲ ᑕᒪᑐᒪᐅᑉ
ᐊᔾᔨᐅᖏᓐᓂᖓᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) How
a final mark is determined in the grades
10, 11, and 12 areas is it is typically
made up of 50 percent of the
departmental exam and 50 percent of the
class mark.
If you have a student that, let’s say, only
gets 20, 30, or 40 percent on a
departmental exam, but they got a really
high class mark, then that’s how it’s
averaged out between the two. So that’s
how the marking system is.
We are quite concerned, and actually
before the audit started, we started to
look at why the class mark was so very
different from the departmental. From
that, we have developed a directive, it is
in draft form right now, with the goal of
narrowing the gap between class marks
and the Alberta departmental exam

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖃᓄᖅ
ᑭᖑᓪᓕᖅᐹᖅᓯᐅᑦ ᓈᓴᐅᑎᒃ ᓇᓗᓇᐃᖅᑕᐅᕙᒻᒪᖔᖅ
ᒍᓚᐃᑦ 10, 11 ᐊᒻᒪᓗ 12-ᒥ ᐃᒪᐃᓕᖓᓲᖑᒻᒪᑦ 50
ᐳᓴᖓ ᐋᓪᐴᑕᓯᐅᑎᒃᑯᑦ ᓈᓴᐅᑎᒥᒃ ᐊᒻᒪᓗ 50 ᐳᓴᖓ
ᐃᒡᓗᕈᓯᕐᒥ ᓈᓴᐅᑎᐅᔪᒥᒃ.

ᑕᐃᒪ ᐃᓕᓐᓂᐊᖅᑎ ᐅᓇ ᓈᓴᐅᑎᑖᕈᓂ 20, 30, 40
ᐳᓴᒥᒃ ᐋᓪᐴᑕᓯᐅᑎᑎᒍᑦ, ᖁᑦᑎᑦᑐᒻᒪᕆᒻᒥᒃ ᓈᓴᐅᑎᑖᕈᓂ
ᐃᒡᓗᕈᓯᕐᒦᖔᖅᑐᒥᒃ, ᑕᐃᒫᒃ ᓇᓕᒧᐊᕆᐊᖅᑕᐅᕙᒃᑐᑦ
ᑖᒃᑯᐊ ᐊᑯᓐᓂᖓᓂ. ᑕᐃᒫᒃ ᑕᕝᕙ
ᓈᓴᐅᓯᖅᓱᖅᑕᐅᕙᒃᑐᑦ.

ᐃᓱᒫᓗᒻᒪᕆᑦᑐᒍᑦ ᐊᒻᒪᓗ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖃᓚᐅᖅᑎᓐᓇᒍ ᕿᒥᕐᕈᒋᐊᓯᓚᐅᖅᑐᒍᑦ
ᖃᓄᐃᒻᒪᑦ ᐃᒡᓗᕈᓯᕐᒦᖔᖅᑐᑦ ᓈᓴᐅᑏᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᒻᒪᕆᐅᒻᒪᖔᑕ ᐋᓪᐴᑕᒦᖔᖅᑐᓂᑦ
ᓈᓴᐅᑎᓂᑦ. ᑕᒪᑐᒪᓐᖓᑦ ᐋᖅᑭᒃᓱᐃᓯᒪᔪᒍᑦ
ᐆᑦᑐᕋᐅᑎᓕᐊᖑᑐᐃᓐᓇᑲᐃᓐᓇᖅᑐᒥᒃ ᑕᒪᓐᓇ
ᐊᔾᔨᐅᖏᓐᓂᖅ ᒥᑭᓪᓕᕚᓪᓕᖁᓪᓗᒍ ᐃᒡᓗᕈᓯᕐᒦᖔᖅᑐᑦ
ᐊᒻᒪ ᐋᓪᐴᑕᓯᐅᑎᑦ ᐊᔾᔨᒌᓐᖏᓐᓂᖏᑦ.
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marks.
In some jurisdictions, for example, they
have mechanisms put in place where, if
there is such a percentage of a gap, then
the principal has to address it and then if
there is a higher differential, then the
superintendent of schools has to address
it. Those are some of the mechanisms
that are put in place by some
jurisdictions.

ᐃᓚᖏᓐᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᕕᐅᔪᓂ, ᐆᑦᑑᑎᒋᓗᒍ,
ᐋᖅᑮᓯᒪᔪᖃᖅᑐᑦ ᑕᐃᒪᓐᓇᒃ
ᐊᔾᔨᐅᓐᖏᓂᖃᓗᐊᖅᑐᐊᓘᒍᓂ ᐃᓕᓴᕕᐅᑉ
ᐊᖓᔪᖅᑳᖓᓄᑦ ᐱᓕᕆᐊᕆᔭᐅᔭᕆᐊᓕᒃ
ᖁᓪᓕᐅᓂᖅᓴᒥᓪᓗ, ᐊᔾᔨᐅᓐᖏᓐᓂᖃᖅᐸᑦ ᐃᓕᓴᕕᓐᓄᑦ
ᑲᒪᔨᒻᒪᕆᐅᑉ ᐱᓕᕆᐊᕆᓕᕋᔭᖅᑕᖓ. ᑕᐃᒪᐃᑦᑐᓂᑦ
ᐋᖅᑮᕙᒃᑐᑦ ᐃᓚᖏᓐᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᕕᐅᔪᓂ.

We’re hoping to have this directive
finalized very soon and put in force for
the next school year. One component of
the directive will require principals to
provide sample assessment strategies to
the Assessment Division in Pangnirtung
so that best practices concerning
assessments can be identified and
circulated through the territory.

ᓂᕆᐅᑦᑐᒍᑦ ᑕᒪᓐᓇ ᐋᖅᑮᓕᕐᓂᐊᖅᑕᕗᑦ ᑎᓕᐅᕈᑎᒥᒃ
ᒫᓐᓇᓵᑦᑎᐊᒥ ᐊᑐᓕᖅᑕᐅᓂᐊᕐᓗᓂ ᑭᖑᓪᓕᕐᒥ
ᐃᓕᓐᓂᐊᕐᓇᐅᓕᖅᐸᑦ ᐊᕐᕌᒍᒥ. ᐃᓚᒋᔭᖓᑦ ᑎᓕᐅᕈᑎᐅᑉ
ᐃᒪᐃᔭᕆᐊᖃᖅᑎᑦᑎᓂᐊᖅᐳᖅ ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖏᑦ
ᐆᑦᑑᑎᓂᑦ ᑲᑎᑎᑦᑎᖁᓪᓗᒋᑦ ᖃᐅᔨᓴᕈᑕᐅᔪᒥᓂᕐᓄᑦ
ᐸᕐᓇᐅᑎᒃᓴᓂᑦ ᐸᕐᓇᐅᑎᓕᕆᔨᒃᑯᓐᓂ ᐸᓐᓂᖅᑑᒥ
ᐱᓕᕆᔾᔪᑎᑦᑎᐊᕙᐅᓛᑦ ᖃᐅᔨᓴᐃᓂᕐᒧᑦ
ᓇᓗᓇᐃᖅᑕᐅᔪᓐᓇᖁᓪᓗᒋᑦ ᓯᐊᒻᒪᖅᑎᑕᐅᓗᑎᓪᓗ
ᓄᓇᕗᒥ.

Currently, right now, when teachers are
developing their own subject area tests,
for example, they are not collected at the
school level. What we want to do is to
ensure that those types of tests that
determine the school mark actually
reflect the curriculum, what needs to be
taught, and it is at the standard that it
should be. We hope to start collecting
some of those samples in the New Year.
After that, we are going to be monitoring
the differentials annually to determine if
the directive is effective or not.
The one thing to remember about the
class mark is that it’s made up of not just
class work, but at the beginning of the
year, a teacher should determine how the
student should gain their class mark,
whether it be through homework, exams
and tests, for example, and the
coursework that they have participated in.
The formative assessments that are

ᒫᓐᓇᐅᔪᖅ, ᐃᓕᓴᐃᔩᑦ ᐋᖅᑭᒃᓱᐃᕙᓪᓕᐊᑎᓪᓗᒋᑦ
ᓇᒻᒥᓂᖅ ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᑐᓂᑦ ᖃᐅᔨᓴᐃᒍᑎᓂᑦ,
ᐆᑦᑑᑎᒋᓗᒍ ᑲᑎᑕᐅᒐᔭᓐᖏᑦᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐊᒻᒪ
ᓇᓗᓇᐃᔭᕆᐊᖅᓯᒪᓗᒍ ᑕᐃᒪᓐᓇᐃᑦᑐᑦ ᖃᐅᔨᓴᐃᓃᑦ
ᓈᓴᐅᑎᑖᕐᕕᐅᖃᑦᑕᖅᑐᑦ ᓇᓗᒧᒃᑲᓗᐊᕐᒪᖔᑕ
ᐃᓕᓐᓂᐊᖅᑕᐅᒐᔪᒃᓴᓂᑦ, ᑭᓱᐃᑦ
ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᖃᕐᒪᖔᑕ ᐊᒻᒪᓗ
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᓗᑎᑦ ᐱᔭᕆᐊᓕᒻᒥᒃ. ᑕᐃᒪᐃᑦᑐᓂᑦ
ᓄᐊᑦᑎᕙᓪᓕᐊᓕᕈᒪᓕᖅᑐᒍᑦ ᖃᐅᔨᓴᕈᑎᐅᖃᑦᑕᖅᑐᓂᑦ
ᐆᑦᑐᑎᐅᓂᐊᖅᑐᓂᑦ ᐊᕐᕌᒍᒥ ᓄᑖᒥ. ᑭᖑᓂᐊᒍᓪᓗ
ᖃᐅᔨᓴᐃᖃᑦᑕᕐᓂᐊᖅᑐᒍᑦ ᐊᔾᔨᒌᓐᖏᔾᔪᑕᐅᔪᓂᑦ
ᐊᕐᕌᒍᑕᒫᑦ ᓇᓗᓇᐃᖅᑕᐅᒍᓐᓇᖁᓪᓗᒍ ᑎᓕᐅᕈᑎ
ᐊᑑᑎᖃᑦᑎᐊᕋᓗᐊᕐᒪᖔᑦ.
ᐃᖅᑲᐅᒪᔭᐅᔭᕆᐊᓕᒃ ᐃᒡᓗᕈᓯᕐᒥ ᓈᓴᐅᑎᓕᕆᓂᐅᔪᒥᒃ
ᐃᓗᓕᖃᑐᐃᓐᓇᖏᒻᒪᑦ ᐃᒡᓗᕈᓯᕐᓂ ᓈᓴᐅᑎᓂᑦ, ᐊᕐᕌᒎᑉ
ᐱᒋᐊᕐᓂᖓᓂ ᐃᓕᓴᐃᔨ ᓇᓗᓇᐃᖅᓯᔭᕆᐊᖃᖅᐸᒻᒪᑦ
ᖃᓄᖅ ᓈᓴᐅᑎᑖᕋᑦᑕᕆᐊᖃᕐᓂᐊᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐊᖏᕐᕋᐅᔾᔭᐅᖃᑦᑕᓂᒃᑯᑦ ᐅᕝᕙᓘᓐᓃᑦ ᖃᐅᔨᓴᐃᓂᒃᑯᑦ
ᐆᑦᑑᑎᒋᓗᒍ ᐊᒻᒪᓗ ᐱᓕᕆᑎᑕᐅᓂᑎᒍᑦ. ᑕᒪᓐᓇᓗ
ᖃᐅᔨᓴᐃᓂᖅ ᐊᑐᖅᑕᐅᖏᓐᓇᐅᔭᕆᐊᓕᒃ
ᖃᐅᔨᔾᔪᑕᐅᔭᕆᐊᖃᖅᐳᖅ ᐃᓕᓴᐃᔨᓄᑦ.

ᑕᐃᒪ ᐊᔾᔨᒌᒥᒃ ᖃᐅᔨᓴᐃᓂᐅᓂᐊᖅᑐᒥᒃ
ᐋᖅᑭᓐᓇᓱᒍᒪᓂᐊᖅᑕᕗᑦ, ᓂᕆᐅᑉᐳᒍᑦ ᒪᕐᕈᐊᖅᑎᓪᓗᒍ
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continuously supposed to happen at that
time should inform the teacher, but again
with the benchmark testing that we hope
to introduce, we are hoping to be able to,
every two or three times a year, get an
idea of where they are academically. We
are hoping, with the combination of these
things that we are putting into place, that
it will address the differentials and the
marks.

ᐱᖓᓱᓗᓪᓘᓐᓃᑦ ᐅᖓᑖᓄᓪᓘᓐᓃᑦ ᐊᑐᖃᑦᑕᕐᓗᒍ
ᐊᕐᕌᒍᑕᒫᑦ ᐃᓕᓴᐃᔨᒧᑦ ᓇᓗᓇᐃᕐᕕᒋᖃᑦᑕᕐᓂᐊᕐᓗᒋᑦ
ᓇᒦᓕᕐᒪᖔᑕ. ᓂᕆᐅᑉᐳᒍᑦ, ᑖᒃᑯᐊ ᑲᑎᓯᒪᓗᒋᑦ,
ᐋᖅᑭᑉᐸᓪᓕᐊᔭᕗᑦ, ᐱᓕᕆᔾᔪᑕᐅᓂᐊᖅᑐᖅ
ᐊᔾᔨᐅᖏᓐᓂᐅᔪᓂᑦ ᐃᑲᔪᖅᑕᐅᑦᑎᐊᖁᓪᓗᒋᑦ
ᐊᔪᕈᓐᓃᖅᐸᓪᓕᐊᓂᐊᕐᒪᑕ ᓈᓴᐅᑎᑖᖅᑎᑕᐅᓕᕐᒥᒍᑎᒃ
ᖃᐅᔨᓴᖅᑕᐅᓗᑎᒃ.

We have gone out and consulted with
principals and our regional school
operations with respect to this to see how
realistically it can be implemented within
the school system. (interpretation) Thank
you, Mr. Chairman.

ᑕᐃᒪ ᖃᐅᔨᒋᐊᕐᕕᒋᓚᐅᖅᑕᕗᑦ ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖏᑦ
ᐊᕕᑦᑐᖅᓯᒪᔪᓂᓗ ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᖁᑎᕗᑦ ᑕᒪᑐᒥᖓ
ᖃᓄᕐᓗ ᐊᑐᓕᖅᑎᑕᐅᑦᑎᐊᕈᓐᓇᕐᓂᐊᕐᒪᖔᖅ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you for that response,
Ms. Okpik. Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. The curriculum that is
currently used is the Alberta curriculum,
if I’m not mistaken. The tests, not the
final exam tests from Alberta, but the
tests that are used throughout the school,
does each school have their own ways of
doing their tests, not the Alberta
curriculum tests but the school test to get
their final mark? Is it standardized for all
of Nunavut or does each school sort of
tweak it just a little bit? Thank you, Mr.
Chairman.
Chairman: Thank you for that question,
Mr. Savikataaq. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Currently what’s happening is it’s
individual educators that develop the
tests themselves. This is what happens in
almost all jurisdictions. There is no
jurisdiction, I think, that sets the tests out
for educators other than using the

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᔾᔪᑎᓐᓄᑦ, ᒥᔅ
ᐅᒃᐱᒃ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᓖᑦ ᐊᑐᖅᑕᐅᔪᑦ ᒫᓐᓇ
ᐋᓪᐴᑕᒧᐊᖓᒻᒪᑦ, ᑕᒻᒪᖏᒃᑯᒪ. ᖃᐅᔨᓴᐃᓂᖅ
ᑭᖑᓪᓕᖅᐹᖅᓯᐅᑕᐅᓐᖏᑦᑐᖅ ᐊᑐᖅᑕᐅᓲᖅ ᐋᓪᐴᑕᒥ,
ᑕᐃᓐᓇ ᐃᓕᓐᓂᐊᕕᓕᒫᓂ, ᐊᑐᖅᑕᐅᓲᖅ, ᐃᓕᓴᕖᑦ
ᐊᑐᓂ ᐃᒻᒥᒃᑯᑦ ᐃᓕᖅᑯᓯᖃᓲᖑᕚᑦ ᑕᒪᒃᑯᓂᖓ
ᖃᐅᔨᓴᐃᓂᕆᕙᒃᑕᒥᓂᑦ? ᑕᒪᓐᓇᓘᓐᓃᑦ
ᐊᔾᔨᒌᑎᑕᐅᓯᒪᕚ ᓄᓇᕘᓕᒫᒧᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐊᑐᓂ
ᐃᓕᓴᕖᑦ ᓈᒻᒪᒋᔭᒥᓂᒃ ᐋᖅᑭᒋᐊᕆᕙᑉᐸᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇ
ᐊᑐᓂ ᐃᓕᓴᐃᔩᑦ ᖃᐅᔨᓴᐅᑎᓕᐅᖃᑦᑕᖅᑐᑦ
ᑕᐃᒪᐃᑉᐸᑦᑐᑎᓪᓗ ᐃᓕᓐᓂᐊᕐᓂᖃᕐᕕᓕᒫᑲᓴᖕᓂ.
ᖃᐅᔨᓴᐃᒍᑎᓕᐅᖅᑕᐅᓯᒪᖅᑰᖏᑦᑐᖅ ᐊᑕᐅᓯᐅᓕᖓᔪᒥᒃ
ᐃᓕᓴᐃᔨᓄᑦ ᑕᐃᒃᑯᐊ ᑲᑎᑎᓯᒪᔪᑎᒍᑦ ᐱᔪᓂᑦ, ᒫᓂᓕ,
ᐋᓪᐴᑕᒥ ᐊᑐᖅᑕᐅᓲᖅ ᖃᐅᔨᓴᐃᒍᑎᒃ, ᑭᓯᐊᓂᓕ,
ᓂᕆᐅᑦᑐᒍᑦ ᑲᑎᑕᐅᑉᐸᑐ ᐆᑦᑐᕋᐅᑎᑦ,
ᓇᓗᓇᐃᖅᓯᒍᓐᓇᕐᓂᐊᖅᑐᒍᑦ ᐱᐅᓛᓂᑦ ᖃᐅᔨᓴᐃᒍᑎᓂᑦ
ᓇᒃᓯᐅᑎᓗᒋᓪᓗ ᐃᓕᓴᐃᔨᓄᑦ ᐅᖃᐅᑎᓯᒪᓗᒋᑦ
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summative assessments, which are the
Alberta departmental exams. We are
hoping, with the collection of the sample,
we will be able to determine the best
types of tests and circulate them to
teachers and say, “This is the type of
standard you need to be working with
when you develop a test.” (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
have no more names on my list. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. Just to get clarification on
this issue, on paragraph 67 of your report,
it states that “All students must take the
standardized Grade 12 English exam to
graduate from high school.” I understand
that. It was also stated that grades were
higher by the percent. I did not quite
understand. If we are using the Alberta
curriculum, how can the grades be higher
and they graduate? If you can understand
what I’m trying to say. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As I
stated earlier, the class mark is 50 percent
and the exam mark is 50 percent. That
makes up the final mark that is
determined. Oftentimes the class mark
will be higher than the exam mark, and
then you will have a major range. If you
get an 80, for example, in the class mark
and a 50 on the exam mark, there is a
difference of 30 points there. So that is
what we call the differential.
(interpretation) Thank you, Mr.
Chairman.

ᐃᒪᐃᑦᑐᒥᒃ ᐊᔾᔨᒌᑎᑕᐅᔪᒥᒃ
ᖃᐅᔨᓴᐃᒍᑎᖃᖃᑦᑕᕆᐊᖃᕐᓂᐊᖅᑐᑦ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑭᐅᔾᔪᑎᓐᓄᑦ, ᒥᔅ
ᐅᒃᐱᒃ. ᐊᑎᖃᕈᓐᓃᕋᒪ. ᒥᔅᑕ ᐃᓄᒃ.
ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᔅᓱᒧᖓ
ᑐᑭᓯᒋᐊᒃᑲᓐᓂᕈᒪᓪᓗᖓ. ᐅᕙᓂ 67 ᑎᑎᕋᖅᓯᒪᖕᒪᑦ,
ᑖᒃᑯᐊᒎᖅ “ᐃᓕᓐᓂᐊᖅᑎᓕᒫᑦ ᐊᖏᖅᑕᐅᓯᒪᔪᒥᒃ
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᒥᒃ ᖁᑦᑎᓂᓖᑦ 12
ᖃᓪᓗᓈᑎᑑᕐᓂᕐᒧᑦ ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑎᓂᒃ
ᐱᓕᕆᐊᖃᕆᐊᖃᕐᒪᑕ.” ᑖᓐᓇ ᑐᑭᓯᑦᑎᐊᖅᑰᖦᖤᕋᒃᑯ.
ᐊᒻᒪᓗ ᐅᖃᖅᓯᒪᔪᖃᖅᖢᓂ ᑐᖔᓃᖃᑦᑕᕐᒪᑕᒎᖅ
ᖃᐅᔨᓴᖅᑕᐅᔭᕌᖓᒥᒃ ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑎᖏᑦ. ᐃᒻᒪᖄ
ᓈᓚᑦᑎᐊᕋᑖᓐᖏᓐᓇᒪ ᑐᑭᓯᓐᖏᑦᑎᐊᓕᖅᑐᖓ. ᖃᓄᖅ
ᓲᕐᓗ ᐋᓪᐴᑕᒥᐅᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒧ ᒪᓕᒐᖓᑦ
ᒪᓕᒋᐊᖃᕈᑦᑎᒍᑦ, ᖃᓄᕐᓗ ᑐᖔᓃᔾᔪᑎᒃ
ᖄᖐᔪᓐᓇᕆᓪᓗᑎᒃ? ᑐᑭᓯᓇᕐᓂᕈᒪ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᖃᖅᑲᐅᒐᒪ ᐅᐊᑦᑎᐊᓵᖅ, ᐃᒡᓗᕈᓯᕐᒥ ᓈᓴᐅᑎᐅᑉ 50
ᐳᓴᖓᒻᒪᑦ ᐊᒻᒪᓗ ᖃᐅᔨᓴᐃᓂᕐᒧᑦ ᓈᓴᐅᑎᐅᑉ 50
ᐳᓴᖑᓪᓗᓂ ᑲᑎᓪᓗᒋᓪᓗ ᑭᖑᓪᓕᖅᐹᖅᓯᐅᑕᐅᓕᓲᖅ
ᓈᓴᐅᑎᒥᒃ. ᐊᒥᓱᑎᒍᑦ ᐃᒡᓗᕈᓯᕐᒥᒃ ᓈᓴᐅᑎᖓ
ᖁᕝᕙᓯᓐᓂᖅᓴᐅᒐᔪᒃᑐᖅ ᖃᐅᔨᓴᖅᑕᐅᓂᕐᒦᖔᖅᑐᒥᒃ.
ᑕᕝᕘᓇ ᐊᔾᔨᒌᓐᖏᑦᑑᑕᐅᓕᓲᑦ, ᓲᕐᓗ ᐃᒡᓗᕈᓯᕐᒥᐅᑕᒧᑦ
80 ᐳᓴᑖᕈᕕᑦ ᐊᒻᒪᓗ 50 ᐳᓴ ᖃᐅᔨᓴᐃᓂᒃᑰᖓᔪᖅ,
ᐊᔾᔨᐅᓐᖏᓐᓂᖃᕐᒪᑦ 30-ᓂᑦ ᑖᓐᓇ
ᐊᔾᔨᐅᓐᖏᓐᓂᕋᖅᐸᒃᑕᕗᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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Chairman: Thank you, Ms. Okpik. Mr.
Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you,
Mr. Chairman. I am totally confused
now. I don’t even know how to ask my
question now. I’m sorry, I cannot use
anything that has been used, but for
example, if I was in grade 12 and I
needed to take the Alberta standardized
grade 12 exam, how many points are
needed to pass from the Alberta
curriculum? For my proficiency and my
literacy in English, how many points do I
need to complete if I am to pass that
grade or that subject? Let me ask that
question first and then I’ll ask another
question later. Thank you, Mr. Chairman.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓇᓗᓕᑦᑎᐊᖅᑐᖔᓯᑦ.
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋᓘᓐᓃᑦ ᖃᓄᖅ
ᐊᐱᖅᑯᑎᒋᓂᐊᕆᐊᒃᓴᖓᓂᒃ ᓇᓗᓕᖅᑕᕋ.
ᐊᑐᓪᓚᑦᑖᖅᓯᒪᔪᒥᒃ ᑐᑭᓕᐅᑎᔪᓐᓇᖏᓐᓇᒪ ᐃᒪᓐᓇ
ᑐᑭᓕᐅᑎᑲᐃᓐᓇᓚᐅᕐᓛᖓᐃᑦ. ᒍᕋᐃᑦ 12-ᒦᒃᑯᒪ
ᐊᓱᐃᓪᓛᒃ ᐅᑯᐊ ᖃᐅᔨᓴᖅᑕᐅᔭᕆᐊᖃᕈᑎᑦ
ᐊᑐᕆᐊᖃᕐᓗᒋᑦ ᐋᓪᐴᑕᒦᓐᖔᖅᑐᑦ. ᑭᓱ ᓇᐃᓴᐅᑎ
ᖄᖏᕆᐊᖃᖅᐸᕋ ᐋᓪᐴᑕᒦᓐᖔᖅᑐᓂᑦ ᓇᐃᓴᐅᑎᓂᒃ
ᐱᔭᕇᖅᓯᓂᕋᖅᑕᐅᓂᐊᕈᒪ? ᓲᕐᓗ ᖃᓪᓗᓈᑎᑐᑦ
ᐅᖃᕈᓐᓇᕐᓂᕋ ᑎᑎᕋᕈᓐᓇᕐᓂᕋ ᖃᐅᔨᓴᖅᑕᐅᓕᖅᐸᑦ, ᑭᓱ
ᖃᐅᔨᒪᕕᐅᒃ ᓇᐃᓴᐅᑎᐅᑉ ᐅᖓᑖᓃᑦᑕᕆᐊᖃᖅᐸ
ᑕᕝᕙᓂ ᐱᔭᕇᖅᓯᓂᕋᖅᑕᐅᓂᐊᕈᒪ ᑖᔅᓱᒧᖓ? ᑖᔅᓱᒥᖓ
ᐊᐱᕆᖅᑳᓚᐅᕐᓚᖓ ᐊᐱᕆᒃᑲᓐᓂᕐᓂᐊᕋᒪ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Enook.
Kathy, if you could maybe be more
specific.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) It is
the combination of the two marks. I don’t
have the exact information here, but it’s
either 50 percent or 60 percent of the
combination of the class mark and the
exam mark. There is no stipulation in
terms of … . You could fail the
departmental, but if you have a higher
class mark and the two equal out to 50
percent, then they are deemed to have
passed the course. (interpretation) Thank
you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᑳᑏ,
ᓇᓗᓇᐃᕆᐊᒃᑲᓐᓂᕈᓐᓇᕈᕕᑦ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᑲᑎᓪᓗᒋᑦ ᒪᕐᕉᒃ ᓈᓴᐅᑎᑦ ᑎᑭᑕᐅᔪᐃᑦ. ᑐᓴᕈᑎᓪᓗᐊᑦ
ᐱᓯᒪᓐᖏᑕᕋᓗᐊᒃᑲ, ᑭᓯᐊᓂᓕ 50 ᐳᓴᐅᑐᐃᓐᓇᕆᐊᓕᒃ
ᐅᕝᕙᓘᓐᓃᑦ 60 ᐳᓴᓘᓐᓃᑦ ᑲᑎᓯᒪᓂᖏᑦ ᓈᓴᐅᑎᑦ
ᑎᑭᑕᐅᔪᐃᑦ ᐊᒻᒪᓗ ᖃᐅᔨᓴᖅᑕᐅᓂᕐᒧᑦ ᑎᑭᑕᐅᓯᒪᔪᐃᑦ.
ᐃᒪᐃᑦᑕᕆᐊᖃᖅᑐᖅᑕᖃᓐᖏᑦᑐᖅ ᐱᔭᕆᐊᓕᒻᒧᑦ
ᐊᓐᖑᑎᓐᖏᒍᓐᓇᖅᑐᑎᑦ.... ᑭᓯᐊᓂ ᐃᓕᓴᕕᐅᑉ
ᐃᒡᓗᕈᓯᐊᑎᒍᑦ ᖁᕝᕙᓯᓐᓂᖃᕈᕕᑦ. ᑖᒃᑯᐊᓗ ᑲᑎᑦᑐᒋᑦ
50 ᐳᓴᒧᑦ, ᑲᔪᓯᓂᕋᖅᑕᐅᓕᕋᔭᖅᑐᐃᑦ
ᐃᓕᓐᓂᐊᕈᑎᒋᔭᒥᒃ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you for that
clarification, Ms. Okpik. Mr. Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ
ᑐᑭᓯᓇᖅᑎᑦᑎᒋᐊᕐᓂᓐᓄᑦ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ ᐃᓄᒃ.

Mr. Enook: Thank you, Mr. Chairman. I
appreciate that you at least understand the
answer because I still don’t.
(interpretation) Let me speak in English.

ᐃᓄᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐃᒃᓯᕙᐅᑕᖅ. ᖁᔭᒋᕙᕋᓗ
ᑖᓐᓇ ᑐᑭᓯᐊᖦᖤᐱᒃᑲᕕᐅᒃ ᑭᐅᔾᔪᑎ ᓱᓕᓕ
ᑐᑭᓯᐊᖏᓐᓇᒃᑯ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖃᓪᓗᓇᐅᔮᕐᔪᕈᓗᓚᐅᕐᓚᖓᐃᑦ.

(interpretation ends) We have a standard

(ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒫᒃ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᒥᒃ ᒍᓚᐃᑦ 12ᒧᑦ ᖃᓪᓗᓈᑎᑐᑦ ᖃᐅᔨᓴᐃᓂᖃᖅᑐᒍᑦ ᐋᓪᐴᓯᐅᑎᑦ
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grade 12 English exam under the Alberta
curricula that apparently we follow. Did I
just hear you say that I can fail that exam
and still graduate if my class or the
Nunavut-based exams bumps up my
numbers, I can still fail the standardized
exam and pass? (interpretation) Thank
you, Mr. Chairman.

ᐊᑐᖅᑐᒋᑦ ᒪᓕᑉᐸᑦᑕᕗᑦ. ᑐᓵᖃᑖᖅᐸᒌᑦ ᐅᖃᖅᑐᑎᑦ
ᑲᔪᓯᓐᖏᒃᑲᓗᐊᕈᒃᑯ ᑕᐃᓐᓇ ᖃᐅᔨᓴᐃᓂᖅ ᓱᓕᓗ
ᐃᓱᓕᓐᓂᕋᖅᑕᐅᓗᖓ ᑖᒃᑯᐊ ᐃᓕᓴᕕᐅᑉ ᐃᒡᓗᕈᓯᐊᑎᒍᑦ
ᓄᓇᕗᒧᐊᖓᔪᕐᓘᓐᓃᑦ ᖃᐅᔨᓴᐃᓂᒃᑯᑦ
ᖁᕝᕙᓯᒋᐊᕈᑎᒋᒍᒃᑭᑦ ᑲᔪᓯᓂᕋᖅᑕᐅᓕᕐᓗᖓᓗ?
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Enook. Yes,
that is what she said. Ms. Okpik, if you
want to comment further.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᐄ,
ᑕᐃᒪᐃᓕᕋᑖᖅᑐᖅ. ᒥᔅ ᐅᒃᐱᒃ, ᐅᖃᒃᑲᓐᓂᕇᑦ?
>>ᐃᓪᓚᖅᑐᑦ

>>Laughter
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I was
inaccurate in providing the information.
What it is, is you take 50 percent of the
class mark and 50 percent of the exam
mark and then you combine them
together. Therefore, if you have a class
mark or a course mark of 80 percent, you
take half of that, which is 40 percent, and
if you got 50 percent on your Alberta
exam, then you would take half of that
and it would be 25 percent, to give you a
combination of 65. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook: Thank you, Mr. Chairman.
Please forgive me. I have always stated
that my math was nowhere above grade
3.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑕᒻᒪᖃᑖᕋᒪ ᑐᓴᖅᑎᑦᑎᔾᔪᑎᒋᖃᑖᖅᑕᕐᓂᒃ. ᐃᒪᐃᓕᖓᔪᖅ,
50 ᐳᓴᖓ ᐃᒡᓗᕈᓯᕐᒥ ᓈᓴᐅᑎᒋᔭᑎᑦ ᐊᒻᒪᓗ 50
ᐳᓴᖏᑦ ᖃᐅᔨᓴᐃᓂᕐᒧᑦ ᓈᓴᐅᑎᒋᔭᑎᑦ ᑲᑎᓕᕐᓗᒋᓪᓗ.
ᑕᕝᕘᓇ ᐃᒡᓗᕈᓯᕐᒧᑦ ᓈᓴᐅᑎᖃᕈᕕᑦ 80 ᐳᓴᒥᒃ,
ᓇᑉᐸᖓ ᐱᒐᔭᖅᑕᐃᑦ 40 ᐳᓴᐅᓕᖅᑐᓂ ᐊᒻᒪᓗ 50
ᐳᓴᒥᒃ ᓈᓴᐅᑎᑖᕐᓂᕈᕕᒃ ᖃᐅᔨᓴᐃᓂᒃᑯᑦ ᐋᓪᐴᑕᓯᐅᑎᒥᒃ,
ᓇᑉᐸᖓ ᐱᒐᔭᖅᑕᐃᑦ 25 ᐳᓴᐅᓕᕐᓗᓂ ᑲᑎᓪᓗᒋᑦ 65
ᐳᓴᐅᓕᕐᓗᓂ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.
ᐃᓄᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓱᒪᒋᔭᐅᕝᕕᐅᒍᒪᐹ, ᐅᖃᐃᓐᓇᖃᑦᑕᕋᒪ
ᓈᓴᐅᓯᕆᔪᓐᓇᓚᐅᖅᓯᒪᓐᖏᓐᓇᒪ ᒍᓚᐃᑦ 3 ᐅᖓᑖᓄᑦ.

>>ᐃᓪᓚᖅᑐᑦ

>>Laughter
Mr. Chairman, is that fair? My question
to Ms. Okpik: why have standards if we
don’t need to pass them? I’m just very
confused right now. I almost thought that
you said “standards” because in order to
go any further, you have to meet those

ᐃᒃᓯᕙᐅᑕᖅ, ᑕᒪᓐᓇ ᑕᐃᒫᑦᑎᐊᖑᕚ? ᐊᐱᖅᑯᑎᒐ ᒥᔅ
ᐅᒃᐱᖕᒧᑦ, ᖃᓄᐃᒻᒪᑦ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᓂᑦ
ᐊᑐᖅᐸᑉᐱᑕ ᑲᔪᓯᒍᑎᒋᔭᕆᐊᖃᓐᖏᒃᑯᑦᑎᒍᑦ?
ᓇᓗᓕᑦᑎᐊᕋᒪ ᒫᓐᓇᐅᔪᖅ. ᑕᒪᒃᑯᐊ
“ᐊᔾᔨᒌᒃᑎᑕᐅᓯᒪᔪᓂᑦ” ᑐᓐᖓᕕᖃᐃᓐᓇᕋᒪ,
ᑲᔪᓯᒋᐊᕐᓂᐊᑐᐊᕈᕕᑦ ᑖᒃᑯᐊ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᑦ
ᑎᑭᐅᑎᓯᒪᔭᕆᐊᖃᕋᕕᒋᑦ ᖁᓛᒎᕐᓗᒋᓪᓘᓐᓃᑦ.
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standards and above. (interpretation) I
understand (interpretation ends) now
those are just there for no apparent
reason. (interpretation) Just a comment.
Thank you, Mr. Chairman.

(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᑐᑭᓯᖅᑰᔨᓕᕋᒪ (ᑐᓵᔨᒃᑯᑦ)
ᑕᕝᕙᐅᑐᐃᓐᓇᖅᑐᐃᑦ
ᐱᔾᔪᑎᖃᖅᑰᔨᓐᖏᑦᑐᒥᒃ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᐅᓂᒃᑲᐅᔾᔭᐅᓱᖓᑦᑎᐊᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
don’t think it would be fair to determine
whether you passed or not based on one
assessment for a course. Even though it is
a standard assessment, you have to take
into consideration the coursework that
has taken place, the actual, either they are
taking many tests or doing projects. I
think we would be treading on very
dangerous ground if we only held a
standard that you have to pass the
departmental. What would happen was
kids would not come, and all you have to
do is come at the end of the year and just
challenge the departmental exam, for
example.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑕᐃᒫᖑᑦᑎᐊᕋᔭᖅᐸᓪᓚᐃᖏᑦᑐᖅ ᑲᔪᓯᓂᕋᖅᑕᐅᒍᓐᓇᕈᕕᒃ
ᐊᑕᐅᓯᑐᐊᑯᓗᒃᑯᑦ ᖃᐅᔨᓴᐃᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ
ᐊᑕᐅᓯᕐᒧᑦ, ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒍ.
ᐃᓱᒪᒋᔭᐅᖃᓯᐅᔾᔭᐅᔭᕆᐊᖃᕐᒪᑦ ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᓴᓇᔭᐅᓯᒪᔪᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ ᑕᐃᒃᑯᐊ
ᐅᓄᖅᑐᐊᓗᓐᓂᑦ ᖃᐅᔨᓴᖅᑕᐅᑲᑕᑦᑎᓪᓗᒋᑦ
ᐱᓕᕆᐊᒃᓴᐃᑦ ᐱᓕᕆᑎᑕᐅᑉᐸᑕᓗ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᓐᓂ ᐊᑐᓂ ᐃᒻᒪᖄ
ᐊᑦᑕᓇᖅᑐᒦᓕᕋᔭᕋᑦᑕ. ᑕᐃᒃᑯᐊ ᐊᑕᐅᓯᑯᓗᒻᒥᒃ ᒪᓕᒐᕐᒥᒃ
ᐊᑐᑐᐃᓐᓇᕈᑦᑕ ᐊᓂᒍᖅᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᕐᓗᑎᒃ
ᐊᑐᖅᑕᐅᓗᑎᒃ, ᖃᐅᔨᐅᓴᐅᑎᒋᔭᖏᑦ ᐱᓕᕆᔨᐅᔪᑦ.
ᑕᐃᒪᓐᓇᒃ ᐃᓚᖏᑦ ᐃᓕᑦᑎᕇᖅᑐᑦ
ᐊᓂᒍᐃᒍᓐᓇᕋᔭᓐᖏᒻᒪᑕ.

I want to talk about something different
that we have started with assessment for
social studies, for example. So how we
do social studies for the grade 12 is a
different way than how we do for the
departmental. At the start of the grade 12
year, the assessment tool starts right at
the beginning of the year where they
actually have to do a project and their
whole assessment is based on that
project.
We’ve had students in the past that have,
for example, studied uranium mining as a
topic and did all their research, had to do
a presentation to both their peers and to
educators, but also there had to be a
demonstrated outcome. In this case, there
was a lengthy letter that this individual

ᐅᖃᐅᓯᖄᕐᔪᒍᒪᒐᒪ ᑕᒪᒃᑯᓂᖓ ᐊᔾᔨᒋᓐᖏᑕᖏᓐᓂᒃ
ᐆᑦᑐᓚᐅᖅᑕᑎᓐᓂᒃ, ᓲᕐᓗ ᐃᓅᓯᓕᕆᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᕈᑏᑦ ᑕᐃᒪᐃᑦᑐᓕᕆᒍᑦᑕ ᒍᓚᐃᑦ 12-ᖃᖅᑐᓄᑦ
ᐊᔾᔨᒋᔭᐅᖃᑦᑕᖏᑦᑐᑦ ᖃᐅᔨᓴᐅᑎᖏᑦ. ᒍᓚᐃᑦ 12
ᐱᒋᐊᓕᓵᖅᑲᐅᑎᓪᓗᓂᐅᒃ ᑕᐃᒃᑯᐊ ᖃᐅᔨᓴᐅᑏᑦ
ᐱᒋᐊᖅᑕᐅᓕᑦᑕᐅᑎᒋᓲᑦ ᓴᓇᔭᕆᐊᖃᖅᖢᑎᒃ ᓴᓇᔭᖓᓪᓗ
ᑖᓐᓇ ᖃᐅᔨᓴᖅᑕᐅᓪᓗᓂ ᖃᓄᑎᒋ ᖁᕝᕙᓯᑦᑎᒋᒻᒪᖔᖓ
ᐃᓕᓯᒪᓂᖓ.

ᓲᕐᓗ ᓄᖑᓱᐃᑦᑐᓂᑦ ᐅᔭᕋᓐᓂᐊᓂᕐᒥᒃ ᐃᓕᓐᐊᕐᓂᖅᐸᑕ,
ᑖᓐᓇ ᖃᐅᔨᓴᐃᕈᓘᔭᕐᓗᓂ, ᐃᓕᓐᓂᐊᖃᑎᒥᓄᑦ
ᐅᓂᒃᑳᕐᓗᓂ ᐃᓕᓴᐃᔨᓄᓪᓗ ᐊᒻᒪᓗ ᐆᑦᑑᓯᐅᕐᓗᓂ
ᖃᐅᔨᔭᐅᓂᐊᕐᒪᑦ ᖃᓄᐃᓘᕋᓱᒃᑲᓗᐊᕐᒪᖔᖅ.
ᑎᑎᕋᖅᑲᐅᔭᖏᑦ ᑖᒃᑯᐊ ᖃᐅᔨᓴᖅᑕᐅᖅᖤᖅᐳᑦ,
ᑐᓐᓂᖅᑯᑎᒋᔭᐅᕗᓪᓗ ᑎᒥᓐᖑᖅᑎᑕᐅᓯᒪᔪᓄᑦ
ᓄᖑᓱᐃᑦᑐᒥᒃ, ᓲᕐᓗ ᐃᓕᓐᓂᐊᕈᑎᖃᓐᓂᖅᐸᑦ
ᐅᔭᕋᒃᓯᐅᕐᓂᕐᒥᓪᓗ. ᖃᐅᔨᓴᕆᐊᖃᕋᔭᖅᑕᖓ
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wrote to one of the organizations with
their findings about uranium mining, for
example. Throughout the whole year, she
was demonstrating her ability to research,
her ability to interview, her writing, and
the scope of the whole project. So it’s
right from the beginning and then at the
end, they have to do a presentation.
That’s one way we are looking at that
assessment tool and we are finding that
more jurisdictions are also starting to
follow this form of assessment. We are
open to comments and suggestions, and
we will have discussions with our district
education authorities and our school staff.
If we have to prepare a paper in terms of
what the research says, we would be
willing to do that. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Enook.
Mr. Enook (interpretation): Thank you,
Mr. Chairman. In your response, in the
beginning of your response, I didn’t say
anything like that. I didn’t say that it
should be that way and I didn’t want it to
be perceived that way. I didn’t say that.
What I was trying to say and what I am
trying to say is that all exams usually
have a benchmark. If you don’t reach this
particular mark, then you’re not going to
be passing, whether it’s math or social
studies or languages.
What I am trying to say is usually there is
a benchmark that you have to reach or go
over if you want to pass onto another
level, but then it seems like there is a
loophole here, even though there are
standards. What I am trying to say is that
there is no use having standards if we are
not going to reach them or use them.
Thank you, Mr. Chairman.

ᖃᓄᐃᓕᖓᒻᒪᖔᖅ ᐊᐱᖅᓱᑲᑕᓪᓗᓂᓗ
ᑎᑎᕋᐅᓯᕆᓪᓗᓂᐅᓪᓗ ᑖᓐᓇ ᐃᓘᓐᓇᖓ. ᑕᕝᕙᓐᖓᑦ
ᐃᓕᓐᓂᐊᓕᓵᖅᑲᐅᑎᓪᓗᒍ
ᖃᐅᔨᓴᖅᑕᐅᓯᑲᐅᑎᒋᓇᔭᖅᑐᖅ, ᓱᑯᑦᑎᐊᓃᒻᒪᖔᖅ
ᐃᓕᓯᒪᓂᖓ. ᖃᓄᐃᓘᕈᓐᓇᕐᓂᖓᓗ
ᐅᓂᒃᑳᕈᓐᓇᕐᓂᖓᓗ ᑎᑎᕋᕈᓐᓇᕐᓂᖓᓗ
ᖃᐅᔨᓴᐃᒍᓐᓇᕐᓂᖓᓗ.

ᐄ, ᑕᐃᒪᓐᓇ ᐊᑐᖅᑕᐅᕙᓪᓕᐊᓯᔪᖅ ᒐᕙᒪᑲᕐᕕᓐᓂ
ᓇᓂᑐᐃᓐᓇᖅ. ᒪᑐᐃᖓᑦᑎᐊᖅᑐᒍᑦ
ᖃᓄᖅᑑᕈᑎᒃᓴᖃᒃᑲᓐᓂᕈᔅᓯᓘᓐᓃᑦ
ᐅᖃᐅᓯᔅᓴᖃᓐᓂᕈᔅᓯᓘᓐᓃᑦ. ᑕᒪᒃᑯᐊ
ᑐᓴᕈᒪᑐᐃᓐᓇᑦᑎᐊᖅᑕᕗᑦ ᐅᕝᕙᓘᓐᓃᑦ ᑲᑎᒪᖃᑎᒋᓗᒋᑦ
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᓪᓗ ᑲᑎᒪᔩᑦ
ᑕᐃᒪᐃᓕᐅᕈᓐᓇᑦᑎᐊᖅᑐᒍᑦ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐃᓄᒃ.
ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᒥᔅ ᐅᑉᐱᒃ, ᑕᐃᓐᓇ
ᑭᐅᓯᒋᐊᖅᑐᑎᑦ ᐅᖃᐅᓯᒋᖅᑲᐅᔭᐃᑦ,
ᑲᑉᐱᐊᓇᖅᑐᐊᓘᒐᔭᕐᒪᒡᒎᖅ. ᑕᐃᒪᓐᓇ
ᐅᖃᓚᐅᓐᖏᑦᑎᐊᖅᑐᖓ, ᑕᐃᒪᐃᖃᑦᑕᖁᔨᓗᖓᓗ
ᐅᖃᓚᐅᓐᖏᑦᑎᐊᖅᑐᖓ ᑕᐃᒪᓐᓇᓗ
ᐅᖃᖅᑎᑕᐅᔪᒪᓐᖏᑦᑎᐊᖅᑐᖓ. ᑕᐃᒪᓐᓇ
ᐃᓱᒪᖃᓚᐅᓐᖏᑦᑎᐊᕋᒪ ᐅᖃᐅᓯᒋᖅᑲᐅᔭᓐᓂᒃ. ᐃᒪᓐᓇᒃ
ᐅᖃᕋᓱᒃᑲᓗᐊᖅᑐᖓ ᑐᑭᓯᓇᕐᓂᕈᒪ,
ᖃᐅᔨᓴᖅᑕᐅᔭᕆᐊᖃᐅᑎᓕᒫᒡᒍᖅ ᐃᓕᓐᓂᐊᖅᖢᑕ,
ᓇᐃᓴᐅᑎᖃᓲᖑᖅᑰᔨᓚᐅᕋᓗᐊᕐᒪᑕ ᐅᓇ
ᓇᐃᓴᐅᑎᑭᒃᑯᕕᐅᒃ, ᖄᖏᖅᑕᐃᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑕᐃᑦ,
ᓇᐃᓴᐅᓯᕆᔾᔪᑎᐅᒃᐸᑦ, ᐃᓅᓯᓕᕆᓂᕐᒨᖓᒃᐸᑦ,
ᖃᓪᓗᓈᑎᑑᖓᒃᐸᑦ.
ᑕᐃᒪᓐᓇ ᐅᖃᕋᓱᑐᐃᓐᓇᑦᑎᐊᕋᓗᐊᖅᑐᖓ ᓲᕐᓗ ᐅᓇ
ᐅᖃᖅᑰᔨᖕᒪᑦ ᑕᐃᒃᑯᐊᖑᒐᓗᐊᖅᑎᓪᓗᒋᑦ
ᐊᑖᓃᒃᑲᓗᐊᕈᕕᑦ ᐃᑰᓇᖔᖅ ᑲᔪᓯᔪᓐᓇᖅᖢᑎᑦ,
ᑐᓐᖓᕕᖃᕋᓗᐊᖅᑎᓪᓗᒋᑦ ᓲᕐᓗ ᐅᓇ ᑐᓐᖓᕕᐅᔪᖅ
ᐊᑑᑎᖃᕈᓐᓃᖅᑐᖅ. ᐃᒪᓐᓇ, ᐅᖃᕋᓱᑐᐃᓐᓇᑦᑎᐊᖅᑐᖓ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Yes, I understand exactly
where you are coming from. To date, we
are looking at the differentials because
it’s of concern to our department. We are
going to work on it on an ongoing basis
and see why they’re at where they are
including their literacy scores. We are
going to review it on an ongoing basis
and apply those tests and we will also
have discussions with the instructors to
see whether we are using the route that
we should be using.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑐᑭᓯᑦᑎᐊᖅᑐᖓ. ᒫᓐᓇ
ᑕᐃᒃᑯᐊ ᐊᑐᖅᑕᕗᑦ ᕿᒥᕐᕈᐊᓪᓚᕆᑦᑕᕗᑦ ᑖᒃᑯᐊ
ᐊᔾᔨᒌᓐᖏᓐᓂᖏᑦ ᓈᓴᐅᑎᖏᑦ ᐊᒃᓱᐊᓗᒃ ᐅᕙᑦᑎᓐᓄᑦ
ᐱᓂᓐᓇᕐᒪᑕ. ᑖᓐᓇ ᐱᓕᕆᐊᕇᓐᓇᑦᑎᐊᕐᓂᐊᖅᑕᕗᑦ
ᐊᒻᒪᓗ ᖃᓄᐃᒻᒪᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐅᕙᓂ
ᓈᓴᐅᑎᑖᕐᒪᖔᑕ ᐊᒻᒪ ᑎᑎᕋᖅᑕᒥᓄᑦ
ᓈᓴᐅᑎᑕᖃᕐᒪᖔᑕ ᑕᒪᓐᓇ ᕿᒥᕐᕈᐃᓇᑦᑎᐊᕐᓂᐊᖅᑕᕗᑦ
ᐊᒻᒪ ᑖᒃᑯᐊ ᐊᑐᓕᖅᑎᓐᓂᐊᖅᑕᕗᑦ
ᖃᐅᔨᓴᕈᑎᐅᓂᐊᖅᑐᑦ ᐊᒻᒪ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕗᑦ
ᐃᓕᓴᐃᔨᓂᒃ ᖃᓄᖅ ᖃᐅᔨᓴᐃᒋᐊᖃᒻᒪᖔᑕ ᐊᒻᒪ
ᓈᒻᒪᒃᑐᓂᒃ ᐊᑐᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ ᑖᓐᓇ
ᐊᒃᓱᐊᕆᑦᑎᐊᕐᓂᐊᖅᑕᕗᑦ.

We have to lower the numbers because
there is such a difference between the
two. We will keep reporting to you and
possibly make an annual report so that
you will know or find out if we are
improving in that part. Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. I
have no other names on my list. Mr.
Mikkungwak.

ᑖᒃᑯᐊ ᓈᓴᐅᑎᐅᔪᑦ ᒥᑭᓪᓕᒋᐊᕆᐊᖃᕋᓗᐊᕐᒪᑕ. ᖃᓄᖅ
ᐊᔾᔨᒌᓐᖏᓗᐊᖅᑐᐊᓘᒻᒪᑕ ᑖᓐᓇ ᐃᓕᓴᕆᑦᑎᐊᖅᑕᕗᑦ
ᑭᓯᐊᓂ ᐊᒃᓱᕈᐊᕆᓂᐊᖅᑕᕗᑦ ᐊᒻᒪ
ᐅᓂᒃᑳᖃᑦᑕᕈᒪᐃᓐᓇᕐᓂᐊᖅᑐᒍᑦ ᐃᒻᒪᖃ
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᓂᑦ ᖃᓄᑎᒋ ᑖᒃᑯᐊ ᑕᐃᒪᐃᓕᕐᒪᖔᑕ
ᒥᑭᓪᓕᕚᓪᓕᖅᐸᓪᓕᐊᓕᕐᒪᖔᑕᓘᓐᓃᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖃᒃᑲᓐᓂᕈᓐᓃᕋᒪ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. My question will be to Mr.
Campbell. In paragraphs 67 to 70 of your
report, you discussed the findings of your
audit with respect to the classroom
assessment of students who take the
Alberta standardized grade 12 English
exam in order to graduate from high
school.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᕆᓂᐊᓕᕐᒥᔪᖓ ᒥᔅᑕ ᑳᒻᐳᒧᑦ. ᐅᖃᓕᒫᕐᕕᒃ 67-ᒥᒃ
70-ᒧᑦ ᐅᓂᒃᑳᕆᔭᑦᑎᓐᓂ, ᐅᖃᐅᓯᖃᕐᒪᑦ
ᖃᐅᔨᔭᐅᔪᒥᓂᑦᑎᓐᓂᑦ ᐃᓕᓴᕖᑦ ᐃᒡᓗᕈᓯᒥ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᓐᓂᒃ ᐋᓪᐴᑕᒧᑦ
ᐋᖅᑭᒃᑕᐅᓯᒪᔪᓂᑦ ᒍᓚᐃᑦ 12-ᒧᑦ ᖃᓪᓗᓈᑎᑑᖅᑐᓂᑦ
ᐃᓱᓕᓐᓂᐊᕈᑎᒃ ᖁᓪᓕᐅᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕕᖕᒥ.

Your examination of the data revealed
that classroom grades were higher by 26
percent than the results from the
standardized test grade. In your view,
what factors could cause this type of
discrepancy? Thank you.

ᑕᒪᒃᑯᐊ ᕿᒥᕐᕈᓂᕆᔭᓯ ᖁᕝᕙᓯᒋᐊᕐᓂᖃᓚᐅᕐᒪᑕ 26
ᐳᓴᒥᒃ ᑖᒃᑯᓇᓐᖓᑦ ᖃᐅᔨᔭᐅᔪᑦ ᐊᔾᔨᒌᑎᑕᐅᔪᓂᑦ
ᖃᐅᔨᓴᐃᒍᑎᓄᑦ ᒍᓚᐃᓄᑦ. ᐃᓱᒪᒋᔭᓐᓂᓪᓕ
ᖃᓄᐃᑦᑐᖃᓐᓂᕐᒪᑦ ᑕᒪᓐᓇ ᐊᓯᔾᔨᕐᓂᖃᓚᐅᖅᐸ?
ᖁᔭᓐᓇᒦᒃ.
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Chairman: Thank you, Mr.
Mikkungwak. It sounds very similar to
the question you asked earlier where Mr.
Campbell couldn’t really explain any
parameters of what caused that
discrepancy. Do you have any other… ?
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᑎᑦ ᒥᔅᑕ
ᑳᒻᐴᑉ ᑭᐅᒍᓐᓇᑦᑎᐊᖅᐸᓗᖅᑲᐅᖏᒻᒪᑦ ᓱᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ
ᑕᐃᒪᓐᓇᒃ ᐊᓯᔾᔨᕐᓂᖃᓚᐅᕐᒪᖔ. ᓱᓕᒃᑲᓐᓃᖅ? ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you. I guess I
will change it over to the department
then. Earlier my colleague was trying to
find out. My question here today, I guess
would be now, is to the department. What
percentage do you require to get your
grade 12 diploma from the Alberta
curriculum? What percentage do you
really need to graduate?

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ.
ᐃᓕᓐᓂᐊᕐᓂᕆᔨᒃᑯᖔᖃᐃ ᐊᐱᖅᓱᖔᕈᒃᑭᒃ. ᐅᐊᑦᑎᐊᓵᖅ
ᑲᑎᒪᔨᐅᖃᑎᒐ ᖃᐅᔨᔪᒪᖅᑲᐅᒻᒪᑦ. ᐅᓪᓗᒥᓕ
ᐊᐱᖅᑯᑎᖃᖅᑐᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᑭᓱ
ᐳᓴᓐᑎᒥᒃ ᑎᑭᐅᑎᔭᕆᐊᖃᖅᐸᑉᐱᓯ ᒍᓚᐃ 12-ᒥᒃ
ᐃᓱᓕᑦᑎᓂᕐᒧᑦ ᐸᐃᑉᐹᖅᑖᕈᓐᓇᖁᓪᓗᑎᑦ ᐋᓪᐴᑕᒥᒃ?

Chairman: Mr. Enook asked that
question. The response was 50 percent.
Do you have any further questions, Mr.
Mikkungwak? Mr. Savikataaq.
Mr. Savikataaq: No.
Chairman: We will move on to
paragraphs 71 through 77. Any questions
or comments? Mr. Enook.
Mr. Enook: Mr. Chairman, did I hear
you say to 77? Yes?
(interpretation) Mr. Ferguson indicated
on more than one occasion that if we get
the report on a timely basis, it’s going to
be of a benefit to us and it will help us in
our decision-making.
In June 2013, Ms. Okpik, your
department made a report for 2009-2010
that had been given to the Legislative
Assembly and it was a year late. Using
the reports and the findings, maybe if we
had gotten timely reports, we would have
known some of the indicators that are
identified here. Thank you, Mr.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᐃᓄᒃ ᑖᔅᓱᒥᖓ
ᐊᐱᕆᖅᑲᐅᖕᒪᑦ. ᑭᐅᔭᐅᓪᓗᓂᓗ 50 ᐳᓴᐅᔭᕆᐊᓕᒎᖅ.
ᐊᓯᐊᓂᒃ ᐊᐱᕆᔪᒪᕖᑦ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ? ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᐋᒡᒐ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᑲᔪᓯᓗᑕ ᐅᖃᓕᒫᕐᕕᒃ 71-ᒥᒃ
77-ᒧᑦ. ᐊᐱᖅᑯᑎᒃᓴᐃᑦ ᐅᖃᐅᓯᒃᓴᐃᓪᓘᓐᓃᑦ. ᒥᔅᑕ
ᐃᓄᒃ.
ᐃᓄᒃ (ᑐᓵᔨᑎᒍᑦ): ᐃᒃᓯᕙᐅᑕᖅ, ᑐᓵᕙᒋᑦ ᐅᖃᖅᑐᑎᑦ
77-ᒧᑦ?
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᐃᓐᓇ ᒥᔅᑐ ᕘᒐᓴᓐ ᐊᑕᐅᓯᐊᕋᓂ
ᐅᓪᓛᖅ ᐅᖃᖃᑦᑕᖅᑲᐅᒻᒪᑦ ᑕᒪᒃᑯᐊᒎᖅ
ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᑦ ᐱᖃᑦᑕᕈᑦᑎᒍ ᓈᒻᒪᓈᖅᑎᓪᓗᒋᑦ
ᐅᕙᑦᑎᓐᓄᑦ ᐃᑲᔫᑎᖃᓪᓚᕆᖃᑦᑕᕋᔭᓗᐊᕐᒪᑕ
ᐃᓱᒪᖅᓴᖅᓯᐅᕋᑐᐊᖅᑎᓪᓗᑕ.
ᑕᐃᒪ ᔫᓂ 2013-ᒥ ᒥᔅ ᐅᒃᐱᒃ ᐱᓕᕆᕝᕕᒋᔭᓯ
ᐅᓂᒃᑳᓕᐊᒥᓐᓂᒃ 2009-10-ᒧᑐᐃᓐᓇᖅ
ᑐᓂᓯᓯᒪᔪᒥᓂᐅᓚᐅᖅᓯᒪᒐᔅᓯ ᐊᕐᕌᒍᓕᒫᒥᒃ ᑖᓐᓇ
ᑭᖑᕙᖅᓯᒪᓪᓗᓂ. ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ ᓲᕐᓗ ᒪᑯᐊ
ᖃᐅᔨᔭᕗᑦ ᐅᑯᐊᓗ ᐅᓂᒃᑳᓕᐊᖑᔪᑦ.
ᖃᐅᔨᒪᒐᔭᓚᐅᕋᓗᐊᖅᐸᕗᖅᑲᐃ ᐅᓂᒃᑳᓕᐊᕆᔭᔅᓯᓐᓂᒃ
ᓴᖅᑭᑎᑦᑎᓵᓕᔾᔫᒥᖃᑦᑕᓚᐅᕈᔅᓯ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
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Chairman.
Chairman: Thank you, Mr. Enook. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
tabled all the remaining reports in the fall
of the last sitting in the last government, I
should say. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
have no more names on my list. Mr.
Enook.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓴᖅᑭᑕᐃᓐᓇᕆᓚᐅᖅᑕᕗᑦ ᐊᒥᐊᒃᑯᖏᑦ ᐅᓂᒃᑳᑦ
ᐅᑭᐊᒃᓵᖅ ᑭᖑᓪᓕᕐᒥ ᑲᑎᒪᓂᐅᓚᐅᖅᑐᒥ
ᑭᖑᓪᓕᐅᓚᐅᖅᑐᓂ ᒐᕙᒪᒃᑯᓐᓂ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖃᒃᑲᓐᓂᕈᓐᓃᕋᒪ. ᒥᔅᑕ ᐃᓄᒃ.

Mr. Enook (interpretation): Thank you.
Just for further clarity, your annual
reports came in very late. If they got
tabled on a timely basis, maybe we would
have avoided some of the problems or
could have identified the problems
sooner. Thank you, Mr. Chairman.

ᐃᓄᒃ: ᖁᔭᓐᓇᒦᒃ. ᓇᓗᓇᐃᕆᐊᕈᒪᑐᐃᓐᓇᖅᑐᖓ.
ᐅᓂᒃᑳᓕᐊᕆᔭᕆᐊᖃᖅᑕᓯ
ᑭᖑᕙᖅᓯᒪᔪᒻᒪᕆᐊᓘᖃᑦᑕᓚᐅᕐᒪᑕ.
ᑭᖑᕙᖅᓯᒪᖃᑦᑕᓚᐅᓐᖏᑉᐸᑕᖃᐃ ᑕᒪᒃᑯᐊ ᐆᒧᖓ
ᐱᖁᔭᕐᒧᑦ ᐊᑐᓕᖅᑎᑕᐅᔭᕆᐊᖃᖅᑐᒧᑦ
ᐃᓗᐊᓐᖏᓕᐅᕈᑎᐊᓗᒋᓚᐅᖅᑕᓯ,
ᖃᐅᔨᓵᓕᔾᔫᒥᒐᔭᓚᐅᖅᐸᕗᓇᐃᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Enook. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐃᓄᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. I agree with you. We
produce very late reports and we had no
employee to do that and we were trying
to implement the Education Act at the
same time. We apologize for the delays.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᖏᖃᑎᒋᑦᑎᐊᖅᐸᒋᑦ
ᑭᖑᕙᖅᓯᒪᑦᑎᐊᓚᐅᖅᑐᒍᑦ. ᒪᕐᕉᓐᓂᒃ ᐊᕐᕌᒎᓐᓂᒃ ᑕᐃᓐᓇ
ᐃᓂᒋᔭᕗᑦ ᑖᔅᓱᒥᖓ ᑲᒪᓂᐊᖅᑐᖅ
ᐃᓐᓄᒍᓐᓇᓚᐅᖅᓯᒪᓐᖏᒻᒪᑦ. ᐊᒻᒪᓗ ᐱᖁᔭᕐᒥ
ᐊᑐᓕᖅᑎᑦᑎᓐᓇᓱᒃᖢᑕ ᐊᑕᐅᑦᑎᒃᑯᑦ. ᑕᐃᒪᓐᓇ
ᑭᖑᕙᕈᑎᒋᓯᒪᕚ. ᒪᒥᐊᑉᐳᒍᑦ.

When we completed the first report, it
made it easier to produce the next two
because we knew what kind of
information we should be compiling and
how the report was to be structured.
Again, the report doesn’t say anything
about the implementation of the plan.
Right now, we’re looking at what else
should be included in the annual report. If
you have any suggestions on what should
be included in the annual report, we more
than welcome you.

ᑕᐃᓐᓇ ᓯᕗᓪᓕᖅᐹᖅ ᐱᔭᕇᕐᒪᑦ ᑕᐃᒃᑯᐊ ᒪᕐᕉᒃ
ᓴᖅᑭᓚᐅᖅᑕᕗᑦ ᐱᔭᕆᐊᑭᓐᓂᖅᓴᐅᓚᐅᖅᑐᑦ ᓲᖃᐃᒻᒪ
ᑭᓱᑦ ᓄᐊᒋᐊᖃᒻᒪᖔᑦᑎᒍ ᐊᒻᒪ ᖃᓄᖅ
ᐅᓂᒃᑳᕆᐊᖃᒻᒪᖔᑦᑕ ᑕᐃᒪᓐᓇᒃ
ᐋᖅᑭᓱᖅᓯᒪᑦᑎᐊᓕᓚᐅᖅᑐᑦ. ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊᑦᑕᐅᖅ
ᐅᓂᒃᑳᑦ ᐅᖃᖅᓯᒪᓗᐊᓐᖏᑦᑐᑦ ᖃᓄᖅ ᑕᒪᓐᓇ ᐱᖁᔭᖅ
ᐊᑐᓕᖅᐸᓪᓕᐊᒻᒪᖔᖅ. ᒫᓐᓇ ᐃᓱᒪᖅᓴᖅᓯᐅᖅᑐᒍᑦ
ᑭᓱᒃᑲᓐᓂᕐᓂᒃ ᐅᓂᒃᑳᓄᑦ ᐃᓕᓯᔭᕆᐊᖃᒻᒪᖔᑦᑕ.
ᐃᓱᒪᖃᕈᑦᑎᓘᓐᓃᑦ ᑭᓱᓂᑦ ᑕᑯᔪᒪᒐᔭᕐᒪᖔᑦᑎ ᐅᓂᒃᑳᑦ
ᐃᓗᐊᓂ ᒪᑐᐃᖓᑦᑎᐊᖅᑐᒍᑦ ᑐᓴᕈᒪᑦᑎᐊᕋᔭᖅᑐᒍᑦ.

ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊ ᓯᕗᓐᖓᒍᑐᖃᒃ ᐅᓂᒃᑳᑦ
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Even though the reports were produced,
we were already compiling the
information on what should be amended
in the Act. If you’re going to be
reviewing the Act, we made suggestions
on which sections you should look at or
consider. Again, after the review of the
Act, we made suggestions on what we
should be looking at. Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. I
have no more further names. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. My question will be to the
Office of the Auditor General. On 73,
when you guys were doing your audit,
it’s noted that the 2009-2010 report was
in. Did you guys have a chance to see the
other two reports that were tabled last
year? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Campbell.
Mr. Campbell: Thank you, Mr.
Chairman. Thank you for the question.
We have the other reports that were
tabled after the audit was over. We
haven’t done any work or detailed
analysis on them since the audit was
already over.
Mr. Enook mentioned Mr. Ferguson’s
comments about the value of information
in those reports, and I note that the
Deputy Minister has mentioned that there
was no information in those recent
reports in relation to the implementation
of the Act. We have talked today about
what a major undertaking this
implementation has been and it would
seem to me that in order for Members to

ᓴᖅᑭᓚᐅᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ
ᓄᐊᑦᑎᕙᓪᓕᐊᓕᓚᐅᖅᑐᒍᑦ ᑭᓱᑦ
ᐋᖅᑭᒋᐊᕈᑎᐅᒋᐊᖃᕋᔭᕐᒪᖔᑕ ᑖᔅᓱᒧᖓ ᐱᖁᔭᕐᒧᑦ
ᑎᑎᖅᑲᒥᓪᓗ ᓇᒃᓯᐅᔾᔨᓚᐅᖅᓯᒪᓪᓗᑕ
ᕿᒥᕐᕈᐊᕐᓂᐊᕈᔅᓯᐅᒃ ᒪᓕᒐᖅ ᒪᑯᐊ
ᐱᖃᓯᐅᔾᔭᐅᖁᕙᕘᖅᓯᒪᓪᓗᑎᒃᑯ ᑕᐃᒪᓐᓇᒃ ᑎᑎᖅᑲᒥᒃ
ᓇᒃᓯᐅᔾᔨᕙᒌᓚᐅᖅᓯᓪᓗᑕ ᐊᒻᒪᓗ ᑎᑎᕋᒃᑲᓐᓂᖅᖢᑕ
ᑖᒃᑯᓄᖓ ᑭᓯᐊᓂ ᕿᒥᕐᕈᔭᐅᓚᐅᖅᑎᓪᓗᒋᑦ ᒪᓕᒐᖅ
ᐊᑐᓕᖅᑎᑕᐅᓂᖓ ᕿᒥᕐᕈᔭᐅᓂᖓ ᒫᓐᓇ
ᐱᔭᕇᖅᓯᒪᓕᖅᐸᑦ ᐃᓱᒪᒋᔭᐅᖁᓪᓗᑎᒃᑯ
ᐃᓱᒪᓕᐅᕆᓚᐅᖅᓯᒪᔪᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖃᕈᓐᓃᕋᒪ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᐱᖅᑯᑎᖃᕐᓂᐊᖅᑐᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒃᑯᓐᓄᑦ.
ᐅᖃᓕᒫᕐᕕᐊ 73-ᒥ ᖃᐅᔨᓴᐃᓂᖃᖅᑎᓪᓗᓯ,
ᐃᒪᐃᓕᖓᒻᒪᑦ 2009-2010-ᒥ ᐅᓂᒃᑳᖅ
ᐊᑐᐃᓐᓇᐅᓕᓚᐅᖅᓯᒪᒻᒪᑦ. ᑕᑯᔪᓐᓇᖅᓯᓚᐅᖅᓯᒪᕕᓯᐅᒃ
ᐊᐃᑉᐸᖏᑦ ᒪᕐᕉᒃ ᐅᓂᒃᑳᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᓯᒪᔫᒃ ᐊᕐᕌᓂ?
ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑳᒻᐳᓪ.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᖁᔭᓐᓇᒦᒃ
ᐊᐱᖅᑯᑎᖕᓄᑦ. ᐊᓯᖏᑦ ᐅᓂᒃᑳᑦ ᐱᓯᒪᔪᒍᑦ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓐᓂᑦᑕ ᑭᖑᓂᐊᒍᑦ ᐱᓚᐅᖅᑕᑎᓐᓂᒃ,
ᑭᓯᐊᓂ ᐱᓕᕆᐊᕆᓯᒪᓐᖏᑕᕗᑦ ᖃᐅᔨᓴᐃᓂᕆᓚᐅᖅᑕᕗᑦ
ᐱᔭᕇᖅᓯᒪᓕᓚᐅᕐᒪᑦ.

ᒥᔅᑕ ᐃᓄᒃ ᐅᖃᖅᑲᐅᕐᒪᑦ ᒥᔅᑕ ᕘᒐᓴᐅᑉ
ᐅᖃᖅᑕᒥᓂᖏᓐᓂᒃ ᑐᑭᓯᒋᐊᕈᑏᑦ ᐊᑑᑎᖃᕐᓂᖏᓐᓂᒃ
ᑖᒃᑯᓇᓃᑦᑐᑦ ᐅᓂᒃᑳᓂ. ᖃᐅᔨᒪᔪᖓ ᒥᓂᔅᑕᐅᑉ ᑐᓪᓕᐊ
ᐅᖃᖅᓯᒪᒻᒥᔪᖅ ᑐᓴᕈᑎᑕᖃᓚᐅᓐᖏᒻᒪᑦ ᑖᒃᑯᓇᓂ
ᓄᑖᖑᓂᖅᓴᓂ ᐅᓂᒃᑳᓂᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᐊᖓᔪᓂᒃ
ᒪᓕᒐᕐᒧᑦ. ᐅᓪᓗᒥ ᐅᖃᐅᓯᖃᖅᑲᐅᒐᑦᑕ ᑕᒪᓐᓇ
ᐊᑐᓕᖅᑎᑦᑎᓂᐅᑉ ᐱᕐᔪᐊᖑᓯᒪᓂᖓᓂᒃ.
ᐃᒪᐃᒐᔭᓐᖑᐊᕐᖓᓪᓕ ᐅᕙᑦᑎᒍᑦ ᒪᓕᒐᓕᐅᖅᑏᑦ
ᑐᓴᕈᑎᓂᑦ ᐱᔪᒪᔭᒥᓂᒃ ᐱᓂᐊᕈᑎᒃ ᑕᐃᒪᐃᑦᑐᓂᑦ ᑕᕝᕙ
ᑐᓴᕈᑏᑦ ᑖᒃᑯᓇᓂ ᐅᓂᒃᑳᓃᒋᐊᓕᐅᒐᓗᐊᑦ.
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get the information that they need, that’s
the type of information that should be in
those annual reports.
It’s a major undertaking the department is
involved in to implement the legislation.
Had you been getting the reports on time,
with the information that we’re on
schedule or we’re falling behind, then the
previous Assembly would have had the
opportunity to raise questions and make
suggestions. As Mr. Ferguson had
pointed out, not only in the area of
education, but there’s a whole host of
areas where there’s a statutory
requirement for the Minister to table a
report in the House.
If I can just sort of go out a little bit of
the soapbox here, Mr. Chairman, it would
probably be beneficial to Members of the
Committee to getting a listing of all of
those reports, when they’re due so that
you know when to expect them, and so
you can raise questions when they don’t
show up and make sure you get them on
time.
We think, in terms of accountability, that
those types of reports on all sorts of
different government functions are really
important to the work of the Legislative
Assembly, and we would encourage
Members to reach out and try and make
sure they get those reports on time.
Thank you.
Chairman: Thank you for that response,
Mr. Campbell. We do get a listing of
required tabling documents from the
Clerk’s Office and I’m very sure that
through the Speaker and I’m very sure
that understanding the value of the
timeliness of those reports for this new
government will be of high focus going
forward. Mr. Mikkungwak.

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᓂᕆᔭᖓᑦ
ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒥᒃ ᐱᖁᔭᕐᒥᒃ ᐊᖏᔫᒻᒪᑦ ᐊᒻᒪᓗ
ᑭᖑᕙᓐᖏᑦᑐᒥᒃ ᑐᓴᕈᑎᖏᓪᓗ ᐱᔪᓐᓇᓚᐅᕐᓂᖅᐸᑕ
ᑕᐃᒃᑯᐊ ᒪᓕᒐᓕᐅᖅᑎᐅᒪᐅᖅᑐᑦ
ᐊᐱᖅᓱᕈᓐᓇᖅᓯᒐᓚᐅᖅᑐᑦ ᐃᓱᒪᑖᖅᑎᑦᑎᓗᑎᓪᓗ. ᒥᔅᑕ
ᕘᒐᓴᓐ ᐅᖃᖅᑲᐅᒻᒪᑦ ᑕᕝᕙᓂᑑᓐᖏᑦᑐᖅ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓂ, ᐊᒥᓱᒃᑲᓐᓃᓪᓗ ᐱᓕᕆᕕᐅᔪᑦ
ᒪᓕᒐᑎᒍᑦ ᐱᖃᑦᑕᕆᐊᓖᑦ ᐅᓂᒃᑳᓕᐅᖃᑦᑕᕆᐊᖃᓐᓂᕐᒥᒃ
ᒪᓕᒐᓕᐅᕐᕕᖕᒥ.

ᐅᓂᒃᑳᑲᐃᓐᓇᕈᓐᓇᕈᒪ, ᐃᒃᓯᕙᐅᑕᖅ,
ᐃᑲᔫᑎᖃᕋᔭᖅᑰᖅᑐᖅ ᑲᑎᒪᔨᕋᓛᓄᑦ ᑕᐃᒃᑯᐊ
ᑎᑎᖅᑲᒦᒍᓐᓇᖅᐸᑕ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᐅᓂᒃᑳᑦ ᖃᖓᒃᑯᓪᓗ
ᓴᖅᑭᑕᐅᔭᕆᐊᖃᕐᒪᖔᑕ ᖃᐅᔨᒪᖃᑦᑕᕐᓂᐊᕋᔅᓯ ᖃᖓ
ᓂᕆᐅᒋᔪᓐᓇᕐᒪᖔᑦᑎᐅᒃ ᐊᐱᖅᓱᕈᓐᓇᖅᓯᓗᓯᓗ
ᓴᖅᑭᓐᖏᑐᐊᕌᖓᑕ ᑭᖑᕙᖃᑦᑕᕈᓐᓃᕐᓗᑎᓪᓗ.

ᑭᐅᖃᑦᑕᕆᐊᖃᕐᓂᑎᒍᑦ ᐃᓱᒪᔪᒍᓪᓕ ᑕᐃᒪᐃᑦᑐᐃᑦ
ᐅᓂᒃᑳᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ ᐱᓕᕆᐊᖑᕙᒃᑐᓄᑦ
ᒐᕙᒪᒃᑯᓐᓂ ᐱᒻᒪᕆᐅᔪᑦ ᒪᓕᒐᓕᐅᖅᑎᒃᑯᑦ
ᑲᒪᒋᔭᕆᐊᖃᖅᐸᒃᑕᖏᓐᓄᑦ ᐊᒻᒪ ᐊᔭᐅᑐᐃᓐᓇᕋᔭᖅᐸᒃᑲ
ᒪᓕᒐᓕᐅᖅᑏᑦ ᐱᓕᕆᖃᑦᑕᖁᓪᓗᒋᑦ ᑕᒪᒃᑯᐊ
ᑭᖑᕙᖃᑦᑕᕈᓐᓃᖁᓪᓗᒋᑦ ᐅᓂᒃᑳᑦ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑭᐅᒐᕕᑦ ᒥᔅᑕ
ᑳᒻᐳᓪ ᐊᒻᒪ ᑎᑎᕋᖅᓯᒪᔪᓂᑦ ᖃᐃᑦᓯᔭᐅᖃᑦᑕᖅᑐᒍᑦ
ᓴᖅᑭᑕᐅᖃᑦᑕᕆᐊᓕᓐᓂᑦ ᑎᑎᖅᑲᓂᑦ ᑎᑎᕋᕐᕕᒃᑯᓐᓂᒃ.
ᓇᓗᓇᒋᓐᖏᑕᕋ ᐅᖃᖅᑎ ᐊᖅᑯᑎᒋᓪᓗᒍ ᑐᑭᓯᓇᕐᒪᑕ
ᑕᒪᒃᑯᐊ ᑭᖑᕙᓐᖏᓪᓗᑎᑦ ᓴᖅᑭᖃᑦᑕᕆᐊᖃᕐᓂᖏᑦ
ᑎᑎᖅᑲᐃᑦ ᑖᒃᑯᐊ ᒐᕙᒪᒃᑯᑦ ᓄᑖᖑᑎᓪᓗᒋᑦ ᐊᒻᒪ
ᕿᒥᕐᕈᔭᐅᑦᑎᐊᖃᑦᑕᓂᐊᖅᑐᐃᑦ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
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Mr. Mikkungwak: Thank you, Mr.
Chairman. Thank you for the response.
My follow-up question to that would be:
if those reports were on time, would that
have made differences on the
recommendations of your current report?
Thank you.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᔾᔪᑎᐊᓄᑦ. ᑕᐃᒪᓕ ᐅᓇ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ
ᑕᒪᑐᒧᖓ, ᑕᒪᒃᑯᐊ ᐅᓂᒃᑳᓕᐊᑦ ᑭᖑᕙᖃᑦᑕᖏᑉᐸᑕ,
ᐊᓯᓐᖑᐃᑎᑦᑎᒐᔭᓚᐅᖅᐹ ᐊᑐᓕᖁᔭᓕᐊᓄᑦ ᒫᓐᓇ
ᐅᓂᒃᑳᓕᐊᕆᓯᒪᔭᑦᑎᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Campbell.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑳᒻᐳᓪ.

Mr. Campbell: Thank you. Certainly,
had the reports been on time, we
wouldn’t have made the recommendation
that they move on with the reports. It
might also have changed the dynamic of
this discussion if you had quality
information on the implementation of the
Act and didn’t have to wait for the audit
in order to identify that for you. Thank
you.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑕᒪᒃᑯᐊ ᐅᓂᒃᑳᑦ
ᑭᖑᕙᖅᓯᒪᓚᐅᓐᖏᑉᐸᑕ ᐊᑐᓕᖁᔭᓕᐅᕋᔭᓚᐅᓐᖏᑦᑐᒍᑦ
ᑕᒪᒃᑯᓄᖓ ᐅᓂᒃᑳᓕᐊᓄᑦ.
ᐊᓯᔾᔩᑐᐃᓐᓇᕆᐊᖃᕋᔭᓚᐅᕐᒥᔪᖅ ᒫᓐᓇ
ᐅᖃᓪᓚᖃᑎᒌᓐᓂᐅᔪᒥᒃ ᑐᓴᕈᑎᑦᑎᐊᕙᐃᑦ
ᐊᑐᐃᓐᓇᐅᔪᒥᓂᐅᑉᐸᑕ ᒪᓕᒐᐅᑉ ᐊᑐᓕᖅᑎᑕᐅᓂᖓᓄᑦ
ᐅᑕᖅᑭᔭᐅᔭᕆᐊᖃᓐᖏᓪᓗᓂᓗ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕈᑕᐅᔪᒥᓂᕐᒥᒃ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Campbell.
Mr. Mikkungwak.
Mr. Mikkungwak: Thank you. Thank
you for the answer. I guess my question
will be to the department. I know that in
the report, there are some responses given
by the department. Are the responses that
are provided in this audit report based on
just the one report or are the responses in
combination of the three reports?
Chairman: Thank you, Mr.
Mikkungwak. We’re looking at the
auditor’s report, not the annual report
from the departments. Maybe if you can
clarify your question.
Mr. Mikkungwak: I’m assuming that
some of the recommendations that were
provided by the Office of the Auditor
General were based on the information
that was provided on that one report that

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑳᒻᐳᓪ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᓪᓗ
ᑭᐅᔾᔪᑎᒧᑦ. ᐊᐱᕆᔪᒪᓕᕐᒥᔪᖓ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ. ᖃᐅᔨᒪᔪᖓ ᐅᓂᒃᑳᒥ
ᑭᐅᔾᔪᑎᑕᖃᓚᐅᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ. ᐅᕙᓂ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕐᒧᑦ ᐅᓂᒃᑳᓂ ᑭᐅᔾᔪᑎᓕᐊᖑᓯᒪᔪᓂ,
ᑖᒃᑯᐊ ᑐᕌᖓᕚᑦ ᐊᑕᐅᓰᓐᓇᕐᒧᑦ ᐅᓂᒃᑳᒧᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᑭᐅᔾᔪᑏᑦ ᑲᑎᖃᓯᐅᑎᕚᑦ ᐱᖓᓱᓂᑦ ᐅᓂᒃᑳᓕᐊᒥᓂᕐᓂᑦ?

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᑕᑯᓐᓇᖅᑐᒍᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᐅᓂᒃᑳᖓᓂᒃ,
ᑕᐃᓐᓇᐅᖏᑦᑐᖅ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᑦ ᐅᓂᒃᑳᓂᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓂᒃ.
ᓱᖅᑯᐃᓇᖅᑎᒋᐊᕈᓐᓇᕈᕕᐅᖅᑲᐃ ᐊᐱᖅᑯᑏᑦ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓱᒪᓪᓗᖓᓕ
ᐊᑐᓕᖁᔭᓕᐊᖑᓯᒪᔪᐃᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒃᑯᓐᓂᒃ
ᐃᓚᖏᑦ ᑐᓐᖓᕕᖃᓚᐅᕐᒪᑕ ᑐᓴᕈᑎᓕᐊᖑᔪᒥᓂᕐᓂᑦ
ᑕᐃᑲᓂ ᐊᑕᐅᓯᕐᒥ ᐅᓂᒃᑳᓕᐊᒥᓂᕐᒥᒃ ᐊᒻᒪ
ᒪᕐᕈᑲᓐᓂᐅᒻᒪᑎᒃ ᐅᓂᒃᑳᓕᐊᑦ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᐅᓚᐅᖅᑑᑉ ᑭᖑᓂᐊᓂ, ᑕᐃᒪᓐᓇᐃᒻᒪᑦ
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was submitted. There are two other
reports that were submitted after the audit
was completed. So my question to the
department is: the responses that they
have provided on the audit report, do
some of these responses include the other
two reports that were submitted after the
audit? Thank you.
Chairman: Thank you, Mr.
Mikkungwak. I think I know where
you’re going now. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Our
responses are directly related to the
recommendations made by the AG
report. (interpretation) Thank you, Mr.
Chairman.
Chairman: Any other questions? I have
no more names. We will move on to
paragraphs 78 through 83. Any
comments or questions? Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. On page 25, paragraph 79
talks about attendance and parental
involvement. We all know that low
attendance is a big issue. My question is
to the department there. They said, “The
Education Act specifies what is expected
of parents. For example, parents are
responsible for ensuring that their
children come to school ready to learn…”
When something is expected of a person
in an Act, there are usually consequences
when the expectation is not met. Is there
anything there to deal with when the
expectations of parents not having their
kids ready to go to school is not met?
Thank you, Mr. Chairman.
Chairman: Thank you for asking that
question, Mr. Savikataaq. Ms. Okpik.

ᐊᐱᖅᑯᑎᒐ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ ᑕᐃᒃᑯᐊ
ᑭᐅᔾᔪᑎᒋᓚᐅᖅᑕᖏᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ
ᐅᓂᒃᑳᖓᓄᑦ, ᑖᒃᑯᐊ
ᑭᐅᔾᔪᑏᑦ ᐃᓚᖏᑦ ᐊᕙᓗᐃᖃᓯᐅᑎᕚᑦ ᑕᐃᒃᑯᐊ ᒪᕐᕉᒃ
ᐅᓂᒃᑳᓕᐊᒥᓂᕐᓂᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᐅᑉ ᑭᖑᓂᐊᓂ?
ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ
ᑐᑭᓯᐊᖅᑰᓕᖅᐸᒋᑦ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑭᐅᔾᔪᑎᒋᓚᐅᖅᑕᕗᑦ ᑐᕌᑲᐅᑎᒋᔪᑦ
ᐊᑐᓕᖁᔭᓕᐊᖑᓯᒪᔪᓄᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ
ᐅᓂᒃᑳᖓᓂ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᒃᑲᓐᓃᑦ
ᐊᑎᖃᕈᓐᓃᕋᒪ. ᑲᔪᓯᓗᑕ ᐅᖃᓕᒫᕐᕕᐊ 78-ᒥᒃ 83-ᒧᑦ.
ᐅᖃᐅᓯᒃᓴᐃᑦ ᐊᐱᖅᑯᑎᒃᓴᐃᓪᓘᓐᓃᑦ? ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᒪᑉᐱᒐᖓ 25-ᒥ, ᐅᖃᓕᒫᕐᕕᐊ 79-ᒥ ᐅᖃᐅᓯᖃᕐᒪᑦ
ᐅᐸᖃᑦᑕᓂᕐᒥᒃ ᐊᒻᒪᓗ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᐃᓚᐅᑎᑕᐅᓂᖏᓐᓂᒃ. ᖃᐅᔨᒪᔪᒍᑦ ᐅᐸᖃᑦᑕᕐᓂᖅ
ᐱᒻᒪᕆᐊᓘᒻᒪᑦ. ᐊᐱᕆᔪᒪᔪᖓ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ.
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᓇᓗᓴᐃᖅᓯᒻᒪᑦ ᑭᓱᓂᑦ
ᓂᕆᐅᒋᔭᐅᒻᒪᖔᑕ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐆᑦᑑᑎᒋᓗᒍ
ᐱᓕᕆᔭᕆᐊᖃᒻᒪᑕ ᕿᑐᕐᖓᖏᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕋᓗᐊᕐᒪᖔᑕ ᐱᑐᐃᓐᓇᐅᑦᑎᐊᕐᓗᑎᑦ.
ᑕᐃᒪᓕ ᑭᓇᑐᐃᓐᓇᖅ ᓂᕆᐅᒋᔭᐅᒍᓂ ᒪᓕᒐᑎᒍᑦ,
ᐱᓐᖏᔾᔪᑎᖃᓐᓂᕐᒧᑦ ᐅᖃᐅᓯᖅᑕᖃᓲᖑᒻᒪᑦ. ᐅᕙᓂᓕ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᓂᕆᐅᒋᔭᐅᑎᓪᓗᒋᑦ ᒪᓕᒐᕐᒥ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐊᒻᒪᓗ ᕿᑐᕐᖓᖏᑦ
ᐱᑐᐃᓐᓇᐅᓂᖏᑉᐸᑕ ᐃᓕᓐᓂᐊᕆᐊᕐᓂᒃᓴᒥᒃ,
ᐅᖃᐅᓯᖅᑕᖃᖅᐹ ᖃᓄᐃᓕᔭᐅᒐᔭᕐᓂᖏᓐᓄᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ
ᐊᐱᖅᑯᑎᒋᔭᕐᓄᑦ. ᒥᔅ ᐅᒃᐱᒃ.
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Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) In
the former Act, there was a punitive
measurement for parents, but we
determined that the punitive way of doing
things didn’t work and it was typically
not followed up on and there was a fine
that was taken out of this current Act.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᒪᓕᒐᐅᓚᐅᖅᑐᒥ ᐊᓄᓪᓚᒍᑎᑕᖃᓚᐅᖅᑑᒐᓗᐊᖅ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ. ᑭᓯᐊᓂᓕ ᐋᖅᑮᓚᐅᖅᑐᒍᑦ
ᐊᓄᓪᓚᒍᑎᖃᕐᓂᖅ
ᓱᕙᓕᑭᐊᕆᓚᐅᕋᑦᑎᒍ ᑲᔪᓯᒍᑕᐅᕙᓐᓇᑎᓪᓗ,
ᐊᑭᓖᒋᐊᖃᖅᑎᑕᐅᓂᖃᖅᑐᓂᓗ. ᑖᓐᓇ ᐲᖅᑕᐅᓚᐅᖅᑐᖅ
ᒫᓐᓇ ᐱᖁᔭᐅᓕᖅᑐᒥ.

With respect to the parental piece with
respect to legislation, I would like Mr.
Bradley Archambault to elaborate on.
(interpretation) Thank you.

ᑖᒃᑯᐊᓕ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᐃᑦ ᑕᐃᔭᐅᓯᒪᓂᖏᑦ ᒪᓕᒐᕐᒥ
ᐱᓪᓗᒋᑦ ᐋᓴᒻᐹᑦ ᓇᓗᓇᐃᖅᓱᑦᑎᐊᕈᓐᓇᓂᖅᓴᕆᔭᖏᑦ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ.

Chairman: By all means, Ms. Okpik.
Mr. Archambault.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᐋᓴᒻᐹᑦ.

Mr. Archambault: Thank you, Mr.
Chairman. There is, indeed, a section of
the Act, it is section 55 actually, that
outlines the role of the parent and it
includes such items as to support and
encourage the student to learn, to ensure
that the student comes to school ready to
learn, to support the student’s teachers in
the effort to educate the student.
As Ms. Okpik mentioned, in the previous
Act, there was a fine associated with
parents who failed to meet their
obligation. No such provision exists in
the Act and in fact, there is nothing
necessarily that holds a parent
accountable, at least in the Act. There is
no such provision in this Act. Thank you,
Mr. Chairman.
Chairman: Thank you for that response,
Mr. Archambault. Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. My question is for the
department again. What is the department
doing right now, currently, immediately
to address the low attendance issues? No
matter how good our education system is,

ᐋᓴᒻᐹᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᑕᐃᒪᐃᑦᑐᒥᒃ ᐅᖃᐅᓯᖅᑕᓕᒃ ᒪᓕᒐᕐᒥ ᐅᖃᓕᒫᕐᕕᐊ 55
ᓇᓗᓇᐃᕆᔪᖅ, ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐱᔭᒃᓴᕆᔭᖏᓐᓂᒃ,
ᓲᕐᓗ ᐃᑲᔪᖃᑦᑕᓂᕐᒥᒃ ᐊᔭᐅᕆᓂᕐᒥᓪᓗ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᒥᓂᒃ ᐃᓕᓐᓂᐊᓂᕐᒥᒃ, ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᕐᕕᓕᐊᖃᑦᑕᖁᓪᓗᒋᑦ
ᐅᐸᓗᖓᐃᖅᓯᒪᑦᑎᐊᕐᓗᑎᒃ ᐊᒻᒪᓗ ᐃᑲᔪᕐᓗᒋᑦ
ᐃᓕᓴᐃᔩᑦ ᐃᑲᔪᖅᑎᖏᓐᓂᒃ ᐃᓕᓴᐃᒐᓱᐊᕐᓂᕐᒥᓂᒃ.

ᒥᔅ ᐅᒃᐱᒃ ᐅᖃᖅᑲᐅᒻᒪᑦ, ᒪᓕᒐᐅᓚᐅᖅᑐᒥ
ᐊᑭᓖᕆᐊᖃᖅᑎᑕᐅᕙᓚᐅᖅᑐᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᑲᒪᑦᑎᐊᖏᓐᓂᕐᒥᓄᑦ, ᑭᓯᐊᓂ
ᑕᐃᒪᐃᓕᖓᔪᖅᑕᖃᕈᓐᓃᖅᑐᖅ ᒪᓕᒐᕐᒥ
ᖃᓄᐃᓕᖓᔪᖅᑕᖃᕈᓐᓃᖅᑐᓂ ᐱᓐᖏᔾᔪᑎᓂᑦ
ᐊᖓᔪᖅᑳᕆᔭᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᔾᔪᑎᓐᓄᑦ, ᒥᔅᑕ
ᐋᓴᒻᐹᑦ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᓱᓕ
ᐊᐱᖅᑯᑎᒃᑲᓐᓂᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ.
ᖃᓄᐃᓘᖅᐸᑦ ᒫᓐᓇᐅᔪᒃᑯᑦ ᑕᒪᓐᓇ
ᐱᓕᕆᐊᕆᔭᐅᑲᐅᑎᒋᖁᓪᓗᒍ ᐅᐸᑦᑎᐊᓐᖏᓗᐊᕐᓂᖅ
ᓲᖃᐃᒻᒪ ᐱᐅᔪᐊᓘᒐᓗᐊᖅᐸᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖏᑉᐸᑕ ᐊᑐᕈᓐᓇᕋᔭᓐᖏᒻᒪᑕ
ᓯᕗᒧᐊᕈᑕᐅᒍᓐᓇᖅᑐᓂᑦ ᐃᓕᓐᓂᐊᕐᓂᒃᑯᑦ.
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if the kids don’t go to school, they don’t
take advantage of the education system
that we offer. I would just like to know
what they are doing or what they plan to
do to address the low attendance. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) For
this year, monies were provided to
district education authorities. This is the
year where they have to develop their
attendance policies and provide them.
Again, there will be consultation with the
community.
We have provided a sample template of
what we feel should be in the policy.
Also, I talked a bit about the parental
engagement campaign that we’re
undertaking. I’ll take a couple of minutes
to provide some details so that you know
what’s coming forward.

ᑐᓴᕈᒪᑐᐃᓐᓇᖅᑐᖓ ᑭᓱᓂᑦ ᐸᕐᓇᐅᑎᖃᕐᒪᖔᑕ
ᑕᒪᑐᒥᖓ ᐅᐸᓐᖏᓗᐊᖃᑦᑕᓂᕐᒥᒃ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑐ ᓴᕕᑲᑕᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐊᕐᕌᒍᑦᑎᓐᓂ ᑮᓇᐅᔭᖃᖅᑎᑕᐅᓚᐅᖅᑐᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᑕᕝᕙᓂᓗ ᐊᕐᕌᒍᒥ
ᐅᐸᖃᑦᑕᓂᕐᒧᑦ ᐊᑐᐊᒐᓕᐅᕆᐊᖃᖅᑎᑕᐅᓪᓗᑎᒃ.
ᑲᑎᖃᑎᒋᓚᐅᕐᓗᒋᑦ ᓄᓇᓕᖁᑎᓂ, ᓱᓕ.

ᐊᑐᖅᑕᐅᔪᓐᓇᖅᑐᓂᑦ ᑐᓂᓯᓯᒪᔪᒍᑦ
ᑕᒪᒃᑯᓇᓃᒋᐊᖃᖅᑰᔨᔪᓂᑦ ᐊᑐᐊᒐᓂᑦ ᓄᑖᓂᑦ, ᑭᓯᐊᓂᓕ
ᐅᖃᐅᓯᖃᓚᐅᕋᒪ ᐊᖓᔪᖅᑳᕆᔭᓂᑦ ᐃᓚᐅᑎᑦᑎᓂᕐᒥᒃ
ᖃᐅᔨᒪᓂᐊᕐᒪᑕ ᓄᐃᕙᓪᓕᐊᓂᐊᖅᑐᓂᑦ.

I guess I want to start off by saying that
many Inuit parents were hurt by their
own educational experiences, so we also
need to restore their trust and belief in
our education system. We also believe
that parents are the children’s first and
foremost important lifelong teachers.
Children will understand the value of
learning if they see their parents are
involved and supportive of their learning
and the education system.

ᐱᒋᐊᕈᒪᖃᐃ ᐊᒥᓱᑦ ᐃᓄᐃᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᐋᓐᓂᖅᑕᐅᓚᐅᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᓂᕆᓚᐅᖅᓯᒪᔭᕐᒥᓄᑦ
ᑕᒪᓐᓇᓗ ᐱᓕᕆᐊᕆᔭᕆᐊᖃᖅᑐᑎᒍ
ᐅᑉᐳᕈᓱᒍᓐᓇᖅᓯᒃᑲᓐᓂᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᑦᑎᓐᓂᑦ. ᐅᑉᐱᕆᔭᖃᕐᒥᔪᒍᑦᑕᐅᖅ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᓯᕗᓪᓕᖅᐹᖑᓪᓗᑎᒃ
ᐱᒻᒪᕆᐅᓛᖑᓪᓗᑎᓪᓗ ᐃᓕᓴᐃᔨᒋᔭᐅᒻᒪᑕ ᕿᑐᕐᖓᒥᓄᑦ
ᐊᒻᒪ ᓱᕈᓰᑦ ᑐᑭᓯᐊᓕᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ
ᐊᑑᑎᖃᕐᓂᖓᓂᒃ ᑕᑯᒍᑎᒃ ᐊᖓᔪᖅᑳᕆᔭᖏᑦ
ᐃᑲᔪᖃᑕᐅᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᖏᓐᓄᑦ.

Things like talking, listening, asking
questions, and learning together are
important steps in helping a child
succeed, and then also helping your child
get to school well rested and fed will help
them better in school, and then in order to
do well, I keep saying this, students need

ᒪᑯᐊ ᓲᕐᓗ ᐅᖃᓪᓚᖃᑎᖃᕐᓂᖅ, ᑐᓵᖃᑦᑕᕐᓂᖅ,
ᐊᐱᖅᓱᖃᑦᑕᓂᕐᓗ, ᐃᓕᓐᓂᐊᖃᑎᒌᓐᓂᕐᓗ ᐊᑑᑎᖃᕐᒪᑕ
ᓱᕈᓯᒃ ᑲᔪᓯᑦᑎᐊᕐᓂᐊᑐᐊᕈᓂ ᐊᒻᒪᓗ ᐃᑲᔪᖅᐸᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖁᓪᓗᒋᑦ ᑕᖃᐃᖅᓯᑦᑎᐊᖅᓯᒪᓗᑎᑦ
ᓂᕆᑎᑕᐅᓯᒪᑦᑎᐊᕐᓗᑎᓪᓗ ᐃᓕᓐᓂᐊᑦᑎᐊᖁᓪᓗᒋᑦ.
ᐅᓇᓗ ᐅᖃᐃᓐᓇᓲᕋ ᐃᓕᓐᓂᐊᑦᑎᐊᕐᓂᐊᑐᐊᕈᑎᒃ,
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐅᐸᑦᑎᐊᖏᓐᓇᖃᑦᑕᕆᐊᓖᑦ.
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to be in school regularly.
One thing that we have learned is that
reading to children more than once a day
has a substantial positive impact on their
future academic skills. Research also
shows that children with early exposure
to books and reading are better at
performing mathematical tasks. Again,
that’s based on research.
I talked about “Parents motivate,
Students participate, Together we can
graduate.” We have done ads on CBC
and APTN. The second phase of our
parental engagement campaign will be
rolled out this spring. It will include a
booklet of ideas and tools for parents and
posters that use modern visuals that
reflect life in Nunavut and clearly show
how good attendance gives young people
great career choices.
Our attendance improvement incentive
plan includes such things as wristbands
for students, teachers, and parents and
prizes such as T-shirts, hoodies, and caps
for most improved attendance in schools.
That’s just one small component.
The continuation of our parental
community engagement plan will take
place in September at the beginning of
the 2014-15 school year. Also, we’re
saying that Education Week will be held
September 29 to October 3, shortly after
the principals’ conference. The campaign
will be rolled out with principals as well.
Also, the fall date for the Education
Week gives us a bit of time to work more
closely with our partners, the Nunavut
Teachers Association and the Coalition
of Nunavut District Education
Authorities to prepare strong messaging,
encouraging parental and community

ᐅᓇ ᖃᐅᔨᓯᒪᔭᕗᑦ ᐅᖃᓕᒫᕐᕕᒋᕙᒃᑐᒋᑦ ᓱᕈᓰᑦ
ᐊᑕᐅᓯᐊᕐᓇᒍ ᖃᐅᑕᒫᑦ ᐃᑲᔫᑎᖃᑦᑎᐊᖅᐸᒻᒪᑦ
ᓯᕗᓂᒃᓴᒥ ᐊᔪᕈᓐᓃᓕᓛᕐᓂᖏᓐᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᒃᑯᑦ.
ᖃᐅᔨᓴᕈᑕᐅᓯᒪᔪᒃᑯᓪᓗ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᒻᒥᔪᖅ ᓱᕈᓰᑦ
ᖃᐅᔨᑎᑕᐅᓵᓕᕌᖓᑕ. ᐅᖃᓕᒫᒐᕐᓂᑦ ᓱᓕ,
ᓈᓴᐅᓯᕆᑦᑎᐊᓂᖅᓴᐅᓕᓲᖑᒻᒪᑕ.

ᐅᖃᐅᓯᖃᓚᐅᕋᒪ “ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᐱᔪᒪᓕᖅᑎᑦᑎᓲᖑᒻᒪᑕ ᕿᑐᕐᖓᖏᑦ
ᐃᓱᓕᑦᑎᑦᑎᐊᓛᖁᓪᓗᒋᑦ” ᐃᓕᓐᓂᐊᕕᒻᒥᒃ ᑕᕝᕘᓇᓗ
ᑐᓴᕈᑎᖃᖅᑎᑦᑎᓯᒪᔪᒍᑦ ᓰ.ᐲ.ᓰᒃᑯᑦ APTN-ᑯᑎᒍᓪᓗ.
ᐊᐃᑉᐹᒍᑦ ᐊᖓᔪᖅᑳᕆᔭᓂᑦ ᐃᓚᐅᑎᑦᑎᒋᐊᕈᑎᒋᔭᑦᑎᓐᓂ
ᓴᖅᑭᑕᐅᓂᐊᖅᑐᖅ ᐅᐱᕐᖔᖑᓕᖅᐸᑦ
ᐱᖃᓯᐅᑎᒐᔭᖅᑐᓂᓗ ᐅᖃᓕᒫᒐᕋᓛᓂᑦ ᐊᖓᔪᖅᑳᕆᔭᓄᑦ
ᑐᕌᖅᑐᓂᑦ ᐊᒻᒪᓗ ᓂᕕᓐᖓᒐᓚᓐᓂᑦ ᑕᑯᑎᑦᑎᓐᖑᐊᖅᑐᑦ
ᒫᓐᓇ ᐃᓅᓯᕆᔭᐅᕙᒃᑐᓂᑦ ᓄᓇᕗᒻᒥ
ᓇᓗᓇᐃᖅᓯᑦᑎᐊᖅᑐᑎᓪᓗ.
ᐅᐸᑦᑎᐊᖃᑦᑕᕐᓂᐅᑉ ᑭᖑᓂᖃᑦᑎᐊᓲᖑᓂᖓᓂᒃ
ᓯᕗᓂᒃᓴᒥ ᐃᖅᑲᓇᐃᔮᕆᔪᒫᖅᑕᖏᓐᓄᑦ. ᐅᐸᑦᑎᐊᓂᕐᒧᑦ
ᐸᕐᓇᐅᑎᕗᑦ ᐱᖃᓯᐅᑎᕗᖅ ᓲᕐᓗ ᒪᑯᓂᖓ
ᐅᑉᐱᕈᓱᓐᓂᑎᓐᓂᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᖓᔪᖅᑳᖏᓪᓗ
ᐃᓕᓴᐃᔨᖏᓪᓗ ᐱᓕᕆᓂᐅᔪᓂᑦ ᐊᒻᒪᓗ
ᓵᓚᒃᓴᕈᓯᐊᒃᓴᓂᑦ ᓲᕐᓗ ᐊᐃᑭᑦᑐᓂᑦ ᐅᕕᓂᕈᕐᓂᑦ
ᓇᓴᓖᓪᓗ ᐅᕕᓂᕈᐃᑦ ᓇᓴᐃᓪᓗ ᑎᖅᑭᐊᓖᑦ
ᐱᕚᓪᓕᖅᓯᒪᓛᖑᔪᓄᑦ ᐅᐸᖃᑦᑕᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕕᓐᓄᑦ,
ᑖᓐᓇ ᒥᑭᔪᖅ ᐃᓚᖓ.
ᑲᔪᓯᑎᑕᐅᓂᐊᕐᒥᔪᖅ ᐃᓚᐅᑎᑦᑎᓂᕗᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᑦ ᓄᓇᓕᓐᓂ ᐱᓂᐊᖅᑐᖅ
ᓯᑎᐱᕆᐅᓕᖅᐸᑦ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐊᕐᕌᒍᖓᑕ
ᐱᒋᐊᕐᓂᖓᓂ 2014-15-ᒥ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐱᓇᓱᐊᕈᓯᖓ ᓯᑎᐱᕆ 29-ᒥ
ᐅᑐᐱᕆ 3-ᒥ ᐊᑐᖅᑕᐅᓛᕐᖓᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖏᑦ ᑲᑎᒪᓚᐅᖅᑎᓪᓗᒋᑦ. ᑕᐃᑲᓐᖓᑦ
ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖏᓐᓂᒃ ᐱᒋᐊᕈᑎᖃᕐᓗᑎᒃ
ᓴᖅᑭᖅᑕᐅᒋᐊᓐᖓᓛᖅᑐᖅ.
ᐊᒻᒪ ᐅᑭᐊᒃᓵᒃᑯᑦ ᐱᓇᓱᐊᕈᓯᖃᓕᖅᑲᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑲᑐᔾᔨᖃᑎᖃᓛᕐᒥᔪᒍᑦ ᓄᓇᕗᒥ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓂᒃ ᐊᒻᒪᑦᑕᐅᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑕ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓂᒃ
ᐊᑐᐃᓐᓇᕈᖅᓴᐃᓗᑕ ᐅᖃᐅᓯᔅᓴᕆᓂᐊᖅᑕᑎᓐᓂᒃ
ᓴᓐᖏᔪᒥᒃ ᐃᓄᓕᒫᑦ ᐱᖃᑕᐅᒋᐊᖃᕐᓂᖏᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐅᖃᐅᓯᖃᖅᓯᒪᔪᓂᑦ.
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engagement.
The other thing I talked about yesterday
was that we’re a partner with Inuit
Tapiriit Kanatami in the Parental
Engagement Working Group and we’re
sharing our materials with them and
we’re actually going to be putting
together two pots of money between the
organization and ourselves to further
enhance another form of the parental
engagement campaign. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
have no other names on my list. We will
carry on to paragraphs 84 through 88.
Any questions or comments? I have no
names on my list. Do we agree that we’re
concluded?
Some Members: Agreed.
Chairman: Thank you. Before I ask for
some closing remarks, I would like to
thank all the Members and all witnesses
for moving this whole hearing in, I think,
a very informative manner. As well, we
all realize how important education is,
not just to our youth but to the whole
territory of Nunavut. I think some of the
findings and recommendations from Mr.
Ferguson’s office and Mr. Campbell and
his team can only help us move forward
along with the Department of Education.
A final question, I’ll take the prerogative
as the Chairman, to ask Ms. Okpik: is
there anything we can do as legislators to
help you make the education system
better in Nunavut? Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Thank you for the opportunity to respond
to that question. I keep reiterating that

ᐃᑉᐸᒃᓴᖅ ᐅᖃᓚᐅᕋᒪ ᐃᓄᐃᑦ ᑕᐱᕇᒃᑯᓐᓂᒃ
ᐱᓕᕆᖃᑎᖃᖅᐸᑲᑦᑕ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᑦ
ᐊᑖᑕᒃᑯᒋᔭᐅᔪᓂᑦ
ᐊᐅᓚᔾᔭᐃᒐᓱᒃᑐᑕ ᓴᓇᖃᑦᑕᖅᑕᕗᑦ ᑕᐃᒃᑯᓄᖓ
ᑕᑯᔭᐅᕙᒃᑐᑦ. ᒪᕐᕈᐃᓕᖅᑲᖓᔫᓐᓂᒃ
ᐊᑐᐃᓐᓇᕈᖅᓴᐃᓂᐅᔭᔪᒍᑦ ᐃᓄᐃᑦ ᑕᐱᕇᒃᑯᓪᓗ
ᐅᕙᒍᓪᓗ ᐃᑲᔪᖅᓰᔾᔪᑎᒋᓂᐊᖅᑕᑎᓐᓂᒃ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᖓᔪᖅᑳᖏᓐᓂᒃ
ᐊᐅᓚᔾᔭᐃᒃᑲᓐᓂᕋᓱᐊᕈᑎᔅᓴᓂᒃ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᑎᖃᒃᑲᓐᓂᕈᓐᓃᕋᒪ. ᑲᔪᓯᓗᑕ ᐅᖃᓕᒫᕐᕕᐊ 84-ᒥᒃ
88-ᒧᑦ. ᐊᐱᖅᑯᑎᒃᓴᐃᑦ ᐅᖃᐅᓯᒃᓴᐃᓪᓘᓐᓃᑦ.
ᐊᑎᖃᓐᖏᓐᓇᒪ. ᐊᖏᖅᐱᑖ ᐱᔭᕇᕋᑦᑎᒍ?

ᐃᓚᖏᑦ ᑲᑎᒪᔩᑦ: ᐊᖏᖅᐳᒍᑦ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐃᓱᓕᔾᔪᑎᒃᓴᓂᑦ
ᐅᓂᒃᑳᖁᔨᓚᐅᓐᖏᓂᓐᓂ ᖁᔭᓐᓇᒦᕈᒪᕙᒃᑲ ᑲᑎᒪᔨᓕᒫᑦ
ᐊᐱᖅᓱᖅᑕᐅᖅᑲᐅᔪᐃᓪᓗ ᐃᖏᕐᕋᑎᑦᑎᑦᑎᐊᖅᓯᒪᒻᒪᑕ
ᑐᓵᑎᑦᑎᓂᑦᑎᓐᓂᑦ ᐊᒻᒪᓗ ᐃᓕᓴᕆᔭᐃᓐᓇᕆᒐᑦᑎᒍ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᐱᒻᒪᕆᐊᓘᓂᖓᓂᒃ
ᐃᓅᓱᒃᑐᖁᑐᑦᑎᓐᓄᑐᐃᓐᓇᐅᖏᑦᑐᖅ,
ᓄᓇᕗᒥᐅᓕᒫᒧᑦᑕᐅᖅ. ᐃᓚᖏᑦ ᖃᐅᔨᔭᐅᓯᒪᔪᐃᑦ
ᐊᑐᓕᖁᔭᐅᔪᐃᓪᓗ ᒥᔅᑕ ᕘᒐᓴᐅᑉ ᑎᑎᕋᕐᕕᖓᓃᓐᖔᖅᑐᑦ
ᒥᔅᑕ ᑳᒻᐳᒥᓪᓗ ᐱᓕᕆᖃᑎᖏᓪᓗ ᐃᑲᔪᕈᑎᒋᓗᑎᒃᑯ
ᓯᕗᒧᐊᕈᑎᒋᓗᑎᒃᑯ ᑭᓯᐊᓂᐅᓂᐊᕐᒪᑕ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐃᓚᐅᓗᑎᒃ.

ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒃᓴᕋ ᐃᒃᓯᕙᐅᑕᐅᓂᕋ ᐊᑐᕐᓗᒍ
ᒥᔅ ᐅᒃᐱᒃ, ᖃᓄᐃᓘᕈᓐᓇᕐᒪᖔᑦᑕ ᒪᓕᒐᓕᐅᖅᑎᐅᓪᓗᑕ
ᐃᑲᔪᕈᓐᓇᖁᓪᓗᑕ ᐃᓕᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔾᔪᑎᕗᑦ
ᐱᐅᓯᒃᑲᓐᓂᖁᓪᓗᒍ ᓄᓇᕗᒻᒥ? ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ
ᐱᕕᒃᓴᖃᖅᑎᒃᑲᕕᓐᖓ ᑭᐅᓇᓱᒍᓐᓇᖁᓪᓗᖓ ᑕᒪᑐᒥᖓ.
ᐅᖃᐃᓐᓇᖃᑦᑕᖅᓯᒪᒐᒪ ᐅᐸᖃᑦᑕᑦᑎᐊᕐᓂᖅ
ᐱᒻᒪᕆᐊᓗᖁᑎᒋᒐᑦᑎᒍ.
ᑕᐃᒪᐃᒐᓗᐊᖅᑎᓪᓗᒍ ᒪᓕᒐᓕᐅᖅᑎᐅᓪᓗᓯ
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attendance is a major issue for us. Any
way, as Members, you can give the same
message that we’re giving out there that
well rested students and well fed and
those that attend regularly are the ones
who are most successful, we encourage
all Members to assist us in delivering the
same message. (interpretation) Thank
you, Mr. Chairman.

ᑕᐃᒪᐃᑦᑐᓴᐃᓐᓇᕐᒥᒃ ᑐᓵᑎᑦᑎᔪᓐᓇᕋᔅᓯ
ᑐᓴᖃᑦᑕᖅᑕᓯᓐᓂᒃ ᑕᖅᑳᓐᖓᑦ
ᑕᖃᐃᖅᓯᖅᓯᒪᑦᑎᐊᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᓂᕆᑎᑕᐅᓯᒪᑦᑎᐊᑎᓪᓗᒋᓪᓗ ᐅᐸᑦᑎᐊᖃᑦᑕᓲᖑᒻᒪᑕ
ᑲᔪᓯᑦᑎᐊᓂᖅᐹᖑᕙᒃᑐᑎᓪᓗ. ᑕᒪᑐᒨᓇ
ᐊᔭᐅᕆᑐᐃᓐᓇᖅᐳᖓ ᒪᓕᒐᓕᐅᖅᑎᓕᒫᑦ
ᑕᐃᒪᐃᑦᑐᓴᐃᓐᓇᕐᒥᒃ ᑐᓴᐅᒪᑎᑦᑎᖃᑕᐅᖁᓪᓗᒋᑦ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you very much for
that, Ms. Okpik. I’m sure we will all
bring this information back to our
communities and do our best. I would
invite you to make some closing
comments.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒻᒪᕆᐊᓗᒃ ᒥᔅ
ᐅᒃᐱᒃ. ᓇᓗᓇᓐᖏᑦᑐᖅ ᑕᒪᓐᓇ ᐸᔪᒍᑎᒋᓂᐊᖅᑕᕗᑦ
ᓄᓇᓕᑦᑎᓐᓄᑦ ᖃᓄᓕᒫᕋᓱᓪᓗᑕᓗ. ᒪᑐᒍᑎᒃᓴᖃᕈᒪᒍᕕᑦ
ᐱᕕᖃᖅᑎᓕᖅᐸᒋᑦ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I just
want to thank the Members for giving me
the opportunity to answer your questions.
Education is such an important topic and
even though I had some very long
answers for some of them, I really felt
that I needed to inform you as to what’s
happening in education.
We agree with the Auditor General’s
recommendations, and we will be
working with the legislature in moving
forward with the review of the Education
Act. We have already identified several
components and areas where we feel we
need to make some change.
Oftentimes some departments view the
AG coming into their office with a lot
worry, but with this audit that took place,
we actually welcomed them into
Education because they were going to
give us the snapshot of where we were
and how we were doing. Obviously, we
take the recommendations that have come
forward very seriously and have made
immediate steps to address the majority
of the recommendations. I thank the staff

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᖁᔭᓐᓇᒦᕈᒪᑐᐃᓐᓇᖅᑕᒃᑲ ᒪᓕᒐᓕᐅᖅᑏᑦ
ᐱᕕᖃᖅᑎᑕᐅᓂᕐᓄᑦ ᑭᐅᓇᓱᖁᓪᓗᖓ
ᐊᐱᖅᑯᑎᒋᔭᑦᑎᓐᓄᑦ. ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᐱᒻᒪᕆᐅᓂᑯᖓᓄᑦ ᑭᐅᑯᑖᖅᐸᒃᑲᓗᐊᕌᖓᒪ
ᖃᐅᔨᒪᖁᔨᓗᐊᒧᑦ ᑕᐃᒪᐃᓚᐅᕋᒪ
ᖃᓄᐃᑉᐸᓪᓕᐊᔪᖃᓕᕐᒪᖔᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ.

ᐊᖏᖃᑎᒋᕙᕗᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ
ᐊᑐᓕᖁᔭᖏᓐᓂᒃ ᐱᓕᕆᖃᑎᒋᓂᐊᖅᑐᑎᒍᓗ
ᒪᓕᒐᓕᐅᕐᕕᒃ ᓯᕗᒧᐊᕆᐊᖅᑕᐅᖁᓪᓗᒍ ᒪᓕᒐᐅᑉ
ᕿᒥᕐᕈᔭᐅᓂᒃᓴᖓ. ᓇᓗᓇᐃᖅᓯᔭᕇᖅᓯᒪᕗᒍᑦ
ᐱᓪᓗᐊᑕᐅᔪᓂᑦ ᐊᓯᔾᔨᕆᐊᖃᖅᑐᒋᔭᑦᑎᓐᓂᒃ.

ᐊᒥᓱᑎᒍᑦ ᐱᓕᕆᕖᑦ ᐃᓚᖏᓐᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒧᑦ
ᐅᐸᑦᑕᐅᒑᖓᑕ ᐃᓱᒫᓗᓐᓂᖃᖅᑐᑎᑦ, ᑭᓯᐊᓂᓕ ᑕᕝᕙᓂ
ᖃᐅᔨᓴᖅᑕᐅᓂᕆᓚᐅᖅᑕᑎᓐᓂ
ᑐᓐᖓᓱᑦᑎᑦᑎᐊᓚᐅᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ
ᓲᖃᐃᒻᒪ ᓇᓗᓇᐃᖅᓯᓂᐊᓚᐅᕐᒪᑕ ᓇᒦᓕᓚᐅᕐᓂᑎᓐᓂᒃ
ᐊᒻᒪ ᖃᓄᐃᑉᐸᓪᓕᐊᓯᒪᓂᑦᑎᓐᓂᒃ. ᓇᓗᓇᓐᖏᑦᑐᖅ
ᐊᑐᓕᖁᔭᐅᓯᒪᔪᐃᑦ ᐱᓪᓚᕆᐅᑎᑕᕗᑦ
ᖃᓄᖅᑑᑲᐅᑎᒋᕙᓪᓕᐊᒍᑎᓯᒪᓕᖅᑐᑎᒍᓗ ᐊᒥᓲᓂᖏᑦ
ᑖᒃᑯᐊ ᐊᑐᓕᖁᔭᓕᐊᕆᓯᒪᔭᖏᑦ.
ᐱᒻᒪᕆᐊᓘᑎᓂᐊᖅᑕᕗᑦ ᐱᓐᖑᐊᕆᔾᔮᖏᑕᕗᑦ
ᓱᒋᐊᖅᑎᒍᑎᒋᓂᐊᖅᑕᕗᓪᓗ ᑖᒃᑯᓂᖓ. ᐊᒥᓲᓂᖅᓴᓂᑦ
ᐊᑐᓕᖁᔭᓕᐊᕆᓯᒪᔭᔅᓯᓐᓂᒃ ᓱᒋᐊᖅᓯᒍᓐᓇᓂᐊᖅᑐᒍᑦ
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from the Office of the Auditor General
for their hard work and their diligence in
auditing education, the Education Act
implementation.

ᖁᔭᒋᓪᓗᒋᓪᓗ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑏᑦ ᐊᓪᓚᕝᕕᖓᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ
ᖃᐅᔨᓴᖅᓯᒪᒻᒪᑕ ᐱᖁᔭᕐᒥᒃ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓯᒪᓂᕆᔭᖏᓐᓂ.

I would also like to thank my staff. I keep
saying to my Minister that I’m very
blessed with some phenomenal people
working in the Department of Education,
right down to teachers and principals and
district education authorities that have
made a very strong effort to implement
this Act and also to our regional school
operations, our Curriculum Division, our
Assessment Division, and the two who
supported me, Bradley and David, who
had to leave, along with the people in the
background within the policy shop who
worked very hard in assisting us to
appear for this hearing. (interpretation)
Thank you.

ᐅᖃᐃᓐᓇᕋᓗᐊᖅᑐᖓᐃᓛᒃ ᒥᓂᔅᑕᖁᑎᓐᓄᑦ
ᖁᔭᓕᓇᕋᖅᑐᖓ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕋᑦᑕ ᑲᒪᓇᒻᒪᕆᑦᑐᓂᑦ
ᐊᔪᓐᖏᑦᑐᕐᔪᐊᕌᓗᓐᓂᑦ. ᐃᓕᓴᕖᓪᓗ ᐊᖓᔪᖅᑳᖏᑦ
ᐊᔪᓐᖏᑦᑑᑎᕕᔾᔪᐊᕌᓘᒻᒪᑕ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᓄᓇᓕᓐᓂ
ᓴᓐᖏᔪᕕᔾᔪᐊᕌᓗᓐᓂᑦ ᐃᓕᐅᖅᑲᐃᖃᑕᐅᓯᒪᒻᒪᑕ
ᑖᔅᓱᒧᖓ ᒪᓕᒐᕐᒧᑦ ᐊᒻᒪᓗ ᓄᓇᕗᒻᒥ ᐊᕕᑦᑐᖅᓯᒪᓂᖓᓂ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦᑕᐅᖅ ᑕᐃᖃᓯᐅᑎᒻᒥᓗᒋᑦ, ᒪᕐᕉᒃ
ᐳᕌᑦᓕ ᐊᒻᒪ ᑕᐃᕕᒃᑯᑦ ᐱᓗᐊᖅᑐᒥ
ᐃᑲᔪᖅᓰᓯᒪᕖᓐᖓᕐᖓᑎᒃ ᐊᒻᒪ ᑕᐃᒃᑯᐊ ᓴᖅᑭᔮᕋᑎᒃ
ᐃᖅᑲᓇᐃᔭᖅᐸᒃᑐᐃᑦ ᐊᑐᐊᒐᓕᕆᔩᑦ
ᐊᒃᓱᕈᖅᓯᒪᒻᒥᒪᑕᑦᑕᐅᖅ ᐃᑲᔪᖅᑐᑎᑦ ᐅᕙᓂ
ᓴᖅᑭᔮᕆᐊᖃᖅᑎᓪᓗᑕ. (ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you very much for
those comments, Ms. Okpik. I hope all
your peers, other Deputy Ministers at
other departments, take note of how
beneficial this can be to their own
departmental workings. Mr. Campbell.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐅᖃᐅᓯᕆᔭᕐᓄᑦ,
ᒥᔅ ᐅᒃᐱᒃ. ᓂᕆᐅᑉᐳᖓ ᒥᓂᔅᑕᓄᑦ
ᑐᖏᓕᐅᖃᑎᑎᑦᑕᐅᖅ ᖃᐅᔨᓂᐊᖅᑐᑦ ᖃᓄᖅ ᑕᒪᓐᓇ
ᐃᓕᖅᑯᓯᕆᔭᕗᑦ ᐃᑲᔫᑎᖃᕈᓐᓇᕐᒪᖔᖅ ᐱᓕᕆᕕᖏᓐᓄᑦ.
ᒥᔅᑕ ᑳᒻᐳᓪ.

Mr. Campbell: Thank you, Mr.
Chairman. I would like to just echo some
of the comments that have already been
made. I would like to thank you and your
Committee for the interest that you have
in the work of the Auditor General of
Nunavut and of Canada. It’s evident,
from the questions that were asked today
and the passion and interest in the subject
area, that education is a matter very much
uppermost in the minds of Members.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᖃᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᑐᖓ ᐅᖃᖅᑕᐅᒌᖅᑲᐅᔪᓂᑦ.
ᖁᔭᓐᓇᒦᕈᒪᕙᒋᑦ ᑲᑎᒪᔨᕋᓛᖁᑎᑎᓪᓗ
ᐱᔪᒪᓂᖃᕐᓂᓯᓐᓂᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᑲᓇᑕᒧᑦ
ᓄᓇᕗᒧᓪᓗ ᐱᓕᕆᓯᒪᔭᖏᓐᓂᑦ. ᓇᓗᓇᓐᖏᑦᑐᖅ
ᐊᐱᖅᑯᑕᐅᓯᒪᔪᓄᑦ ᐅᓪᓗᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᖁᓪᓕᖅᐹᖑᖃᑕᐅᕙᒻᒪᑦ ᒪᓕᒐᓕᐅᖅᑎᓄᑦ.

Normally, the Office of the Auditor
General provides one audit report a year
to the Legislative Assembly of Nunavut.
In this particular year, Michelle and her
team have been able to produce three

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒃᑯᑦ ᐊᑕᐅᓯᐊᖅᑐᑎᑦ
ᐅᓂᒃᑳᓕᐅᖅᐸᒻᒪᑕ ᐊᕐᕌᒍᑕᒫᑦ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ
ᓄᓇᕗᒻᒥ. ᐊᕐᕌᒍᑦᑎᓐᓂ ᒥᓯᐊᓗ ᐱᓕᕆᖃᑎᖏᓪᓗ
ᐱᖓᓱᓂᑦ ᐅᓂᒃᑳᓕᐅᕈᓐᓇᖅᓯᒪᒻᒪᑕ, ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ
ᓴᖅᑭᕋᑖᓚᐅᖅᑕᕗᑦ ᐊᒻᒪᓗ ᐊᑦᑕᓇᖅᑕᐃᓕᓂᕐᒧᐊᖓᔪᖅ
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reports, the child and family service audit
that we tabled and, of course, the safety
audit. Because we do so few audits, we
try really hard to pick a topic that’s
important to Nunavummiut. I think, as
evidenced by your Committee in the last
couple of days, this is clearly one of
those issues that we think we got the
timing right for this one.
I would also like to recognize that the
Deputy Minister has educated us all, I
think, over the last few days and has
imparted a great amount of knowledge. I
am really pleased that the timing and the
scope of this audit has allowed a platform
for this type of discussion to allow
elected Members to then take this and
move on and do the things that are
important to you like the legislative
review and holding government to
account.
It’s always good to see accountability in
action, and I think that’s what we have
seen here today. I think that I mentioned
to a couple of Members earlier that a
really good hearing has 20 percent of the
questions to the audit team for
clarification on the audit and 80 percent
of the questions to the department in
terms of what they are going to do about
it. I think that’s pretty well what we have
seen here today.

ᐊᒻᒪᓗᑦᑕᐅᖅ ᖃᔅᓰᓐᓇᑯᓗᓐᓂᑦ
ᖃᐅᔨᓴᐃᓂᖃᖃᑦᑕᓲᖑᒐᑦᑕ, ᐊᒃᓱᕈᓪᓚᕆᑉᐸᑦᑐᒍᑦ
ᓂᕈᐊᖅᓯᓇᓱᐊᖅᑐᑕ ᐱᒻᒪᕆᐅᒋᔭᐅᔪᒥᒃ ᓄᓇᕗᒥᐅᓄᑦ.
ᓇᓗᓇᕋᓂᓗ ᑲᑎᒪᔨᕋᓛᓯ ᑕᑯᓐᓇᖅᑐᒋᑦ ᐅᓪᓘᒃ
ᒪᕐᕉᓕᖅᑑᓐᓂ ᑕᒪᓐᓇ ᐱᒻᒪᕆᐅᖃᑕᐅᓪᓚᕆᒻᒪᑦ
ᓈᒻᒪᓈᖅᓯᒪᑦᑎᐊᖅᑕᕗᑦ.

ᐃᓕᓴᕆᔪᒪᒻᒥᔭᒃᑲ ᒥᓂᔅᑕᐅᑉ ᑐᓪᓕᐊᓄᑦ
ᐃᓕᒃᑲᓐᓂᖅᑎᑕᐅᓯᒪᒐᑦᑕ ᐅᓂᒃᑳᓚᐅᕐᓂᖓᓄᑦ
ᖃᐅᔨᒪᓂᒻᒪᕆᐊᓗᓐᓂᑦ. ᖁᕕᐊᓱᓪᓚᕆᑦᑐᖓ
ᓈᒻᒪᓈᕐᓂᖓ ᐃᓗᓕᖏᓪᓗ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕆᓚᐅᖅᑕᑦᑕ ᓴᖅᑭᔾᔪᑕᐅᓯᒪᒻᒪᑦ
ᑕᐃᒪᓐᓇᑦᑎᐊᖅ ᐅᖃᓪᓚᖃᑎᒌᓐᓂᐅᔪᒥᒃ
ᓂᕈᐊᖅᑕᐅᓯᒪᔪᐃᑦ ᑲᔪᓯᒍᑎᒋᓪᓗᒋᓪᓗ
ᐱᒻᒪᕆᐅᒋᔭᔅᓯᓐᓂᒃ ᑭᐅᑎᓇᓱᖃᑦᑕᕐᓗᒋᓪᓗ ᒐᕙᒪᒃᑯᑦ.

ᐄ, ᖁᕕᐊᓇᐃᓐᓇᓲᖅ ᑭᐅᔭᐅᓂᖃᑦᑎᐊᖅᑐᖃᖅᑎᓪᓗᒍ
ᑕᒪᑐᒥᖓᓗ ᐅᓪᓗᒥ ᑕᑯᖅᑲᐅᓪᓗᑕ. ᐅᖃᖅᓯᒪᓪᓗᖓᓗ
ᒪᕐᕉᓐᓄᑦ ᒪᓕᒐᓕᐅᖅᑏᓐᓄᑦ ᑐᓴᕈᒥᓇᕐᒪᑦ 20 ᐳᓴᖏᑦ
ᐊᐱᖅᑯᑕᐅᔪᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓄᑦ
ᑐᑭᓯᒋᐊᖅᑎᑕᐅᓂᕐᒧᐊᖓᓚᐅᕐᒪᑕ ᐊᒻᒪᓗ 80 ᐳᓴᖏᑦ
ᐊᐱᖅᑯᑕᐅᔪᑦ ᐱᓕᕆᕕᒻᒧᐊᖓᓚᐅᖅᑐᑎᒃ
ᖃᓄᐃᓘᕐᓂᐊᕐᓂᖏᓐᓄᐊᖓᔪᓂᑦ ᑕᒪᒃᑯᓂᖓ. ᑕᒪᓐᓇ
ᐅᓪᓗᒥ ᑕᑯᑦᑎᐊᖅᑕᕗᑦ.

I would also like to just thank my own
team, Michelle and Jo Ann, for all their
work and support, but also the team back
in Ottawa who work hard on behalf of the
Legislative Assembly and you don’t get
to see them very often, but hard-working
folks and I am proud to work with them.
Thank you.

ᑕᐃᒪᓕ ᑕᒻᒪᖅᓯᔪᖅᓯᐅᖅᑎᐅᖃᑎᒃᑲ
ᖁᔭᓐᓇᒦᕈᒪᑐᐃᓐᓇᓕᖅᑕᒃᑲ, ᒥᓯᐊᒃᑯᑦ ᔪᐊᓇᒃᑯᒃ
ᐱᓕᕆᓯᒪᓂᓕᒫᖏᓐᓄᑦ ᐃᑲᔪᖅᓯᒪᓂᖏᓐᓄᓪᓗ,
ᑕᐃᒃᑯᐊᓗᑦᑕᐅᖅ ᐱᓕᕆᖃᑎᕗᑦ ᐋᑦᑐᐊᒦᑦᑐᑦ
ᐊᒃᓱᕈᓚᐅᕐᓂᖏᓐᓄᑦ ᑕᑯᓗᐊᖅᐸᓐᖏᒃᑲᓗᐊᖅᑐᓯᐅᒃ
ᐅᐱᒋᑦᑎᐊᖅᑐᖏᓪᓗ ᐱᓕᕆᖃᑎᒋᕙᒃᑲᒃᑭᑦ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you for those
comments, Mr. Campbell. I’m very sure

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐅᖃᐅᓯᕆᔭᕐᓄᑦ,
ᒥᔅᑐ ᑲᒻᐳ. ᓇᓗᓇᓐᖏᑦᑐᖅ ᑕᐃᒫᑦᑎᐊᖅ
ᐃᓕᑕᕆᔭᐅᔭᕆᐊᖃᖅᑐᑦ.
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that they deserve that recognition.
We will stand adjourned until tomorrow
morning at 9:00 a.m. to deal with the
Report of the Auditor General of Canada
on Safety of Schools and Childcare
Facilities in Nunavut. I will welcome Ms.
Okpik, Mr. Campbell, and their teams
alongside with Deputy Minister Green
tomorrow morning at 9:00 a.m. Have a
nice evening, everyone. Thank you.
>>Committee adjourned at 16:24

ᓄᖅᑲᖓᑲᐃᓐᓇᕐᓂᐊᓕᕐᒥᔪᒍᑦ ᖃᐅᑉᐸᒧᑦ ᐅᓪᓛᒥ 9:00ᒧᐊᖅᐸᑦ ᐱᓕᕆᐊᕆᓛᕐᓗᒍ ᑕᒻᒪᖅᓯᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ
ᐅᓂᒃᑳᖓᓂᒃ ᑲᓇᑕᒥ ᐊᑦᑕᓇᖅᑕᐃᓕᒪᔪᓕᕆᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕕᓐᓂ ᐸᐃᕆᕕᓐᓂᓗ
ᓄᓇᕗᒥ. ᑐᓐᖓᓱᖁᕙᒃᑲ ᒥᔅ ᐅᒃᐱᒃ, ᐊᒻᒪᓗ ᒥᔅᑕ ᑳᒻᐳᓪ,
ᐱᓕᕆᖃᑎᖏᓪᓗ ᒥᓂᔅᑕᐅᑉ ᑐᓪᓕᐊ ᒥᔅᑕ ᒍᕇᓐ
ᖃᐅᑉᐸᑦ ᐅᓪᓛᒃᑯᑦ. ᐅᓐᓄᖃᑦᑎᐊᖅᑐᐃᓐᓇᐅᓂᐊᖅᐳᓯ.
ᖁᔭᓐᓇᒦᒃ.

>>ᓄᖅᑲᖅᑐᑦ 16:24ᒥ
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