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Chairman (Mr. Hickes): Thank you,
everybody. I would like to welcome all
Members to the proceedings on the
review of the Education Act.

ᐃᒃᓯᕙᐅᑕᖅ (ᒥᔅᑕ Hᐃᒃᔅ)(ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ,
ᐃᓘᓐᓇᓯ. ᐊᒻᒪᓗ ᑐᓐᖓᓱᓐᖏᔅᓯ ᑲᑎᒪᓂᑦᑎᓐᓄᑦ,
ᕿᒥᕐᕈᓇᖕᓂᐊᖅᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᕐᒥᒃ.

I would like to ask Mr. Mikkungwak to
lead us in prayer for the day. Thank you.

ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ ᑐᒃᓯᐊᕐᓂᒃᑯᑦ ᒪᑐᐃᖅᓯᑎᓐᓂᐊᕋᒃᑯ.
ᖁᔭᓐᓇᒦᒃ.

>>Prayer

>>ᑐᒃᓯᐊᖅᑐᑦ

Chairman: Thank you, Mr.
Mikkungwak. I’ll just start off with my

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ. ᒪᑐᐃᖅᓯᔾᔪᑎᒃᑲᐅᑯᐊ ᐱᒋᐊᕈᑎᒋᓂᐊᕋᒃᑭᑦ.
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opening comments and then we will
proceed.
Before proceeding, I would like to ask all
Members, presenters, and visitors to put
their cellphones and other electronic
devices on silent mode.
I would like to take this time to formally
welcome everyone present to this
meeting of the Legislative Assembly’s
Special Committee to review the
Education Act. We are meeting today on
the occasion of the Special Committee’s
hearing on Nunavut’s Education Act.
First, I would like to introduce my
Committee colleagues:
Simeon Mikkungwak, Co-Chair and
Member for Baker Lake;
Pat Angnakak, Member for IqaluitNiaqunnguu; and
Mr. Joe Savikataaq, Member for Arviat
South.

ᐱᒋᐊᓚᐅᓐᖏᓂᑦᑎᓐᓂ ᒪᓕᒐᓕᐅᖅᑎᓕᒫᑦ,
ᐅᖃᓪᓚᒋᐊᖅᑐᖅᑐᑦ, ᐳᓛᕆᐊᖅᑐᓪᓗ ᐅᖄᓚᐅᑎᕋᓛᒥᓂᒃ
ᓂᐱᖃᕈᓐᓃᖅᑎᑦᑎᖁᓪᓗᒋᑦ.

ᐱᕕᖃᕐᓂᓐᓂᒃ ᑐᓐᖓᓱᑦᑎᑦᑎᔪᒪᕗᖓ ᐃᓘᓐᓇᖏᓐᓂᒃ
ᒪᓕᒐᓕᐅᕐᕕᐅᑉ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᖁᑎᖏᑦ
ᕿᒥᕐᕈᓇᖕᓂᐊᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᔪᐊᕐᒥᒃ. ᑲᑎᒪᓂᐊᖅᑎᓪᓗᒋᑦ ᐊᒻᒪ
ᓈᓚᖕᓂᖃᕐᓂᐊᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ.

ᐅᑯᐊ ᑲᑎᒪᔨᕋᓛᑦ:
ᓯᒥᐅᓐ ᒥᑭᓐᖑᐊᖅ, ᐃᒃᓯᕙᐅᑕᐅᖃᑕᐅᔪᖅ
ᖃᒪᓂᑦᑎᐊᕐᒧᓪᓗ ᒪᓕᒐᓕᐅᖅᑎ;
ᐹᑦ ᐊᕐᓇᒃᑲᖅ, ᐃᖃᓗᐃᑦ−ᓂᐊᖁᙴᒧᑦ ᒪᓕᒐᓕᐅᖅᑎ;
ᐊᒻᒪᓗ
ᔫ ᓴᕕᑲᑖᖅ, ᐊᕐᕕᐊᑦ ᓂᒋᐊᓄᑦ ᒪᓕᒐᓕᐅᖅᑎ.

The Hon. Paul Quassa, Minister of
Education, who is also a Member of our
Committee, cannot be with us today.
However, we are very pleased to have his
alternate, the Hon. Jeannie Ugyuk,
joining us. Minister Quassa will be back
with us tomorrow.

ᐹᓪ ᖁᐊᓴ, ᒥᓂᔅᑕᕆᔭᐅᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ,
ᐃᓚᒋᔭᐅᖃᑕᐅᒻᒥᔪᖅ ᐅᓪᓗᒥ ᖃᐃᓯᒪᔾᔮᖏᒻᒪᑦ.
ᖁᕕᐊᓱᑉᐳᒍᑦ, ᑭᖑᕝᕕᖅᑎᐊ, ᔩᓂ ᐅᒡᔪᖅ,
ᑕᒫᓃᖃᑕᐅᓂᐊᕐᒪᑦ. ᒥᔅᑕ ᖁᐊᓴ ᖃᐅᑉᐸᑦ
ᐅᑎᕐᓂᐊᖅᑐᖅ.

Today begins a two-day hearing during
which we will hear from individuals and
representatives from organizations who
have presented written submissions to the
Committee regarding Nunavut’s
Education Act.

ᐅᓪᓗᖅ ᑐᖏᓕᕆᓛᖅᑕᖓᓂ ᓈᓚᓐᓂᖃᖅᑐᒍᑦ ᐊᒻᒪᓗ
ᐃᓄᓐᓂᒃ ᑭᒡᒐᖅᑦᑐᐃᔨᓂᓪᓗ ᑎᒥᓃᖔᖅᑐᓂᒃ
ᑎᑎᕋᓚᐅᖅᑐᓂᒃ ᑲᑎᒪᔨᕋᓛᓄᑦ ᑐᓴᕐᓂᐊᖅᑐᒍᑦ
ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ.

The Committee was very pleased to
receive nearly 40 written submissions on
the Education Act since putting out a call
for input last June. The Committee
greatly appreciates the level of thought

ᐊᒻᒪᓗ ᖁᕕᐊᓱᑉᐳᒍᑦ ᑲᑎᒪᔨᕋᓛᑦ ᑕᒫᓂ 40ᖏᓐᓃᑦᑐᓂᒃ ᑎᑎᕋᕐᕕᐅᓚᐅᕐᒪᑦ ᑕᐃᒪᓐᖓᓂᒃ
ᑕᖅᑲᒃᑯᓇᓐᖓᑦ ᑐᒃᓯᕋᕋᒥ ᔫᓐ-ᖑᓚᐅᖅᑐᒥ.
ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᒋᔭᐅᖃᑦᑕᖅᓯᒪᔪᑦ ᐊᒃᓱᕉᑕᐅᓯᒪᔪᓪᓗ
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and effort that was put into these
submissions and I would like to extend
our thanks on behalf of the Committee to
those who took the time to prepare a
written submission.
Unfortunately, the lack of time and
resources has limited the number of
submitters that could be invited to our
hearing to discuss their submissions in
further detail. However, I am very
confident that we will hear a broad range
of views from the individuals who will
appear before us, who are representative
of various different sectors of our society,
and who are involved in different aspects
of our education system. We will hear
from former students, parents, educators,
and administrators.
To date, our review process has included
written submissions, meetings with
various stakeholders, and public
consultations.
I would like to take this opportunity to
acknowledge and thank the many
representatives from several of Nunavut’s
district education authorities who made
the effort to provide submissions and
took the time to meet with us in recent
weeks to share their views and offer
insights to their roles at the community
level.
The Committee was also extremely
fortunate to be able to meet with the
executive directors and staff from the
Department of Education’s three regional
school operations divisions. Committee
Members greatly appreciated the level of
detail and frank discussion that was
provided at these meetings. The
Committee is very impressed by the level
of dedication and commitment to
Nunavut’s education system that has

ᑎᑎᕋᖅᑕᐅᓚᐅᖅᑐᑦ ᖁᕕᐊᒋᕙᒃᑲ ᖁᔭᒋᕙᒃᑲᓗ ᑕᐃᒃᑯᐊ
ᑎᑎᕋᕈᓐᓇᓚᐅᖅᑐᑦ ᐅᕙᑦᑎᓐᓄᑦ ᖃᐃᑕᐅᔪᔅᓴᐅᑕᐅᔪᓂᒃ.

ᒪᒥᐊᓇᖅᑑᒐᓗᐊᖅ ᐱᕕᑭᑦᑑᓂᓐᓂ
ᓴᓇᕐᕈᑎᖃᑦᑎᐊᖏᓐᓂᒧᓪᓗ ᑕᐃᒃᑯᐊ ᖃᐃᖁᔭᐅᓯᒪᔪᑦ
ᐃᓗᓕᑯᓘᔭᖏᓐᓂᒃ ᕿᒥᕐᕈᓇᒃᑲᓐᓂᕈᓐᓇᓚᐅᓐᖏᓇᑦᑕ.
ᑭᓯᐊᓂ, ᐃᓄᓐᓂᒃ ᓵᑦᑎᓐᓃᑦᑐᓂᒃ ᐊᐱᖅᓱᖃᑦᑕᖅᑐᒍᑦ
ᑭᒡᒐᖅᑐᐃᓪᓗᑎᓪᓗ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᑕᖅᑳᓃᑦᑐᓂᒃ,
ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ ᐃᖅᑲᓇᐃᔮᖃᖅᓯᒪᔪᓂᒃ.
ᐃᓕᓴᖅᑕᕕᓂᕐᓂ, ᐃᓕᓴᖅᑐᖁᑎᓖᑦ, ᐃᓕᓐᓂᐊᖅᑏᑦ,
ᐊᐅᓚᑦᑎᔩᓪᓗ ᑕᒪᒃᑯᐊ ᓈᓚᕝᕕᒋᓂᐊᖅᑕᕗᑦ.

ᐊᒻᒪᓗ ᐅᓪᓗᒥ, ᑎᑭᖦᖢᒍ ᑎᑎᕋᖅᓯᒪᔪᓂᒃ
ᖃᐃᑦᑎᕕᐅᖃᑦᑕᖅᓯᒪᔪᒍᑦ,
ᐃᓄᓕᒫᖅᑎᑦᑎᖃᑦᑕᖅᓯᒪᓪᓗᑕᓗ.

ᖁᔭᒋᔪᒪᕙᒃᑲ ᑕᐃᒃᑯᐊ ᑭᒡᒐᖅᑐᐃᔩᑦ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑎᒥᖁᑎᖏᓐᓃᖔᖅᑐᑦ
ᑎᑎᕋᕈᓐᓇᖅᓯᓚᐅᕐᒪᑕ ᐱᓇᓱᐊᕈᓯᓂᓪᓗ ᐊᓂᒍᖅᓯᒪᔪᒥᒃ
ᑲᑎᒪᖃᑎᒋᔪᓐᓇᓚᐅᖅᖢᑎᒃᑯᑦ ᓄᓇᓕᖁᑎᖏᓐᓂ.

ᖁᕕᐊᓱᑦᑐᒍᑦ ᑲᑎᖃᑎᒋᔪᓐᓇᓚᐅᕋᑦᑎᒍ ᑕᐃᒃᑯᐊ
ᐊᖓᔪᖅᑲᐅᑏᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕝᕕᖏᓐᓃᖔᖅᑐᓂᒃ
ᐊᕕᑦᑐᖅᓯᒪᔪᓂ. ᑲᑎᒪᔨᕋᓛᑦ ᖁᕕᐊᓱᑉᐳᑦ ᑖᒃᑯᐊ
ᐅᖃᓪᓚᖃᑎᒌᑦᑎᐊᕈᓐᓇᓚᐅᕋᑦᑎᒃᑯᑦ
ᑲᑎᒪᖃᑎᒋᓪᓗᑎᒃᑯᑦ. ᐅᐱᑉᐳᒍᑦᑕᐅᖅ ᐅᑯᐊ
ᐊᖏᖅᓯᒪᑦᑎᐊᕐᒪᑕ
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᐃᓗᐊᓂ.
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been demonstrated.
I would also like to thank the many
community residents who took the time
to come out to our public consultation
meetings in the communities of Baker
Lake, Kugluktuk, Pond Inlet, and here in
Iqaluit. Your voices have been heard and
will be taken into serious consideration as
to how we proceed with our review.

ᖁᔭᒋᔪᒪᒋᕙᒃᑲ ᐅᓄᖅᑐᐋᓗᐃᑦ ᓄᓇᓖᑦ
ᑲᑎᒪᔭᖅᑐᖃᑦᑕᓚᐅᖅᑐᑦ ᐃᓄᓕᒫᖅᑎᑦᑎᑎᓪᓗᑕ
ᖃᒪᓂᑦᑐᐊᕐᒥ, ᖁᕐᓗᖅᑑᕐᒥ, ᒥᑦᑎᒪᑕᓕᒻᒥ, ᐃᖃᓗᓐᓂᓗ
ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓂᐱᑎᑦ ᑐᓴᖅᑕᕗᑦ
ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᒋᔭᐅᖃᑕᐅᓂᐊᖅᖢᑎᓪᓗ ᑕᒪᑐᒪᓂ
ᕿᒥᕐᕈᓇᕐᓂᖃᖅᑎᓪᓗᑕ.

Over the next two days, this hearing will
provide an opportunity for Members of
this Special Committee to address in
detail a number of important themes and
issues that have emerged during this
review and consultations to date.

ᐅᓪᓘᓐᓄᒃ ᒪᕐᕉᓐᓄᒃ ᓈᓚᓂᑎᒃᑯᑦ ᒪᓕᒐᓕᐅᖅᑏᑦ
ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᓂ ᐃᒃᓯᕚᖃᑕᐅᔪᑦ
ᐊᑕᐅᓯᐅᓐᖏᑦᑐᓂᒃ ᐅᖃᐅᓯᖃᕐᓂᐊᖅᑐᑦ ᐊᒻᒪᓗ
ᓴᖅᑭᐸᓪᓕᐊᔪᓂᒃ ᕿᒥᕐᕈᓇᖅᑎᓪᓗᖏᑦ
ᐃᓄᓕᒫᖅᑎᑦᑎᖃᑦᑕᖅᑎᓪᓗᒋᓪᓗ ᐅᓪᓗᒥᒧᑦ ᑎᑭᒃᖢᒍ.

Following this review, the Special
Committee will be reporting its findings
and recommendations for amendments to
Nunavut’s Education Act to the
legislature this fall of 2015.

ᕿᒥᕐᕈᓇᕐᓂᖅ ᐱᔭᕇᖅᐸᑦ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᑦ
ᐅᓂᒃᑳᓕᐅᓂᕐᐊᖅᑐᑦ ᐊᒻᒪᓗ ᐊᑐᓕᖁᔭᓕᐅᕐᓗᑎᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᔪᐊᖅ ᐅᑭᐊᔅᓵᖅ 2015 ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ.

I would like to quickly address some
housekeeping matters. For the benefit of
our recording system, I would ask
presenters to wait until I invite you to
proceed before activating your
microphone and to always go through the
Chair when responding to Members’
questions and comments.

ᐅᑯᐊ ᐃᓚᖏᑦ ᐅᖃᐅᓯᕆᑲᐃᓐᓇᕐᓂᐊᕋᒃᑭᑦ
ᓂᐱᓕᐅᖅᑕᐃᕙᓪᓕᐊᒻᒪᑕ ᑲᑎᒪᓂᖅᐳᑦ ᐊᑏ
ᐅᑕᖅᑭᖃᑦᑕᓂᐊᖅᐳᑦ ᑕᐃᒃᑯᐊ ᓂᓪᓕᕐᓂᐊᖅᑐᑦ
ᖃᓂᙴᑏᑦ ᐃᑭᓚᐅᓐᖏᓂᕐᓂ ᐊᒻᒪᓗ ᐃᒃᓯᕙᐅᑕᖅ
ᐊᖅᑯᑎᒌᓐᓇᖃᑦᑕᕐᓗᒍ ᒪᓕᒐᓕᐅᖅᑏᑦ ᐊᐱᖅᑯᑎᖏᑦ
ᓂᓪᓕᐅᑎᖏᓪᓗ ᑭᐅᓚᐅᓐᖏᓂᔅᓯᓐᓂ.

With that, I again welcome everyone to
our hearing and invite our first presenter,
the representatives from the Department
of Education, to make a brief oral
presentation on their submission to be
followed by a discussion with the
Members of the Special Committee. Ms.
Okpik. Thank you.

ᑐᓐᖓᓱᑦᑎᑉᐸᕋ ᓯᕗᓪᓕᖅᐹᖅ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐱᓕᕆᕝᕕᖓᓐᓃᖔᖅᑐᑦ ᐅᖃᐅᓯᒃᑯᑦ
ᐅᖃᐅᓯᖃᕐᓂᐊᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᑭᖑᓂᑦᑎᐊᖓᒍᑦ
ᐅᖃᓪᓚᖃᑎᖃᕐᓂᐊᖅᑎᓪᓗᒍ ᒪᓕᒐᓕᐅᖅᑎᓄᑦ. ᒥᔅ
ᐅᒃᐱᒃ. ᖁᔭᓐᓇᒦᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Good day. (interpretation
ends) I am pleased to meet with the
Special Committee on the Education Act

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓪᓗᒃᑯᑦ. (ᑐᓵᔨᑎᒍᑦ)
ᖁᕕᐊᓱᒃᑐᖓ ᑖᒃᑯᐊ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᑦ
ᑲᑎᒪᖃᑎᒋᔪᓐᓇᕋᒃᑭᑦ. ᐊᐱᖅᑯᑎᒃᓴᖃᕐᓂᕈᔅᓯᓗ
ᖃᖓᑐᐃᓐᓇᖅ ᑭᐅᓇᓱᒍᓐᓇᕐᓂᐊᖅᑕᒃᑲ. ᑲᑎᒪᔨᕋᓛᑦ
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review to discuss the department’s
written submission and answer any
questions that Members of the
Committee may have. I would like to
thank the Committee for allowing me and
my staff the opportunity to meet with you
today to discuss the important matter.
Mr. Chairman, as stated in Sivummut
Abluqta, education is the government’s
number one priority. We must ensure that
the legislative framework governing the
operations of our school system is
suitable, effective, and realistic. This will
help us provide a high-quality learning
environment for our children. I believe
that this review will help us determine
the suitability and effectiveness of the
Education Act.

ᖁᔭᓐᓇᒦᖅᐸᒃᑲ ᐃᖅᑲᓇᐃᔭᖅᑎᒃᑲᓗ ᐅᓪᓗᒥ
ᑕᕝᕙᓃᖃᑎᒋᔭᐅᔪᓐᓇᕋᒪ, ᑖᓐᓇ ᐱᕐᔪᐊᖅ
ᐅᖃᐅᓯᐅᑎᓪᓗᒍ.

ᓯᕗᒧᑦ ᐊᓪᓗᖅᑕᕐᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᓯᕗᓪᓕᐅᔾᔭᐅᓯᒪᔪᖅ ᒐᕙᒪᒃᑯᓐᓄᑦ. ᑕᒪᒃᑯᐊ ᒪᓕᒐᐃᑦ
ᐊᐅᓚᑦᑎᔾᔪᑕᐅᔪᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ
ᓈᒻᒪᒃᓯᓕᖅᓯᒪᑦᑎᐊᕆᐊᓖᑦ, ᐊᑑᑎᖃᑦᑎᐊᕐᓗᑎᒃ ᐊᒻᒪᓗ
ᒪᑐᐃᖓᑦᑎᐊᕐᓗᑎᒃ. ᑕᐃᒪᐃᑦᑑᖕᒪᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓱᕈᓯᑦᑎᓐᓄᑦ ᐊᑐᖅᑐᑦ
ᖁᕝᕙᓯᖕᓂᖅᓴᕈᓕᕈᓐᓇᕐᓂᐊᖅᑐᑦ ᐊᒻᒪᓗ ᐃᓱᒪᔪᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐋᖅᑭᒋᐊᖅᑕᐅᓂᐊᕐᓂᖏᓐᓂᒃ.

Mr. Chairman, Nunavut’s Education Act
was one of the first pieces of made-inNunavut legislation passed by the
government after almost 10 years of
work.

ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᓄᓇᕗᒻᒥ
ᓯᕗᓪᓕᖅᐹᑦᑎᐊᖑᓪᓗᓂ ᒐᕙᒪᒃᑯᓐᓄᑦ
ᐊᓐᓂᑯᖅᑎᑕᐅᓚᐅᖅᓯᒪᔪᖅ ᖁᓕᑦ ᐊᕐᕌᒍᓄᑦ
ᐃᖅᑲᓇᐃᔭᓚᐅᖅᑎᓪᓗᒋᑦ.

The Act establishes an education system
based on Inuit societal values, which
protects and promotes the use of the Inuit
language and provides high-quality
learning opportunities for Nunavut
students.

ᑖᓐᓇ ᒪᓕᒐᖅ ᑐᓐᖓᕕᖃᖅᑐᖅ ᐃᓄᐃᑦ
ᐅᒃᐱᕆᔭᖏᓐᓂᒃ, ᑖᒃᑯᐊ ᓴᐳᒻᒥᐅᓯᖅᑕᐅᓯᒪᖕᒪᑕ
ᓴᖅᑭᔮᖅᑎᑦᑎᒃᑲᓐᓂᕐᒪᑕᓗ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ
ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖃᑦᑎᐊᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᖅᑏᑦ.

Mr. Chairman, the Act plays an important
role in supporting the Official Languages
Act and the Inuit Language Protection
Act, two pieces of legislation that provide
an unprecedented level of protection for
an aboriginal language in a Canadian
jurisdiction.
The process which led to the
development of the Act was rigorous and
included substantial consultation. More
than 100 community, school, District
Education Authority (DEA), and la

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᓐᓇ ᐱᖁᔭᕐᔪᐊᖅ ᐃᑲᔪᖅᓯᕗᖅ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᑦᑕ ᐃᓕᓴᕆᔭᐅᓯᒪᔪᑦ ᒪᓕᒐᖅ ᐊᒻᒪᓗ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᑦᑕ ᓴᐳᒻᒥᓱᖅᑕᐅᓂᖓᓄᑦ ᒪᓕᒐᖅ ᑖᒃᑯᐊᒃ
ᒪᕐᕉᒃ ᓴᐳᒻᒥᐅᓯᖅᑎᒋᔭᐅᖃᑦᑕᕐᒪᑕ ᑖᒃᑯᓄᖓ ᒪᓕᒐᕐᓄᑦ.

ᐃᓄᓕᒫᑦ ᐱᖃᑕᓚᐅᖅᑐᒍᑦ 100-ᓂᒃ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᑲᑎᒪᔨᓂᒡᓗ, ᐅᐃᕖᓪᓗ ᓄᓇᕗᒻᒥ
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Commission Scolaire Francophone du
Nunavut (CSFN) consultations and
meetings with Nunavut Tunngavik
Incorporated and other stakeholder
groups were held to create an Act that
reflected the needs of Nunavummiut.
Mr. Chairman, passing the Education Act
fundamentally changed the scope,
direction, and operations of schools,
DEAs, CSFN, and education in Nunavut.
The Education Act included provisions
that ensure:





Commitment to Inuit
Qaujimajatuqangit from the Minister
of Education, DEAs, CSFN, and
school staff.
Dedication to bilingual education
with the use of the Inuit language.
Commitment to an education system
which reflects local decision-making
and preferences.

ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᑲᑎᒪᖃᑎᒋᖃᑦᑕᖅᓯᒪᔭᕗᑦ ᓄᓇᕗᑦ
ᑐᓐᖓᕕᒃᑯᓪᓗ ᒪᓕᒐᕐᒥᒃ ᐊᑐᕈᓐᓇᕐᓂᐊᕋᑦᑕ ᓄᓇᕗᑦ
ᑭᓐᖑᒪᔭᖏᓐᓂᒃ ᐃᓗᓕᖃᐅᖅᑐᓂᒃ.

ᐃᒃᓯᕙᐅᑖᖅ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐊᓂᒍᖅᑎᑕᐅᖕᒪᑦ, ᐊᓯᔾᔨᖅᑕᐅᓚᐅᖅᐳᖅ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐊᐅᓚᑕᐅᓂᖏᑦ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ
ᑲᑎᒪᔨᖏᑦ, ᐅᐃᕖᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᓗ ᓄᓇᕗᒻᒥ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐃᓗᓕᖃᐅᖅᐳᖅ
ᐃᒪᓐᓇᐃᑦᑑᑎᑦᑎᓪᓗᓂ:






ᐊᖏᖅᓯᒪᑦᑎᐊᕐᓗᑎᒃ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓄᑦ,
ᐃᓗᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒥᓂᔅᑕᖓᑦ, ᑲᑎᒪᔩᑦ, ᐅᐃᕖᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᑦ, ᐃᓕᓴᖅᑎᓪᓗ.
ᒪᕐᕈᐃᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐊᖏᖅᓯᒪᑦᑎᐊᕆᕗᒍᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ
ᐊᑐᖅᑕᐅᓗᑎᒃ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓄᓇᓕᖕᓂ
ᐃᓱᒪᓕᐅᕈᑕᐅᓗᓂ

Mr. Chairman, bilingual education is a
very important legislative requirement of
the Education Act. Nunavut is a unique
jurisdiction in Canada because the school
system is required to produce bilingual
graduates in an Inuit and non-Inuit
language.

ᐃᒃᓯᕙᐅᑕᖅ, ᑖᓐᓇ ᒪᕐᕉᐃᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᓂ
ᐱᕐᔪᐊᖓᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐃᓗᓕᖏᓐᓂ ᐊᔾᔨᐅᓐᖏᓐᓇᑦᑕ. ᐃᓕᓐᓂᐊᕐᕕᒃᐳᓪᓗ
ᒪᕐᕈᐃᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕈᓐᓇᖅᑐᑦ
ᐅᖃᓪᓚᒍᓐᓇᖅᑐᓂᒃ ᐱᔭᕇᖅᑎᑦᑎᕙᓪᓕᐊᓗᑎᒃ ᐃᓄᐃᑦ
ᐊᒻᒪᓗ ᐃᓄᐃᑦ ᐅᖃᐅᓯᕆᓐᖏᑕᖏᑦ.

Part 4 of the Education Act, Language of
Instruction, states that the Minister is
responsible for:

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐃᓗᐊᓃᑦᑐᖅ 4,
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ ᓇᓕᐊᖕᓂᒃ ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᕐᓗᓂ
ᐅᖃᖅᓯᒪᕗᖅ ᒥᓂᔅᑕᐅᔪᖅ ᑲᒪᒋᔭᕆᐊᖃᖅᑯᑦ:





Ensuring that the educational
program provided for schools
supports the use, development, and
revitalization of the Inuit language;
Ensuring that appropriate curriculum,
learning materials, and resources are
provided for a bilingual education
model chosen by the DEAs for their
schools;





ᑖᒃᑯᐊ ᑐᕌᖓᓗᑎᒃ ᐊᑐᖅᑕᐅᓂᖓ,
ᓴᖅᑭᑉᐸᓪᓕᐊᓂᖓ, ᒪᑭᑎᑕᐅᒃᑲᓐᓂᕐᓂᖓᓗ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᑦ;
ᓈᒻᒪᓈᖅᑎᑕᐅᓯᒪᓗᑎᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ
ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᓯᒪᓗᑎᒡᓗ ᒪᕐᕈᐃᖕᓂᒃ
ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑎᒃ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓂᒃ
ᐱᑕᑲᕐᓂᐊᕐᒪᑦ;
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Establishing and putting in place
targets regarding how well languages
should be spoken and written; and
Ensuring that students are assessed by
testing or other means to determine
how well they are learning to use
both languages in relation to the
competency targets.

Mr. Chairman, another important
component of the Act concerns the belief
that the education system in Nunavut
should be inclusive. Inclusive education
is legislated in Part 6 of the Education
Act and is guided by the belief that all
children can learn, that learning is an
individual process, and that student needs
and abilities should be supported in an
inclusive education system.
Mr. Chairman, a central theme found
throughout the Act is the idea that a
school system is most effective when it
reflects local preferences and decisionmaking. The Act identifies the DEA and
CSFN as the body responsible for
representing local preferences and
making decisions at the local level. The
Act places a great deal of responsibility
on the DEA and CSFN, from choosing
the languages of instruction to
developing policy on how to best address
attendance problems.
Mr. Chairman, our goals for the
education system as legislated by the
Education Act are very ambitious. This is
especially true where it concerns our
goals related to bilingual education,
inclusive education, and the roles and
responsibilities of DEAs and CSFN.
The Department of Education has been
working hard to implement the Act over
the last several years. As noted recently
in the report by the Office of the Auditor





ᐋᖅᑭᒃᓯᓗᑎᒃ ᐊᑐᓕᖅᑎᑦᑎᓗᑎᒡᓗ
ᐅᖃᕈᓐᓇᖅᑎᒋᔭᕆᐊᖃᕐᓂᐊᕐᒪᖔᖏᑦ
ᑎᑎᕋᖅᓯᒪᔪᓂᒡᓗ ᐅᖃᓕᒫᖅᑐᓂᒃ;
ᑕᒪᒃᑮᖕᓂᒡᓗ ᐊᑐᕈᓐᓇᕐᓗᑎᒃ ᑐᕌᒐᓕᐊᕆᔭᐅᓯᒪᔪᑦ
ᒪᓕᒡᓗᒋᑦ

ᐃᒃᓯᕙᐅᑖᖅ, ᐊᒻᒪᓗ ᐊᓯᖏᑦ ᒪᓕᒐᐃᑉ ᐃᓗᓕᖏᓐᓃᑦᑐᑦ
ᐱᔾᔪᑎᖏᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓄᓇᕗᑦ ᐃᓗᐊᓂ
ᐃᓗᓐᓇᖏᓐᓂᒃ ᐃᓗᓕᖃᖃᓯᐅᔾᔨᖁᓪᓗᒍ. ᑖᓐᓇ
ᒪᓕᒐᑎᒍᑦ ᓈᓴᐅᑎᓕᒃ 6, ᐋᖅᑭᒃᓯᒪᔪᖅ ᐃᓱᒪᖃᖅᖢᑕ
ᓱᕈᓯᓕᒫᑦ ᐃᓕᑦᑐᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᓗ ᐃᓅᑉ
ᐊᑕᐅᓯᕐᒧᑦ ᐊᑐᖅᑕᐅᖕᒪᑦ ᑭᙴᒪᔭᖏᑦ ᐊᒻᒪᓗ
ᐃᑲᔪᖅᓱᖅᑕᐅᓗᑎᒃ ᑖᒃᑯᑎᒎᓇᖅ ᐋᖅᑭᒃᑕᐅᓯᒪᔪᓄᑦ.

ᐃᒃᓯᕙᐅᑕᖅ, ᒪᓕᒐᖅ ᐃᓗᓕᖏᓐᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐊᑑᑎᖃᑦᑎᐊᕐᓂᐊᖅᐳᑦ ᓄᓇᓖᑦ
ᓂᕈᐊᖅᓯᒪᔭᖏᑦ ᒪᓕᒡᓗᒋᑦ ᐊᒻᒪᓗ ᓄᓇᓖᑦ
ᐃᓱᒪᓕᐅᖃᑕᐅᖃᑦᑕᖁᓪᓗᒋᑦ. ᒪᓕᒐᐃᑦ
ᓇᓗᓇᐃᖅᓯᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔩᑦ
ᐊᒻᒪᓗ ᐅᐃᕖᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᑭᒡᒐᖅᑐᐃᕗᑦ
ᐃᓱᒪᓕᐅᖅᑎᒋᔭᐅᓪᓗᑎᒡᓗ ᓄᓇᓖᑦ ᐃᓗᐊᓂ. ᒪᓕᒐᖅ
ᐱᔭᒃᓴᖅᑖᖅᑐᐃᑦ ᐃᓱᒪᕗᖅ ᑲᑎᒪᔨᓂᒃ ᐊᒻᒪᓗ ᐅᐃᕖᑦ
ᑲᑎᒪᔨᖏᓐᓂᒃ ᓂᕈᐊᖅᖠᕆᐊᖃᕐᒪᑕ ᑖᒃᑯᐊ ᓇᓕᐊᖕᓂᒃ
ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᓂᐊᕐᒪᖔᑦ ᐊᑐᐊᒐᓕᐅᕐᓗᑎᒡᓗ.

ᐃᒃᓯᕙᐅᑖᖅ, ᑐᕌᒐᕆᔭᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᐊᑐᖅᑕᐅᓂᐅᔪᖅ ᐊᐅᓚᑕᐅᓂᖓᓄᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᒧᑦ ᐊᒃᓱᐊᓗᒃ
ᐱᕙᓪᓕᐊᑎᑦᑎᒍᒪᔪᖅ. ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᑕᐃᒃᑯᐊ
ᑐᕌᒐᓕᐊᕆᓯᒪᔭᕗᑦ ᒪᕐᕈᐃᖕᓂᑦ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓚᓕᐅᔾᔨᓯᒪᓗᑎᒃ ᐊᒻᒪᓗ ᐱᔭᒃᓴᖏᑦ
ᓇᓗᓇᐃᔭᖅᑕᐅᓯᒪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᐅᐃᕖᓪᓗ ᑲᑐᔾᔨᖃᑎᒌᑦ.
ᐊᒃᓱᕉᑎᖃᖅᓯᒪᕗᒍᑦ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᖁᓪᓗᒍ
ᒪᓕᒐᖅ ᐊᒻᒪᓗ ᒫᓐᓇᕈᓗᓚᐅᖅᑐᖅ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐅᓂᒃᑳᖏᓐᓂᒃ ᐊᒃᓱᕉᑎᒋᓯᒪᔪᒍᑦ
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General of Canada, we have struggled to
fully implement the Act, most notably in
the ambitious areas mentioned above.
Mr. Chairman, the Department of
Education has been living the Act since it
was brought into force in 2009. This time
has allowed us the opportunity to reflect
upon the content of the Act and what it
means for our staff and students on the
ground, in the school and in the
classroom.
While reflecting over the last several
years, the department has been
identifying areas of concern within the
Act. It is for this reason that we welcome
this review and the opportunity to share
these areas of concern with the Members
of the Special Committee.

ᐃᓗᓐᓇᖓ ᑖᓐᓇ ᒪᓕᒐᖅ ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᑦ
ᐱᓗᐊᕐᓗᒋᑦ ᑎᑎᖅᓯᒪᔪᑦ ᖁᓛᓃᑦᑐᑦ.

ᐃᒃᓯᕙᐅᑕᖅ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᔅᓱᒥᖓ ᒪᓕᒐᕐᒥᒃ
ᐊᑐᓕᖅᑎᑕᐅᓚᐅᖅᓯᒪᖕᒪᑦ 2009-ᓂᑦ, ᑕᐃᒪᓐᖓᓂᑦ
ᐱᓕᕆᐊᓕᒃ, ᒫᓐᓇ ᑕᐃᒪ ᕿᒥᕐᕈᓇᒍᓐᓇᖅᓯᔭᕗᑦ
ᐃᓗᓕᖏᑦ ᐊᒻᒪᓗ ᖃᓄᖅ ᐊᒃᑐᐃᓂᖃᖃᑦᑕᕐᒪᖔᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐃᓕᓴᖅᑎᓂᒡᓗ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ
ᐃᓗᐊᓂ ᐊᒻᒪᓗ ᐃᒡᓗᕈᓯᖏᓐᓂ.

ᐊᕐᕌᒍᑦ ᐊᓂᒍᖅᓯᒪᔪᑦ ᑕᑯᓯᒪᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓱᒫᓗᑎᒋᔭᒥᓂᒃ ᒪᓕᒐᐅᑉ
ᐃᓗᓕᖏᓐᓃᑦᑐᓂᒃ ᓇᓗᓇᐃᔭᐃᓯᒪᔪᑦ, ᑖᓐᓇ
ᐱᔾᔪᑎᒋᓪᓗᒍ ᖁᕕᐊᓱᑐᐃᓐᓇᖅᐳᒍᑦ ᕿᒥᕐᕈᓇᒃᑕᐅᖕᒪᑦ
ᐊᒻᒪᓗ ᐃᓱᒫᓗᑎᒋᔭᕗᑦ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᓄᑦ
ᐅᖃᐅᓯᕆᔪᓐᓇᖅᓯᓂᐊᕋᑦᑎᒃᑯᑦ.

Mr. Chairman, the department is of the
opinion that the Act, in its current form,
is an impediment to providing the highest
possible quality education for our
students. This is the case because the Act:

ᐃᒃᓯᕙᐅᑖᖅ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒪᓕᒐᖅ
ᐱᔾᔪᑎᒋᓪᓗᒍ ᐊᒃᑯᐃᓂᖃᖅᐳᖅ ᐅᓄᓛᓂᒃ ᐱᐅᓂᖅᐹᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᒪᓪᓗᑕ ᐊᒻᒪᓗ
ᐱᑐᐃᓐᓇᐅᓐᖏᓐᓂᖃᖅᑯ ᐱᖁᔭᖅ ᐃᒪᐃᑦᑑᓂᖓᓄᑦ:









establishes complex and inefficient
approaches to decision-making;
creates the opportunity for
considerable inconsistency and
variability from community to
community; and
makes it difficult to administer and
evaluate the operations of our
schools.

Mr. Chairman, all of the areas of the Act
with which we have concerns touch upon
one form or more of the following
themes: roles and responsibilities,
consistency, and accountability.
In terms of roles and responsibilities, in
some cases, it is simply a matter of
providing greater clarity to identify who




ᐃᓱᒪᓕᐅᕈᑎᒋᔭᑦᑎᓐᓄᑦ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᐅᖃᑦᑕᕐᓗᑎᒃ
ᑕᐃᒃᑯᐊ ᐊᔾᔨᒌᓐᖏᓐᓂᖃᓗᐊᖅᑐᑦ ᓄᓇᓖᓪᓗ
ᐊᔾᔨᒌᓐᖏᓗᐊᖅᑐᓂᒃ ᐊᑐᕐᓂᖏᑦ
ᑕᐃᒪᐃᑦᑑᓂᖓᓄᑦ ᐊᐅᓚᑦᑕᕆᐊᒃᓴᖅ
ᐊᔪᕐᓇᐸᓗᒃᑐᖅ ᖃᐅᔨᓴᐃᓕᕌᖓᑦᑕ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐊᐅᓚᑕᐅᓂᖏᓐᓂᒃ.

ᐃᒃᓯᕙᐅᑖᖅ, ᒪᓕᒐᐅᑉ ᐃᓗᓕᖏᓐᓂᒃ ᐃᓱᒫᓗᑎᒋᔭᕗᑦ
ᐅᑯᐊ ᐱᖓᓱᐃᓕᖓᓪᓗᐊᑕᖅᐳᑦ. ᐱᔭᒃᓴᖅᑖᕆᔭᐅᓯᒪᔪᑦ
ᐱᓕᕆᐊᑦ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓂᖏᑦ ᐊᒻᒪᓗ
ᓵᑕᒃᓴᐅᓇᔭᖅᑐᑦ.

ᐱᔭᒃᓴᐃᑦ ᐱᓕᕆᐊᖓᔭᕆᐊᓖᓪᓗ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ
ᐃᓛᓐᓂᒃᑯᑦ
ᑐᑭᓯᓇᖅᓯᒋᐊᖅᑕᐅᒃᑲᓐᓂᖅᐸᑦ ᐃᑲᔫᑎᖃᕐᓂᐊᖅᑐᑦ ᑭᒃᑯᑦ
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is responsible for what. In other cases, we
believe that the assignment of roles and
responsibilities should be reevaluated
completely. Mr. Chairman, this is
especially true where it concerns
responsibilities of the DEA and CSFN
related to bilingual education, inclusive
education, and the appointment of
principals and vice-principals (human
resource matters).
Having the DEA and CSFN involved in
decision-making related to the topics
mentioned above introduces the potential
for substantial variability and
inconsistency across the territory. Mr.
Chairman, we believe we need to
consider how best to ensure greater
consistency in our schools. In the name
of equality and quality, the education
received in a school in the Qikiqtani
region has to be on par with that which is
received in the Kivalliq or the Kitikmeot
and vice versa.
Our existing legislative framework
allows or even requires too much
variability. A system with such
variability is extremely difficult to
administer and even more difficult to
evaluate. Mr. Chairman, to achieve
greater consistency, we are suggesting
more standardization across our
education system. We need to compare
apples to apples.
As noted in our written submission, we
are suggesting that the Minister have
greater roles and responsibilities,
especially where it concerns bilingual
education, inclusive education, and
human resources. Mr. Chairman, by
expanding the role of the Minister, we
believe we will address many of the
issues related to roles and responsibilities
and achieve greater consistency.

ᖃᓄᐃᑦᑐᓂᒃ ᐱᓕᕆᐊᖃᕐᓂᐊᕐᒪᖔᑦ, ᐊᓯᖏᓐᓂᒃ ᑭᒃᑯᑦ
ᐱᓕᕆᐊᖅᑖᖅᑎᑕᐅᓂᐊᕐᒪᖔᑦ,
ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᓂᐊᕐᒪᖔᓪᓗ ᑖᒃᑯᐊ
ᕿᒥᕐᕈᓇᑦᑎᐊᒻᒪᕆᒡᓗᒋᑦ ᐊᓯᔾᔨᕐᓗᒋᓪᓗᔭᕆᐊᖃᕐᓂᐊᖅᑐᑦ
ᐊᒻᒪᓗ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ,
ᐅᐃᕖᓪᓗ ᑲᑎᒪᔨᖏᑦ ᐱᔾᔪᑎᖃᐅᖃᖅᑎᓪᓗᒍ ᒪᕈᐃᖕᓂᒃ
ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓂᖅ. ᑭᒃᑯᓕᒫᓂᒃ ᐃᓚᐅᑎᑦᑎᓂᖅ,
ᑎᒃᑯᐊᖅᓯᖃᑦᑕᕐᓂᕐᓗ ᐃᓕᓴᕐᕕᐊ ᐊᖓᔪᖅᑳᖏᓐᓂᒃ
ᑐᖏᓕᖏᓐᓂᒡᓗ (ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᖅ).

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ, ᐅᐃᕖᓪᓗ
ᑲᑎᒪᔨᖏᑦ ᐅᑯᓂᖓ ᐱᓕᕆᐊᖃᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ
ᑕᐃᒪᐃᑦᑑᓂᖓᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓪᓚᕆᖕᓂᒃ
ᐊᑐᖃᑦᑕᕈᓐᓇᖅᑐᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ. ᐃᒃᓯᕙᐅᑕᖅ,
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᕆᐊᖃᕐᓂᐊᖅᑕᕗᑦ ᖃᓄᖅ
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ
ᐊᑐᖅᑐᓂᒃ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓂᐊᕐᒪᑕ ᐱᐅᓂᖅᐹᓂᒡᓗ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᐊᑐᖅᑎᑕᐅᓂᐊᕐᒪᑕ ᐊᒻᒪᓗ
ᕿᑭᖅᑖᓗᖕᒥ ᑕᐃᒫᑐᐃᓐᓇᖅ ᐊᔾᔨᒌᓂᒃ ᐊᑐᕆᐊᓖᑦ
ᑭᕙᓪᓕᕐᒥᓗ ᕿᑎᕐᒥᐅᓂᓗ ᐅᕝᕙᓗᓐᓃᑦ ᐃᒡᓗᖔᖓᒍᑦ.

ᒪᓕᒐᖅ ᐊᔾᔨᒌᓐᖏᓗᐊᖅᑐᓂᒃ ᐊᑐᕈᓐᓇᖅᑎᑦᑎᖕᒪᑦ
ᐊᒻᒪᓗ ᑕᐃᒪᓐᓇ ᐊᔾᔨᒌᓐᖏᓗᐊᖅᑎᓪᓗᒋᑦ
ᐱᔭᕐᓂᓐᖏᑦᑐᐊᓗᖃᑦᑕᖅᑐᖅ
ᖃᐅᔨᓴᒐᕐᓇᖃᑦᑕᓐᖏᖦᖢᓂᓗ. ᐃᒃᓯᕙᐅᑖᖅ,
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᒃᑲᓐᓂᕐᓂᐊᖅᐸᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᓄᓇᕗᓕᒫᒥ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᒃᑲᓐᓂᖁᔭᕗᑦ, ᓲᕐᓗ
ᐊᔾᔨᒌᑐᐃᓐᓇᕐᓂᒃ ᓇᒦᒃᑲᓗᐊᕈᕕᑦ ᐊᑐᕈᓐᓇᕐᓗᑎᒃ.

ᑎᑎᕋᓚᐅᖅᑕᑦᑎᓐᓂ ᑖᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ
ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᒃᑲᓐᓂᕆᐊᓕᒃ ᐱᓗᐊᕐᓗᒋᑦ ᒪᕐᕈᐃᑦ
ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ, ᑭᒃᑯᓂᓵᑦ
ᐃᓕᓐᓂᐊᕈᓐᓇᕐᓂᖏᑦ ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ.
ᐃᒃᓯᕙᐅᑖᖅ, ᒥᓂᔅᑕᐅᑉ ᐱᔭᒃᓴᖏᑦ ᐅᓂᖅᓯᒋᐊᖅᑕᐅᒃᐸᑕ
ᐅᓄᖅᑐᑦ ᑕᐃᒃᑯᐊ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᒋᖃᑦᑕᖅᑕᕗᑦ
ᐋᖅᑭᖕᓂᐊᖅᑐᑦ
ᐊᒻᒪᓗ ᐊᔾᔨᒌᖕᓂᖅᓴᐅᔪᓂᒃ ᐊᑐᓕᕐᓗᑎᒃ ᓄᓇᕗᓕᒫᒥ.
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By achieving greater consistency within
our education system, we will be in a
better position to evaluate it. It is only
through regular evaluations that we can
address issues as they become known and
assure greater quality.
Mr. Chairman, we believe that by
addressing these three thematic areas, we
can deliver a higher quality learning
environment for our children. This will
strengthen our ability to support student
success.

ᐊᔾᔨᒌᓕᕐᓂᖅᐸᑕ ᐱᐅᓂᖅᓴᐅᓂᐊᖅᑐᖅ
ᖃᐅᔨᓴᒐᕐᓂᕐᓂᖅᓴᐅᓕᕐᓗᑎᒡᓗ ᐊᒻᒪᓗ ᑕᐃᒫᒃ ᑭᓯᐊᓂ
ᖃᐅᔨᓴᐃᖃᑦᑕᕐᓗᓂ ᑐᑭᓯᔪᓐᓇᖅᐳᒍᑦ ᑭᓱᑦ
ᐱᐅᓯᒋᐊᖅᑕᐅᒃᑲᓐᓂᕆᐊᖃᕐᓂᐊᕐᒪᖔᖏᑦ.

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᒃᑯᐊ ᐱᖓᓱᐃᓕᖓᔪᑦ ᐅᖃᐅᓯᕆᒍᑦᑎᒃᑯᑦ
ᐃᓕᓐᓂᐊᕐᓂᖅ ᑕᒪᓐᓇ ᖁᕝᕙᖅᐹᓪᓕᕐᓂᐊᖅᑐᑦ,
ᐃᑲᔪᖅᓱᖅᑕᐅᓂᖅᓴᐅᓗᑎᒡᓗ ᓱᕈᓰᑦ.
ᐃᑲᔪᖅᓱᕈᓐᓇᖅᓯᓂᐊᖅᑐᒍᑦ ᐃᓕᓴᖅᑎᓂᒃ.

While the implementation of the
Education Act has included its
challenges, we remain committed to
many of its central concepts and
philosophies, including bilingual
education, inclusive education, and local
decision-making.

ᑖᓐᓇ ᐊᑐᓕᖅᑎᑕᐅᓂᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ
ᒪᓕᒐᖓ ᐱᒡᒐᓇᖅᓯᒪᔫᒐᓗᐊᖅ ᑭᓯᐊᓂ
ᐊᖏᖅᓯᒪᓂᖃᐃᓐᓇᖅᑐᒍᑦ ᐃᓗᐊᓂ
ᐅᖃᐅᓯᐅᓪᓗᐊᖅᓯᒪᔪᓂᒃ ᐊᒻᒪ ᐃᓱᒪᖃᕐᓂᐅᓯᒪᔪᓂᒃ
ᐱᖃᓯᐅᑎᓪᓗᒍ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓂᖅ ᐊᒻᒪ
ᐊᓈᓇᒃᑯᒋᔭᐅᔪᓂᒃ ᐃᓚᐅᑎᑦᑎᓂᖅ.

Mr. Chairman, as noted in our written
submission, we are in no way suggesting
that these concepts be removed in the
Act. However, we are suggesting
modifications to how these concepts are
implemented and operationalized. In
broad terms, we are suggesting the
following:

ᐃᒃᓯᕙᐅᑖᖅ, ᑕᐃᒪ ᑎᑎᖅᑲᑎᓐᓂ ᐅᖃᖅᓯᒪᒐᑦᑕ ᑖᒃᑯᐊ
ᐲᖅᑕᐅᓪᓚᕆᖁᓐᖏᑕᕋᓗᐊᕗᑦ ᒪᓕᒐᕐᒥ ᑭᓯᐊᓂ
ᐋᖅᑭᒋᐊᖅᑕᐅᖁᔭᕋᓗᐊᕗᑦ ᖃᓄᖅ ᑖᒃᑯᐊ
ᐊᑐᓕᖅᑎᑕᐅᕙᒻᒪᖔᑕ ᐊᐅᓚᐅᑕᐅᕙᒻᒪᖔᑕᓗ.
ᐅᑯᐊ ᐃᒪᐃᖁᔭᕋᓗᐊᕗᑦ:



that we reevaluate the idea of having
multiple language models and
consider moving towards one single
model which entails greater balance
between the language of instruction;



that we reevaluate the role of the
CSFN and the DEA with respect to
important topics like bilingual
education, inclusive education, and
human resource matters; and



that we consider increasing the roles
and responsibilities of the Minister as



ᖃᐅᔨᒋᐊᒃᑲᓂᕐᓗᑕ ᐃᓱᒪᒋᔭᐅᓂᖓ
ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥ ᐅᖃᐅᓯᕐᒥ ᐃᓕᓴᑎᑦᑎᒐᓱᓐᓂᖅ
ᐊᒻᒪᑦᑕᐅᖅ ᐊᑕᐅᓯᕐᒧᖔᖅ ᑕᒪᒃᑮᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᓴᖅᑭᔮᖅᑎᑦᑎᔫᒥᔪᒥᒃ



ᑖᓐᓇᓗ ᕿᒥᕐᕈᒋᐊᕐᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑕ ᐅᐃᕖᒃᑯᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑕ ᑭᓱᓕᕆᔨᐅᓂᖏᑦ ᐱᓪᓗᒍ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᖅᑐᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ
ᐃᓚᐅᑎᑦᑎᓂᕐᒥᓪᓗ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ
ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᓗ; ᐊᒻᒪᓗ



ᐊᖏᓪᓕᒋᐊᕐᓗᒋᑦ ᐱᓕᕆᐊᕆᔭᕆᐊᓕᖏᑦ
ᒥᓂᔅᑕᐅᑉ ᐱᓪᓗᒍᐃᓛᒃ ᑖᓐᓇ ᒪᕐᕉᓐᓂᒃ
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it relates to bilingual education,
inclusive education, and human
resources to achieve greater
consistency.

ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ ᐊᒻᒪ
ᐃᓚᐅᑎᑦᑎᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ.

Mr. Chairman, once again, we are happy
to be meeting with you today to discuss
these matters, as they are of central
importance to the success of our students.
We have come before the Special
Committee prepared to provide greater
clarity on the content of our written
submission. I welcome any questions that
Members of the Special Committee may
have for me and would like to thank the
Committee again for this opportunity.
(interpretation) Thank you.

ᐃᒃᓯᕙᐅᑖᖅ, ᖁᕕᐊᓱᑦᑐᒍᑦ ᐅᓪᓗᒥ
ᑲᑎᒪᖃᑎᖃᒃᑲᓐᓂᕋᑦᑕ ᐃᓕᔅᓯᓐᓂᒃ ᑖᒃᑯᐊ ᐱᒻᒪᕆᐋᓗᐃᑦ
ᑲᔪᓯᑦᑎᐊᕈᑕᐅᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑎᓐᓄᑦ
ᐅᖃᐅᓯᕆᒍᓐᓇᕋᑦᑎᒍ. ᓇᓗᓇᐃᖅᓯᑦᑎᐊᕈᒪᒐᑦᑕ
ᑎᑎᖅᑲᑎᒍᑦ ᑐᓂᕐᕈᑎᒋᓯᒪᔭᑦᑎᓐᓂ ᑕᕝᕙᓂ ᐃᓕᔅᓯᓐᓂ
ᓵᔅᓯᓐᓂ. ᐊᐱᖅᑯᑎᔅᓴᖃᕐᓂᕈᔅᓯᓗ ᑐᓐᖓᓱᑦᑎᑎᐊᖅᑲᔅᓯ.
ᖁᔭᓕᒃᑲᓐᓂᕈᒪᒋᔅᓯᓗ ᑕᕝᕙᓂ ᐱᕕᖃᖅᑎᑕᐅᒐᑦᑕ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you very much, Ms.
Okpik. At this time before I open the
floor to questions, I would like to ask that
Committee Members, where possible,
follow along with the submission just for
ease of reference for other Committee
Members on the topics and as well, with
the opening comments, please list which
page that you’re asking the questions.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒻᒪᕆᐊᓗᒃ, ᒥᔅ
ᐅᒃᐱᒃ. ᒫᓐᓇᓕ ᑕᐃᒪ ᒪᑐᐃᓚᐅᓐᖏᓂᕐᓂ ᓇᑎᖅ
ᐊᐱᖅᑯᑎᓄᑦ. ᑖᒃᑯᐊ ᑲᑎᒪᔨᖑᔪᓯ ᑎᑎᕋᖅᓯᒪᔭᒥᓂᖏᑦ
ᑖᒃᑯᐊ ᑐᓂᓯᒪᔭᖏᑦ ᒪᓕᓪᓗᒋᑦ ᐊᐱᖅᓱᖃᑦᑕᓂᐊᖅᑯᓯ.
ᑖᒃᑯᐊᓗ ᒪᑐᐃᖅᓯᒍᑎᖏᑦ ᐅᖃᐅᓯᖏᑦ
ᐃᓱᒪᒋᓯᓐᓈᕐᓗᒋᑦ ᓇᓕᐊᓐᓂᒃ ᒪᒃᐱᒐᖓᓂ
ᐊᐱᖅᑯᑎᖃᕐᒪᖔᖅᐱᑦ ᐅᖃᖃᑦᑕᓂᐊᖅᑯᓯ.

I realize that the door will be open for
any and all lines of questioning and
topics. Just give the other Committee
Members a little bit of identification of
what specific areas. With that in mind,
I’ll open the floor to questioning from
Committee Members. Mr. Savikataaq.

ᖃᓄᐃᑦᑐᑐᐃᓐᓇᕐᓄᑦ ᐊᐱᖅᑯᑎᓄᑦ ᒪᑐᐃᖓᓐᖑᓱᒻᒪᑦ
ᑭᓱᑐᐃᓐᓇᕐᒥ ᐊᐱᖅᑯᑎᖃᕈᒪᒍᕕᑦ ᐊᐱᕆᒍᓐᓇᕐᓂᐊᕋᕕᑦ
ᑭᓯᐊᓂ ᑐᑭᑖᖅᑎᒐᓱᖃᑦᑕᕐᓗᒋᑦ ᓇᑭᙶᕐᒪᖔᑕ
ᐊᐱᖅᑯᑎᓯ. ᒫᓐᓇ ᒪᑐᐃᖅᑲᕋ ᐊᐱᖅᑯᑎᔅᓴᖃᖅᑲᑕ ᑖᒃᑯᐊ
ᑲᑎᒪᔨᕋᓛᖑᖃᑕᐅᔪᑦ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. Can we ask questions on the
opening comments? Okay.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᐱᖅᓱᕈᓐᓇᖅᑭᑖ ᒪᑐᐃᖅᓯᒍᑕᐅᕋᑖᖅᑐᓂᒃ
ᐊᐱᖅᑯᑎᖃᕈᓐᓇᖅᑭᑕ? ᐅᑲᐃ.

On page 2 of your opening comments, I
would just like to ask, you said that we
must be “suitable, effective, and
realistic.” Do you think the current
Education Act, the way it governs the
school, is effective the way the current

ᒪᒃᐱᒐᖓ 2 ᒪᑐᐃᖅᓯᒍᑎᕆᕋᑖᖅᑕᓐᓂ
ᐊᐱᖅᑯᑎᖃᕈᒪᔪᖓ. ᓈᒻᒪᓈᖅᓯᒪᔭᕆᐊᖃᖅᑯᒍᑦ
ᐊᒻᒪᓗᑦᑕᐅᖅ ᐊᑑᑎᖃᑦᑎᐊᕈᓐᓇᕆᐊᖃᖅᑯᒍᑦ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑖᓐᓇ ᒪᓕᒐᖅ ᖃᓄᖅ
ᐊᐅᓚᑦᑎᒍᑕᐅᕙᒻᒪᖔᖅ ᐃᓕᓴᕕᓐᓂ
ᐊᐅᓚᑦᑎᒍᑎᑦᑎᐊᕙᕉᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Act is? Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᓴᕕᑲᑖᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) As I
said in my full statement, we agree with
the philosophies and the concepts of what
is contained in the Act when we look at
bilingual education and inclusive
education, but again, because of how
responsibilities are devolved to the DEAs
and to the CSFN, in a lot of cases it is
very hard to operationalize these
philosophies and the concepts within our
school system. For example, if we look at
the language of instruction, the three
models, it varies from community to
community and it makes it really hard to
evaluate where communities are with the
implementation of their language models
because it is not consistent from
community to community.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒫᒃ
ᐅᖃᖅᑲᐅᒐᒪ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᓐᓂ ᐊᖏᖃᑎᖃᕋᑦᑕ
ᐃᓱᒪᒋᔭᐅᓯᒪᓂᖏᓐᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᐅᑉ
ᐃᓗᓕᖏᑦ ᐱᓪᓗᒍ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᖅᑐᑕ
ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᕐᓂᖅ. ᑖᒃᑯᐊᓕ ᑭᒃᑯᓐᓄᑦ
ᐱᓕᕆᐊᖑᒋᐊᖃᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓄᑦ ᑐᓂᔭᐅᓯᒪᓂᖏᑦ ᐅᐃᕖᒃᑯᓪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ.
ᐊᐅᓚᑦᑎᒍᑎᒋᒐᓱᒋᐊᖏᑕ ᑖᒃᑯᐊ ᐅᖃᐅᓯᐅᓯᒪᔪᐃᑦ
ᒪᓕᒐᓱᒋᐊᖏᑕᐃᓛᒃ ᐱᒡᒐᓇᖅᓯᒪᔪᖅ. ᐅᖃᐅᓯᖅ
ᐊᑐᖅᑕᐅᖃᑦᑕᓂᐊᖅᑐ ᐃᓕᓐᓂᐊᕈᑕᐅᓂᖏᑦ ᐱᖓᓱᓂᒃ
ᓂᕈᐊᕋᔅᓴᖃᕐᖓᑕ. ᖃᐅᔨᓴᕋᓱᒋᐊᖏᑕ ᓄᓇᓖᑦ ᐃᓛᒃᑯᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐅᖃᐅᓯᕐᓂᑦ ᐊᑐᕋᓱᑦᑎᓪᓗᒋᑦ
ᖃᐅᔨᓴᕋᕐᓂᓐᖏᕕᐅᑎᑦᑐᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᓂᕈᐊᖅᑐᒡᒍᑕᐅᖃᑦᑕᖅᓯᒪᒻᒪᑕ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. That is the reason I was asking
because I agree with you that you have to
compare apples to apples. If someone is
in grade 6 in Arviat and if they move to
Igloolik or Iqaluit, they should be taught
the exact same thing. If they are in grade
6, there should be no variation.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ,
ᑕᐃᒫ ᑕᕝᕙ ᐊᐱᕆᕋᑖᖅᑯᖓ ᐊᖏᖃᑎᒋᒐᒃᑭᑦ ᑖᒃᑯᐊ
ᐊᔾᔨᒌᓂᒃ ᐊᔾᔨᒋᖑᔮᖅᑐᓂᒃ ᓇᓕᐊ ᐱᐅᓂᖅᓴᐅᒻᒪᖔᖅ
ᑕᑯᓐᓈᖃᑦᑕᕆᐊᖃᕋᑦᑕ. ᐃᓪᓗᓕᒻᒥᒃ ᐃᖃᓗᓐᓄᑦ
ᐊᐅᓪᓛᖅᑐᖃᖅᑲᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᒥ ᐊᔾᔨᒌᒥᒃ
ᐃᓕᓐᓂᐊᕐᓂᖃᕆᐊᖃᕐᖓᑕ
ᐊᔾᔨᒌᓐᖏᑦᑑᓂᖃᓐᖏᓪᓗᑎᑦ.

In terms of your commitment to bilingual
education, are students tested for whether
they are bilingual when they graduate?
Do you have a measurement to see
whether bilingual education is working?
Thank you, Mr. Chairman.

ᑕᐃᒪᓕ ᐊᖏᖅᓯᒪᒐᔅᓯᐅᒃ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐊᑐᕐᓗᓯ ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᓂᕐᒥᒃ, ᐃᓕᓐᓂᐊᖅᑏᑦ
ᖃᐅᔨᓴᖅᑕᐅᕙᑉᐹᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᔅᓯᒪᒐᓗᐊᕐᒪᖔᑕ ᐱᔭᕇᕋᐃᒻᒪᑕ? ᑕᒪᓐᓇ
ᐊᐅᓚᑦᑎᐊᕐᒪᖔᖅ ᑕᐃᒫᒃ ᖃᐅᔨᓴᖅᓯᒪᕕᓯᐅᒃ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓂᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Currently right now, the only formal
measurement that we have is
departmental exams. The one required for
graduation from grade 12 is the English
exam. Those exams are in place and
those determine the actual formal
measurements right now.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇᓕ,
ᐃᓛᒃ ᐃᒃᓯᕙᐅᑕᖅ ᖁᔭᓐᓇᒦᒃ. ᒫᓐᓇ ᑕᕝᕙ
ᐆᑦᑐᕋᐅᑎᑐᐊᕆᕙᑦᑕᕗᑦ ᖃᐅᔨᓴᕈᑎᑐᐊᕆᕙᑦᑕᕗᑦ
ᐱᔭᕇᖅᑐᑎᒃ ᐃᓕᓐᖓᒻᒪᖔᑕ ᖃᐅᔨᓴᕈᑎᒋᕙᑦᑕᑎᓐᓂ.
ᑕᐃᒃᑯᐊ ᑭᖑᓪᓕᖅᐹᒥ ᖃᐅᔨᓴᕈᑕᐅᖃᑦᑕᖅᑐᐃᑦ
ᖃᐅᔨᔾᔪᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᖃᓄᑎᒋ ᐃᓕᓐᖓᒻᒪᖔᑕ.

Currently, if we look at the language of
instruction, kindergarten to grade 5 is the
only requirement in force right now, so
we wouldn’t be testing for bilingual
levels at that level yet. As we know, the
full bilingual implementation goes up to
2019. When it started in 2009, what we
have been doing is looking at
kindergarten and then grade 1 and grade
2. Right now, the requirement is
kindergarten to grade 5. (interpretation)
Thank you, Mr. Chairman.

ᐅᖃᐅᓯᖅ ᐊᑐᖅᑕᐅᓲᖅ ᐃᓕᓴᑎᑦᑎᒍᑕᐅᓪᓗᓂ
ᑕᑯᓐᓈᕋᑦᑎᒍᑦ, ᖁᑦᑎᖕᓂᓕᒃ 5, ᑖᓐᓇᑐᐊᑦᑎᐊᖅ ᑕᕝᕙ
ᐋᖅᑭᑦᑕᐅᓯᒪᔪᖅ ᖃᐅᔨᓴᕋᔅᓴᐅᓪᓗᓂ. ᑕᕝᕗᖓ
ᐃᓱᖃᖅᑐᖅ ᖁᑦᑎᖕᓂᓕᒃ 5-ᒧᑦ. ᑕᓐᓇ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓ 2019-ᒨᖓᒻᒪᑦ
ᑕᑯᓐᓈᖅᓯᒪᔪᒍᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᖏᓐᓂ ᖁᑦᑎᖕᓂᓕᒃ 1
ᐊᒻᒪᓗ ᖁᑦᑎᖕᓂᓕᒃ 2-ᒦᑦᑐᓂᒃ ᑕᕝᕗᖓ ᖁᑦᑎᖕᓂᓕᒃ
5-ᒧᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Ms. Okpik. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᓴᕕᖃᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. The way the current Act is,
bilingual education is supposed to be
fully implemented, as you said, by 2019.
Is there going to be some type of a
measurement tool so that you know
whether you are making progress or not,
whether bilingual education is working?
Thank you, Mr. Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᒫᓐᓇᓕ
ᒪᓕᒐᖅ ᐋᖅᑭᔅᓯᒪᓂᖓ ᐃᒪᐃᓕᖓᒻᒪᑦ: ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ
ᐊᑐᓕᖅᑎᑕᐅᓯᒪᒋᐊᖃᓪᓚᕆᒻᒪᑦ ᐊᑐᖅᑕᐅᓪᓚᕆᓕᕐᓗᓂ
2019. ᖃᓄᖅ ᖃᐅᔨᓴᕈᑎᔅᓴᖃᖅᑭᓯ,
ᐆᑦᑐᕈᑎᔅᓴᖃᖅᑭᓯᓗᓐᓃᑦ ᑖᓐᓇ
ᐱᔭᐅᕙᓪᓕᐊᒍᓐᓇᕐᒪᖔᑦ, ᐱᔭᐅᕙᓪᓕᐊᒻᒪᖔᑦ
ᐅᕝᕙᓗᓐᓃᑦ ᐃᖏᕐᕋᑦᑎᐊᕐᒪᖔᑦ? ᖁᔭᓐᓇᒦᒃ
ᐃᔅᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᐅᒃᐱᒃ.

Ms. Okpik: (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Currently, we have Inuktitut language
arts from kindergarten to grade 6 that we

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇ
ᐃᓄᑦᑎᑐᖅ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᖅᑐᐃᑦ
ᒥᑭᔫᑕᐅᓂᖅᐹᓂᑦ ᖁᑦᑎᖕᓂᓕᒃ 6-ᒧᑦ. ᑕᒪᓐᓇᓕ ᖃᓄᖅ
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use. The whole issue of language of
instruction, you know in part with the
Office of the Auditor General’s report
issued in 2013, it’s very well known that
we have struggled to implement bilingual
education. I can state, as I stated in
appearance before the Office of the
Auditor General, that we will not be able
to meet the requirement to produce
bilingually proficient graduates by 20192020 if we continue on our current
delivery and implementation of language
of instruction. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you. Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. I believe in standardized
education and in your opening comments,
you said that is what you are going to
strive for. I think that in order to get
standardized education, you have to have
a standard across the board. Like you
said, I agree with you that there should be
one language of instruction that is
consistent throughout Nunavut and it will
be the same in all the schools.
That being said, on page 3 of your
opening comments, you said that the
Education Act provides and ensures that
it is committed to “Inuit
Qaujimajatuqangit from the Minister of
Education, DEAs, CSFN, and school
staff,” but in the current Act, CSFN is
exempt from language of instruction.
From the presentation we got, I don’t
think they have any cultural programs. I
would like to see if that should be
changed or if CSFN, on there, can do
what they want. Thank you, Mr.
Chairman.
Chairman: Thank you. Mr. Savikataaq.

ᓇᓕᐊᓐᓂ ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᕐᓗᑎᑦ ᐃᓕᓴᑎᑦᑎᒻᒪᖔᑕ
ᑕᐃᑲᓐᖓᑦ ᑲᓇᑕᐅᑉ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᖓᓂᑦ
ᐅᓂᒃᑳᖓ 2013-ᒥ ᖃᐅᔨᒪᔭᐅᓪᓚᕆᒻᒪᒡᒎᖅ ᑕᒪᓐᓇ
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᖅᑎᑦᑎᓂᖅ
ᐊᑐᓕᖅᑎᒐᓱᐊᖅᑐᒍᑦ ᐱᔭᕆᐊᑐᔪᖅᓯᐅᖅᓯᒪᒐᑦᑕ ᐊᒻᒪ
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ ᐅᖃᐅᑎᓯᒪᔭᕗᑦ
ᑎᑭᐅᑎᒍᓐᓇᔮᓐᖏᓇᑦᑕ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ
ᐃᓕᓐᖓᑎᐊᖅᑐᓂᒃ 2019-2020-ᒥ
ᐱᔭᕇᖅᑐᖃᕈᓐᓇᔮᓐᖏᑦᑐᖅ. ᑕᐃᒫᒃ ᒫᓐᓇ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓ ᑕᑯᓐᓈᖅᑐᒍᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.
ᐊᔾᔨᒌᓕᖅᑎᐅᓯᒪᔪᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ
ᐅᑉᐱᕈᓱᒃᑲᒪ, ᑕᐃᒪᐃᒐᓱᓐᓂᐊᕐᓂᕋᕋᑖᕋᔅᓯ ᑕᐃᒪᓕ
ᐊᔾᔨᒌᓕᖅᑎᑦᑎᓂᐊᕈᔅᓯ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ
ᓄᓇᕗᓕᒫᒥ ᑕᐃᒫᒃ ᐅᖃᖅᑲᐅᒐᕕᑦ, ᐊᑕᐅᓯᕐᒥᑦ ᑕᐃᒪ
ᐅᖃᐅᓯᕐᒥᑦ ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ ᐱᑕᖃᕆᐊᖃᖅᑯᖅ
ᐊᔾᔨᒌᖑᔪᒥᒃ ᓄᓇᕗᓕᒫᒥ ᐃᓕᓴᕕᓕᒫᓂ.

ᐄ, ᑕᐃᒪᐃᓕᓚᐅᕐᓗᖓᓕ ᑕᕝᕙᓂ ᒪᑉᐱᒐᕐᓂ ᐱᖓᔪᐊᓂ
ᐅᖃᖅᓯᒪᒻᒪᑦ ᑖᓐᓇᒎᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐱᒍᓐᓇᑎᑦᑎᓯᒪᒻᒪᑦ ᖃᐅᔨᒪᔾᔪᑕᐅᔪᓐᓇᖅᑐᓂᓗ.
ᐊᖏᖅᓯᒪᓂᕐᒥᒃ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᑦ ᑕᕝᕙᓐᖓᑦ
ᒥᓂᔅᑕᒥᙶᖅᑐᒥᑦ ᐃᒻᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓂᑦ, ᐅᐃᕖᒃᑯᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ
ᑲᑎᒪᔨᖏᓐᓂᑦ ᐃᓕᓴᕕᒻᒥᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᑦ ᒫᓐᓇᓕ
ᒪᓕᒐᖅ ᑕᑯᓐᓈᖅᑐᒍ ᑖᒃᑯᐊ ᐅᐃᕖᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᓯᓚᑖᒎᖓᔪᐃᑦ.
ᖃᓄᐃᑦᑐᒥᒃ ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᕆᐊᖃᖅᑐᒦᓚᔪᓂᒃ. ᐊᒻᒪ
ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᓐᓂᒃ
ᐃᓕᓴᑎᑦᑎᕙᓐᖏᑦᑎᐊᕆᓪᓗᑎᒡᒎᖅ. ᑖᓐᓇᖅᑲᐃ
ᐊᓯᔾᔨᖅᑕᐅᒋᐊᖃᖅᑐᒋᕕᓯᐅᒃ? ᑖᒃᑯᐊᓕ ᐅᐃᕖᒃᑰᒐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᐅᓪᓗᑎᒃ
ᐃᓱᒪᖅᓱᕈᓐᓇᖅᑐᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
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Ms. Okpik.

ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) If I
could just go back and talk about
language of instruction and the standards,
we are working right now to develop the
standards and benchmarks for the Inuit
language. This has been a challenge
because the proficiency levels have not
currently existed. We are working very
hard and as we, in the future, talk more
about our balanced literacy initiative and
the guided reading work that we are
doing where we can measure actual
reading levels in Inuktitut, we are excited
about that work.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᑎᕆᐊᑲᐃᓐᓇᕈᓐᓇᕈᒪ ᐅᖃᐅᓯᖃᒃᑲᓐᓂᕐᓗᖓ
ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᖅᑕᐅᓲᒻᒥᒃ ᐃᓕᓴᑎᑦᑎᒍᑕᐅᓗᓂ ᒫᓐᓇ
ᓴᓇᕙᓪᓕᐊᔪᒍᑦ ᖃᓄᑎᒋ ᓇᑭ ᐱᒋᐊᕐᕕᖃᕐᓂᐊᕐᒪᖔᑕ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ ᐱᓪᓗᒍᐃᓛᒃ. ᑖᒃᑯᐊ ᖃᓄᑎᒋᑦ
ᐃᓕᓐᖓᔭᐅᒋᐊᖃᕐᒪᖔᑕ ᐋᖅᑭᔅᓯᒪᔪᓂᒃ
ᐱᑕᖃᓚᐅᓐᖏᒻᒪᑦ ᐋᖅᑭᑦᑎᕆᕙᓪᓕᐊᒐᓗᐊᖅᑐᒍᑦ.
ᐊᒻᒪᑦᑕᐅᖅ ᐃᑲᔪᖅᑕᐅᓪᓗᑎᒃ ᐅᖃᓂᓵᒋᐅᖅᓴᒍᑏᑦ
ᐊᑐᖅᑕᐅᕙᓕᖅᑑᒐᓗᐊᑦ ᐃᓄᑦᑎᑐᑦ. ᑕᒪᓐᓇ
ᖁᕕᐊᒋᓪᓚᕆᑦᑕᕋ ᐱᓕᕆᐊᖑᒃᑲᓂᕐᖓᑦ.

With respect to CSFN, you are correct
that language of instruction does not
apply to them. However, this does not
prevent them from providing Inuktitut as
a language of instruction within the
classroom. If we do have an opportunity
to go, if we follow our submission and
we go into the parts where it relates to
CSFN, we can probably go into a little bit
more detail as to some of the changes that
we would like recommend where it
relates to Inuit societal values and having
CSFN report on Inuit societal values
from CSFN. (interpretation) Thank you,
Mr. Chairman.

ᑖᒃᑯᐊᓕ ᐅᐃᕖᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐱᓪᓗᒋᑦ ᑕᐃᓐᓇ ᐅᖃᐅᓯᖅ ᐊᑐᖅᑕᐅᔭᕆᐊᓕᒃ ᓄᓇᕗᒻᒥ
ᑕᐅᒃᑯᓄᖓᓕ ᑐᕌᖓᓐᖏᑦᑐᖅ ᑭᓯᐊᓂᓕ
ᓄᖅᑲᖓᔾᔪᑕᐅᔭᕆᐊᖃᓐᖏᑦᑐᖅ ᐃᓄᑦᑎᑐᑦ
ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ ᐃᓪᓗᕈᓯᖏᓐᓂ.
ᑖᒃᑯᐊ ᑎᑎᕋᖅᓯᒪᔭᕗᑦ ᒪᓕᒃᑯᑦᑎᒍᑦ ᑖᒃᑯᐊ ᐅᐃᕖᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐱᓪᓗᒋᑦ
ᐅᖃᐅᓯᕆᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᑕᒃᑲ. ᖃᓄᖅ
ᐊᓯᔾᔩᖁᔨᒻᒪᖔᑦᑕ ᒪᓕᒐᕐᒥ ᐱᔾᔪᑎᖃᖅᑎᓪᓗᒍ ᐃᓄᐃᑦ
ᐃᓕᖅᑯᓯᖏᓐᓂ ᐅᑉᐱᕆᔭᖏᓐᓂ ᐱᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I’m going to be… . I
apologize; I have a cold today, so it’s
good for the witnesses that I won’t be
able to maybe ask too many questions.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᒪᒥᐊᓇᖅ ᓄᕙᒃᑲᒪ ᐊᐱᖅᓱᓗᐊᕈᓐᓇᔮᓐᖏᓚᖓᖃᐃ
ᖁᔭᒋᖔᑐᐃᓐᓇᕆᐊᖃᖅᑕᓯ.

In your opening comments on page 3,
I’m just looking at how, in the past, the
process that led to the development of the

ᒪᑐᐃᖅᓯᒍᑎᓐᓂ ᐅᖃᐅᓯᕐᓂ ᒪᒃᐱᒐᖓ 3, ᖃᓄᖅ
ᐅᐊᑦᑎᐊᕈ
ᐱᔭᐅᕙᓪᓕᐊᓂᕐᒪᖔᑕ ᓴᓇᕙᓪᓕᐊᓪᓗᑎᑦ ᒪᓕᒐᕐᒥᒃ
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Act was rigorous. You went through lots
of schools, you talked with lots of people,
NTI was involved, you went out, yet
what we ended up with was an Act that
also had a lot of barriers and we have a
very low graduate rate.
I’m wondering, with all of that that
happened, why have we ended up where
we are today, do you think, with all of
that input and all of that work? In your
opinion, all this work that we’re doing
here today, how do we ensure that we
don’t end up with the same situation in
five years from now? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᖃᓄᐃᓕᐅᕈᓘᔭᖅᑐᒥᓂᐋᓘᕙᓪᓚᐃᒐᔅᓯ
ᐃᓕᓴᕕᒃᑰᕈᓘᔭᖅᑐᐋᓘᓪᓗᓯ ᐃᓄᒐᓛᓗᓐᓂ
ᐅᖃᖃᑎᖃᖅᑐᓯ, ᑐᓐᖓᕕᒃᑯᓪᓗ ᐃᓚᐅᓐᓂᕈᓪᓗᑎᒎᖅ.
ᑭᓯᐊᓂᓕ ᑖᒃᑯᐊ ᓴᖅᑭᖅᑐᒥᓃᑦ ᒪᓕᒐᖅ ᑖᓐᓇ
ᐊᐳᖅᑕᕈᑎᓕᕕᔾᔪᐋᒥᓂᐋᓘᓪᓗᓂ ᐊᒻᒪᑦᑕᐅᖅ
ᖃᑦᑏᓐᓇᑯᓘᓪᓗᑎᑦ ᐱᔭᕇᖃᑦᑕᓕᖅᑐᐃᑦ.

ᓱᒻᒪᓄᓇ ᐅᓪᓗᒥᒧᑦ ᑕᐃᒪᐃᑦᑐᒧᑦ ᑎᑭᐅᑎᓯᒪᕕᑕ
ᐊᔅᓱᕉᑎᐋᓘᓯᒪᒐᓗᐊᖅᑎᓪᓗᒍ
ᐱᓕᕆᐊᖑᕕᔾᔪᐊᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒍ. ᐃᕝᕕᑦ ᐃᓱᒪᒋᔭᐃᑦ
ᒪᓕᓪᓗᒍ ᐅᓪᓗᒥᒧᑦ ᐱᓕᕆᐊᖑᓯᒪᓂᐋᓗᐊ ᑕᑯᓐᓈᖅᑐᒍ,
ᖃᓄᖅ ᑕᐃᒪ ᖃᓄᐃᓕᐅᕆᐊᖃᖅᑭᑕ ᐊᕐᕌᒍᐃᑦ ᑕᓪᓕᒪᑦ
ᓈᑉᐸᑕ ᑕᕝᕗᖓ ᐅᑎᒃᑲᓂᖅᑐᐋᓗᑐᐃᓐᓇᐅᓛᖏᓇᑦᑕ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
There has been significant change to
education right from before 1999. I saw a
lot of that change pre-Nunavut from
where instruction was almost
predominately in English to where you
had major documents that came out that
were jointed between the Northwest
Territories and pre-Nunavut, the tradition
document and the change document, for
example, where you started really
looking at local control, including Inuit
culture and language.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐊᓯᔾᔨᓪᓗᐊᑲᓪᓚᔅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑎᑐᓕᕆᓂᖅ 1999ᒥᓂᑦ ᐊᓯᔾᔨᖅᑐᖃᓪᓗᐊᑲᓪᓚᑦᑐᐊᓘᓯᒪᔪᖅ
ᓄᓇᕗᑦᑖᓚᐅᖏᓱᖓᖅᑎᓪᓗᑕ. ᑕᐃᔅᓱᒪᓂ
ᐃᓕᓴᑎᑦᑎᔪᓪᓕ ᖃᓪᓗᓈᑎᑐᐃᓐᓇᕈᔪᓪᓚᕆᐅᕙᔪᒻᒪᑕ
ᐊᒻᒪᑦᑕᐅᖅ ᑎᑎᖅᑲᐃᑦ ᓴᖅᑭᖃᑦᑕᖅᑐᐃᑦ
ᓄᓇᑦᓯᐊᕐᒦᖔᖅᑐᐃᑦ ᓄᓇᕗᑕᖃᓚᐅᖅᑎᓐᓇᒍ ᑕᐃᑲᓂ
ᐊᓯᔾᔨᖅᑕᐅᕙᓪᓕᐊᓕᓚᐅᖅᓯᒪᒻᒪᑕ ᑎᑎᕋᕈᑕᐅᕙᑦᑐᓂᓗ
ᐱᖃᓯᐅᑎᓗᒍ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ ᐃᓕᖅᑯᓯᖓᓪᓗ.

When we did do the consultations, I think
it was the very first piece of legislation
that Nunavut was to embrace. People
worked to have that opportunity to talk
about and really reflect on their needs and
wants. When we look at the wants of the
Inuit language and Inuit culture, rather
than it just being an add-on, we really
heard that it needed to be the foundation
of our education system.

ᖃᐅᔨᒋᐊᖃᑦᑕᖅᑐᑕ ᑖᓐᓇ ᓯᕗᓪᓕᐹᑦᑎᐊᖑᓚᐅᖅᓯᒪᒻᒪᑕ
ᐱᖁᔭᖅ ᓄᓇᕗᒻᒥ ᓴᖅᑭᖅᑕᐅᔪᖅ ᑎᒍᔭᐅᔪᖅ ᐊᒻᒪ
ᐃᓄᓐᓄᑦ ᓂᓪᓕᐊᒍᑕᐅᒍᓐᓇᓚᐅᕐᖓᑦ
ᓯᕗᓪᓕᖅᐹᖑᖃᑕᐅᓪᓗᓂ ᒪᓕᒐᐅᓪᓗᓂ. ᑕᐃᒃᑯᐊ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖓ ᑕᑯᓐᓈᕈᑦᑎᒍ ᐃᓕᖅᑯᓯᖓᓗ
ᐃᓚᔭᕈᓗᑐᐃᓐᓇᐅᖏᓪᓗᓂ. ᐅᖃᐅᔾᔭᐅᓚᐅᖅᑐᒍᑦ
ᑐᓐᖓᕕᓪᓚᕆᐅᔭᕆᐊᖃᕐᖓᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᑦᑎᓐᓄᑦ.
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When we went out to the communities, it
was very different from what we heard
from community to community. We went
into some communities where they
absolutely did not want any Inuktitut
language instruction. They wanted it to
be a subject. We went to other
communities where they wanted 100
percent Inuktitut instruction. It was
looking at the needs and the wants of
communities and looking at, back then,
the research that took place around
language instruction, for example. It was
bringing and melding it all together.
When I say we don’t want to come away
from language instruction and bilingual
education, I think those are very
important things that are still embedded
within the Act.

ᓄᓇᓕᓐᓅᕋᑦᑕᓕ ᐊᔾᔨᒋᓐᖏᑦᑎᐊᓚᐅᕐᒥᔭᖓ ᑐᓴᖅᑕᕗᑦ
ᓄᓇᓕᓐᓂ. ᐃᓚᖏᓐᓄᑦ ᓄᓇᓕᓐᓅᓚᐅᕋᑦᑕ ᐃᓄᑦᑎᑐᕐᓂ
ᐃᓕᓴᖁᔨᓐᖏᓪᓚᕆᑦᑎᐊᒻᒪᕆᑦᑐᓂᒃ ᐱᑕᖃᓚᐅᕐᖓᑦ.
ᐊᒻᒪᑦᑕᐅᖅ ᐊᓯᖏᑦ ᓄᓇᓖᑦ 100 ᐳᓴᖏᓐᓂᒃ
ᐃᓄᑦᑎᑐᐃᓐᓇᑦᑎᐊᖅ ᐃᓕᓴᑎᑦᑎᖁᔨᓪᓗᑎᑦ. ᑕᐃᒫᒃ
ᑕᕝᕙ ᕿᒥᕐᕈᐊᕆᐊᖃᓚᐅᖅᑐᒍᑦ ᑭᓱᓂᒃ ᐱᒍᒪᓂᐅᔪᓂᒃ
ᓄᓇᓕᓐᓄᑦ ᑭᓱᓂᒃ ᐱᒍᒪᒻᒪᖔᑕ. ᑕᐃᒃᑯᐊᓗ
ᖃᐅᔨᓴᕐᓂᐅᓯᒪᔪᐃᑦ ᐅᖃᐅᓯᕐᒥ ᖃᓄᐃᑦᑐᒥᒃ
ᐊᑐᕆᐊᖃᕐᒪᖔᑕ ᐃᓕᓴᕕᒻᒥ. ᑖᒃᑯᐊ ᑲᑎᑕᐅᕈᓘᔭᖅᑐᑎᑦ
ᑕᕝᕗᖓ ᐱᖁᔭᕐᒨᖅᑕᐅᓚᐅᖅᓯᒪᔪᑦ. ᑕᒪᓐᓇ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓴᑎᑦᑎᓂᖅ ᕿᒪᒍᒪᓐᖏᑕᕋ
ᑖᓐᓇ ᐱᐅᔫᓂᕆᒻᒪᒍ ᒪᓕᒐᐅᑉ.

The other exciting thing about this piece
of legislation that was very different and
is different was that within the first two
years, it called for a review of the
Education Act. I think, by putting that,
we recognized that there were many
changes that we wanted to implement and
then the provision for five years
afterwards, a review to continue
happening. Because this is the first piece
of legislation and the first real review, I
think and when looking at the outcome of
the review from the Office of the Auditor
General, we can really clearly see what
changes need to be made to make things
better, to operationalize at the local level,
the school level, and still hold the
language and culture within the Act.

ᑕᕝᕙᑦᑕᐅᖅ ᐊᔾᔨᒋᓐᖏᓐᓂᕆᓚᐅᕐᒥᔭᖓ ᓯᕗᓪᓕᖅᐹᒥ
ᐊᕐᕌᒎᓐᓂ ᒪᕐᕉᒃ ᐊᓂᒍᖅᑲᑎᒃ
ᕿᒥᕐᕈᔭᐅᒃᑲᓐᓂᕆᐊᖃᓚᐅᖅᓯᒪᒻᒪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ. ᐃᓕᑕᖅᓯᓚᐅᖅᓯᒪᒐᑦᑕ
ᐊᒥᓱᐋᓗᓐᓂ ᐊᓯᔾᔩᒍᒪᒐᑦᑕ ᐊᑐᓕᖁᔭᑦᑎᓐᓂ ᐊᒻᒪᑦᑕᐅᖅ
ᐊᕐᕌᒍᑦ ᑕᓪᓕᒪᑦ ᓈᑉᐸᑕ ᕿᒥᕐᕈᓂᐅᔭᕆᐊᓕᒃ
ᑲᔪᓯᖁᓪᓗᒍ. ᑖᓐᓇ ᓯᕗᓪᓕᖅᐹᖑᒻᒪᑦ ᒪᓕᒐᓕᐊᒥᓂᖅ
ᒪᓕᒐᓕᕆᔭᒥᓂᖅ ᕿᒥᕐᕈᔭᐅᓪᓗᓂᓗ ᐊᒻᒪ ᕿᒥᕐᕈᓂᖅ
ᐊᓂᒍᖅᑎᓪᓗᒍ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᓃᖔᖅᑐᓂᒃ
ᑕᑯᓚᐅᕋᑦᑕ ᓇᐅᒃᑯᑦ ᐊᓯᔾᔨᖅᑎᕆᒋᐊᖃᕐᒪᖔᑦᑕ.
ᐱᐅᓯᕚᓪᓕᑎᑦᑎᓂᐊᕋᑦᑕ ᐊᐅᓪᓚᑦᑎᓂᕆᕙᑦᑕᑎᓐᓂᒃ
ᓄᓇᓕᓐᓂ ᐃᓕᓴᕕᓐᓂ. ᑕᐃᒫᓪᓗᑦᑕᐅᖅ
ᑎᒍᒥᐊᖏᓐᓇᕐᓗᑕ ᐅᖃᐅᓯᕐᒥᑦ ᐃᓕᖅᑯᓯᕐᓂᓪᓗ ᐱᖁᔭᕐᒥ
ᓴᐳᔾᔭᐅᓯᒪᐃᓐᓇᕐᓗᑎᑦ ᑖᒃᑯᐊ.

We’re excited that this review has taken
place because now we can actually come
back and say, “This is where we feel
changes need to be made.”
(interpretation) Thank you, Mr.
Chairman.

ᖁᕕᐊᓱᒻᒪᕆᑦᑐᒍᑦ ᕿᒥᕐᕈᓂᖅᑕᖃᖅᓯᒪᒻᒪᑦ. ᑕᐃᒪᓕ
ᒫᓐᓇ ᐅᑎᒃᑲᓂᕐᓗᑕ ᐅᖃᕈᓐᓇᓕᕋᑦᑕ ᒪᐅᓇ
ᐊᓯᔾᔩᕆᐊᖃᕐᖓᑕ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

17

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for that response. I
know it hasn’t been easy and it’s
probably not going to be easy even going
forward because there are a lot of
challenges.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ,
ᑭᐅᕋᑖᕋᕕᓪᓗ. ᑕᒪᓐᓇ ᐱᔭᕆᐊᑭᑦᑐᑯᓗᓐᖏᒻᒪᑦ ᐊᒻᒪᓗ
ᑕᐃᒪᐃᔾᔮᒐᓂ. ᐊᒃᓱᕈᕐᓇᖅᑐᑦ ᐊᒥᓲᖕᒪᑕ.

I haven’t gone there to look at it myself,
but we often hear about Northern Quebec
and how they have managed to have a
real strong language component to their
schools where they have Inuit graduating
and they are trilingual. It makes me
wonder: what are they doing differently
that we are not doing here? What
challenge do we have that they don’t
have? Maybe you might have some
insight into that. Thank you, Mr.
Chairman.

ᑕᑯᓂᐊᖅᓯᒪᓐᖏᑦᑐᖓ ᓇᖕᒥᓂᖅ ᑭᓯᐊᓂ
ᑐᓴᖃᑦᑕᐃᓐᓇᕋᑦᑕ ᑯᐸᐃᒃ ᐱᔾᔪᑎᒋᓪᓗᒍ ᖃᓄᖅ
ᐊᐅᓚᑦᓯᖃᑦᑕᕐᓂᖏᑦ ᓴᓐᖏᔪᒥᒃ
ᐅᖃᐅᓯᓕᕆᔾᔪᑎᖃᑦᓯᐊᕐᓂᖏᑦ ᐃᓄᐃᓪᓗ
ᐃᓕᓐᓂᐊᕌᓂᒃᐸᓪᓕᐊᔪᑦ ᐱᖓᓱᓂᒃ ᐅᖃᐅᓯᖃᖅᑐᑎᒃ.
ᖃᓄᕐᓕᑭᐊᖅ ᐊᔾᔨᐅᓐᖏᑦᑐᓂᒃ ᐱᓕᕆᐊᖃᕐᒪᖔᑕ ᑕᒫᓂ
ᐊᑐᓐᖏᑕᑦᑎᓐᓂᒃ ᑭᓱᓂᓪᓗ ᐊᒃᓱᕈᕈᑎᖃᖅᐱᑕ
ᐊᒃᓱᕈᓐᖏᑕᖏᓐᓂᒃ. ᐃᒻᒪᖄ ᑕᒪᑐᒥᖓ
ᑐᓴᐅᒪᓂᖅᓴᐅᒐᔭᖅᑐᑎᑦ ᖃᓄᐃᓕᖓᓂᖓᓂᒃ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᕐᓇᒃᑲᖅ. ᐅᒃᐱᒃ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
would like to say that we work with the
Kativik School Board. We’ve had
meetings in the past with them and have
done presentations on how we deliver
education in both of our jurisdictions.
I guess the biggest difference between
Nunavik, the Kativik School Board, and
ourselves is they have a language policy
that is directed through their school board
where they actually determine what
subjects, for example, are taught in the
Inuit language. I guess that would be the
biggest difference.
I would, however, like to say that when
we work with them at the national level
with our work with them with Inuit

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᐃᒪ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᓕᕆᖃᑎᒋᔭᕗᑦ
ᑲᑎᖃᑦᑕᖅᓯᒪᓪᓗᒋᑦ ᐊᒻᒪᓗ ᐅᓂᒃᑳᕆᐊᕐᕕᒋᓯᒪᓪᓗᒋᑦ
ᖃᓄᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐊᐅᓚᑎᒻᒪᖔᑦᑎᒍᑦ ᑕᒫᓂ
ᐊᕕᒃᑐᖅᓯᒪᓂᖁᑎᑦᑎᓐᓂ.

ᑕᐃᒪ ᐊᔾᔨᒌᓐᖏᔾᔪᑕᐅᓗᐊᕐᓂᖓ ᑲᑎᕕᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑐᐊᒐᓕᐅᖅᓯᒪᖕᒪᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑲᑎᒪᔨᖏᓐᓄᑦ
ᐋᖅᑭᒃᑕᐅᓯᒪᓪᓗᑎᒃ ᐊᒻᒪᓗ ᓇᓪᓕᐊᓂᒃ ᐃᓄᒃᑎᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᐊᕐᒪᖔᕐᒥᒃ, ᑭᓱᓂᒃ ᑕᒪᓐᓇ
ᐊᔾᔨᖏᓐᖏᔾᔪᑕᐅᓗᐊᖅᑐᖅ.

ᑭᓯᐊᓂ ᐅᖃᕈᒪᔪᖓ ᑕᐃᒪ ᑲᓇᑕᒥ ᑕᒫᓂ. ᑭᓯᐊᓂ
ᖃᐅᔨᒋᐊᕋᑦᑎᒍᑦ ᑕᒪᒃᑯᓂᖓᑦᓴᐃᓐᓇᖅ
ᐊᒃᓱᕈᕈᑎᒋᔭᑦᑎᓐᓂᒃ ᐊᒃᓱᕈᕈᑎᖃᓚᐅᖅᑐᑦ ᑕᐃᒪᓐᓇ
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Tapiriit Kanatami, they do have the same
challenges as Nunavut. For example, they
have a high dropout rate. Most recently,
about three weeks ago, we met with them
and they did talk about having issues
about language revitalization and
language erosion within their
communities. We will continue to work
with them.

ᓄᖅᑲᑐᐃᓐᓇᖃᑦᑕᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ.
ᐊᒻᒪᓗ ᒫᓐᓇᒫᖑᓚᐅᖅᑐᖅ, ᐱᓇᓱᐊᕈᓰᖅᑲᐃ
ᐱᖓᓲᓕᖅᑐᑦ ᐅᖃᐅᓯᖃᓚᐅᖅᑐᑦ ᑖᒃᑯᓂᖓ
ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐋᖅᑭᒋᐊᕈᒪᓪᓗᑎᒃ ᓄᓇᓕᖕᒥᓂ
ᐅᑎᖅᑎᑦᓯᒐᓱᐊᕈᒪᓪᓗᑎᒃ ᑖᒃᑯᐊ
ᐱᓕᕆᖃᑎᒌᓐᓇᕐᓂᐊᖅᑕᕗᑦ.

To reiterate, they do have a language
policy that guides them in how they will
implement language of instruction.
(interpretation) Thank you, Mr.
Chairman.

ᐊᑐᐊᒐᓕᕆᓂᕐᒧᓪᓕ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐊᑐᐊᒐᖃᕐᒪᑕ
ᖃᓄᖅ ᑕᒪᒃᑯᐊ ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᖔᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for your response,
but that leads me to my next question. In
your opening statements, on page 3, you
talk about the Inuit Language Protection
Act and the Official Languages Act. Are
they, in your opinion, something like a
language policy but a little bit stronger?
If the language policy in Quebec has
worked so well, why don’t we have
something? Is this the same thing? Why
don’t we follow the route that they have
taken? Thank you, Mr. Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᑖᓐᓇ ᑭᖑᓪᓕᕐᒧᑦ ᐊᐱᖅᑯᑎᒐᓄᑦ
ᓴᖅᑭᑦᑐᖃᕆᕕᖅ, ᒪᒃᐱᒐᖅ 3-ᒥ ᑖᒃᑯᐊ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᓐᓄᑦ ᓴᐳᔾᔭᐅᓯᒪᔾᔪᑎᒃᓴᑦ ᒪᓕᒐᐃᑦ. ᐃᓱᒪᕕᑦ
ᑖᒃᑯᐊ ᓴᓐᖏᓂᖅᓴᓂᒃ ᐊᑐᐊᒐᖃᖅᐸᓪᓚᐃᔪᑦ ᑖᒃᑯᐊ
ᐱᑦᑕ ᓴᓂᐊᓂ? ᑯᐸᐃᒃᒥᓕ ᑖᒃᑯᐊ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ
ᐊᑐᐊᒐᖏᑦ ᓯᕗᒧᐊᑦᑎᐊᖅᓯᒪᒻᒪᑕ ᑖᒃᑯᐊ
ᐊᔾᔨᒌᒐᓗᐊᖅᑐᓂᒋᑦ. ᑕᐃᒃᑯᐊᓕ ᐊᑐᖅᑕᖏᑦ ᓱᒻᒪᑦ
ᒪᓕᖔᓕᓐᖏᓚᕗᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᕐᓇᒃᑲᖅ. ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
Inuit Language Protection Act states that
students have the right to education in an
Inuit language and so our legislation
works alongside with the Inuit Language
Protection Act.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᒃᑯᐊ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓄᑦ ᓴᐳᔾᔭᐅᓯᒪᔾᔪᑏᑦ ᐅᖃᖅᓯᒪᖕᒪᑕ
ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᔪᓐᓇᐅᑎᖃᕐᒪᑕ ᐃᒪᓐᓇ
ᐃᓕᓐᓂᐊᕈᓐᓇᕆᐊᖃᕐᓗᑎᒃ ᐅᖃᐅᓯᕐᒥᒍᑦ. ᑖᓐᓇ
ᒪᓕᒐᕗᑦ ᑕᒪᑐᒥᖓ ᐱᓕᕆᔾᔪᑕᐅᔪᖅ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᓐᓄᑦ ᓴᐳᔾᔨᔾᔪᑎᓂᒃ.

When we talk about language, our
consistent theme has been that it starts at

ᐊᖏᕐᕋᒥ ᑭᓯᐊᓂ ᑕᒪᓐᓇ ᐱᒋᐊᓲᖑᖕᒪᑦ ᑕᐃᒪᓐᓇ
ᐋᖅᑭᒃᓯᒪᐃᓐᓇᕋᑦᑎᒍᑦ ᕿᒥᕐᕈᒑᖓᑦᑕ ᐅᖃᐅᓯᕐᓂᒃ
ᓴᓐᖏᑎᑦᓯᕙᓪᓕᐊᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒦᖏᒻᒪᑦ.
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home. I think, when we look at the
strengthening of language, it’s not just
the education system. It’s all government
departments. It’s all aspects of society
that want to have to make it work.
I’m going to go back again to the specific
case of what education can do. In our
written submission, we’re saying that
there is too much variability right now
out in the communities and that
variability comes from the form of
selecting from three language models and
then how much of another second
language that will be offered. I believe
we need to focus on a single, consistent
language model. We believe that our
schools will benefit if we provide greater
clarity and greater direction on language
of instruction.
When you talk about Nunavik, we are
actually suggesting that consideration be
given to the approach that Nunavik has
followed where they do have a language
of instruction policy. In this case, the
policy identifies the language of
instruction to be used when providing
instruction in the various strands or
subjects and the amount of instructional
time to be provided by language for each
of these strands in grades.
For example, right now, in our language
of instruction model, we have three
models and it may depend on from 80-85
to 90 percent of instruction being given
in the Inuit language with the remainder
in a second language and in most cases,
it’s English. However, it really binds and
ties schools, for example, if they wish to
offer English instruction in the math
subject. Right now, the way the way the
legislation is written, you would not be
able to provide instruction because of the
percentage of time that is alloted for each

ᐱᓕᕆᕕᓕᒫᑦ ᐃᓚᐅᒋᐊᖃᕐᒪᑕ ᐃᓅᖃᑎᒌᓕᒫᓪᓗ ᑖᒃᑯᐊ
ᐊᒃᓱᕈᕈᑎᖃᕆᐊᖃᖅᑐᑦ ᐱᖃᑎᒌᒡᓗᑎᒃ.

ᐅᑎᕆᐊᒃᑲᓐᓂᕐᓂᐊᕋᒪ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᖃᓄᐃᓕᐅᕈᓐᓇᕐᒪᖔᑦ ᑕᐃᒪ ᑎᑎᕋᖅᓯᒪᔪᓂ
ᑐᓂᓚᐅᖅᑕᑦᑎᓐᓂ ᐅᖃᕋᑦᑕ ᐃᒪᓐᓇ ᐊᒡᕕᐊᕈᑎᒃᓴᐃᑦ
ᐊᒥᓲᓗᐊᖅᑐᐊᓗᖕᒪᑕ ᓄᓇᓕᓐᓂ ᐊᒻᒪᓗ ᑖᒃᑯᐊ
ᐊᐳᖅᑕᐅᑏᑦ ᐃᒪᓐᓇ ᓴᖅᑭᓗᐊᖃᑦᑕᖅᑐᑦ ᐱᖓᓱᓂᒃ
ᓂᕈᐊᒐᒃᓴᖃᕐᒪᑕ ᐃᓕᓐᓂᐊᕈᑕᐅᒍᓐᓇᖅᑐᓂᒃ ᐊᒻᒪᓗ
ᑕᐃᒃᑯᐊ ᒪᕐᕉᒃ ᐅᖃᐅᓰᒃ ᐊᓯᖏᑦ ᐊᑕᐅᓯᕐᒥᒃ ᐊᔾᔨᒌᒃᑐᒥᒃ
ᐊᑐᕆᐊᖃᖅᑰᕋᑦᑕ. ᐅᒃᐱᕈᓱᒃᑲᑦᑕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᕗᑦ
ᐃᑲᔪᖅᑕᐅᓂᖅᓴᐅᒐᔭᕐᓂᖏᓐᓂᒃ
ᓇᓗᓇᐃᖅᓯᒪᑦᓯᐊᕐᓂᖅᓴᓂᒃ ᑐᑭᒧᐊᒍᑎᖃᖅᑎᒃᑯᑦᑎᒍᑦ.

ᓄᓇᕕᖕᒥ ᐅᖃᐅᓯᖃᕌᖓᑦᑕ ᐃᒪᓐᓇ ᐃᓱᒪᔪᒍᑦ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᖁᔨᔪᒍᑦ ᑖᒃᑯᐊ ᓄᓇᕕᒃ ᒪᓕᒃᓯᒪᖕᒪᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᕐᒧᑦ ᐊᑐᐊᒐᖃᕐᒪᑕ ᑖᒃᑯᐊ
ᐊᑐᐊᒐᐃᓪᓗ ᓇᓗᓇᐃᖅᓯᒪᓪᓗᑎᒃ. ᑕᐃᒪ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᐊᕐᓗᑎᒃ ᑖᒃᑯᐊ ᐅᖃᐅᓰᑦ
ᐊᑐᖅᑕᐅᒋᐊᓖᑦ ᐊᒻᒪᓗ ᖃᓄᑎᒋᐅᓂᐊᕐᓂᖏᑦ ᑖᒃᑯᐊ
ᐊᑐᓂ ᖁᑦᓯᖕᓂᓕᕇᓄᑦ ᑖᒃᑯᐊ ᐱᖓᓲᓕᖅᑲᖓᒐᑦᑕᓕ.

ᑕᒪᒃᑯᐊ 80-85 ᐳᓴᓐᑎᒥᒃ 90 ᐳᓴᓐᑎᒧᑦ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖏᑎᒍᑦ ᐊᑐᖅᑕᐅᖕᒪᑕ, ᐅᖃᐅᓯᖓᑕ
ᑐᒡᓕᕆᓪᓗᓂᐅᒃ ᖃᓪᓗᓈᑎᑐᐃᓐᓇᕈᔫᕗᖅ. ᑭᓯᐊᓂᓕ,
ᑲᑎᔅᓯᒪᕗᑦ ᐊᒻᒪᓗ ᐊᒃᑐᐃᓂᖃᖅᑯᑦ ᐃᓕᓴᕕᐅᔪᓂᒃ,
ᐆᒃᑑᑎᒋᓗᒍ, ᐃᒪᐃᒍᒪᑉᐸᑕ, ᓲᕐᓗ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᒍᒪᒍᑎᒃ ᓲᕐᓗ ᓈᓴᐅᓯᕆᓂᒃᑯᑦ
ᒫᓐᓇᐅᔪᖅ ᒪᓕᒐᐃᑦ ᑕᐃᒪᓐᓇᐃᒍᓐᓇᕋᔭᓐᖏᑦᑐᑎᒃ
ᒪᓕᒐᖅ ᑕᐃᒪᓐᓇ ᐋᖅᑭᒃᓯᒪᖕᒪᑦ. ᑖᒃᑯᐊ ᐳᓴᓐᑎᖏᑦ
ᖃᓄᖅ ᐱᔭᒃᓴᖃᖅᑎᑕᐅᓂᖓᑕ ᐳᓴᓐᑎᒋᒋᐊᖃᖅᑕᖏᑦ.
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language.
We feel that by the Minister having more
responsibility and directing actually
which subjects at what grades the Inuit
language will be taught at will give
greater clarity. It will be easier for us to
determine benchmarks, assessments, and
standards by grade level, by subject, if
we were able to have much more clarity
in that area. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thanks for the answer. Yes, it
is a very difficult job. I think everybody
wants to to see Inuktitut be used more,
especially in the communities.

ᑕᐃᒪ ᒥᓂᔅᑕ ᐱᓕᕆᐊᒃᓴᓂᒃ ᑎᑕᐅᒃᑲᓐᓂᖅᑲᑦ
ᓇᓪᓕᐊᓂᒃ ᐃᓕᓐᓂᐊᒐᒃᓴᒥᒃ ᐃᒪᓐᓇ
ᓇᓗᓇᐃᔭᖅᓯᒪᓂᖅᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᒐᔭᕐᓂᖏᑦ.
ᐊᒻᒪᓗ ᑭᒡᓕᖃᕐᓗᒍ ᖃᓄᐃᑦᑐᓂᒃ
ᐃᓕᖃᑦᑕᕆᐊᖃᕐᓂᖏᑦ. ᑕᒪᒃᑯᐊ
ᓇᓗᓇᐃᖅᓯᒪᓂᖅᓴᐅᒃᐸᑕ ᐱᐅᓂᖅᓴᐅᒐᔭᖅᑐᖅ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ
ᑭᐅᒐᕕᑦ. ᑖᓐᓇ ᐱᔭᕆᐊᑐᔪᕈᓗᖕᒪᑦ ᐱᓕᕆᐊᕆᓪᓗᒍ.
ᐃᓄᒃᑎᑐᑦ ᑕᑯᒍᒪᔪᐃᓐᓇᐅᒐᑦᑕ
ᐊᑐᖅᑕᐅᓂᖅᓴᐅᓂᖓᓂᒃ.

One of the things that came to my mind
as you were speaking about language of
instruction and that is it’s going to be a
real challenge, I think, for the department
to really look at all the needs about it
because if you look at the west in the
Kitikmeot, you know their needs are
different, their language is Inuinnaqtun.
As a department, how are you going to
provide a fair service that’s going to meet
the needs of the different regions because
we’re not all the same? Thank you, Mr.
Chairman.

ᑕᐃᒪᑦᑕᐅᖅ ᐃᓱᒪᒋᓕᓚᐅᕐᒪᒐᒃᑯ ᐅᖃᐅᓯᕆᕋᑖᑦᑕᐃᑦ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᑦ ᐅᖃᐅᓰᑦ
ᐊᒃᓱᕈᕐᓇᕐᓂᐊᕐᒪᑦ ᑖᓐᓇ ᐱᓕᕆᕕᐅᔪᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᕿᒥᕐᕈᒐᓱᒃᐸᑕ
ᑭᙴᒪᒋᔭᐅᔪᓕᒫᓂᒃ ᑖᕙᓂ ᐅᐊᓕᓂᕐᒥ ᑕᐃᒃᑯᐊ
ᕿᑎᕐᒥᐅᑦ ᐃᓄᐃᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᖃᑦᑕᕐᒪᖕᑕ
ᖃᓄᕐᓕ ᐱᓕᕆᕕᐅᓪᓗᓯ, ᖃᓄᖅ ᐊᔾᔨᒌᒃᑎᑦᓯᒋᐊᖅᑐᒥᒃ
ᓴᖅᑭᓯᓂᐊᖅᑭᓯ ᐊᕕᒃᑐᖅᓯᒪᓂᐅᔪᓄᑦ
ᐊᔾᔨᒌᒃᑐᐃᓐᓇᐅᓐᖏᒻᒪᑕ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᖏᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᕐᓇᒃᑲᖅ. ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
guess this is the reason why the Act gave
a lot of that control and responsibility to
district education authorities because we
do recognize that each community and
the regions are very different and unique

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᐃᒪ
ᑖᓐᓇ ᒪᓕᒐᖅ ᑐᓂᓯᓯᒪᖕᒪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦ
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᐃᓕᑕᖅᓯᓯᒪᒐᑦᑕ
ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᐊᑐᓂ
ᐊᕕᒃᑐᖅᓯᒪᓂᐅᔪᓪᓗ ᐊᔾᔨᒌᓐᖏᑦᑑᑎᐅᖕᒪᑕ ᑭᓯᐊᓂ
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from each other. Again I think I would
like to reiterate that. I think we need to
choose one language of instruction
model.

ᐅᖃᕆᐊᒃᑲᓐᓂᕐᓗᖓ ᐊᑕᐅᓯᕐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᑎᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᓂᐊᖅᑐᒥᒃ ᓂᕈᐊᕈᑦᑕ.

For example, currently we have two
communities that require Inuinnaqtun, so
the work that we’re doing is parallel.
Inuktitut and Inuinnaqtun, for example,
that work is parallel. We have staff at the
regional level, for example, that would
focus on Inuinnaqtun within our
Kitikmeot School Operations.

ᑕᐃᒪ ᒪᕐᕉᖕᒪᑎᒃ ᓄᓇᓖᑦ ᐃᓄᐃᓐᓇᖅᑐᑦ
ᐱᑕᖃᕆᐊᖃᕐᒪᑎᒃ ᐃᓄᒃᑎᑐᓪᓗ ᐃᓄᐃᓐᓇᖅᑐᓪᓗ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕋᑦᑕ ᐊᕕᒃᑐᖅᓯᒪᓂᐅᑉ ᐊᒡᓚᒡᕕᖏᓐᓂᒃ
ᑕᒪᒃᑯᓂᖓ ᑕᐅᑐᒐᖃᖅᑐᓂᒃ ᐃᓄᐃᓐᓇᖅᑐᑐᐃᓐᓇᖅ
ᕿᑎᕐᒥᐅᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑎᒍᑦ.

When we talk about language and I bring
this up, at some point, the territory will
have to have a discussion on dialect. We
really feel that we have real distinct
dialects across the territory. We often
hear from DEAs where they want
specific resources developed in their
dialect. Right now, it is just too cost
prohibitive to be able to develop based on
dialect. I welcome that conversation, I
think, in the future when it pertains to
resource development and the use of
dialect with our resources.

ᐅᖃᐅᓯᖃᕌᖓᑦᑕ ᐅᖃᐅᓯᕐᓂᒃ ᓴᖅᑭᑕᕋ ᑕᐃᒪᓐᓇ
ᐊᕕᒃᑐᖅᓯᒪᓂᕗᑦ ᐅᖃᐅᓯᖃᕆᐊᖃᕐᓂᐊᕐᒪᑕ ᑕᒪᑐᒥᖓ
ᐊᔾᔨᒌᓐᖏᑦᑑᑎᓂᒃ. ᐃᒪᓐᓇ ᐅᖃᐅᓯᖃᐅᕋᑦᑕ ᐃᓄᒃᑎᑐᑦ
ᑐᓴᖃᑦᑕᖅᓱᑕᓗ ᓄᓇᓖᑦ ᐃᓗᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᑦ
ᐃᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒃᓴᓂᒃ ᓇᖕᒥᓂᖅ ᐅᖃᐅᓯᕐᓂ
ᐊᑐᕐᓗᒋᑦ ᐋᖅᑭᒃᓯᖃᑦᑕᕈᒪᖕᒪᑕ ᑭᓯᐊᓂ ᒫᓐᓇᐅᔪᖅ
ᐊᑭᑐᓗᐊᕐᒪᑕ ᑕᐃᒪᓐᓇᐃᒃᑲᔭᖅᐸᑦ. ᐄ, ᑕᒪᓐᓇ
ᑐᓐᖓᓱᒃᑎᓐᓂᐊᖅᑕᕋ ᐅᖃᐅᓯᐅᔪᖅ ᑕᒫᓂ ᓯᕗᓂᒃᓴᒥ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᓂᒃ ᐋᖅᑭᒃᓱᐃᕙᓪᓕᐊᓂᐊᓕᕈᑦᑕ
ᑕᒪᓐᓇ ᐅᖃᐅᓯᖃᕈᑕᐅᒐᔭᕐᒪᑦ.

Right now, currently, when we hire
individuals to develop resources, they’re
developed in the dialect of the person that
we hire. (interpretation) Thank you, Mr.
Chairman.

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖃᑦᑕᖅᑐᒍᑦ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒃᓴᓂᒃ ᐋᖅᑭᒃᓯᕙᓪᓕᐊᓪᓗᑎᒃ
ᓇᖕᒥᓂᖅ ᐅᖃᐅᓯᖏᑦ ᒪᓕᒃᑐᒋᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for that. I just had
a thought that perhaps for our audience
that are listening to the TV or radio, one
of the things you might want to do is just
explain the models that we have been
discussing just so that everybody has a
clear understanding about what that
means, and then I’ll ask my next

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᐃᒻᒪᑳ ᑕᐃᒃᑯᓄᖓ ᓈᓚᒃᑐᓄᑦ
ᑏᕖᒃᑯᑦ ᓈᓚᐅᑎᒃᑯᓪᓗᓐᓃᑦ ᐅᓂᒃᑳᕌᕐᔪᒍᓐᓇᕋᕕᑦ
ᑖᒃᑯᓂᖓ ᓂᕈᐊᖅᑕᐅᒍᓐᓇᖃᑦᑕᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᖁᔭᐅᔪᓂᒃ ᖃᓄᖅ ᑕᒪᓐᓇ
ᑐᑭᖃᕐᒪᖔᑦ ᑐᓴᖅᑕᐅᓂᐊᕐᒪᑦ, ᑭᖑᓂᐊᒍᑦ
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question. Thank you, Mr. Chairman.

ᐊᐱᕆᓂᐊᕋᒪ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
do have three language models and we
have them titled, one is the Qulliq model,
then there’s the immersion model, and
then what we call the dual model.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᐱᖓᓱᓂᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑎᖃᕈᓐᓇᕋᑦᑕ ᑕᐃᔭᐅᓪᓗᑎᑦ
ᖁᓪᓕᖅ ᐊᑐᐊᒐᖅ, ᐃᓚᐅᑎᑦᑎᓂᖅ ᐊᑐᐊᒐᖅ, ᐊᒻᒪ
ᒪᕐᕉᓐᓂᖅ ᐊᑐᕐᓗᓂ ᐊᑐᐊᒐᖅ.

The Qulliq model really looks at
communities that may have a little bit
stronger Inuktitut within the community.
Typically between kindergarten to grade
3, the Inuit language instruction is 85 to
90 percent and then a non-Inuit language
is taught by subject between 10 and 15
percent. As we go onto the next phase of
the Qulliq model for grades 4 to 6, the
Inuit language is 70 to 75 percent Inuit
language and then 25 to 30 percent in a
non-Inuit language. In the Qulliq model
still continuing, grades 7 to 9, the Inuit
language is 55 to 65 percent and the nonInuit language is 35 to 45 percent.
In the immersion model where
communities feel that they need more
Inuktitut within their school system, the
Inuit language is 85 to 90 percent again
and then the non-[Inuit] language taught
as a subject is 10 to 15 percent. For
grades 4 to 6, the Inuit language is 80 to
85 percent and then the non-Inuit
language is 15 to 20 percent. In grades 7
to 9, the Inuit language would be taught
65 to 70 percent and then the non-Inuit
language 30 to 35 percent.
I need to explain the dual model a little
bit more. For communities where you
have large percentages of Inuit and nonInuit, for example, Iqaluit, Cambridge
Bay, and Rankin Inlet, these communities

ᖁᓪᓕᖅ ᐊᑐᐊᒐᖑᓂᕋᖅᑕᐅᔪᖅ ᑖᓐᓇ ᓄᓇᓕᓐᓂ
ᑕᐅᑐᒐᖃᖅᑐᑦ ᐃᓄᑦᑎᑐᑦ ᐅᖃᑦᑎᐊᓂᖅᓴᐅᖃᑦᑕᖅᑐᓂᒃ
ᑕᒫᓂ ᐃᓕᓐᓂᐊᓕᕋᑖᖅᑐᓂᒃ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 3-ᒧᑦ.
ᑖᒃᑯᐊ ᐃᓄᑦᑎᑐᑦ 85-90 ᐳᓴᒥ ᐃᓄᑦᑎᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᒪᑕ ᐊᒻᒪᓗ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ
ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᓕᖃᑦᑕᖅᑐᓂ ᐃᒻᒥᑰᖅᑎᓪᓗᒍ
ᐊᓯᖏᓐᓄᑦ. ᑕᐃᒪ ᑭᖑᓪᓕᕐᒨᕈᑦᑕ ᖁᓪᓕᖅ ᐊᑐᐊᒐᖅ 46, ᑕᒪᒃᑯᐊᓕ ᐃᓄᑦᑎᑐᑦ 70-75 ᐳᓴᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ, 25 ᐳᓴᓐ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᕆᓐᖏᑕᑎᒍᑦ. ᑕᐃᒃᑯᐊ ᖁᓪᓕᖅ ᒫᓂ ᓱᓕ
ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 7-9-ᒧᑦ ᑖᒃᑯᐊ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ
65 ᐳᓴᓐ, 35-40 ᐳᓴᓐ ᐃᓄᐃᑦ ᐅᖃᐅᓯᕆᓐᖏᑕᖓ.

ᑕᐃᓐᓇ ᐃᓄᑦᑎᑐᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᒋᐊᖃᕐᓂᖅᓴᐅᓱᒋᔪᑦ
ᓄᓇᓖᑦ ᑕᒪᒃᑯᐊ 85-95 ᐳᓴᖑᔪᖅ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᕆᔭᐅᓐᖏᑦᑐᑦ 15-20 ᐳᓴᓐ, ᖁᕝᕙᓯᓐᓂᓪᓗᑦ 46-ᒧᑦ ᐃᓄᐃᑦ ᐃᓄᑦᑎᑐᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ 80-85
ᐳᓴᓐ, ᑕᐃᒃᑯᐊ ᐃᓄᑦᑎᑑᖏᑦᑐᑦ 15-20 ᐳᓴᓐ.
ᖁᕝᕙᓯᓐᓂᓐᓂᒃ 7-9-ᒧᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ
ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᒐᔭᖅᑐᑦ 60-65 ᐳᓴᓐ ᑕᐃᒃᑯᓂᖓ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᕆᖏᑕᖏᑦ 30-35 ᐳᓴ-ᒥᒃ.

ᑕᐃᓐᓇ ᒪᕐᕉᓐᓂᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑎᖃᕐᓂᖅ ᑖᓐᓇ
ᐅᓂᒃᑳᕆᐊᒃᑲᓂᕐᓗᒍ ᑕᒪᒃᑯᓂᖓ ᓄᓇᓕᓐᓄᑦ
ᐃᓄᖃᐅᒻᒪᕆᑦᑐᓄᑦ ᖃᓪᓗᓈᖃᐅᖅᑐᓄᑦ ᓲᕐᓗ ᐃᖃᓗᐃᑦ
ᑲᖏᖅᖠᓂᖅ ᐊᒻᒪᓗ ᐃᖃᓗᒃᑑᑦᑎᐊᖅ. ᑕᒪᒃᑯᐊ
ᑖᒃᑯᓄᖓ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᖃᖅᑎᑦᑎᓂᖅ ᐊᑐᐊᒐᐅᔪᖅ
ᓂᕈᐊᕋᔪᓐᓂᖅᓴᐅᔪᑦ ᐋᔩᖃᑎᖃᖅᓱᑎᑦ. ᐃᓄᐃᑦ
ᐃᓄᑦᑎᑑᖃᑕᖃᕆᐊᓕᒃ ᐊᒻᒪᓗ ᐃᓄᑦᑎᑑᓐᖏᑦᑐᖅ ᓲᕐᓗ
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typically would choose a dual model.
Students are assigned to one of the
following streams in consultation, so
there has to be an Inuit language stream
and then a non-Inuit language stream. For
example, you would look at students that
have Inuktitut as a first language and then
you would have those Inuktitut as a
second language. That would be the
difference.
For the Inuit language stream, we would
look at the Inuit language again at 85 to
90 percent in K-3 and then 10 to 15
percent non-Inuit language taught as a
subject. For grade 4, it changes from the
Inuit language from 70 to 75 percent and
the non-Inuit language at 25 to 30
percent. It goes on to grade 5, 60 to 70
percent in the Inuit language and then
non-Inuit language would be 30 to 40
percent. Grade 6, the Inuit language at 55
to 60 percent and then the non-Inuit
language at 40 to 45 [percent]. You will
see this on the other side where it’s the
non-Inuktitut language stream. It’s the
flipside. If you have a grade 4, it would
be 70 to 75 percent of the non-Inuit
language and then 25 to 30 percent.
When you see all these variables put in
there, you will see that there is a
significant difference between the
number of instructional hours in the Inuit
language and the non-Inuit language. We
have just not been able to keep up with
the benchmark assessments for each of
those grades and each of those models.
Again just to reiterate, we are in the
implementation mode for kindergarten to
grade 5 right now.
Then in grades 10 to 12, it would change.
The minimum credits required for grades
10 to 12 in all models would be 15
credits in the Inuit language and 15

ᐆᒃᑑᑎᒋᓗᒍ ᐃᓕᓐᓂᐊᖅᑏᑦ ᑕᒪᒃᑯᐊ ᐃᓄᑦᑎᑐᑦ
ᐅᖃᐅᓯᖃᖅᑳᖅᑐᑦ ᐃᓄᑦᑎᑐᑦ ᑐᒡᓕᕆᓗᓂᐅᒃ
ᐅᖃᐅᓯᕆᒐᔭᖅᑕᖓ.

ᑖᒃᑯᐊᓕ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ 85-90 ᐳᓴᒧᑦ
ᑕᐅᑐᒐᔭᕐᒥᔭᕗᑦ ᐃᓕᓐᓂᐊᓕᕋᑖᖅᑐᓂᒃ
ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 3-ᒧᑦ 10-15 ᐳᓴᓐ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᕆᓐᖏᑕᖏᓐᓄᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᖃᑦᑕᖅᑐᑦ.
ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 4-ᒥ ᐊᓯᔾᔨᖃᑦᑕᕐᒥᔪᑦ 70-75 ᐳᓴᓐ
ᐃᓄᑦᑎᑐᑦ, ᐃᓄᐃᑦ ᐅᖃᐅᓯᕆᓐᖏᑕᖏᑎᒍᑦ 30-35
ᐳᓴᓐ. ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 5-ᒥ 70%-ᒥ ᐃᓄᑦᑎᑐᑦ ᐊᒻᒪᓗ
30 ᐳᓴᓐ - 40 ᐳᓴᒧᑦ ᐃᓄᑦᑎᑑᓐᖏᑦᑐᖅ. ᑕᐃᒃᑯᐊ 4045 ᐳᓴᓐ ᐃᓄᑦᑎᑑᓐᖏᑦᑐᖅ. ᑖᒃᑯᐊᑦᑕᐅᐃᖅ ᑭᐳᒃᑯᕕᒋᑦ
ᑕᑯᒍᓐᓇᖅᑕᑎᑦ ᑕᒪᒃᑯᐊ ᐃᓄᑦᑎᑑᓐᖏᑦᑐᖅ
ᐅᖃᐅᓯᖃᖅᑐᑦ ᐃᓪᓗᐊᓄᖔᖅ ᑕᐃᒫᑦᑕᐅᖅ ᐊᐅᓚᔪᑦ.
70-75 ᐳᓴᓐ ᐃᓄᑦᑎᑑᓐᖏᑦᑐᖅ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᔪᑦ.

ᑖᒃᑯᐊ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᐊᔾᔨᒌᓐᖏᓐᓂᖏᑦ ᑕᑯᒍᕕᒋᑦ
ᑖᒃᑯᐊ ᐃᑲᕐᕋᖏᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕐᒧᑦ ᐃᓄᑦᑐᑦ
ᐊᓯᖏᑎᑐᓪᓗ ᐅᖃᐅᓯᑎᒋᒍᑦ
ᐊᓐᖑᑎᓯᒪᒍᓐᓇᖅᓯᒪᓐᖏᑦᑐᒍᑦ ᑖᔅᓱᒧᖓ
ᑎᑭᑕᐅᓯᒪᒋᐊᓕᒻᒧᑦ ᑭᒡᓕᓂᒃ ᐊᑐᓂ
ᑎᑭᑕᐅᒋᐊᖃᖅᓯᒪᔪᓂᒃ ᑖᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᒍᓐᓇᖅᑐᓂᒃ. ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ
ᖁᕝᕙᓯᓐᓂᓐᓄᑦ 5-ᒧᑦ ᑖᒃᑯᐊ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ.

ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 10-12-ᒧᑦ ᐊᓯᔾᔨᕋᔭᕐᒥᔪᖅ. ᑕᐃᒃᑯᐊ
ᓈᓴᐅᑎᑖᕈᑎᒋᒋᐊᖃᖅᑕᖏᑦ ᓇᐅᒃᑯᓕᒫᖅ
ᐃᓕᓐᓂᐊᖅᑕᖏᓐᓂᒃ 15-ᓂᒃ
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credits in a non-Inuit language. Grade 11
would be Inuit language 10 credits, nonInuit language 10 credits. Grade 12
courses, again 10 credits in the Inuit
language and 10 credits in the non-Inuit
language. We do move to a credit system
for grades 10 to 12. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Again on page 4 in your
opening comments, you talk about Part 4
of the Education Act. There are a number
of bullets here where you speak about
what the Minister is responsible for. One
of them is “Establishing and putting in
place targets regarding how well
languages should be spoken and written.”
Yesterday, we were at the parish hall and
we had one of our public meetings and
we had a lot of great comments. One of
them was made by a lady who is actually
in the House here today with us, who said
that you perhaps are missing one of the
models and that is for children whose
first language is Inuktitut. If they chose
the Inuktitut model, they would be in a
classroom where everybody’s first
language was Inuktitut. She gave an
example about her child who spoke
Inuktitut very well. She chose the
Inuktitut stream and when her child went
into the Inuktitut stream, she found that
most of the children there didn’t speak
Inuktitut. Her child ended up being the
interpreter for everybody else between
the teacher and the children.
I think that is a very worthy thing to think
about because, I think, perhaps there
needs to be some thought put into there
because we don’t want children who are

ᓈᓴᐅᑎᑖᖅᓯᒪᒋᐊᖃᕋᔭᖅᑐᖅ ᐃᓄᑦᑎᑐᑦ 15 ᐳᓴᓐ
ᐃᓄᑦᑎᑑᓐᖏᑦᑐᖅ ᐅᖃᐅᓯᕐᓂ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 11,
10-ᓂᒃ ᓈᓴᐅᑎᑖᖅᓯᒪᔭᕆᐊᖃᕋᔭᖅᑐᑦ ᐊᒻᒪᓗ 10-ᓂᒃ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᕆᓐᖏᑕᖓᑎᒍᑦ 10-12-ᒥ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᓱᓕ
ᒪᒃᐱᒐᖅ 4-ᒥ, ᑖᓐᓇ ᐅᖃᐅᓯᖃᕋᕕᑦ ᑖᒃᑯᐊ ᐃᓚᖓᓂ 4
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ ᖃᑦᑎᑲᓪᓚᐅᒻᒪᑕ ᑖᒃᑯᐊ
ᐋᖅᑭᓐᖑᐊᑦ. ᒥᓂᔅᑕᐅᑉ ᐱᓕᕆᐊᕆᔭᖏᑦ ᑖᓐᓇ
ᐃᓚᒋᓪᓗᒋᑦ ᐋᖅᑭᓯᓗᓂ ᐃᓕᓯᓪᓗᑎᓪᓗ ᖃᓄᖅ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᐅᔪᖅ ᐅᖃᐅᓯᕆᔭᖅ ᐊᑐᖅᑕᐅᖃᑦᑕᕐᒪᖔᖅ.
ᑎᑎᕋᖅᓯᒪᔭᑎᓪᓗ.

ᐃᑉᐸᔅᓴᖅ ᑲᑎᒪᑎᑦᑎᓚᐅᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐊᖕᓕᑲᒃᑯᑦ ᑲᑎᒪᕕᖓᓂ ᐅᖃᐅᓯᐅᑦᑎᐊᖅᑐᐋᓘᓚᐅᕐᒪᑦ
ᑕᒪᒃᑯᐊ. ᐅᖃᖅᑐᖃᓚᐅᕐᒪᑦ ᑕᐃᒪᖃᐃ ᐃᓚᖓᓐᓂᒃ
ᐱᓯᒪᓐᖏᓇᑦᓯ ᑭᙴᒪᒋᔭᐅᔪᓂᒃ ᐅᖃᐅᓯᖃᖅᑳᖅᑐᑦ
ᐃᓄᑦᑎᑐᑦ ᓂᕈᐊᕈᑎᒃ ᐃᓄᑦᑎᑐᑦ
ᐃᓕᓐᓂᐊᑎᑦᑎᖁᔨᓂᕐᒧᑦ. ᑕᐃᒪ ᐃᓄᑦᑎᑐᐃᓐᓇᖅ
ᐅᖃᐅᓯᖃᕐᓗᑎᑦ ᓲᕐᓗ ᐆᑦᑑᑎᖃᓚᐅᕐᒪᑦ ᕿᑐᕐᖓᒥᓂᒃ
ᑖᒃᑯᐊ ᐃᓄᑦᑎᑐᑦ ᐅᖃᕈᓐᓇᑦᑎᐊᓚᐅᕐᓂᖓᓂ
ᐃᓕᓐᓂᐊᕐᓗᓂ. ᐃᓄᑦᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓅᕋᓗᐊᕋᒥ
ᑕᐃᒃᑯᐊ ᑕᐃᑲᓃᑦᑐᑦ ᐃᓕᓐᓂᐊᖃᑎᖏᑦ
ᐃᓄᑦᑎᑑᕈᓐᓇᖏᓐᓂᖏᓐᓄᑦ. ᑕᐃᒫᒃ
ᐃᑲᔪᖅᑕᐅᓂᖅᓴᐅᓂᖏᓐᓄᑦ ᑖᒃᑯᐊ ᐃᑦᓯᓇᖅᑕᐅᓪᓗᓂ
ᑕᐃᒃᑯᐊ ᐃᓕᓴᒪᓐᖏᓂᖅᓴᐃᑦ ᑲᒪᒋᔭᐅᓂᖅᓴᐅᓕᖅᓱᑎᑦ.

ᑕᒪᓐᓇ ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᒋᑦᑎᐊᕆᐊᖃᖅᑰᕋᑦᑎᒍ
ᐱᑕᖃᕆᐊᖃᖅᑰᕐᒪᑦ ᑕᒪᓐᓇ ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑕᐅᓗᓂ
ᕿᑐᕐᖓᕗᑦ

25

strong in their first language of Inuktitut
going to school and then because of the
conditions or the environment they’re in,
in the school, take that away. I’m
wondering: what are your thoughts about
that? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Again I think communities like Iqaluit
are very different where that dual model
has been implemented. We can see and
hear first hand some of the issues and the
challenges that we’re having at the school
level to be able to operationalize this
component of the Act.
I think, before I say, “Let’s explore that
model,” I would like to say that the basis
of our current models that we have right
now and the regulations were a byproduct of research conducted in 2000.
That research is already 15 years old. I
think, as a department, we need to
reinvestigate possible approaches to
bilingual education given the capacities
that we do have in Nunavut. For
example, if we look at New Brunswick
where they have a bilingual education
model as well, where we have some of
our partner jurisdictions like Nunavik, I
think we need to relook at how we
deliver, but actually the research behind
bilingual education. I think we also have
to look at some of the issues and
challenges that we have in Nunavut that
are very specific to Nunavut that you
might not have, for example, in New
Brunswick; staffing, for example.
When we look at language of instruction
and the schools select a model and the
DEAs go out and consult, they have to

ᐅᖃᐅᓯᕐᒥᓂᒃ ᐅᖃᕈᓐᓇᑎᐊᖅᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᓕᕐᓗᑎᓪᓗ ᑕᐃᒪᓐᓇ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᕕᖓᑕ ᖃᓄᐃᓐᓂᖓ ᒪᓕᓪᓗᒍ ᓲᕐᓗ
ᖁᔭᓈᖅᑕᐅᑐᐃᓐᓇᕆᐊᖃᕋᔭᕐᒪᓇᑦ. ᖃᓄᖅ ᑕᒪᓐᓇ
ᐃᓱᒪᒋᕕᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᑕᐃᒫᑐᐃᓐᓇᖅ ᐃᖃᓗᓐᓂ ᑕᒪᓐᓇ ᓄᓇᓖᑦ ᐊᓯᖏᑦ
ᑕᑯᓐᓇᕐᓗᒋᑦ ᐊᔾᔨᐅᖏᑦᑎᐊᕐᒪᑦ ᒪᕐᕈᐃᓐᓂᒃ ᐅᖃᐅᓰᕐᓂᒃ
ᐊᑐᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓯᒪᔪᑦ. ᐊᑯᓂᕈᓗᓪᓗ ᑕᒪᓐᓇ
ᐊᑐᖅᑕᐅᓕᖅᖢᓂ ᐱᔭᕐᓂᖏᑦᑐᓪᓗ ᒪᑯᐊᖑᖃᑦᑕᕐᒥᔪᑦ.
ᐊᐅᓚᑦᑎᒐᓱᐊᕐᓂᖅ ᒪᓕᒐᐅᑉ ᐃᓚᖏᓐᓂᒃ.

ᖃᓄᖅᑑᕈᑎᒋᑲᐃᓐᓇᕐᓚᕗᓚᓚᐅᓐᖏᓂᓐᓂ. ᒫᓐᓇ
ᑕᐃᒃᑯᐊ ᐊᑐᖅᑕᕗᑦ ᕿᒥᕐᕈᓇᑲᐃᓐᓇᕐᓗᒋᑦ. ᒪᓕᒐᖅᑎᒍᑦ
2000-ᖑᑎᓪᓗᒍ ᐊᕐᕌᒍ 2000 ᐊᑐᖅᑎᓪᓗᒍ
ᖃᐅᔨᓴᐃᑎᑦᑎᓚᐅᖅᓯᒪᒐᑦᑕ 15-ᓂᓪᓗ
ᐊᕐᕌᒍᖃᓕᕇᖅᖢᓂ.
ᖃᓄᖅᑑᕈᑎᒋᒃᑲᓐᓂᕆᐊᖃᕐᓂᐊᖅᑕᕗᖑᑯᐊ.
ᒪᑯᐊ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᑦ
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ ᓄᓇᕗᒻᒥ ᑕᐃᒪᐃᑦᑐᒥᒃ ᐱᑕᖃᕐᒪᑦ.
ᓲᕐᓗ ᐆᒃᑑᑎᒋᓗᒍ ᓂᐅ ᐳᕋᓐᔅᕕᒃ-ᒥ ᒪᕐᕈᐃᓂᑦᑕᐅᖅ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᖅᖢᑎᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᒥᒻᒪᑕ. ᐃᒃᑯᐊᓗ
ᓲᕐᓗ ᓄᓇᕕᒃ ᐆᒃᑑᑎᒋᓗᒍ ᑕᒪᒃᑯᐊ
ᕿᒥᕐᕈᓇᒃᑲᓐᓂᕆᐊᖃᕐᓂᐊᖅᑕᕗᑦ ᖃᓄᖅ ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑏᑦ ᒪᓕᒐᑎᒍᑦ ᓴᖅᑭᖅᑎᑕᐅᖃᑦᑕᕐᒪᖔᑦ
ᑕᖅᑲᒃᑯᓄᖓ. ᐊᒻᒪᓗ ᒪᑯᐊ ᐱᔭᕐᓂᖏᑦᑑᑏᑦ
ᐊᐳᖅᑕᐅᑏᑦ ᓄᓇᕗᒻᒥ ᐊᓯᖏᓐᓂ ᓴᖅᑭᐸᓐᖏᑦᑐᑦ
ᑕᒪᒃᑯᓂᖓ ᐱᑕᖃᐅᕈᓘᔭᕐᒥᒻᒪᑦ. ᓂᐅ ᐳᕋᓐᔅᕕᒃ-ᒥᓕ
ᓴᖅᑭᖅᑐᖃᕋᔭᓐᖏᑦᑐᖅ ᑕᐃᒪᐃᑦᑐᒥᒃ.

ᐅᖃᐅᓯᖅ ᓇᓕᐊ ᐊᑐᕐᓗᒍ ᐃᓕᓐᓂᐊᕐᓗᒋᑦ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᓂᕈᐊᖅᖠᖃᑦᑕᖅᐳᑦ ᓇᓕᐊᓐᓂᒃ
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develop staffing plans. You look at the
people you have on staff, you look at the
future, for example, where we’re going to
increase the language of instruction, and
you also look at the competencies and
capabilities of instructors coming into our
school system. For example, if we have a
K-5 language of instruction
implementation model right now, you
would look at your staffing complement.
Staffing plans have to be developed to
look at, okay, kindergarten, grade 1,
grade 2, and grade 3, are you going to be
having a one-two and two-three to be
able to have Inuktitut-speaking, qualified
educators within those classes?
In some other cases, and we have heard a
lot about this, is the letters of authority. I
remember going into one community,
and it was a community where I thought
we would not have an issue with
language of instruction, the community
was looking for a grade 2 Inuktitutspeaking educator. There were no
applications. We could not get a qualified
grade 2 Inuktitut-speaking educator in
that community. They went out to the
community to see if there was anybody
on a letter of authority that we could get.
They could not get anybody on a letter of
authority. Therefore, they had to change
their staffing plans. They took the grade 3
Inuktitut-speaking educator, reassigned
them to grade 2, and put the grade 3
position out as an English-speaking
educator. Those are the types of scenarios
that we have at the local level.
Staffing has been a big issue with us. I
think this government has done a great
job investing in the Teacher Education
Program into our communities. The
number of bilingual graduates that we
have coming out, our system is not
keeping up with that demand. Our other

ᐊᑐᕐᓂᐊᕐᒪᖔᑦ. ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᑎᑦ ᓯᕗᓂᔅᓴᕐᓗ
ᓲᕐᓗ ᕿᒥᕐᕈᓇᓪᓗᒍ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ ᐊᔪᓐᖏᓐᓂᖏᑦ.
ᐆᒃᑑᑎᒋᓗᒍ ᐱᒋᐊᓕᓵᖅᑐᓄᑦ 5-ᒧᑦ ᑎᑭᓪᓗᒍ
ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓂᖅ ᐊᓯᐊᓂᒃ ᐅᖃᐅᓯᕐᒧᑦ.
ᓄᑦᑎᕐᓂᐊᕐᓂᖅ ᑕᒪᒃᑯᐊ ᕿᒥᕐᕈᓇᑦᑕᐅᓕᖅᐸᑕ
ᐃᓕᓴᐃᔩᑦ ᐱᔪᓐᓇᖅᑐᑦ ᕿᒥᕐᕈᓇᖅᑕᐅᖤᖅᐳᑦ
ᖁᕝᕙᓯᓐᓂᓕᒃ 3-ᒧᑦ ᑎᑭᓪᓗᒍ ᐃᓄᑦᑎᑑᕈᓐᓇᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᖃᒃᖤᖅᐳᑦ.

ᐃᓛᓐᓂᓗ ᑐᓴᖅᓯᒪᒻᒥᔭᕗᑦ ᑖᓐᓇ ᐊᒻᒪᓗ ᐱᔪᓐᓇᕐᓂᖅ
ᑎᑎᖅᑲᑎᒍᑦ ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᓂᖅ.
ᓄᓇᓕᖕᓄᐊᓚᐅᖅᓯᒪᒐᒪ ᐊᑕᐅᓯᕐᒧᑦ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᔾᔮᕋᓱᒋᓚᐅᓐᖏᑕᒃᑲ ᑕᐃᒃᑯᐊ ᑭᓯᐊᓂ
ᖁᕝᕙᓯᖕᓂᓕᒃ 2-ᒥᒃ ᐃᓕᓴᐃᔨᒃᓴᒥᒃ ᕿᓂᓚᐅᖅᓯᒪᔪᑦ
ᐃᓄᒃᑎᑑᕈᓐᓇᖅᑐᒥᒃ. ᐆᒃᑐᖅᑐᖃᓚᐅᖅᓯᒪᓐᖏᑦᑐᖅ
ᐃᓄᒃᑎᑑᕈᓐᓇᖅᑐᒥᒃ ᐃᓕᓴᐃᔨᒥᒃ ᐃᓐᓄᐃᓇᔭᖅᑐᑦ
ᖁᕝᕕᓯᖕᓂᓕᒃ 2-ᒦᒐᔭᖅᑐᑦ. ᑕᖅᑲᐅᖓ ᕿᓂᓕᕋᑦᑕ
ᑎᑎᖅᑲᑦᑎᒍᑦ ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᓯᒪᔪᑦ
ᕿᓂᓕᕋᓗᐊᕐᒥᒐᑦᑕ ᓇᓂᓯᔪᓐᓇᓚᐅᓐᖏᒻᒥᔪᒍᑦ
ᖁᕝᕙᓯᖕᓂᓕᒃ 3 ᐃᓄᒃᑎᑑᕈᓐᓇᖅᑐᖅ ᐃᓕᓴᐃᔨ
ᖁᕝᕙᓯᖏᓂᓕᒃ 2-ᒧᐊᖅᑕᐅᖦᖤᖅᐳᖅ, ᖁᕝᕙᓯᖕᓂᓕᒃ 3
ᒪᑐᐃᖅᑕᐅᖔᖅᖢᓂ ᖃᓪᓗᓈᑎᑐᓪᓕ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᐊᕐᒪᑦ. ᑕᐃᒪᐃᖃᑦᑕᖅᐳᑦ ᓄᓇᓕᖕᓂ.

ᐅᑯᐊ ᒐᕙᒪᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᑦᑎᐊᖅᑐᕐᔪᐊᒻᒪᕆᐊᓗᓯᒪᔪᑦ
ᐃᓕᓴᐃᔨᒃᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᕙᓪᓕᐊᖏᓐᓇᕐᒪᑕ
ᓄᓇᓕᖕᓂ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐊᒻᒪᓗ ᒪᕐᕈᐃᖕᓂᒃ
ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕈᓐᓇᖅᑐᑦ ᑕᒪᔾᔭ ᐅᓄᖅᓯᕙᓪᓕᐊᓪᓗᑎᒃ.
ᐱᔭᐅᔪᒪᓪᓚᕆᖃᑦᑕᕐᒪᑕ ᐊᒻᒪᓗ ᒪᑯᐊ
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issue has been the slower development of
teaching resources. As you know right
now, our big priority is the guided
reading and writing in Inuktitut to be able
to ensure that we do have standards in
reading assessment and writing
assessment.
Again, because our education system
relies on many variables, again decisions
made at the local level, it has made it
very difficult for us to administer and to
evaluate. If I go back to our written
submission, we would like to explore a
one-model system and to look at by grade
level and more authorities given to the
Minister to set that direction for
consistency and to address our need to be
able to develop those standards and
benchmarks per grade by language level.
(interpretation) Thank you, Mr.
Chairman.

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᖃᐅᔨᒪᒐᔅᓯ ᓯᕗᓪᓕᐅᔾᔨᓯᒪᔪᒍᑦ
ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᖅ, ᑎᑎᕋᕆᐅᖅᓴᕐᓂᕐᓗ ᐃᓄᒃᑎᑐᑦ
ᐊᒻᒪᓗ ᖃᐅᔨᓴᖅᑕᐅᔾᔪᓯᕆᖃᑦᑕᕐᓂᐊᖅᑕᖏᑦ.

ᑕᐃᒫᑐᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑐᓐᖓᕕᖃᕐᒪᑦ
ᐊᒥᓱᓂᒃ ᐋᖅᑭᑦᑎᐊᖅᓯᒪᓐᖏᑦᑐᓂᒃ
ᖃᐅᔨᓴᕆᐊᖅᓴᕐᓗᓐᓃᑦ ᐊᔾᔨᒌᓐᖏᓗᐊᕐᓂᖏᑦ
ᐊᔾᔨᒌᓐᖏᓗᐊᖅᑐᑦ ᐊᑐᖅᑕᐅᓂᖏᓐᓂ
ᖃᐅᔨᓴᕆᐊᒃᓴᕐᓗᓐᓃᑦ ᓇᓗᓇᖃᑦᑕᖅᑐᑦ.
ᑎᑎᕋᖅᑕᑦᑎᓐᓂᒃ ᐊᑕᐅᓯᕐᒥᒃ ᐊᑐᖅᑕᐅᔪᒃᓴᐅᑕᐅᔪᒥᒃ
ᓴᖅᑮᔪᒪᔪᒍᑦ ᖁᕝᕙᓯᖕᓂᖏᓪᓗ ᒪᓕᒡᓗᒋᑦ
ᒥᓂᔅᑕᕆᔭᐅᔪᖅ ᐊᖏᓂᖅᓴᓂᒃ
ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᓕᕐᓗᒋᑦ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐊᔾᔨᒌᔾᔫᒥᓕᕐᓂᐊᕐᒪᑦ ᐊᒻᒪᓗ
ᐃᒪᓐᓇᑎᒋ ᐃᓕᓯᒪᑎᒋᔭᕆᐊᖃᕐᓂᖓ ᑖᓐᓇᑦᑕᐅᖅ
ᓇᓗᓇᐃᖅᑕᐅᖃᓯᐅᔾᔭᐅᓯᒪᓗᓂ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I just have one last question
that is in reference to your comment
about NTEP. I think it’s a great thing to
have that here, but one of the concerns I
hear is that as the years have gone by,
you’re getting more and more graduates
that don’t have the proficiency of the
Inuktitut language. You’re expecting
these teachers to replace the teachers that
are here now that are perhaps not from
here, but yet their language skills may not
be to the point where they could actually
teach Inuktitut to the standard that
everybody is expecting. How are you
going to deal with that? Thank you, Mr.
Chairman. That is my last question.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇ
ᑭᖑᓪᓕᖅᐹᖅ. ᓂᓪᓕᐅᑎᒋᖅᑲᐅᔭᑎᑦ
ᐃᓕᓴᐃᔨᒃᓴᓐᖑᕆᐅᖅᓴᕐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ. ᐄ,
ᐱᐅᔪᖅ ᑕᒫᓂ ᐱᑕᖃᕐᒪᑦ ᑭᓯᐊᓂ ᐃᓱᒫᓗᑎᒋᔭᐅᔪᒥᒃ
ᑐᓴᖅᑎᑕᐅᓚᐅᖅᓯᒪᒐᒪ. ᐊᕐᕌᒍᑦ ᐊᓂᒍᖅᐸᓪᓕᐊᑎᓪᓗᒋᑦ
ᐃᒃᑯᐊᒎᖅ ᐃᓕᓴᐃᔨᓐᖑᕆᐅᖅᓴᕐᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑑᒐᓗᐊᑦ
ᐃᓄᒃᑎᑑᕈᓐᓇᐃᓪᓕᕙᓪᓕᐊᑐᐃᓐᓇᖅᑐᑦ. ᑕᐃᒪᓖ
ᓂᕆᐅᓐᓂᖃᖅᐱᓯᕿ ᑖᒃᑯᐊ ᑭᖑᕝᕕᖅᓯᓂᐊᖅᑐᑦ
ᒫᓃᑦᑐᓂᒃ ᒫᓐᓇᐅᔪᖅ ᒫᓂᒥᐅᑕᐅᓐᖏᑎᓪᓗᒋᑦ ᑭᓯᐊᓂ
ᐃᓄᒃᑎᑑᕈᓐᓇᑦᑎᐊᓐᖏᑉᐸᑕ ᐃᓄᒃᑎᑐᓪᓗᓐᓃᑦ
ᓂᕆᐅᒋᔭᐅᔪᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᕋᔭᖅᑐᖅ
ᐅᖃᕆᐅᕌᓂᒃᓯᒪᓐᖏᖦᖢᓂ. ᑲᓄᕐᓕ ᑖᓐᓇ
ᑲᒪᒋᓂᐊᖅᑭᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ.

Chairman: Thank you, Ms. Angnakak.
I’m sure it’s not your last question for the

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᕐᓇᒃᑲᖅ.
ᐊᐱᖅᑯᑎᑐᐊᕆᔾᔮᕙᓪᓚᐃᓐᖏᑕᐃᑦ
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day.

ᐅᓪᓗᒥᒧᑦ.

>>Laughter

>> ᐃᓪᓚᖅᑐᑦ

Ms. Okpik.

ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) That
is something that we have heard over the
last couple of years from community
members and from the public. We have
been in discussions with Nunavut Arctic
College about this very topic. We also
know that some students that are
graduating from the Teacher Education
Program go on to not teach in the Inuit
language. We recognize that this is
something that we will have to have a
continued dialogue with Nunavut Arctic
College.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᒪᓐᓇ
ᑐᓴᖃᑦᑕᕐᒥᔭᕗᑦ. ᐊᕐᕌᒍᓄᑦ ᐊᑕᐅᓯᐅᔪᓐᓃᖅᑐᓄᑦ
ᓄᓇᓕᖕᓂ ᑐᓴᖅᐸᒃᖢᑎᒃᑯᒃ ᐊᒻᒪᓗ ᑕᖅᑲᒃᑯᓇᓐᖓᑦ
ᐃᓄᖕᓂᒃ ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᕆᓯᒪᓕᖅᑕᕗᑦ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ
ᐱᔭᕇᖅᐸᓪᓕᐊᔪᑦ ᐃᓕᓴᐃᔨᓐᖑᕆᐅᖅᓴᖅᑐᑦ ᐃᓚᖏᑦ
ᐃᓕᓴᐃᔨᐅᓂᖅ ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖅ ᐊᑐᕐᓗᒍ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᓐᖏᒻᒥᔪᑦ. ᑕᒪᓐᓇ
ᖃᓄᖅᑑᕈᑎᒌᓐᓇᕐᓂᐊᖅᑕᕗᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ.

In our school system right now, we have
what we call language specialists and
they have not the qualified credentials.
However, their role is to provide that
standard of Inuktitut within the school
system. We will be looking at their roles
as well and how they are allocated. We
expect schools to utilize the Elders in
Schools Program that we fund. We
provide the culture monies to schools.

ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ ᒫᓐᓇ ᐅᖃᐅᓯᓕᕆᔨᓂᒃ
ᐱᓕᒻᒪᒃᓴᐃᖃᑦᑕᕐᒥᒐᑦᑕ ᒪᑯᓂᖓᓗ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᓕᕆᔩᑦ ᐃᓕᓴᐃᔨᒃᓴᓐᖑᕆᐅᖅᓴᖅᑐᓂᒃ ᐃᓄᒃᑎᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᑐᑦ ᐃᖅᑲᓇᐃᔮᖏᑦ ᑭᓲᖕᒪᖔᖏᑦ
ᑕᒪᒃᑯᐊ ᕿᒥᕐᕈᓇᑦᑎᐊᒃᑲᓐᓂᕐᓂᐊᖅᑕᕗᑦ
ᐃᓕᓐᓂᐊᕐᕖᓐᐃᒃᑯᐊ ᐊᑐᖃᑦᑕᖁᕋᑦᑎᒃᑯᒃ ᐃᓐᓇᕐᓂᒃ
ᐃᓕᓴᐃᔪᓐᓇᖅᑐᓂᒃ. ᑮᓇᐅᔭᖃᖅᑎᑦᑎᖃᑦᑕᓲᖑᔪᒍᑦ
ᑕᒪᒃᑯᓄᖓ ᐊᑐᖅᑕᐅᔪᒃᓴᐅᑕᐅᓂᐊᖅᑐᓂᒃ.

I think we will have to look at it from
many targeted areas, not just the supports
to the classroom teacher, but supports to
the school and then also supports to the
community. (interpretation) Thank you,
Mr. Chairman.

ᑕᒪᓐᓇ ᕿᒥᕐᕈᓇᑦᑎᐊᖅᑕᕗᑦ ᕿᒥᕐᕈᓇᑦᑎᐊᕆᐊᖃᖅᑕᕗᑦ
ᐃᓕᓴᐃᔨᑐᐃᓐᓇᐅᓐᖏᑦᑐᑦ, ᐊᓯᖏᓪᓗ ᑕᐃᒃᑯᐊ
ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ ᐊᒻᒪᓗ
ᐃᑲᔪᖅᓱᖅᑕᐅᓂᖏᑦ ᓄᓇᖅᑲᑎᖏᓐᓄᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Ugyuk.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐅᒡᔪᒃ.

Hon. Jeannie Ugyuk: (interpretation):
Thank you. Good morning. Thank you
for giving me the opportunity. I am
happy to be here to review the Education

ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ: ᖁᔭᓐᓇᒦᒃ. ᐅᑉᓛᒃᑯᑦ.
ᖁᔭᓐᓇᒦᒃ ᐅᖃᕈᓐᓇᖅᑎᑕᐅᒐᒪ. ᖁᕕᐊᓱᒃᑐᖓ
ᑕᒫᓃᓐᓇᒪ.
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Act. We all feel the need to nurture
change as a government. Young students
in Nunavut are getting an education and
we want them to have the best education
available to them. Today, they are young
and tomorrow, they grow older. They
need jobs and to be able to work and look
after themselves. This is part of life.
I am happy to talk to the matter where
you have written to the DEAs. I know
they have difficulties in meeting their
requirements under the Act. As you
review the Act, will you look to include
the DEAs to make their work easier and
how can we clarify the roles for the
DEAs under the Act? Thank you, Mr.
Chairman.
Chairman Thank you, Ms. Ugyuk. Ms
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Maybe to reiterate, we strongly believe
that local control is still very important
because of the differences across
communities, whether it be educational
programs. We still really believe that
there has to be that strong local control.
However, we do recognize that and we
have heard this from many DEAs that
they feel that they are volunteer boards
and that they don’t have the capacity.
If you look at the Education Act and the
roles and responsibilities that have been
devolved to the local DEAs, there is a
significant amount right from policy
development. If we look at developing an
attendance policy or developing the
Inuuqatigiitsiarniq Policy, some of the
changes where it relates to policy, in our
written submission, we’re actually stating
that the Act be amended for us to be able
allow that there be a generic policy in

ᐊᓯᔾᔨᕙᓪᓕᐊᓂᕐᒥᒃ ᐃᒃᐱᒋᒐᑉᑕ ᒐᕙᒪᐅᓪᓗᑕ. ᑖᑉᑯᐊ
ᓄᑕᕋᓐᓄᐃᑦ ᐃᓕᓴᕆᐊᖃᑦᑕᖅᑐᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᑦᓯᐊᖅᓯᒪᖁᒐᑉᑎᒍᑦ. ᐅᑉᓗᒥ ᓄᑕᕋᓐᓅᔪᑦ ᐊᖃᒍ
ᐃᓅᓐᓂᓐᖑᖅᐸᓪᓕᐊᓂᐊᑦ ᓴᓇᔫᔮᖃᑦᖢᑎᒡᓗ ᐃᖕᒥᓂᒃ
ᑲᒪᒋᑦᓯᐊᕆᐊᖃᖅᖢᑎᒃ. ᑖᒻᓇ ᐃᓅᓯᐅᑉ ᐃᓚᒋ’ᒪᒍ.

ᖁᕕᐊᓱᒃᑐᖓ ᑖᑉᑯᓂᖓ ᐅᖃᐅᓯᕐᓄᑦ
ᐊᐱᖅᑯᓯᒃᓴᖃᓐᖏᑦᑑᒐᓗᐊᖅᑐᖓ ᐊᐱᖅᑯᑎᒃᓴᖃᖅᑐᖓ
ᐅᑭᓂᖓᑦ ᑎᑎᕋᖅᓯᒪᒐᑉᓯ ᐃᓕᓴᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔩᑦ
ᐊᔪᖅᓴᖃᑦᑕᕐᒪᑕᒎᖅ ᐱᔭᒃᓴᒥᖕᓂᒃ, ᑲᒪᒋᔭᖃᖅᑕᒥᖕᓂᒃ
ᒪᓕᒐᐅᑉ ᐊᑖᓂ. ᑕᐃᒪ ᐃᓱᒪᒐᑉᒥ ᑖᒻᓇ ᒪᓕᒐᖅ ᖃᓄᖅ
ᑕᐅᑐᖕᓇᕈᓐᓇᖅᐸ ᖃᓄᖅ ᑲᒪᒋᔭᒃᓴᐃᑦ ᐃᓕᓴᖅᑐᓕᕆᔩᑦ
ᑲᑎᒪᔩᑦ ᑲᒪᒋᔭᐅᔪᓐᓇᖅᐸᑦ, ᖃᓄᖅ
ᐊᔪᖅᓴᓐᖏᑉᐹᓪᓕᕈᓐᓇᖅᐸᑦ, ᖃᓄᖅ ᑐᑭᖃᑦᓯᐊᖅᑐᒥᒃ
ᑐᑭᖃᕈᓐᓇᖅᐸᑦ ᑖᑉᑯᐊ ᐃᓕᓴᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔩᑦ
ᐱᖁᔭᐅᑉ ᐊᑖᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒡᔪᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ (ᑐᓵᔨᑎᒍᑦ): ᐃᒻᒪᖄᓗ ᑖᓐᓇ
ᐅᖃᑦᑎᐊᒃᑲᓐᓂᕆᐊᕐᓗᒍ, ᐅᒃᐱᕆᔭᖃᖅᑐᒍᑦ ᓄᓇᓖᑦ
ᐊᐅᓚᑦᓯᔨᐅᓪᓚᕆᒋᐊᓖᑦ ᓄᓇᓖᑦ ᓄᓇᕗᓕᒫᒦᑦᑐᑦ ᑖᒃᑯᐊ
ᑕᑯᓐᓇᕈᑎᒃᑯᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᕐᔪᐊᒻᒪᕆᐊᓗᖕᒪᑕ ᓲᕐᓗ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐊᕆᔭᐅᕙᓪᓕᐊᔪᑦ ᑕᐃᒪᓐᓇ
ᓄᓇᓕᖕᓄᑦ ᐊᐅᓚᑦᑎᔭᕆᐊᓕᒃ ᑭᓯᐊᓂᑦᑕᐅᖅ
ᑕᐃᒪᐃᓕᖅᑲᐅᒐᓗᐊᖅᑎᓪᓗᖓ ᐊᒻᒪᓗ ᐊᒥᓱᓂᒃ
ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐅᖃᖃᑦᑕᖅᓯᒪᔪᑦ ᐊᑭᓕᖅᓱᖅᑕᐅᓐᖏᖦᖢᑎᒃ
ᐃᖅᑲᓇᐃᔭᖃᑦᑕᕐᒪᑕ
ᓴᓇᖁᑎᒃᓴᖃᖅᑎᑕᐅᑦᑎᐊᓐᖏᖦᖢᑎᒡᓗ.

ᑕᐃᒪ ᐱᔭᒃᓴᖏᑦᑕ ᑎᑎᕋᖅᑕᐅᓯᒪᓂᖏᑦ
ᐊᑐᐊᒐᓕᕆᔨᐅᖦᖤᖅᐳᑦ. ᐊᒻᒪᓗᓐᓃᑦ ᕿᒥᕐᕈᓇᒃᑯᑦᑕ
ᐅᐸᖃᑦᑕᕆᐊᖃᕐᓃᑦ ᐃᓅᖃᑎᒌᑦᑎᐊᕐᓂᒃᑯᑦ
ᐊᑐᐊᒐᓕᐊᕆᔭᐅᓯᒪᔪᑦ ᐊᑐᕐᓗᒋᑦ. ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ
ᑐᕌᖓᒃᐸᑦ ᑎᑎᕋᓚᐅᖅᑕᑦᑎᑐᑦ ᐅᖃᖅᓯᒪᔪᖅ ᑖᓐᓇ
ᒪᓕᒐᒃᓴᖅ ᐋᖅᑭᒋᐊᖅᑕᐅᒃᑲᓐᓂᖁᓪᓗᒍ
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓂᐊᕐᒪᑕ ᑕᐃᒃᑯᐊ
ᒪᓕᒃᑕᐅᖃᑦᑕᕐᓂᐊᖅᑐᑦ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ. ᓄᓇᓕᖕᓃᒃᑯᐊ
ᐃᓄᓕᒫᖅᑎᑦᑎᖃᑦᑕᕆᐊᖃᕋᓗᐊᕐᒥᖕᒪᑕ ᐊᑐᐊᒐᓂᒃ
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there, for example. If the local DEA does
not have that capacity to be able to go out
and do the extensive community
consultations that need to take place in
developing the policy, they have a policy
to fall back to. That’s one example.
Another example is in the hiring of
principals and vice-principals and the
way the Act states where they have to be
the majority. We recognize that DEAs do
not have the capacity, the expertise, or
the skills to go out and do the full
Government of Nunavut Hiring Policy
that has to be followed. We are asking for
more changes in that area that gives the
Minister more authority around this area.
For example, when we look at their
authorities on the school calendar and the
ECE programs, the biggest thing we
heard from the district education
authorities is around the area of
administering early childhood programs.
We see that the majority of DEAs, even
though a lot of them are implementing
this program, feel it’s a program that they
shouldn’t have to administer. That is one
area. Language of instruction, again, is
one area where we would like more
authority for the Minister.
Inclusive education, I think we have
some areas that we have placed on DEAs,
for example, for them to actually make
decisions around inclusive education
where the expertise comes from the
principal and the staff. Therefore, that
responsibility should be given to the
principal and to the staff within the
school and not have it lying with the
DEA. Those are some examples of
change we would like to see from the
district education authority level.
(interpretation) Thank you, Mr.
Chairman.

ᑎᑎᕋᖅᐸᓪᓕᐊᓕᖅᑎᓪᓗᒋᑦ. ᑕᐃᒃᑯᓂᖓ
ᑐᓐᖓᕕᖃᖅᐸᑕ ᑎᑎᕋᖅᓯᒪᔪᖅᑕᖃᑦᑎᐊᖅᐸᑦ
ᐱᐅᓂᖅᓴᐅᒐᔭᖅᑐᖅ.

ᐊᒻᒪᓗ ᐊᓯᐊ ᐆᒃᑑᑎᒋᔪᒪᖕᒥᔭᕋ
ᐃᖅᑲᓇᐃᔭᖅᑎᒃᓴᖅᓯᐅᓕᕌᖓᒥᒃ ᐃᓕᓴᕐᕕᖕᒥ
ᐊᖓᔪᖅᑳᖑᓂᐊᖅᑐᓂᒃ. ᐱᖁᔭᕐᔪᐊᖅ ᐅᖃᖅᓯᒪᔪᖅ
ᐅᓄᕐᓂᖅᓴᐅᔭᕆᐊᓖᒡᒎᖅ. ᐄ, ᑲᑎᒪᔩᑦ ᐃᒃᑯᐊ
ᐱᓕᒻᒪᒃᓯᒪᓐᖏᑦᑐᑦ, ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᓐᖏᑦᑐᓪᓗ
ᐃᖅᑲᓇᐃᔭᖅᑎᒃᓴᖅᓯᐅᕐᓂᕐᒥᒃ ᐊᐱᖅᓱᖅᑎᐅᓂᐊᕐᓂᕐᒥᒡᓗ.
ᑕᐃᒪᐃᑦᑑᓂᖓᓄᑦ ᒪᓕᒐᖅ
ᐋᖅᑭᒋᐊᖅᑕᐅᒃᑲᓐᓂᕈᓐᓇᖅᑕᕗᑦ ᑖᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ
ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᒃᑲᓐᓂᕐᓂᐊᕐᒪᑕ.
ᒪᑯᐊᓗ ᐅᓪᓗᖅᓯᐅᑏᑦ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᓄᓇᓕᖕᓂ
ᐊᐅᓚᖅᓯᓂᕐᓗ ᐃᓕᓐᓂᐊᕆᐅᖅᓴᖅᐸᓪᓕᐊᓕᖅᑐᓄᑦ. ᐄ,
ᑕᒪᒃᑯᐊ ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᒐᓗᐊᖅᑎᓪᓗᒋᑦ
ᐊᐅᓚᑦᓯᓂᕐᒥᒃ ᑖᓐᓇ ᑎᒍᒥᐊᒋᐊᕆᐊᖃᕋᓱᒋᓐᖏᑦᑐᑦ
ᐊᒻᒪᓗ ᓇᓕᐊᖕᓂᒃ ᐅᖃᐅᓯᕐᓂᒃ ᐊᑐᕐᓗᓂ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᒃ ᑖᓐᓇ ᒥᓂᔅᑕᒧᑦ ᑐᓐᓂᖅᑯᑕᐅᓗᓂ
ᑎᓕᐅᕈᑎᓂᒃ ᑕᖅᑲᐅᓐᖓᖅᓯᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑦ.

ᐊᒻᒪᓗ ᐃᓕᓴᖅᑐᓕᒫᑦ ᐊᑕᐅᓯᕐᒦᑎᑕᐅᓂᖏᑦ
ᐊᔾᔨᒌᒃᑎᑕᐅᓂᖏᑦ ᑖᒃᑯᐊ ᐆᒃᑑᑎᒋᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᓱᒪᓕᐅᖅᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ. ᑕᐃᓐᓇ
ᖃᐅᔨᒪᔨᑕᕆᔭᐅᓗᓂ ᐃᓕᓴᕐᕕᖕᒥ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᖅ
ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓗ. ᑕᒪᒃᑯᐊ
ᐆᒃᑑᑎᒃᓴᓕᐊᕆᑐᐃᓐᓇᖅᑕᒃᑲ ᐊᓯᔾᔨᖅᑕᐅᖁᔭᕗᑦ
ᐱᖁᔭᕐᔪᐊᑉ ᐃᓗᐊᓂ ᐊᒻᒪᓗ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
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Chairman: Thank you, Ms. Okpik. Ms.
Ugyuk.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐅᒡᔪᒃ.

Hon. Jeannie Ugyuk (interpretation):
Thank you. I thank her for the response.
The DEAs and the teachers all have
different roles and responsibilities
regarding the school and the
environment. How do the DEAs count
the school population and provide
funding and how do they deal with
suspensions in the schools or students
who are expelled? How is that number
comparable in the Nunavut communities?
Thank you.

ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ: ᖁᔭᓐᓇᒦᒃ, ᖁᔭᓐᓇᒦᓪᓗ
ᑭᐅᒻᒪᑦ. ᑖᒃᑯᐊ ᐃᓕᓴᖅᑐᓕᕆᕖᑦ ᒪᓕᒐᐃᑦ ᐃᓕᓴᐃᔩᓪᓗ
ᐊᑕᓐᓂᑦ ᐃᓕᓴᖅᑐᓕᕆᔩᓪᓗ ᑲᑎᒪᔩᑦ ᐱᔪᓐᓇᐅᑎᖃᕐᒪᑕ
ᐃᓕᓴᕆᐊᖅᑎᑦᑎᑲᓐᓈᕐᓗᑎᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐊᓂᑦᑎᓗᑎᑦ
ᐃᓕᓴᖅᑐᒥ ᐃᓕᓴᕐᕕᒻᒥ. ᑖᒃᑯᐊ ᐃᓕᓴᖅᑐᓕᕆᔨᒃᑯᑦ
ᖃᓄᖅ ᓈᓴᐅᖃᑦᑕᖅᐸᑦ ᖃᓄᖅ ᖃᑦᓯᑦ ᐊᓂᑕᐅᔪᑦ
ᓄᓇᕗᑦ ᐃᓗᐊᓂ? ᑖᒻᓇᓗ ᐱᖁᔭᖅ ᐃᓕᓴᖅᑐᓕᕆᔩᑦ
ᐱᖁᔭᕐᔪᐊᖓ ᑕᐅᑐᑉᐹ ᐃᓕᓴᖅᑎᑕᐅᖏᑲᓐᓄᐊᖅᑐᓂᒃ
ᐅᕝᕙᓘᓐᓃᑦ ᐊᓂᑕᐅᔪᓂᒃ ᐱᔾᔪᑕᐅᔪᓂᒃ ᐊᔾᔨᒌᑉᐸᑦ
ᓄᓇᕗᑦ ᐃᓗᐊᓂ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Ms. Ugyuk. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒡᔪᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Are we talking about
expelling students from schools? Thank
you. I would like her to clarify that
question, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᓂᑦᑎᖃᑦᑕᕐᓂᐅᑉ
ᒥᔅᓵᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐅᖃᖅᑭᑖ? ᖁᔭᓐᓇᒦᒃ.
ᑐᑭᓯᒋᐊᒃᑲᓐᓂᕈᓐᓇᕈᒪ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Ugyuk.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒡᔪᒃ.

Hon. Jeannie Ugyuk (interpretation):
Thank you, Mr. Chairman. (interpretation
ends) The Education Act gives schools,
principals, and DEAs the authority to
suspend or even expel students from
school. Does the department keep track
of how many students are expelled across
schools in Nunavut? Does legislation
ensure that the reasons for suspension or
expulsion are consistent across all of
Nunavut’s schools? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Ugyuk. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Currently, we do have the Student

ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
(ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐊᖅᑯᑕᐅᓪᓗᓂ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ
ᑲᑎᒪᔨᖏᑦ ᐊᖏᔪᖅᑳᖓᓪᓗ ᐊᓂᑦᑎᔪᓐᓇᖅᑐᑦ
ᐃᓕᓴᖅᑎᓂᒃ. ᖃᔅᓯᐅᒻᒪᖔᑕ ᑖᒃᑯᐊ ᐊᓂᑕᐅᕙᑦᑐᑦ
ᓄᓇᕗᓕᒫᒥ ᓈᓴᖅᑕᐅᓯᒪᖃᑦᑕᖅᐹᑦ? ᐊᒻᒪᓗ
ᐱᖁᔭᕐᔪᐊᖅ ᑖᓐᓇ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᐸ ᐊᔾᔨᒌᑎᑕᐅᓗᓂ
ᓄᓇᕘᓕᒫᒧᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒡᔪᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇᓕ
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Information System that captures school
suspensions, whether they be in-school
suspensions or out-of-school suspensions.
There are authorities as well that are
consistent across the board in terms of
how a student is expelled. For example,
for health and safety reasons, a teacher
can do a suspension, but I believe, for
anything more than a five-day
suspension, that decision has to be made
by the district education authority.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Ugyuk.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑐᑭᓯᒋᐊᕈᑎᓂᒃ ᖃᕋᓴᐅᔭᒃᑯᑦ
ᓄᐊᑦᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᓈᓴᖅᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᑕᐃᒃᑯᐊ
ᐊᓂᑎᑕᐅᑲᐃᓐᓇᖅᑐᐃᑦ ᐊᓂᑕᐅᓪᓚᕆᑦᑐᐃᓪᓗ
ᑎᑎᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᖃᕋᓴᐅᔭᒃᑯᑦ.
ᐊᔾᔨᒌᑎᑕᐅᒐᓱᖃᑦᑕᖅᑐᑦ ᓄᓇᕗᓕᒫᒥ ᖃᓄᖅ
ᐊᐅᓚᑕᐅᒻᒪᖔᑕ ᓱᒻᒪᓪᓗ ᐊᓂᑎᑕᐅᒻᒪᖔᑕ.
ᐆᑦᑑᑎᒋᓗᒍ, ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᓂᖅ
ᐊᑦᑕᓇᖅᑐᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓕᓴᐃᔨ
ᐊᓂᑦᑎᑦᑎᑲᐃᓐᓇᕈᓐᓇᖅᑐᖅ. ᒪᑯᓄᖓᓕ ᐅᓪᓗ ᑕᓪᓕᒪᑦ
ᐅᖓᑖᓄᑦ ᓄᖅᑲᖓᑎᑕᐅᓂᐊᖅᑲᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᑭᓯᐊᓂ
ᑕᐃᒪᐃᑎᑕᐅᒍᓐᓇᖅᑐᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐅᒡᔪᒃ.

Hon. Jeannie Ugyuk (interpretation):
Thank you, Mr. Chairman. Are these
suspension and expulsion policies the
same all across the board in Nunavut?
You didn’t respond to that part of my
question. Thank you.

ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑖᒃᑯᐊ ᐱᔾᔪᑕᐅᔪᑦ ᐃᓕᓴᖅᑎᑦᑎᖏᑲᖑᐊᕐᓂᖅ
ᐅᕝᕙᓘᓐᓃᑦ ᐊᓂᑦᑎᓂᖅ ᐊᔾᔨᒌᑉᐸᑦ ᓄᓇᕗᑦ ᐃᓕᓴᕐᕖᑦ?
ᑖᒻᓇ ᑭᐅᖏᒻᒪᒍ. ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
process and in terms of the number of
days, it’s all consistent across the
territory. Anything requiring more than
five days of suspension requires DEA
approval.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᓐᓇ
ᐱᓕᕆᐊᖑᕙᓪᓕᐊᓂᖓ ᖃᑦᑎᓂᓪᓗ ᐅᓪᓗᓂᒃ
ᓄᖅᑲᖓᑎᑕᐅᓂᐊᕐᒪᖔᖅ ᓄᓇᕗᓕᒫᒥ ᐊᔾᔨᒌᑎᑕᐅᔪᖅ.
ᐅᓪᓗᓄᑦ ᑕᓪᓕᒪᓄᑦ ᐅᖓᑖᓄᑦ
ᓄᖅᑲᖓᑎᑕᐅᔪᖃᕐᓂᐊᖅᑲᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓄᑦ ᐊᖏᖅᑕᐅᖅᑳᕆᐊᓕᒃ ᑕᕝᕘᓇᓕ.

However, what you will see different
across the territory is the
Inuuqatigiitsiarniq Policy that is
developed by DEAs within the
communities. Again, that is a policy
where the community at the local level
decides on positive school environment
and how they expect their students, staff,
and themselves to behave within the
school.

ᒪᐅᓇᓕ ᓄᓇᕗᒻᒥ ᐊᔾᔨᒌᑦᑎᐊᐸᓐᖏᑦᑐᑦ
ᐃᓅᖃᑎᒌᑦᑎᐊᓂᕐᒧᑦ ᐊᑐᐊᒐᖅ ᐊᑐᖅᑕᐅᓂᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᓇᒻᒥᓂᖅ
ᐋᖅᑭᑦᑕᐅᕙᒻᒪᑕ ᓄᓇᓕᓐᓂ. ᑖᓐᓇᓕ ᐊᑐᐊᒐᐅᒻᒪᑦ
ᓄᓇᓕᓐᓄᑦ ᓇᒻᒥᓂᖅ ᐋᖅᑭᑦᑕᐅᓲᖅ ᐃᓕᓴᕕᖓ
ᖃᓄᐃᓐᖏᑎᐊᖅᑐᑯᓘᑎᑕᐅᒐᓱᑦᑐᓂ. ᐃᓕᓐᓂᐊᖅᑎᖏᑦ
ᐃᓕᓴᐃᔨᖏᓪᓗ ᖃᓄᖅ ᖃᓄᐃᓕᐅᖃᑦᑕᖁᔭᐅᒻᒪᖔᑕ
ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ.
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In the past, we have provided samples of
what an Inuuqatigiitsiarniq Policy would
look like. There is also a very rigorous
community consultation that is supposed
to take place before this policy is
developed. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Ugyuk.
Hon. Jeannie Ugyuk: Thank you, Mr.
Chairman. (interpretation) The local
DEAs have certain responsibilities under
the Act and they have responsibilities
about the use of the school. Under section
141 of the Act, it states that for people
who want to use the school or the gym,
the DEA can charge a fee to make that
available. I have heard that some DEAs
can charge a high dollar amount to rent
out the facility. I know that some
societies in the communities lack funds.
Do you agree with me that there should
be a provision in the Act if they are going
to be charging for school facility rentals,
that there should be something there in
the Act about it? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Ugyuk. Ms.
Okpik.
Ms. Okpik (interpretation): Thank you.
(interpretation ends) We feel that this is
one area of the Act that needs to be
looked at and possible changes made,
especially around the area of charging.
It’s not consistent from community to
community and also the use of the
facilities can be cumbersome. For
example, we have identified schools to be
used as warming facilities and the
authorities of who do we go to when we
request the use of the school to be a
warming facility, around those authorities

ᐅᐊᑦᑎᐊᕈᓕ ᓯᕗᓂᑦᑎᓐᓂ ᐆᒃᑑᑎᓂᒃ ᐊᑐᐊᒐᕐᓂᑦ
ᐊᔪᕆᑦᑕᐅᐸᓗᒍᓐᓇᖅᑐᓂᒃ ᑐᓂᓯᖃᑦᑕᖅᓯᒪᔪᒍᑦ
ᓄᓇᓕᓐᓂ ᖃᐅᔨᒋᐊᓪᓚᕆᖃᑦᑕᓚᐅᖅᑐᑎᑦ ᑭᓯᐊᓂ
ᑕᐃᒪᐃᑦᑐᓂᒃ ᐊᑐᐊᒐᓕᐅᖃᑦᑕᖅᓯᒪᔪᐃᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐅᒡᔪᒃ.
ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑖᒃᑯᐊ
ᐃᓕᓴᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔩᑦ ᐱᔭᒃᓴᖃᐅᖃᑦᑕᕐᒪᑕ ᐱᖁᔭᐅᑉ
ᐃᓗᐊᓂ. ᑖᒃᑯᐊ ᐱᔪᓐᓇᕐᓂᖃᖅᑎᑕᐅᓪᓗᑎᑦ ᐃᓕᓴᕐᕕᐅᑉ
ᐊᑐᖅᑕᐅᓂᖏᑕ ᒥᔅᓵᓄᑦ. ᐃᓚᖓ 141 ᑖᓐᓇ ᐱᖁᔭᖅ
ᐃᒪᓐᓇ ᑎᑎᕋᖅᓯᒪᒻᒪᑦ, “ᐃᓕᓴᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔩᑦ
ᐱᔭᒃᓴᖃᖅᑐᑦ ᑖᒃᑯᐊ ᐊᑐᕈᒪᔪᑦ ᐃᓕᓴᕐᕕᒻᒥ ᐅᕝᕙᓘᓐᓃᑦ
ᐅᓚᖅᑭᕕᒻᒥᒃ ᐊᑭᓖᑎᑦᑎᓗᑎᑦ” ᑐᓴᐅᒪᒐᒪ ᑖᑉᑯᐊ
ᐃᓕᓴᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔩᑦ ᐊᑭᑐᔪᒥᒃ ᑕᐃᓯᓗᑎᒃ
ᐊᑐᖅᑎᑦᓯᔪᓐᓇᕐᒪᑕ ᓄᓇᓖᑦ ᐃᓚᐃᑦ ᐊᑮᓂ
ᐊᔪᖅᓴᖃᑦᑕᕐᒪᑕ ᐅᓚᖅᑭᕕᒃ ᐊᑐᖅᑕᐅᑎᓪᓗᒍ. ᑖᒻᓇ
ᐊᖏᖃᑎᒋᕕᖓ ᑖᑉᑯᐊ ᐱᖁᔭᖅᑕᖃᕆᐊᓕᒃ
ᐊᑭᓖᑎᑦᓯᖃᑦᑕᕐᓂᐊᕈᑎᒃ ᐅᓚᖅᑭᕕᖕᒥᓗᓐᓃᑦ
ᐃᓕᓴᕐᕕᐅᓪᓗᓐᓃᑦ ᐊᑐᖅᑕᐅᓂᖓᓂᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒡᔪᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᓐᓇ ᒪᓕᒐᐅᑉ
ᐃᓗᓕᖓ ᐃᓱᒪᒋᔭᕗᑦ ᕿᒥᕐᕈᔭᐅᔭᕆᐊᖃᕐᖓᑦ
ᐊᓯᔾᔨᖅᑕᐅᔭᕆᐊᖃᖅᐸᓪᓚᐃᔪᖅ. ᑕᒪᒃᑯᐋ
ᐊᑭᖃᖅᑎᑦᑎᖃᑦᑕᖅᑐᐃᑦ. ᓄᓇᓕᓐᓂ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᐊᔾᔨᒌᓐᖏᒻᒪᑕ ᐊᑭᖃᖅᑎᑕᑦ ᐊᑭᖏᑦ. ᐊᒻᒪ ᖃᓄᖅ
ᐊᑐᖅᑕᐅᒍᓐᓇᕐᒪᖔᑕ ᐃᓕᓴᕖᑦ ᐱᖁᑎᖏᑦ.
ᐱᔭᕆᐊᑐᒍᓐᓇᖅᑐᖅ ᐃᓕᓴᐃᔩᑦ, ᐃᓕᓴᕖᑦ ᐃᓚᖏᑦ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᑦᑕᖅᑯᑦ ᑕᐃᒪᐃᕝᕕᐅᒍᓐᓇᕐᓗᑎᒃ ᐊᒻᒪ
ᐅᖅᑰᓂᖅᓴᕆᐊᖅᑐᕐᕕᐅᖃᑦᑕᕐᓗᑎᓪᓗᓐᓃᑦ
ᐊᑐᖅᑕᐅᑎᒍᓐᓇᕈᑦᑎᒍᑦ ᑭᒃᑯᓐᓄᑦ
ᐊᖏᖅᑕᐅᒋᐊᖃᕐᒪᖔᑦ ᑕᒪᓐᓇ ᐋᖅᑭᑦᑕᐅᒋᐊᖃᕐᒥᔪᖅ
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and the issue of charging.

ᐊᒻᒪᑦᑕᐅᖅ ᐊᑭᖃᖅᑎᑦᑎᓂᖅ ᐊᑐᖅᑕᐅᓂᐊᖅᑲᑦ.

For example, we do know that in some
communities, there are memorandums of
understanding between the DEA and the
hamlet for the use of the school facility
after hours. In some cases, the DEA
charges for the use after hours and may
have different amounts. We don’t have a
set policy on that and again, the Act is
clear that the DEAs have this authority.
(interpretation) Thank you, Mr.
Chairman.

ᖃᐅᔨᒪᔪᒍᑦ ᓄᓇᓕᓐᓂ ᐃᓚᖏᓐᓂ
ᑐᑭᓯᐅᒪᖃᑎᒌᓐᓂᒃᑯᑦ ᐊᖏᖃᑎᒌᒍᑎᖃᖅᓯᒪᔪᐃᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ Hᐋᒻᓚᒃᑯᓪᓗ
ᑲᑎᒪᔨᖏᑦ ᖃᓄᖅ ᐃᓕᓴᕕᒃ
ᐊᑐᖅᑕᐅᖃᑦᑕᕈᓐᓇᓂᐊᕐᒪᖔᑦ ᐃᓕᓴᓐᓇᐅᒍᓐᓃᖅᑎᓪᓗᒍ.
ᐃᓛᓐᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐊᑭᖃᖅᑎᑦᑎᓲᑦ, ᐃᓕᓴᓐᓇᐅᒍᓐᓃᑎᓪᓗᒍ
ᐊᑐᖅᑕᐅᓂᖓᓂᑦ ᐊᒻᒪ ᐊᔾᔨᒌᒻᒥᓇᑎᒃ ᐊᑭᒋᑎᓲᖏᑦ
ᑕᕝᕙᓂ ᑖᔅᓱᒧᖓ ᐊᑐᐊᒐᖃᓐᖏᑦᑐᒍᑦ. ᑕᕝᕙᓂᓕ
ᒪᓕᒐᖅ ᓇᓗᓇᓐᖏᑎᐊᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᓇᒻᒥᓂᖅ ᑖᒃᑯᓂᖓ
ᐋᖅᑭᑦᑎᕆᖃᑦᑕᕈᓐᓇᕐᖓᑕ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Ugyuk.
Hon. Jeannie Ugyuk (interpretation):
Thank you, Mr. Chairman. At the
beginning, we heard that some DEAs
have different responsibilities and the
way you’re responding, it’s handled
differently in each community as well.
The local DEAs figure out how much
they’re going to charge and they charge
whatever they decide. There’s really no
direct policy that DEAs have to follow. I
think it would be better and I would be
happier if it could be standardized all
across Nunavut because schools are
supposed to be looked at as welcoming
places. Thank you for your responses, but
I feel that that one should be changed.
(interpretation ends) According to section
102 of the Education Act, a district
education authority can employ an elder
to instruct in the Inuit culture and
traditions. Under the legislation, what
guidelines are currently in place to
evaluate elders who are employed in this
way to ensure that the instruction they
deliver is successful in passing on skills
and knowledge related to Inuit culture?
Thank you, Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐅᒡᔪᒃ.
ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᑕᐃᑲᓂ ᐱᒋᐊᒻᒪᕆᓕᖅᖢᑕ ᐅᖃᒪᒐᑉᑕ ᐅᖃᒪᔪᒥᒃ ᑐᓵᒐᒪ
ᑖᑉᑯᐊ ᐃᓕᓴᖅᑐᓕᕆᕖᑦ ᑲᑎᒪᔩᑦ ᓄᓇᓕᖕᓂ ᐱᔭᒃᓴᐃᑦ
ᐃᓛᒃ ᐊᖏᕙᓪᓛᖅᖢᑎᒃ ᐃᓚᐃᓪᓗ ᓴᓇᐅᒐᒃᓴᐃᑦ
ᐊᖏᕙᓪᓛᖅᖢᑎᒃ. ᑕᒡᕙᑦᑕᐅᖅ ᑭᐅᒐᕕᑦ
ᐊᔾᔨᒌᖃᑦᑕᓐᖏᑦᑐᑦ ᐃᓕᓴᖅᑐᓕᕆᔩᑦ ᐊᑐᖅᑎᑦᓯᔭᕌᖓᒥᒃ
ᐊᑭᓖᑎᑦᓯᓗᑎᒃ ᐅᓚᖅᑭᕕᖕᒥᖕᓂᒃ
ᐃᓕᓴᕐᕕᖕᒥᖕᓂᓪᓗᓐᓃᑦ ᒪᓕᒐᒻᒪᕆᖃᕋᓂᓗ ᖃᓄᖅ
ᐊᑐᐊᒐᖃᕋᓂ ᖃᓄᖅ ᐃᓕᓴᖅᑐᓕᕆᔨᕐᔪᐊᖅ ᐱᖁᔭᐃᓐᓂ
ᐄ, ᑖᒻᓇ ᐊᔾᔨᒌᓕᖅᐸᑦ ᖁᕕᐊᒋᓪᓗᐊᕋᔭᖅᑕᕋ ᓄᓇᕗᑦ
ᐃᓗᐊᓂ. ᐃᓄᐃᑦ ᐊᒥᓱᑦ ᓄᓇᓖᑦ ᐃᓕᓴᕐᕕᒃ
ᑕᐅᑐᒃᑕᐅᖃᑦᑕᕐᒪᑦ ᑐᓐᖓᓇᖅᑑᔮᖃᖅᑐᒥᒃ. ᖁᔭᓐᓇᒦᒃ
ᑭᐅᒐᕕᑦ. ᑖᒻᓇ ᐊᓯᔾᔨᕆᐊᖃᒻᒪᕆᒐᓱᒋᔭᕋ.

(ᑐᓵᔨᑎᒍᑦ) ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖓ
102 ᐅᖃᖅᓯᒪᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᒍᓐᓇᖅᑐᑦ ᐃᓐᓇᑐᖃᕐᓂᒃ,
ᐃᓐᓇᒻᒪᕆᓐᓂᒃ. ᑕᕝᕙᓂᓕ ᒪᓕᒐᕐᒥ ᖃᓄᐃᑦᑐᓂᒃ
ᐊᑐᐊᒐᖃᖅᑭᓯ ᐃᓐᓇᑐᖃᕐᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᔪᓂᒃ
ᖃᐅᔨᒪᔾᔪᑎᒃᓴᓂᒃ ᐃᓕᓴᑎᑕᖏᑦ, ᐃᓕᓐᓂᐊᖅᑎᑕᖏᑦ
ᓈᒻᒪᒃᑲᓗᐊᕐᒪᖔᑕ ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖓᓄᑦ
ᑐᓐᖓᕕᖃᑦᑎᐊᕐᓗᑎᒃ? ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑕᖅ.
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Chairman: Thank you, Ms. Ugyuk. Ms.
Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒡᔪᒃ. ᒥᔅ
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
and maybe to make it clear, it is the
district education authorities that hire
elders. When the Act was first passed and
this provision came in, we created
guidelines that the DEA can choose to
use. Again, because these decisions are
made at the local level by the DEAs,
they’re not obligated to, but we have
provided guidelines that they may wish to
use when selecting and making
recommendations to the Minister for
certification of elders. That’s the support
that we do provide.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᑐᑭᓯᓇᖅᓯᑦᑎᐊᕋᓱᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᐃᖅᑲᓇᐃᔮᖅᑖᑎᑦᑎᓲᑦ ᐃᓐᓇᑐᖃᕐᓂᒃ,
ᐃᓐᓇᒻᒪᕆᓐᓂᒃ. ᑖᓐᓇ ᒪᓕᒐᖅ ᑲᔪᓯᑎᑕᐅᒋᐊᖓᑎᓪᓗᒍ
ᑖᓐᓇ ᐃᓗᓕᖓ ᓴᖅᑭᓚᐅᖅᓯᒪᒻᒪᑦ
ᐊᑐᐊᒐᓕᐅᓚᐅᖅᓯᒪᒐᑦᑎᒍᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᓂᕈᐊᕈᓐᓇᖅᑐᑦ ᐊᑐᕈᒪᒍᑎᒃ,
ᐊᑐᕈᒪᓐᖏᑯᑎᓪᓗᓐᓃᑦ. ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ ᓇᒻᒥᓂᖅ
ᐋᖅᑭᑦᑕᐅᓲᖑᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓄᑦ ᐱᔭᐅᒍᒪᒍᑎᒃ ᑭᓯᐊᓂ.
ᐊᑐᐊᒐᓕᐅᕈᑎᓯᒪᔭᕗᑦ ᐊᑐᕈᒪᑉᐸᑕ ᑖᔅᓱᒥᖓ.
ᐃᓐᓇᒻᒪᕆᓐᓂᒃ ᓂᕈᐊᕐᓂᐊᓕᕋᐃᒍᑎᒃ ᐊᒻᒪ
ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᖅᑎᑦᑎᓂᐊᓕᕋᐃᒍᑎᒃ ᐃᓐᓇᒻᒪᕆᓐᓂᒃ
ᒥᓂᔅᑕᒧᑦ ᑐᓂᖃᑦᑕᕆᐊᓕᖏᓐᓂᒃ ᑐᓂᓯᒪᔭᕗᑦ.

Typically, a DEA will provide a
recommendation to the Minister for the
Minister to certify an elder. There’s
typically a template form that is filled in
with the areas of where they wish the
elder to be recognized in. Again, this has
to be followed with a criminal record
check, but they are employees of the
district education authority and currently,
we don’t tell DEAs who they can hire
and for evaluation purposes. If that’s a
concern, we can bring that forward and
have that discussed amongst our staff.
(interpretation) Thank you, Mr.
Chairman.

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ
ᐊᑐᓕᖁᔭᓕᐅᖃᑦᑕᓂᐊᕐᓗᑎᒃ ᒥᓂᔅᑕᒧᑦ, ᒥᓂᔅᑕ
ᐸᐃᑉᐹᑖᖅᑎᑦᑎᒍᓐᓇᕐᓗᓂ ᐃᓐᓇᑐᖃᒥᑦ
ᐃᓕᓴᐃᔨᐅᑲᐃᓐᓇᕈᓐᓇᕈᑎᒋᓂᐊᖅᑕᖓᓂᒃ ᐊᒻᒪᓗ
ᓇᓗᓇᐃᖅᓯᓗᓂ ᐃᓐᓇᑐᖃᖅ ᓇᐅᒃᑯᑦ ᑭᓱᓕᕆᓂᕐᒥᒃ
ᐃᓕᓴᑎᑦᑎᔨᐅᓗᓂ ᐃᓕᓴᕆᔭᐅᒍᒪᒻᒪᖔᑦ ᐊᒻᒪᑦᑕᐅᖅ
ᐱᕋᔭᓚᐅᖅᓯᒪᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕ ᖃᐅᔨᓴᖅᑕᐅᓲᖑᒻᒥᔪᑦ.
ᑭᓯᐊᓂ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓲᑦ ᐃᓐᓇᒻᒪᕇᑦ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᓐᓄᑦ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐅᖃᐅᑎᕙᖏᑕᕗᑦ
ᑭᒃᑯᓐᓂᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖁᓪᓗᒋᑦ, ᑭᓯᐊᓂ
ᖃᐅᔨᓴᖅᑎᓪᓗᒋᑦ ᐃᑲᔪᑐᐃᓐᓇᓲᕗᑦ ᑕᒪᓐᓇᓗ
ᐃᓱᒫᓗᒋᔭᐅᒐᐃᒻᒪᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓐᓄᑦ
ᐅᖃᐅᓯᕆᔭᐅᖃᑦᑕᕈᓐᓇᓲᖅ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Ms. Okpik. Ms.
Ugyuk.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐅᒡᔪᒃ.

Hon. Jeannie Ugyuk (interpretation):
Thank you, Mr. Chairman. In seeking
employment, we have to know our own
stuff in applying for the job. The DEA
members do the recruitment of elders.
Maybe there is not a proper check to see
how good of teachers they will turn out to
be. Are the students learning? As we

ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
Hᐊᓇᐅᒐᖅᑖᓂᐊᕐᓗᑕ ᐃᒪᓐᓇ
ᖃᐅᔨᒪᔪᒻᒪᕆᐅᒋᐊᖃᖅᑐᑕ ᑕᐃᒪᓐᓇᐃᓘᖅᑕᐅᖃᑦᑕᕋᑦᑕ
ᐊᓴᐅᒐᔅᓴᒥ ᑐᑭᖃᕐᓂᐊᓕᕌᖓᑦᑕ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕ“ᑦ ᑲᑎᒪᔩᑦ ᑕᐃᒪᓐᓇ ᕿᒥᕐᕈᖃᑦᑕᕐᒪᑕ
ᐊᓇᐅᒐᖅᑖᑎᑦᑎᖃᑦᑕᕐᒪᑕ ᐃᓄᑐᖃᕐᓂᑦ. ᑭᐊᓯᓂ
ᖃᐅᔨᓴᖅᑕᐅᑦᑎᐊᖅᑰᖃᑦᑕᖏᒻᒪᑕ ᖃᓄᖅ
ᐃᓕᓐᓂᐊᑦᑎᐊᕋᓗᐊᕆᐊᑦᓴᑦᑕ ᐃᓕᑦᓯᕙᓪᓕᐊᕙᑦ
ᓄᑕᕋᓐᓈᖁᑎᑦᑎᓐᓂ, ᐃᓕᖁᔭᓇᕋᔭᕋᑉᑎᒍ ᓄᑕᕋᒻᓂᑦ.
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want them to learn, I wonder how
measurable this program is. I wanted to
mention that.

ᐊᑐᓐᖏᖃᕆᐊᓴᑦᑕ ᖃᓄᖅ ᐆᑦᑐᕋᖅᑕᐅᖃᑦᑕᖅᐸᑦ ᑖᒻᓇ
ᐱᒻᒪᕆᐅᓂᕆᕚ. ᑖᒻᓇ ᐅᖃᐅᓯᕆᔪᒪᒋᓐᓇᖅᑐᒍ.

I understand that most schools in
Nunavut offer students a breakfast
program. I find this very useful as hunger
is a serious problem. I think it’s
important that the schools help in getting
students a leg up on education. Some
schools are helped in running this
program and in some schools it’s the
teachers that champion the cause. They
make time to help. This act of feeding the
students is not in the Act. Do you feel it
needs to be in there? If you do, how do
you feel the policy should be written and
spelled out? Thank you, Mr. Chairman.

ᑐᑭᓯᐅᒪᒐᒪ ᐃᓕᓐᓂᐊᕐᕖᑦ ᓄᓇᕗᒻᒥ ᑕᒪᕐᒥᓪᓚᖃᐃᑦ
ᑕᒪᕐᒥ ᐅᑉᓛᒃᑯᑦ ᓂᕆᑎᑉᑎᖃᑦᑕᕐᒪᑕ ᓄᑕᖅᑲᓂᑦ. ᑖᓐᓇ
ᐱᒻᒪᕆᐅᓗᓂ ᑖᒃᑯᐊ ᓄᑕᕋᖁᑎᓐᓈᒃᑯᑦᑳᖁᔭᐅᖏᓪᓗᑎ
ᑕᐃᒪᓐᓇ ᐃᑲᔪᒐᐅᓇᓱᐊᖅᑐᑎ ᐃᓕᓐᓂᐊᑦᑎᐊᖁᔭᐅᓪᓗᑎ
ᓂᕆᑦᑎᐊᕆᐊᖃᖃᑦᑕᕐᒪᑕ. ᐃᓛ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐃᑲᔪᖅᑕᐅᓪᓗᑎ ᑖᑉᑯᓂᖓ ᐊᐅᓚᑉᑎᖃᑉᑕᖅᑐᑦ ᐃᒪᐃᓪᓗ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓕᓴᐃᔩᑦ ᑖᔅᓱᒥᖓ
ᓴᓇᐅᒐᖃᕿᐊᖃᖅᑐᑎᑦ ᓂᕆᐃᑦᑕᐃᓂᕐᒥᑦ. ᑖᒻᓇ
ᓂᕆᒃᑲᐃᓂᖅ ᑕᕝᕙᓂ ᒪᓕᒐᐅᑉ ᐃᓗᐊᓃᖏᒻᒪᑦ
ᐃᓗᐊᓃᑦᑎᐊᖃᕋᓱᒋᒍᑯᐅᒃ ᖃᓄᑉᓗ
ᒪᓕᒐᖃᕆᐊᖃᕆᐊᔅᓴᖅ ᖃᓄᕐᓗ ᐆᑦᑐᖅᑕᐅᔪᓐᓇᖅᐸ?
ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Ugyuk. You
seem to be enjoying that side of the table
for a change. Thank you very much. Ms.
Okpik

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒡᔪᒃ.
ᑕᐅᕙᓂ ᐊᐱᖅᓱᖔᖅᑐᑎᑦ ᖁᕕᐊᓱᓐᓂᖅᓴᐅᔫᔮᖅᑐᑎᑦ.
ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik: (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think the topic of breakfast programs will
always garner a lot of emotion across the
territory. Our teachers see first hand
students coming to school hungry and we
know that students cannot learn if they’re
hungry. Whether it should be entrenched
in our Education Act, I think, would
require more discussion.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇᓕ
ᐅᓪᓛᕈᒻᒥᑕᖅᑎᑦᑎᖃᑦᑕᕐᓂᖅ ᐱᓪᓗᒍᐃᒫᒃ,
ᐃᑉᐱᒋᔭᐅᕈᓘᔭᕕᐅᑎᖃᑦᑕᖅᑐᖅ ᓄᓇᕘᒥ, ᐃᓴᐃᔨᕗᑦ
ᑕᑯᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᐃᓕᓴᔭᖅᑐᖅᑐᓂᑦ
ᑳᑦᑐᓂᑦ ᖃᐅᔨᒪᓪᓗᑎᓪᓗ ᑳᓪᓗᓂ ᐃᓕᓴᕕᔅᓴᐅᖏᒻᒪᑦ.
ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᑦᑕ ᒪᓕᒐᖓᓄᑦ
ᐃᓕᔭᐅᓂᐊᖅᑲᑦ ᐅᖃᐅᓯᐅᒃᑲᓐᓂᓚᐅᕐᓗᓂ
ᑭᓯᐊᓂᐅᒋᐊᖃᕋᔭᖅᐸᓪᒪᐃᔪᖅ.

I often have this “tug of war” even within
myself about responsibilities. It is the
responsibility of parents to feed their
children, but we know that there are
challenges and issues out there that may
prevent parents from feeding their
children. I really strongly believe the role
of educators in our school system is to
educate students and that there has to be
greater discussion on that.

ᐊᓪᓛᑦ ᓇᓪᓕᐊᓐᓄᑦ ᐊᐅᓚᑕᐅᒋᐊᖃᕐᒪᖔᑦ ᐃᓱᒪᒃᑯᑦ
ᐋᖅᑭᒍᓐᓇᓚᐅᖅᓯᒪᖏᒻᒥᒐᒃᑯ ᐊᓈᓇᒃᑯᖏᑦ
ᓂᕆᑎᑦᑎᖃᑦᑕᕆᐊᖃᕋᓗᐊᖅᑯᑦ ᐊᑕᑕᒃᑯᖏᓪᓗ
ᕿᑐᓐᖓᒥᓐᓂ ᑭᓯᐊᓂ ᐱᒡᒐᓇᖅᑐᖅᓯᐅᖃᑦᑕᒥᒻᒪᑕᑦᑕᐅᖅ
ᕿᒥᕐᕈᑎᔅᓴᖃᖃᑦᑕᖏᒻᒪᑕ ᕿᑐᓐᖓᒥᓄᑦ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕗᓪᓕ ᐃᓕᓴᑎᑦᑎᔨᐅᒻᒪᑕ ᓱᕈᓯᕐᓂᑦ
ᐅᖃᐅᓯᐅᒋᒋᐊᒃᑲᓐᓂᓚᐅᕐᓗᓂ.
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You’re correct that how breakfast
programs are administered from
community to community is very
different. We often find the ones that are
most successful are the ones that are
community-led, not necessarily schoolled, where there is investment from the
community into feeding the children,
where members of non-school children
can also be fed at the same time.
I think it wouldn’t be fair for this to lie on
me and what my opinion is, but again, to
be brought out for consultation to
Nunavummiut. At first glance, I would
see that the first role and responsibility of
our school staff is to educate our
students. (interpretation) Thank you, Mr.
Chairman.

ᑭᓯᐊᓂ ᓱᓕᒐᓗᐊᖅᑐᑎᑦ ᑕᒪᒃᑯᐊ
ᐅᓪᓛᕈᒻᒥᑕᖅᑎᑦᑎᓂᐅᖃᑦᑕᖅᑐᐃᑦ ᓄᓇᓕᓐᓂ
ᐊᐅᓚᑕᐅᓂᖏᑦ ᐊᔾᔨᒌᑉᐸᖏᒻᒥᒻᒪᑕ, ᑕᐃᒃᑯᐊᓕ
ᐊᐅᓚᑦᑎᐊᓂᖅᐹᖑᔪᐃᑦ ᓄᓇᓕᒻᒥᐅᑕᓄᑦ ᓄᓇᖃᖅᑐᓄᑦ
ᐊᐅᓚᑕᐅᖃᑦᑕᖅᑐᐃᑦ, ᐃᓕᓴᕕᓐᓄᑦ
ᐊᐅᓚᑕᐅᓗᐊᕌᓗᒐᑎ ᓄᓇᖃᖅᑐᖔᓄᑦ
ᐊᐅᓚᑕᐅᓂᖅᓴᐅᓪᓗᑎ. ᐊᓪᓛᑦ ᐃᓕᓴᔭᖅᑐᖃᑦᑕᖏᑦᑐᐃᑦ
ᓂᕆᖃᑕᐅᖃᑦᑕᓲᖑᓪᓗᑎ.

ᐅᕙᖓᑐᐊᖅ ᖃᓄᖅ ᐃᓱᒪᒋᒻᒪᖔᒃᑯ ᒥᑭᓗᐊᖅᑐᖅ
ᑭᓯᐊᓂ ᓄᓇᕗᒻᒥᐅᓕᒫᓄᑦ ᖃᐅᔨᒋᐊᕈᑎᒋᖔᕈᑦᑎᒍ
ᐱᐅᓂᖅᓴᐅᒐᔭᖅᐸᓪᓚᐃᔪᖅ. ᑭᓯᐊᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᑦᑕ ᓯᕗᓪᓕᐹᑦᑎᐊᖅ
ᐃᖅᑲᓇᐃᔮᕆᒻᒪᒍ ᐃᓕᓴᑎᑦᑎᓂᖅ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Ms.
Ugyuk.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐅᒡᔪᒃ.

Hon. Jeannie Ugyuk (interpretation):
Thank you, Mr. Chairman. In her
response, she stated that it’s a decision
that she should not do on her own and we
know that children eat in school. I won’t
get into the reasons so much, but I
believe it should be included in the Act.

ᐊᖓᔪᖅᑳᖅ ᔩᓂ ᐅᒡᔪᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒻᓇ
ᑭᐅᖕᒪᑦ ᓇᖕᒥᓂᖅ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᒋᐊᖃᖅᑰᓐᖏᓪᓗᓂᐅᒃ ᑭᓯᐊᓂ
ᖃᐅᔨᒪᔪᒍᑦ ᐃᓕᓴᕐᕕᖕᒥ ᓂᕆᖃᑦᑕᖅᑐᑦ ᐱᔾᔪᑏᑦ
ᐃᓱᒫᓗᑎᒋᓗᐊᓐᖏᑕᒃᑲ ᑭᓯᐊᓂ ᐱᖁᔭᐅᑉ
ᐃᓗᐊᓃᑦᑐᖃᖅᐸᑦ.

We know that some teachers feed
students and in some communities, we
have heard that the program is run very
well. It would be better if they are
standardized across the board. When
people work together, we proceed
forward better. I’m starting to tell stories,
so I’ll stop here now. Thank you, Mr.
Chairman.

ᐃᓚᐃᑦ ᐃᓕᓴᐃᔩᑦ ᓂᕆᒃᑲᐃᖃᑦᑕᖅᖢᑎᒃ ᐃᓚᐃᓪᓗ
ᓄᓇᓕᖕᓂ ᐃᓕᓴᖅᑕᐅᓯᒪᔪᓂᒃ ᑐᓴᕋᑉᑕ ᑖᑉᑯᐊᒡᒎᖅ
ᐊᑐᑦᓯᐊᑑᖃᑦᑕᖅᑐᑦ. ᐊᔾᔨᒌᓕᖅᐸᓪᓕᐊᒃᐸᑕ
ᐃᖢᐊᕐᓂᖅᓴᐅᓂᐊᖅᑰᕐᒪᑦ ᐃᑲᔪᖅᑎᒌᒃᖢᓂ
ᐅᖓᓯᒃᓯᕚᓪᓕᕐᓇᖃᑦᑕᕐᒪᑦ ᓯᕗᒻᒧᒃᐹᓪᓕᕐᓇᖃᑦᑕᕐᒪᑦ.
ᐅᓂᒃᓴᖄᕐᓂᐊᕋᒪ ᐅᖃᒪᕙᓪᓛᓕᕋᒪ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Ugyuk. That
was just a comment. Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒡᔪᒃ.
ᐅᖃᐅᓯᒃᓴᑐᐃᓐᓇᖅ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. In

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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your opening comments on page 3, the
top paragraph states that “The Act
establishes an education system based on
Inuit societal values, which protects and
promotes the use of the Inuit language,
and provides high-quality learning
opportunities for Nunavut students.”
Since this is the base for the education
system, my question is: at this time, since
we’re reviewing the Education Act and
there might be some changes made, is
this going to make a lot of change? That
is my question.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐅᒃᑯᐃᕈᑎᖏᓐᓂᒃ ᒪᒃᐱᐊᓂ ᐱᖓᔪᐊᓂ. ᑖᓐᓇ
ᖁᓪᓕᖅᐹᖅ ᑎᑎᕋᖅᓯᒪᔪᖅ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᑐᓐᖓᕕᖃᕐᒪᑦ ᐃᓄᐃᑦ
ᐃᓕᑦᑯᓰᑦ ᐱᖁᓯᐊᓂᒃ ᐆᒪᑎᑦᓯᓂᐊᕐᓗᓂ ᐅᖃᐅᓯᖏᓐᓂᒃ
ᐊᒻᒪᓗ ᐃᓄᐃᑦ ᐃᓕᖁᓯᖏᓐᓂᒃ. ᖁᑦᑎᖕᓂᖅᐹᖑᔪᒥᒃ
ᓄᓇᕗᑦᒥᐅᑕᓗᒃᑖᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ.

ᑖᒻᓇ ᑐᓐᖓᕝᕕᒋᔭᐅᖕᒪᑦ ᒫᓐᓇᐅᔪᖅ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ
ᒪᓕᒐᖓᓄᑦ. ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᕙᕋᓕ ᑕᐃᒪ ᒫᓐᓇ
ᐱᓕᕆᐊᖃᕋᑉᑕ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᒪᓕᒐᖓᓂᒃ
ᐱᖁᔭᖓᓂᒃ ᐃᓚᖓ ᐊᓪᓚᓐᖑᖅᐸᓪᓕᐊᓂᐊᖅᖢᓂ
ᐊᓪᓚᓐᖑᖅᓯᓐᓇᕆᐊᖃᖅᖢᓂᓗ. ᑖᒻᓇ ᐅᖃᐅᓯᕆᔭᖅᓯ
ᐊᓪᓚᓐᖑᕐᔪᐊᕐᓂᐊᖅᐸ? ᐊᐱᖅᑯᑎᒐ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. I don’t think I quite
understand your question. Based on Inuit
Qaujimajatuqangit, are you asking if
there are going to be any changes within
the Education Act? The way it is written,
we have not thought about making any
changes on that. Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᐱᖅᑯᑏᑦ
ᑐᑭᓯᑦᑎᐊᖅᑰᓐᖏᓐᓇᒃᑯ ᐃᓄᐃᑦ ᑖᒃᑯᐊ ᐃᓄᐃᑦ
ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᑐᓐᖓᕕᐅᖃᑦᑕᖅᑐᑦ ᒪᓕᒐᐅᑉ ᐃᓗᐊᓂ
ᐊᓯᔾᔨᖅᑕᐅᓂᐊᕐᒪᖔᑕ ᐊᐱᖅᑯᑎᒋᕙᓪᓚᐃᒐᕕᐅᒃ? ᑖᒃᑯᐊ
ᐃᓗᐊᓃᑦᑐᑦ ᐃᓯᒪᒋᔭᓯ ᑎᑎᕋᖅᓯᒪᓂᖏᓪᓗ
ᐊᓯᔾᔨᖅᑕᐅᓂᐊᕐᓂᖏᑦ ᐃᓱᒪᒋᓯᒪᓐᖏᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation): I
think it will be easier for me to be
understood in English.

ᒥᑭᓐᖑᐊᖅ: ᖃᑉᓗᓈᑑᕐᓗᖓ
ᑐᑭᓯᓇᑦᓯᐊᕐᓂᖅᓴᐅᓂᐊᖅᑰᕐᒪᑦ.

(interpretation ends) Currently, the
Education Act system is based on Inuit
societal values, which protects and
promotes the Inuit language. Currently,
that seems to be the foundation of the
Education Act. With all the possible
revisions on the regulations and
adjustments that may be made to the
Education Act, do you feel that the
foundation will be changed or will the
foundation remain the same? Thank you,

(ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖅ
ᒪᓕᒃᓯᒪᖕᒪᑦ ᐃᓄᐃᑦ ᐅᒃᐱᕆᔭᖏᓐᓂᒃ, ᑖᒃᑯᐊ
ᓴᐳᔾᔨᓯᒪᓪᓗᑎᒃ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ. ᒫᓐᓇᐅᔪᖅ
ᑖᓐᓇ ᑐᓐᖓᕕᒋᔭᐅᔫᖕᒪᑕ ᑐᓐᖓᕕᒋᔭᐅᔫᔮᕐᒪᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᓄᑦ ᑖᒃᑯᐊ
ᕿᒥᕐᕈᔭᐅᓂᖃᕋᔭᖅᐸᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᐃᑦ? ᑖᓐᓇᓕ ᑐᓐᖓᕕᒋᔭᖓ
ᐊᓯᔾᔨᖅᑕᐅᓂᐊᖅᑑᔮᖅᐸᑦ ᑕᒪᓐᓇ
ᕿᒥᕐᕈᔭᐅᓚᐅᖅᑎᓪᓗᒍ? ᐅᕝᕙᓗᓐᓃᑦ ᑖᓐᓇ
ᑐᓐᖓᕕᒋᔭᖓ ᑕᐃᒫᒃ ᓱᕐᕋᔾᔮᓐᖏᓚᖅ? ᖁᔭᓐᓇᒦᒃ,
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Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᑭᓐᖑᐊᖅ.
ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. My apologies for not
understanding the question. We have not
even thought about the base of the
education. The Inuit societal values that
have been identified, we feel that they
shouldn’t be changed. Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᒪᒥᐊᓇᖅ ᓯᕗᓪᓕᖅᐹᒥ
ᑐᑭᓯᑦᑎᐊᕋᑖᓐᖏᓐᓇᒃᑭᑦ. ᑖᓐᓇ ᐊᓯᔾᔨᑎᑕᐅᓂᐊᕐᓂᖓ
ᐃᓱᒪᒋᓯᒪᓐᖏᑦᑎᐊᖅᑕᕗᑦ. ᑖᓐᓇ, ᑖᒃᑯᐊ ᐃᓄᐃᑦ
ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᑖᒃᑯᐊᓗ ᓇᓗᓇᐃᖅᑎᖅᓯᒪᔪᑦ ᐃᓗᐊᓂ
ᐊᓯᔾᔨᖅᑕᐅᔭᕆᐊᖃᕋᓱᒋᓐᖏᑦᑎᐊᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ.
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
My colleague had asked a question and it
was also mentioned that being able to
function in both Inuktitut and English and
being literate in both languages is one of
the priorities for young students from
kindergarten to grade 5. For the students
in the higher grades, how is this spelled
out? It has to do with Inuit language
which is also included in the Education
Act. Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒋᔭᒪᑦᑕᐅᖅ ᑖᒻᓇ ᐊᐱᖅᑯᑎᒋᓚᐅᕐᒪᒍ
ᐃᓚᖓᒍᓪᓗ ᐅᖃᐅᓯᐅᐱᓪᓚᒃᖢᓂ. ᐃᓄᒃᑐᓪᓗ
ᖃᑉᓗᓈᑐᓪᓗ ᐅᖃᓗᒍᓐᓇᕐᓂᖅ ᐊᒻᒪ
ᑎᑎᖅᑲᕆᔪᓐᓇᕐᓂᖅ. ᑖᒻᓇ ᐊᒃᓱᕉᑎᒋᔭᐅᓪᓚᕆᖕᒪᑦ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓄᑦ, ᓱᕈᓯᓛᕐᓂᑦ ᖁᑦᑎᖏᓂᓕᖕᓄᑦ 5ᒧᑦ ᑭᓯᐊᓂᓕ ᑖᑉᑯᐊ ᖁᑦᑎᖕᓂᖅᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ
ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᐃᓂᓪᓚᒃᓯᒪᕙ ᐱᔾᔪᑎᒋᒻᒫᖅᖢᒍ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖓ ᒪᓕᒐᕐᓃᖃᑕᐅᑎᓪᓗᒍ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We had a discussion on
the language of instruction. From
kindergarten to grade 5, we are
implementing up to 2019 and that’s what
we’re expecting, but we have stated that
we feel the three different models that are
geared towards the language of
instruction are not appropriate because
they’re inconsistent in different
communities in how the Inuit language
will be taught within our schools.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ
ᐅᖃᐅᓯᓕᕆᓂᖅ ᐃᓛᒃ, ᐅᖃᐅᓯᕆᑦᑎᐊᖅᑲᐅᒐᑦᑎᒍᑦ.
ᒫᓐᓇ ᒪᓕᒐᖅ ᐊᑐᓕᖅᑎᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ
ᖁᑦᑎᖕᓂᓕᒃ 5-ᒧᑦ ᑎᑭᐅᒪᓗᓂ ᒫᓐᓇ ᐊᑐᓕᖅᑎᓯᒪᔭᕗᑦ.
ᑖᕗᖓ 2019-ᒧᑦ ᑎᑭᓪᓗᒍ ᑖᓐᓇ ᑎᑭᐅᑎᕝᕕᒃᓴᖃᖅᐳᒍᑦ
ᑕᐃᒪᓐᓇ ᓂᕆᐅᒋᔭᖃᖅᐳᒍᑦ ᑭᓯᐊᓂ ᒫᓐᓇ
ᐅᖃᖅᓯᒪᓪᓚᕆᒃᐳᒍᑦ ᑖᒃᑯᐊ ᒫᓐᓇᐅᔪᖅ ᐱᖓᓱᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᖅ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᖃᑦᑕᖅᑐᑦ
ᐊᑐᕐᓂᕆᖃᑦᑕᖅᑕᕗᑦ ᐃᓗᐊᕋᓱᒋᓐᖏᖦᖢᑎᒃᑯᒃ.
ᐊᔾᔨᒌᓐᖏᓗᐊᖃᑦᑕᖅᖢᑎᒃ ᓄᓇᓕᖕᓂ ᐊᑐᖅᑕᐅᓂᖏᓪᓗ
ᐊᔾᔨᒌᓐᖏᓗᐊᖅᖢᑎᒃ. ᑖᓐᓇ ᖃᓄᖅ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᐊᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᕐᕕᑦᑕ ᐃᓗᐊᓂ.

That’s why we need to make some

ᐊᓯᔾᔨᖅᑕᐅᒋᐊᖁᕙᕗᑦ ᑖᓐᓇ
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changes and to give more authorities to
the Minister so that he can delegate some
tasks as to what is going to be taught in
the Inuit language ages are going to be
taught which language. If we were to
look at grade 1 where English and
Inuktitut will be taught, what are they
going to be taught? That’s why we want
to give the Minister more authority on
that. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
That’s very clear from your response, but
as Inuit living in Nunavut, there are a lot
of communities and we also have
different dialects.
My next question is, ever since Nunavut
was created up to now, I’m going to use
the Kivalliq, Kitikmeot, and Qikiqtaaluk
regions for example. Ever since the
materials or curriculum have been used in
the communities, in the higher grades, do
you have anything set up in the
Department of Education? Are there
enough materials that have been
translated to Inuktitut or do we still need
lots of development of curriculum?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. We have started from
kindergarten to grade 5. If the language
of instruction doesn’t change, we would
have a plan for the future to see what
benchmarks there have to be. As I said,
for grades 10, 11, and 12, they would
have to pass with 15 credits in Inuktitut
and 15 credits in other languages, for

ᒥᓂᔅᑕ ᐱᔪᓐᓇᐅᑎᑖᕐᓂᖅᓴᐅᖁᓪᓗᑎᒃᑯᒃ
ᑎᓕᓯᔪᓐᓇᕐᓗᓂ ᑭᓱᑦ ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᐸᑦ
ᐃᓄᒃᑎᑐᑦ, ᖁᑦᑎᖕᓂᓕᒃ ᖃᔅᓯᖏᓐᓂᒃ, ᑭᓱᑦ
ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᐸᑦ, ᓲᕐᓗ ᑕᑯᓐᓇᓐᖑᐊᕈᑦᑕ
ᖁᑦᑎᖕᓂᓕᒃ 1 ᐃᓗᐊᓂ ᑭᓱᑦ ᖃᓪᓗᓈᑎᑐᓪᓗ
ᐃᓄᒃᑎᑐᓪᓗ ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᖃᕋᔭᖅᐸᑦ ᐃᒪᓐᓇ
ᐱᔪᓐᓇᐅᑎᑖᕐᓂᖅᓴᐅᖁᔭᕋᓗᐊᕗᑦ ᒥᓂᔅᑕ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒻᓴ
ᐅᖃᐅᓯᕆᔭᐃᑦ ᑐᑭᓯᓐᓇᑦᓯᐊᖅᑐᖅ ᑭᓯᐊᓂᑉᑕᐅᖅ
ᐃᓅᑉᓗᑕ ᓄᓇᕗᑦᒥ ᓄᓇᕗᓗᒃᑖᖅ ᑕᐅᑐᒃᖢᒍ ᓄᓇᓖᑦ
ᐊᒥᓲᖕᒪᑕ. ᐊᒻᒪᓗ ᐅᖃᐅᓯᖃᖃᑎᒌᓐᖏᑦᑐᐊᖅᖢᑕ.

ᑭᓯᐊᓂᓕ ᑖᒻᓇ ᐊᐱᖁᑎᒋᓂᐊᓕᒐᕋ ᑕᐃᒪᓐᖓᖅ
ᓄᓇᕗᑦᑖᕋᑉᑕ ᒫᓐᓇᒧᑦ ᑎᑭᖦᖢᒍ ᐆᒃᑑᑎᒋᓂᐊᕋᑉᑯ ᐅᓇ
ᑭᕙᓪᓕᐊᕐᒥ, ᕿᑭᖅᑖᓗᖕᒥ, ᕿᑎᕐᒥᐅᓂ. ᑕᐃᒪᓐᖓᓂᑦ
ᐃᓕᓐᓂᐊᕈᑏᑦ ᑕᒪᒃᑯᐊ ᑎᑎᖅᑲᑦ ᐱᓕᕆᐊᖑᐃᓐᓇᕐᒪᑕ
ᐃᓚᖏᑦ ᐃᓄᒃᑑᓕᒐᐅᕙᒃᖢᑎᒃ ᓄᓇᓕᒋᔭᒥᖕᓄᑦ
ᓈᒻᒪᑦᓯᐊᕆᐊᕐᓂᓗᒃᖢᒋᑦ. ᑖᒃᑯᐊ ᖁᑦᓯᖕᓂᖅᓴᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᑦ ᒫᓐᓇᐅᔪᖅ ᐋᖀᓯᒪᓕᕋᓗᐊᓐᖏᓚᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑕᒪᒃᑯᐊ ᐊᓪᓛᒍᓂᒃ ᖄᖏᖅᑐᓂᒃ
ᑎᑎᖅᑲᑦ ᐃᓄᒃᑑᓕᒐᐅᖅᓯᒪᔪᑦ ᓈᒻᒪᒃᓯᒐᓗᐊᓐᖏᓚᑦ
ᐅᕝᕙᓗᕝᕙ ᓈᒻᒪᒃᓴᓐᖏᑉᐱᑕ ᓱᓕ ᒫᓐᓇᒧᑦ ᑎᑭᔅᖢᒍ
ᐱᔭᕆᐊᑐᕙᓪᓗᕙ ᓱᓕ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᑭᓐᖑᐊᖅ.
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᒫᓐᓇ ᐱᒋᐊᖅᓯᒪᒐᑦᑕ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᑦ ᖁᑦᑎᖕᓂᓕᒃ 5-ᒧᑦ ᑎᑭᐅᒪᓪᓗᒍ.
ᑖᒃᑯᐊ ᐊᓯᔾᔨᓐᖏᑉᐸᑕ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ
ᐊᑐᖃᑦᑕᕐᓂᐊᖅᑕᕗᑦ ᓯᕗᓂᐊᒍᑦ ᐸᕐᓇᐅᑎᖃᖅᐳᒍᑦ.
ᑖᒃᑯᐊ ᐸᕐᓇᐅᑎᕗᑦ ᐊᑐᖅᐸᓪᓕᐊᓗᑎᒃᑯᒃ ᓯᕗᓂᐊᒍᑦ
ᓇᓗᓇᓐᖏᑦᑐᖅ ᐸᕐᓇᒃᓯᒪᓕᕋᔭᖅᑐᒍᑦ ᑭᓱᓂᒃ
ᐊᓂᒍᐃᔾᔪᑎᖃᕆᐊᖃᕐᓂᐊᕐᒪᖔᑕ. ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ ᖁᑦᑎᖕᓂᓕᒃ 10, ᖁᑦᑎᖏᓐᓕᒃ 11,
ᖁᑦᑎᖕᓂᓕᒃ `12-ᒥᒃ ᐊᓂᒍᐃᔾᔪᑕᐅᔭᕆᐊᖃᕋᔭᖅᑐᑦ ᓲᕐᓗ
ᖁᑦᑎᖕᓂᓕᒃ 10-ᒥᑦ, 15-ᓂᒃ ᐃᓕᓐᓂᐊᖅᓯᒪᓂᖃᕐᓗᑎᒃ
ᐊᒻᒪᓗ 15 ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑕ ᐊᓯᖓᒍᑦ, ᓲᕐᓗ
ᖃᓪᓗᓈᑎᑐᑦ ᐊᓄᒍᐃᔾᔪᑎᖃᕐᓗᑎᒃ, ᖁᑦᑎᖕᓂᓕᒃ
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example, in English. If they are in grade
11, they have to have 10 credits in
Inuktitut in order to pass and 10 credits
for other languages, for example, in
English. Thank you, Mr. Chairman.

11-ᖑᒃᐸᑕ 10 ᐃᓕᓐᓂᐊᖅᓯᒪᓂᖃᕐᓗᑎᒃ ᐃᓄᒃᑎᑐᑦ
ᐊᓂᒍᐃᔾᔪᑎᖃᕐᓗᑎᒃ ᐊᒻᒪ 10 ᐅᖃᐅᓯᐅᑉ
ᐊᔾᔨᒋᓐᖏᑕᖓ ᓲᕐᓗ ᖃᓪᓗᓈᑎᑐᑦ ᐊᓂᒍᐃᔾᔪᑎᖃᕐᓗᑎᒃ
ᐊᒻᒪ ᖁᑦᑎᖏᓐᓕᒃ 12 ᑕᐃᒪᓐᓇᔅᓴᐃᓐᓇᖅ
ᐱᔭᕆᐊᖃᕋᔭᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ.
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. I
thank her for her response. However,
being able to speak and write in Inuktitut
is very important to our students who are
being taught in the schools, but it’s
obvious now today and it’s
understandable that the numbers of
students who can speak both languages
are decreasing. We’re having a hard time
getting interpreters in some communities.
When I was finishing my education, and
I’m going to use myself as an example, in
grade 12, we were examined to determine
our speaking or writing levels and we had
to translate Inuktitut to English and
English to Inuktitut. Today, what have
you set up in this regard? The other
question I would like to ask is: since
we’re working on the review of the
Education Act, are there going to be great
changes or will it remain relatively the
same? Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ ᑖᒻᓇ
ᑭᐅᔾᔪᑎᒋᔮ ᒪ’ᓇᒻᒫᖅᖢᒍ ᑭᓯᐊᓂᓕ ᑕᐃᒪ ᑖᒻᓇ
ᐅᖃᓗᒍᓐᓇᕐᓂᖅ ᐃᓄᒃᑐᓪᓗ ᖃᑉᓗᓈᑐᓪᓗ
ᑎᑎᕋᕈᓐᓇᕐᓂᕐᓗ ᐃᓄᒃᑐᓪᓗ ᖃᑉᓗᓈᑐᓪᓗ ᑖᒻᓇ
ᐃᓕᓂᓐᓂᐊᕐᓂᖅ ᐊᒃᓱᕉᑎᒋᒐᑉᑎᒍᑦ ᑭᓯᐊᓂ
ᐅᑉᓗᒥᐅᓕᖅᑐᖅ ᓇᓗᓇᓐᖏᑉᐸᓪᓕᐊᔫᔭᒥᐊᕐᒪᑦ
ᑐᑭᓯᓐᓇᖅᐸᓪᓕᐊᔫᔭᒻᒫᖅᖢᓂ ᑕᒪᒃᑯᐊ
ᐃᒥᓲᓐᖏᓕᖅᐸᓪᓕᐊᑐᐃᓐᓇᖅᑑᔭᕐᒪᑕ ᐃᓄᐃᒃᑐᓪᓗ
ᖃᑉᓗᓈᑐᓪᓗ ᐅᖃᓗᒍᓐᓇᖅᑐᑦ. ᑐᓵᔨᓕᐅᖅᑕᕐᓂᖅ
ᐃᓚᖏᓐᓂ ᓄᓇᓕᖕᓂ ᑕᒪᓐᓇ
ᐱᕙᓪᓕᐊᖏᓐᓇᖅᑑᔭᖅᑐᓂ.
ᑕᐃᓱᒪᓂᓕ ᐃᓕᓐᓂᐊᒐᓃᑉᐸᓪᓕᐊᒋᐊᖅᑎᓪᓗᖓ,
ᐅᕙᒻᓂᑦ ᐅᖃᐅHᐃᕆᓂᐊᕋᒪ, ᐃᓕᓐᓂᐊᒐᓂᓐᓂᐊᕐᓗᖓ
ᑖᓐᓇ ᒍᕋᐃᑦ 12 ᖃᐅᔨHᐊᑉᑕᐅᓚᐅᑉHᐃᒪᒐᑉᑕ
ᐅᖃᓗᓐᓂᑦ, ᐅᖃᓗᑦᓯᐊᕐᓂᖅ ᐊᒻᒪᓗ ᑖᒃᑯᐊ
ᖃᑉᓗᓈᑑᖅᑐᒐᓗᐃᑦ ᑎᑎᖅᑲᑦ ᐃᓄᑦᑑᓕᕆᐊᖃᖅᑐᒋᑦ
ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐃᓄᑦᑑᖅᑐᑦ ᑎᑎᖅᑲᑦ
ᖃᑉᓗᓈᑎᑑᓕᕆᐊᑉᓗᒋᑦ. ᑖᒻᓇᓕ ᒫᓐᓇᐅᔪᖅ ᖃᓄᖅ
ᐋᖅᑮᓯᒪᕕᓯ? ᐊᒻᒪᓗ ᖄᒃᑲᓐᓂᐊᒍᑦ ᐊᐱᖅᑯᑎᒋᔭᕋ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᕐᓂᖅ ᒪᓕᒐᖓ ᐱᓕᕆᐊᕆᑎᓪᓗᑎᒍ, ᑖᒻᓇ
ᐊᓯᔾᔨᕐᔪᐊᕐᓂᐊᖅᐸ? ᐅᕝᕙᓘᓪᕙ Hᐅᓂᓚᖏᑉᐸ? ᒪ’ᓇ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think it’s not fair for our K-5 right now to
be graded with their Inuktitut-speaking or
English-speaking capabilities in reading
and writing when we compare them to
interpreters right now or language
deficiencies that are happening right now
at the adult level. We have K-5
implementation of language of

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᓈᒻᒪᒐᔭᖅᑰᖏᒻᒪᑦ ᑕᒪᒃᓄᖓ ᐃᓕᓐᓂᐊᓕᕋᑖᓂᑦ
ᖁᑦᑎᓐᓂᓕᓐᓄᑦ 5-ᓄᑦ, ᐃᒪᓐᓇ ᐃᓄᖅᑎᑑᕐᓃᑦ
ᖃᐅᔨᓴᖅᑕᐅᒐᓱᒐᔭᖅᐸᑕ ᐅᕙᓂ ᑎᑭᓯᒪᒋᐊᖃᕐᓂᖏᑦ
ᖃᓪᓗᓈᑎᑐᓪᓗ ᒫᓐᓇ ᓲᕐᓗ ᐃᓄᑦᑎᑐᑦ ᐃᓐᓇᐃᓘᓐᓃᑦ.
ᒥᑭᓛᓂᒃ ᖁᑦᑎᓐᓂᓕᒃ 5-ᒧᑦ ᐊᑐᖅᑎᑦᑎᒐᑦᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᑎᓂᑦ ᐋᖅᑭᔅᓯᒪᔪᓂᑦ. ᑖᒃᑯᐊ
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instruction right now and I think we have
to focus on that.
I want to go a bit back into the history of
education and how language of
instruction happened historically. I also
believe it’s generational. It’s not
something that we would see
immediately within two or three years of
a piece of legislation being enacted. We
know that in historical time, only English
instruction was provided to students and
that when Inuktitut came in, it came in as
a subject. We also have to remember that
first language Inuktitut acquisition was
very strong because we didn’t have a lot
of computers, iPads, cellphones, and that
type of external English language that we
have in today’s society.
Then when we started getting the Teacher
Education Program in the ‘70s, we had
actually schools that we celebrated that
had kindergarten to grade 6 instruction
only in Inuktitut, where there was no
English as a second language introduced.
You went from one extreme where it was
English only to a system where it was
predominantly Inuktitut, and then when
they got into grade 4 or grade 5, it was
English all of a sudden and then we were
evaluating them to be English first
language speakers later on down that
road.
The language of instruction model looks
at a model where you have both Inuktitut
and English instruction at the same time
so that you’re learning both languages at
the same time. Again, we talk about some
of the issues about implementing
language of instruction, staff capacity, the
standards of Inuktitut, for example, in the
language, and what we talk about from
our perspective is the variability and
inconsistency that we see happening

ᑕᐅᑐᒐᕆᒋᐊᖃᖅᑰᕋᑦᑎᒍ.
ᐅᑎᕿᐊᒃᑕᑲᓂᕐᓗᖓᖃᐃ ᖃᓄᖅ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐅᖃᐅᓯᓕᕆᓂᕐᓗ ᖃᓄᖅ ᓴᖅᑭᓚᐅᖅᓯᒪᒻᒪᖔᑦ.
ᐅᑉᐱᕈᓱᒃᑲᒪᑦᑕᐅᖅ ᑖᒃᑯᐊ ᑭᖑᕚᕇᓄᑦ, ᑭᖑᔮᕇᒃᓯᒪᔪᓄᑦ
ᐊᔾᔨᒌᒍᓐᓃᐸᓪᓕᐊᒻᒪᑦ. ᑕᐃᒫᒃ ᒪᓕᒐᖅ
ᐊᑐᓕᖅᑎᑕᐅᑎᓪᓗᒍ ᖃᐅᔨᒪᒐᑦᑕ ᖃᖔᓗᓂᑦ
ᖃᓪᓗᓈᖏᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᓚᐅᖅᓯᒪᒻᒪᑕ,
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᓄᑦᑎᑐᑦ
ᐃᓕᓐᓂᐊᕈᑕᐅᖃᑦᑕᕐᓂᐊᓕᖅᑎᓪᓗᒋᑦ
ᐃᖅᑲᐅᒪᒋᐊᖃᕐᒥᒐᑦᑕ. ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᖅᑳᕆᓪᓗᑎᒍᑦ
ᓴᓐᖏᔫᓂᖅᓴᒻᒪᕆᐅᓚᐅᕐᒪᑦ, ᑕᒪᒃᑯᓂᖓᓕᔨ
ᐱᑕᖃᒪᐅᖏᓇᑦᑕ, ᒪᑯᓂᖓ ᖃᕋᓴᐅᔭᕐᓄᑦ
ᐊᑐᖅᑕᐅᕈᓘᔭᕈᓐᓇᖅᑐᓂᑦ ᐅᓪᓗᒥ.

ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔨᕈᖅᐸᓪᓕᐊᓕᕐᒪᑕ ᐃᓄᐃᑦ
ᐃᓕᓐᓂᐊᕐᕕᖃᕐᕙᓪᓕᐊᓕᕐᒪᑕ, ᐃᓕᓐᓂᐊᕐᕖᑦ
ᖁᕕᐊᓱᒻᒪᕆᓕᓚᐅᕐᒪᑕ. ᐃᓕᓐᓂᐊᓕᕋᑖᖅᑐᓂᑦ
ᖁᑦᑎᓐᓂᓕᒃ 5-ᒧᑦ ᐃᓄᑦᑎᑐᐃᓐᓇᖅ
ᐃᓕᓐᓂᐊᕐᓂᐊᓕᕐᒪᑕ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓚᓕᐅᑎᓯᒪᖏᓪᓗᒋᑦ. ᖃᓪᓗᓈᑎᑐᐃᓐᓘᓚᐅᖅᓱᑎ
ᐃᓄᑦᑎᑐᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᓯᑎᑕᐅᑲᓪᓚᓚᐅᕐᒪᑕ.
ᖁᑦᑎᓐᓂᓕᒃ 4-5-ᒨᕐᖓᑕ ᖃᓪᓗᓈᑎᑑᖅᑎᑕᐅᓕᕆᓪᓗᑎ.
ᑕᐃᒫᒃ ᕿᒥᕐᕈᕋᓱᐊᕋᓗᐊᕐᓗᒋᑦ ᖃᓪᓗᓈᑎᑐᑦ
ᐅᖃᐅᓯᖃᖅᑳᓂᖅᐸᑕ.

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᑎᑦᑎᑎᔪᑕᐅᖃᑦᑕᖅᑐᑦ ᑕᐅᑐᒐᖃᑦᑕᕐᒪᑕ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᑎᑦᑎᓯᔪᑕᐅᖁᔭᐅᓪᓗᑎ ᐃᓄᑦᑎᑐᑦ
ᖃᓪᓗᓈᑎᑐᓪᓗ ᐃᓚᖏᑦ ᐊᑐᓕᖅᑎᑦᓯᓂᖅ
ᐃᓕᓐᓂᐊᑎᒃᓯᔾᔪᑕᐅᓂᐊᖅᑐᓂᑦ ᑕᒪᓐᓇ ᐱᔪᓐᓇᕐᓂᖅ
ᐱᔪᓐᓇᐅᑎᖃᕐᓂᖅ. ᓲᕐᓗ ᐃᓄᑦᑎᑐᑦ ᐊᔾᔨᒌᒥᑦ
ᐊᑐᖅᑕᐅᒐᔭᖅᑐᑦ. ᑖᒃᑯᐊ ᑕᑯᖃᑦᑕᕋᑦᑕ
ᐊᔾᔨᒌᖏᓐᓂᖏᓐᓂ ᓄᓇᕗᒻᒥ ᑕᐃᒫᒃ
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across the territory. We would like to see
one model of a language of instruction
where we can absolutely say, “Here are
the languages that are going to be taught
in Inuktitut and the languages taught in
English, and/or French,” and then be able
to start looking at that benchmark
assessment and looking at standards in
each of those grade levels.
I need to remind to say that we are in a
K-5 implementation system right now. I
think the whole conversation and topic of
language is so near and dear to
everybody’s heart and I think it will
require a government or a Nunavut-wide
conversation about language. Our role
here is to talk about what can the
Department of Education do and
recommend in terms of how we feel
changes should be made for language of
instruction in our school system.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. (interpretation) That was
understandable, but I think it will be
easier for you to understand me if I speak
in English.
(interpretation ends) When I asked that
question earlier, and I’ll rephrase my
question here, my colleagues were
focusing on the bilingual aspects with
kindergarten to grade 5. My question was
targeting more to the graduating classes
of grades 10, 11, and 12 or more so,
grade 12.
When we look at all of this, at the time
when I was in school, it was a
requirement in order for me to get my

ᐊᑕᐅᓯᕐᒥᑦ ᑕᑯᒍᒪᒐᓗᐊᖅᑐᒍᑦ ᐊᑐᖅᑕᐅᒐᔭᖅᑐᒥᑦ
ᐅᖃᐅᓯᕐᒧᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᓂᐊᖅᑐᓂᑦ. ᐅᕝᕙᐅᑯᐊ
ᐃᓄᑦᑎᑐᑦ ᐃᓕᓐᓂᐊᑎᑦᓯᒍᑕᐅᓂᐊᖅᑐᑦ
ᓇᓗᓴᐃᔭᖅᓯᒪᑦᑎᐊᕐᓗᑎᑦ ᖃᓪᓗᓈᑎᑐᓪᓗ ᐅᐃᕖᑎᑐᓪᓗ
ᐊᒻᒪᓗ ᕿᒥᕐᕈᒍᓐᓇᓕᕐᓗᑕ ᑕᐃᒃᑯᐊ ᐋᖅᑭᑦᑕᐅᓯᒪᔪᑦ
ᐃᓕᓯᒪᒋᐊᖃᖅᑕᖏᑦ ᐅᕙᓃᓕᕐᓗᓂ ᑖᒃᑯᐊ ᖁᑦᑎᓐᓂᓖᑦ
ᐊᑐᓂ.

ᐃᖅᑲᐃᑲᓐᓂᕆᐊᖃᕋᑦᑕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᓕᕋᑖᓂᑦ 5-ᒧᑦ
ᐋᖅᑭᒃᓯᒪᔭᕗᑦ. ᐅᖃᐅᓯᖃᕐᓂᖅ ᑕᒪᓐᓇ ᑭᒃᑯᓕᒫᓄᑦ
ᐃᑉᐱᒋᔭᐅᑦᑎᐊᕐᒪᑦ, ᑕᐃᒪᐃᒻᒪᑦ ᒐᕙᒪᒃᑯᓪᓗ
ᓄᓇᕗᒻᒥᐅᑕᓕᒫᓪᓗ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ
ᐅᖃᓕᒪᖃᑎᒌᒋᐊᖃᓂᐊᖅᑐᑦ. ᐅᕙᓂᓕ
ᐅᖃᕆᐊᖅᑐᖅᓯᒪᒐᑦᑕ ᑖᒃᑯᐊ ᐱᓕᕆᕕᐅᔪᑦ
ᖃᓄᐃᓘᕈᓐᓇᖅᑲᑦ ᑭᓱᓂᑦ ᐊᓯᔾᔩᒋᐊᖃᖅᓱᒋᕕᑕ
ᑕᒪᑐᒥᖓ ᐅᖃᐅᓯᖃᕆᐊᖃᖅᓯᒪᒐᑦᑕ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑐᑭᕼᐃᓐᓇᑦᓯᐊᖅᑑᒐᓗᐊᖅ ᑖᓐᓇ
ᐅᖃᐅᕼᐃᕆᔭᐃᑦ, ᖃᑉᓗᓈᑑᕈᒪ
ᑐᑭᕼᐃᓐᓇᑦᓯᐊᕐᓂᖅᕼᐊᐅᓂᐊᖅᑑᔭᕐᒪᑦ.

(ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᐃᒪ ᐊᐱᕆᖅᑲᐅᒐᒪ
ᐅᖃᕆᐊᒃᑲᓐᓂᕐᓗᒍ ᐋᖅᑭᒋᐊᒃᑲᓐᓂᕐᓗᒍ ᑖᓐᓇ
ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒐ ᑕᐅᑐᒐᖃᓚᐅᕐᒪᑦ ᑖᒃᑯᖕᓂᖓ
ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓯᓕᖕᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᖃᑦᑕᕐᓂᖅ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᖁᑦᑎᖕᓂᓕᒃ 5-ᒧᑦ ᑕᐃᓐᓇ
ᐃᓕᓐᓂᐊᕌᓂᒃᐸᓪᓕᐊᔪᓄᓪᓗ ᑖᒃᑯᓄᖓ
ᑐᕌᖓᓗᐊᖅᑲᐅᔪᖅ ᐊᐱᖅᑯᑎᒐ ᖁᑦᑎᖕᓂᓕᒃ 12ᒦᓗᐊᖅᑐᓄᑦ.

ᑖᒃᑯᐊ ᕿᒥᕐᕈᒐᑦᑎᒍᑦ ᑖᒃᑯᐊᓕᒫᑦ ᐃᓕᓐᓂᐊᖅᑎᓪᓗᖓᓕ
ᑕᐃᑦᓱᒪᓂ ᐱᑕᖃᕆᐊᖃᓚᐅᕐᒪᑕ ᑖᒃᑯᐊ ᑕᐃᒪ
ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᕐᓂᐊᕈᒪ ᐅᓇ ᐃᓕᓐᓂᐊᕆᐊᖃᓚᐅᕋᒃᑯ
ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑎᒋᓗᒍᓗ ᐃᓄᒃᑎᑑᓕᖅᑎᑦᓯᓂᖅ
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diploma to take this exam on the
translation of a document and at the same
time, an oral test so that I could get my
diploma. When you see that and with
possible amendments and regulation
changes in the Education Act, will it be
impacted? Thank you, Mr. Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think that if we stick to the philosophy
and concept of bilingual education and
our territory still maintaining bilingual
education, then yes, we would have to
ensure that the language of instruction
components address the standard at
grades 10, 11, and 12 area. For example,
it may require, let’s say, an amendment
to graduation requirements.
Currently the way it stands right now, if
we continue on our path, we would have
to see the acquisition of 15 Inuktitut
language credits in grade 10 and 15
English credits in grade 10 as well.
Again, I think, when we look at K-9 and
then 10-12, depending on what, for
example, authority is given to the
Minister so that in grade 10, these
subjects will be taught in Inuktitut and
exams will have to be passed in these
subjects, it may be the requirement.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. It
seems quite apparent that these witnesses
will be at the table a little bit longer than
we had originally anticipated with our
agenda. At this time, I’m going to
suggest that we take a 10-minute break
and we will return with Mr.
Mikkungwak’s line of questioning.

ᖃᓪᓗᓈᑎᑑᓕᖅᑎᑦᓯᓂᕐᓗᓐᓃᑦ. ᑕᐃᒪ
ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᕈᓐᓇᓚᐅᕋᒪ ᑭᓯᐊᓂ ᑖᒃᑯᐊ
ᐱᐊᓂᓚᐅᕐᓗᒋᑦ. ᑕᒪᓐᓇ ᑕᑯᓚᐅᖅᓱᒍ ᐊᒻᒪᓗ
ᐋᖅᑭᒋᐊᖅᑎᓪᓗᒍᑦ ᒪᓕᒐᐃᓪᓗ ᐊᓯᔾᔨᕐᓗᒋᑦ ᐱᖁᔭᕐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᓂ.
ᑕᒪᒃᑯᐊ ᐊᒃᑐᖅᑕᐅᒐᔭᖅᐸᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᑭᓐᖑᐊᖅ.
ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᐃᒪ
ᖃᓄᐃᓯᒪᓂᖓ ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓯᖃᕐᓂᕐᒧᑦ ᐃᓛᒃ
ᐃᓱᒪᒋᔭᐅᓯᒪᔪᖅ ᐊᑐᕈᑦᑎᒍᑦ ᐄ, ᑕᒪᓐᓇ
ᐅᖃᐅᓯᐅᒋᐊᖃᕋᔭᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᖅ ᓇᓪᓕᐊᓂᒃ
ᐅᖃᐅᓯᓂᒃ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓂᐊᖅᐸᑕ ᑕᑉᐸᐅᖓ ᑕᐃᓐᓇ
ᖁᑦᑎᖕᓂᓕᒃ 12-ᒧᑦ ᐋᖅᑭᒋᐊᕆᐊᖃᕋᔭᖅᑐᑦᓴᐅᔪᖅ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕌᓂᖕᓂᐊᖅᑐᑦ ᐊᑐᐊᒐᖏᓐᓄᑦ ᒫᓐᓇ
ᐊᓂᒎᑎᖃᑦᑕᖅᑐᑦ.

ᑕᐃᒫᒃ ᑲᔪᓯᒍᑦᑕ ᑕᐃᒪᐃᓕᖓᓂᑦᑎᓐᓂᒃ ᑕᐃᒪ 15-ᓂᒃ
ᖁᑦᑎᖕᓂᓕᒃ 10-ᒦᓕᕐᓗᑎᒃ
ᓈᓴᐅᑎᖃᓕᖃᕆᐊᖃᕋᔭᖅᑐᑦ 10-ᒥᑦᑕᐅᖅ ᑖᒃᑯᐊ
ᑕᐅᑐᒃᑯᑦᑎᒍᑦ ᓱᕈᓯᓛᕐᓂᑦ 9-ᒧᑦ, 10-ᒥᑦ 12-ᒧᑦ, ᑖᓐᓇ
ᐱᔪᓐᓇᐅᑎᖃᖅᑎᑕᐅᖕᒪᑦ ᒥᓂᔅᑕ 10-ᒥ ᐅᑯᐊ
ᐃᓕᓐᓂᐊᖅᑕᐅᒋᐊᓖᑦ, ᐃᒪᓐᓇᐃᓕᐅᖅᓯᒪᒻᒪᑕ ᐊᒻᒪᓗ
ᖃᐅᔨᓴᖅᑕᐅᓗᑎᒃ ᐅᑯᐊᓗ ᐊᓂᒎᑎᑦᓯᐊᕐᓗᓂᒋᑦ
ᑕᐃᒪᓐᓇᐃᒋᐊᖃᕋᔭᖅᑐᒃᓴᐅᔪᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᐅᑯᐊ
ᖃᐃᖁᔭᐅᓯᒪᔪᑦ ᐊᑯᓂᒃᑲᓐᓂᖅ ᑕᒫᓃᓐᓂᐊᖅᑰᕐᒪᑦ
ᑕᒪᑐᒪᓂ ᓯᕿᓐᖑᔭᖅ ᑕᑯᓐᓇᕐᓗᒍ 10 ᑎᑦᑕᑦ
ᓄᖅᑲᖓᓚᐅᑲᖕᓂᐊᖅᐳᒍᑦ ᐅᑎᕈᑦᑕ ᒥᑭᓐᖏᐊᖅ
ᐊᐱᖅᓱᖅᑎᒃᑲᓐᓂᕐᓂᐊᖅᐸᕗᑦ.
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Just for witnesses and Members in the
Gallery, there’s a boardroom just outside
the door where there are some
refreshments available. Please help
yourselves. Thank you. We will be back
in 10.
>>Committee recessed at 10:33 and
resumed at 10:51
Chairman: Thank you, everyone. I
appreciate everyone coming back well
refreshed. Mr. Mikkungwak, continue
with your line of questioning, please.
Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
From your opening remarks, I will refer
to page 7 in the fourth paragraph.
Reading this paragraph, you indicated
that there’s great inconsistency in our
schools. “...the education received in a
school in the Qikiqtani region has to be
on par with that which is received in the
Kivalliq or the Kitikmeot...” How much
of a difference is there between the
regions? Thank you, Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. I just used it as an
example to show that there has to be
greater consistency in all regions,
whether it’s staffing or students in school
that need more support than other
students. We would like to see greater
consistency in our schools, but then
again, there are different reasons why
they vary.
If we look at the school calendar, for
example, in the Baffin, Kivalliq, and
Kitikmeot, we have different calendars.
Some schools close earlier than others.

ᖃᐃᖁᔭᐅᓯᒪᔪᑦ ᐃᑲᓂ ᑲᑎᒪᕕᖕᒥ ᑕᐃᑲ ᑏ, ᑳᐱ,
ᑕᒧᓗᒐᒃᓴᐃᑦ, 10 ᒥᓇᑦᑎᑦ ᐊᓂᒍᖅᐸᑕ ᐅᑎᕐᓂᐊᖅᐳᒍᑦ.
ᖁᔭᓐᓇᒦᒃ.

>>ᑲᑎᒪᔨᕋᓛᑦ ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑐᑦ 10:33-ᒥ ᐊᒻᒪᓗ
ᐱᒋᐊᒃᑲᓐᓂᖅᑐᑎᒃ 10:51-ᒥ

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᓗᓐᓇᓯ.
ᖁᔭᓐᓇᒦᒃ ᐅᑎᖅᑐᐃᓐᓇᐅᒐᔅᓯ.
ᕿᑦᑕᐃᖓᔾᔫᒥᔪᒃᓴᐅᓕᖅᖢᓯ ᐃᕝᕕᑦ ᑕᐃᒪ, ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᑉᑯᓇᓂ
ᐅᒃᑯᐃᕈᑖᓐᓂᑦ ᐊᐱᖅᑯᑎᒋᓂᐊᓕᒐᕋ ᒪᒃᐱᐊᓂ 7. ᑖᓐᓇ
ᓯᑕᒪᒋᔮ. ᑖᒻᓇᓕ ᑐᑭᓯᒍᐊᓕᖅᐳᖓ ᐅᒃᑯᐃᕈᑎᖕᓂᒃ
ᐅᖃᓗᓚᐅᖅᑎᓪᓗᑎᑦ ᓯᑕᒪᒋᔮᓂ ᒪᒃᐱᐊᓂ 7. ᑖᑉᑯᐊ
ᐊᓪᓚᒌ, ᑖᒻᓇ ᑐᓵᑉᓗᒍ ᑎᑎᖅᑲᕆᑉᓗᒍᓗ ᐊᔾᔨᒌᓐᖏᒻᒪᑕ
ᒫᓐᓇᐅᔪᖅ ᐊᒻᒪᓗ ᐃᖏᓪᕋᓂᖏᑦ ᐊᓪᓚᒌᖕᒪᑕ
ᒫᓐᓇᐅᔪᖅ ᕿᑭᖅᑕᓂ, ᑭᕙᓪᓕᕐᒥ ᐊᒻᒪᓗ ᕿᑎᕐᒥᐅᓂ.
ᖃᓄᖅ ᐊᓪᓚᒌᓪᓗᐊᖅᑎᒋᕙᑦ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ
ᐅᖃᐅᓯᕆᓕᕋᑦᑎᒍᑦ ᐆᒃᑑᑎᒋᓇᓱᑐᐃᓐᓇᖅᑲᐅᔭᕗᑦ, ᐃᓛᒃ
ᐆᒃᑑᑎᒋᓇᓱᑐᐃᓐᓇᖅᑕᕗᑦ ᓄᓇᕗᓕᒫᒥ ᑭᓱᓕᒫᑦ
ᐊᔾᔨᒌᖑᔭᕆᐊᖃᕋᓗᐊᕐᒪᑕ. ᖃᓄᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕐᓂᑦᑎᓐᓂᒃ ᐱᔾᔪᑎᖃᖅᑎᓪᓗᑕ
ᒪᓕᒋᐊᓕᒃᐳᑦ, ᐅᕝᕙᓗᓐᓃᑦ ᓄᑕᖅᑲᖅ ᐃᓕᓐᓂᐊᖅᑐᖅ
ᐃᑲᔪᖅᑕᐅᒃᑲᓐᓂᕆᐊᖃᖅᐸᑦ ᖃᓄᖅ
ᑲᒪᒋᔭᕆᐊᖃᕋᔭᕐᒪᖔᑦ ᑖᒃᑯᐊ ᐊᔾᔨᒌᓕᕐᔫᒥᒋᐊᖃᕐᒪᑕ.

ᐃᓚᖓᒍᓪᓗ ᑭᓯᐊᓂᑦᑕᐅᖅ
ᐊᔾᔨᒌᓐᖏᔾᔪᑎᖃᐅᓲᖑᖕᒥᖕᒪᑕ ᓲᕐᓗ ᐅᓪᓗᖅᓯᐅᑎᑦ,
ᑕᑯᒍᑦᑕ ᕿᑭᑦᑖᓗᖕᒥᓗ ᑭᕙᓪᓕᕐᒥᓗ ᕿᑎᕐᒥᐅᓂᓗ
ᐅᓪᓗᖅᓯᐅᑎᓕᕆᓂᕗᑦ ᐊᔾᔨᒌᓲᖑᓐᖏᑦᑐᑦ. ᐃᓚᖏᑦ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᒪᑐᓵᓕᔪᑦ, ᒪᑐᓇᓵᖅᑐᑦ, ᒫᑐᐃᕐᓇᓵᖅᑐᑦ,
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There are other schools that are open later
than other schools. With language, we do
have different types of policies or
guidelines that we use.
In Nunavut, there’s inconsistency with
early childhood education services that
are provided in some communities and
not in some communities. It would make
it a lot better if there was greater
consistency. Would it be better if the
early childhood education program was
run by the DEAs, for example?
Those are some of the issues I covered
earlier and those are some of the reasons
why there’s greater inconsistency in
Nunavut. Thank you, Mr. Chairman.

ᒪᑐᐃᖅᓵᓕᔪᑦ ᐊᒻᒪᓗ ᐅᖃᐅᓯᓕᕆᓂᖅᑕᐅᖅ
ᐱᔾᔪᑎᒋᓪᓗᒍ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦᑕᐅᖅ
ᐱᓕᕆᔾᔪᑎᖃᕐᒥᒐᑦᑕ. ᐊᒻᒪ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᐅᔪᑦ
ᐊᔾᔨᒌᓐᖏᔾᔪᑎᖃᐅᕆᓕᓗᑎᒃ.
ᐊᒻᒪ ᓄᓇᕗᑦᑕᐅᖅ, ᐃᓗᐊᓂ ᑖᒃᑯᐊ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᓱᕈᓯᓛᔨᓕᕆᓂᕐᒧᑦ ᐱᔨᑦᑎᕋᕐᓂᐊᖅᑎᓪᓗᒋᑦ ᐃᓚᖏᑦ
ᐱᔨᑦᑎᕋᖅᑐᑦ ᐃᓚᖏᑦ ᐱᔨᑦᑎᕋᓐᖏᑦᑐᑦ.
ᐃᒪᓐᓇᐃᖃᑦᑕᖅᐳᑦ. ᑖᒃᑯᐊ ᑕᕝᕙ ᖃᓄᖅ
ᐊᔾᔨᒌᓕᕐᔫᒥᒍᓐᓇᖅᐸᑕ ᓄᓇᕗᓕᒫᒧᑦ ᐊᑲᐅᒐᔭᖅᑐᖅ,
ᓲᕐᓗ ᑕᒪᓐᓇ ᐃᒻᒪᖄ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᖃᐃ
ᑎᒍᔭᐅᑦᑎᐊᒻᒪᕆᒃᐸᑦ ᓱᕈᓯᓛᓕᕆᓂᖅ ᐱᐅᒐᔭᖅᐸ
ᑖᒃᑯᓄᖓ ᓄᓇᓕᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᑲᑎᒪᔨᖏᓐᓄᑦ ᐱᓕᕆᐊᕆᔭᐅᔪᓐᓃᕐᓗᓂ.
ᒪᑯᐊ ᑕᕝᕙ ᑖᒃᑯᐊ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ ᐃᓛᓐᓂᒃᑯᑦ
ᐊᔾᔨᒌᓐᖏᔾᔪᑕᐅᖃᑦᑕᖅᑐᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation): With
that, you use staffing and school
calendars as examples in your
explanation. The schools have three
models that they can use. Those are the
options that they have in the
communities. If there is going to be
greater consistency and as the department
responsible for education, would that
improve the services that are provided to
the students? Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ: ᐄ, ᑖᒻᓇ ᐅᖃᐅᓯᕆᑉᓗᒍ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
ᐅᒃᑯᐃᖅᑕᕐᓂᖏᓪᓗ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᒐᓂᑉᐸᓪᓕᐊᓂᖏᑦ,
ᑖᓐᓇ ᐅᖃᐅHᐃᕆᕋᑖᕋᓐᓂ, ᑖᓐᓇᓕ ᒫᓐᓇ ᑕᐃᒪ
ᓂᖁᐊᖅᑎᖅᑕᕐᒪᑕ ᓇᓪᓕᐊᓂ ᐱᖓHᐅᐃᓂᑦ
ᐃᓕᓐᓂᐊᕈᑎᓂᑦ ᐃᓱᒪᖅᓴᖅᓯᐅᕈᑎᖃᖅᑑᓗᐊᕐᒪᑕ
ᐃᓱᒪᖅᓱᖅᑑᓪᓗᐊᕐᒪᑕ ᓄᓇᓖᑦ. ᐊᔾᔨᒌᓕᑦᑎᐊᓂᐊᖅᐸᑕ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᕆᐊᑉᑐᓪᓗ ᑖᒃᑯᐊ
ᐃᑲᔪᖅᑐᑉᓇᓗᑦᑖᖅᑐᑎᑦ. ᑖᓐᓇᓚᐅᑎᓪᓗᒍ ᑎᒥᐅᓪᓗᓯ
ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᑲᒪᒋᔭᖃᖅᑎᓪᓗᓯ ᐊᑕᐅᓯᕐᒥᑦ
ᐃᓚᖏᓐᓂᑦ ᐊᒥᓱᑦ ᐊᑕᐅᓯᕐᒧᑦ ᐊᔾᔨᒌᓕᖅᑎᑉᐸᑕ
ᐱᕚᓪᓕᕋᔭᖅᐸ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᒋᔭᖅᐳᑦ
ᐃᓕᓐᓂᐊᕕᒻᒥ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Ms. Okpik.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. Yes, if we use one model
for language, for example, there would be
a better system for hiring and doing
assessments in the schools. It would
make it a lot easier for us if there was
greater consistency. Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ ᐃᓱᒪᒋᓯᒪᔭᕗᑦ
ᐊᑕᐅᓯᕐᒥᑦ ᐅᖃᐅᓯᕐᒥᒃ ᒪᓕᔾᒐᓐᓇᖅᐸᑕ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐅᕙᒍᑦ ᒪᓕᒍᓐᓇᕐᓂᕗᑦ ᖃᐅᔨᓴᕈᓐᓇᕐᓂᕗᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕐᓂᖅ ᓲᕐᓗ ᑕᒪᒃᑯᐊ
ᐱᔭᕆᐊᑭᓐᓂᖅᓴᐅᒋᐊᖃᕋᓱᒋᒐᔭᖅᐸᕗᑦ ᑖᓐᓇ
ᐊᑐᓕᖅᑎᑕᐅᓐᓂᖅᐸᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Chairman: Thank you. Mr.
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Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. I’ll move on. On page 8, the
very first paragraph, “As noted in our
written submission, we are suggesting
that the Minister have greater roles and
responsibilities, especially where it
concerns bilingual education, inclusive
education, and human resources.” With
that paragraph, have you taken into
consideration a strategy that is in place
now or would that revise a new strategy?
Thank you, Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) In
our written submission, you will note in
each of these areas where we have made
recommendations. For example, when it
comes to language of instruction, we’re
asking for greater authority for the
Minister for him to be able to set a
language policy that would look by grade
and by subject. That is the authority that
we are looking at for language of
instruction.
For inclusive education, there are other
authorities that we’re looking. For
example, with inclusive education, there
are certain authorities within the Act that
give DEAs that authority. We feel that
we need to be giving our staff greater
support in order for them to be able to
meet the needs of the students. We feel
that if direction is consistent across
Nunavut, if direction comes from the
Minister, it would be easier for schools.
We believe that DEAs don’t have the
expertise or the knowledge to administer
this portion of the Act when it comes to
inclusive education. They’re given that

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᓯᐊᓄᑦ ᓅᖓ ᒪᑉᐱᒐᖅ 8. ᑖᓐᓇ ᓯᕗᓪᓕᐹᑦᑎᐊᖅ
ᐊᒡᒍᑐᖅᓯᒪᓂᖓ, ᑕᕝᕙᓂ ᑎᑎᕋᖅᑲᐅᔭᑦᑎᓐᓂ
ᖃᓄᖅᑑᕈᑎᔅᓴᓕᐅᕈᒪᔪᒍᑦ ᑖᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ
ᐅᓄᒃᑲᓂᖅᑐᓂᑦ ᐱᔭᔅᓴᖅᑖᖅᑎᑕᐅᖁᓪᓗᒍ
ᐱᓕᕿᐊᔅᓴᖅᑖᖅᑎᑕᐅᓪᓗᒍ ᐱᓗᐊᕐᓗᒋᑦ ᒪᕐᕈᐃᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ, ᐃᓘᓐᓇᖏᑦ
ᐃᓚᐅᑎᑕᐅᓂᖏᑦ ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᓗ. ᑖᓐᓇ
ᑕᐃᒪᓐᓇ ᑎᑎᕋᖅᓯᒪᑎᓪᓗᒍ ᐃᓱᒪᒋᖃᓯᐅᑎᓯᒪᕕᓯᐅᒃ
ᒫᓐᓇ ᐊᑐᖅᑕᐅᔪᑦ ᐅᕝᕙᓘᓐᓃᑦ ᓄᑖᓂᑦ
ᑎᑎᕋᑦᑎᐊᒻᒪᕆᒋᐊᖃᕐᓂᐊᖅᐱᓯ ᑕᒪᓐᓇ
ᐊᑐᓕᖅᑎᑕᐅᔪᓐᓇᓂᐊᖅᐸᑦ? ᒪ’ᓇ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᓂᖓ
ᑎᑎᕋᖅᓯᒪᔪᓂᑦ ᑖᒃᑯᐊ ᓇᓗᓇᐃᓐᖑᖅᓯᒪᔭᕗᑦ
ᑎᑎᕋᖅᑕᑎᓐᓂ ᐊᑐᓕᖁᔭᓕᐅᖅᓯᒪᓪᓗᑕᓗ ᓲᕐᓗ
ᓇᓪᓕᐊᓐᓂ ᐅᖃᐅᓯᕐᒥᑦ ᐊᑐᕐᓗᓂ
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᐊᖅᐸᑦ ᑖᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ,
ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐊᑐᐊᒐᕐᓂᑦ ᐋᖅᑭᔅᓱᐊᔪᓐᓇᕐᓗᓂ
ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ ᐊᔾᔨᒌᖏᑦᑐᑎᓄᑦ
ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓂᑦ. ᒪᑯᐊᓗ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᓪᓗ
ᐃᓗᐊᓂ ᐊᓯᖏᓐᓂᑦᑕᐅᖅ ᐱᔪᓐᓇᕐᓂᓐᓂᑦ ᑕᐃᒃᑯᓂᖓ
ᕿᒥᕐᕈᓴᒻᒥᔪᒍᑦ.

ᓲᕐᓗ ᐆᑦᑑᑎᒋᓗᒍ ᐃᓘᓐᓇᖏᑦ ᐊᑕᐅᑦᑎᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᐸᑦ ᑖᓐᓇ
ᐱᔪᓐᓇᓂᖅᑖᖅᑎᑕᐅᓂᕆᔭᖓ ᐃᓱᒪᒋᓗᒍ
ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ ᐃᑲᔪᖅᓱᑲᓐᓂᕆᐊᖃᒃᑰᕋᑦᑎᒃᑯ,
ᑕᐃᒃᑯᐊ ᐃᓕᖅᓴᑏᑦ ᐃᑲᔪᖅᑕᐅᑲᓐᓂᕆᐊᖃᕐᓂᖏᑦ
ᑕᒪᒃᑯᐊ ᑭᓐᖒᒪᔭᐅᔪᓪᓗ ᓇᓗᓇᖏᓂᖅᓴᐅᓂᐊᕐᒪᑕ.
ᑖᓐᓇ ᐊᔾᔨᑦᑎᐊᖓᓂᑦ ᑎᓕᐅᕈᒻᒥᑦ ᑐᓂᔭᐅᓗᑎᑦ
ᓄᓇᓕᓕᒫᑦ ᑕᐃᒪᐃᓕᖓᑉᐸᑦ ᐊᑲᕐᕆᔮᕐᓂᖅᓴᐅᓇᔭᖅᒍᑦ.

ᐅᑉᐱᕈᓱᑉᐳᒍᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ
ᑲᑎᒪᔨᖏᑦ ᐃᓕᓐᓂᐊᖅᓯᒪᓐᖏᓗᐊᖅᑐᒋᓪᒋᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᖃᐅᔨᒪᓐᖏᓐᓂᖃᖅᑐᒋᓇᒋᑦ ᐊᐅᓚᑎᑦᑎᒋᐊᔅᓴᖅ
ᑕᒪᔅᓱᒥᖓ ᐃᓚᖓᓂ ᐱᖁᔭᕐᔪᐊᖅ ᐆᒪ
ᐃᓗᓕᖏᓐᓃᑦᑐᖅ ᑕᐃᒪᓐᓇ ᐋᖅᑭᔅᓯᒪᓕᕐᓗᓂ. ᑖᓐᓇ
ᐃᓕᕐᕖᑦ ᐊᖏᔪᖅᑳᖓᑦ ᐅᕝᕙᓘᓐᓃᑦ
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part, but it is the principals who are the
trained professionals who possess the
skills, the knowledge, and the experience
when it comes to student support. We
feel that they, rather than the DEA,
should implement and administer the
provisions related to inclusive education.
That is one component that we feel that
needs to be changed. (interpretation)
Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. When we were discussing this
particular matter, the Minister and the
department would have more
responsibilities. If that were the case, as a
department, would you be able to sustain
or meet the accountability aspects to
ensure that each and every community
has equal representation to this matter?
Thank you, Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Right
now, currently, in the Department of
Education, we’re already trying to do a
lot of the work of what the DEAs should
be doing. We feel yes, there would be a
greater transition if this role was done by
the department. We would be able to
provide better guidance. We would be
able to provide better support. It would
be a system that would be much easier to
evaluate compared to what we currently
have right now. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.

ᐱᓕᒻᒪᓴᖅᑕᐅᓯᒪᑦᑎᐊᖅᑐᖅ ᖃᐅᔨᒪᔪᓪᓗ,
ᐱᓕᒻᒪᒃᓯᒪᓂᖏᓪᓗ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐃᓕᓴᖅᑏᑦ
ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᕐᓂᖏᑦ. ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐅᑯᓂᖓ
ᐊᐅᓚᑦᑎᖔᕆᐊᖃᖅᑐᒋᔭᕗᑦ ᑖᓐᓇ ᑕᕝᕙ ᐊᑕᐅᓯᖅ
ᐃᓗᓕᖏᓐᓃᑦᑐᖅ ᐊᓯᔾᔨᕆᐊᖃᕋᓱᒋᔭᕗᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᐅᖃᐅᓯᕆᑎᓪᓗᑎᒃᑯ, ᑕᐃᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᐅᓂᒃᑲᓂᖅᑐᓂᑦ ᐱᔭᒃᓴᓂᑦ
ᑎᒍᓯᓇᔭᖅᑐᑦ ᐊᒻᒪᓗ ᑕᐃᒪᐃᓕᓂᐊᖅᐸᑦ ᒫᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᓪᓗᓯ, ᑕᐃᒃᑯᐊ
ᓵᑕᐅᔾᔪᑕᐅᔪᓐᓇᖅᑐᑦ ᐊᖑᒻᒪᑎᔭᐅᔪᓐᓇᓂᐊᖅᐹᑦ ᓄᓇᓖᑦ
ᐊᑐᓂ ᐊᔾᔨᒌᓂᑦ ᑭᒡᒐᖅᑐᐃᕕᐅᔪᓐᓇᓂᐊᕐᒪᑕ ᑕᒪᓐᓇ
ᐱᔾᔪᑎᒋᓪᓗᒍᕙ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᓄᖅᑐᓂᑦ ᐱᓕᕆᐊᖃᕋᓱᑦᑕᕗᑦ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑭᓱᓕᕆᔨᐅᓂᐊᕐᒪᖔᑦ.
ᐄ, ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐅᓚᑕᐅᓕᖅᐸᑕ
ᐃᑲᔪᖅᓯᑲᓐᓂᕈᓐᓇᖅᓯᓂᐊᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂᑦ.
ᑐᑭᒧᐊᑎᑦᑎᒋᐊᑦᑎᐊᕈᓐᓇᓂᖅᓴᐅᒐᔭᖅᑯᒍᑦ. ᐊᑐᖅᑕᕗᑦ
ᑕᑯᓐᓇᕈᑦᑎᒃᑯ ᐱᒡᒐᓇᓐᖏᓂᖅᓴᐅᓗᓂ ᒫᓐᓇᐅᔪᒧᑦ
ᐊᑐᖅᐸᑕᑦᑎᓐᓄᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ.
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Chairman. Thank you for the response.
When we look at this particular subject or
discussion at the moment, currently, in
your opinion as a department, how many
of the DEAs are not meeting their
requirements? Maybe just a rough,
ballpark figure or estimate. Thank you,
Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think what we would have to do is break
it down by role and responsibility. For
example, when we look at policy
development and the two policies that
DEAs are to develop and implement, that
would be Inuuqatigiitsiarniq and the
attendance policy. There’s also the
financial component and who is meeting
the requirements under their financial
obligations. We would have to break it
down by who is implementing the early
childhood program or not.
I don’t have all the specific information,
but in one area or another, most, if not
all, DEAs are not meeting the full gamut
of what their responsibility and authority
would be under the Education Act.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Currently, if I’m
hearing correctly, right now, by regions
or by communities, some communities
are actually stronger in their roles and
some are actually stronger in the financial
aspects of running their DEAs. When you
consider those, some strengths and
weaknesses, and if the Minister and the
department take on a greater role and

ᐅᓇ ᑕᑯᓐᓇᕐᓗᒍ ᒫᓐᓇ ᑖᓐᓇ ᐅᖃᐅᓯᕆᔭᕗᑦ, ᐃᕝᕕᑦ
ᐃᓱᒪᖓᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᑦᓯ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᑖᒃᑯᓂᖓ ᒪᓕᖏᓚᑦ?
ᓇᓕᖅᑯᑕᕈᓗᑐᐃᓐᓇᕐᓗᒍ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐃᒃᑯᐊᖃᐃ
ᐊᒡᒍᖅᑐᕈᑦᑎᒃᑯ ᑭᒃᑯᑦ ᑎᒍᒥᐊᖅᓯᒻᒪᖔᑦ ᐱᓕᕆᐊᔅᓴᓂᑦ
ᐊᑐᐊᒐᖅᑎᒍᓪᓗ. ᐆᑦᑑᑎᒋᓗᒍ, ᕿᒥᕐᕈᓇᑦᑎᓪᓗᑕ
ᐱᕙᓪᓕᐊᓂᕐᒥᒃ ᐊᑐᐊᒐᔅᓴᐅᔪᒥᒃ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᒪᕐᕉᒃ
ᐊᑐᐊᒐᐅᔫᒃ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔩᑦ
ᑭᓱᓂᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᐊᕐᒪᖔᑕ ᓲᕐᓗ
ᐃᓅᖃᑎᒌᑦᑎᐊᕐᓂᖅ ᐊᑐᕐᓗᒍ. ᐊᒻᒪᓗ ᑮᓇᐅᔭᓂᑦ ᑖᓐᓇ
ᐱᑕᖃᕐᒥᒻᒪᑦ ᑮᓴᐅᔭᓕᕆᓂᖅ ᑖᓐᓇ ᐊᒡᒍᑐᕐᒥᓗᒍ
ᑭᓯᐊᓂᐅᓇᔭᕐᒥᔪᖅ ᑭᓱᑦ ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᒻᒪᖔᑦ
ᑕᐃᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕿᐅᖅᓴᖅᑐᑯᓗᓐᓄᑦ ᑐᕌᖓᔪᓂᑦ.

ᐅᑯᐊ ᓵᓐᓃᖏᑦᑑᒐᓗᐊᑦ ᑭᓯᐊᓂ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ
ᐱᔭᔅᓴᖅᑖᕆᓯᒪᔭᓕᒫᕐᒥᓂᒃ ᐃᓘᓐᓇᖏᓐᓂ ᑎᒍᒥᐊᖏᑦᑐᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᒫᓐᓇ, ᑐᓴᑦᑎᐊᕈᒪ
ᐊᕕᑦᑐᖅᓯᒪᔪᓂᑦ ᐅᕝᕙᓘᓐᓃᑦ ᓄᓇᓕᑦᑎᒍᑦ. ᐃᓚᖏᑦ
ᓄᓇᓖᓂᒃᑯᐊ ᐊᐅᓚᑦᑎᐊᓂᖅᓴᐅᒻᒪᑕ
ᓴᖐᓂᖅᓴᐅᓪᓗᑎᓪᓗ ᑮᓇᐅᔭᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ.
ᑕᒪᒃᑯᐊ ᐃᓱᒪᖅᓴᖅᓯᐅᕈᑎᖃᓯᖑᐅᑎᒋᓗᒋᑦ ᓴᖏᓂᖏᑦ
ᓴᓐᖐᓐᓂᖏᓪᓗ ᐊᒻᒪ ᑖᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᐅᓄᒃᑲᓂᖅᑐᓂᑦ ᐱᔭᔅᓴᓂᑦ
ᑎᒍᓯᑉᐸᑕ, ᐃᓚᓕᐅᕐᓗᒋᑦ ᑕᐃᒃᑯᐊ
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responsibilities in inclusive education and
human resource aspects, do you feel that
the students would have higher success in
quality education? Thank you, Mr.
Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think that the strength at the community
level, when we look at local
programming, for example, and looking
at elders that they would hire, these are
all decisions at the local level that we
really strongly believe should be made.
I think that consistency across the
territory in how we apply applications,
whether it be hiring processes, who is on
the hiring panel, and those types of
things, will create great efficiency. It will
give the district education authority an
opportunity to focus more on its
programming and school needs rather
than having to worry about policy and
other areas where that may be too
administrative in nature, that the
Department of Education can take on.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. This comes to mind here: if
this were to change, would that affect the
funding levels for each particular DEA
across the territory? Thank you, Mr.
Chairman.

ᐃᑲᔪᖅᑕᐅᓂᖅᓴᐅᔭᕆᐊᓖᑦ ᐃᓕᓴᖅᑐᑦ. ᑕᐃᒃᑯᐊ
ᐃᓕᓴᖅᑏᑦ ᐃᓕᑦᑎᓂᖅᓴᐅᑲᓐᓂᕋᔭᖅᑐᔅᓴᐅᕙᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᓄᓇᓖᑦ
ᓴᖏᓂᖏᓂᒃᑯᐊ ᓲᕐᓗ ᓄᓇᓕᓐᓂ ᐊᐅᓚᑕᐅᔪᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᓴᖅᓯᐅᕐᓂᖅ. ᑕᒪᒃᑯᐊᓕ ᓄᓇᓕᓐᓄᑦ
ᑎᒍᒥᐊᖅᑕᐅᔭᕆᐊᖃᕋᓱᒋᔭᕗᑦ, ᐃᓱᒪᓕᐅᕆᓂᕐᒥᒃ
ᓄᓇᓕᖏᓐᓂ ᐅᑉᐱᕆᑦᑎᐊᖅᑕᕗᑦ
ᐋᖅᑭᑦᑕᐅᔭᕆᐊᖃᕐᖓᑕ.

ᐊᔾᔨᒌᓕᖅᑎᑦᑎᓂᖅ ᓄᓇᕘᓕᒫᒥ ᖃᓄᕐᓗ
ᐊᑐᓕᖅᑎᑕᐅᖃᑦᑕᕐᒪᖔᑦ ᓲᕐᓗ ᐆᑑᑎᒋᓗᒍ
ᐃᖅᑲᓇᐃᔭᖅᑎᓴᖅᓯᐅᕐᓂᖅ, ᑭᒃᑯᑦ
ᕿᓂᖅᑎᐅᖃᑦᑕᓂᐊᕐᒪᖔᑦ ᑕᐃᒪᐃᑦᑑᓕᑦᐸᑦ
ᐃᖏᕋᑎᐊᕐᓂᖅᓴᐅᓕᕋᔭᖅᑐᑦ. ᓲᕐᓗ ᑕᐃᒃᑯᐊ ᑲᑎᒪᔩᑦ
ᒪᑯᓄᖓ ᓵᖓᓂᖅᓴᐅᔪᓐᓇᓕᕋᔭᖅᑐᑦ
ᐱᓕᕆᐊᓐᖑᖅᑎᑕᐅᓯᒪᔪᓂᑦ ᐃᓱᒫᓘᑎᒋᖏᓪᓗᒋᑦ ᒪᑯᐊ
ᐊᑐᐊᒐᑎᒍᑦ ᐱᓕᕆᐊᕆᔭᐅᔭᕆᐊᓖᑦ ᐊᓯᖏᓪᓗ. ᐃᒻᒪᖃ
ᐊᓪᓚᕕᓕᕆᓂᑐᐃᓐᓇᐸᓗᑦᑎᐊᖑᒻᒪᑦ ᑖᓐᓇ
ᑕᐃᒪᒃᑑᓂᖓᓄᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᑎᒍᔭᐅᖔᖅᐸᑦ ᐱᐅᓂᖅᓴᐅᒐᔭᖅᑐᖅ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᑕᐃᒪᐃᓕᖅᑲᐅᑎᓪᓗᒋᑦ, ᐅᑯᐊ ᐊᓯᔾᔨᓂᖅᐸᑕ ᖃᓄᖅ
ᐊᑦᑐᐊᐃᓂᖃᓂᐊᖅᐹᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑕ
ᑮᓇᐅᔭᖅᑖᕆᖃᑦᑕᖅᑕᖏᓐᓂᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) In

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᐃᓚᖓᒍᑦ ᐄᖑᑐᐃᓐᓇᕆᐊᓕᒃ ᓲᕐᓗ ᑕᐃᒃᑯᐊ
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some cases, it might. For example, if we
look at the early childhood funding that
goes to DEAs, no doubt, if we centralized
that and have that come out of the
Department of Education, perhaps those
monies would be maintained and handled
by the Department of Education.
I think we would have to do a more indepth review of actually what
responsibilities are given and what
monies are associated. I don’t see a lot of
change happening. For example, a lot of
it was for things like positive school
environment; attendance. Those are, I
think, integral parts of what a DEA
should be doing at the community level.
Again, I think we would have to do a
very careful review of monies they
receive as part of the delegated
responsibilities. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you. Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. I would just like to go back to
two comments on the opening comments
again. On page 3, my counterpart touched
on it a bit, but in your first paragraph, the
last line says, “…provides high-quality
learning opportunities for Nunavut
students.” Then we go to page 6, in the
third paragraph, it says, “Mr. Chairman,
the department is of the opinion that the
Act, in its current form, is an impediment
to providing the highest possible quality
education to our students.” It just seems
to contradict itself, so just an explanation
on that. Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik: (interpretation): Thank you,

ᐃᓕᓴᕆᐅᖅᓴᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ. ᐄ, ᑖᓐᓇ ᒐᕙᒪᒃᑯᓐᓄᑦ
ᐊᐅᓚᑕᐅᖔᓕᖅᐸᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᒻᒪᖄ
ᑕᐃᒃᑯᓂᖓ ᑮᓇᐅᔭᓂᒃ ᑎᒍᓯᔭᕆᐊᖃᕐᓂᐊᖅᑐᑦ
ᐊᐅᓚᑎᔾᔪᑎᒋᓂᐊᕐᒪᒋᑦ.

ᑕᒪᓐᓇᖃᐃᑦ ᕿᒥᕐᕈᓇᑦᑎᐊᒃᑲᓐᓂᕐᓗᑎᒃᑯᒃ
ᐱᐅᓂᖅᓴᐅᓂᐊᖅᑐᑦ, ᑭᓱᑦ ᓇᓖᕌᕈᑏᑦ ᐋᖅᑭᒃᓱᕐᓗᒋᑦ
ᑭᓱᓪᓗ ᓇᓕᐊᖕᓄᑦ ᑐᓐᓂᖅᑯᑕᐅᓂᐊᕐᒪᖔᑦ.
ᐊᓯᔾᔨᓐᖏᓪᓚᕆᐊᓗᒃᑕᖃᔾᔮᓐᖏᑦᑐᑦ. ᐃᒻᒪᖄ
ᐅᐸᖃᑦᑕᕐᓃᑦ ᑕᒪᒃᑯᐊᕈᓘᔪᐃᑦ. ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᐊᐅᓚᑕᐅᒃᐸᑕ
ᐱᐅᓂᖅᓴᐅᓂᐊᖅᑐᖅ. ᕿᒥᕐᕈᓇᑦᑎᐊᕆᐊᖃᕐᓂᐊᖅᑕᕗᑦ
ᑖᒃᑯᐊ ᑕᒪᒃᑯᐊ ᐱᔭᒃᓴᐃᑦ ᑐᓂᐅᖅᑲᖅᑕᐅᑎᓪᓗᒋᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ ᑎᒥᐅᔪᓄᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐅᑎᕆᐊᕈᒪᔪᖓ ᒪᕐᕉᓐᓄᑦ ᐅᖃᐅᓯᐅᖅᑳᐅᔫᓐᓄᑦ
ᒪᑐᐃᖅᓯᒍᑎᖏᓐᓂ. ᒪᒃᐱᒐᖓ 3-ᒥ. ᑖᓐᓇ
ᓯᕗᓪᓕᖅᐹᖓᓂ ᑲᑎᓐᖓᐅᖅᑐᐃᑦ
ᖁᑦᑎᑦᑐᕕᔾᔪᐊᕌᓗᓐᓂᒃ ᐃᓕᒐᔅᓴᐅᔪᓂᒃ
ᐊᑐᐃᓐᓇᐅᑎᑦᑎᓪᓗᑎᒃ ᓄᓇᕗᒻᒥᐅᓄᑦ. ᑕᐃᒪᓕ ᒪᑉᐱᒐᖅ
6-ᖓᓅᕈᑦᑕ ᐊᕐᕕᓕᓂᕐᒧᑦ ᐱᖓᔪᐊᓂ, ᑲᑎᓐᖓᐅᖅᑐᓂ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᒡᒎᖅ ᐃᓱᒪᒋᔭᖓᒍᑦ ᑖᓐᓇ ᒪᓕᒐᖅ
ᓄᖅᑲᖓᑎᑦᑎᖃᑦᑕᖅᑐᖅ ᐱᐅᓂᖅᐹᓂᒃ ᖁᑦᑎᓂᖅᐹᓂᒃ
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕐᒥᒃ ᓴᖅᑮᒍᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ. ᑖᒃᑯᐊ
ᐊᑭᕋᖅᑐᖃᑎᒌᒃᑐᕐᔫᔮᕐᖓᑎᐃᒃ ᐅᖃᐅᓯᒥᓂᒃᑭᒃ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ
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Mr. Chairman. (interpretation ends) The
first part on page 3, I think, really reflects
the vision that we see and that we want to
see and then page 8, when we talk about
some of the issues and barriers that we
have around implementing the Act,
mainly around bilingual education,
inclusive education, and local decisionmaking, we really feel that… . Like I said
in my opening comments, our vision and
our philosophies are, a lot of times, not
aligning with our ability to operationalize
at the community, school level, and
classroom level. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. The reason this really sticks
out for me about providing high-quality
education is that we have been on these
community tours and we have heard
varying opinions. We’ve got some way
out here and some way out there and
most are in the middle, but in one of the
communities, well, all the communities
but one in particular, we heard quite a
few times that the grade 12 diploma is
not worth the paper it’s written on. They
say that it doesn’t mean much. They say
that they can’t read or write properly or
very well. In another community, a
parent said, “My kid just graduated grade
12 here in this community and his
reading is at maybe grade 6 level.” There
has got to be something wrong there, I
think.
The question I have is: the curriculum is
based on the Alberta standards and I
assume they have to write an Alberta
departmental exam. How can someone
graduate a grade 12 Alberta exam with a
grade 6 level reading and writing? Thank

ᓯᕗᓪᓕᖅᐹᖅ ᒪᑉᐱᒐᖓᒥ 3-ᖓᓂ ᑕᑯᓐᓇᓐᖑᐊᑦᑕᑎᓐᓂ
ᓯᕗᓂᑦᑎᓐᓄᑦ ᓴᖅᑭᔮᖅᑎᑦᑎᔪᖅ ᐊᒻᒪ 8-ᖓᓃᑦᑐᕐᓗ
ᐅᖃᐅᓯᖃᖅᑐᒍᑦ ᑕᕝᕙᓂ ᐊᐳᖅᑕᕈᑎᒋᕙᑦᑕᑎᓐᓂᒃ.
ᐊᑐᓕᖅᑎᑦᑎᒐᓱᐊᖅᑐᑕ ᒪᓕᒐᕐᒥᒃ. ᐱᔾᔪᑎᖃᓗᐊᖅᑐᑎᒃ
ᐃᓛᒃ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᖅᑐᓂᒃ ᐊᒻᒪ
ᐃᓚᐅᑎᑦᑎᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᒃᑯᑦ ᐊᒻᒪᓗ
ᓄᓇᓕᓐᓂ ᐋᖅᑮᖃᑦᑕᕐᓂᖅ ᐱᓪᓗᒍ. ᐃᓱᒪᒐᑦᑕ ᑕᐃᒫᒃ
ᐅᖃᖅᑲᐅᒐᒪ ᒪᑐᐃᖅᓯᒍᑎᑦᑎᓐᓂ ᑖᓐᓇ ᓯᕗᒧᑦ
ᑕᑯᓐᓇᓐᖑᐊᖅᑕᕗᑦ. ᐃᓱᒪᓂᖅᐳᓪᓗ ᐊᐅᓚᒍᓐᓇᑕᑦᑎᓐᓂᒃ
ᓄᓇᓕᓐᓂᑦ ᐊᐳᖅᑕᕈᑎᖃᖅᑎᑦᑎᕙᒻᒪᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᑖᓐᓇ
ᐅᕙᓐᓄᓪᓖᓛᒃ ᐱᔾᔪᑎᖓ ᓴᖅᑭᔮᓪᓚᕆᑦᑐᖅ.
ᖁᑦᑎᓪᓚᕆᑦᑐᑯᓗᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ
ᓴᖅᑭᔮᖁᔨᒐᓕᐊᖅᑎᓪᓗᑕ ᑲᑎᒪᔨᕋᓛᓃᓕᖅᑐᑕ
ᐊᔾᔨᒌᓐᖏᑦᑐᕈᓗᔮᓗᓐᓂᒃ ᑐᓴᖃᑦᑕᕋᑦᑕ. ᐃᓚᖏᑦ
ᕿᑎᖓᓃᕈᔪᑦᑑᔮᖅᑑᒐᓗᐊᑦ ᓄᓇᓖᑦ ᐳᓛᕆᐊᖅᑕᑎᓐᓂ
ᐊᑕᖏᐸᓗᑦᑐᑎᒃ. ᐊᑕᐅᓯᕐᒥᒃ ᐱᓗᐊᖅᑐᒥᒃ ᐅᖃᔪᒻᒪᑕ
ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥᑦ ᐱᔭᕇᕈᑏᑦ ᐊᑑᑎᖃᓐᖏᒻᒪᑕᒎᖅ
ᐸᐃᑉᐹᑐᐃᓐᓇᐅᒻᒪᑕ, ᑐᑭᖃᓐᖏᑦᑐᑦ.
ᐅᖃᓕᒫᕈᓐᓇᑎᐊᖅᐸᓐᖏᑦᑐᑦ. ᓄᓇᐃᓪᓗ ᐊᓯᖏᓐᓂ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᖅ ᐅᖃᓚᐅᕐᒥᔪᖅ “ᕿᑐᕐᖓᕋ
ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥᒃ ᐱᔭᕇᕋᑖᔪᔪᖅ ᑕᕝᕙᓂ ᓄᓇᑦᑎᓐᓂ
ᑭᓯᐊᓂ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖓ ᖁᑦᑎᖕᓂᓕᒃ 6ᒦᑦᑑᔮᖅᑐᖅ”, ᑕᕝᕙᓂ ᐱᑯᑦᑐᓯᒪᔪᖃᖅᐸᓪᓚᐃᔪᖅ.

ᐊᐱᕆᕗᖓᓕ, ᐊᐱᖅᑯᑎᔅᓴᖃᖅᑯᖓᓕ. ᐊᓪᐴᑕᐅᑉ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖓᓂᒃ ᒪᓕᒃᑲᑦᑕ ᐊᓪᐴᑕᐅᓪᓗ
ᖃᐅᔨᓴᕈᑎᖏᓐᓂᒃ ᑕᑕᑎᕆᒋᐊᖃᖅᐸᑦᑐᑎᒃ,
ᑭᐅᒋᐊᖃᖅᐸᑦᑐᑎᒃ. ᖃᓄᐊᓗᓪᓕ, ᑭᓇ ᐱᔭᕇᕈᓐᓇᖅᑲ
ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥᒃ ᐊᓪᐴᑕᐅᑉ ᐱᖏᓐᓂᒃ
ᖃᐅᔨᓴᕈᑎᖏᓐᓂᒃ ᐱᔭᕇᖅᑐᒥᓂᖅ, ᖁᑦᑎᖏᓐᓄᓕᒃ 6ᒥᑦ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᑐᐃᓐᓇᕐᓗᓂ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
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you, Mr. Chairman.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik: (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think I want to go back to a bit of what I
was talking about earlier. There’s what’s
happening and what people are talking
about what’s happening in the school
system right now versus this piece of
legislation and the legislation review
that’s taking place. Again, we’re talking
about students that are in grades 10, 11,
and 12 and when we look at when the
Act came into force in 2009, that was six
years ago. We’re still looking at a K-5 or
K-6 system. That is very different than, I
think, what you are talking about right
now.
When we talk about legislative changes
and language of instruction, for example,
and how even within the first six years,
we see the changes that need to take
place, it’s kind of hard to measure it with
the measurements that we’re focusing on
right now, which is the grades 10, 11, and
12 standard that is being talked about
right now. I think we need to separate
those two things we’re talking about.
We’re talking about legislation and
implementation of legislation is
generational, for example, and then
what’s happening right now. When I
respond to you about what’s happening
right now, it wouldn’t be in relation to
legislation and implementation of
legislation.
We have heard about the quality of
students that are coming out, graduates
from grade 12. When we look at
programming and the programming
changes that we’re making right now,

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᑎᕆᐊᑲᐃᓐᓇᕐᓚᖓᐃ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᓐᓄᑦ ᐅᐊᑦᑎᐊᕈ
ᖃᓄᐃᑦᑐᖃᖃᑦᑕᕐᒪᖔᑦ ᐊᒻᒪᓗ
ᖃᓄᐃᓕᐅᖅᑐᖃᖃᑦᑕᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᐱᓪᓗᒍ. ᐅᓇ ᒪᓕᒐᖅ ᐱᓪᓗᒍ ᐊᒻᒪ ᕿᒥᕐᕈᓂᖅ ᐱᓪᓗᒍ.
ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖁᑦᑎᖕᓂᓕᖕᓂ 10, 11, 12-ᒦᑦᑐᓂᒃ
ᐅᖃᐅᓯᖃᕋᑦᑕ. ᑕᐃᒃᑯᐊᓗ, ᐄ, ᑖᓐᓇᓗ ᒪᓕᒐᖅ 2009ᖑᑎᓪᓗᒍ ᐊᑐᓕᕐᖓᑦ, 6 ᐊᕐᕌᒍᑦ ᐊᓂᒍᕐᓂᐊᓕᖅᑐᑦ
ᒥᑭᔫᑕᐅᓂᖅᐹᓂᑦ 6-ᒧᑦ ᓱᓕ ᑕᑯᓐᓈᖅᑯᒍᑦ.

ᑕᐃᒃᑯᐊᓕ ᐅᖃᐅᓯᑎᑦ ᑖᔅᓱᒥᖓ ᐱᔾᔪᑎᖃᓐᖏᑎᐊᖅᑐᑦ.
ᒪᓕᒐᕐᒥᒃ ᐊᓯᔾᔩᒐᓱᑦᑎᓪᓗᑕ ᖃᓄᕐᓗ ᐅᖃᐅᓯᕐᒥᒃ
ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᑎᑦᑎᖃᑦᑕᓂᐊᕐᒪᖔᑕ ᐋᖅᑭᒐᓱᑦᑎᓪᓗᑕ,
ᐊᕐᕌᒍᓪᓗ 6 ᐊᓂᒍᖅᐸᓪᓚᐃᑎᓪᓗᒋᑦ
ᐊᓯᕈᖅᐸᓪᓕᐊᓯᒪᔪᐃᑦ ᑕᑯᓐᓈᖅᑐᒋᑦ, ᐆᑦᑐᕋᓱᒋᐊᖏᑕ
ᓇᓗᓇᖅᓯᒪᔪᖅ, ᒫᓐᓇ ᖁᑦᑎᓐᓂᓕᒃ 10, 11, 12-ᒥ
ᓵᓐᖓᑎᑎᓪᓗᑕ ᑖᒃᑯᐊ ᒪᕐᕉᒃ ᐅᖃᐅᓯᕗᑦ ᐃᓛᒃᑯᑦ
ᐅᖃᐅᓯᕆᒋᐊᖃᕋᑦᑎᒍᑦ. ᒪᓕᒐᓕᕆᑦᑕᖅᑯᒍᑦ ᒪᓕᒐᐅᓪᓗ
ᐊᑐᓕᖅᑎᑕᐅᓂᖏᓐᓂ, ᒪᓕᒐᐃᑦ ᐊᑐᓕᖅᑎᑕᐅᓂᖏᓐᓂ
ᐊᒻᒪᓗ ᒫᓐᓇ ᖃᓄᐃᓘᖅᑐᖃᖅᑲ ᓄᓇᕗᒻᒥ? ᒫᓐᓇ ᑕᕝᕙ
ᖃᓄᐃᓘᖅᑐᒥᑦ ᐅᖃᐅᓯᖃᕋᓱᒃᑲᓗᐊᕈᑦᑕ
ᐊᔾᔨᖃᕋᔭᖏᒻᒪᑦ ᒪᓕᒐᓕᕆᓇᓱᑦᑕᑎᓐᓂ.

ᐅᖃᓯᖃᕋᑦᑕ ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᓄᑎᒋ ᐃᓕᖓᓪᓗᑎ
ᐱᔭᕇᖃᑦᑕᕐᒪᖔᑕ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ. ᑕᑯᒍᑦᑕ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᐅᕐᓂᐅᖃᑦᑕᖅᑐᓂᑦ ᐊᒻᒪ ᑕᒪᒃᑯᓂᖓ
ᐊᓯᔾᔩᓂᐅᐊᖃᑦᑕᖅᑐᓂᑦ ᐊᒻᒪ ᐃᑲᔪᖅᑕᐅᓪᓗᑎ
ᐅᖃᓕᒫᕆᐅᖅᓴᑎᑕᐅᔪᐃᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᓂᑦ
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when we look at the guided reading and
looking at reading levels from
kindergarten to grade 8 and being able to
say, “This child is reading at this reading
level,” I think that’s the systemic change
that we’re making within the Department
of Education right now so that when a
student is reading at a grade 10 level,
they’re reading at a grade 10 level. We’re
putting those assessments and those
benchmarks in place right now.
I think they’re two very different topics
when we talk about the legislation and
that which we’re talking about right now.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. There have been high schools
since, I don’t know, a long time. We all
went to high school. There have been
grades 10, 11, and 12 for a long time.
Just a simple question I would like to
know is: if our grade 12 students are
writing an Alberta departmental exam,
let’s say, in English because I believe
English is one of the departments that
you have to write and you have to pass to
get your diploma, and if it’s the Alberta
standards, how is someone with reading
levels that could be as low as grade 6 be
passing that exam and getting their
diploma? They have to pass that exam to
get their diploma.
I would just like a simple answer to the
Committee here. How is someone getting
their diploma if they’re not reading at a
grade 6 level? Thank you.
Chairman: Thank you, Mr. Savikataaq.

ᖁᑦᑎᓐᓂᓕᒃ 8-ᒧᑦ ᖃᐅᔨᒪᔭᐅᒐᓱᖃᑦᑕᖅᑐᑎ ᖃᓄᑎᒋ
ᖁᑦᑎᓐᓂᖃᓕᕐᒪᖔᑕ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖏᑦ, ᑕᕝᕙᓂ
ᐊᓯᔾᔩᕙᓪᓕᐊᓂᕆᓯᒪᔭᕗᓂᓛᒃ ᐱᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎ
ᐅᖃᓕᒫᕈᓐᓇᑎᓪᓗᒍ ᖁᑦᑎᓐᓂᓕᒃ 10-ᑎᑐᑦ ᖁᑦᑎᓐᓂᓕᒃ
10-ᒦᓕᖃᐃᑉᐸᑕ ᖁᑦᑎᓐᓂᓕᒃ 10-ᒥᐅᑕᑎᑐᑦ
ᐅᖃᓕᒫᕈᓐᓇᖅᑎᒐᓱᐊᖃᑦᑕᖅᑕᕗᑦ.

ᑖᒃᑯᐊ ᐅᖃᐅᓯᕗᓂᓛᒃ ᒪᕐᕉᒃ ᐃᒫᒃᑯᑦ
ᐅᖃᐅᓯᐅᔭᕿᐊᖃᕐᖓᑎᒃ ᒪᓕᒐᓕᕆᓂᖅ ᐊᒻᒪ ᐊᐃᑉᐹ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑕᐃᒪ
ᖁᑦᑎᓂᖅᓴᒥᑦ ᐃᓕᓴᕕᑦᑕᖃᖅᓯᒪᓕᕐᖓᑦ ᐊᑯᓂᐊᓗᒃ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓕᐊᖅᓯᒪᔪᐃᓐᓇᐅᒐᑦᑕ ᖁᑦᑎᓐᓂᓕᒃ 11
ᐊᒻᒪ 12 ᐊᑯᐊᓂᐊᓗᒃ ᓴᖅᑭᔮᓕᕐᒪᑦ ᑕᒫᓂ.

ᐊᐱᖅᓱᑐᐃᓐᓇᖅᑐᖓᓂ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ
ᐱᔭᕇᕋᓱᑦᑐᐃᑦ ᐃᐅᐴᑕᒥᐅᑕᓄᑦ ᖃᐅᔨᓴᕈᑎᓂᑦ
ᑭᐅᒋᐊᖃᖅᐸᑦᑐᑎᒃ. ᑖᓐᓇᑦᑕᐅᖅ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓕᓴᓂᖅ ᐱᔭᕇᑦᑎᐊᕈᑯᐅᒃ ᑭᓯᐊᓂ ᑕᑕᑎᕆᑦᑎᐊᕈᕕᑦ
ᖁᑦᑎᓐᓂᓕᒃ 12-ᑖᕈᓐᓇᕋᕕᑦ. ᑕᐃᒫᒃ ᐊᐱᖅᓱᖅᑯᖓ
ᖃᓄᐃᓗᑦᑕᐅᒪ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ
ᐸᐃᑉᐹᑖᖅᑐᖃᕈᓐᓇᖅᑲ ᖁᑦᑎᓐᓂᓕᒃ 6-ᕈᓗᑐᐃᓐᓇᕐᒥᑦ
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᕐᓗᑎ. ᑕᐃᓐᓇ ᐅᐃᐴᑕᒥ
ᖃᐅᔨᓴᖅᑕᐅᒍᑎᒥᓂᖓ ᐊᓂᒍᖅᑲᒍ ᑭᓯᐊᓂ ᑭᐅᑦᑎᐊᖃᒍ
ᑭᓯᐊᓂ ᐊᓂᒍᐃᑎᑕᐅᒍᓐᓇᕐᖓᑕ.

ᖃᓄᐊᓗᒃ ᐱᔭᕇᕈᓐᓇᖃᑦᑕᖅᑲᑦ ᖃᐅᔨᓴᖅᑕᐅᒍᑎᒥᓂᒃ
ᖁᑦᑎᓐᓂᓕᒃ 6-ᑐᐃᓐᓇᕐᒥᑦ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᖅᑐᑎ?
ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᑕᕝᕙᓂ ᒪᓕᒐᕐᒥ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᐅᖃᑎᐅᓯᒪᖏᑦᑑᒐᓗᐊᖅ
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While it’s not included in the actual
legislation, it does speak to the quality of
education being provided to our youth, so
I’ll allow the question. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
would like again to say that for different
reasons, the system may not be
adequately preparing our students. If we
look at attendance, attendance has a
significant impact on our students to be
able to succeed. We look at our staffing,
for example.
Again, I have to keep going back to
history because we talk about “us” and
“we” and when we went to school. When
I went to school, I went through an allEnglish system and I took an all-English
departmental exam. I think, when I went
to school and students are going to school
today and in the last 15 years, it’s very
different than our experiences.
We have a system now where the
language of instruction has greatly
changed the landscape in education in our
territory. I think that when we talk about
that, we also have to look at the language
of instruction within our school system as
well and making our system truly
reflective of a bilingual model.
To get to your specific question about
how a person possibly reading and
writing in grade 6 can pass a
departmental exam, currently, how a
departmental exam is weighted is 50
percent of their exam mark and 50
percent of their class mark. For example,
if they’re attending and they’re finishing
their homework, and it might be a
different multitude of how they get their
class mark, their assignments, either tests
that they take or projects that they have

ᑭᓯᐊᓂ ᖃᓄᑎᒋᑦ ᐱᐅᓂᓕᒻᒥ ᐃᓕᓐᓂᐊᓂᕐᒥᑦ
ᐃᓅᓱᑦᑐᖁᑎᑦᑎᓐᓄᑦ ᓴᖅᑮᒋᐊᖃᕐᒪᖔᑕ ᐅᖃᖅᓯᒪᒻᒪᑦ,
ᐊᐱᕆᑎᑦᑎᐊᒻᒪᕆᒍᓐᓇᕆᒃᑭᑦ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐅᖃᑦᑕᓐᓂᕈᒪᔪᖓᓕ ᐊᔾᔨᒌᖏᑦᑐᓂ ᐱᔾᔪᑎᖃᖅᑐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑎᓐᓂ
ᐊᑐᐃᓐᓇᕈᔅᓴᐃᑎᐊᖅᐸᓪᓚᐃᕙᖏᑦᑑᑦ. ᐅᐸᖃᑦᑕᕐᓂᖅ
ᑕᕝᕙ ᐊᑦᑐᐃᓪᓚᕆᖃᑦᑕᕐᖓᑦ, ᐅᐸᖃᑦᑕᖏᓐᓂᕐᓗ
ᐅᐸᖃᑦᑕᓂᕐᓗ. ᐃᖅᑲᓴᐃᔭᖅᑎᖃᕐᓂᕗᑦ
ᑕᑯᓐᓈᓲᕆᑦᑕᖅᑲᕗᑦ ᐆᑦᑑᑎᒋᓗᒍ.

ᐃᓛᒃ ᐅᑎᖅᑕᕋᐅᔭᕐᓂᐅᓴᑐᐃᓐᓇᕋᒪ ᐊᑐᖅᑕᐅᒌᖅᓯᒪᔪᓄᑦ
ᐅᕙᒍᑦ, ᐃᓕᓴᔭᖅᑐᖃᑦᑕᑎᓪᓗᑕ,
ᐃᓕᓴᔭᖅᑐᖃᑦᑕᑎᓪᓗᖓᓕ ᖃᓪᓗᓈᑎᑐᐃᓐᓇᑦᑎᐊᖅ
ᐃᓕᓐᓂᐊᓚᐅᖅᓯᒪᒐᒪ ᐊᒻᒪ ᖃᓪᓗᓈᑎᑐᑦ ᖃᐅᔨᓴᕈᑎᓂᑦ
ᐃᓕᓐᖓᒻᒪᖔᑕ ᑭᐅᑎᑕᐅᓪᓗᑕ ᐊᕐᕌᒍᑦ 15
ᐊᓂᒍᖅᓯᒪᓕᖅᑐᑦ ᐊᔾᔨᒋᖏᑦᑎᐊᓕᕐᖓᒍ
ᐃᓕᓴᔭᖅᑐᖅᓯᒪᓂᕆᕙᓚᐅᖅᑕᑦᑕ.

ᒫᓐᓇ ᐊᓯᔾᔨᖅᓯᒪᓪᓚᕆᓕᖅᑐᖅ ᖃᓄᐃᑦᑐᓂ ᐅᖃᐅᓯᕐᓂᑦ
ᐊᑐᕐᓗᑎ ᐃᓕᓴᑎᑦᑎᒋᐊᖃᕐᒪᖔᑕᓗ, ᑕᒪᓐᓴ
ᐅᖃᐅᓯᕆᓕᖃᐃᒐᑦᑎᒍ ᑖᓐᓇ ᖃᓄᐃᑦᑐᒥ ᐅᖃᐅᓯᕐᒥ
ᐊᑐᕐᓗᑎ ᐃᓕᓴᑎᑦᑎᓂᖅ
ᐅᖃᐅᓯᖃᓯᐅᑏᓐᓇᕆᐊᖃᕋᑦᑎᒍ. ᑕᐃᒫᓪᓕ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓂᖅ ᑕᒪᓐᓇᒻᒪᑦ.

ᖃᓄᐊᓗᒃ ᖁᑦᑎᓐᓂᓕᒃ 6-ᑐᐃᓐᓇᕐᓂᑦ
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᕐᓗᓂ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ
ᐱᕙᕇᕈᑎᓂᑦ ᑕᑕᑎᕆᒍᓐᓇᖅᑲ. ᒫᓐᓇᓕ ᐊᕝᕙᓪᓗᐊᖓ
ᖃᐅᔨᓴᖅᑕᐅᒍᑎᒥᓂᖏᓐᓃᖃᑦᑕᖅᑐᑦ ᐊᒻᒪ ᐊᕝᕙᓗᐊᖓ
ᑕᕝᕙᓂ ᐃᓕᓴᕕᒻᒥ ᐃᓕᓴᔭᒥᓂᖏᓐᓂᑦ ᒪᓕᑦᑐᑎ.
ᐊᖏᕋᒥ ᐱᔭᕇᕋᔅᓴᒥᓂ ᐱᔭᔅᓴᒥᓂ ᐱᔭᕇᑦᑎᐊᖃᑦᑕᖅᑲᑕ
ᑕᐃᒫᒃ ᓈᓴᐅᑎᑖᒃᑲᓐᓂᓲᖑᒻᒥᔪᑦ ᐊᒻᒪ
ᖃᐅᔨᓴᖅᑕᐅᒍᑎᖏᓪᓗ, ᐱᓕᕿᐊᒥᓂᖏᓪᓗ
ᑕᑯᓐᓈᖅᑕᐅᓲᑦ ᐊᒻᒪ ᐊᕝᕙᓪᓗᐊᖓᓂ
ᐱᔭᕇᕈᑎᑖᖅᑎᑕᐅᓲᖑᓪᓗᑎ ᑭᓯᐊᓂᓕ ᑕᐃᓐᓇ
ᖃᐅᔨᓴᖅᑕᐅᓂᖓ
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undertaken, forms 50 percent of their
mark. The other 50 percent is the actual
exam mark. It may not be hard for a
student to fail their departmental exam,
but pass their course mark. You add the
two and divide by two to get your
percentage. That’s how you would get
someone that would pass. (interpretation)
Thank you, Mr. Chairman.

ᑭᖑᓪᓕᖅᐹᖓ ᐊᕝᕙᑲᓐᓂᖓᓂᑦ
ᓈᓴᐅᑎᑖᕈᑎᔅᓴᐅᓲᖑᒻᒥᔫᒐᓗᐊᖅ. ᑕᐃᒃᑯᐊ
ᐃᐅᐴᑕᒥᐅᑕᕐᓂᑦ ᐊᓂᒍᐃᖏᒃᑲᓗᐊᖅᑐᑎ ᐃᓕᓴᕕᒻᒥ
ᐃᓕᒋᐊᓕᒥᓐᓂ ᐊᓂᒍᐃᒐᐃᒻᒪᑕ ᑕᐃᒫᒃ ᖁᑦᑎᓐᓂᓕᒃ 12
ᐱᔭᕇᖅᓯᒍᓐᓇᐸᑉᐳᑉ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

Chairman: Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. I’m not going to go any
further. I understand your explanation,
but it just seems like the explanation is
okay, when you’re in grade 12, and I’ll
take this for example, you’re going to get
a very high mark in English in case you
get a low mark in a departmental to make
sure you pass. I’m almost reading
between the lines.
I would just like to go back to when you
said you went through an all-English
curriculum or school and it’s done you
well. You still speak Inuktitut, you’re
very high up in the government, and
you’re the second in command to the
Minister. Maybe we should look at that
too. Obviously it worked very well for
you and for other people of your
generation, but that’s just a comment.
What I would like to go back to is the
language of instruction. In our
community tours, we heard from a lot of
people that a good number of the
kindergarten students are coming into
kindergarten speaking only English.
Shouldn’t there be a class with Inuktitut
as a second language instead? We heard
of examples where a little student in
kindergarten had to be interpreter. It’s
good experience for that child to interpret
at that age, but are you looking at maybe

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᐄ,
ᑐᑭᓯᔭᕋ ᓇᓗᓇᐃᖅᓯᒐᓱᒃᑲᕕᑦ ᑕᐃᒫᒃ.
ᖁᑦᑎᓐᓂᓕᒃ 12-ᒦᓕᕋᐃᒻᒪᑕ ᑕᐃᒪ ᖁᑦᑎᑦᑐᓗᒻᒥᒃ
ᓈᓴᐅᑎᑖᕐᓂᐊᖅᑯᑎᒃ ᖃᓪᓗᓈᑎᑐᑦ, ᐊᓪᐴᑕᒥ
ᖃᐅᔨᓴᖅᑕᐅᒍᑎᑎᑦ ᐊᑦᑎᓈᑦᑕᐱᐊᕐᖓᑕ ᑕᒫᓂ
ᖃᐅᔨᓴᖅᑕᐅᒍᑎᑎᑦ ᐱᔭᕇᑦᑎᐊᕐᓂᖅᓴᕆᒐᓱᓪᓗᒋᑦ.

ᖃᓪᓗᓈᑎᑐᐃᓐᓇᖅ ᐃᓕᓴᑎᑕᒥᓂᐅᑦᑕᖅᑯᑎᑦ ᐃᓄᑦᑎᑐᑦ
ᐅᖃᕈᓐᓇᑎᐊᑦᑕᖅᑯᑎᑦ ᖁᑦᑎᑦᑐᐊᓗᒻᒥᒃ ᒐᕙᒪᒃᑯᓐᓂ
ᐃᖅᑲᓇᐃᔮᖃᑦᑕᖅᑯᑎᑦ. ᑕᐃᒫᑦᑕᐅᖃᐃ
ᐃᓕᓴᑎᑕᐅᓐᓂᕋᕕᑦ ᑕᒪᓐᓇ ᑭᒥᕐᕈᐊᒃᑲᓐᓂᕈᓐᓇᕐᒥᔭᕗᑦ.
ᐃᓕᓐᓄᓪᓕ ᖃᓄᖅ ᑲᔪᓯᑦᑎᐊᒃᑲᓐᓂᕐᓂᕋᕕᓪᓕ ᐊᑐᖅᑐᒍ.

ᐅᑎᕐᕕᖃᑲᐃᓐᓇᕈᒪᔪᖓ ᐅᖃᐅᓯᕐᒥᒃ ᖃᓄᐃᑦᑐᒥᒃ
ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ. ᓄᓇᓕᓐᓂᑦ ᐊᒥᓱᓂᒃ
ᑐᓴᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᐊᒥᓱᓂᑦ ᐃᓄᓐᓂᒃ
ᑐᓴᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᑕᐃᒃᑯᐊ ᒥᑭᔫᑕᐅᓂᖅᐹᓂ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᖓᑕ ᐊᒥᓱᑦ ᖃᓪᓗᓈᑎᑐᑐᐊᖅ
ᐅᖃᕈᓐᓇᖅᑐᑎᒃ. ᐃᓪᓗᕈᓯᖅᑕᖃᕆᐊᖃᖏᒻᒪᖅᑲᐃ
ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᖃᕆᐊᖃᓂᓐᖏᑦᑐᓄᑦ
ᐃᓕᓴᕕᐅᒍᓐᓇᖅᑐᒥ ᒥᑭᔫᑕᐅᓂᖅᐹᓄᑦ? ᐊᓪᓛᑦ
ᑐᓴᓚᐅᕋᑦᑕ ᑐᓵᔨᑕᖃᕆᐊᖃᕐᓂᕐᖓᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᓂ
ᐃᓕᓴᔪᕋᓛᒥᓂᕈᒻᒥᒃ. ᐃᓛᒃ ᐱᐅᔫᒐᓗᐊᖅ
ᑐᓵᔨᕋᓛᖑᓐᓂᕐᖓᑦ ᐃᓕᓴᒻᒪᑦ ᑭᓯᐊᓂ ᑕᐃᒫᖑᓐᖏᒻᒪᑦ.
ᑕᐃᒪ ᐃᓛᒃᑯᑦ ᐃᓪᓗᕈᓯᖅᑖᑎᑦᑎᒋᐊᔅᓴᖅ ᐃᓱᒪᓯᒪᕕᓯ
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getting Inuktitut as a second language? I
don’t know if it’s a course or curriculum
for the lower grades. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Savikataaq.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) That
would be reflected in the dual model if
the community would choose a dual
model, for example, where you have a
high proportion of students that would
have Inuktitut as a second language. That
would be reflected that way.
However, I think what you’re talking
about is a conversation that we need to
have as Nunavummiut. When we have a
large number of kids coming into
kindergarten with English as their first
language, there needs to be a community
discussion about the strength of Inuktitut
language revitalization. I think that is
something that we would welcome.
We’re starting to actually test students
coming into kindergarten by language
proficiency to see where their strengths
may lie.
I guess some of our other issues are if
you have a community where you have a
staffing compliment where there is only
one kindergarten teacher and you may
have, let’s say, a class where you have a
certain number of students that are
Inuktitut as a first language and Inuktitut
as a second language, we would have to
look at providing other types of supports
for that kindergarten teacher, whether
there be a language specialist or some
other means of support for that
kindergarten teacher. The reality is that a
school is allocated teachers on the
student-educator ratio (SER) and the

ᑕᐃᒃᑯᓄᖓ ᐃᓄᑦᑎᑐᑦ ᐊᔪᕐᓂᖅᓴᐅᔪᓂᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ
ᒪᕐᕉᓕᖅᑲᖓᔪᓄᑦ ᓇᓖᕌᕋᔅᓴᓄᑦ ᓄᓇᓕᓐᓄᑦ
ᓂᕈᐊᖅᑕᐅᓐᓂᖅᑲᑦ ᐊᑐᖅᑕᐅᒍᓐᓇᖅᑐᖅ.
ᐊᒥᓲᓂᖅᓴᐅᑉᐸᑕ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓄᑦᑎᑐᑦ
ᐅᖃᐅᓯᖃᕆᐊᖃᓂᓐᖏᑦᑐᑦ ᐊᖏᕐᕋᒥᓂ. ᑕᕝᕘᓇ
ᐱᓕᕆᐊᖑᒍᓐᓇᖅᑐᖅ ᓴᖅᑭᔮᖅᑎᑕᐅᒍᓐᓇᑕᖅᑯᖅ.

ᑭᓯᐊᓂᓕ ᑖᓐᓇ ᐅᖃᐅᓰᑦ, ᓄᓇᕗᒻᒥᐅᑕᐅᓪᓗᑕ
ᐅᖃᐅᓯᕆᒋᐊᖃᖅᐸᓪᓚᐃᔭᕗᑦ ᓄᓇᕗᒻᒥᐅᑕᓕᒫᖑᓪᓗᑕ.
ᐊᒥᓱᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᑦ ᐃᓕᓐᓂᐊᕆᐊᓐᖓᖃᑦᑕᖅᑲᑕ
ᖃᓪᓗᓈᑎᑐᑦ ᐊᖏᕐᕋᒥ ᐅᖃᐅᓯᖃᖅᑳᖅᑐᒥᓂᐅᓪᓗᑎᒃ,
ᓄᓇᓕᓐᓂ ᑕᐃᒪ ᑕᒪᓐᓇ ᐅᖃᐅᓯᐅᔭᕆᐊᖃᖅᐸᓪᓚᐃᔪᖅ.
ᐃᓄᑦᑎᑐᑦ ᓴᓐᖏᓂᖓ
ᐆᒻᒪᖅᑎᑕᐅᒃᑲᓐᓂᕆᐊᖃᖅᐸᓪᓚᐃᔪᖅ. ᐃᓄᑦᑎᑐᑦ
ᐅᖃᐅᓯᖓ ᐆᒻᒪᕆᐊᖅᑎᑕᐅᒃᑲᓐᓂᕆᐊᖃᕋᔭᖅᐸᓪᓚᐃᔪᖅ.
ᑕᐃᒪᐃᑦᑐᓂᒃ ᑐᓐᖓᓱᑦᑎᑦᑏᓐᓇᖅᑐᒍᑦ ᐅᖃᕐᕕᐅᒐᐃᒐᑦᑕ.
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᒋᐊᓕᕋᑖᖅᑎᓪᓗᒋᑦ ᐃᓛᒃ ᓇᓕᐊᓐᓂᒃ
ᐅᖃᐅᓯᖃᕐᒪᖔᑕ ᖃᐅᔨᓯᒪᔭᐅᖃᑦᑕᕐᓗᑎᒃ.

ᓄᓇᓕᑦᑕᖃᖅᑲᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓕᓐᓂᒃ ᐊᑕᐅᓯᑐᐊᕐᒥᒃ
ᒥᑭᔫᑕᐅᓂᖅᐹᒥᒃ ᐃᓕᓴᐃᔨᖃᕐᓗᑎᒃ ᐃᒫᒃ
ᐃᓕᓐᓂᐊᖅᑎᖃᕐᓗᑎᒃ ᐃᓄᑦᑎᑐᑦ
ᐅᖃᐅᓯᖃᕆᐊᕐᖓᖅᑐᒥᓂᕐᓂᑦ ᐊᒻᒪ ᐃᓄᑦᑎᑐᑦ ᐊᖏᕐᕋᒥ
ᐅᖃᖃᑦᑕᓂᓐᖏᑦᑐᓂᒃ. ᐅᖃᐅᓯᓕᕆᔨᒥᖅᑲᐃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᒋᐊᖃᕋᔭᖅᑐᒍᑦ ᐊᓯᐊᒍᓪᓗᓐᓃᑦ ᑖᓐᓇ
ᒥᑭᔫᑕᐅᓂᖅᐹᓂᒃ ᐃᓕᓴᐃᔨ ᐃᑲᔪᖅᑕᐅᒃᑲᓐᓂᕐᓗᓂ,
ᐃᑲᔪᖅᓯᑕᐅᒃᑲᓐᓂᕐᓗᓂ. ᐃᓛᒃ ᐃᓕᓴᕖᑦ
ᑐᓂᓯᔭᐅᓲᖑᒻᒪᑕ ᐃᓕᓴᐃᔨᓂᑦ ᒪᓕᑦᑐᒋᑦ
ᐃᓕᓐᓂᐊᖅᑎᖏᑦ ᖃᑦᑎᐅᓂᖏᑦ.
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number of students within a school.
In our written submission, we go a little
bit further on the student-educator ratio,
for example, saying that SER does not fit
when we want to look at programming
for our students and high-quality
programming, that the SER might not
necessarily be able to address
programming needs within our
communities. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I thought I was last on the list.
I want to talk a little bit about DEAs and
authority. I understand DEAs have the
authority to provide the operational plan
for the school, known as the school
program. This means that educational
program decisions are communityspecific. What kinds of challenges does
this pose for teachers and principals?
Thank you, Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
principal develops the plan and the DEA
directs the plan. (interpretation) Thank
you, Mr. Chairman.

ᑕᕝᕙᓂ ᑎᑎᕋᖅᓯᒪᔭᑦᑎᓐᓂᓕ ᑐᓂᕐᕈᑎᒋᓯᒪᔭᑦᑎᓐᓂ
ᐅᖃᐅᓯᖃᒃᑲᓐᓂᖅᓯᒪᔪᒍᑦ ᖃᑦᑎᐅᒋᐊᖃᖅᑐᒋᒻᒪᖔᑎᒍᑦ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᑕᐅᓯᕐᒧᑦ ᐃᓕᓴᐃᔨᒧᑦ. ᐃᓕᓴᑎᑕᑦ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᕋᔅᓴᖏᓐᓂᒃ ᐱᐅᔪᓂᒃ ᐅᖃᐅᓯᖃᕋᐃᒐᑦᑕ
ᓴᖅᑭᖅᑕᐅᒋᐊᓕᓐᓂᒃ, ᓄᓇᓕᓐᓂᓗ ᐃᑲᔪᖅᑎᖏᓐᓄᑦ
ᓴᖅᑭᖅᑕᐅᒍᓐᓇᑐᐃᓐᓇᐅᕙᓪᓚᐃᓲᖑᓇᑎᒃ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.
ᑭᖑᓪᓕᖅᐹᖑᓱᒋᖅᑲᐅᒐᓗᐊᖅᑐᖓ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᑦ
ᐱᒍᓐᓇᐅᑎᖏᓐᓂᒃ ᐅᖃᐅᓯᖃᕈᒪᔪᖓ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᖃᓄᖅ ᐃᓕᓴᕕᒃ
ᐊᐅᓚᑕᐅᓂᐊᕐᒪᖔᑦ ᐋᖅᑭᑦᑎᕆᒍᓐᓇᑕᖅᑯᑦ. ᑕᐃᒪᓕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᓴᖅᑭᖅᑕᐅᓂᐊᖅᑐᐃᑦ ᓄᓇᓕᓐᓂ
ᓄᓇᓕᓐᓄᑦ ᑐᕌᖓᔪᑦ. ᖃᓄᖅ ᑕᒪᓐᓇ
ᐱᔭᕆᐊᑦᑐᐃᖃᑦᑕᖅᑲ ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓴᕖᓪᓗ
ᐊᖓᔪᖅᑳᖏᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᒃᑯᐊ
ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖏᑦ ᐋᖅᑭᒃᓱᐃᖃᑦᑕᖅᑐᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᓪᓗ ᐊᑐᓕᖅᑎᑕᐅᓪᓗᓂ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Chairman: Thank you. Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Does the DEA have the
capacity to carry out this responsibility?
Thank you, Mr. Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᔪᓐᓇᐅᑎᖃᖅᑳᑦ
ᑕᒪᑐᒥᖓ ᑲᒪᒋᔭᖃᕋᔭᕈᑎᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Chairman: Thank you. Ms. Okpik.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ,
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Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) More
often than not, they don’t have the
capability to carry that out.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. What kind of support does the
department provide the DEA in order that
they can go towards having that capacity?
Thank you, Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) At
the school level, the principal is the direct
support to the district education authority
and then we have three regional school
operations where we have an executive
director and superintendents of schools.
They have direct responsibility, working
with the principals, for the school
program plan.
In the regional school operations, we also
have what we call consultants, which is
just a title. For example, we may have a
social studies consultant or we may have
an Inuktitut language arts consultant that
will work directly with schools on each
of these areas.
We also have in the regional school
operations DEA development officers
that work on a day-to-day basis with
DEAs. For example, if there’s financial
support that they need, if there’s
financing, staffing, or governance issues
on which they need information, on a
daily basis, we have the DEA
development officers to help with them.
The DEA development officers help

ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐋᒡᒐᐅᒐᔪᑦᑐᖅ. ᑕᒪᑐᒥᖓ
ᐱᓕᕆᐊᖃᕈᓐᓇᓗᐊᖏᑦᑐᑦ. ᐱᔪᓐᓇᖏᓐᓂᑯᖏᓐᓄᑦ
ᑖᒃᑯᓂᖓ (ᑐᓵᔨᒃᑰᖏᑦᑐᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᖃᓄᐃᑦᑐᓂᒃ ᐃᑲᔪᖅᓱᖅᑕᐅᔾᔪᑎᖃᖅᑎᑕᐅᕙᑦ ᑖᒃᑯᓇᖓᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ ᑖᒃᑯᓂᖓ
ᐱᓕᕆᐊᖃᕈᓐᓇᖅᓯᖁᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ ᑖᓐᓇ ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖓ
ᑎᓕᐅᕆᖃᑦᑕᖅᑐᖅ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ.
ᑖᒃᑯᐊ ᐱᖓᓱᐃᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᐊᖓᔪᖅᑳᖃᕐᕕᐅᒻᒪᑕ
ᑐᑭᒧᐊᖅᑎᑦᑎᔨ ᐃᓕᓐᓂᐊᕕᓐᓄᓪᓗ ᐊᖓᔪᖅᑳᖅ ᑖᒃᑯᐊ
ᐱᓕᕆᐊᖃᓪᓚᕆᒻᒪᑕ ᑖᒃᑯᓂᖓ ᑎᓕᐅᕆᔨᐅᓪᓗᑎᒃ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐊᖓᔪᖅᑳᖏᓐᓂᒃ.

ᖃᐅᔨᒪᔨᑕᖃᕐᒥᒐᑦᑕ ᐊᕕᑦᑐᖅᓯᒪᔪᐃᑦ
ᐊᖓᔪᖅᑳᖃᕐᕕᖏᓐᓂ, ᓲᕐᓗ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓐᓂᐊᒐᒃᓴᓄᑦ ᐃᓅᖃᑎᒌᓄᑦ ᐊᓯᖏᓐᓄᓪᓗ
ᐃᓄᒃᑎᑐᓪᓗ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᑕᒪᒃᑯᐊ
ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᕕᓐᓂ.

ᐊᕕᑦᑐᖅᓯᒪᓂᑦᑕᐅᖅ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐱᕙᓪᓕᐊᑎᑦᑎᔨᖃᕐᒪᑕ ᖃᐅᑕᒫᑦ ᑖᒃᑯᐊ
ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᑐᑦ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ. ᓲᕐᓗ ᑮᓇᐅᔭᑎᒍᑦ
ᐃᑲᔪᖅᑕᐅᒋᐊᖃᖅᐸᑕ ᑮᓇᐅᔭᖃᖅᑎᑦᑎᑉᐸᑕ ᐃᒪᓐᓇᒃ
ᑭᓐᖒᒪᒋᔭᒥᓂᒃ ᖃᐅᑕᒫᓅᖓᔪᓂᒃ
ᐱᕙᓪᓕᐊᔪᓕᕆᔨᖃᖅᑐᒍᑦ ᑖᒃᑯᓂᖓ ᐃᑲᔪᕋᔭᖅᑐᓂᒃ.
ᑕᐃᒫᒃ ᐋᖅᑭᒃᓯᓯᒪᖃᑦᑕᕐᒪᑕ ᐃᑲᔪᖅᓱᑎᒃ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
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DEAs organize themselves to hold
elections. They help them to replace
members who may have resigned.
Throughout their terms, they assist in
hiring office assistants and helping DEAs
to understand their financial obligations,
for example, and any type of
communication that may come to and
from the department. We do have that
support at the regional level.
At the headquarters level, we also have a
DEA development officer that works
with DEAs, but also to provide support to
the DEA development officers at the
regional level. We look at consistency,
tracking, and those types of things, and
the consistent messaging that needs to go
to DEAs, for example.
We have also provided quite a bit of
structured training for DEAs. Last year,
we provided training for DEAs’ office
managers to come together on the
financial obligations and how to
undertake their financial obligations. This
year, we approached it a bit differently
and we had three regional training
sessions, for example, on their financial
obligations. We feel that’s one area that
we consistently need to provide training
because of FAM and FAA.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thanks for your response. It
sure sounds like a lot is being done, but it
makes me wonder. When we were doing
our community consultations and when
we read the submissions, I think that in
every community and it seems to be in
every submission, DEAs are struggling.

ᓂᕈᐊᖅᓱᕐᓂᐊᖅᑎᓪᓗᒋᑦ ᐅᕝᕙᓘᓐᓃᑦ ᓄᖅᑲᖅᑐᖃᖅᐸᑦ
ᑲᑎᒪᔨᐅᔪᒥᒃ ᕿᓂᖅᑎᖃᑦᑕᖅᓱᒋᑦ ᐃᑲᔪᖃᑦᑕᖅᓱᒋᓪᓗ
ᑎᑎᕋᕐᕕᒻᒥ ᑎᑎᕋᖅᑎᑖᕐᓂᐊᖅᑐᓪᓗᒋᑦ ᐊᒻᒪᓗ
ᑮᓇᐅᔭᓕᕆᓂᕐᒧᑦ ᐋᖅᑭᒃᓯᒪᒋᐊᓖᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐊᓯᖏᑦ
ᑐᓴᐅᒪᖃᑦᑕᐅᑎᓕᕆᓂᕐᒨᖓᔪᑦ.

ᑕᐃᒪ ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᓂ ᐊᖓᔪᖅᑳᖃᕐᕕᓐᓂ
ᐃᑲᔪᖅᓱᐃᕕᑦᑕᖃᖅᑐᖅ ᐊᖓᔪᖅᑳᖃᕐᕕᒻᒥᓗ ᒫᓂ
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ
ᐃᑲᔪᖅᓱᐃᔨᖃᕐᒥᔪᒍᑦ. ᑖᓐᓇᓗ
ᐃᑲᔪᖅᓱᐃᒍᓐᓇᖃᑦᑕᖅᑐᓂ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑎᑎᕋᕐᕕᖏᓐᓂ. ᑖᒃᑯᐊ
ᑕᐅᑐᖃᑦᑕᖅᑕᕗᑦ ᐊᔾᔨᒌᒃᑲᓗᐊᕐᒪᖔᑕ ᐊᒻᒪᓗ
ᖃᐅᔨᒪᔭᐅᒋᐊᖃᕐᓂᖏᑦ.

ᐃᓕᓐᓂᐊᑎᑦᑎᕈᓘᔭᖃᑦᑕᕐᓗᒥᔪᒍᑦ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ. ᐊᕐᕌᓂ ᑖᒃᑯᐊ ᑕᒪᕐᒥᒃ
ᓈᓪᓗᖏᑦ ᑎᑎᕋᖅᑎᓕᒫᖏᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᖅᓯᒪᒻᒥᔪᑦ ᑮᓇᐅᔭᓕᕆᓂᕐᒧᑦ,
ᖃᓄᖅ ᑮᓇᐅᔭᓕᕆᓂᕐᒥ ᑲᒪᒋᐊᖃᕐᒪᖔᑕ. ᑕᐃᒪ
ᐱᖓᓱᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᖃᕋᑦᑕ
ᐊᕕᑦᑐᖅᓯᒪᔪᓅᖓᔪᓂᒃ. ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᒋᐊᖃᐃᓐᓇᕋᔪᑦᑐᖅ ᑖᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦ. (ᑐᓵᔨᒃᑰᖏᑦᑐᑦ) ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᑭᓱᑦ ᐊᒥᓱᐊᓗᐃᑦ
ᐱᓕᕆᐊᖑᓂᖏᓐᓂ ᑕᐃᒪ ᓄᓇᓕᓐᓄᑦ ᐋᔩᖃᑎᖃᖅᓱᑕ
ᑕᒪᒃᑯᓇᓐᖓᑦ ᑐᓂᔭᐅᔪᒥᓪᓗ ᐅᖃᐅᓯᐅᔪᓂᓪᓗ.
ᓄᓇᓕᓕᒫᖑᖅᑰᖅᑐᓂ ᑐᓂᓯᓯᒪᔪᖃᓚᐅᕐᒪᑦ
ᐃᓱᒪᒋᔭᒥᓂᒃ. ᑕᒪᒃᑯᐊ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᐊᒃᓱᕉᓴᕐᒪᑕ ᑐᑭᓯᐅᒪᑎᑕᐅᓐᖏᓗᐊᕐᒪᑕ
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They’re struggling to understand their
roles. They’re struggling to be a part of a
system that seems very foreign to them. I
think it gives you, as a department, a lot
of challenges as well because you have to
try and include people, but at the same
time, the training, there’s a whole… . It’s
very complex, I’m sure.
With all that you said that you’re doing,
what do you feel is missing from the
picture that DEAs still feel that they
don’t have enough support and that
they’re not trained enough? Thank you,
Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Again, when we look at the history of the
consultations and the authorities that
were devolved to DEAs, there was a
significant amount of direction on local
governance. When the divisional boards
were done away with, we looked at what
type of local control can go to the district
education authority.
I think that the authorities and
responsibilities that we have put into
place for DEAs are significant. It’s short
of making them an individual little school
board in each of their communities, but
we know that that is not fiscally
responsible. We also know that for
consistency’s sake and for quality’s sake,
this is not doable.
In our written submission, there are a lot
of areas where we have recommended
change for those authorities to go directly
to the Minister, who would, in turn,
provide directives, which would ensure
consistency across Nunavut,
accountability, and a way to measure. In

ᐱᓕᕆᐊᕆᒋᐊᖃᖅᑕᖏᓐᓂᒃ ᐊᒻᒪᓗ
ᐃᓚᓕᐅᑎᒐᓱᐊᕋᓗᐊᖅᑐᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᐋᓪᓚᐅᓪᓗᓂ. ᐃᓕᒃᓯ ᐱᓕᕆᕕᐅᓪᓗᓯ ᐊᒃᓱᕉᑎᖃᕐᒥᒐᑦᑎ
ᑕᐃᒫᒃ ᐃᓚᐅᑎᑦᑎᒐᓱᐊᖅᑐᑎᓪᓗ ᐃᓄᓐᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᒃᑯᓪᓗ ᑕᒪᓐᓇ ᐱᔭᕆᐊᑐᒻᒪᑦ.

ᑭᓯᐊᓂ ᐅᖃᖅᑲᐅᔭᑎᑦ ᐱᓪᓗᒋᑦ ᖃᓄᕐᓕ ᓱᓇᒥᒃᑯᐊᖅ
ᑭᓐᖒᒪᒋᔭᖃᖅᑑᔮᖅᐸᑦ
ᐃᓕᓐᓂᐊᖅᓯᒪᖏᓗᐊᖅᓯᒪᖏᓗᐊᖅᓱᖏᓂᑎᒍᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᓱᓖᓛᒃ
ᑖᒃᑯᓂᖓ ᕿᒥᕐᕈᓪᓗᑕ ᖃᓄᐃᑦᑑᓴᖃᑦᑕᖅᓯᒪᓂᖏᑦ
ᑕᒪᓐᓇ ᐋᔩᖃᑎᒌᓐᓂᖅ ᐊᒻᒪᓗ
ᐱᔪᓐᓴᐅᑎᑖᖅᐸᓪᓕᐊᓂᕆᓚᐅᖅᑕᖏᑦ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ. ᐊᖏᔪᑲᓪᓚᒻᒥᑦ ᓄᓇᓖᑦ, ᐃᓛᒃ,
ᒪᓕᒐᖃᖅᑎᑕᐅᓚᐅᕐᒪᑕ ᑖᒃᑯᐊ ᖁᔭᓐᓈᖅᑕᐅᒻᒪᑕ
ᐊᕕᑦᑐᖅᓯᒪᔪᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᖃᓄᖅ
ᐊᐅᓚᑦᑎᓂᖃᓪᓚᕆᓐᓂᐊᕐᒪᖔᑕ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ.

ᑕᒪᓐᓇ ᐱᔪᓐᓇᐅᑎᖃᕐᓂᖅ ᐱᓕᕆᐊᔅᓴᖃᓂᕐᓗ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓅᖅᑕᐅᔪᑦ ᐊᖏᔪᑲᓪᓚᐅᒻᒪᑕ.
ᓲᕐᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᑲᑎᒪᔨᕋᓛᖑᖅᑎᑕᐅᓯᒪᓪᓗᑎ, ᐃᒪᓐᓇ ᑮᓇᐅᔭᓕᕆᓂᕐᒧᑦ
ᑲᒪᒋᔭᖃᕈᓐᓇᖏᒻᒪᑕ ᑭᓯᐊᓂ ᑭᐅᒋᐊᖃᕐᓂᖓ
ᐱᔾᔪᑎᒋᓪᓗᒍ ᑕᒪᓐᓇ ᐊᔪᕐᓇᕐᒪᑦ.

ᑕᐃᒪ ᑐᓂᔭᑦᑎᓐᓂ ᑖᒃᑯᓂᖓ ᐅᖃᐅᓯᖃᓪᓚᕆᑦᑐᑦ
ᐊᑐᓕᖁᔭᓂᑦ ᐊᓯᔾᔨᖅᑕᐅᖁᔭᑦᑎᓐᓂ ᑖᒃᑯᐊ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᓇᒻᒥᓂᖅ ᒥᓂᔅᑕᒨᖃᑦᑕᕐᓗᑎ
ᑭᓱᓂᑦ ᐊᑐᕆᐊᖃᓂᐊᕐᒪᖔᑦ ᑕᐃᒫᒃ ᓄᓇᕗᓕᒫᒥ
ᐊᔾᔨᒌᓐᓂᐊᕐᒪᑕ. ᑕᐃᒪᓐᓇ ᑕᒡᒐ
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response to that, that’s what we’re
proposing. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for your response.
One of the things I have heard too is that
in dealing with the finances, some DEAs
have been very late in submitting their
financial records and the fact that some
DEAs approve financial statements
without really knowing what they’re
approving. They feel they need to do that
because if they don’t, they’re not going to
get funding for the next year. I would just
like your view on that. Thank you, Mr.
Chairman.

ᑐᒃᓯᕋᖅᓯᒪᔪᒍᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᑕᐃᒪᑦᑕᐅᖅ ᑐᓴᖅᓯᒪᒻᒥᒐᒃᑯ
ᑮᓇᐅᔭᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ. ᐃᓚᖏᑦ ᓄᓇᓖᑦ
ᑮᓇᐅᔭᓕᕆᔨᖏᑦ ᑭᖑᕙᖃᑦᑕᖅᓯᒪᓗᐊᕐᖓᑕ,
ᑮᓇᐅᔭᓕᕆᔾᔪᑎᕕᓂᕐᒥᓂᒃ ᑐᑭᓯᒋᐊᖃᕐᓂᖏᑦ, ᐊᒻᒪᓗ
ᑕᐃᒫᒃ ᑮᓇᐅᔭᓕᕆᔾᔪᑎᕕᓂᕐᓂᑦ ᐃᓚᖏ ᐊᖏᖃᑦᑕᕐᒪᑕ
ᖃᐅᔨᒪᒐᑎ ᓱᓇᓂ ᐊᖏᕈᑎᖃᓕᕋᓗᐊᕐᒪᖔᕐᒥ
ᑕᐃᒪᓐᓇᐃᖏᒃᑯᑎ ᑮᓇᐅᔭᖅᑖᓂᐊᖅᓱᒋᖏᒧᑦ ᑕᐃᒫᒃ
ᐊᑎᓕᐅᕈᑎᖃᑐᐃᓐᓇᓕᖃᑦᑕᖅᑐᑦ ᑐᑭᓯᒪᐅᕋᑎ.
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
think one area that I can say that we have
done the most assistance with DEAs is on
financial accountability and what their
role and responsibility is under the FAA
and the Financial Administration Manual.
It’s to the point where we have
bookkeepers for them and get our
requests for proposals for bookkeepers
for each of the district education
authorities and then accountants that will
review their financial statements.
Our regional school operations work very
closely with them on what their
accountabilities are. The way we have
our contribution agreements, for
example, the ECE piece, the early
childhood piece, may be a dedicated
piece where they know that’s the only
money they can spend on. That’s one
area where I feel that we have provided a

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᑖᓐᓇᑦᑕᐅᖅ ᐅᖃᐅᓯᕆᒍᓐᓇᑰᖅᑕᕋ ᑖᓐᓇ , ᑖᒃᑯᐊ
ᑮᓇᐅᔭᓕᕆᓂᖏᑦ ᑲᒪᒋᒋᐊᖃᖅᑕᖏᓪᓗ. ᑖᒃᑯᐊ
ᐊᕕᑦᑐᖅᓯᒪᔪᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᖓᒻᒪᑕ
ᐃᒪᐃᓕᖓᓕᕐᒪᑦ, ᑮᓇᐅᔭᓕᕆᔨᖃᖅᑎᑦᑎᔪᒍᑦ
ᑐᒃᓯᕋᖅᓯᒪᔪᒍᑦ ᐊᑐᓂ ᑮᓇᐅᔭᓕᕆᔨᖃᖁᓪᓗᒋᑦ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ.

ᑖᒃᑯᐊ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦ
ᐱᓕᕆᖃᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ ᑖᒃᑯᐊ ᑮᓇᐅᔭᓂ
ᑐᓂᓯᖃᑦᑕᓂᑦᑎᓐᓄᑦ ᐊᖏᖃᑎᒌᒍᑎᕗᑦ. ᑕᐃᒃᑯᐊ
ᐋᖅᑭᓱᖅᓯᒪᖃᑦᑕᕐᒪᑕ ᐅᑯᐊ ᐃᑯᓐᖓᐅᓂᐊᖅᑐᑦ ᓲᕐᓗ
ᐃᓕᓐᓂᐊᕐᓂᐊᓕᕋᑖᖅᑐᓄᓪᓘᓐᓃᑦ. ᑕᕝᕘᓇ
ᐃᑲᔪᖅᓱᐃᓪᓚᕆᓯᒪᓱᒋᔪᖓ.
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lot of support on.
When our district education authority
development officers go into the
communities after elections, for example,
and provide training, DEA members are
not mandated to attend that training. That
may be the case in some of the areas
where DEA members have not shown up
for the training.
One of the other issues too is the office
managers, like I said, where we have
provided training for the last two years.
There’s turnover because we find that as
soon as they become competent and able
in financial management, they become
attractive to another organization within
the community. We know that there is
turnover.
We have worked with the coalition in
terms of a consistent job description, but
that’s not for us to bring it to the next
level. It’s for that to be brought to its
membership to say, “Okay, if we want a
consistent job description with a
consistent type of pay benefit across the
territory, then here are the skills and
knowledge that a person must come
into,” because oftentimes what we’re
finding is that when they do hire
someone within the office, we have to
train them right from the start. They’re
not hired on their knowledge and their
capability as to what may be described in
the proposed job description that we
have.
That’s something that’s going to be
ongoing and consistent, and we’re hoping
that through the DEA development
officers and the systems that we have put
in place for financial accountability, the
financial accountability will continue to
get better and better. (interpretation)

ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᐱᕙᓪᓕᐊᑎᑦᑎᔨᖃᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓯᓚᐅᕐᒪᑕ.
ᐃᒪᓐᓇ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᐅᐸᐅᑎᒋᐊᖃᓪᓚᕆᓪᓗᑎ ᑕᐃᒪᐃᒋᐊᖃᖅᑎᑕᐅᖏᑦᑐᑦ.
ᑖᒃᑯᐊ ᓴᖅᑭᖃᑦᑕᖅᓯᒪᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᖃᖅᑎᓪᓗᒍ.

ᐊᒻᒪᓗ ᑎᑎᕋᖅᑎᖏᑦ, ᐊᕐᕌᒍᓐᓄ ᒪᕐᕉᓐᓄ
ᐃᓕᓐᓂᐊᑎᑦᑎᓯᒪᓕᕋᓗᐊᕋᑦᑕ ᑖᒃᑯᐊᓗ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐊᓯᔾᔨᑕᖅᑐᑎᑦ, ᑕᐃᒫᒃ ᐊᔪᖏᑦᑐᓂ
ᑮᓇᐅᔭᓕᕆᔪᓐᓇᖅᑐᓂᑦ, ᒍᓐᓇᖅᑑᒐᓗᐊᑦ ᐊᓯᖏᓐᓄᑦ
ᐃᖅᑲᓇᐃᔭᖅᑖᑐᐃᓐᓇᖃᑦᑕᕐᒪᑕ ᓄᓇᓕᐅᑉ ᐃᓗᐊᓂ.
ᖃᐅᔨᒪᕗᒍᓪᓕ ᓄᖅᑲᖃᑦᑕᕐᖓᑕ ᓄᓇᓕᓐᓂ.

ᑕᐃᒪ ᐱᓕᕆᖃᑎᒋᒋᐊᖃᓂᐊᖅᑕᕗᑦ ᑖᒃᑯᐊ
ᓄᓇᕗᓕᒫᒥᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ.
ᓴᖅᑭᑎᑕᐅᓂᐊᖅᐸᑦ ᐊᔾᔨᒌᓂᒃ ᑕᑯᒍᒪᒍᑦᑕ ᐅᑯᐊ ᑕᒡᒐ
ᖃᐅᔨᒪᔭᐅᒋᐊᖃᕐᓂᐊᖅᑐᑦ ᐃᒪᓐᓇ ᖃᐅᔨᖃᑦᑕᖅᓯᒪᒐᑦᑕ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕈᑎᒃ ᐊᓪᓚᒡᕕᖕᒥᓂ
ᐃᓕᓐᓂᐊᖅᑎᓪᓗᑎᒍᑦ ᑭᓯᐊᓂ ᐱᒋᐊᕐᓂᖓᓂ
ᖃᐅᔨᒪᓂᖏᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑖᕆᑎᑕᐅᓯᒪᓐᖏᒻᒪᑦ.

ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔮᒃᓴᐃᑦ ᑕᒪᓐᓇ ᑲᔪᓯᓯᒪᐃᓐᓇᕐᓂᐊᖅᑐᖅ
ᐊᔾᔨᒌᓕᖅᑎᑉᐸᓪᓕᐊᓪᓗᒍ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᐱᕙᓪᓕᐊᓂᖏᓐᓄᑦ ᐋᖅᑭᒡᓗᒍ.
ᑕᐃᒃᑯᐊ ᐊᐅᓚᔾᔪᑎᒋᔭᕗᑦ ᑮᓇᐅᔭᓕᕆᓂᕐᒧᑦ ᑕᒪᓐᓇ
ᓱᓕ ᑲᔪᓯᓯᒪᐃᓐᓇᕐᓂᐊᖅᑐᖅ ᐱᐅᓯᕙᓪᓕᐊᑐᐃᓐᓇᕐᓗᒍ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
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Thank you, Mr. Chairman.

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Speaker. Thank you for your response.
Can you tell me what has been your
interaction or relationship with the
coalition of DEAs? Thank you, Mr.
Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᖃᖅᑏ. ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᐅᖃᐅᑎᒍᓐᓇᖅᐱᖓ ᖃᓄᕐᓕ
ᐱᖃᑎᖃᖃᑦᑕᖅᐱᓯ ᑖᒃᑯᓂᖓ ᐱᓕᕆᖃᑎᖃᖅᑎᒋᕕᓯ
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑐᔾᔨᖃᑎᒌᓂᒃ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
do have a DEA development coordinator
that liaises directly with the executive
director of the coalition. We do have a
structured reporting relationship as well
where our Assistant Deputy Minister
meets with them. They advocate on
behalf of district education authorities.
We know that we’re not always going to
agree, so we work very hard to try to
come to consensus with the coalition and
we do provide funding for the coalition.
We have been involved with them on
several projects. Most recently, which we
will provide to the Committee, is a new
manual. It is a plain-language guide to
the regulations that really outlines roles
and responsibilities for DEAs and the
Department of Education. That manual
has gone live. That’s one piece of work
that we’re happy to have worked on with
them. The other piece is the parental
engagement document that we have
jointly published. Those are a couple of
areas, but again, we don’t always see eye
to eye in the work that we do.
(interpretation) Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Okpik. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᐃᒪ
ᑐᑦᑕᕐᕕᖃᕋᑦᑕ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ
ᐱᓕᕆᐊᖑᔪᓂᒃ ᑖᒃᑯᓄᖓ ᑐᑭᒧᐊᒃᑎᑦᓯᔨᐅᓪᓗᓂ
ᑲᑐᔾᔨᖃᑎᒌᓄᑦ. ᐋᖅᑭᒃᓯᓯᒪᓪᓗᑕᓗ
ᐅᓂᒃᑳᖃᑦᑕᕆᐊᖃᕐᓂᐅᔪᓂᒃ ᖃᓄᖅ
ᐱᖃᑎᒌᖕᓂᐊᕐᓂᑦᑎᓐᓂᒃ. ᑖᓐᓇ ᑐᒡᓕᕋ
ᐱᓕᕆᖃᑕᐅᖃᑦᑕᖅᑐᖅ. ᐊᔭᐅᖅᑐᐃᔨᐅᖃᑦᑕᖅᑐᑦ ᑖᒃᑯᐊ
ᐱᒍᒪᔭᖏᓐᓂᒃ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑕᐃᒫᒃ
ᐊᖏᖃᑎᒌᖏᓐᓇᕈᓐᓇᓐᖏᓐᓇᑦᑕ
ᐱᓕᕆᖃᑎᒌᑦᓯᐊᕋᓱᐊᖃᑦᑕᖅᑐᒍᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ.
ᑮᓇᐅᔭᖃᖅᑎᑦᓯᓪᓗᑕᓗ ᑲᑐᔾᔨᖃᑎᒌᖑᔪᓂᒃ.

ᑕᐃᒪ ᒫᓐᓇᒫᖑᓚᐅᖅᑐᖅ ᓄᓇ
ᑲᑎᒪᔨᕋᓛᓅᖅᑕᐅᓂᐊᖅᑐᑦ ᓄᑖᑦ
ᒪᓕᒃᑕᐅᒋᐊᖃᕐᓂᐊᖅᑐᑦ ᐃᒪᓐᓇ ᑐᑭᓯᓇᕆᐊᖅᓯᒪᔪᑦ
ᖃᓄᖅ ᐱᓕᕆᐊᒃᓴᖏᑦ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ.
ᑖᓐᓇ ᒪᓕᒐᒃᓴᖅ ᖃᕋᓴᐅᔭᒃᑯᓐᓄᑦ ᖃᕋᓴᐅᔭᕐᒧᑦ
ᐋᖅᑭᒃᑕᐅᓯᒪᓕᖅᑐᖅ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᑦ ᐃᓚᐅᓕᖅᑎᑦᓯᒐᓱᐊᕐᓂᖅ ᑖᒃᑯᐊ
ᓴᖅᑭᑎᑕᐅᔪᑦ. ᑖᒃᑯᐊ ᑕᒡᒐ ᑭᓯᐊᓂ
ᑕᑯᖃᑎᒌᖏᓐᓇᖃᑦᑕᖏᓐᓇᑦᑕ
ᐊᖏᖃᑎᒌᖏᓐᓇᖃᑦᑕᖏᓐᓇᑦᑕ ᑕᒪᒃᑯᑎᒎᓇᖅ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for your answer. I
think I’ll save my other questions around
that for when the coalition comes before
us.
I would like to go on a little bit. It sort of
refers to page 8 of your submission. I
mean it makes reference to it. The
department has been reviewing the
current curriculum and has said that
changes are needed in order to deliver a
better education that’s expected. How
much input do schools and their staff
have with the decisions being made in
this area? Thank you, Mr. Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑮᐅᒐᕕᑦ. ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ
ᑭᖑᓪᓕᕐᒧᑦ. ᑲᑐᔾᔨᖃᑎᒌᑦ ᓴᖅᑭᓯᒪᓕᖅᐸᑕ ᓴᖅᑭᓂᐊᕋᒃᑯ.

ᓅᒍᒪᓕᕐᒥᒐᒪ ᐅᖃᐅᓯᖃᖅᑐᒥᒃ 8-ᒥ ᑕᕝᕙᓂ
ᐅᖃᐅᓯᕆᒋᐊᕐᖓᖅᑲᐅᔭᓐᓂ. ᑖᒃᑯᐊ ᐱᓕᕆᕕᐅᔪᑦ
ᕿᒥᕐᕈᓯᒪᖕᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᓂᒃ ᐊᒻᒪᓗ
ᐊᓯᔾᔨᕆᐊᖃᕐᓂᐊᕐᒪᑕ ᑖᒃᑯᐊ ᐱᐅᓂᖅᓴᐅᔪᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᖁᔭᐅᓪᓗᑎᒃ. ᖃᓄᑎᒋ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓪᓗ ᐃᓚᐅᓯᒪᕙᑦ ᐃᓱᒪᓕᐅᕈᑕᐅᑎᓪᓗᒍ
ᑕᒪᓐᓇ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
So you’re speaking specifically to the
CSFN French language minority rights
curriculum? Oh, in the opening
comments, okay. Sorry. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᕐᓇᒃᑲᖅ.
ᑖᒃᑯᓄᖓ ᐊᐃᕖᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᓐᓄᑦ ᐅᖃᖅᐱᑦ?
ᒪᑐᐃᖅᓯᔾᔪᑎᓂ, ᒪᒥᐊᓇᖅ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
wasn’t sure if you were talking about our
submission or our opening comments.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ.
ᓇᓗᓕᐅᖅᑲᕋᑖᕋᒪ ᑎᑎᕋᖅᓯᒪᔪᑦ ᑐᓂᖅᑲᐅᔭᑦᑎᓐᓄᑦ
ᐅᕝᕙᓗᓐᓃᑦ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᓄᑦ.

With respect to curriculum, the Minister
has that authority to approve the
curriculum. Right now that responsibility
already lies with the Minister, but there
are provisions for local programming for
district education authorities.
(interpretation) Thank you, Mr.
Chairman.

ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᑎᑦᓯᔾᔪᑎᑦᓴᐃᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᑖᓐᓇ
ᒥᓂᔅᑕ ᑖᑦᓱᒥᖓ ᐱᓕᕆᐊᖃᖅᑐᖅ. ᑕᐃᒪᐃᒻᒪᑦ ᑕᕝᕙᓂ
ᐋᖅᑭᒃᓯᒪᒌᖅᑐᖅ. ᒥᓂᔅᑕᐅᑉ ᑲᒪᒋᒌᖅᑕᖓ ᑭᓯᐊᓂ
ᓄᓇᓕᓐᓂᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒃᓴᓂᒃ
ᐱᓕᕆᐊᖃᕈᓐᓇᕐᒥᖕᒪᑕ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ.
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Actually, for my other
question I have that. That was my
mistake, I’m sorry.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᓂ ᑕᒻᒪᕐᓂᕋᒪ ᐅᒡᒍᐊᖅᐳᖓ.

I want to go on about curriculum because

ᑖᒃᑯᐊ ᐊᓯᔾᔩᓂᖅ ᐊᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᓂᒃ ᑕᒪᓐᓇ
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I think it has a real impact on schools,
teachers, and students especially.
Changing curriculum will mean making
changes in regard to programs,
obviously. When you make changes to
programs, you need to find the resources
to accommodate those changes. How will
the department support teachers and
DEAs in dealing with these kinds of
changes? Thank you, Mr. Chairman.
Chairman: Thank you. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) With
respect to curriculum, we have adopted
and adapted curriculum again from
Alberta and the Northwest Territories. Of
course, the first thing is to ensure that
school staff is aware of curriculum that is
being introduced.
For better clarity, I would ask my
Assistant Deputy Minister to respond to
the question. (interpretation) Thank you,
Mr. Chairman.

ᐊᒃᑐᐃᓯᒪᓪᓚᕆᖕᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐃᓕᓴᐃᔨᓂᓪᓗ,
ᐃᓕᓐᓂᐊᖅᑎᓂᓪᓗ ᐱᓗᐊᖅᑐᒥᒃ. ᑖᒃᑯᐊ
ᐊᓯᔾᔨᖅᑕᐅᒃᐸᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᑦ ᑐᑭᖃᓕᕋᔭᕐᒪᑦ
ᑕᒪᒃᑯᐊ ᐃᑲᔫᑕᐅᔪᑦ ᐊᓯᔾᔨᖅᑐᖅᑕᐅᒋᐊᖃᓕᕋᔭᕐᒪᑕ.
ᓇᓂᓯᒋᐊᖃᕐᒪᑕ ᐃᑲᔫᑎᒃᓴᓂᒃ ᑕᒪᒃᑯᓄᖓ
ᐊᓯᔾᔨᐅᑕᐅᔪᓄᑦ. ᖃᓄᖅ ᐱᓕᕆᕕᐅᔪᑦ
ᐃᑲᔪᖅᓱᐃᓂᐊᖅᑲ ᐃᓕᓴᐃᔨᓂᒃ ᐊᒻᒪᓗ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂ ᑲᒪᑎᓪᓗᒋᑦ
ᑖᒃᑯᓂᖓ ᐊᓯᔾᔨᖅᑕᐅᒍᒪᔪᓂᒃ. ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᕆᓂᖅ ᑕᒪᓐᓇ ᐅᖃᐅᓯᕆᓪᓗᒍ
ᑕᐃᒃᑯᐊ ᐊᑎᓕᐅᖅᓯᒪᒐᑦᑎᒃᑯᒃ ᐋᓪᐳᑕᒥ
ᐋᖅᑭᒋᐊᒃᑲᓐᓂᒐᓛᑐᐃᓐᓇᖅᖢᑎᒃᑯᒃ ᐊᒻᒪᓗ
ᓄᓇᑦᓯᐊᕐᒥᙶᖅᑐᑦ ᑕᐃᒃᑯᐊ ᐱᒋᓪᓗᑎᒃᑯᑦ. ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑕᐃᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᓴᖅᑭᑕᐅᕙᓪᓕᐊᔪᓂᒃ
ᖃᐅᔨᒪᔪᐃᓐᓇᐅᖅᑰᖃᑦᑕᖅᑕᕗᑦ.
ᑖᓐᓇ ᑐᖏᓕᕋ, ᐃᓛᒃ ᐃᑲᔪᖅᑎᒐᐅᓇ ᑭᐅᑎᓐᓂᐊᕋᒃᑯ
ᑐᑭᓯᓇᖅᓯᒃᑲᓐᓂᕐᓂᐊᕐᒪᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Mr. MacDonald.
Mr. MacDonald: Thank you, Mr.
Chairman. With respect to curriculum,
one of the issues that we see is
terminology and ensuring that people
understand what we refer to as
curriculum. As a department, we see
curriculum as educational outcomes that
we would like our students to be able to
achieve, whether it’s knowledge, skills,
or abilities. That’s quite different from
resources or other materials that are there
for teachers and other school staff to use
to support the learning of those
outcomes.
When it comes to curriculum, we have
curriculum that has been approved by the

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒪᒃᑖᓄᑦ.
ᒪᒃᑖᓄᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕐᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ,
ᑕᑯᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᖅᑕᐃᑦ
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᑐᑭᓯᔭᐅᑦᓴᐅᑎᒋᖁᒐᑦᑎᒃᑯᒃ
ᐃᓕᓴᖅᑐᖁᑎᕗᓪᓗ. ᑕᐃᒃᑯᐊ ᐃᒪᓐᓇᑎᒋ
ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ ᐱᓕᒻᒪᒃᓴᖅᓯᒪᓂᕐᒧᑦ
ᑎᑭᐅᑎᖃᑦᑕᖁᓪᓗᑎᒃᑯᒃ, ᑕᐃᒃᑯᐊᓗ. ᑕᐃᒪ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᐊᑐᖃᑦᑕᕐᒥᖕᒪᑕ ᐃᓕᓴᐃᔨᓄᓪᓕ ᑐᕌᖓᔪᓂᒃ.

ᐄ, ᐃᓕᓐᓂᐊᕈᑎᒃᓴᑦ ᑕᐃᒃᑯᐊ
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Minister, whether it has been adopted
from other jurisdictions, for example,
whether that be NWT or Alberta
predominantly or whether it has been
designed and developed here in Nunavut
by our department staff over the years. In
all cases, that is established and that is an
expectation of what we would hope our
students to be able to learn at a given
grade and in a strand or a subject area.
I think, when it comes to the resources,
that is where there are areas where there
needs to be further development. When
we need new resources to support our
teachers or educators, we need to do
work that involves informing them about
those new resources, providing support to
them about how best to implement them
in the classroom, and how to implement
them in their community because
sometimes certain resources or units,
there needs to be sensitivity training on
those issues or there needs to be a
recognition that a DEA may want that
delivered in a different way.

ᒥᓂᔅᑕᒧᑦ ᐊᖏᖅᑕᐅᓯᒪᔪᑦ ᐊᑐᖃᑦᑕᖅᑕᕗᑦ ᓲᕐᓗ
ᑎᒍᓯᒪᔭᕗᑦ ᓄᓇᑦᑎᐊᒥᒃ, ᐊᓪᐴᑕᒥᓪᓗᓐᓃᑦ
ᐋᖅᑭᒋᐊᖅᑕᐅᒃᑲᓐᓂᖅᖢᑎᒃ, ᑕᐃᒃᑯᐊ ᓄᓇᕗᒻᒥ
ᐊᑐᓕᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ. ᑖᒃᑯᐊᓕᒫᑦ ᑕᑯᓐᓇᕐᓗᒋᑦ,
ᑕᒪᓐᓇ ᐋᖅᑭᒃᓯᒪᓕᖅᑐᖅ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᑦ ᐊᑐᐃᓐᓇᕈᑎᑕᕗᑦ ᐊᑐᖅᑕᐅᓗᑎᒃ.
ᖁᕝᕙᖅᐸᓪᓕᐊᖁᒍᓇᖅᑐᑦ ᐃᓕᓴᖅᑐᖁᑎᑦᑕ
ᖁᕝᕙᓯᖕᓂᖏᑦ.

ᐃᑲᔪᖅᑎᑖᕆᐊᖃᕌᖓᑦᑕ
ᑐᓴᐅᒪᑦᑎᐊᖅᑎᓐᓇᓱᖃᑦᑕᖅᑕᕗᑦ ᑭᓱᓂᒃ
ᐊᑐᖃᑦᑕᕐᓂᖓᕐᒪᖔᖏᑦ. ᐊᒻᒪᓗ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂᒃ, ᐃᓛᒃ
ᐃᒡᓗᕈᓯᖏᓐᓂᒃ. ᐃᓛᓐᓂᒃᑯᑦ ᐃᒃᑯᐊ ᒪᑯᐊ
ᓴᓇᕐᕈᑕᐅᓇᔭᓐᖑᐊᖅᑑᒐᓗᐊᑦ ᐊᑐᐃᓐᓇᐅᖃᑦᑕᓐᖏᒻᒪᑕ.
ᐅᕝᕙᓗᓐᓃᑦ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ,
ᑲᑎᒪᔨᖏᑦ ᐊᓯᐊᒍᖔᖅ ᐊᑐᕈᒪᒍᒪᔾᔪᒃ
ᑕᒪᒃᑯᐊᖑᖃᑦᑕᕐᒥᔪᑦ.

I think that by and large, it’s information,
it’s training, and I think that probably
gets to the heart of your question. Thank
you, Mr. Chairman.

ᑭᐅᔪᒃᓴᐅᕗᖓ ᐊᐱᖅᑯᑎᖕᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. MacDonald.
Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒪᒃᑖᓄᑦ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for that response.
There are a lot of challenges, I think,
when it comes to having the resources.
We have often heard that.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᐄ, ᐱᔭᕐᓂᓐᖏᑦᑑᑎᕈᓘᔪᒃᓴᐅᔪᖅ
ᓴᓇᕐᕈᑎᒃᓴᐃᑦ ᑕᐃᒃᑯᐊ ᐊᒥᒐᓗᐊᕐᓂᖏᓐᓄᑦ.
ᑐᓴᖃᑦᑕᖅᓯᒪᒐᑦᑎᒍᑦ.

I want to just go on a little bit more about
the education system and I’m going to
get into a question about graduation and
kind of follow up with what my
colleague, Mr. Savikataaq, was asking.

ᓂᓪᓕᐅᑎᖃᒃᑲᓐᓂᕈᒪᖅᑲᐅᔪᖓ ᐃᓕᓐᓂᐊᕐᓂᕆᓕᓂᐅᑉ
ᒥᒃᓵᓄᑦ ᐊᐱᖅᑯᑎᒋᓂᐊᕆᓪᓗᒋᑦ ᑕᐃᒃᑯᐊ
ᐱᔭᕇᖅᓯᕙᓪᓕᐊᖃᑦᑕᖅᑐᑦ, ᓴᕕᑲᑖᑉ
ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖓᓄᑦ ᐅᐃᒍᑕᐃᓐᓇᖅ.
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We have all seen the realities of our
education system. We’ve had some pretty
poor results. I think that has been a
concern by many Nunavummiut. How
does the department go about getting
communities and parents more involved
and to share in the responsibility and
accountability in addressing the
challenges that include low graduation
rates, language of instruction, and
improving attendance? Thank you, Mr.
Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I say
that as a system too, we have celebrated
many successes. We have gone from our
first Inuk veterinarian, we’ve had two
masters in education programs, we’ve
had a law program, we have a nursing
program, and a teacher education
program that are sustained. I think we see
a higher number of graduates more than
ever that are accessing college and postsecondary education. I think I would like
to say that it’s not all bad and it’s not all
negative.
I think, that being said, this is where our
DEAs really need to come in and be our
support and be our champions at the
community level. I think they’re integral
in making sure they’re addressing the
issues and challenges of their particular
community. I think it’s absolutely key
that we continue to work with the district
education authorities and that we fund
them like we do for funding for positive
school environments, attendance
programs, culture programs, and elder
programs, to name a few.

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᑕᒫᓂ ᖃᐅᔨᒪᑦᑎᐊᕋᑦᑎᒃᑯᑦ.
ᐱᐅᓐᖏᑦᑐᕈᓗᖕᓂᒡᓗ ᐃᓱᓕᑦᑎᒐᓗᐊᖅᑐᑦ. ᐃᒃᑯᐊ
ᐊᖑᒻᒪᑎᖃᑦᑕᓐᖏᖦᖢᑎᒃ, ᖃᓄᐃᓕᐅᖃᑦᑕᖅᐱᓯ ᓄᓇᓖᑦ
ᓄᓇᖅᑳᑎᒌᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᖁᑎᓖᑦ
ᐃᓚᐅᓂᖅᓴᐅᓕᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ
ᐃᓗᐊᒍᑦ ᐊᒻᒪᓗ ᓵᑕᒃᓴᐅᓂᖅ ᖃᓄᖅ ᑕᒪᓐᓇ
ᐊᑐᓕᖅᑎᑕᐅᖃᑦᑕᖅᐸ ᓲᕐᓗ: ᑕᑯᓐᓇᕈᑦᑎᒃᑯᒃ
ᖁᑦᑎᖕᓂᓕᒃ 12-ᒥᑦ ᐱᔭᕇᖅᓯᕙᓪᓕᐊᔪᑦ
ᐅᓄᓐᖏᓗᐊᕐᓂᖏ;ᑦ ᐅᖃᐅᓯᖅ ᓇᓕᐊᒃ ᐊᑐᕐᓗᒍ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᓂᐊᕐᓂᖏᑦ; ᐊᒻᒪᓗ ᐃᓕᓴᖅᑏᑦ
ᐅᐸᖃᑦᑕᕐᓂᖏᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᖁᕕᐊᓲᑎᒋᖃᑦᑕᕐᒥᔭᕗᑦ ᐃᒃᑯᐊ ᐅᓄᖅᑐᐊᓗᐃᑦ ᐱᐅᔪᑦ.
ᓲᕐᓗ ᑕᐃᓐᓇ ᓯᕗᓪᓕᖅᐹᑦᑎᐊᖅ ᐃᓅᓪᓗᓂ ᓂᕐᔪᑎᓄᑦ
ᓗᒃᑖᖑᓕᖅᑐᑦ, ᐋᓐᓂᐊᓯᐅᖅᑎᓐᖑᖅᓴᕆᐅᖅᑐᑦ,
ᐋᓐᓂᐊᓯᐅᖅᑎᐅᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ
ᐃᓕᓴᐃᔨᒃᓴᓐᖑᕆᐅᖅᓴᕐᓂᕐᒥᒡᓗ.
ᐅᓄᖅᓯᕙᓪᓕᐊᑐᐃᓐᓇᖅᑐᑦ ᐃᓛᒃ ᖁᕝᕙᓯᖕᓂᓕᒃ 12-ᒥᑦ
ᐱᔭᕇᖅᓯᕙᓪᓕᐊᔪᑦ ᖁᕝᕙᓯᖕᓂᖅᓴᓄᓪᓗ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᑦ. ᐄ,
ᐱᐅᓐᖏᑦᑐᐃᓐᓇᐅᓐᖏᑦᑑᒐᓗᐊᖅ ᐊᑐᖅᑕᕗᑦ.

ᑕᐃᒪᐃᓕᖅᑲᐅᑎᓪᓗᖓᓗ ᑕᕝᕙ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᑲᔪᖅᑎᒋᔭᕆᐊᖃᖅᐸᕗᑦ ᓄᓇᓕᓐᓃᒻᒪᑕ
ᐃᓚᒋᔭᐅᖃᑕᐅᓪᓚᕆᒋᐊᓖᑦ. ᐊᒻᒪᓗ
ᖃᓄᖅᑑᕈᑎᒋᖃᑦᑕᕐᓗᒋᑦ ᑕᒪᒃᑯᐊ
ᐊᐳᖅᑕᐅᑎᒋᔭᐅᖃᑦᑕᖅᑕᖏᑦ ᓄᓇᓕᖁᑖᑦᑕ ᐃᓗᐊᓂ.
ᑕᐃᒃᑯᐊ ᐊᑐᐃᓐᓇᕆᐊᖃᓪᓚᕆᑦᑕᕗᑦ
ᐃᖅᑲᓇᐃᔭᖃᑎᒌᓐᓇᕆᐊᖃᓪᓚᕆᑦᑕᕗᑦ
ᑮᓇᐅᔭᖃᖅᑎᑕᐅᖏᓐᓇᕐᓗᑎᓪᓗ, ᓲᕐᓗ: ᑕᐃᒫᑐᐃᓐᓇᖅ
ᑮᓇᐅᔭᖃᖅᑎᑦᑎᖃᑦᑕᕋᑦᑕ ᒪᑯᓄᖓ ᐃᓕᖅᑯᓯᓕᕆᓂᕐᒧᑦ
ᑐᕌᖓᔪᓂᑦ ᐅᐸᑦᑎᐊᖃᑦᑕᖅᑐᓄᓪᓗ ᑕᒪᒃᑯᓄᖓᕈᓘᔮᓗᒃ.

69

Re-engaging parents back into our
education system is key. I’ve had the
privilege of attending so many
graduations and the first thing that I hear
from graduates is “Thank you, mom and
dad” and that they wouldn’t have been
able to get to that point without
involvement from their parents. I think
it’s very imperative that the Department
of Education, at headquarters level, the
school level, and principals and teachers
work very closely with parents and the
district education authority in having
students and children come to school.
The determinant of success is coming to
school. We see with our attendance, one
of our biggest issues and our biggest
barriers that impede students’ success is
not coming to school. It’s not okay to
miss one day of school a week, for
example. That has a huge detriment to
students’ success. I think that working
with DEAs is key. (interpretation) Thank
you, Mr. Chairman.
Chairman: Thank you, Ms. Okpik. I
would just like to ask Members to make
note of the clock. Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I have one last question for
this. What is the view of the department
in changing the way that students get
their diploma? Can we find other ways to
ensure that graduates can actually read
and write Inuktitut and English
proficiently? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
Absolutely, I think there are ways we can
look at it. I think that this government has

ᐃᓕᓴᖅᑐᖁᑎᓖᑦ ᑕᐃᒃᑯᐊ ᐃᓚᐅᑎᒃᑲᓐᓂᕋᓱᖃᑦᑕᕐᒥᔭᕗᑦ
ᑖᓐᓇᓗ ᐱᕐᔪᐊᕌᓗᒋᓪᓗᑎᒃᑯᑦ. ᐅᐸᖃᑦᑕᖅᓯᒪᒐᒪ
ᐅᓄᖅᑐᐊᓗᓐᓄᑦ ᐊᓂᐳᐃᓯᒪᔪᑦ ᖁᕕᐊᓲᑎᒋᔭᐅᑎᓪᓗᒋᑦ
ᐊᒻᒪᓗ ᐱᔭᕇᖅᐸᓪᓕᐊᔪᑯᓗᐃᑦ, “ᖁᔭᓐᓇᒦᒃ, ᐊᓈᓇᒃ
ᐊᑖᑖᓪᓗ” ᑕᐃᒪᐃᓕᒍᒻᒪᑕ ᐃᒪᐅᒻᒪᑕ ᑭᓯᐊᓂ
ᐊᖓᔪᖅᑳᖏᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᑦᑕᕐᕕᖓ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂᑦ ᐃᓕᓴᐃᔩᑦ ᐊᖏᔪᖅᑳᖏᑦ,
ᐃᓕᓴᐃᔩᓪᓗ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᑦᑎᐊᕿᐊᓖᑦ
ᕿᑐᓐᖓᓕᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓂᑦ ᐊᒻᒪᓗ `ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂ.
ᐅᐸᑦᑎᐊᖃᑦᑕᓂᐊᕐᒪᑕ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ.

ᑕᒪᓐᓇ ᑲᔪᓯᑦᑎᐊᕐᓂᖅ ᐅᐸᖃᑦᑕᓂᕐᒧᑦ
ᑐᓐᖓᕕᖃᓪᓚᕆᑉᐳᖅ ᐊᖏᓂᖅᐹᖑᔾᔪᑎᒋᓪᓗᑎᒃᑯᓪᓗ.
ᐅᓪᓗᒥ ᐊᑕᐅᓯᕐᒥᑦ ᐅᐸᖃᑦᑕᖏᒃᑯᕕᑦ ᐱᓇᓱᐊᕈᓯᑕᒫᑦ
ᑭᖑᕙᖅᐸᓕᐊᓪᓚᕆᓐᓂᐊᖅᑐᐊᓘᔪᑎᑦ ᐃᓕᓴᖅᑎᐅᒍᕕᑦ.
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᑕᒪᑐᒪ
ᒥᔅᓵᓄᑦ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᖃᑦᑕᖅᑕᕗᑦ.
(ᑐᓵᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑕᐃᓐᓇ ᓯᕿᓐᖑᔭᖅ ᑕᑯᓐᓇᑎᐊᓂᐊᖅᐸᓯᐅᒃ
ᖁᓛᓅᖅᐸᓪᓕᐊᓕᕐᖓᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᑭᖑᓪᓕᖅᐹᕐᓂᐊᓕᖅᑐᖓ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓕ
ᖃᓄᖅ ᐃᓱᒪᒋᔭᖃᖅᐸᑦ, ᐃᓕᓴᖅᑏᓂᒃᑯᐊ
ᐸᐃᑉᐹᑖᖃᑦᑕᕐᒪᑕ ᐃᓱᓕᑦᑎᔭᕌᖓᑦ. ᖃᓄᖅ
ᖃᓄᐃᓘᒃᑲᓐᓂᕈᓐᓇᖅᐱᑕ ᑕᐃᒃᑯᐊ ᐃᓱᓕᑦᑎᔪᑦ
ᐃᓄᑦᑎᑐᑦ ᖃᓪᓗᓈᑎᑐᓪᓗ ᐅᖃᒻᒥᑕᒍᓐᓇᑎᐊᕐᓗᑎ
ᑎᑎᕋᕈᓐᓇᑎᐊᕐᓗᑎᓪᓗ ᖃᓄᐃᓕᖓᓂᐊᖅᐱᓯᓕ ᑕᒪᓐᓇ
ᐱᔾᔪᑎᒋᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ
ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᖃᓄᖅᑑᕈᑎᒋᕈᓘᔭᕈᓐᓇᖅᑕᕗᑦ ᑕᒪᓐᓇ, ᐅᑯᐊ ᒐᕙᒪᒃᑯᑦ
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demonstrated that education is its number
one priority with the new additional
investments that we’re getting into our
schools of 49 additional teaching
positions. For example, 43 of them will
be literacy coaches.
I think that when we look at success,
another big factor is literacy, knowing
how to read and write in Inuktitut and
English. Supports to schools, supports to
regional school operations, our
dedication to reading assessments, for
example, knowing where that child is and
what reading level they’re at, I think, will
significantly change our school system
for the better. (interpretation) Thank you,
Mr. Chairman.

ᓇᓗᓇᐃᖅᓯᓯᒪᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᓯᕗᓪᓕᐅᔾᔭᐅᓪᓚᕆᒃᓯᒪᓂᕋᖅᖢᑎᒃ ᐊᒻᒪᓗ ᑮᓇᐅᔭᑦ
ᑕᒪᒃᑯᐊ ᑕᑯᓐᓇᕐᓗᒋᑦ 49-ᑲᓂᕐᓂᑦ
ᐃᓕᓴᐃᔨᑖᒃᑲᓐᓂᓚᐅᕋᑦᑕ. ᐆᑦᑑᑎᒋᓗᒍ, 43
ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒥᑦ ᐅᖃᕆᐅᖅᓴᓂᕐᒥᓪᓗ
ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᓂᐊᖅᑐᑦ.
ᐃᓄᑦᑎᑐᑦ ᖃᓪᓗᓈᑎᑐᓪᓗ ᐅᖃᓪᒪᓚᒍᓐᓇᕐᓗᑎ
ᐅᖃᓕᒫᕈᓐᓇᕐᓗᑎᓪᓗ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐃᑲᔪᖅᑕᐅᑎᐊᖅᐸᑕ ᐊᒻᒪᓗ ᐊᕕᑦᑐᖅᓯᔪᑦ ᐊᒻᒪᓗ
ᐊᖏᖅᓯᒪᑦᑎᐊᕐᓗᑎ ᑕᐃᒃᑯᐊ ᖃᐅᔨᓴᐃᕕᒋᔭᐅᖃᑦᑕᖅᑐᑦ
ᑕᒪᒃᑯᓂᖓ ᑐᑭᓯᐅᒪᔭᐅᓂᐊᕐᒪᑦ ᑖᔅᓱᒪ ᓱᕈᓯᐅᑉ
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖓ ᑎᑎᕋᕈᓐᓇᕐᓂᖏᓪᓘᓐᓃᑦ ᑖᒃᑯᐊᓗ
ᐊᑐᕐᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ
ᐋᖅᑭᒋᐊᒃᑲᓐᓂᖁᓪᓗᑎᒃᑯ. (ᑐᓴᔨᒃᑯᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I’ll refer to your submitted
documents here. The first one that I’m
looking at is section 123.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐅᑯᐊ
ᑎᑎᖅᑲᑦ ᑐᓐᓂᖅᑯᑎᒋᓯᒪᔭᑎᑦ ᑕᑯᒋᐊᕐᓗᒋᑦ, ᑖᓐᓇ
ᓯᕗᓪᓕᖅᐹᖅ ᑕᑯᓐᓇᖅᑕᕋ 123-ᒥ ᓈᓴᐅᑎᓕᒃ.

Your submission suggests amending the
Education Act to remove section 123,
which establishes a student-educator ratio
and implies that as a result, students will
benefit from consistent, continuous
staffing in the school. However, it is clear
from recent stories in the media that the
department’s current method of tracking
enrolment and attendance is having a
major impact on staffing levels in
Nunavut’s schools despite current
student-educator ratio requirements.

ᑕᐃᒃᑯᐊ ᑎᑎᕋᓚᐅᖅᑕᑎᑦ ᐅᖃᖅᓯᒪᕗᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ
ᐋᖅᑭᒋᐊᖅᑕᐅᖁᓪᓗᒍ 123, ᐲᖅᑕᐅᖁᓪᓗᒍ ᐅᖃᖅᓯᒪᔪᑦ
ᐃᓕᓴᖅᑏᑦ ᐃᓕᓴᐃᔩᓪᓗ. ᐃᓕᓴᖅᑏᑦ ᐃᒪᓐᓇ
ᐅᓄᖅᑎᒋᒃᐸᑕ ᐊᑕᐅᓯᐅᓗᓂ ᐃᓕᓴᐃᔨ. ᑖᒃᑯᐊ
ᐋᖅᑭᒋᐊᖅᑕᐅᖁᓪᓗᒋᑦ. ᑭᓯᐊᓂ,
ᑕᐃᒪᐃᑦᑑᒐᓗᐊᖅᑎᓪᓗᒍ ᐱᕙᓪᓕᐊᔪᒃᑯᑦ ᑐᓴᖅᓯᒪᔪᒍᑦ,
ᒫᓐᓇ ᑖᒃᑯᐊ ᐊᑎᓕᐅᖅᑕᐅᖃᑕᐅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ
ᐊᔅᓱᐊᓗᒎᖅ ᐊᑦᑐᐃᓂᖃᕐᒪᑦ ᓄᓇᕗᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ
ᑕᐃᒪᓐᓇ ᐋᖅᑭᑦᑕᐅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒍ ᐃᓕᓴᐃᔨ
ᐊᑕᐅᓯᖅ ᖃᑦᓯᓂ ᐃᓕᓴᐃᔪᓐᓇᕐᒪᖔᖓ.

If the Act is amended to remove the
student-educator ratio, how can parents
and students be assured that school
staffing will be consistent and
continuous? Thank you, Mr. Chairman.

ᑖᓐᓇ ᐱᖁᔭᕐᔪᐊᖅ ᐋᖅᑭᒋᐊᖅᑕᐅᑉᐸᑦ ᑖᓐᓇᓗ
ᐲᖅᑕᐅᓐᓂᖅᐸᑦ, ᖃᓄᕐᓕ ᐃᓕᓴᖅᑐᖁᑎᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓪᓗ ᓇᓗᓇᐃᖅᓯᕕᐅᔪᓐᓇᓂᐊᖅᐸᑕ
ᖃᑦᓯᐅᑎᖃᑦᑕᕆᐊᖃᓂᐊᕐᒪᖔᑦ ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you. Ms. Okpik.
Ms. Okpik: (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
we are in agreement that the studenteducator ratio doesn’t address our student
needs and our program needs. The
student-educator ratio assumes that all
schools have the same needs regardless
of its student population and this is not
the case. The other issue that we’ve had
and we’ve seen it this year is the studenteducator ratio can cause large
fluctuations in staffing and therefore have
an impact on programming at the
community level. What we are doing is
we’re actually, right now, looking at
researching alternative teacher allocation
models and methods, and again, to keep
in mind stability that allows for the
delivery of more effective programming.
(interpretation) Thank you, Mr.
Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᐊᖏᖃᑎᖃᖅᑐᒍᑦ ᑖᒃᑯᐊ ᐃᓕᓴᖅᑎ ᐊᑕᐅᓯᖅ
ᐃᓕᓴᖅᑐᓪᓗ ᐅᓄᕐᓂᖏᑦ ᑕᐃᒪᓐᓇᒃ ᐋᖅᑭᒃᑕᐅᓯᒪᕗᖅ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᑕᐃᒃᑯᐊ ᐊᑐᕆᐊᖃᖅᑕᕗᑦ ᒪᓕᒃᓱᒋᑦ
ᐃᓕᓴᖅᑏᑦ ᐅᓄᕐᓂᖏᑦ ᒪᓕᒃᑐᒋᑦ. ᐊᒻᒪᓗ ᐊᐃᑉᐸᖓ
ᐅᓄᕐᓂᖏᑦᑕᐅᖅ ᐊᑦᑐᐃᓂᖃᓪᓚᕆᒍᓐᓇᖅᑐᑦ ᐃᓕᓴᐃᔩᑦ
ᖃᔅᓯᐅᒋᐊᖃᕐᒪᖔᖏᑦ ᐊᑦᑐᐃᓂᖃᕈᓐᓇᖅᑐᓂᓗ ᒪᑯᓄᖓ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐊᕆᔭᐅᓯᒪᔪᓂᒃ. ᑕᐃᒪᐃᑦᑑᒻᒪᑦ ᒫᓐᓇ,
ᓇᓖᕌᕈᑎᒃᓴᓂᖏ ᐋᖅᑭᒃᓱᐃᓇᓱᓕᖅᑐᒍᑦ ᐃᓱᒪᒋᓗᒋᑦ
ᓱᕐᕋᓗᐊᔾᔭᐃᒃᑯᑎᖏᑦ. ᒪᑯᐊᓗ ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᓖᑦ
ᐃᓕᓐᓂᐊᖅᑕᐅᕙᓪᓕᐊᓂᖏᑦ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. Thank you for the response. I
guess the ultimate reason why I am
asking this question is that when we were
doing our tours on communities, there
were some individuals that had just
completed high school, but wanted to
further their studies in academic studies,
that we see as gifted students. When you
look at amendments or removing section
123, how would that help the gifted
students across the territory who
currently are facing, I guess in better
words, a lack of staff to meet the
academic studies that they require?
Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᓪᓗ ᑕᒪᓐᓇ ᑭᐅᒐᖕᓂ. ᑕᒪᓐᓇ
ᐊᐱᖅᑯᑎᒋᓗᐊᓐᖑᐊᖅᑕᕋ ᓄᓇᓕᓐᓄᑦ
ᐳᓚᕋᖅᐸᓪᓕᐊᑎᓪᓗᑕ ᐃᓚᖏᓂᒃᑯᐊ ᐃᓄᐃᑦ
ᐱᔭᕇᖅᓯᒪᔪᒥᓂᐅᒐᓗᐊᑦ ᖁᕝᕙᓯᓐᓂᓕᒃ 12-ᒥᒃ
ᖁᑦᑎᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕆᐊᕈᒪᔪᑦ ᑕᑯᓚᐅᖅᑕᕗᑦ ᒪᑯᐊ
ᐃᓕᓴᕋᐃᕐᔪᐊᖅᑐᑦ. ᑖᒃᑯᐊ ᒪᓕᒐᐃᑦ
ᐋᖅᑭᒋᐊᑕᐅᓂᐊᖅᐸᑦ 123-ᓗ ᐲᖅᑕᐅᑉᐸᑦ, ᖃᓄᖅ
ᑕᐃᒃᑯᐊ ᐃᓕᓴᕋᐃᑦᑐᑯᓗᐃᑦ ᐃᑲᔪᖅᑕᐅᒃᑲᓐᓂᕐᓂᐊᖅᐸᑦ
ᓄᓇᕗᒻᒥᐅᑕᐃᑦ, ᒫᓐᓇ ᐊᑲᐅᓐᖏᓕᐅᕈᒻᒦᓕᖅᑐᑦ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐅᓄᓐᖏᓗᐊᕐᓂᖏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ
ᐊᒻᒪᓗ ᐃᓕᑦᑐᒪᓂᖏᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. I think there is a link in the

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
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SER to the inclusive education to find out
if there’s a way to complement both
those factors. Ms. Okpik.

ᐅᓇ ᑭᒃᑯᓕᒫᑦ ᐃᓚᐅᑎᑕᐅᓂᖏᓐᓅᖓᔪᒥᓄᓇ
ᓂᓪᓕᐅᑎᖃᖅᐸᓪᓚᐃᒻᒪᑦ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) What
you are describing would be part of our
inclusive education model. I think, by
getting away from a student-educator
ratio, it may move us forward to a model
where the Minister actually sets a
program standard, for example. If we
start at the basis of a certain program
standard, then that would impact the
funding model. (interpretation) Thank
you, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ). ᑖᓐᓇ
ᐅᖃᐅᓯᕆᔭᐃᑦ ᑕᒪᑐᒧᖓ ᐃᓚᐅᑎᑦᑎᓂᕐᒨᖓᑎᑕᑦᑎᓐᓄᑦ
ᐊᑦᑐᐃᓂᖃᕋᔭᖅᑐᖅ. ᐃᒻᒪᖄ ᑕᐃᒪᓐᓇ
ᓈᓴᐅᓯᖅᑕᐅᓯᒪᓐᖏᑉᐸᑕ ᖃᔅᓯᓂᒃ
ᐃᓕᓴᐃᖃᑦᑕᕆᐊᖃᕐᓂᐊᕐᒪᖔᖅ ᐃᓕᓴᐃᔨ, ᓲᕐᓗ
ᐃᓕᓴᖅᑎᓄᑦ ᐋᖅᑭᒃᓯᒪᔪᑦ ᐊᓯᔾᔨᖅᑕᐅᑉᐸᑦ
ᑮᓇᐅᔭᖅᑖᕆᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐊᑦᑐᐃᓂᖃᕋᔭᖅᑐᖅ.
(ᑐᓵᔨᒃᑰᖏᑦᑐᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. With that, some communities
have a selected model which does not
reflect the gifted students who want to
further their academic studies. As a
department, what changes would you see
or do you feel are needed in the
Education Act to accommodate the gifted
students who want to further their
academic studies? Thank you, Mr.
Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑖᓐᓇᐅᖅᑲᐅᑎᓪᓗᒍ ᐃᓚᖏᓂᒃᑯᐊ ᓄᓇᓖᑦ
ᓂᕈᐊᖅᓯᓯᒪᒻᒪᑕ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᐃᓱᒪᒋᔭᐅᓐᖏᑦᑐᑎᒃ ᑕᐃᒃᑯᐊ ᐃᓕᓴᕋᐃᑦᑐᑯᓗᐃᑦ
ᐊᕗᖓᒃᑲᓐᓂᖅ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᔪᓂᒃ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᓪᓗᓯ ᖃᓄᐃᑦᑐᓂᒃ
ᐊᓯᔾᔨᖅᓯᓇᔭᖅᐱᓯ ᐊᓯᔾᔨᖅᓯᒋᐊᖃᕋᓱᒋᓐᓈᕕᓯᓗ
ᒪᓕᒐᐅᑉ ᐃᓗᓕᖏᓐᓃᑦᑐᓂᒃ ᑕᐃᒃᑯᐊ
ᐃᑲᔪᖅᑕᐅᒃᑲᓐᓂᕐᓂᐊᕐᒪᑕ ᐃᓕᓴᕋᐃᑦᑐᑦ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᕐᕕᐊᓘᑉ ᐅᖓᑖᓄᑦ ᐃᓕᓐᓂᐊᕆᐊᕈᒪᔪᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Mr. Mikkungwak
Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Right
now, what we are using is distance
education. For students that have
identified the need to go on to postsecondary education, particularly in
smaller communities where some of
those academic courses may not be
offered, there is the opportunity for
distance education for the schools.
(interpretation) Thank you, Mr.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ). ᒫᓐᓇ
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᔪᑦ, ᐱᓗᐊᕐᓗᒋᑦ
ᓄᓇᓕᕋᓛᓃᓐᖔᖅᑐᑦ ᐃᓛᓐᓂᒃᑯᓂᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒧᑦ ᐅᐸᓗᖓᐃᔭᖅᐸᓪᓕᐊᔾᔪᑏᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᓯᒪᓐᖏᒻᒪᑕ
ᑕᐃᒪᐃᓕᖓᔪᑦ. (ᑐᓵᔨᒃᑰᖏᑦᑐᑦ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman.
Chairman: Thank you. Ms. Okpik. Mr.
Mikkungwak.
Mr. Mikkungwak: Thank you, Mr.
Chairman. I’ll move on to a different
section. On your submission, registration
and attendance policy, as we all know,
children will not learn if they don’t attend
school. We always encourage children to
attend school. As we all know, they are
our future.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐊᓯᐊᓄᑦ ᓅᓕᓪᓗᖓ. ᐅᑯᓇᓂ ᑐᓐᓂᖅᑯᑎᒋᓚᐅᖅᑕᕐᓂ,
ᐊᑎᓕᐅᕆᓂᖅ ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑐᓂᒃ ᐊᒻᒪᓗ
ᐅᐸᖃᑦᑕᕐᓂᕐᒧᑦ ᐊᑐᐊᒐᐃᑦ, ᖃᐅᔨᒪᔪᐃᓐᓇᐅᕗᒍᑦ ᓱᕈᓰᑦ
ᐃᓕᔾᔮᖏᑦᑐᑦ ᐅᐸᖃᑦᑕᖏᒃᑯᑎᒃ. ᐊᒻᒪᓗ
ᐊᔭᐅᖅᑐᐃᓐᓇᐅᔭᖅᑕᕗᑦ ᕿᑐᕐᖓᕗᑦ
ᐃᓕᓐᓂᐊᕆᐊᖏᓐᓇᕐᓂᐊᕐᒪᑕ ᓲᖃᐃᒻᒪ ᓯᕗᓂᒃᓴᑦᑎᓐᓂ
ᓯᕗᓕᖅᑎᒃᓴᕆᒐᑦᑎᒃᑯᑦ.

I’m looking at your section 37. When you
look at section 37, the department
suggests amending section 37 by adding
a provision which requires the
department to develop a generic or
default registration and attendance policy.
This departmental policy would have to
be implemented by the DEA in the event
the DEA fails to develop its own policy
as required in section 37.

ᓈᓴᐅᑎᓕᒃ 37 ᑕᑯᓪᓗᒍ. 37-ᒥᒃ ᓈᓴᐅᑎᓕᒃ ᑕᑯᓪᓗᒍ,
ᐋᖅᑭᒋᐊᖅᑕᐅᔪᒪᔪᕉᖅ ᐅᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄ.
ᐃᓚᒃᑲᓐᓂᕐᓗᒍ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐊᑎᓕᐅᕈᑎᒃᓴᓂᒃ ᑕᑕᑎᕈᑎᓂᒃ ᐊᑐᐊᒐᓂᒡᓗ
ᐋᖅᑭᒃᓯᓗᑎᒃ. ᑖᒃᑯᐊ ᐊᑐᐊᒐᐃᑦ
ᐊᑐᓕᖅᑎᑕᐅᔭᕆᐊᖃᕐᓂᐊᖅᑐᑦ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᑦ. ᑖᒃᑯᐊ
ᐊᑐᓕᖅᑎᑦᑎᓐᖏᑉᐸᑕ ᑲᑎᒪᔩᑦ ᓇᖕᒥᓂᖅ
ᐊᑐᕐᓂᐊᖅᑕᒥᖕᓂᒃ ᐊᑐᐊᒐᓂᒃ.

When you look at the revisions for that
particular section, who would have
ultimate authority? The department or
would that still be retained by the DEAs?
Thank you, Mr. Chairman.

ᑖᒃᑯᐊ ᑖᓐᓇ ᐋᖅᑭᒋᐊᖅᑕᐅᒃᐸᑦ ᑭᓇ
ᐃᓱᒪᓕᐅᖅᑎᓪᓚᕆᐅᓛᖅᐸ? ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐅᕝᕙᓗᓐᓃᑦ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖓ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
DEA would still have ultimate
responsibility, but with the department
providing a generic policy.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᑕᒪᑐᒥᖓ
ᑎᒍᒥᐊᖏᓐᓇᕐᓂᐊᖅᑐᑦ, ᑭᓯᐊᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐋᖅᑭᒃᓱᐃᓇᔭᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓄᑦ
ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓄᑦ ᐊᑐᐊᒐᓂᒃ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. Thank you for the response.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ ᑕᐃᒫᒃ ᑭᐅᒐᖕᓂ.
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Also, Part 5 of your submission, which
also looks at registration and attendance
again, but actually in section 30, which
caught my eye here, there are some youth
who are now past the age of 18 years
who wanted to go back to school to get
their diploma, but considering that
they’re over the age of 18, they were not
eligible to go back to school. They really
wanted to get the extra credits. When you
look at section 30 with the changes
you’re making from 18 years of age to
16, is that in the best interest of students
who may not be gifted students? Thank
you, Mr. Chairman.

ᐊᒻᒪ, ᓈᓴᐅᑎᓕᒃ 5, ᐊᒡᒍᖅᑐᖅᓯᒪᓂᖓ ᕿᒥᕐᕈᓇᕐᒥᖕᒪᑦ
ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑐᑦ ᐊᑎᖁᑎᖏᓐᓂᒃ ᐊᒻᒪᓗ
ᐅᐸᖃᑦᑕᕐᓂᖅ, 30-ᒥᒃ, ᑖᓇ ᓈᓴᐅᑎᓕᒃ ᐃᓚᖏᑦ
ᒪᒃᑯᒃᑐᑦ ᒫᓐᓇ 18-ᓐᖑᖅᓯᒪᓕᖅᑐᑦ ᐅᖓᑖᓄᓪᓗᓐᓃᑦ
ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᕈᒪᓐᓂᕈᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ
ᐃᓱᓕᑦᑎᔭᖅᑐᓕᕐᓗᑎᒃ, ᑭᓯᐊᓂ 18-ᓐᖑᖅᓯᒪᓕᕋᒥᒃ,
ᐅᖓᑖᓄᓪᓗᓐᓃᑦ ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᕈᓐᓇᐃᓪᓕᓲᑦ
ᐱᔪᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ. 30-ᒥᒃ ᓈᓴᐅᑎᓕᒃ ᑖᓐᓇ ᑕᑯᒍᖕᓂ
18-ᒧᑦ ᐋᖅᑭᒃᑕᐅᓯᒪᓚᐅᖅᑑᒐᓗᐊᖅ 16-ᒧᑦ
ᐋᖅᑭᖕᓂᐊᕋᖕᓂ, ᖃᓄᖅ ᑕᒪᓐᓇ ᑕᐃᒪᓐᓇ
ᐊᓯᔾᔨᕈᒪᕕᓯᐅᒃ ᑕᐃᒃᑯᐊ ᐃᓕᑦᑎᕆᖕᓂᖅᓴᐃᑦ ᑕᐃᒪᓐᓇ
16-ᖑᓪᓗᑎᒃ, 21-ᖑᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᕆᐊᕈᓐᓇᖅᑐᑦ
ᐅᕝᕙᓗᓐᓖᑦ ᑲᑎᒪᔨᓂᒃ ᐊᐱᕆᓚᐅᕐᓗᑎᒃ 21ᖑᕋᓱᖕᓂᖓᓂ ᐅᐸᒐᓱᒍᓐᓇᐃᓐᓇᐅᔭᖅᑐᖅ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr.
Mikkungwak. The 16-year age is just the
mandatory portion. Students can apply up
to age 21 to the local DEA for permission
to attend the high school. It’s upon DEA
approval up to age 21. Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᑕᓐᓇ 16−ᓂᒃ ᐊᕐᕌᒍᖃᕐᓂᖅ ᐊᑐᕆᐊᓕᒦᑎᑕᖅ.
ᐃᓕᓐᓂᐊᖅᑎᑦ 21−ᖑᕋᓱᖕᓂᖏᓐᓄᑦ ᐱᓇᓱᐊᕈᓐᓇᖅᑐᑦ
ᓄᓇᓕᐅᑉ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᖏᓐᓄᑦ
ᐊᖏᖅᑕᐅᔪᒪᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ
ᐃᓕᓐᓂᐊᕈᒪᒍᑎᒃ. ᑖᒃᑯᓄᖓ ᐃᓱᒪᖅᓲᑕᐅᔪᖅ
ᐊᕐᕌᒍᓕᖕᓄᑦ 21−ᒧᑦ ᑎᑭᓪᓗᒍ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Okay, with that
information, I guess what I would like to
hear from the department is: if it’s going
to be mandatory, what punishments or
what discipline will be in place when the
mandatory section is not met? Thank
you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᑕᐃᒪᓕ ᑐᑭᓯᒐᒪ,
ᑐᓴᕈᒪᓕᖅᑐᖓᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᑦ: ᑖᓐᓇ
ᐊᓯᐊᒎᕐᕕᖃᓐᖏᓪᓗᓂ ᒪᓕᑦᑕᐅᔭᕆᐊᖃᕐᓂᐊᕐᒪᖔᑦ ᐊᒻᒪ
ᒪᓕᑦᑕᐅᓐᖏᑉᐸᑦ ᖃᓄᐃᓕᔭᐅᒍᓐᓇᖅᑲᑦ
ᓱᒋᐊᖅᑕᐅᒍᓐᓇᖅᑲᑦ ᑕᐃᒫᒃ ᒪᓕᑦᑎᐊᓐᖏᑦᑐᖃᕋᐃᑉᐸᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) In
the current Education Act, there’s no
punishment; in the old Act, there was, but
we found that it was never enforced or
utilized.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᒥ
ᓱᒋᐊᖅᑕᐅᒍᑎᒃᓴᖅᑕᖃᓐᖏᑦᑐᖅ; ᐱᖁᔭᑐᖃᕐᒥᒃ,
ᑕᐃᒪᐃᑦᑐᖃᓚᐅᖅᓯᒪᔫᒐᓗᐊᖅ, ᑭᓯᐊᓂ
ᐊᑐᖅᑕᐅᓚᐅᖅᓯᒪᓐᓂᓐᖏᑦᑐᖅ.

When we talk about the mandatory age of
changing it from 16 to 18, in the old Act,
it was the age of 16 and after a significant
amount of consultation, that mandatory
age was changed to 18. However, it has
been pointed out to us… . At this

ᑕᒪᓐᓇ 16-ᓂᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᓪᓚᕆᑦᑐᐃᑦ 16-ᓂᒃ
ᐊᕐᕌᒍᒧᑦ 18-ᖑᓚᐅᕋᓗᐊᕐᓗᓂ; ᐊᔅᓱᕈᕋᓱᐊᕋᑦᑎᒍᑦ 18ᕈᖅᑎᑕᐅᓚᐅᖅᓯᒪᒻᒪᑦ ᐃᓕᓴᐃᔭᖅᑐᕆᐊᖃᓪᓚᕆᑦᑐᐃᑦ.

75

moment, we’re not really suggesting any
changes to the Act, but we felt that
possibly, if there are consultations, this
should be a point of consultation out
there because there’s a lot of
administrative burden placed on both our
school system and also requiring older
students to attend.
For example, let’s say if someone who is
17 has dropped out of school and they’re
employed. There has to be a lot of work
put in place, like a learning plan and
understanding that there has to be some
form of education taking place with the
student who has not met the mandatory
age of 18. There’s also a summary
conviction or a fine for employers for
hiring students who are 18 or younger
who have not completed high school
because they should be part of that
mandatory program.

ᒫᓐᓇᓕ ᐊᓯᔾᔩᓪᓚᕆᖁᔨᓐᖏᒃᑲᓗᐊᖅᑐᒍᑦ... ᑭᓯᐊᓂ,
ᑕᖅᑲᐅᖓ ᖃᐅᔨᒋᐊᖅᑐᖃᓚᐅᕐᓗᓂ
ᐊᓯᔾᔨᖅᑕᐅᒋᐊᖃᕐᒪᖔᑦ ᐃᓱᒪᒋᔭᐅᖁᔭᕗᑦ. ᒫᓐᓇ,
ᐃᓕᓴᕕᓐᓄᑦ ᐊᐅᓚᑕᐅᒋᐊᖃᓗᐊᖅᐸᒻᒪᑦ, ᑕᐃᒃᑯᐊᓗ
ᐊᕐᕌᒍᖅᑐᓂᖅᓴᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓚᐅᒍᒪᒐᐃᒻᒪᑕ.

ᐆᑦᑑᑎᒋᓗᒍ, 17-ᓂᒃ ᐊᕐᕌᒍᓖᑦ ᓄᖅᑲᕋᐃᑉᐸᑕ
ᐃᖅᑲᓇᐃᔭᓕᕐᓗᑎᒃ. ᑕᐃᒪᓕ ᖃᓄᖅ
ᐃᓕᓴᑎᑕᐅᕙᓪᓕᐊᓂᐊᕐᒪᖔᑦ
ᐸᕐᓇᐅᓯᐅᕈᔾᔭᐅᒋᐊᖃᕋᔭᕐᖓᑦ. ᐃᓕᓴᑎᑕᐅᒋᐊᖃᕋᔭᕐᖓᑦ.
ᑕᐃᓐᓇ 18-ᕈᖅᓯᒪᓐᖏᑦᑐᖅ. ᐊᒻᒪᓗᑦᑕᐅᖅ
ᐃᖅᑲᖅᑐᐃᕕᒃᑯᑦ ᐊᑭᓖᑎᑕᐅᒍᓐᓇᕆᓪᓗᑎᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᖃᑦᑕᖅᑲᑕ 18-ᓂᒃ ᐅᑭᐅᓕᓐᓂᒃ
ᐃᓅᓱᓐᓂᖅᓴᓂᓪᓗᓐᓃᑦ ᐃᓕᓴᕕᓐᓂ
ᐱᔭᕇᖅᓯᒪᓐᖏᑦᑐᓂᒃ. ᑕᐃᒃᑯᐊᒃ ᐃᓛᒃ 18ᕈᖅᓯᒪᓐᖏᑦᑐᐃᑦ ᐅᐸᑦᑐᐃᓐᓇᐅᒋᐊᖃᖅᑎᓪᓗᒋᑦ.

We need to consider the impact this has
on students that, for one reason or
another, may drop out of school, but want
to seek employment and that really
prohibits them from gaining employment.
However, we do want them to stay in
school. That’s our goal and that was the
whole provision for changing the
mandatory age from 16 to 18.

ᑕᒪᓐᓇ ᐊᑦᑐᐃᖃᑦᑕᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ
ᓇᐅᒃᑯᑐᐃᓐᓇᖅ ᓄᖅᑲᓚᕿᔾᔪᑕᐅᖃᑦᑕᖅᑯᖅ ᐊᒻᒪ
ᐃᖅᑲᓇᐃᔭᕆᐊᓯᑦᑕᖅᑯᖅ. ᐃᓕᓴᐃᓐᓇᖁᔭᕋᓗᐊᕗᑦ.
ᑖᓐᓇ ᑐᕌᒐᕆᒐᑦᑎᒍᑦ, ᑕᐃᒫᒃ ᑕᕝᕙ
ᐅᐸᒋᐊᖃᓪᓚᕆᑦᑐᐃᑦ 16-ᒥᑦ 18-ᒧᑦ
ᖁᕝᕙᕆᐊᕈᒪᓚᐅᖅᑲᕗᑦ.

You also talked about students who want
to come back to school. As Mr. Chairman
stated, it’s up to the age of 21. However,
we do have the Pathway to Adult
Secondary School (PASS) that we are
encouraging students over the age of 18
to participate in to get their high school
credits. (interpretation) Thank you, Mr.
Chairman.

ᑕᐃᒃᑯᐊᓗ ᐅᑎᒃᑲᓐᓂᕈᒪᔪᐃᑦ ᓄᖅᑲᒪᐅᖅᓯᒪᔪᕕᓃᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ. ᐃᔅᓯᕙᐅᑕᖅ ᐅᖃᖅᑲᐅᒥᒻᒪᑦ 21ᖑᕋᓱᓐᓂᖓᓂᑦ ᐅᑎᕋᓱᐊᕈᓐᓇᕐᖓᑕ ᑭᓯᐊᓂ
ᓯᓚᑦᑐᓴᕐᕕᒻᒥᖔᖅᑕᐅᖅ ᐱᐱᔭᕇᕋᓱᖃᕈᑎᓂᑦ
ᖁᑦᑎᓐᓂᓕᒃ 12-ᑖᕋᓱᐊᕈᑎᓂᑦ ᐱᑕᖃᕐᒥᔫᒐᓗᐊᖅ 18ᕈᕇᖅᓯᒪᔪᑦ ᐃᓚᐅᑯᐅᒍᓐᓇᖅᑐᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ
ᐱᔭᕇᕈᑎᑖᕈᓐᓇᕐᕕᐅᔪᓂᑦ. (ᑐᓵᔨᒃᑯᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. I
would like you to recognize the clock as
well. The Chairman still has a couple of

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᓯᕿᓐᖑᔭᖅᑕᐅᖅ ᖃᐅᔨᒪᒋᐊᓂᐊᖅᑲᕗᑦ.
ᐃᔅᓯᕙᐅᑕᑦᑕᐅᖅ
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questions. Mr. Mikkungwak.

ᐊᐱᖅᑯᑎᔅᓴᖃᕐᓂᐊᒥᒻᒪᑦ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I believe we have the next
couple of days.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᖃᐅᑉᐸᒧᑦ ᑕᕝᕙᓃᓐᓂᐊᕋᑦᑕ.

When you look at section 30 and when
we’re looking at discipline, as you
indicated earlier, there is a summary
conviction that could be imposed on
employers who are employing youth that
should be in school. In addition, if they
are not employed, but are not attending,
are you working with a number of
departments on this particular section, for
example, the Department of Justice and
the Department of Family Services?
Should that be reflected in the
amendments to this particular section?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) With
respect to students that have not dropped
out, at the local level we have school
community counsellors that are liaisons
directly with our parents within the
community, so that’s who we go to first
for non-attenders.
Only in absolutely extenuating
circumstances would we work with the
departments of Justice and Family
Services, for example, or other types of
circumstances, but as a matter of practice,
we work with the school community
counsellor who works with the school
team and the DEA on students who don’t
attend.
Chairman: Thank you. Mr.
Mikkungwak.

ᑖᓐᓇ ᓈᓴᐅᑎᓕᒃ 30, ᑕᑯᓗᒍ 30 ᑕᒪᒃᑯᐊ
ᓱᒋᐊᖅᑕᐅᔪᓐᓇᕐᓃᑦ ᒪᓕᑦᑎᐊᖏᑦᑐᐃᑦ ᐱᓪᓗᒋᑦ,
ᐃᖅᑲᖅᑐᐃᕕᒃᑯᑦ ᓱᒋᐊᖅᑕᐅᒍᓐᓇᕐᖓᑕᒎᖅ.
ᐃᖅᑲᓴᐃᔭᖅᑎᑦᑎᔪᑦ 18-ᕈᖅᓯᒪᖏᑦᑐᓂᑦ, ᐃᓅᓱᑦᑐᓂᑦ
ᐃᓕᓴᒋᐊᓕᐅᒐᓗᐊᓂᑦ. ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᖅᑲᓇᐃᔭᖏᑉᐸᑕ
ᐃᓕᓴᖃᑦᑕᖏᓪᓗᑎ, ᑖᒃᑯᐊ ᐱᓕᕆᐊᖑᓇᓱᒃᑲᓗᐊᖅᑳᑦ
ᐱᓕᕆᖃᑎᖃᕋᓗᐊᖅᑭᓰ ᐊᓯᓯᓐᓂ ᐱᓕᕆᑯᐅᔪᓂᑦ
ᒪᓕᒐᓕᕆᔨᒃᑯᓐᓂᑦ ᐃᓄᓕᕆᔨᒃᑯᓂᓪᓘᓐᓃᑦ? ᑕᕝᕙᓂ
ᓴᖅᑭᔮᖖᐊᖃᖅᑳ ᐋᖅᑭᒋᐊᕈᑕᐅᔪᒥᑦ ᐱᖁᔭᕐᒥᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓕᓐᓂᐊᖅᑏᓪᓕ ᐱᓪᓗᒋᑦ ᓄᖅᑲᖅᓯᒪᖏᑦᑐᐃᑦ
ᓄᓇᓕᓐᓂ, ᓄᓇᓕᓐᓂ ᐃᑲᔪᖅᑎᓖᑦ ᐅᖃᖃᑎᒋᔭᔅᓴᓂᑦ
ᓄᓇᓕᓐᓂ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᓂᑦᑕᐅᖅ
ᐅᖃᖃᑎᖃᖃᑦᑕᓲᖑᒻᒥᔪᑦ, ᑕᐃᒃᑯᓄᖓᐃᓛᒃ
ᐅᐸᖃᑦᑕᖏᑦᑐᓄᑦ, ᐅᐸᖃᑦᑕᖏᑦᑐᓂᑦ ᑲᒪᔨ.

ᑭᓯᐊᓂ ᐊᔾᔨᐅᖏᓐᓂᖅᑕᖃᓪᓚᕆᑦᑐᐊᓘᑎᓪᓗᒍ ᑖᒃᑯᐊ
ᒪᓕᒐᓕᕆᔨᒃᑯᑦ ᐃᓄᓕᕆᔨᒃᑯᓪᓗ ᐱᓕᕆᖃᑎᒋᒐᔭᖅᑕᕗᑦ,
ᐊᔾᔨᒋᖏᑕᖏᓐᓂᑦ ᓴᖅᑭᔮᖅᑐᖃᖅᑎᓪᓗᒍ ᐊᑐᖅᑕᐅᔪᓂᑦ.
ᒫᓐᓇᓕ ᐱᓕᕆᓂᑐᐃᓐᓇᖅᐳᑦ ᐊᑐᖅᑐᒍ ᐃᓕᓴᕕᒻᒥ
ᐃᑲᔪᖅᑏᑦ ᐅᖃᖃᑎᒋᖃᑦᑕᓲᕗᑦ ᐊᒻᒪᑦᑕᐅᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᑕᐃᒃᑯᐊ
ᐅᐸᖃᑦᑕᖏᑦᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᓪᓗᒋᑦ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ.

ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
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Mr. Mikkungwak: Thank you, Mr.
Chairman. My last question on this
particular section is: when you have to go
to that drastic discipline, how many days
are allowed for the school community
counsellor before the Department of
Justice or the Department of Family
Services is contacted, or is that not
reflected at all in the Education Act?
Thank you, Mr. Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Ms. Okpik.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ ᑕᒪᑐᒥᖓ ᐱᔾᔪᑎᖃᖅᑐᖅ
ᑕᐃᒪᓕ ᓱᒋᐊᖅᓯᒋᐊᖃᕋᐃᒍᔅᓯ,
ᓱᒋᐊᖅᓯᒋᐊᖃᖃᐃᒐᔅᓰᓛᒃ ᖃᑦᑎᓂᑦ ᐅᓪᓗᓂᑦ
ᐱᕕᖃᖅᑎᑕᐅᓲᖑᕙ ᐃᓕᓴᕕᒻᒥ ᐃᑲᔪᖅᑎᖓ
ᐊᓈᓇᒃᑯᖏᓐᓂ ᖃᐅᔨᒃᑲᐃᒪᐅᖏᓐᓂᖏᓐᓂ, ᐅᕝᕙᓘᓐᓃᑦ
ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᒥ ᑕᒪᓐᓇ
ᓴᖅᑭᔮᖏᒻᒪᕆᑉᐸ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) For
students who have dropped out before the
age of 18 and who are not employed, we
have never invoked this piece of the
legislation. We would have to develop a
process to be able to undertake this.
(interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᓕᓐᓂᐊᖅᑎᓄᓪᓕ ᓄᖅᑲᖅᓯᒪᔪᓄᑦ 18-ᕈᓚᐅᕋᑎ
ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖏᑦᑐᓄᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᖅᑲᓇᐃᔭᖅᑐᓄᑦ ᒪᓕᒐᖅ. ᑖᓐᓇ
ᒪᓕᑦᑕᐅᑎᒋᐊᓚᐅᖅᓯᒪᖏᑕᕗᑦ, ᑕᐃᒪᓕ ᖃᓄᖅ
ᐱᔭᐅᕙᓪᓕᐊᒍᓐᓇᕋᔭᕐᒪᖔᑦ ᒪᓕᑦᑕᐅᑎᑕᐅᓪᓗᓂ
ᐋᖅᑭᑎᒋᒋᐊᖃᕋᔭᖅᒍᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. I
have no more names on my list. I just
have a few questions that I would like
to… . We may go a couple of minutes
over twelve o’clock.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᒫᓐᓇ
ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ ᐊᑕᐅᓯᐅᖏᑦᑐᒥᑦᑕᐅᖅ
ᐊᐱᖅᑯᑎᔅᓴᖃᕐᒥᒐᒪ .... 12:00-ᒦᖔᕌᔾᔪᓕᖅᑲᖅᑲᐃ
ᓄᖅᑲᓂᐊᖅᑐᒍᑦ.

When we’re talking about the school age,
it has been brought up as the maximum a
couple of times. In your submission, it
speaks to the section on the minimum age
of five years and as it’s pointed out, there
is a school in Nunavut that has invited
students under the age of five although
it’s contrary to the Act. I know that the
department isn’t fond of that decision,
but it seems the educational results are
still very positive from what we
understand in speaking to members of
that DEA.

ᑕᒪᒃᑯᐊ ᐃᓕᓴᕕᒻᒦᒋᐊᓖᑦ ᐊᕐᕌᒍᖏᑦ ᒪᓕᑦᑐᒋᑦ, ᑕᕝᕙᓂ.
ᑐᓂᓯᒪᔭᔅᓯᓐᓂ, ᐊᕐᕌᒍᑭᓐᓂᖅᐹᑦ 5-ᒥ ᐱᒋᐊᖃᑦᑕᕐᓗᑎ
ᐃᓕᓴᒋᐊᖃᑦᑕᕆᐊᖃᕐᖓᑕ. ᑕᐃᒪ ᓄᓇᕗᒻᒥ 5ᕈᖅᓯᒪᖏᑦᑐᐃᑦ ᑐᓐᖓᓱᑦᑎᑕᐅᖃᑦᑕᖅᓯᒪᒻᒪᑕ, ᐱᖁᔭᕐᒥᑦ
ᑖᓐᓇ ᓱᕋᐃᔫᒐᓗᐊᖅ, ᑕᐃᒪᓕ
ᐱᔭᕇᑦᑎᐊᖅᑑᔮᖃᑦᑕᕐᒥᔪᑦᑕᐅᖅ ᑕᐃᒪᐃᔅᓯᒪᔪᑦ,
ᐅᖃᖃᑎᖃᖃᑦᑕᖅᑐᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓂᑦ.

I’m just wondering if it would be more
feasible to open it up to schools that do

ᐊᑲᐅᓂᖅᓴᐅᒐᔭᖏᒻᒫᑦ ᐃᓕᓴᕕᓐᓂ
ᒪᑐᐃᖓᑎᑦᑎᐊᒻᒪᕆᒃᑯᓯᐅᖅᑲᐃ
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have… . I know that most schools in
Nunavut don’t have the space
requirement to be able to allow that to
even occur, the same as with full-day
kindergarten. Some areas just don’t have
the space or the capacity within the
infrastructure to run those types of
programs on a full-day access or a prekindergarten. I’m just wondering if it
would maybe be more feasible to open it
up a little bit so that communities that do
have the space would be allowed to
provide such programming. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) Yes,
you have brought up a couple of factors
in terms of space and the funding that a
school would receive.

ᓄᓇᕗᒻᒦᓛᒃ ᐃᓕᓴᕖᑦ ᐱᕕᑭᓗᐊᖅᑐᐃᓐᓇᐅᒐᓗᐊᑦ.
ᐃᒫᒃ, ᐅᓪᓗᓕᒫᕐᓗ ᐸᐃᕕᖃᕈᓐᓇᕋᑎ ᐱᕕᑭᓗᐊᕐᓂᑯᒧᑦ
ᑕᕝᕙᓂ ᐃᓕᓴᕕᖁᑎᒋᔭᖏᓐᓂ,
ᑕᐃᒪᐃᑦᑐᓕᕆᕕᖃᖏᒻᒪᑕᐃᓛᒃ ᐅᓪᓗᓕᒫᖅ.
ᑕᐃᒃᑯᓄᖓᓗ ᐃᓕᓐᓂᐊᕆᐊᓚᐅᖅᓯᒪᖏᑦᑐᓄᑦ
ᓱᕈᓯᓛᓄᑦ. ᑕᒪᓐᓇᖃᐃ ᒪᑐᐃᕆᐊᕐᔫᒥᒍᓐᓇᖅᑭᓯᐅᒃ
ᓄᓇᓖᑦ, ᐱᕕᓖᑦ ᑕᐃᒪᑦᑐᓂᑦ
ᓴᖅᑮᒍᓐᓇᖃᑦᑕᓂᐊᕐᖓᑕ? ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ,
ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ ᐅᖃᐅᓯᖃᖅᑯᑎᑦ ᓱᓕᔪᒥᒃ
ᐱᕕᑭᓗᐊᕐᓂᖏᑦ ᐃᓕᓴᕖᑦ ᐊᒻᒪ
ᑮᓇᐅᔭᑭᓗᐊᕐᓂᕆᕙᒃᑕᖏᑦ.

For example, I think, from our
perspective at the Department of
Education, there are more suitable
options for three- and four-year-olds
rather than they’re being with
kindergarten. Our school system was
never designed to support their learning
or meet their needs. They have very
different needs than a five-year-old
would.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᓪᓗᑕᓕ, ᓈᒻᒪᓂᖅᓴᖔᓂᒃ
ᓇᓖᕌᕋᔅᓴᖅᑕᖃᖅᐸᓪᓚᐃᔪᖅ ᐱᖓᓱᓂᒃ ᑎᓴᒪᓂᓪᓗ
ᐊᕐᕌᒍᓕᓐᓄᑦ, ᑕᐃᒃᑯᐊ ᒥᑭᔫᑕᐅᓂᖅᐹᓄᑦ
ᐃᓚᒋᔭᐅᓐᖏᖔᕐᓗᑎᒃ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕗᓪᓕ ᒫᓐᓇ
ᐋᖅᑭᒃᓯᒪᓐᖏᒻᒪᑦ ᑕᐃᒃᑯᓄᖓ ᒥᑭᔫᑕᐅᓂᖅᓴᒻᒪᕆᓐᓄᑦ
ᐊᔾᔨᒋᓐᖏᒻᒪᕆᒻᒪᒋᑦ ᑕᓪᓕᒪᓂᒃ ᐊᕐᕌᒍᓖᑦ.

You also have to look at the curricular
outcomes, for example. If you have a
three year-old or a four-year-old that is in
kindergarten and has been put in the
kindergarten program, you can’t legally
hold them back because the school would
have to demonstrate that they have met
all the outcomes of the kindergarten
program, which is typically designed for
a student who is five years old. We’re
looking at that.

ᐊᒻᒪᑦᑕᐅᖅ ᖃᓄᖅ ᐃᓕᓴᑎᑕᐅᒋᐊᖃᕐᓂᐊᕐᒪᖔᑕ
ᐋᖅᑭᑦᑎᕆᒋᐊᖃᑦᑕᕆᕗᒍᑦ ᐱᖓᓱᓂᒃ ᐊᕐᕌᒍᓖᑦ
ᑎᓴᒪᓂᒃ ᐊᕐᕌᒍᓖᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᓃᑎᑕᕋᓛᕌᓘᑎᓪᓗᒋᑦ
ᓄᖅᑲᖓᑎᒋᐊᖃᓐᖏᒻᒥᒐᑎᒍᒎᖅ. ᐃᓕᓴᕕᒃ
ᓇᓗᓇᐃᖅᓯᒋᐊᖃᕋᔭᖅᑐᖅ ᐃᓕᒋᐊᓕᓕᒫᖏᓐᓂᒃ
ᐃᓕᓴᕈᓐᓇᕋᓗᐊᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᕈᑎᖏᓪᓗ
ᑐᕌᖓᓪᓗᑎᒃ ᐊᕐᕌᒍᓕᓐᓄᑦ ᑕᓪᓕᒪᓂᒃ.

You also have to look at supervision as
well. Three- and four-year-olds require a
different level of supervision where a

ᑕᒪᓐᓇ ᑕᑯᓐᓈᖅᑕᕋᓗᐊᕗᑦ, ᑭᓯᐊᓂᑦᑕᐅᖅ
ᑲᒪᔨᖏᑦᑕᐅᖅ ᐃᓱᒪᒋᒋᐊᖃᕐᒥᒐᑦᑎᒍ

79

kindergarten class might not be the most
suitable place for the three- and fouryear-olds. That’s why we’re looking for
that amendment.

ᐅᐊᑦᑎᔭᐅᒋᐊᖃᕐᓂᓴᒻᒪᕆᐊᓘᒻᒪᑕ ᐱᖓᓱᓂᒃ ᑎᓴᒪᓂᒃ
ᐊᕐᕌᒍᓖᑦ. ᑕᒪᒃᑯᓇᓂ ᒥᑭᔫᑕᐅᓂᖅᐹᓂᒃ ᐃᓕᓴᔪᓂᒃ
ᐃᓂᖃᖅᑎᑕᐅᑉᐸᑦ ᐊᑲᐅᓛᖑᕙᓪᓚᐃᖏᑦᑐᖅ. ᑕᐃᒫᒃ
ᑕᕝᕙ ᒪᓕᒐᑎᒍᑦ ᐊᓯᔾᔨᖅᑕᐅᖁᔭᕋᓗᐊᕗᑦ.

We’re also looking at the other end as
well where we’ve had as old as a 45year-old being enrolled into one of our
schools. You look at both ends, both the
very young and old, because it may be
equally problematic as well. We feel that
there needs to be consistency around this
area because it’s not just a matter of
putting a three-year-old and a four-yearold with five-year-olds. You have to look
at programming. There is different
cognitive pedagogy and those types of
things that we have to take into
consideration when they come into
school. (interpretation) Thank you, Mr.
Chairman.

ᐊᓯᐊᒍᓪᓗᑦᑕᐅᖅ ᑕᑯᓐᓈᕆᓪᓗᑎᒍ, ᐊᓪᓛᑦ 45-ᓂᑦ
ᐅᑭᐅᓕᒃ ᐃᓕᓴᖃᑕᐅᓚᐅᖅᓯᒪᒻᒥᒻᒪᑦ. ᑕᐃᒃᑯᐊ
ᐊᕐᕌᒍᑭᑦᑐᕕᔾᔪᐊᑯᓗᐃᑦ ᐊᕐᕌᒍᒃᑮᓪᓗ ᑕᑯᓐᓈᕆᐊᖃᕋᑦᑎᒍ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᖅᑎᑦᑎᒍᓐᓇᑐᐃᓐᓇᐅᒻᒪᑎᒃ.
ᐊᔾᔨᒌᔾᔫᒥᔭᕆᐊᓕᐅᒐᓗᐊᖅ ᑕᒪᓐᓇ ᐱᓪᓗᒍ ᐃᒫᒃ
ᐱᖓᓱᓂᒃ ᑎᓴᒪᓂᒃ ᐊᕐᕌᒍᓖᑦ ᑕᓪᓕᒪᒥᒃ ᐊᕐᕌᒍᓕᓐᓄᑦ.
ᑲᑎᖃᑎᖃᖅᑎᑕᐅᑐᐃᓐᓇᕆᐊᖃᓐᖏᒻᒪᑕ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᑉᐸᓪᓕᐊᓂᖃᓲᖑᒻᒪᑕ ᐊᕐᕌᒍᓖᑦ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᓴᔭᖅᑐᕋᐃᒻᒪᑕ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. What
about opening the flexibility to where
space is available of full-day kindergarten
programming? Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᐅᒃᐱᒃ.
ᐃᓱᒪᖅᓱᓕᖅᑎᑦᑎᔾᔫᒥᒍᔅᓯᓕᑭᐊᖅ ᐱᕕᖃᖅᑐᓄᑦ
ᐃᓕᓴᕖᑦ ᐱᕕᖃᖅᑲᑦ ᐅᓪᓗᓕᒫᖅ ᒥᑭᔫᑕᐅᓂᖅᐹᑦ
ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕈᓐᓇᕐᓗᑎᒃ? ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) That
is only one component though that we
would look at. We would have to take a
look at programming and like I said,
when we talked about programming, the
outcomes, and supervision, I think those
are all aspects that we would have to look
at. (interpretation) Thank you, Mr.
Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ
ᐃᓚᐃᓐᓇᕆᒻᒪᒍ ᕿᒥᕐᕈᐊᕆᐊᖃᕋᔭᖅᑕᑦᑕ.
ᕿᒥᕐᕈᐊᕆᐊᖃᕋᔭᕐᒥᒐᑦᑕ ᐃᓕᓐᓂᐊᕈᑎᓂᒃ
ᐱᓕᕆᔾᔪᑎᓂᒃ. ᐅᖃᐅᓯᖃᖅᑲᐅᒐᒪ ᐃᓕᓐᓂᐊᕈᑎᓂᒃ
ᐊᒻᒪ ᐃᓕᑦᑕᐅᒍᓐᓇᖃᑦᑕᖅᑐᐃᑦ ᐅᐊᑦᑎᔭᐅᓃᓪᓗ, ᑕᒃᑯᐊ
ᕿᒥᕐᕈᐊᖅᑕᐃᓐᓇᐅᒋᐊᖃᕋᔭᕐᒪᑕ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. Now,
when we were talking about inclusive
education earlier, one of the concerns that
was brought up in a lot of the community
consultations was the social passing
component.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐅᖃᐅᓯᖃᕋᐃᒐᑦᑕ ᐃᓚᐅᑎᑦᑎᓂᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐅᖃᐅᓯᐅᖃᑦᑕᓚᐅᕐᒪᑦ
ᓄᓇᓕᓐᓂ ᖃᐅᔨᒋᐊᕐᓂᖃᖅᑎᓪᓗᑕ ᐊᕐᕌᒍᖏᓐᓂᒃ,
ᐊᕐᕌᒍᖃᑎᓕᓐᓂᒃ ᒪᓕᒃᓴᖅᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᑦ
ᐱᔭᕇᖅᑎᑕᐅᓪᓗᑎᒃ ᐃᓕᓪᓗᐊᖏᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ.

I know there has been some fairly recent
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media coverage on the department’s
stance, but the concern that the
communities seemed to raise is that the
resources just aren’t there for the teachers
to be able to provide the individualized
learning plans that are mandated within
the legislation.
The concern is that these kids are just
being passed throughout school up until
grade 9 and then all of a sudden, they
have to take specific course studies in
grade 10 and they’re just not at that
literacy level or academic level to be able
to succeed. In some ways, the community
members feel that it is a detriment to
school attendance.
Would Ms. Okpik be able to comment on
that?
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
know that we need to do a better job in
meeting the needs of our students and the
report of the Office of the Auditor
General clearly indicated that. We have
done an external review of inclusive
education that we’re still internally
reviewing. That has demonstrated that as
well.
I think, when we look at changes to
legislation, we really need to shift the
responsibility of the administration of
inclusive education from the DEA to the
principal of the school. Currently, the
administration of inclusive education lies
with the DEA, but we know the principal
is responsible for day-to-day
administration of the school and
management of the school. They are also
the ones with the trained expertise and
educators as well to look at matters on
inclusive education. We also believe,
right now, it is the principals that are

ᑖᓐᓇ ᐃᓱᒫᓗᒋᔭᐅᒻᒪᑦ ᓄᓇᓕᓐᓂ ᓴᖅᑭᖅᑕᐅᕙᒃᑐᓂ
ᐃᓕᓴᐃᔩᑦ ᐱᓕᕆᔾᔪᑎᖏᑦ ᐊᒥᒐᓗᐊᕐᒪᑕ ᐃᓛᓐᓂᒃᑯᑦ
ᐃᓕᓴᑎᑕᐅᒍᓐᓇᖃᑦᑕᖏᒻᒪᑕᒎᖅ.

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓱᒫᓗᖃᑦᑕᕐᒪᑕ
ᐱᔭᕇᖅᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᕐᒪᑕ
ᖁᕝᕙᓯᕙᓪᓕᐊᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᖅᑐᐃᑦ ᐊᒻᒪᓗ
ᖁᑦᑎᓂᓕᒃ 10-ᒥᒃ ᐃᓕᒋᐊᓕᖏᑦ
ᑕᕝᕙᐅᒐᓗᐊᖅᑎᓪᓗᒋᑦ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖏᑦ. ᑭᓯᐊᓂ
ᐊᕝᕙᓯᓗᐊᖃᑦᑕᕐᒪᑕ ᑲᔪᓯᒍᓐᓇᐃᓕᖃᑦᑕᖅᑐᐃᑦ.
ᑕᐃᒫᓪᓗ ᐅᐸᖃᑦᑕᖏᓐᓂᕐᒥᒃ
ᐊᖏᓪᓕᕚᓪᓕᖅᑎᑦᑎᓯᒪᓱᒋᔭᖅ.

ᒥᔅ ᐅᒃᐱᒃ ᐅᖃᐅᓯᕆᒃᑲᓐᓂᕈᓐᓇᖅᐱᐅᒃ?
ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᖃᐅᔨᒪᔪᒍᑦ ᐱᑦᑎᐊᓂᖅᓴᐅᔭᕆᐊᖃᕋᓗᐊᕋᑦᑕ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑎᓐᓄᑦ. ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ
ᐅᓂᒃᑳᓕᐊᒥᓂᖏᑦ ᓴᖅᑭᔮᖅᑎᑦᑎᓚᕆᓚᐅᖅᑐᐃᑦ,
ᓯᓚᑖᓃᓐᖔᖅᑐᑕ ᕿᒥᕐᕈᐊᖅᑦᑕᐅᑎᓯᒪᒐᑦᑎᒍ
ᐃᓚᐅᑎᑦᑎᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ, ᑖᓐᓇ
ᐱᔭᕇᖅᓯᒪᓐᖏᒻᒪᑦ ᓱᓕ.

ᑭᓯᐊᓂ ᑕᒪᑐᒥᖓᑦᑕᐅᖅ ᓴᖅᑮᓯᒪᒻᒥᔪᖅ ᒪᓕᒐᕐᒥᒃ
ᐊᓯᔾᔩᒐᓱᓕᕋᐃᒍᑦᑕ ᑭᒃᑯᑦ ᐱᓕᕆᐊᖃᕆᐊᖃᕐᒪᖔᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᒍᓐᓇᐅᑎᐅᔪᓂᒃ ᐃᓕᓴᕖᑦ
ᐊᖓᔪᖅᑳᖏᓐᓄᑦ ᑕᒪᓐᓇ ᐃᓚᐅᑎᑦᑎᓂᖅ ᐱᓪᓗᒍ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᑎᒍᒥᐊᖅᑕᐅᒻᒪᑦ.
ᐊᒻᒪᓗ ᖃᐅᑕᒫᑦ ᐃᓕᓴᕕᐅᑉ ᐊᖓᔪᖅᑳᖓ ᐃᓕᓴᕕᐅᑉ
ᐊᐅᓚᑕᐅᓂᖓᓂ ᐊᒻᒪ ᑕᐃᒃᑯᐊ ᐃᓕᓴᑎᑕᐅᓯᒪᒻᒪᑕ
ᐃᓕᓐᓂᐊᖅᑎᐅᓪᓗᑎᒃ ᐃᓕᓴᐃᔨᐅᓪᓗᑎᒃ
ᐃᓚᐅᑎᑦᑎᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ
ᕿᒥᕐᕈᐊᖃᑦᑕᖅᑎᐅᔭᕆᐊᓖᑦ. ᒫᓐᓇ ᐃᓕᓴᕕᓐᓂ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ
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doing this work currently in schools. We
believe it’s unfair and unrealistic for a
voluntary board to be meeting to
administer inclusive education when we
believe it should be the principal of the
school.
We think that, again, with this change, it
will allow, if the Minister has the
authority to authorize detailed
instructions for us on how to implement
inclusive education and allow educators
to be able to implement these directions,
it will assure accountability and
transparency. It will also ensure a lot of
consistency in determining help with the
needs.
We also are suggesting that the classroom
teacher be responsible for the
development of the individual student
support plan and not the school team, as
it states in the Education Act. Again, we
feel that the classroom teacher is the best
to identify the strengths and needs of the
students. We’re finding that the school
team is core to so many functions within
the school system that it may be difficult
for them to develop a student support
plan for every single student. We’re
proposing that the school team work with
the classroom teachers.
We’re also suggesting that the Act be
amended to require that individual
student support plans be reviewed at least
three times a year. We could ensure that
this happens during regular reporting
periods, during report card times when
report cards are issued. We truly believe
that we need to do a better job of
evaluating the effectiveness of the
individual student support plans that are
put in place, not just to make sure that
they’re written, but that they’re actually
followed up, supports are given,

ᐱᓕᕆᐊᖑᕙᑦᑐᖅ. ᐃᒫᒃ ᑲᑎᒪᔨᓄᑦ ᑮᓇᐅᔾᔭᓴᓐᖏᑦᑐᓄᑦ
ᐱᓕᕆᐊᖑᑎᒐᓱᒋᐊᖓ ᐊᐅᓚᑕᐅᑎᒐᓱᒋᐊᖓ
ᐃᓚᐅᑎᑦᑎᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐱᓗᐊᕐᖓᑦ.
ᑕᐃᒃᑯᐊᓕ ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖓ ᐊᓕᓐᖓᒻᒪᑕ
ᑕᒪᑐᒥᖓ.

ᐃᓱᒪᔪᒍᓪᓕ ᐃᓱᒪᒐᑦᑕ ᐊᓯᔾᔨᕐᓂᖅ ᑕᕝᕘᓇ ᐊᓯᔾᔨᓂᒃᑯᑦ.
ᒥᓂᔅᑕ ᐱᔪᓐᓇᐅᑎᖃᖅᑲᑦ ᐊᔪᕆᖅᓯᐅᔾᔨᒍᓐᓇᕐᓗᓂ
ᖃᓄᖅ ᐃᓚᐅᑎᑦᑎᓂᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᓴᖅᑭᑕᐅᒋᐊᖃᕐᒪᖔᑦ. ᑕᐃᒫᓪᓗ ᐃᓕᓴᐃᔩᑦ
ᐊᑐᓕᖅᑎᑦᑎᓕᕈᓐᓇᕋᔭᖅᑐᑦ, ᓴᖅᑭᔮᖅᑎᑦᑎᑦᑎᐊᕐᓗᑎᒃ
ᐊᔾᔨᒌᔾᔫᒥᑎᑦᑎᓗᑎᓪᓗ ᖃᓄᑎᒋ ᐃᑲᔪᖅᑕᐅᒻᒪᖔᑕ
ᐃᑲᔪᖅᑕᐅᒋᐊᖃᕐᒪᖔᑕᓗ.

ᐊᒻᒪ ᐃᓪᓗᕈᓯᕐᒥ ᐃᓕᓴᐃᔩᑦ ᐋᖅᑭᑦᑎᕆᒋᐊᖃᕐᓗᑎᒃ
ᐃᓛᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᑲᔪᖅᑕᐅᔾᔪᑎᒋᓂᐊᖅᑕᖏᓐᓂᒃ.
ᑕᐃᒫᖑᓐᖏᑦᑐᖔᖅ ᑲᑐᔾᔨᔪᓄᑦ. ᒫᓐᓇ ᐋᖅᑭᔅᓯᒪᒻᒪᑦ.
ᑖᔅᓱᒪ ᐃᓪᓗᕈᓯᐅᑉ ᐃᓕᓴᐃᔨᖓᑕ ᓇᒻᒥᓂᖅ
ᐋᖅᑭᑦᑎᕆᔾᔪᔾᔨᖃᑦᑕᖅᐸᒋᑦ ᐱᐅᓂᖅᓴᐅᓱᒋᒐᑦᑎᒍᑦ.
ᖃᐅᔨᒪᔪᒍᑦ ᑖᒃᑯᐊ ᐃᓕᓴᕕᒻᒥ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᕿᒥᕐᕈᔨᐅᖃᑦᑕᖅᑑᒐᓗᐊᑦ
ᖃᐅᔨᒪᓗᐊᓕᕈᓐᓇᖃᑦᑕᓐᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ
ᐸᕐᓇᐅᓯᐅᕈᔾᔨᒍᓐᓇᐃᓪᓕᖃᑦᑕᖅᑐᑎᒡᓗ ᑖᓐᓇ
ᐱᔾᔪᑎᒋᓪᓗᒍ. ᑕᐃᒫᒃ ᐃᓕᓴᐃᔨᖔᖓᓂᒃ
ᐱᓕᕆᖃᑎᖃᕐᓗᑎᒃ ᐸᕐᓇᖃᑦᑕᖁᔭᕗᑦ.

ᐊᒻᒪᑦᑕᐅᖅ ᒪᓕᒐᖅ ᐋᖅᑭᒋᐊᖅᑕᐅᓗᓂ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐸᕐᓇᐅᑎᖏᑦ ᕿᒥᕐᕈᔭᐅᖃᑦᑕᕐᓗᑎᒃ ᐊᕐᕌᒍᒥ
ᐱᖓᓱᐊᖅᑎᖃᑦᑕᕐᓗᑎᒃ. ᑕᐃᒫᒃ ᐅᓂᒃᑳᕆᐊᖃᓕᕋᐃᑉᐸᑕ
ᐃᓚᒋᔭᐅᖃᑦᑕᕐᓗᓂ ᐱᔭᕇᕈᑎᖏᓐᓂᒃ ᐊᒻᒪ
ᐊᖏᕐᕋᐅᑎᒋᐊᖃᓲᖏᓐᓂᒃ ᑐᓂᐅᖅᑲᖅᑕᐅᒐᐃᑉᐸᑕ
ᐱᓕᕆᑦᑎᐊᕐᓂᖅᓴᐅᒋᐊᖃᕋᑦᑕ ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᖃᓄᖅ
ᐊᑑᑎᖃᑦᑎᐊᕐᒪᖔᑕ ᐸᕐᓇᐅᑎᓕᐊᕆᖃᑦᑕᖅᑕᕗᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᐃᒫᒃ
ᑎᑎᕋᑦᑎᐊᖅᓯᒪᒐᓄᐊᕐᒪᖔᑕᑐᐊᖑᓐᖏᑦᑐᖅ ᐊᒻᒪᓗ
ᑭᖑᓂᐊᒍᑦ ᖃᓄᖅ ᐃᑲᔪᖅᓱᖅᑕᐅᒃᑲᓐᓂᓛᕐᒪᖔᑕ
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evaluations are happening, and to see if
adjustments need to be made throughout
the year to best support that student.
(interpretation) Thank you, Mr.
Chairman.

ᖃᐅᔨᒋᐊᖅᑕᐅᖃᑦᑕᓛᕐᒪᖓᑕᓄ
ᐋᖅᑭᒋᐊᖅᑕᐅᒋᐊᖃᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕᓗ ᑕᕝᕙᓂ
ᐊᕐᕌᒍᑦᑎᓐᓂ. (ᑐᓴᔨᒃᑰᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you. I had one more
name added to my list. Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ.
ᐅᖃᖅᑐᖃᒃᑲᓐᓂᕈᒪᕋᑖᖅᑐᖅ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. Thank you for recognizing me
again. Something just caught my eye
here.
One of the amendments that you’re
asking for in section 136, criminal record
checks, I just want to know the rationale
behind changing it from the last three
years to making it the last three months,
just a rationale behind that. Thank you.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᐃᓕᑕᕆᒃᑲᓐᓂᕋᕕᖓ.

ᑕᐃᒪᑦᑕᐅᖅ ᐋᖅᑭᒋᐊᖅᑕᐅᖁᔭᐃᑦ ᐃᓚᖓ 136, ᑖᒃᑯᐊ
ᐱᕋᔭᒃᑐᕕᓃᑦ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᓂᖏᑦ, ᖃᓄᖅ
ᐱᔾᔪᑎᖓᓂᒃ ᖃᐅᔨᒍᒪᒐᓗᐊᕋᒪ ᓱᖕᒪᑦ
ᐊᓯᔾᔨᖅᑕᐅᒐᔭᕐᓂᖓᓂᒃ ᐊᕐᕌᒍᓄᑦ ᐱᖓᓲᓚᐅᖅᑐᓂᑦ,
ᑕᖅᑭᓄᑦ ᐱᖓᓱᓄᑦ. ᑕᒪᓐᓇᓕ ᓱᓇᒥᒃ ᐱᔾᔪᑎᖃᖅᓱᓂ
ᐊᓯᔾᔨᖅᑕᐅᒍᒪᕙ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Ms. Okpik.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
There’s a typo in the legislation. It should
be every three months and not every three
years. If we are aware of HR policy when
it comes to criminal record checks, it’s
every three months. (interpretation)
Thank you, Mr. Chairman.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒪᓕᒐᕐᓂ
ᑕᒻᒪᖅᓯᒪᔪᖃᕐᒪᑦ. ᐱᖓᓱᑦ ᑕᖅᑮᑦ ᓈᑐᐊᕌᖓᑕ
ᐱᖓᓲᓐᖏᑦᑐᑦ ᐊᕐᕌᒎᑦ, ᑕᐃᒫᒃ ᑕᒻᒪᖅᑕᐅᓐᓂᕐᒪᑦ, ᑖᓐᓇ
ᐱᖓᓱᐃᑦ ᑕᖅᑮᑦ−ᓚᔫᒐᓗᐊᖅ. (ᑐᓵᔨᒃᑯᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. I’ve
just got a couple final questions. I realize
that we’re over the time, but I think it
would be better spent now than having
you guys come back after lunch.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᒃᐱᒃ. ᒪᕐᕉᓐᓂᒃ
ᓱᓕ ᐊᐱᖅᑯᑎᒃᓴᖄᕐᔪᒃᑲᓗᐊᖅᑐᖓ ᑕᐃᒪ
ᐅᑎᒃᑲᓐᓂᕆᐊᖃᕐᓂᐊᓐᖏᓐᓇᔅᓯ ᒫᓐᓇ
ᐱᐊᓂᑦᓯᐊᒻᒪᕆᒃᑯᑦᑕ.

There are a number of recommendations
regarding CSFN and unfortunately, they
didn’t respond to the invitation that we
had offered to them to attend this hearing.
When it talks about curriculum approval
in section 168 on page 8 of your
submission, it talks about the Minister
taking over more control on that. We did

ᑕᐃᒪ ᖃᑦᓯᑲᓪᓚᐅᒻᒪᑕ ᐊᑐᓕᐅᔭᐅᔪᑦ ᑖᒃᑯᓄᖓ ᐅᐃᕖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᑭᓯᐊᓂ ᑭᐅᓚᐅᓐᖏᒻᒪᑕ
ᑖᒃᑯᓄᖓ ᖃᐃᐅᓚᐅᕋᓗᐊᕋᑦᑎᒍᑦ. ᐅᖃᐅᓯᖃᕌᖓᑦᑕ
ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᓂᐊᖅᑐᓂᒃ
ᐊᖏᕈᑎᖃᕆᐊᖃᕐᓂᖅ ᓇᒻᒪᓕᒃ 168 ᒪᑉᐱᒐᖅ 8-ᒥ,
ᑖᓐᓇ ᒥᓂᔅᑕ ᑎᒍᓯᒃᑲᓐᓂᖁᓪᓗᒍ. ᑕᐃᒪ
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have one of the board members attend a
DEA information session with the
Committee yesterday and he was of the
opinion that there were curriculum
change requests sent to the department, I
believe it was three years ago he said,
that still hadn’t been approved.
I’m kind of getting mixed messages from
what they’re saying and what the
legislation is saying. Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) What
we’re proposing under the change to the
legislation would be that the Minister
should develop and approve the
curriculum for CSFN. That’s our
position. Again, we do recognize that it
will be different and tailored to the needs
of the French-as-a-first-language
majority.
However, when we look at curricula, it’s
outcomes-based. We need to look at the
CSFN school with their curricular
outcome still aligning with the rest of
Nunavut wherever possible. That’s our
request. They would still retain and
manage their day-to-day delivery of
programming and would exercise their
autonomy in terms of selecting the
learning and teaching resources that is
most appropriate to them.
When we talk about what you’re making
reference to, there is a process in place
for curriculum approvals that are directed
to the Minister. There was
correspondence back to CSFN where
more information was requested and a
clearer process identified and we have
not received that correspondence yet to
date. Therefore, the curriculum has not
been provided for approval.
(interpretation) Thank you, Mr.

ᑲᑎᒪᔩᑦ ᐃᓚᖓᓐᓂᒃ ᑲᑎᒪᔭᖅᑐᖅᑐᖃᓚᐅᕐᖓᑦ
ᑕᐃᒃᑯᓂᓐᖓᑦ ᐅᐃᕖᑦ ᑲᑎᒪᔨᖏᓐᓂᑦ. ᑕᐃᒪᓕ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᓂᒃ ᐊᓯᔾᔩᖁᔨᓚᐅᖅᓯᒪᔪᑦ
ᐱᓕᕆᕕᖕᒧᑦ, ᑐᓂᓯᒪᒐᓗᐊᕐᖓᒋᑦ ᓱᓕᒎᖅ
ᐊᖏᖅᑕᐅᓚᐅᖅᓯᒪᓐᖏᒻᒪᑕ.

ᑕᐃᒫᒃ ᑐᓴᖅᑕᒃᑲ ᐊᔾᔨᒌᓐᖏᕈᓗᔭᓕᕐᒪᑕ
ᐅᖃᕆᐊᒃᑲᓐᓂᓚᐅᕈᒃ. ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ)
ᐃᒪᓐᓇᐃᒍᒪᒐᑦᑕ. ᑖᒃᑯᐊ ᐊᓯᔾᔩᖅᑕᐅᓂᕆᒐᔭᖅᑕᖓᑕ
ᒪᓕᒐᐃᑦ ᑖᓐᓇ ᒥᓂᔅᑕ ᐋᖅᑭᒃᓱᐃᓗᓂ
ᐊᖏᖅᓯᔾᔪᑎᒃᓴᓂᒃ ᑖᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᒐᔭᖅᑐᓂᒃ. ᐄ,
ᐃᓕᑕᖅᓯᓯᒪᒐᓗᐊᖅᑐᒍᑦ ᐊᔾᔨᒋᔾᔮᓐᖏᑕᖏᓐᓂᒃ
ᐅᐃᕖᒃᑯᑦ ᑕᐃᒃᑯᐊ ᐅᐃᕖᑎᑐᑦ ᐅᖃᐅᓯᖃᖅᑳᖅᑐᑦ.

ᑖᒃᑯᐊ, ᕿᒥᕐᕈᒋᐊᖃᕋᑦᑎᒍᑦ, ᐃᓕᓐᓂᐊᕐᕕᖓᑦ
ᖃᓄᐃᓕᖓᓕᕐᒪᖔᑕ ᐅᐃᕖᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᒪᓐᓇ
ᓇᓕᒧᒌᖁᓪᓗᒋᑦ. ᓱᓕ ᑖᒃᑯᓂᖓ ᓇᒻᒥᓂᖅ
ᐊᐅᓚᑦᓯᒐᔭᖅᑐᑦ ᖃᐅᑕᒫᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᑎᔪᑎᒋᔭᒥᓂᒃ
ᐊᑐᕐᓗᒋᓪᓗ ᐱᔪᓐᓇᐅᑎᓂᑦ ᓂᕈᐊᖅᓯᖃᑦᑕᕐᓗᑎ
ᓇᒻᒥᓂᖅ ᐃᓕᓴᐃᔨᐅᓂᐊᖅᑐᓂᑦ
ᐃᓕᓴᐃᔾᔪᑕᐅᓂᐊᖅᑐᓂᓪᓗ, ᑕᒪᒃᑯᐊ ᓈᒻᒪᒋᔭᒥᓂᒃ
ᐋᖅᑭᔅᓱᐃᔾᔪᑎᒋᖃᑦᑕᕐᒪᔾᔪᒃ.

ᐅᖃᐅᓯᖃᕌᖓᑦᑕ ᐃᒪᓐᓇ ᐋᖅᑭᔅᓯᓯᒪᔪᖃᕐᒪᑦ
ᒪᓕᑦᑕᐅᒋᐊᓕᓐᓂᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᔪᑎᔅᓴᓂᑦ
ᐊᖏᖅᓯᕙᓪᓕᐊᓗᓂ. ᑖᒃᑯᐊ CFN-ᑯᑦ ᐅᐃᕖᒃᑯᑦ
ᑲᑎᒪᔨᖏᑦ ᑎᑎᕋᕐᑯᐅᖃᑦᑕᓚᐅᖅᑐᑦ ᑕᐃᒫᒃ
ᑐᑭᓯᒋᐊᕈᑎᒃᓴᑲᓐᓂᕐᓂᑦ ᑐᔅᓯᕋᖃᑦᑕᖅᓯᒪᓪᓗᑎᓪᓗ
ᑭᓯᐊᓂ ᑭᐅᔭᐅᓯᒪᖏᓇᑦᑕ ᑕᐃᒫᒃ ᓯᕗᒧᐊᖅᓯᒪᑦᑐᖅ
ᐊᖏᖅᑕᐅᓯᒪᖏᑦᑐᑦ ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᑎᑦᓯᑲᓐᓂᕈᑎᒋᔪᒪᔭᕋᓗᐊᖏᑦ. ᑯᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑕᖅ.
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Chairman.
Chairman: Thank you, Ms. Okpik. I
have another question regarding CSFN. It
also speaks to the reporting structure for
the director general right now. I’m sure
most people are aware due to some of the
most recent media coverage on some of
the communication factors that parents
are bringing forward, and although the
door seems to have been opened a crack,
I’ll say, for improved communications
within the parents of the students of that
school, there seems to be some
limitations on reporting with the director
general’s position specifically through
CSFN to the board and the requirements
for attending meetings and such that the
Department of Education puts on.
A comparable is the director general is
almost like an executive director of
school operations and a little bit more
than a DEA chairperson, with the
responsibilities associated. How often
does the communication with the director
general and CSFN board happen between
the direction of the Department of
Education of Nunavut and coordinating
that approach within the French students
across this territory? Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) We
always have to respect the Charter when
it comes to French first language rightholders within the territory. First and
foremost, that’s what we believe in and
that’s what we strive for.
However, just since the Act had come
into force, right away, we could see that
there were a lot of grey areas between
reporting, taking direction, giving
direction, and my role as the Deputy
Minister, for example. For example, if I

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ. ᓱᓕ
ᐊᐱᕆᒃᑲᓂᕐᓗᒍ ᑖᒃᑯᐊ ᐅᐃᕖᑯᑦ ᑲᑎᒪᔨᖏᑦ ᑕᒪᓐᓇ
ᐅᓂᒃᑳᖃᑦᑕᕿᐊᖃᓂᕐᒧᑦ ᑐᑭᒧᐊᖅᑎᑦᓯᔨᖓᑦ ᒫᓐᓇᐅᔪᖅ.
ᐃᒪᓐᓇ ᑐᓴᕈᑎᑎᒎᖅᑕᐅᖃᑦᑕᒪᐅᕐᓂᖏᑦ ᑖᒃᑯᐊᓗ
ᐊᖏᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᓴᖅᑭᑎᑦᑎᕙᓪᓕᐊᓕᕐᒪᑕ ᑭᓯᐊᓂ
ᐋᖅᑭᐸᓪᓕᐊᔫᔮᓕᖅᑑᒐᓗᐊᖅ ᑖᒃᑯᐊ ᑐᓴᐅᒪᖃᑎᒌᓐᓂᑦ
ᐊᖏᔪᖅᑳᕆᔭᐅᔪᑦ ᑐᑭᒧᐊᖅᑎᑦᓯᔨᖓᓪᓗ ᐃᒪᓐᓇ
ᐃᓱᓕᑦᑕᕐᕕᖃᖅᑑᔮᕐᒪᑕ ᐅᓂᒃᑳᖃᑦᑕᕆᐊᖃᕐᓂᖏᑦ ᑖᓐᓇ
ᑐᑭᒧᐊᖅᑎᑦᓯᔨᐅᔪᖅ ᑖᒃᑯᓄᖓ ᑲᑎᒪᔨᓄᑦ ᐊᒻᒪᓗ
ᐃᒪᓐᓇ ᑲᑎᒪᔭᖅᑐᓅᖃᑦᑕᕆᐊᖃᕐᓂᖓ ᑕᐃᒫᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐋᖅᑭᔅᓯᒪᖃᑦᑕᖅᑕᖓᑦ.

ᑕᐃᓐᓇ ᑐᑭᒧᐊᖅᑎᑦᑎᔨ ᓲᕐᓗ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓐᓄᑦ
ᐊᖏᔪᖅᑳᖑᒐᔭᕐᒪᑦ ᓲᕐᓗ ᐊᖏᔪᖅᑳᖑᓂᖅᓴᐅᓪᓗᓂ
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᑦ. ᖃᓄᑎᒋ ᑖᓐᓇ
ᑐᑭᒧᐊᖅᑎᑦᓯᔨ. ᐊᒻᒪᓗ ᐅᐃᕖᑦᑐᑦ ᐃᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᖃᓄᖅ ᑐᓴᐅᒪᖃᑦᑕᐅᑎᓂᖏᑦ ᒐᕙᒪᒃᑯᓅᖅᑕᐅᖃᑦᑕᖅᑲᑦ
ᐃᑲᔪᖅᑎᒌᖃᑦᑕᖅᑲᑦ? ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ?
ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑖᒃᑯᐊ
ᐃᖅᐱᒋᑦᑎᐊᕆᐊᖃᕋᑦᑎᒍ ᐊᖏᖃᑎᒌᒍᑕᐅᓯᒪᔪᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐅᐃᕖᑦ ᐅᖃᐅᓯᓐᖓᐅᑎᖃᖅᑐᑦ
ᐅᐃᕖᑎᑐᑦ. ᐄ, ᐅᑉᐱᕆᒐᑦᑎᒍᑦ ᑕᒪᓐᓇ
ᑕᐃᒪᐃᓕᖓᓂᖓ.

ᑭᓯᐊᓂ ᑖᓐᓇ ᒪᓕᒐᖅ ᐊᑐᓕᖅᓯᒪᓕᖅᑎᓪᓗᒍ
ᖃᐅᔨᑲᐅᑎᒋᓚᐅᖅᑐᒍᑦ ᑖᒃᑯᐊ
ᐅᓂᒃᑳᖃᑦᑕᕆᐊᖃᕐᓂᖏᑦ ᑎᓕᐅᕆᓂᖅ ᐱᓕᕆᐊᕋᓗ
ᑐᒡᓕᐅᓪᓗᖓ ᒥᓂᔅᑕᒧᑦ. ᓲᕐᓗ ᐆᑦᑑᑎᒋᓗᒍ
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look at a basic southern travel
authorization form, I have that delegated
authority for liability reasons to sign
southern travel.

ᕿᒥᕐᕈᒍᒪ ᖃᓪᓗᓈᓂᑦ ᐃᖏᕐᕋᓂᖅ ᐱᔪᓐᓴᐅᑎᖃᕋᒪ
ᓵᑕᒃᓴᐅᓪᓗᖓ ᐃᖏᕐᕋᔾᔪᑕᐅᓂᐊᖅᑐᓂᑦ
ᐊᑎᓕᐅᖅᑎᐅᓪᓗᖓ.

When it comes to the director general,
who is a member of the public service,
the same delegation does not occur. We
know that, from an education perspective,
it is extremely awkward for the director
general to be appointed by the members
of CSFN who report to CSFN and also be
a member of the public service. The
director general is a member of the public
service, but does not report directly to
anyone in the public service. It’s
extremely awkward. The director general
is not accountable to the Government of
Nunavut but to CSFN instead.

ᑖᓐᓇ ᑐᑭᒧᐊᖅᑎᑦᓯᔨ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐱᓕᕆᔨᐅᓪᓗᓂ
ᑕᐃᒫᒃ ᐊᑐᖃᑦᑕᖏᒻᒪᑕ ᑖᒃᑯᓂᖓᔅᓴᐃᓐᓇᖅ.
ᖃᐅᔨᒪᒐᑦᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᒃᑯᑦ
ᐊᑲᐅᖏᑐᒻᒪᕿᐊᓘᒻᒪᑦ ᑕᒪᓐᓇ ᑖᓐᓇ ᑐᑭᒧᐊᖅᑎᑦᓯᔨ
ᑎᒃᑯᐊᖅᑕᐅᖃᑦᑕᑎᓪᓗᒍ ᐅᐃᕖᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᐅᓂᒃᑳᖃᑦᑕᕆᐊᖃᔅᓱᓂᓗ
ᐅᐃᕖᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᒐᕙᒪᒃᑯᓄᓪᓗ
ᐃᖅᑲᓴᐃᔭᖅᑎᐅᓪᓗᓂ. ᑖᓐᓇ ᑐᑭᒧᐊᖅᑎᓯᔨᖓ ᒐᕙᒪᒃᑯᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᒋᓪᓗᓂ ᑭᓯᐊᓂ ᒐᕙᒪᒃᑯᓐᓄᑦ
ᐅᓂᒃᑳᖃᑦᑕᕆᐊᖃᖅᓯᒪᖏᒻᒪᑦ ᑕᒪᓐᓇ
ᐊᑲᐅᖏᓕᖅᓯᒪᒻᒪᑦ. ᑕᐃᒪᐃᒻᒪᑦ ᑐᑭᒧᐊᖅᑎᑦᓯᔨ
ᓵᑕᔅᓴᐅᖏᑦᑐᖅ ᒐᕙᒪᒃᑯᓐᓄᑦ.

We believe that the Minister of Education
should appoint the director general based
on a recommendation by CSFN. We do
not believe the DEAs and CSFN have the
time, the skills, and the knowledge,
especially around the Public Service Act,
hiring policies and protocols to
effectively conduct hiring processes.

ᐅᑉᐱᕈᓱᒃᑲᑦᑕ ᑖᓐᓇ ᒥᓂᔅᑕ ᑎᒃᑯᐊᖅᓯᒋᐊᓕᐅᒐᓗᐊᖅ
ᑖᔅᓱᒥᖓ ᑐᑭᒧᐊᖅᑎᑦᓯᔨᐅᓂᐊᖅᑐᒥᑦ ᐅᐃᕖᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ. ᑖᒃᑯᐊ
ᐱᕕᔅᓴᖃᓗᐊᖅᑑᔮᖏᒻᒪᑕ ᖃᐅᔨᒪᓂᖃᓗᐊᖅᑑᔮᕋᑎᓪᓗ
ᐃᒪᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᔭᖅᐸᑕ ᐃᒪᓐᓇ ᒪᓕᑦᓯᐊᕐᓗᑎ
ᑖᒃᑯᐊ ᒪᓕᒋᐊᓖᑦ.

The Minister of Education is ultimately
responsible for the provision of education
in each and every school in this territory,
but how can the Minister be expected to
uphold the responsibility if he cannot
manage the public service and in turn, the
director general? This is the current
situation with the director general.
(interpretation) Thank you, Mr.
Chairman.

ᑖᓐᓇ ᒥᓂᔅᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᓕᕿᐊᖃᕐᒪᑦ
ᑖᒃᑯᓂᖓ ᐊᑐᖅᑕᐅᒋᐊᖃᕐᓂᖏᓐᓂ ᒪᓕᒐᐃᑦ ᐊᑐᓂ
ᐃᓕᓐᓂᐊᕐᕖᓐᓂᑦ ᖃᓄᖅ ᒥᓂᔅᑕ ᓂᕿᐅᒋᔭᐅᔪᓐᓇᖅᐸ
ᒪᓕᖁᔭᖑᓗᓂ ᐱᓕᕆᐊᔅᓴᒥᓂᒃ ᐊᐅᓚᑦᑎᒍᓐᓇᖏᑉᐸᑦ
ᑖᒃᑯᓂᖓ ᒐᕙᒪᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂ ᓲᕐᓗ
ᑐᑭᒧᐊᖅᑎᑦᑎᒋᔭᐅᔪᖅ ᑕᐃᓐᓇ ᐅᐃᕖᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Okpik. I will
recognize the clock. I just have two final
questions.
There were a number of
recommendations regarding the French

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐃᓕᑕᕆᓂᐊᓕᕋᒃᑯ ᑖᓐᓇ ᓯᕿᓐᖑᔭᕗᑦ. ᒪᕐᕉᒃ ᓱᓕ
ᐊᐱᖅᑯᑏᒃ.

ᖃᑦᑎᑲᓪᓚᐅᒪᐅᕐᒪᑕ ᐊᑐᓕᖁᔭᐅᔪᑦ ᑖᒃᑯᐊ ᐅᐃᕖᒃᑯᑦ
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language minority rights and in your
submission, you stated that there still
hasn’t been any legal advice sought on
how this may impact the Charter. Since
this submission was made, have there
been any legal counsel searches with any
of the proposed amendments to these
sections of the Act? Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) The
Department of Justice, our legal counsel,
is aware of all the issues around CSFN
right now and as it pertains our
submission. (interpretation) Thank you,
Mr. Chairman.
Chairman: Thank you, Ms. Okpik. Just
one final question. During our
consultation process across the different
communities, the topic of the divisional
school boards came up again, as I'm sure
you can imagine. In 1999 when the
divisional school boards were dissolved
and the coalition and the DEAs were
established more formally, some people
seemed to believe that it was more of a
political decision versus an operational
consistency decision. When you have
been internally reviewing for your
submission, did the topic of going back to
divisional boards come back up and, if
so, do you feel that this is the time to
maybe revisit that topic in a consultation
process? Ms. Okpik.
Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends)
During our consultations on the
Education Act, over 100 consultations, a
lot of communication was provided about
re-establishing divisional boards. I
believe that was how the whole section
on the DEA coalition came about. In the
original Act that we had proposed, we
had titled it a DEA association and the

ᐃᓕᓐᓂᐊᑎᑦᑎᔪᑎᖏᑦ ᑕᐃᒪ ᐅᖃᖅᓯᒪᒻᒥᒻᒪᑕ ᒪᓕᒐᑎᒍᑦ
ᓱᓕ ᑕᒪᓐᓇ ᖃᐅᔨᒋᐊᖅᑕᐅᓯᒪᓐᖏᒻᒪᑦ ᑖᓐᓇ ᑐᓐᖓᕕᖓ
ᖃᓄᐃᓕᖓᒻᒪᖔᖅ. ᑕᐃᒪ ᑐᓂᓯᔪᖃᓚᐅᖅᑎᓪᓗᒍ
ᑎᑎᕋᖅᓯᒪᔪᓂᒃ ᒪᓕᒐᓕᕆᔨᓂᒃ
ᖃᐅᔨᒃᑲᐃᒋᐊᖅᑎᑦᑎᓯᒪᓕᖅᑲᑦ ᑖᒃᑯᓂᖓ ᒪᓕᒐᕐᓄᑦ
ᐋᖅᑭᑦᑕᐅᖁᔭᐅᔪᓄᑦ? ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᒪᓕᒐᓕᕆᔩᑦ ᑕᒪᒃᑯᓂᖓᓕᒫᖅ ᕿᒥᕐᕈᒋᐊᓖᑦ ᐅᐃᕖᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ. ᑕᐃᒪᐃᓕᖓᔪᖅ ᒫᓐᓇ.
(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᑭᖑᓪᓕᖅᐹᖑᓗᒍ ᑕᐃᒪ ᐋᔩᖃᑎᒌᖅᑎᓪᓗᒍ
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᓄᓇᓕᐅᔪᓂ ᐅᖃᐅᓯᐅᓚᐅᕐᒥᒻᒪᑦ
ᐃᓕᓐᓂᐊᕕᓐᓂ ᑲᑎᒪᔨᐅᒐᑦᑕ. ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᐅᖃᑦᑕᓚᐅᖅᑐᑦ. 1999-ᒥ
ᑖᕙᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓄᖑᑎᖅᑕᐅᒻᒪᑕ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓴᖅᑭᖅᑎᑕᐅᑎᓪᓗᒋᑦ,
ᐃᓚᖏᑦ ᒐᕙᒪᑎᒍᑐᐃᓐᓈᓗᒃ ᑕᒪᓐᓇ
ᐃᓱᒪᓕᐅᕈᑕᐅᓱᕆᔭᐅᓚᐅᕐᒪᑦ ᑕᐃᒪᓐᓇᒃ
ᓇᓕᒧᒌᑦᑎᐊᕋᓂ. ᕿᒥᕐᕈᕙᓪᓕᐊᓕᖅᑐᑎᒃ ᑖᒃᑯᓂᖓ
ᓇᒻᒥᓂᖅ ᐱᓕᕆᕕᑦᑎᓐᓂ. ᑕᒪᓐᓇ ᐅᑎᕋᔭᕐᓂᖅ
ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ
ᓴᖅᑭᓚᐅᖅᐹ ᐅᕝᕙᓘᓐᓃᑦ ᑕᒪᓐᓇ
ᑕᑯᓇᒃᑲᓐᓂᖅᑕᐅᒋᐊᖃᓕᖅᐸ ᒫᓐᓇ? ᒥᔅ ᐅᒃᐱᒃ.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪ
ᑲᑎᒪᑎᑦᑎᖃᑦᑕᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᕐᒥᒃ, 100 ᑐᓴᒐᒃᓴᕈᓘᔭᖅᑕᖃᖅᑎᑕᐅᓚᐅᖅᑐᑦ,
ᑕᒪᒃᑯᐊ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᔫᖅ
ᓴᖅᑭᖅᑎᑕᐅᒃᑲᓐᓂᕋᔭᕐᓂᖓ. ᑕᕝᕙᖓᑦ ᑕᐃᒪ
ᐅᖃᐅᓯᐅᕈᓘᔭᓕᓚᐅᖅᑐᖅ ᑕᐃᒃᑯ ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ
ᐱᓕᕆᐊᕆᔭᐅᑎᓪᓗᒍ. ᒪᓕᒐᐅᒋᐊᓐᖓᓚᐅᖅᑐᒥᓕ
ᓴᖅᑭᑦᑎᒋᐊᓐᖓᓚᐅᖅᑕᑎᓐᓂ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᓂᒃ
ᑕᐃᓯᒪᓚᐅᖅᑕᕗᑦ. ᑕᐃᒃᑯᐊᓕ
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coalition had come about actually during
a consultation that we had with DEA
chairs. That is where they formed their
coalition. I’m just giving a bit of
historical context.

ᑲᑐᔾᔨᖃᑎᒌᑦ ᑲᑎᒪᑎᑦᑎᖃᑦᑕᑎᓪᓗᑕ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐃᒃᓯᕙᐅᑕᖏᓐᓂ ᑕᐃᒪ
ᑲᑐᔾᔨᖃᑎᒌᓕᐅᓕᐅᖅᓯᒪᔪᑦ. ᖃᓄᖅ ᑕᒪᓐᓇ
ᐱᓚᐅᕐᒪᖔᖅ ᐅᓂᒃᑳᕆᑲᐃᓐᓇᑐᐃᓐᓇᖅᑕᕋ.

I can’t say that internally we have talked
the return of divisional boards. We have
gone under the auspices that we are now
a Department of Education who has the
delegated authority to hire and fire
educators and teachers and to provide the
curriculum. I think, from our point of
view or from the conversations I’ve had,
it has ensured that there is consistency
across the three regions. You had three
divisional boards historically with three
different processes and three sets of bylaws. When you are trying to change an
education system, consistency is
important and how you apply legislation
is important.

ᐅᖃᕈᓐᓇᖏᑦᑐᖓᓕ ᐱᓕᕆᕕᑦᑕ ᐃᓗᐊᓂ
ᐅᖃᐅᓯᖃᓚᐅᕋᑦᑕ ᐅᑎᕋᔭᕐᓂᖏᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
ᑲᑎᒪᔨᖃᕐᓂᖅ, ᐅᕙᒍᓪᓕ ᐱᓕᕆᔪᓐᓇᖅᑎᑕᐅᓯᒪᒐᑦᑕ
ᖁᕝᕙᓯᓐᓂᖅᐹᒥᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᓂᕐᒥᒃ
ᐊᕕᑦᑎᓂᕐᒥᓪᓗ ᐃᓕᓴᐃᔨᓂᒃ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᖅ ᓴᖅᑭᑎᑦᑎᖃᑦᑕᖁᓪᓗᑕ.
ᐅᕙᒍᓪᓕ ᐃᓱᒪᒋᔭᖓᑎᒍᑦ ᐅᖃᖃᑎᒌᒍᑎᒋᓯᒪᔭᒃᑲ
ᒪᓕᒃᑐᒋᑦ, ᑖᒃᑯᓇᓂ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
ᓇᓕᒧᐊᓐᓂᖃᑦᑎᐊᕆᐊᖃᕐᓂᖓᓂᒃ.
ᐱᖓᓲᕙᓚᐅᖅᓯᒪᒻᒪᑕ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑖᒃᑯᐊᓗ ᐃᓛᒃᑰᖓᔫᓚᐅᖅᑐᑎᒃ
ᐃᓕᖅᑯᓯᖏᑦ ᒪᓕᒐᖁᑎᖏᓪᓗ. ᑕᐃᒪᓕ ᐊᓯᔾᔨᕋᓱᒋᐊᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐋᖅᑭᒃᓯᒪᓂᖓ,
ᓇᓗᒨᑦᑎᐊᖅᑎᑦᑎᓇᓱᓐᓂᖅ ᐱᒻᒪᕆᐊᓘᒻᒪᑦ ᖃᓄᕐᓗ
ᒪᓕᒐᖅ ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᖔᖅ ᐱᒻᒪᕆᐅᒋᓪᓗᓂ.

To be honest, I’ve not had the discussion
internally with my senior staff on the
return of divisional boards and I don’t
think I’m in a position right now to say if
this is the opportune time given that
we’ve not had divisional boards for 15
years and we have a new piece of
legislation where we’re trying to
implement that has specific authorities,
roles, and responsibilities. I think that if
we don’t give the legislation an
opportunity to see if it can be
implemented, we would just be starting
all over again. (interpretation) Thank you,
Mr. Chairman.

ᐅᖃᑦᑎᐊᕈᒪᑐᐃᓐᓇᖅᑐᖓ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᕆᓯᒪᓐᖏᑕᕗᑦ ᐱᓕᕆᕕᑦᑎᓐᓂ
ᖁᓪᓕᐅᓂᖅᐹᖑᔪᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖁᑎᒃᑲᓄᑦ ᑕᒪᒃᑯᐊ
ᓴᖅᑭᑕᐅᒃᑲᓐᓂᕋᔭᕐᓂᒃᓴᖏᓐᓄᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ. ᒫᓐᓇᓗ ᐅᖃᕈᓐᓇᖅᑰᖏᑦᑐᖓ
ᒫᓐᓇᒃᑯᑦ ᑕᒪᓐᓇ ᓈᒻᒪᓈᕋᔭᕋᓗᐊᕐᒪᖔᖅ,
ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖃᕈᓐᓃᖅᓯᒪᓕᕋᑦᑕ
ᐊᕐᕌᒍᓂᑦ 15-ᓂᑦ ᐅᓇᐅᒻᒥᒻᒪᑦ ᓄᑖᒥᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᒃᓴᓕᐅᕋᓱᓕᖅᑐᑕᓗ
ᐱᓕᕆᔪᓐᓇᐅᑎᓂᒃ ᓇᓗᓇᐃᖅᓯᓯᒪᔪᖃᑦᑎᐊᖅᑐᒥᒃ.
ᑕᒪᓐᓇᓗ ᒪᓕᒐᒃᓴᖅ ᐱᕕᖃᑦᑎᑦᑎᐊᓐᖏᓗᐊᕈᑦᑎᒍ
ᐊᑐᓕᖅᑎᑕᐅᔪᓐᓇᑦᑎᐊᕋᔭᕐᒪᖔᖅ
ᑕᒪᑐᒪᓃᒃᑲᓐᓂᕐᓂᐅᓴᑐᐃᓐᓇᖅᑐᒍᑦ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ)
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Okpik. I
would like to thank you and your
officials for attending this hearing. I do
apologize for keeping it a little bit over
the clock, but I think it was 15 minutes
spent now could turn into another hour
and half later. I just want to thank you

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒃᐱᒃ.
ᐊᖓᔪᖅᑲᐅᑎᑎᑦ ᖁᔭᓐᓇᒦᕈᒪᕙᒃᑲ, ᐅᒡᒍᐊᐳᖓ ᐊᑯᓂᓗ
ᐅᕙᓃᑎᕋᑖᕋᑦᑎᒍᑦ. ᒪᒥᐊᑉᐳᖓ ᐊᑯᓂᐅᑎᑦᑎᓗᐊᕐᓂᕈᒪ
ᓲᕐᓗ 15 ᒥᓂᑦᔅ−ᖑᒃᐸᑦ ᐃᑲᕐᕋᖅ ᐊᕝᕙᕐᓗ
ᐊᑯᓂᐅᑎᒋᓕᕈᓐᓇᕐᒪᑦ. ᑕᐃᒪ ᐊᑯᓂᒍᓱᖃᑦᑕᕐᒪᑕ
ᑲᑎᒪᓂᐅᔪᖅ ᖁᔭᓐᓇᒦᒃᑲᓐᓂᕈᒪᕙᒃᓯ
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again. If you had a brief closing comment
to provide to the Committee, then we will
break for lunch.

ᑖᒃᑯᓂᖓ ᒪᑐᓯᔾᔪᑎᖄᕐᔪᒍᒪᒍᕕᑦ. ᓂᕆᓐᓇᒨᕐᓂᐊᕐᕈᒍᑦ
ᓄᖅᑲᑲᐃᓐᓇᕐᓗᑕ. ᒥᔅ ᐅᒃᐱᒃ.

Ms. Okpik (interpretation): Thank you,
Mr. Chairman. (interpretation ends) I
would like to thank my officials that
came with me. There has been a
significant amount of time and dedication
put in since the start of implementation of
the Education Act. Identifying right from
the beginning what some of the issues
were to educators and principals, for
example, it brought to our attention areas
that we need to look at right to our senior
staff. I think we recognize that we do
have a long way to go. There are a lot of
issues and challenges, especially around
the topic of the quality of the grade 12
graduate, for example.

ᐅᒃᐱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ
ᖁᔭᓐᓇᒦᕈᒪᔭᒃᑲ ᐊᖓᔪᖅᑲᐅᑎᖁᑎᒃᑲ ᑖᒃᑯᓂᖓ
ᐱᓕᕆᓯᒪᔪᒻᒪᕆᐊᓘᒻᒪᑕ ᐱᕕᒃᓴᖃᖅᑎᑦᑎᓪᓗᑎᓪᓗ
ᐱᓕᕆᐊᖃᒻᒪᕆᑦᑐᑎᒃ ᑕᒪᒃᑯᓂᖓ
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᒋᐊᖃᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ. ᓇᓗᓇᐃᔭᐃᓪᓗᑎᒃ
ᑕᒪᒃᑯᓂᖓ ᑭᓱᓂᒃ ᐃᓱᒫᓘᑕᐅᓯᒪᔪᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ
ᐃᓕᓐᓂᐊᕐᕖᓪᓗ ᐊᖓᔪᖅᑳᖏᓐᓄᑦ. ᑖᒃᑯᐊ ᐱᓕᕆᐊᑦ
ᕿᒥᕐᕈᒋᐊᖃᖅᑕᑦᑎᓐᓂᒃ ᐊᖓᔪᖅᑳᖁᑎᑦᑎᓐᓄᑦ. ᐄ,
ᐃᓕᓴᖅᓯᓯᒪᔪᒍᑦ ᓱᓕ ᐱᓕᕆᐊᒃᓴᕗᑦ ᐊᒥᓱᑲᓪᓚᐅᒻᒪᑕ,
ᐊᒃᓱᕈᒃᓴᐅᑎᖃᖅᓱᑕᓗ, ᐊᒃᓱᕈᒃᓴᐅᑎᒃᓴᖃᖅᓱᑕᓗ
ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕌᓂᒃᐸᓪᓕᐊᔪᓂᒃ ᖁᑦᓯᖕᓂᓕᖕᓂᒃ
12 ᐃᓕᓐᓂᐊᑦᓯᐊᖃᑦᑕᕆᐊᖃᕐᓂᖏᓪᓗ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᑕᒪᓐᓇ ᐱᐅᓂᖅᐹᖑᖕᒪᑦ.

I think that getting parents involved and
having students come to school on time
and fed is of great importance to us. I
know that there is one piece which was
talked about today that we really couldn’t
talk about whether it should be in our
legislation or not, but I’m looking
forward to receiving the
recommendations from the Special
Committee.

ᐄ, ᑕᐃᒪᑦᑕᐅᖅ ᐅᖃᐅᓯᐅᖅᑲᐅᔪᖅ ᑖᓐᓇ
ᐅᖃᐅᓯᕆᓗᐊᕈᓐᓇᕋᑖᓐᖏᓐᓇᑦᑎᒍᑦ
ᒪᓕᒐᕐᓃᒋᐊᖃᕐᒪᖔᑦ. ᐄ, ᑕᐃᒪ ᕿᓚᓈᕈᑎᖃᕐᓂᐊᖅᐸᑦ
ᑖᒃᑯᓂᖓ ᑐᓂᔭᐅᓛᕐᓂᓐᓂᒃ ᐅᓂᒃᑳᓕᐊᖏᓐᓂᒃ
ᑲᑎᒪᔨᕋᓛᑦ.

I think that with what we have heard
from our staff we have been hearing at
the DEA level. We look forward to
receiving the recommendations and
moving forward to seeing what changes
can be made in the Education Act.
(interpretation) Thank you.

ᐃᖅᑲᓇᐃᔭᖅᑎᕗᓪᓗ ᑐᓴᖅᓯᒪᒐᑦᑕ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑎᒍᑦ ᑖᒃᑯᐊ ᑕᒡᒐ ᐊᑐᓕᖁᔭᐃᑦ
ᑕᑯᒍᒪᓂᐊᖅᑕᕗᑦ ᕿᓚᓈᕈᑎᒋᔭᕗᑦ ᑖᒃᑯᐊ ᑕᑯᒍᒪᓪᓗᒋᑦ
ᐊᓯᔾᔨᐅᑕᐅᒍᒪᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᕐᓂ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ.

Chairman: As always, Ms. Okpik, thank
you very much for your candour and
information-sharing. We will break.
I would just like to take this time to thank
Mr. Wilson for accommodating our

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᑖᒃᑯᓄᖓ,
ᑐᑭᓯᒋᐊᖅᑎᑦᓯᑦᓯᐊᕋᑖᕋᕕᑦ ᑕᐃᒪ
ᓄᖅᑲᖓᑲᐃᓐᓇᕐᓂᐊᕋᑦᑕ.

ᐅᐃᓪᓴᓐᓗ ᑖᒃᑯᓄᖓ ᐃᓂᖃᖅᑎᑦᓯᑦᓯᐊᕋᑖᕐᖓᑦ ᑕᐃᒫᒃ
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schedule. He has deferred himself ‘til
tomorrow to allow us to have the
Department of Education at the witness
table for a longer period of time.

ᑖᒃᑯᐊ ᑕᒡᕙᓃᒍᓐᓇᖅᑲᐅᖕᒪᑕ ᐊᑯᓂᐅᓂᖅᓴᖅ.
ᖃᐅᒃᐸᖔᖅ ᐅᐸᒍᒪᓕᖅᑲᐅᒐᕕᑦ ᐱᕈᖃᕐᓂᖅᓴᐅᖁᓪᓗᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑯᓂᐅᓂᖅᓴᖅ.

We will return at 1:30 with the Nunavut
Teachers Association in the witness
chair. Thank you.

1:30 ᐅᑎᕐᓂᐊᖅᐳᒍᑦ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐱᖃᑎᒋᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ.

>>Committee recessed at 12:21 and
resumed at 13:32

>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᑦ 12:21ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
13:32ᒥ

Chairman: Thank you, everybody, for
coming back after lunch. I realize it was a
short lunch break, but I thought it was a
good use of the time that was available to
us to keep us on our schedule.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᓗᓐᓇᓯ,
ᐅᑎᕋᔅᓯ ᓂᕆᐊᓂᒃᑲᔅᓯᓗ. ᐄ, ᕿᓚᒥᕈᓗᒃ
ᓂᕆᖅᑲᐅᔪᓯᐅᒐᓗᐊᖅ, ᑭᓯᐊᓂ ᐊᑐᑦᑎᐊᖅᑲᐅᔭᕗᑦ
ᑕᐃᒃᑯᐊ ᐃᑲᕐᕋᐃᑦ, ᐊᖑᒻᒪᑎᓂᐊᕋᑦᑕ.

This afternoon, we’re starting off with
the Nunavut Teachers Association and
we’ve got Mr. Jim Kreuger here
representing along with Emile Hatch and
Heather Campbell. I would like to invite
Mr. Kreuger to provide his opening
comments. Thank you.

ᑕᒪᑐᒪᓂ ᐅᓐᓄᓴ, ᐱᒋᐊᕈᑎᒋᓂᐊᖅᑕᕗᑦ ᑖᒃᑯᐊ
ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ, ᔨᒻ ᑯᕉᒐ ᑖᓐᓇ
ᑭᒡᒐᖅᑐᐃᔪᖅ ᐊᒻᒪᓗ ᓂᐅᓪ Hᐊᑦᔅ, Hᐊᑐ ᑳᒻᐳᓗ, ᑯᕉᒐ
ᐊᑏ ᒪᑐᐃᖅᓯᔾᔪᑎᖕᓂᒃ ᐅᓂᒃᑲᐅᓯᖃᓚᐅᕆᑦ. ᖁᔭᓐᓇᒦᒃ.

Mr. Kreuger: Thank you, Mr. Chairman.
Thank you to the Education Act Review
Committee for providing the Nunavut
Teachers Association an opportunity to
speak to the submission.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᖅᖢᒋᑦ ᑖᒃᑯᐊ ᕿᒥᕐᕈᓇᒃᑕᐅᑎᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒪᓕᒐᖏᑦ.

My name is Jim Kreuger and I am the
Vice-president of the Nunavut Teachers
Association. I’ll be speaking to the
submission today.

ᔨᒻ ᑯᕉᒎᔪᖓ ᐊᖓᔪᖅᑳᑉ ᑐᖏᓕᕆᔮᖓ ᐃᓕᓴᐃᔩᑦ
ᑲᑐᓪᓕᖃᑎᒌᖏᓐᓄᑦ ᐅᖃᓪᓚᒃᑎᒋᔭᐅᓂᐊᖅᖢᖓᓗ.

I’m joined here with our Executive
Director, Emile Hatch, and with the NTA
Member Services Administrator, Heather
Campbell, both of whom were authors of
the submission. A third author, our
President, Terry Young, sends his regrets
and would have been here himself to
make this presentation if it had not been
for a previous engagement.

ᑕᕝᕙᓃᖃᑎᒋᔭᒃᑲ ᑎᑎᕋᕐᕕᖕᒥ ᐊᐅᓚᑦᑎᔨᒋᔭᐅᔪᖅ ᓂᐅᓪ
Hᐊᑦᔅ ᐊᒻᒪᓗ ᐊᓪᓚᕕᖕᒥ ᑲᒪᔨᒋᔭᐅᔪᖅ Hᐊᑐ ᑳᒻᐳᓪ.
ᑖᒃᑯᐊ ᑎᑎᕋᖃᓯᐅᔾᔭᐅᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᐱᖓᔪᖓᑦ
ᐊᖓᔪᖅᑳᕗᑦ, ᑎᐊᕆ ᔭᖕ, ᒪᒥᐊᑦᑐᕉᖅ
ᒪᐅᓐᖓᕈᓐᓇᓐᖏᓐᓇᒥ ᐊᓯᐊᓄᖔᖅ ᐅᐸᒋᐊᖃᓚᐅᒥᓂ
ᐱᔾᔪᑎᒋᓪᓗᓂᐅᒃ ᖃᐃᔪᓐᓇᓐᖏᑦᑐᖅ.
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Although I had identified Heather, Emile,
and Terry as authors, they’re really more
accurately researchers, distillers, or
compilers of the report because the report
really voices our entire membership.

Hᐊᑐ, ᐃᒦᐅᓪ ᐊᒻᒪ ᑎᐊᕆ ᑖᒃᑯᓇᓂ
ᑎᑎᕋᓚᐅᖅᑎᓪᓗᒋᑦ ᖃᐅᔨᓴᖅᑎᓪᓚᕆᐅᓚᐅᖅᑐᑦ
ᑲᑎᖅᓱᐃᔨᐅᓚᐅᖅᖢᑎᒡᓗ ᑕᐃᒃᑯᓂᖓ
ᐅᓂᒃᑳᓕᐊᕆᓚᐅᖅᑕᑦᑎᓐᓂᒃ.

Format for this report

ᐅᓂᒃᑳᖅ ᖃᓄᐃᓕᖓᓂᖓ

Mr. Chairman, I’ll now speak to the
format of the report.

ᐃᒃᓯᕙᐅᑕᖅ, ᑕᐃᒃᑯᐊ ᐅᓂᒃᑳᑦ ᐃᓗᓕᖏᑦ
ᐅᖃᐅᓯᕆᑲᐃᓐᓇᕐᓂᐊᕋᒃᑭᑦ.

The Nunavut Teachers Association is
defined by the NTA Act (Nunavut
Teachers Association Act) and follows
seven objectives that are spelled out
which define us. This submission is
organized according to the objectives of
this Education Act or the NTA Act, as
well as six areas of NTA responsibilities
as outlined by the members in their
strategic plan.

ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦᑕ ᐱᖁᔭᕐᔪᐊᖏᑦᑎᒍᑦ
ᓴᖅᑭᔮᖅᑎᑕᐅᕗᑦ ᐅᑭᐊ ᑎᑎᕋᖅᑕᕗᑦ ᑐᕌᒐᕆᓪᓗᑎᒃᑯᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ ᐃᓗᓕᖏᑦ ᐊᒻᒪ
ᐱᔭᒃᓴᖅᑖᕆᔭᐅᓯᒪᔭᕗᑦ ᑐᑭᒥᐊᕈᑏᓪᓗ ᐸᕐᓇᐅᑎᖏᑦ.

The strategic plan resulted from a
yearlong process of consultation and
feedback and the points at which this
presentation will be organized around
include:

ᐅᖃᓪᓚᖃᑎᒋᖃᑦᑕᓚᐅᖅᖢᑎᒃᑯᒃ ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ
ᐊᒻᒪᓗ ᐅᖃᐅᓯᕆᔭᐅᓂᐊᖅᑐᑦ ᐅᑯᐊ
ᐋᖅᑭᒃᓱᖅᑕᐅᓯᒪᓂᖏᑦ:

1. To provide membership protection
and support;

1.

ᐃᓚᒋᔭᐅᖃᑕᐅᔪᖅ ᓴᐳᒻᒥᐅᓯᖅᑕᐅᓯᒪᓗᑎᒃ
ᐃᑲᔪᖅᓱᖅᑕᐅᓗᑎᒡᓗ

2. To provide relevant, student-centred,
teacher-driven professional
development;

2.

ᐃᓕᓴᖅᑏᑦ ᐃᓕᓴᐃᔩᓪᓗ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᖏᑦ

3. To represent the membership with
affiliates, the employer, and the
public;

3.

ᐃᓚᒋᔭᐅᖃᑕᐅᔪᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑕᖅᑲᒃᑯᐊᓗ

4. To promote solidarity with an
informed, active membership within
the association;

4.

ᑲᑐᔾᔨᖃᑎ ᐊᑕᐅᓯᐅᓂᕐᒥᓐᓂᒃ ᓇᓗᓇᐃᔭᐃᖅᓯᓗᑎᑦ
ᓇᓗᓇᐃᖅᓯᓯᒪᓗᑎᒃ

5. To promote teacher orientation,
mentorship, and retention; and finally

5.

ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᑦ ᐊᑯᓂ
ᑕᕝᕙᓂᑦᓴᐃᓐᓇᖅ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᓂᐊᕐᒪᑕ
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6. To negotiate and safeguard the NTAGN collective agreement.

6.

References to the Ed. Act show up in red
whenever we refer to the existing Act.

ᖃᕋᓴᐅᔭᐅᑉ ᐃᑭᐊᖅᑭᕕᖏᑎᒎᖅᑎᑕᐅᓯᒪᔪᑦ ᑕᐃᒃᑯᐊ
ᐱᖁᔭᕐᔪᐊᑦ ᐅᖃᐅᓯᕆᔭᐅᓯᒪᔪᑦ.

It should be noted that in some places of
the submission, we have chosen to raise
issues that teachers have identified as
problematic. We have not offered
specific solutions on new language for all
of these issues, but we have offered
suggestions for what NTA feels should
be the intent of these changes or
additions to a new or revised Education
Act.
Much of the research that our members
provided us was through a survey
conducted by NTA in partnership with
the Canadian Teachers’ Federation (CTF)
in 2014. Five areas of concern were
drawn to our attention and they include:






Increasing time available for planning
and preparation,
Improving support for children with
special educational needs,
Increasing and improving resources,
Improving ESL/FSL student
programs, and
Increasing support from school
administration.

This presentation also reflects members’
responses to a survey conducted by the
NTA curriculum support committee that
was conducted earlier this year.
These results echo issues raised by our
membership in conversations that we
continue to have on an ongoing basis. It
is with these concerns in mind that we
present this submission today.

ᓴᐳᒻᒥᓱᖅᑕᐅᓯᒪᓗᑎᒃ ᑕᐃᒃᑯᐊ ᓄᓇᕗᑦ
ᒐᕙᒪᒃᑯᖏᑦᑎᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐊᖏᕈᑎᖏᑦ.

ᖃᐅᔨᒪᓂᐊᖅᐳᓯ ᐃᓛᓐᓂᒃᑯᑦ,
ᐅᖃᐅᓯᖃᖃᑦᑕᕈᒪᓂᐊᕋᑦᑕ ᐃᓕᓴᐃᔨᓄᑦ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᑦ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ
ᖃᓄᖅᑑᕈᑎᔅᓴᓕᐅᖅᓯᒪᓐᖏᑦᑐᒍᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᖃᓄᐃᑦᑐᓂᒃ ᐅᖃᐅᓯᖅᑕᓂᒃ ᐊᑐᕐᓂᐊᕐᒪᖔᑦᑕ ᑭᓯᐊᓂ
ᓇᓗᓇᐃᔭᖅᑕᐅᓯᒪᔭᕆᐊᓖᑦ ᑕᐃᒃᑯᐊ
ᐋᖅᑭᒋᐊᖅᑕᐅᔪᒪᔪᑦ ᐊᓯᔾᔨᖅᑕᐅᔪᒪᔪᓪᓘᓐᓃᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ ᐃᓗᓕᖏᓐᓃᑦᑐᑦ.

ᖃᐅᔨᓴᐃᓚᐅᕐᒥᔪᒍᑦ ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕ ᐱᖃᑎᒋᓪᓗᒋᑦ
ᑲᓇᑕᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ 2014-ᒥ. ᐅᑯᐊ
ᐅᑯᐊᖑᕗᑦ ᐊᑲᐅᓐᖏᓕᐅᕈᑏᑦ:








ᐱᕕᑭᓗᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᖏᑦ
ᐸᕐᓇᑉᐸᒌᖅᓯᒪᔭᕆᐊᖃᕋᓗᐊᖅᑎᓪᓗᒋᑦ,
ᓱᕈᓯᕐᓄᑦ ᐃᓗᓯᕐᓗᑦᑐᓄᑦ ᐃᓕᑦᑎᕇᑦᑐᓄᓪᓘᓐᓃᑦ
ᑐᕌᖓᔪᑦ,
ᐅᓄᖅᓯᒋᐊᖅᑕᐅᓂᖏᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ,
ᐱᐅᓯᒋᐊᖅᑕᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᕈᑏᑦ
ᖃᓪᓗᓈᑎᑑᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᐅᐃᕖᑎᑑᓕᒻᒪᒃᓴᓂᕐᒧᓪᓗ,
ᐊᒻᒪᓗ
ᐃᓕᓴᐃᔨᐅᖃᑦᑕᖅᑐᐃᑦ ᐅᓄᖅᓯᒋᐊᕐᓗᒋᑦ
ᐱᓕᕆᐊᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ.

ᐊᒻᒪᓗ ᓄᓇᕗᒻᒥ ᐊᑐᓕᖅᑎᑕᐅᓂᖏᑦ ᐊᒻᒪᓗ
ᐊᐱᖅᓱᖃᑦᑕᓚᐅᖅᖢᑕ ᑲᑐᔾᔨᖃᑎᒌᑦ ᖃᐅᔨᓴᐃᓚᐅᖅᑐᒍᑦ
ᑕᒪᑐᒪᓂ ᐊᕐᕌᒍᒥ ᐱᒋᐊᓕᓵᖅᑲᐅᑎᓪᓗᒍ.

ᐊᒻᒪᓗ ᐅᖃᐅᓯᕆᔭᐅᔪᑦ ᐅᖃᓪᓚᖃᑎᒋᖃᑦᑕᖅᖢᑎᒃᑯᑦ
ᑕᐃᒃᑯᐊ ᐊᒃᑐᖅᑕᐅᓂᓖᑦ. ᑕᐃᒃᑯᐊ ᐃᓱᒫᓘᑎᒋᔭᕗᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐅᑯᐊ ᐅᖃᐅᓯᔅᓴᖅᑖᕆᓯᒪᔭᕗᑦ.

92

As I state again, this is a collective voice
that can be tied back to survey results and
conversations and that although you will
hear my voice today and I might be off
key at times, I can assure you that I do
represent a very robust NTA choir.

ᐅᖃᒃᑲᓂᕐᓗᖓ, ᐅᑯᐊ ᑲᑐᔾᔨᓗᑕ ᐊᑕᐅᓯᐅᕐᓗᑕ
ᐊᑕᐅᓯᕐᒥᒃ ᓂᐱᖃᖅᖢᑕ ᐅᖃᐅᓯᕆᔭᕗᑦ
ᐅᖃᓪᓚᖃᑎᒋᖃᑦᑕᕐᓂᒃᑯᑦ ᓂᐱᖃᕋᓗᐊᖅᑎᓪᓗᖓ
ᑭᒡᒐᖅᑐᐃᔪᖓ ᑲᑐᔾᔨᖃᑎᒌᓄᑦ ᐃᓚᒋᔭᐅᖃᑕᐅᔪᓂᒃ.

NTA Strategic Plan Item 1

ᓄᓇᕗᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᖅᒌᖏᑦ ᖃᑎᒪᐅᑎ 1

Mr. Chairman, the first strategic plan
item, “To provide membership protection
and support,” leads us to four issues that
we raise with regard to the Education
Act.

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᓐᓇ ᓯᕗᓪᓕᖅᐹᖅ ᑐᑭᒧᐊᕈᑎ ᐸᕐᓇᐅᑏᑦ
ᐱᔾᔪᑎᓖᑦ ᓴᐳᒻᒥᐅᓯᓯᒪᓂᕐᒥᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ. ᑖᒃᑯᐊ
ᑎᓴᒪᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᔪᐊᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ.

This section of our submission centres on
issues surrounding teachers and their
everyday work with students in
classrooms. Teaching and learning are
inextricably linked. As we know, the
working conditions of teachers are the
same learning conditions of our students.
The learning environment of students
plays a pivotal role in how welcome,
successful, and supported they feel in
school and classrooms.

ᑖᒃᑯᐊ ᑎᑎᕋᖅᓯᒪᔭᕗᑦ ᐱᔾᔪᑎᓖᑦ ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ
ᖃᐅᑕᒫᖅᓯᐅᑎᓂᒃ ᐱᓕᕆᖃᑦᑕᕐᓂᖏᑦ ᐃᓕᓴᖅᑐᓂᓪᓗ
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ. ᐃᓕᓴᐃᓂᖅ ᐃᓕᑉᐸᓪᓕᐊᓂᕐᓗ
ᐊᑕᐅᓯᐅᒻᒪᑦ. ᑖᒃᑯᐊᓗ ᐊᑐᖅᑕᐅᔪᐃᓐᓇᐅᖃᑦᑕᖅᖢᑎᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑎᑎᓐᓄᑦ ᐃᓕᓴᖅᑐᓄᓪᓗ.
ᑐᓐᖓᓇᖅᑑᒋᐊᓖᑦ ᑐᓐᖓᓵᕆᔭᐅᖃᑦᑕᕆᐊᓖᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ.

Teachers, as frontline educational
professionals, need to be given the trust
and responsibility of delivering
educational opportunities to students.
They need to be given precise and
consistent support, direction, tools, and
input into educational decision-making.
With this, teachers will be able to use the
professional skills to enhance the
learning experience of Nunavut students
and assist their students in achieving
educational goals. …sources of
information when it comes to making
educational decisions affecting the school
lives of their students.

ᐃᓕᓴᐃᔩᑦ ᐃᓕᓴᐃᖃᑦᑕᕋᒥᒃ ᑕᑎᒋᔭᐅᔪᓐᓇᕆᐊᓖᑦ
ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᓯᒪᓪᓗᑎᓪᓗ ᐃᓕᓐᓂᐊᑎᑦᑎᔨᐅᓂᓂᓗ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐱᕙᓪᓕᐊᑎᑕᐅᔭᕆᐊᓖᑦ
ᓴᓇᕐᕈᑎᖃᐅᖅᑎᑕᐅᓪᓗᑎᓪᓗ. ᑕᐃᒪᐃᑉᐸᑦ ᐃᓕᓴᐃᔩᑦ
ᐱᓕᒻᒪᒃᓴᒥᓂᕐᒥᓂᒃ ᐊᑐᖃᑦᑕᕈᓐᓇᓂᐊᖅᑐᑦ
ᐊᑐᖅᐸᓪᓕᐊᔭᓂᓪᓗ ᑕᒪᒃᑯᐊ ᐱᐅᓗᑎᑦ
ᐃᑲᔪᕋᓱᑦᑎᓪᓗᒋᑦ ᐃᓕᓴᖅᑎᓂᒃ ᑐᕌᒐᖃᐅᖅᑎᓪᓗᒋᑦ
ᑐᕌᒐᖏᓐᓄᑦ ᑎᑭᑎᑦᑐᓐᓇᕐᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᒥᓗ
ᑕᐃᒪᐃᖃᑦᑕᕈᓐᓇᓂᐊᕐᓗᑎᑦ.

Student to Educator Ratio and
Inclusion: Class Size and Composition
Issues

ᐃᓕᓐᓂᐊᖅᑎ ᐃᓕᓴᐃᔨᖓᓗ
ᖃᔅᓯᐅᔭᕆᐊᖃᖅᑎᑕᐅᓂᖓ ᐃᓚᓕᐅᑎᓂᖓᓗ:
ᐃᒡᓗᕈᓯᕐᒥ ᐅᓄᕐᓂᖏᑦ ᐊᖅᑭᒃᓯᒪᓂᖓᓄᓪᓗ ᓄᐃᔪᑦ
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The first issue that comes under this
heading is the student-educator ratio and
inclusion: class size and composition
issues.
93.1 percent of Nunavut teachers
surveyed identified that their class
composition contributes significantly or
somewhat to their stress level. In the CTF
survey, 48.3 percent of Nunavut teachers
identified large class sizes as a stressful
aspect of their work. It’s clear to see that
stressful teaching means stressful
learning.
In addition to the class size, 41.3 percent
of Nunavut teachers surveyed estimated
that 30 percent or more of their students
in the classes they taught last year had
individual education programs.
Nationally, this is only 16.5 percent. We
have nearly double the national average
of students on IEPs. And IEPs don’t tell
the whole story.
A further 70.7 percent of Nunavut
teachers surveyed identified the
development and implementation of IEP
programs significantly contributes to
work stress and that 93.1 percent
identified program adaptations or
modifications for students who were not
on IEPs.
NTA believes that the adjustments and
support each student requires in order to
meet the appropriate curricular outcomes,
i.e. the class composition, should be a
deciding factor in class size. If it is
reasonable and practical to consider the
needs of all students when deciding on
individual adjustments and supports, does
it not follow then that it would be
reasonable and practical to consider the
average required individual adjustments

ᑖᓐᓇ ᓯᕗᓪᓕᖅᐹᖅ ᑖᔅᓱᒪ ᐃᓗᐊᓃᖃᑕᐅᔪᖅ, ᐃᓕᓴᐃᔩᑦ
ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᒃ ᐊᑕᐅᓯᖅ ᖃᔅᓯᓂᒃ
ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᕐᓂᐊᕐᒪᖔᖅ.

93.1 ᐳᓴᓐ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᐊᐱᖅᓱᖅᑕᐅᔪᑦ
ᐅᖃᓚᐅᖅᑐᑦ ᐃᓕᓴᖅᑎᑕᖏᑦ ᐅᓄᓗᐊᕐᓂᖏᓐᓄᑦ
ᐅᖁᒪᐃᔅᓴᓗᐊᓕᖃᑦᑕᕐᒪᑕ ᐊᒻᒪᓗ ᖃᐅᔨᓴᐃᑎᓪᓗᑕ
40.3 ᐳᓴᓐ ᐃᓕᓴᐃᔩᑦ ᓇᓗᓇᐃᖅᓯᓚᐅᖅᑐᑦ ᐃᓪᓗᕈᓯᕐᒥ
ᐅᓄᓗᐊᕐᓂᖏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ
ᐊᒃᓱᕈᖅᑎᑕᐅᓗᐊᓕᖃᑦᑕᕋᒥ.

ᐊᒻᒪᓗ ᑕᐃᒪᐃᓕᖓᓕᖅᑎᓪᓗᒋᑦ,
ᐃᓕᓴᖅᑎᑦᑕᑯᓗᖏᑦᑕᐅᖅ ᑕᐃᒪᓐᓇᐅᖃᑦᑕᕐᒥᔪᐃᑦ 43.1
ᐳᓴᓐ ᐅᖃᓚᐅᖅᑐᑦ 30 ᐳᓴᒡᒎᖅ ᐃᓕᓴᖅᑕᖏᑦ ᐊᕐᕌᓂ
ᐃᓄᒃ ᑖᔅᓱᒧᖓ ᐊᑕᐅᓯᕐᒧᑦ ᐋᖅᑭᓯᓯᒪᓗᑎᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᓐᓂ ᐋᖅᑭᓱᐃᓚᐅᖅᑐᑦ. ᑲᓇᑕᓕᒫᒥ,
16.5 ᐳᓴᓐ−ᑐᐃᓐᓇᖅ. ᒪᕐᕈᐊᖅᑎᓪᓗᐊᕐᓕ ᑲᓇᑕᓕᒫᒥ
ᑕᐅᑐᒃᖢᒍ ᐅᓄᕐᓂᖅᓴᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ
ᐋᖅᑭᒃᓲᔾᔭᐅᔭᕆᐊᖃᖅᐸᒃᑐᓂ. ᑕᒪᒃᑯᐊᓗ ᐃᓗᓕᖏᓐᓂᒃ
ᐅᓂᒃᑳᖅᓯᒪᔪᓐᓇᕐᓇᑎᒃ.

70.7 ᐳᓴᓐ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᐊᐱᖅᓱᖅᑕᐅᔪᑦ
ᓇᓗᓇᐃᖅᓯᓚᐅᕐᒥᔪᑦ ᐱᓕᕆᐊᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ
ᐅᖁᒪᐃᔅᓴᐅᑎᒋᔭᐅᓚᐅᖅᑐᑦ 93.1 ᐳᓴᒥᓗ
ᐋᖅᑭᒋᐊᖅᓯᖃᑦᑕᕐᓚᐅᕐᓂᕋᖅᖢᑎᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᓐᓂ ᑕᐃᒃᑯᓄᖓ
ᐃᓚᓕᐅᔾᔭᐅᓯᒪᓐᖏᑦᑐᓄᑦ.

ᐃᓕᓴᖅᑕᐅᔪᑦ ᐊᑐᓂ ᐃᓕᑉᐸᓪᓕᐊᓪᓗᑎᑦ
ᐋᖅᑭᓱᖅᑕᐅᖃᑦᑕᕆᐊᓖᑦ ᖃᔅᓯᓐᓂᒃ
ᐃᓕᓴᐃᖃᑦᑕᓂᐊᕐᒪᖔᑦ. ᐃᓱᒪᒋᔭᐃᓐᓇᕆᔭᕆᐊᖃᖅᑕᕗᑦ
ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑐᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᑦ
ᐋᖅᑭᑦᑕᐅᑲᓐᓂᑎᓪᓗᒋᑦ. ᒪᑯᐊ ᐊᑐᕆᐊᖃᕐᓂᖏᑦ
ᐃᓱᒪᓕᐅᕈᑎᒋᔭᐅᓕᖅᑎᓪᓗᒋᓪᓗ ᑕᐃᒃᑯᐊ
ᐃᓕᓴᕈᑎᔅᓴᖏᑦ ᐅᕝᕙᓘᓐᓃᑦ ᖃᑦᑎᓂᒃ
ᐃᓕᓴᐃᓂᐊᕐᒪᖔᑦ.
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and supports when deciding on
appropriate student-educator or studentteaching ratio?
Last evening during the public
consultations, many of the presenters
echoed this very same concern when they
asked for programs that reflected culture,
academics, and language, as well as the
general program that was being offered at
the school. NTA agrees with this, but
realizes that it does require more teaching
support to achieve.
The introduction of the literacy coach or
learning coach last year put great stress
on classroom teachers, as these positions
were often pulled from teachers that were
currently in the classroom without
increasing the school’s PYs. In these
schools, teachers were partially or fully
removed from their classroom teaching
duties in order to carry out their new role
as literacy or learning coach. These
schools did not receive extra classroom
staff allocated to counteract the effect of
this removal. Although next year, staff
will be provided with learning coach
positions, the stress that was provided
this year was in addition to the already
stressful situation that teachers find
themselves in.
NTA recommends that in the future, this
type of action be planned and not ad hoc,
that it be proactive and not reactive. The
current Act states that the studenteducator ratio should be related to the
Pan-Canadian Education Indicators
Program’s most recently published
results. Our research shows that the most
current results that we could find are
published from 2011. These are four
years old. This means that, and if you
look at the results that lead up to 2011,
every year shows a smaller and smaller

ᐅᓐᓄᒃ ᐃᓄᓕᒫᖅᑎᑕᐅᑎᓪᓗᒋᑦ ᑕᒪᓐᓇ
ᐅᖃᐅᓯᕆᔭᐅᖃᑦᑕᓚᐅᖅᑐᖅ ᐃᓄᓐᓄᑦ ᑕᐃᒃᑯᓄᖓ
ᑲᑎᒪᔭᖅᑐᖃᑕᐅᓚᐅᖅᑐᓄᑦ ᐅᖃᐅᓯᓕᕆᓂᖅ
ᐃᓕᓐᓂᐊᕐᓃᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᐋᓗᒻᒧᑦ
ᐃᓯᕈᓐᓇᖅᓯᓂᐊᖅᐸᑕ ᖃᓄᑎᒋ ᐃᓕᓐᓂᐊᓂᐊᖅᑕᖏᑦ
ᐱᓂᐊᕐᒪᖔᖅ.

ᑎᑎᕋᕆᐅᖅᓴᕐᓂᖅ ᐅᖃᕆᐅᖅᓴᓂᕐᓗ ᐊᕐᕌᓂ
ᓴᖅᑭᑕᐅᒻᒪᑦ ᐊᒃᓱᕈᕐᓇᖅᑑᑎᒋᔭᐅᓚᐅᖅᑐᖅ ᐃᓕᓴᐃᔨᓄᑦ.
ᑕᐃᒪᒌᖅᐸᒌᖅᑐᖏᒃᑯᐊ ᑖᒃᑯᓂᖓ
ᐃᖅᑲᓇᐃᔭᔅᓴᖅᑖᖅᑎᑕᐅᓚᐅᖅᑐᑦ
ᐅᓄᖅᓯᒋᐊᖅᑕᐅᓐᖏᒃᖢᑎᑦ ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
ᐅᓄᕐᓂᖏᑦ ᐃᓕᓴᐃᔩᑦ ᐅᖃᕆᐅᖅᓴᓂᕐᒧᑦ
ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒧᓪᓗ ᑖᒃᑯᐊ ᐱᔭᐅᒐᓗᐊᕋᒥ
ᐅᖁᒪᐃᓐᓂᖅᓴᓂᒃ ᖃᐃᑦᑎᔭᐅᒐᓗᐊᖅᖢᑎᒃ
ᐅᓄᖅᓯᒋᐊᖅᑕᐅᖏᓐᓂᖏᑦ. ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑕᒪᑐᒪᓂ
ᐱᓕᒻᒪᒃᓴᐅᑎᖏᓐᓂ ᑐᓂᔭᐅᓂᐊᖅᑐᑦ
ᐅᖁᒪᐃᓐᓇᖅᑑᓂᕋᓗᐊᖅᑎᓪᓗᒍ.

ᓯᕗᓂᔅᓴᑎᓐᓂ ᐊᑐᓕᖁᔭᓕᐅᕈᒪᔪᒍᑦ ᑖᒃᑯᐊ
ᐊᐅᓚᔾᔭᐃᔾᔪᑏᑦ ᐸᕐᓇᐅᑎᖏᑦᑎᒎᖅᑎᑕᐅᖔᕐᓗᑎᑦ
ᓴᖅᑭᑕᐅᕈᓗᑐᐃᓐᓇᖏᓪᓗᑎᑦ. ᒫᓐᓇ ᐱᖁᔭᕐᔪᐊᖅ
ᐅᖃᖅᓯᒪᔪᖅ ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ ᖃᔅᓯᓂᓪᓗ
ᐃᓕᓴᐃᓂᐊᕐᓂᖓ ᐋᖅᑭᑦᑕᐅᔭᕆᐊᓕᒃ ᑲᓇᑕᓕᒫᒥ
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᑎᑎᖅᑲᖏᑦ ᐊᒻᒪᓗ ᖃᐅᔨᓴᐃᓪᓗᑕ
ᓄᑖᖑᓛᖅ ᕿᒥᕐᕈᓇᖅᖢᑎᒃᑯᑦ 2011-ᒥ ᑎᓴᒪᓂᒃ
ᐊᕐᕌᒍᖃᓕᕇᕐᒪᑦ. ᑕᐃᒪᐃᑦᑑᒪᓪᓗ ᓄᑕᐅᔪᓐᓃᕐᓂᖏᑦ
2011-ᒧᑦ ᑎᑭᒃᖢᒍ ᐊᕐᕌᒍᑕᒫᑦᑎᐊᖅ
ᐅᓄᕈᓐᓃᐸᓪᓕᐊᑐᐃᓐᓇᓚᐅᖅᑐᑦ ᑕᐃᒃᑯᐊ
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student-educator ratio. Already we are
four years behind where we should be,
even with our own indicators that the
department is using.
Another problem with the current
[student-educator] ratio is that it pits
schools against schools because it defines
the ratio not per school but per district or
community. Following the currently
written student-educator ratios in
Nunavut, they are calculated per school
district instead of schools or per
classroom and take no consideration of
the classroom composition factors. In the
opinion of NTA, this makes it highly
publicized and the often touted studenteducator ratio number is irrelevant and
ineffective. Following this formula does
not ensure that teachers and students have
the safest, most effective learning
environment that the Department of
Education could provide.

ᐃᓕᓴᔨ ᖃᔅᓯᓂᒃ ᐃᓕᓴᐃᔪᓐᓇᕐᓂᖓ.
ᑎᓴᒪᐅᓕᕇᖅᖢᑎᓪᓗ ᐊᕐᕌᒍᑦ ᐊᓂᒍᓕᖅᑐᑦ ᑖᒃᑯᐊ
ᐅᓂᒃᑳᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ.

ᐊᒻᒪ ᒫᓐᓇ ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ ᖃᔅᓯᓂᒃ
ᐃᓕᓴᐃᔪᓐᓇᕐᒪᖔᖅ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᐊᑕᐅᓯᕐᒧᑦ
ᐋᖅᑭᑦᑕᐅᓯᒪᓐᖏᒻᒪᑦ ᓄᓇᕗᓕᒫᒨᖅᑎᑕᐅᓯᒪᔪᖅ.
ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ ᐃᓕᓴᖅᑎᖏᑦᑕᓗ
ᐅᓄᕐᓂᖏᑦ ᐃᓱᒪᒋᔭᒃᑯᑦ ᑕᒪᓐᓇ ᑕᖅᑲᐅᖓᖅᑕᐅᓯᒪᔪᖅ
ᐋᖅᑭᑦᑕᐅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒍ ᐊᒃᑐᐃᓂᖃᓐᖏᑦᑐᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑐᐃᓐᓇᕈᖅᑎᓯᒪᔭᖏᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐱᐅᓂᖅᐸᐃᑦ ᓴᖅᑭᔮᖃᑦᑕᕆᐊᓖᑦ
ᑖᒃᑯᓄᖓ.

Decision-making Regarding Student
Promotion

ᐃᓱᒪᓕᐅᕐᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᖁᕝᕙᕆᐊᖅᑎᑕᐅᓂᖏᑦ

The second issue that we would like to
bring up under the first item of our
strategic plan is decision-making
regarding student promotion.

ᐊᐃᑉᐸᖓ, ᐃᒃᓯᕙᐅᑖᖅ, ᓴᖅᑭᕐᓂᐊᓕᖅᑕᕋ ᑖᓐᓇ
ᓯᕗᓪᓕᐅᖅᑲᐅᑎᓪᓗᒍ. ᐃᓱᒪᓕᐅᕈᑎᖃᕈᓐᓇᕐᓂᖅ
ᐃᓕᓴᖅᑏᑦ ᐊᓯᐊᓄᑦ ᖁᕝᕙᓯᓐᓂᖅᓴᒧᑦ
ᓄᒃᑎᖅᑕᐅᓂᐊᖅᑎᓪᓗᒋᑦ.

Sections 15 and 168(6) of the Nunavut
Education Act call into question the role
of the professional classroom teacher in
making decisions regarding student
promotion.

15-ᒥ 168(6) ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐃᓗᓕᖏᓐᓃᑦᑐᖅ ᐅᖃᐅᓯᖃᖅᐳᖅ, ᐃᓕᓴᐃᔩᑦ
ᐃᓱᒪᓕᐅᕈᑎᖃᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᐊᓯᐊᓄᑦ
ᓄᑦᑎᖅᑕᐅᓂᐊᖅᑎᓪᓗᒋᑦ ᖁᕝᕙᓯᓐᓂᖅᓴᒧᑦ ᐃᓕᓴᖅᑏᑦ.

NTA believes that there should be a
defined role for classroom teachers in
decision-making regarding student
promotion. Decisions regarding student
promotion, retention, and acceleration
should be made with the academic,
social, and emotional needs of the student
in mind. What is best for the student

ᐃᓕᓴᐃᔩᑦ ᐃᓱᒪᓕᐅᕈᑎᖃᕆᐊᓖᑦ ᑕᒪᑐᒥᖓ.
ᖁᕝᕙᕆᐊᖅᑕᐅᓂᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᓂᖏᑦ
ᑭᓱᓗᑦᑖᑦ ᐃᓱᒪᒋᔭᐅᖃᓯᐅᔾᔭᐅᓗᑎᑦ
ᖁᕝᕙᓯᓐᓂᖅᓴᒨᕆᐊᓖᑦ. ᑕᐃᒪᐃᑦᑐᓂᓪᓗ
ᐃᓱᒪᓕᐅᖅᑎᒋᔭᐅᓂᐊᖅᑐᑦ ᒪᓕᒐᖅᑎᒎᖓᔪᓪᓗ ᐊᒻᒪᓗ
ᑎᓕᐅᕈᑎᒎᖅᑎᑕᐅᓯᒪᔪᑦ ᐊᑐᖅᑕᐅᓗᑎᑦ.
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should be at the top priority of everyone
involved in such decision-making,
including those that set forth the
regulations and directed by these
decisions at the school.
Currently in most Nunavut schools, this
is done by the school team. We believe
that in some schools, school teams as
defined in section 90 of the Act have not
been established and are not meeting on a
regular basis. In schools that have
established school teams, those school
teams are required in the Act to consult
with classroom teachers when making
decisions about inclusive education
supports, but they are not required to
consult classroom teachers with regard to
issues of promotion, retention, or
acceleration.

ᓄᓇᕗᒻᒥ ᐃᓕᓴᕐᕕᖕᓂ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ ᐃᓕᓴᕐᕕᖕᒥ
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᑖᓐᓇ 90-ᒥᒃ ᓈᓴᐅᑎᓕᒃ ᐊᑐᖅᖢᒍ
ᐊᑯᓚᐃᑦᑐᒃᑯᑦ ᑲᑎᒪᖃᑦᑕᓐᖏᑦᑐᑦ. ᑕᐃᒃᑯᐊ
ᑲᑐᔾᔨᖃᑎᒌᑦ ᒪᓕᒐᑎᒍᑦ
ᐃᓱᒪᓕᐅᕈᑎᖃᖃᑦᑕᕐᓂᐊᖅᑎᓪᓗᒋᑦ ᑭᒃᑯᓕᒫᑦ
ᐊᑕᐅᓯᕐᒦᑎᑕᐅᓗᑎᒃ ᑕᒪᒃᑯᐊ
ᐃᓱᒪᓕᐅᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ. ᑕᐃᓐᓇ ᐃᓕᓴᐃᔨ
ᐊᐱᕆᔭᐅᓚᐅᓐᖏᑦᑎᐊᖅᑎᓪᓗᒍ ᐊᓯᐊᓄᑦ
ᓄᒃᑎᕆᐊᖃᕐᓂᐊᓕᕐᒪᖔᑦ ᐅᕝᕙᓗᓐᓃᑦ ᓱᑲᓐᓂᖅᓴᒃᑯᒃ
ᖁᕝᕙᓯᖕᓂᖅᓴᒨᖅᑕᐅᓂᐊᕐᒪᖔᑦ.

Also on page 8, you will find that it
seems to NTA that we should be
considering promotion, retention, and
issues of acceleration the same way that
we consider issues of inclusion, that
student promotion is an inclusive issue.

ᒪᒃᐱᒐᖅ 8-ᒥ ᑕᑯᓂᐊᕆᕗᓯ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᕆᐊᓖᑦ ᓱᒃᑲᓂᖅᓴᒧᑦ
ᖁᕝᕙᓯᖕᓂᖅᓴᒨᖅᑕᐅᓂᐊᖅᐸᑦ, ᖁᕝᕙᕆᐊᖅᓯᓂᕐᒥᒃ
ᐊᒃᑐᐃᓂᖃᕐᒪᑦ ᐅᖃᖃᑎᒋᔭᐅᖃᑦᑕᕆᐊᓖᑦ

Classroom teachers need to be consulted
and it is crucial that they should be
included in the decision-making process
and that classroom teachers and parents,
for that matter, should be part of this
process and this process should be
consistent throughout the territory.

ᐃᓕᓴᐃᔩᑦ ᐃᓕᓴᐃᔨᕕᓂᖏᑦ ᑖᓐᓇ ᓱᕈᓯᖅ
ᓇᒧᓐᖓᕐᓂᐊᕐᒪᖔᑦ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᐅᓂᐊᖅᑎᓪᓗᒍ
ᐊᒻᒪᓗ ᕿᑐᕐᖓᓖᑦ ᐃᓚᒋᔭᐅᖃᑕᐅᒋᐊᓖᑦ.
ᑖᓐᓇᓴᐃᓐᓇᕐᓗ ᐊᑐᖅᑕᐅᖃᑦᑕᕐᓗᓂ ᓇᒥᓕᒫᖅ
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ.

Bilingual Education Targets

ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓰᓐᓄᑦ ᑐᕌᒐᒃᓴᐃᑦ

Mr. Chairman, the third issue that I
would like to raise are bilingual
education targets.

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᓐᓇ ᐱᖓᔪᖓᑦ ᓂᓪᓕᐅᑎᒋᔪᒪᖕᒥᔭᕋ
ᒪᕐᕉᐃᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ.

The Nunavut Teachers Association, like
all stakeholders in education, is aware
that there are problems that exist in our
system. We are also aware that some of

ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᑕᐃᒫᑐᐃᓐᓇᖅ ᖃᐅᔨᒪᖕᒥᔪᑦ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᐅᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ. ᐊᒻᒪᓗ
ᖃᐅᔨᒪᒋᓪᓗᑕ ᑐᕌᒐᓕᐊᕆᔭᐅᓯᒪᔪᑦ ᐱᖁᔭᕐᔪᐊᖅᑎᒍᑦ
ᐊᓐᖑᑎᔭᐅᔾᔮᖅᑐᒃᓴᐅᓐᖏᑦᑐᑦ ᑕᐃᒫᒃ ᐅᖃᐅᓯᖅᑕᖏᑦ
ᓱᕐᕋᒃᓯᒪᓐᖏᑎᓪᓗᒋᑦ.
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the goals and deadlines set and amended
in the Education Act are not likely to be
met as they are currently written. NTA
does not propose to hold the answers to
these targets or how to create the changes
necessary to achieve them. We do
believe, however, that our membership
plays a vital role in the system and can be
an important partner in the improvement
of the system. We also believe our
members often feel department or
legislative goals are set and as frontline
staff, we bear the brunt of trying to make
these goals happen or blamed when the
targets are missed.
Section 23 of the Nunavut Education Act
sets a goal of having all students receive
a bilingual education. NTA has in the
past and will continue to support this goal
through various initiatives. Despite our
shared goal of Nunavut’s education
system being fully bilingual, we would
be doing a disservice to our members if
we were not to take the issue of the 2020
deadline in section 28 of the Nunavut
Education Act seriously.
Also on page 9, we would like to
reinforce that it is teachers who, if given
the appropriate curriculum goals,
resources, training, support, time, and
safe spaces to teach their students, can
create tremendous positive change in the
system. Teachers are the primary means
of delivering a bilingual education.
Without qualified, professional,
dedicated teachers, this goal will not be
met.
Currently, the teaching staff in Nunavut
schools is not equipped with the language
skills, curriculum outcomes, nor the
curriculum support resources required to
meet the system-wide goals by any
deadline, let alone 2020. It is this

ᑭᒡᒍᑎᒃᓴᖃᐅᖅᑐᐃᓐᓈᓘᔾᔮᓐᖏᑦᑐᒍᑦ
ᖃᓄᖅᑑᕈᑎᒋᔭᐅᓂᐊᕐᒪᖔᖏᓪᓗ ᐊᓯᔾᔨᖅᑕᐅᖁᔭᐅᔪᑦ.
ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᐅᕙᒎᔪᒍᑦ
ᐃᓚᒋᔭᐅᖃᑕᐅᓪᓚᕆᒋᐊᖃᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᐱᐅᓯᒃᑲᓐᓂᕐᓂᐊᖅᐸᑦ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᐅᓪᓗᑕ
ᑕᕝᕙᐅᕗᒍᑦ ᑕᒪᒃᑯᓂᖓ ᑐᕌᒐᒃᓴᓕᐊᕆᔭᐅᓯᒪᔪᓄᑦ
ᑎᑭᓐᓇᓱᖃᑦᑕᖅᑐᒍᑦ.

23 ᓈᓴᐅᑎᓕᒃ ᒪᓕᒐᐅᑉ ᐃᓗᐊᓂ ᐋᖅᑭᒃᓯᓯᒪᕗᑦ
ᑐᕌᒐᖃᖅᖢᑎᒃ ᑕᒪᕐᒥᑦᑎᐊᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ
ᒪᕐᕈᐃᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ ᐱᒋᐊᖅᑎᑕᐅᔪᑦ ᓄᑖᑦ
ᐊᑐᕐᓗᓂᔾᔪᒃ. ᑲᑐᔾᔨᖃᑎᒌᒃᑲᓗᐊᖅᑎᓪᓗᑕ ᑕᒪᓐᓇ
ᒪᕐᕉᐃᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑕ 2020-ᒥ
ᑭᒡᓕᓕᐅᖅᑕᐅᓯᒪᔪᖅ ᓈᓴᐅᑎᓂᒃ 28 ᒪᓕᒐᐅᑉ
ᐃᓗᐊᓃᑦᑐᖅ ᑲᔪᓯᑎᑦᑐᓐᓇᕋᔭᓐᖏᑕᕗᑦ
ᐃᓚᐅᓐᓂᓐᖏᒃᑯᑦᑕ.

ᒪᒃᐱᒐᖅ 9, ᐃᓕᓴᐃᔨᐅᓪᓗᑕ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᖃᓄᐃᑦᑐᓂᒃ ᐱᔭᕇᖅᓯᔪᒪᓂᐊᕐᒪᖔᑦ ᐱᓕᒻᒪᒃᓴᐃᓂᖅ,
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ, ᑖᒃᑯᐊ
ᐱᕚᓪᓕᐅᑎᓪᓚᕆᐊᓗᒍᓐᓇᖅᑐᑦ
ᐃᓱᓕᑦᑕᕐᕕᓕᐅᖅᑕᐅᓯᒪᒃᐸᑕ. ᐃᓕᓴᐃᔩᑦ ᒪᕐᕈᐃᖕᓂᒃ
ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖁᔭᐅᑎᓪᓗᒋᑦ
ᐊᔪᕐᓇᕋᔭᖅᑐᖅ.

ᐱᓕᒻᒪᒃᓯᒪᑦᑎᐊᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ ᐱᑕᖃᓐᖏᑉᐸᑦ.
ᐅᖃᕆᐅᖅᓯᒪᓂᖓ ᖃᓄᑐᐃᓐᓇᖅ
ᐃᓱᓕᑦᑕᕐᕕᖃᕋᓗᐊᖅᐸᑦ 2020ᒥᐅᓐᖏᒃᑲᓗᐊᖅᐸᓪᓗᓐᓃᑦ ᑕᒪᒃᑯᐊ
ᐱᔭᕇᖅᑕᕐᕕᓕᖅᓱᖅᑕᐅᓯᒪᔭᕆᐊᓖᑦ. ᑕᐃᓐᓇ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕋ 72.4 ᐳᓴᓐ ᐃᓕᓴᐃᔩᑦ ᐅᖃᖅᓯᒪᔪᑦ
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situation that is causing stress. As was
registered in the CTF survey that I quoted
earlier, 72.4 percent of Nunavut
educators surveyed stated that continuous
change in curriculum direction either
somewhat or significantly contributes to
the stress they feel in relation to their
jobs, and 93.1 percent of Nunavut
educators surveyed said that insufficient
human and material resources to support
the curriculum also contributes to their
stress.
Arguably, a review of all approved
teaching resources, curriculum, and
guides would reveal a severe lack of
resources and documents ready to use for
the early grades in the Inuit languages.
These supports and teaching tools should
be of primary importance to a system
which purports to be working toward a
goal of bilingual education. It is our
locally trained, Inuit educators who are
most often told to find resources on their
own or create them ad hoc as they teach
or translate them simultaneously as they
teach from an English document. This is
on top of the time that they already spend
planning, assessing, teaching, and
reporting on the progress of their
students.
NTA would like to suggest that rather
than an external review, we conduct an
internal review with safeguards to protect
these teachers so that they may give
honest input into how to improve this
system. Language of instruction models
and the literacy initiative that we
currently are beginning to implement are
currently at odds when training resources
are only available in English.
To review, on page 10, with respect to
the bilingual education goal and the
timeline associated with it, NTA is of the

ᐊᓯᔾᔨᖅᑕᐃᓐᓂᖅᑎᓪᓗᒋᑦ ᑕᒪᒃᑯᐊ ᑎᓕᐅᕈᑏᑦ, ᓇᐅᒃᑯᑦ
ᒥᑭᔫᒐᓗᐊᖅᐸᑦ ᐊᖏᔫᒐᓗᐊᖅᐸᓪᓗᓐᓃᑦ
ᐅᖁᒪᐃᒃᓴᐅᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ 93.1 ᐳᓴᓐ
ᐅᖃᓚᐅᕆᓪᓗᑎᒃ ᒪᑯᓂᖓ ᓴᓂᕐᕈᑎᒃᓴᖃᓐᖏᓗᐊᒧᑦ
ᐃᓈᓐᓂᒃᑯᑦ ᑕᐃᒪᓐᓇ ᐅᖁᒪᐃᒃᓴᓗᐊᓕᖃᑦᑕᖅᑐᖅ.

ᐊᒻᒪ, ᕿᒥᕐᕈᓇᒃᑕᐅᓗᑎᒃ ᐊᖏᖅᑕᐅᓯᒪᔪᓕᒫᑦ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᑖᒃᑯᐊ
ᐱᓕᕆᐊᕆᔭᐅᔪᓐᓇᐃᓪᓕᐅᖅᑲᖃᑦᑕᕐᒥᔪᑦ
ᑖᒃᑯᐊᖑᑎᓪᓗᒋᑦ. ᐃᓚᒋᔭᐅᓪᓚᕆᒋᐊᓕᒃ ᐊᑐᖅᑕᐅᓗᑎᒃ
ᑐᕌᒐᕆᔭᖓᓄᑦ ᑎᑭᐅᑎᒐᓱᑦᑎᓪᓗᒋᑦ ᒪᕐᕉᓐᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕐᒧᑦ. ᑕᐃᒃᑯᐊ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᔪᐃᑦ ᐃᓕᓴᐃᔩᑦ
ᓇᒻᒥᓂᖅ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᒥᓂᒃ ᕿᓂᕆᐊᖃᓲᑦ ᓇᒻᒥᓂᖅ
ᓴᓇᒋᐊᖃᓲᑦ ᐅᕝᕙᓗᓐᓃᑦ ᐃᓄᑦᑎᑑᓕᖅᐸᓪᓕᐊᓪᓗᓂᒋᑦ
ᖃᓪᓗᓈᑎᑑᖓᔪᓂᒃ ᑎᑎᕋᖅᓯᒪᔪᓂᒃ ᐊᑐᖅᑐᑎᒃ
ᐱᒋᐊᖃᓲᑦ. ᑕᐃᒫᒃ ᑕᕝᕙ ᓯᕗᓂᐊᒍᑦ
ᐸᕐᓇᓯᒪᒌᕋᓗᐊᖅᑐᑎᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕆᓂᐊᖅᑕᒥᓂᒃ.

ᑖᒃᑯᐊᓕ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᒪᐃᖁᔨᔫᒐᓗᐊᑦ ᓯᓚᑖᓂ
ᕿᒥᕐᕈᐊᑕᐅᓐᖏᖔᕐᓗᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᖔᓄᑦ
ᕿᒥᕐᕈᐊᑕᐅᑉᐸᑕ ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ
ᓴᐳᔾᔭᐅᓯᒪᒍᓐᓇᓂᐊᕐᖓᑕ ᐃᓕᐅᖅᑲᐃᖃᑕᐅᒍᓐᓇᕐᓗᑎᑦ
ᐋᖅᑭᒋᐊᕆᒐᓱᑦᑐᖃᖅᑎᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ.
ᐅᖃᐅᓯᕐᒥ ᐊᑐᖅᑐᑎᑦ ᐃᓕᓴᑎᑦᑎᓃᑦ
ᐊᑐᓕᖅᑎᐸᓪᓕᐊᔭᕗᑦ ᐃᓚᓕᐅᑎᑐᐃᓐᓇᕐᒥᒻᒪᑕ ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᑎᑦᑎᒍᑎᔅᓴᐃᑦ ᐊᑐᐃᓐᓇᐅᑎᓪᓗᒋᑦ
ᖃᓪᓗᓈᑎᑐᑐᐊᖅ.

ᕿᒥᕐᕈᒋᐊᕐᓗᒍ ᒪᒃᐱᒐᖓ 10, ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᕐᓂ
ᐊᑐᕐᓗᓂ ᑐᕌᒐᕆᔭᖏᑦ. ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐅᖃᖅᑐᑦ
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opinion that all educational staff, but
especially those charged with delivering
these bilingual programs, need to be an
integral part of setting, reviewing, and
implementing these goals. Further, if
these goals are to be set out in the
Nunavut Education Act or regulations,
then the tools necessary to achieve these
goals must also be recognized in the
legislation or regulations and that
includes the curriculum, program
materials, and training to the teachers so
that they can deliver these programs, and
that these new initiatives are not at odds
with already existing department goals,
such as language of instruction.
Disciplinary Matters: In-school
Suspensions

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓕᒫᖏᑦ
ᐃᓕᓴᐃᔩᑦ ᐱᓗᐊᖅᑐᓂ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᕐᓂ ᐊᑐᕆᐊᓖᑦ
ᐃᓚᐅᖃᑦᑕᖅᑲᑕ ᕿᒥᕐᕈᔪᖃᓕᕋᐃᑉᐸᑦ
ᐊᑐᓕᖅᑎᑦᑎᔪᖃᓕᕋᐃᑉᐸᓪᓗ ᑐᕌᒐᕐᓂ. ᑕᒪᒃᑯᐊᓗ
ᑐᕌᒐᐃᑦ ᓴᖅᑭᔮᖅᑐᖅ ᓄᓇᕗᒻᒥ ᐱᖁᔭᖓᓂ
ᒪᓕᒐᖏᓐᓂᓗ ᐱᓕᕆᔾᔪᑎᐅᔪᐃᑦ ᒪᓕᒐᓕᕆᔾᔪᑎᐅᔪᐃᑦ
ᐱᖁᔭᕐᒥ ᓴᖅᑭᔮᖅᑎᐊᖅᑐᐃᓐᓇᐅᔭᕆᐊᓖᑦ
ᐱᖃᓯᐅᑎᓗᒋᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ, ᐱᓕᕆᔾᔪᑎᔅᓴᐃᑦ,
ᐃᓕᓴᐃᔩᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᒋᐊᖃᕐᓂᕆᕙᑦᑕᖏᑦ.
ᑖᒃᑯᐊ ᑕᒪᒃᑯᐊ ᓄᑖᑦ ᓴᖅᑭᖅᑕᐅᕙᓪᓕᐊᔪᐃᑦ
ᐊᑭᕋᖅᑐᓂᐊᓐᖏᑐᐊᖅᑲᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᐋᖅᑭᑦᑕᐅᕙᒌᖅᓯᒪᔪᓂᒃ.

ᐊᓄᓪᓚᒍᑕᐅᖃᖅᑕᖅᑐᑦ: ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ
ᓄᖅᑲᖓᑎᑦᑎᓃᑦ

The fourth and final issue for this point
are disciplinary matters or in-school
suspensions.

ᑎᓴᒪᖓᑦ ᑭᖑᓪᓕᖅᐹᖅ ᐃᓱᒫᓗᓇᖅᑐᖅ ᑕᒪᒃᑯᐊ
ᓱᒋᐊᖅᓯᓃᑦ ᐃᓕᓴᕕᒻᒥᓗ ᐊᓂᑎᑦᑎᖃᑦᑕᕐᓃᑦ.

NTA has concern with the language of
this section in respect to decision-making
regarding the suitability of in-school
versus out-of-school suspensions. It
seems to NTA that the school is the
default position for all suspensions and
calls into question issues of space,
supervision, and safety.

ᐃᓕᓴᐃᔨᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ ᐅᖃᐅᓯᖓᓂ
ᐃᓱᒫᓗᒋᔭᖃᖅᑐᑦ ᓈᒻᒪᓈᖅᓯᒪᒐᓗᐊᕐᒪᖔᑕ
ᐃᓕᓴᕕᐅᑉᐱᓗᐊᓂ ᐃᓕᓴᕕᐅᓪᓘᓐᓃᑦ ᓯᓚᑖᓄᑦ
ᐊᓂᑎᑕᐅᓯᒪᔪᖃᖃᑦᑕᓂᐊᖅᑲᑦ.

With respect to space, it is not only the
availability of space, but the type of
space that we are concerned with. A
staffroom, a staff workroom, counsellor
room, and an outer office are not suitable
places for students to serve in-school
suspensions nor is the classroom that the
student is being suspended from. Issues
of confidentiality and workspace need to
be considered.

ᑖᒃᑯᐊ ᐱᕕᖃᕐᓂᕐᒥᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ ᐅᐊᑦᑎᖃᑦᑎᐊᓂᕐᓂᑦ
ᐱᔾᔪᑎᖃᕐᖓᑕ. ᐱᕕᖃᕐᓂᓪᓕ ᐃᓱᒪᒋᓪᓗᒍ ᐱᕕᖃᕐᓂᖅ
ᑖᓐᓇᑐᐊᖑᓐᖏᒻᒪᑦ ᖃᓄᐃᑦᑐᒥᒃ ᐱᕕᖃᕐᓂᑦᑕᐅᖅ
ᐃᓱᒪᒋᔭᐅᒋᐊᖃᕐᒥᒻᒪᑦ. ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᓪᓗᕈᓯᖓ,
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐱᓕᕆᕕᖓ, ᐃᖅᑲᓇᐃᔭᕐᕖᑦ
ᑳᐱᕐᕕᖏᑦ ᒪᑯᐊ ᓄᖅᑲᖓᑎᑕᐅᑲᐃᓐᓇᖅᑐᓄᑦ
ᓇᔪᖅᑕᐅᒋᐊᖃᓐᖏᒃᑲᓗᐊᕐᖓᑕ.

With respect to the availability of
supervision for the student, we question

ᑕᐃᑲᓐᖓᑦ ᐃᓪᓗᕈᓯᕐᒥ ᐊᓂᑎᑕᐅᓯᒪᑲᐃᓐᓇᑎᓪᓗᒍ
ᐃᓕᓴᕕᒋᕙᑦᑕᖓᓂᑦ ᐃᖅᑲᓇᐃᔭᕐᕖᑦ
ᐃᓛᒃᑰᖓᑎᑕᐅᔭᕆᐊᖃᕐᖓᑕ ᐊᒻᒪ
ᐅᐊᑦᑎᔭᐅᖃᑦᑕᕐᓂᖏᑦ ᐱᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ,
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whether the student serving an in-school
suspension would be taking valuable
resources and staff time away from the
other students.
There also needs to be the question of
suitability of staff members assigned to
supervise in-school suspensions. School
staff members who are not education
staff members are arguably not qualified
to supervise students serving in-school
suspensions.
In short, NTA would like to see legislated
circumstances that prohibit the decisionmakers from overtaxing staff with the
responsibility of caring for students who
are serving in-school suspensions,
presumably because of some actions or
behaviour on the part of the student that
makes it necessary for them not to be
included in their classrooms for a period
of time.
NTA Strategic Plan Item 2
Mr. Chairman, this brings us to the NTA
strategic plan item 2, “To provide
relevant, student-centred, teacher-driven
professional development.”
I have one issue to attach to this and it
involves professional development and
in-service, which are really two sides of
the same coin that we call training.
NTA members value their Professional
Development Fund and the opportunities
for growth it affords. NTA provides
many opportunities for the teachers’
choice in their professional development
opportunities. NTA also takes steps every
year to inform the membership of the
differences between professional
development programs offered by our PD
fund and in-service opportunities, which

ᐃᓕᓴᕕᒻᒥ ᓄᖅᑲᖓᑎᑦᑎᖃᑦᑕᕐᓃᑦ. ᐃᓕᓴᐃᔩᑦ
ᐊᓯᖏᓐᓂ ᐱᔭᔅᓴᖃᕋᓗᐊᖅᑎᓪᓗᒋᑦ
ᐅᐊᑦᑎᑐᐃᓐᓇᕆᐊᖃᓕᖃᑦᑕᓯᒪᒻᒪᑕ ᓄᖅᑲᖓᑎᑕᐅᔪᓂᒃ.

ᐊᒻᒪ ᐃᓕᓴᐃᔩᑦ ᖃᐅᔨᒪᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕᓗ
ᐃᓱᒪᒋᔭᐅᒋᐊᖃᕐᒥᔪᑦ ᐅᐊᑦᑎᒍᓐᓇᕋᓗᐊᕐᒪᖔᑕ
ᓄᖅᑲᖓᑎᑕᐅᑲᐃᓐᓇᖅᑐᓂᒃ ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ
ᐅᖃᐅᔾᔭᐅᒋᐊᖅᑐᑎᑦ ᐃᓪᓗᕈᓯᕐᒥ ᐃᓛᒃᑰᖓᑎᑕᐅᔪᓂᒃ.

ᑕᕝᕙᓂ ᒪᓕᒐᕐᒥ ᑕᐃᓯᓯᒪᔪᖅᑕᖃᑦᑕᖅᑲᑦ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᖄᖓᒍᒃᑲᓐᓂᐋᓗᒃ
ᐱᔭᔅᓴᖃᖅᑎᑕᐅᒋᐊᖃᓗᐊᓐᖏᓪᓗᑎᒃ
ᓄᖅᑲᖓᑎᑕᐅᑲᐃᓐᓇᖅᑐᓂᒃ
ᐅᐊᑦᑎᑐᐃᓐᓇᖅᑎᑕᐅᒋᐊᖃᓐᖏᓪᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑐᓂᓛᒃ
ᐃᓪᓗᕈᓯᖓᓃᖃᑕᐅᒋᐊᖃᓐᖏᑲᐃᓐᓇᖅᑲᑕ
ᐱᑦᑎᐊᖏᓐᓂᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ.

ᐃᓕᓴᐃᔨᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ ᐸᕐᓇᐅᑖ 2
ᒫᓐᓇᓕ ᑕᕝᕙ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑕ
ᐸᕐᓇᐅᑎᖓ ᐅᖃᐅᓯᕆᒋᐊᕐᓗᒍ, “ᐊᑑᑎᖃᖅᑐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᓅᖓᔪᓂᒃ ᐃᓕᓴᐃᔨᓄᑦ ᑐᕌᖅᑎᑕᐅᔪᒥᒃ
ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᑎᖃᖁᓪᓗᒋᑦ.”
ᐃᓕᓴᐃᔨᓄᑦ ᑐᑭᒧᐊᑦᑎᑕᐅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᑲᓐᓂᕐᓃᑦ
ᑖᔅᓱᒧᖓ ᐅᐃᒍᓕᐅᑎᒍᒪᒐᒃᑯ. ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕐᓂᖏᑦ ᐱᓕᒻᒪᓴᕐᓂᕐᒥ
ᐊᑖᓃᑦᑐᐃᓐᓇᐅᒻᒪᑎᒃ.

ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓚᒋᔭᐅᔪᑦ ᓈᒻᒪᓴᖅᑐᖅ ᑕᒪᓐᓇ
ᐱᕈᖅᓴᐸᓪᓕᐊᒍᑎᔅᓴᑦᑎᐊᕙᐅᒻᒪᑦ. ᐃᓕᓴᐃᔩᑦ ᓇᒻᒥᓂᖅ
ᓂᕈᐊᖃᑦᑕᓲᖑᒻᒪᑕ ᐱᕙᓪᓕᐊᓂᕈᒪᔭᒥᓂᒃ ᑖᒃᑯᐊᑦᑕᐅᖅ
ᑲᑐᔾᔨᖃᑎᒌᑦ ᓱᒋᐊᖅᐸᒻᒥᔪᑦ ᐊᕐᕌᒍᑕᒫᑦ.
ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᕐᓂᑦ ᐊᔾᔨᒌᖏᑎᑦᑎᓪᓗᑎᑦ
ᐊᒻᒪᑦᑕᐅᖅ ᑲᑎᒪᖃᑎᒌᑦᑎᑕᐅᔪᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓄᑦ ᑕᐃᒪᐃᑦᑎᑕᐅᔪᓂᒃ.

101

are not choice-driven or teacher or
classroom specific, but directed by the
employer.
We believe that employer-driven inservicing plays a vital role in preparing
teachers to use curriculum resources and
documents that the Department of
Education provides. Recently, there
seems to be a move on the part of the
Department of Education to provide
fewer mandated in-service planning and
opportunities, leaving teachers to feel
abandoned and charged with developing
and using new resources and curriculum
on their own with little or no direction
from the department other than having a
binder or a box of books dropped off to
them in their classrooms.

ᖃᐅᔨᒪᔪᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔪᓄᑦ ᐊᔭᐅᕆᔭᐅᔪᐃᑦ
ᐊᔭᐅᕈᑎᒋᔭᐅᔪᐃᑦ ᐊᑐᑦᑎᐊᕈᑎᒋᔭᐅᓂᖅᓴᐅᖃᑦᑕᖅᑐᑦ
ᐸᐃᑉᐹᖁᑎᕈᓘᔭᖏᓐᓂᒃ ᐊᒻᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᖃᑦᑏᓐᓇᐅᓂᖅᓴᓂᒃ ᐊᓯᐊᒎᕐᕕᖃᓐᖏᑦᑐᓂᑦ
ᐱᓕᕆᐊᔅᓴᑖᖅᑎᑕᐅᖃᑦᑕᓗᐊᖅᑐᐃᑦ ᐃᓕᓴᐃᔩᑦ
ᓇᒻᒥᓂᖅ ᐊᐅᓚᒍᓐᓇᓐᖏᑕᒥᓂᒃ ᐊᒻᒪᑦᑕᐅᖅ ᐃᓛᓐᓂᒃᑯᑦ
ᐃᓕᓴᐃᔩᑦ ᓇᒻᒥᓂᖅ ᓴᓇᒋᐊᖃᓲᖑᒋᓪᓗᑎᒃ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐅᓂᐊᖅᑐᓂᒃ ᒪᓕᔅᓴᖅᑐᑎᒃ
ᐅᖃᓕᒫᒐᕐᓂᒃ ᐃᓪᓗᕈᓯᖓᓄᑦ ᐃᓕᔭᐅᓯᒪᔪᒥᓂᕐᓂᒃ.

Likewise, when the department has
initiated changes with technology, such
as the Student Information System (SIS),
we are being told that there is little or no
preparation given to administrators or
teachers with regard to utilizing this
program, yet they are expected, as our
classroom teachers, to use this program
ongoing. In the case of the new SIS
database delivered through Maplewood,
we are told by our members that some
education staff in some schools received
half a day of formal training, some had
no formal training, and all training was
offered in English only.

ᑕᐃᒪ ᓴᖅᑭᐸᓪᓕᐊᔪᐃᑦ ᖃᕋᓴᐅᔭᐃᓪᓗ
ᐊᑐᓕᖅᐸᓪᓕᐊᓯᒪᔭᕗᑦ ᖃᕋᓴᐅᔭᒃᑯᑦ ᖃᐅᔨᒪᔾᔪᑎᔅᓴᐃᑦ.
ᓯᕗᓂᐊᒍᓪᓗ ᐸᕐᓇᒍᑎᖃᖅᑎᑕᐅᓐᓂᓐᖏᑦᑎᐊᕆᓪᓗᑎᒃ
ᖃᓄᖅ ᐊᑐᖅᑕᐅᓂᐊᕐᒪᖔᑕ ᑖᒃᑯᐊ ᖃᕋᓴᐅᔭᓕᕆᔾᔪᑏᑦ,
ᑕᐃᒫᓪᓗ ᐃᓕᓴᕕᒻᒥ ᐃᓪᓗᕈᓯᒻᒥ ᐃᓕᓴᐃᔨᐅᓪᓗᑎᒃ
ᐊᑐᕆᐊᖃᖅᑎᑕᐅᔪᑦ ᑕᒪᒃᑯᓂᖓ. FIS ᖃᕋᓴᐅᔭᓕᕆᔾᔪᑎ
Maplewood-ᒃᑯᓐᓂᑦ ᖃᐃᑕᐅᓯᒪᔪᐃᑦ ᐃᓕᓴᐃᔨᓄᑦ
ᐅᖃᐅᔾᔭᐅᓯᒪᔪᒍᑦ ᐃᓚᖏᑦ ᐅᓗᐊᕙᖓᓂ
ᐃᓕᓴᑎᑕᐅᓯᒪᑦᑕᖅᑯᖅ ᐃᓚᖏᑦ
ᐃᓕᓴᐅᑎᑕᐅᓯᒪᓐᖏᑦᑎᐊᕆᓪᓗᑎᒃ ᐊᒻᒪ
ᖃᓪᓗᓈᑎᑐᑐᐊᖅ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᑕᕐᓂᖅᑯᑦ.

In the March 2015 NTA curriculum
support survey, we asked our members to
rate the degree of curriculum support
they felt. 76.4 percent rated it as poor to
extremely poor. When asked if they were
expected to implement new curriculum
initiatives without appropriate training,
77.5 percent said that they had
experienced this and confirmed it with
examples, including K-6 science from the

ᒫᑦᓯ 2015-ᖑᑎᓪᓗᒍ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ
ᐱᔨᑦᑎᕋᐅᑎᖏᓐᓂ ᐊᐱᖅᑯᑎᓂᑦ ᑭᐅᑎᑕᐅᖃᑦᑕᑎᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓄᑦ ᖃᓄᑎᒋ ᐃᑲᔪᖅᑕᐅᓂᖏᓐᓂᒃ
ᐊᐱᕆᓚᐅᕋᑦᑎᒍᑦ, 76.4 ᐳᓴᓐ ᐊᒥᒐᖅᑐᖅ,
ᐊᒥᒐᖅᑐᕕᔾᔪᐊᕌᓗᒻᒥᒃ ᑭᐅᓚᐅᖅᑐᐃᑦ. ᑕᐃᒫᓪᓗ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ ᐊᐱᕆᔭᐅᒻᒪᑕ ᑐᓂᓯᔭᐅᕙᒻᒪᖔᑕ
ᖃᐅᔨᒪᓐᖏᑕᖏᓐᓂᒃ, 77.5 ᐳᓴᓐ ᐊᖏᖅᑐᒥᓃᑦ.
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Northwest Territories, K-9 math from
Alberta, K-9 English from the Northwest
Territories, 8-11 knowledge and
employability from Alberta, 10-12
experimental science from the Northwest
Territories. Each of these curricula came
from a jurisdiction that in-serviced their
own teachers and prepared them prior to
implementation, yet in Nunavut, we did
not offer the same support to our
teachers.
NTA feels that in order for members to
carry out their professional
responsibilities as mandated by the
Department of Education, there needs to
be an in-service plan consistent across the
territory, carried out prior to the new
curriculum and/or resources being
introduced to the classroom.

ᓄᓇᑦᑎᐊᒥ ᖁᑦᑎᖕᓂᓕᒃ 6-ᒥᒃ ᑭᓪᓕᓯᓂᐊᕐᓂᕐᒥ,
ᖁᑦᑎᓐᓂᓕᒃ 9 ᓈᓴᐅᓯᕆᓂᖅ ᐊᓪᐴᑕᒥᒃ, ᖁᑦᑎᓐᓂᓕᒃ 8
ᐊᒻᒪ 9 ᓄᓇᑦᓯᐊᒥ, ᖁᑦᑎᓐᓂᓕᒃ 8-ᒥᑦ 11-ᒧᑦ
ᖃᐅᔨᒪᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔭᕈᓐᓇᓂᕐᒧᑦ ᐊᓪᐴᑕᒥ, 10-12
ᐆᑦᑐᑕᐅᔪᖅ ᑭᓪᓕᓯᓂᐊᕐᓂᖅ ᓄᓇᑦᓯᐊᕐᒥ. ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐱᔭᐅᓯᒪᔪᐃᑦ ᐃᓕᓴᐃᔨᖏᓪᓕ
ᐃᓕᓴᑎᑕᐅᖅᑳᖃᑦᑕᖅᑐᑎᒃ. ᒫᓂᓕ ᓄᓇᕗᒻᒥ ᑕᐃᒫᒃ
ᐃᓕᓴᐃᔨᕗᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᓚᐅᓐᖏᑦᑐᑦ.

ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓱᒪᔪᑦ ᐃᓕᓴᐃᔩᑦ ᐱᓕᕆᐊᕆᒋᐊᓕᒥᓃᑦ
ᐃᖅᑲᓇᐃᔮᒥᑎᒍᑦ ᓴᖅᑮᖃᑦᑕᓂᐊᖅᑲᑕ ᐱᖁᔭᖅ
ᒪᓕᓪᓗᒍ. ᐃᓕᓴᐃᔩᑦ ᐸᕐᓇᐅᑎᖃᖅᑎᑕᐅᔭᕆᐊᓖᑦ
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ ᓄᑖᓂᒃ ᓴᖅᑮᔪᖃᓚᐅᓐᖏᓐᓂᖓᓂᒃ
ᐃᓕᓴᖅᑳᖃᑦᑕᕈᓐᓇᓂᐊᕐᖓᑕ.

NTA feels that if the departmentmandated curriculum differs from other
jurisdictions or is borrowed from other
jurisdictions like Alberta or the
Northwest Territories, these curriculum
programs require in-service and training
in the foundations and components and,
if the department does not have the
capacity to develop and facilitate this
training, they should contract it to
jurisdictions from which they obtained
the curriculum.

ᐊᒻᒪ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓱᒪᒻᒥᔪᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᓴᖅᑭᖅᓯᒪᔭᖏᑦ
ᐊᔾᔨᒋᔭᐅᓐᖏᑉᐸᑕ ᐊᓯᖏᓐᓂᑦ ᐅᕝᕙᓗᓐᓃᑦ
ᐱᔭᐅᓯᒪᑉᐸᑕ ᐊᓪᐴᑕᒥ ᓄᓇᑦᑎᐊᒥᓗᓐᓃᑦ. ᑖᒃᑯᐊ
ᐃᓕᓴᔭᐅᖅᑳᖃᑦᑕᕐᓗᑎᒃ
ᐃᓕᓴᐃᔾᔪᑕᐅᒐᓱᓚᐅᓐᖏᓐᓂᖏᓐᓂ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᒍᓐᓇᓐᖏᑉᐸᑕ
ᑕᐃᒃᑯᓇᓐᖓᑦ ᑎᒍᓯᕕᒥᓂᖏᓐᓂᑦ
ᐃᓕᓐᓂᐊᑎᑦᑎᔨᖏᓐᓂᑦ ᑐᔅᓯᕋᕆᐊᓖᑦ
ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑎᖏᓐᓂᒃ.

Professional Development: In-service
as an essential piece of the puzzle

ᐃᓕᓐᓂᐊᒃᑲᓂᕐᓂᖅ ᐃᓕᓴᐃᔨᓄᑦ: ᐱᓕᕆᕕᒻᒥ
ᐊᑑᑎᓪᓗᐊᑕᖓ

Mr. Chairman, the next issue deals with
in-service as an essential piece of the
professional development puzzle, page
13.

ᐃᒃᓯᕙᐅᑕᖅ, ᑭᖑᓪᓕᖅ ᑖᓐᓇ ᐱᔾᔪᑎᖃᓐᖑᓱᓕᕐᒥᔪᖅ
ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᑲᓐᓂᓂᕐᒥᒃ
ᐃᓕᓴᐃᔨᓂᒃ 13-ᖓᓂ ᒪᑉᐱᒐᖓᓂ.

As we know, curriculum guides and
curriculum resources that accompany
them are essential pieces of today’s
education system. The curriculum

ᖃᐅᔨᒪᔪᒍᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓄᑦ ᐊᑐᐊᒐᐃᑦ
ᐊᓯᐊᒎᕐᕕᖃᕋᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
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document is a guide that teachers use to
understand what it is they are expected to
teach their students in a class over a
given period of time. The Minister of
Education, according to the Education
Act, is also responsible for approving the
resources that are used in each of the
schools to accomplish these curriculum
outcomes.
Teachers are generally not opposed to
change and are not only willing, but often
use their own personal time and expense
to continually explore ways in which we
can professionally improve our practice,
but when the department is mandating the
changes and that these new mandates are
not coming with a transparent, logical
sequence of training and clear
communication and expectations, the
classroom teachers who will manage the
changes are in a severely disadvantaged
position.

ᐃᓚᒋᔭᐅᓕᕐᖓᑕ ᐃᓕᓐᓂᐊᕈᑎᓄᑦ ᒪᓕᑦᑕᐅᔭᕆᐊᓖᑦ
ᐊᔪᕆᖅᓲᔾᔨᓲᖑᒻᒪᑕ ᑭᓱᓂᑦ
ᐃᓕᓴᑎᑦᑎᒋᐊᖃᕐᓂᕋᖅᑕᐅᒻᒪᖔᑦ ᐃᓪᓗᕈᓯᕐᒥ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒥᓂᔅᑕ
ᑲᒪᒋᔭᖃᕆᐊᖃᕐᒥᒻᒪᑦᑕᐅᖅ ᐊᖏᖅᑎᐅᓪᓗᓂ
ᐃᓕᐊᖅᑲᖅᑕᐅᓂᐊᖅᑐᓂᒃ ᐱᓕᕆᔾᔪᑎᐅᔪᓂᒃ
ᐃᓕᓴᕕᓐᓄᑦ.

ᐃᓕᓴᐃᔩᑦ ᐊᓯᔾᔨᖅᑐᖃᕋᓗᐊᕋᐃᒻᒪᑦ
ᖃᓄᐃᔅᓴᓗᐊᓲᖑᓐᖏᑦᑐᖅ ᑭᓯᐊᓂ ᓇᒻᒥᓂᖅ
ᐱᕕᖃᖅᑎᑦᑐᑎᑦ ᑲᔪᓯᒋᐊᓲᖑᒻᒪᑕ ᓇᒻᒥᓂᖅ
ᐃᓕᖅᐹᓪᓕᖅᑎᒐᓱᐊᖃᑦᑕᖅᑐᑎᒃ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐊᓯᔾᔩᖃᑦᑕᑎᓪᓗᒋᑦ ᒫᓐᖓᑐᐃᓐᓇᖅ ᓴᖅᑭᖅᑑᔮᖅᐸᒻᒪᑕ.
ᓯᕗᓂᐊᒍᑦ ᑐᓴᐅᒪᑎᑦᑎᖅᑳᓗᐊᕋᑎᒃ. ᑕᐃᒫᓪᓗ
ᐃᓪᓗᕈᓯᕐᒥ ᐃᓕᓴᐃᔩᑦ ᐊᓯᔾᔨᖅᑕᒥᓂᕐᓂᒃ
ᐊᑐᓕᕆᐊᖃᓲᖑᓪᓗᑎᒃ ᓇᒻᒥᓂᖅ.

The CTF survey cited 72.4 percent of
Nunavut teachers identified that
continuous change in curriculum
direction as somewhat or significantly
contributing to their work stress.
Insufficient in-service and other
professional development opportunities
were identified as somewhat or
significantly adding to the stress as well.

ᐊᒻᒪ ᖃᐅᔨᓴᕐᓂᕆᓚᐅᖅᑕᕗᑦ 72.4 ᐳᓴᓐ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔩᒡᒎᖅ ᓇᓗᓇᐃᖅᓯᔪᒥᓃᑦ
ᐊᓯᔾᔨᖅᑕᐅᕙᓪᓕᐊᓂᕇᓐᓇᖅᑕᖓ ᐃᓕᓐᓂᐊᕈᑏᑦ
ᐃᖅᑲᓇᐅᔮᖏᑕ ᐊᔅᓱᕈᕐᓇᕐᓂᖓᓄᑦ
ᐃᓚᓕᐅᑎᓪᓗᐊᑲᓪᓚᑦᑐᐊᓗᕙᑦᑐᖅ ᐊᒻᒪᑦᑕᐅᖅ
ᐃᓕᓐᓂᐊᕋᔅᓴᒃᑲᓐᓂᐅᒐᓗᐊᖅ ᐃᓕᓴᐃᔨᓄᑦ
ᓇᓗᓇᐃᖅᑕᐅᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕆᐊᖃᕐᓂᖏᑦ
ᐊᔅᓱᕈᕈᑕᐅᒃᑲᓐᓂᖅᐸᒻᒥᔪᑦ.

NTA raises no issue with what is
currently contained in section 97 of the
Education Act. However, we are very
concerned about the lack of support our
members are feeling when changes in
direction occur and they are expected to
carry them out. They feel the lack of
support because there are no clear plans
for direction and training being
communicated to them.

ᐊᒻᒪᑦᑕᐅᖅ ᐃᓗᓕᕆᔭᖏᓐᓂᒃ 97-ᖓᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖓᓂ ᐃᓱᒫᓕᒋᕕᐅᑎᑦᑕᕗᑦ
ᖃᓄᑎᒋ ᐃᑲᔪᖅᓱᖅᑕᐅᕙᒻᒪᖔᑕ ᐃᓕᓴᐃᔨᕗᑦ
ᒪᓕᒋᐊᓕᖏᓐᓂᒃ ᐊᓯᔾᔩᔪᖃᕋᐃᒻᒪᑦ ᐊᒻᒪᓗ
ᒪᓕᔅᓴᕆᐊᖃᓕᖅᑐᑎᒃ.
ᐃᑲᔪᖅᓱᖅᑕᐅᓐᖏᓗᐊᖅᑐᒋᕙᒻᒪᑕ.
ᑐᑭᓯᓇᑦᑎᐊᖅᑐᑯᓗᓐᓂᒃ ᐸᕐᓇᐅᑎᑕᖃᖅᑑᔮᖅᐸᓐᖏᒻᒪᑦ
ᐅᖃᐅᓯᐅᓯᒪᔪᓂᒃ ᑕᐅᒃᑯᓄᖓ ᐃᓕᓴᐃᔨᓄᑦ.

We recognize that perhaps other staff in

ᐊᓯᖏᑦᑕᐅᖃᐃ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
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school are being charged with passing on
their knowledge and training to teachers,
but with questions of whether or not this
is, in fact, happening. When one teacher
in a school is pulled out and trained and
expected to train the rest of the teachers,
but no time provided in a timetable for it
to happen, we do doubt that it is
happening consistently to the same level
across all schools and we would like to
see a more standardized approach taken.
It is for this reason that we would like to
see language entrenched in the Act or the
regulations to ensure that classroom
teachers will be properly trained prior to
being required to put new initiatives into
practice for their students. It’s a simple
request. We would like training to
precede a change in our teaching
assignments.

ᐃᓕᓴᕕᓐᓂ ᖃᐅᔨᒪᔭᒥᓂᑦᑕᐅᖅ ᐃᓕᓴᐃᔨᐅᖃᑎᒥᓄᑦ
ᐃᓕᓴᑎᑦᑎᒋᐊᖃᖅᐸᑦᑐᔅᓴᐅᔪᑦ. ᑲᖐᓐᓇᑐᐃᓐᓇᖅᑐᖅ.
ᐊᑕᐅᓯᖅ ᐃᓕᓴᐃᔨ ᐲᖅᑕᐅᑉᐸᑦ ᐃᓕᓴᑎᑕᐅᓚᐅᕐᓗᓂ
ᐃᓕᓴᐅᔨᐅᒃᑲᓐᓂᕐᒥᓂᒃ ᐃᓕᓴᑎᑦᑎᒋᐊᖃᓛᕐᓗᓂ
ᑕᐃᒪᐃᖃᖅᑕᕐᖓᑕᐅᓛᒃ ᖃᐅᔨᕙᑦᑐᒍᑦ ᐃᓕᓴᕕᓕᒫᓂ.
ᐊᔾᔨᒌᔾᔫᒥᔪᓂᒃ ᑕᒪᓐᓇ ᐱᓕᕆᐊᖑᖁᔭᕋᓗᐊᕗᑦ.

ᑕᑯᔪᒪᒐᑦᑕ ᐅᖃᐅᓯᓕᕆᓂᖅ ᑐᐃᔭᐅᓯᒪᓪᓚᕆᓪᓗᓂ
ᒪᓕᒐᕐᒧᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓴᕕᒻᒥ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᑎᑕᐅᑦᑎᐊᖅᓯᒪᖃᑦᑕᕐᓗᑎᒃ ᓄᑖᓂᒃ
ᐊᑐᕆᐊᓕᖏᓐᓂᒃ ᐊᑐᓕᓚᐅᓐᖏᓐᓂᖏᓐᓂᒃ.
ᑐᔅᓯᕋᑐᐃᓐᓇᖅᑐᒍᑦ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᖁᔭᕗᑦ
ᐊᓯᔾᔩᓕᕋᐃᒍᔅᓯ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕐᓕ ᐃᓕᓴᐃᔨᕗᑦ.

NTA Strategic Plan Items 3 and 4

ᐃᓕᓴᐃᔨᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐸᕐᓇᐅᑎᖏᑦ 3 ᐊᒻᒪ 4

Mr. Chairman, this brings us to the NTA
strategic plan items 3 and 4, “To
represent the membership with affiliates,
the employer, and the public” and “To
promote solidarity with an informed,
active membership within the
association.” I will raise four issues
related to this and I’m on page 14.

ᐃᒃᓯᕙᐅᑖᖅ, ᑲᑐᔾᔨᖃᑎᒌᑦ ᐸᕐᓇᐅᑎᖏᓐᓂ 3 ᐊᒻᒪ 4-ᒥ
ᓴᖅᑭᔮᖅᑎᑎᑦᑎᐊᕐᓂᐊᕐᓗᓂ ᑐᑭᓯᐅᒪᑦᑎᐊᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᓂ. ᒪᑉᐱᒐᖓᓂ
14-ᖓᓃᑦᑐᖓ.

Questions often arise partially from the
issues raised in the Nunavut Education
Act out of concerns about who the
employer of teachers in Nunavut is.
NTA’s response is simple and
unequivocal: the Government of Nunavut
is the employer of education staff. This is
whom we collectively bargain our terms
and conditions of employment with.
There are numerous sections of the
Nunavut Education Act currently that
raise questions on a regular basis about
the expectations or misconceptions on the

ᐊᐱᖅᑯᑎᓂ ᓴᖅᑭᑦᑐᖃᔾᔮᓲᖑᒻᒪᑦ ᐃᓱᒫᓗᑎᒋᔭᐅᔪᐃᑦ
ᐅᖃᐅᓯᐅᒐᐃᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᒪᓕᒐᖓ
ᐱᓪᓗᒍ. ᑭᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑲᖅ ᐃᓕᓴᐃᔩᑦ
ᓄᓇᕗᒻᒥ? ᑭᐅᔾᔪᑎᖓ ᑖᓐᓇ ᐱᔭᕆᐊᑭᑦᑐᖅ. ᓄᓇᕗᑦ
ᒐᕙᒪᒃᑯᖏᓐᓄᑦ, ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔩᑦ ᐃᓕᓴᐃᔨᓂᒃ.
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᒃ. ᑕᐃᒫᑦᑕᐅᖅ ᓇᓗᒋᔭᐅᖃᑦᑕᕐᖓᑦ
ᑭᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᒐᓗᐊᕐᒪᖔᑕ ᐊᒻᒪᑦᑕᐅᖅ
ᐊᐱᖅᑯᑎᑕᖃᖅᐸᒃᑭᓪᓗᓂ ᖃᓄᖅ ᓂᕆᐅᕝᕕᐅᕙᒻᒪᖔᑕ
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part of other groups or organizations that
they are the employer of the NTA
members or that NTA members are
directly responsible to them in some
capacity. What follows in this section are
issues we would like to raise with
particular sections of the Education Act
that could be misconstrued or lead people
to the wrong conclusion. This section
deals with this wrong conclusion
regarding who is the employer of NTA
members. Again I state that our position
is that it is the Government of Nunavut.
Defining School Staff
Mr. Chairman, we begin with issue 1,
defining school staff, page 15.
Some of the confusion that exists could
be clarified by changing some of the
definitions that exist in defining school
staff. We take exception and offer advice
to potentially change two of the
following: we have concerns, for
instance, with reference to student
support teachers in Part C, section 89 of
the current Act, and we would like to see
removed all references to teacher
trainees. Teacher trainees are not
employees of the Government of
Nunavut as is stated in other places in the
Education Act nor are they employees of
DEAs. Therefore, they are not, by
definition, school staff.
NTA recommends for clarity that teacher
trainees be removed from the definition
of school staff and their roles within the
school staff defined separately. NTA
would also like to see removed the
reference to student support teachers.
They are, first and foremost, teachers. In
this context, there are some concerns that
we must raise on behalf of the members
in the section below.

ᑲᑐᔾᔨᖃᑎᒌᕈᓗᔭᐃᑦ ᐊᓯᖔᖏᓐᓄᑦ ᑲᑐᔾᔨᖃᑎᒌᓄᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓂᕋᖅᑕᐅᑲᐃᓐᓇᓲᖑᒻᒥᒻᒪᑕ ᑕᕝᕙᓂᓕ
ᐃᓱᒫᓗᒋᓐᓇᖅᑐᐃᖅ ᓴᖅᑭᕈᒪᔭᕗᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐱᖁᔭᖓᓂ
ᑐᑭᓯᔭᐅᑲᒻᒪᒍᓐᓇᖅᑐᐃᑦ ᐊᒻᒪ ᒥᔅᓯᖃᓐᖏᑦᑐᒥᒃ ᐃᓛᒃ
ᑐᑭᖃᖅᑎᑕᐅᒍᓐᓇᖅᑐᑦ. ᑕᐃᒫᒃ ᒥᔅᓯᖃᓐᖏᑦᑐᒥᒃ
ᑐᑭᓯᓯᒪᓗᓂ ᑭᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᕐᒪᖔᑕ
ᐃᓚᒋᔭᐅᔪᖁᑎᕗᑦ. ᐃᖅᑲᓇᐃᔭᖅᑐᑦ ᐃᓛᒃ ᓄᓇᕗᑦ
ᒐᕙᒪᒃᑯᖏᓐᓄᑦ.

ᑭᒃᑰᓂᖏᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ
ᐃᒃᓯᕙᐅᑖᖅ, ᓇᓗᓇᐃᖅᓱᐃᓂᖅ ᐃᓕᓴᕕᐅᑉ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᒃ, ᒪᑉᐱᒐᖓ 15-ᖓᓂ.

ᓇᓗᓕᕈᑕᐅᓯᒪᖃᑦᑕᖅᑐᖅ,
ᓇᓗᓕᕈᑕᐅᓯᒪᒍᓐᓃᕈᓐᓇᖅᑐᖅ ᑖᒃᑯᐊ ᑐᑭᖏᑦ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᑦᑎᐊᖅᑲᑕ. ᒪᕐᕉᒃ ᐅᑯᐊ
ᐊᓯᔾᔨᖅᑕᐅᖁᔭᕋᓗᐊᕗᑦ ᐃᓱᒫᓗᑎᖃᕋᑦᑕ
ᐅᖃᐅᓯᐅᓯᒪᔪᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᓰᔨᓂᑦ,
ᐃᑲᔪᖅᑎᓂᑦ ᐃᓗᓕᖏᓐᓂ 89-ᖓᓂ ᐱᖁᔭᕐᒥ ᐊᒻᒪ
ᑕᑯᔪᒪᒻᒥᔪᒍᑦ ᐲᕐᓗᒋᑦ ᐃᓕᓴᕕᒻᒥ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓐᓂᐊᖅᑐᐃᑦ. ᑖᓐᓇ ᑕᐃᔭᐅᓯᒪᓂᖓ
ᐲᑦᑎᐊᒻᒪᕆᖁᔭᕗᑦ. ᒐᕙᒪᒃᑯᓐᓄᓪᓕ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓐᖏᒻᒪᑕ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᓪᓕ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᒐᑎᒃ. ᑕᐃᒫᓪᓗ ᐃᓕᓴᕕᒻᒧᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓪᓗᑎᒃ ᑕᐃᔭᒋᐊᖃᓐᖏᓚᑦ.

ᑲᑐᔾᔨᖃᑎᒌᑦᑕᐅᖅ ᓇᓗᓇᐃᖅᑕᐅᑦᑎᐊᖁᔨᔪᑦ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᑎᑕᐅᓂᖓ ᓇᓗᓇᐃᖅᑕᐅᑦᑎᐊᕐᓗᓂ ᐃᓕᓴᕕᒻᒥ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓂᖏᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑐᐃᓐᓇᐅᑎᑕᐅᓐᖏᓪᓗᑎᒃ ᐃᓛᒃᑯᑦ
ᑕᐅᔭᐅᓂᖃᕐᓗᑎᒃ. ᑕᒪᒃᑯᐊᓗ ᐃᓕᓴᕕᒻᒥ ᐃᓕᓴᐃᔨᓄᑦ
ᐃᑲᔪᖅᑏᑦ, ᐃᓕᓴᐃᔨᐅᒻᒪᑕ. ᐄ, ᑕᒡᕙᓂ ᐃᓱᒫᓗᑎᖃᕋᑦᑕ
ᓴᖅᑭᓐᓂᐊᖅᑕᑦᑎᓐᓂᒃ ᑭᒡᒐᖅᑐᕐᓗᒋᑦ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ.
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NTA would like to take this opportunity
to express concern as well for the
definitions of the relationship between
CSFN, the Department of Education, and
the staff working under the umbrella of
CSFN. We have found that our members
working under the CFSN umbrella have
often been made to feel that they are not,
in fact, employees of the Department of
Education, but they are working for
CSFN themselves. As such, there are
times that they are made to feel as though
they are considered to be part of the NTA
bargaining unit in name only and that
CSFN is under no obligation to adhere to
the terms and conditions of employment
outlined in the NTA-GN collective
agreement. They are often made to feel as
though they are caught in the middle of a
struggle between CSFN and the
Department of Education and sometimes
NTA.

ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᓱᒫᓗᑎᒥᓂᒃ
ᓴᖅᑭᑎᑦᓯᒍᒪᒻᒪᑕ ᐊᒻᒪᓗ ᑎᑭᑖᖅᑎᑕᐅᖃᑦᑕᕐᓂᖓ
ᑖᒃᑯᐊ ᐅᐃᕖᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ CFN-ᒃᑯᑦ ᐊᑖᓂ
ᐃᖅᑲᓇᐃᔭᖅᑐᑦ. ᐅᐃᕖᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐅᐃᕖᒃᑯᓐᓄᑦ
ᐃᖅᑲᓇᐃᔭᖅᑐᑦ ᐃᓱᒪᓕᖅᑎᑕᐅᖃᑦᑕᕐᒪᑕ
ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᓐᖏᓐᓂᖏᓐᓄᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕕᖏᓐᓄᑦ ᑕᐃᒪᓐᓇ
ᐃᓱᒪᓕᖃᑦᑕᕐᒪᑕ ᑕᐃᒪᐃᒻᒪᑦ ᑕᐃᒫᒃ ᐃᓱᒪᓕᖃᑦᑕᖅᑐᑦ.
ᑖᒃᑯᓄᖓ ᓄᓇᕗᒻᒥ ᑲᑐᔾᔨᖃᑎᒌᑎᒍᑦ ᐊᑏᓐᓇᖓᒍᑦ
ᐃᓚᐅᑎᑕᐅᓱᕆᖕᒪᑕ ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᕐᓂᖏᓪᓗ
ᓄᓇᕗᑦ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᐊᖏᖃᑎᒌᒍᑎᖏᑎᒍᓪᓗ ᐋᖅᑭᒃᓯᒪᖕᒪᑕ ᑕᐃᒪ
ᐃᓱᒪᓕᖃᑦᑕᖅᑐᑦ ᑖᒃᑯᐊ ᐊᑯᕐᖓᓐᓂ
ᐊᔪᖅᓯᑎᑕᐅᓯᒪᓂᖓᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᐊᒻᒪᓗ
ᐅᐃᕖᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ.

NTA recommends that the role of CSFN
as it relates to the NTA members be
reviewed in various aspects of the
Nunavut Education Act where that role is
defined, and we strongly recommend that
the role of CSFN be clarified and better
defined within the Act.

ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ
ᐊᑐᓕᖁᔨᕗᑦ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓅᖓᔪᑦ
ᐃᓘᓐᓇᖓᑎᒍᑦ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐱᖁᔭᖏᑎᒍᑦ ᐊᑐᓕᖁᔨᔪᑦ ᑖᒃᑯᐊ ᐅᐃᕖᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᓇᓗᓇᐃᖅᓯᒪᑦᑎᐊᕐᓗᑎᑦ
ᒪᓕᒐᐃᑦ ᐃᓗᐊᓂ ᐱᓕᕆᐊᔅᓴᖏᑦ.

Administration – District Education
Authority Relationship

ᐊᐅᓚᑦᑎᔨᐅᓂᖅ - ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ
ᐱᔪᓐᓇᐅᑎᖃᖃᑕᐅᓂᕆᔭᖓᑦ

Mr. Chairman, issue 2, administration of
the district education authorities’
relationship.

ᐃᒃᓯᕙᐅᑖᖅ, ᐅᖃᐅᓯᔅᓴᖅ 2, ᐊᓪᓚᕝᕕᓕᕆᓂᖅ ᑖᒃᑯᐊ
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐱᓕᕆᖃᑎᖃᕐᓂᖅ.

NTA recommends, to provide better
continuity and administrative retention,
that the maximum administrator term be
increased to five years. School
administrators in Nunavut choose to
make a commitment to their schools and
communities. NTA believes that the

ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐊᑐᓕᖁᔨᔪᑦ ᑖᒃᑯᐊ
ᐋᖅᑭᑦᑎᐊᖅᓯᒪᓂᖅᓴᐅᖁᓪᓗᒋᑦ ᐊᓪᓚᕝᕕᓕᕆᔭᐅᓂᖏᑦ
ᑖᔅᓱᒪ ᑕᓪᓕᒪᓄᑦ ᐊᕐᕌᒍᓄᑦ ᐋᖅᑭᑦᑕᐅᓯᒪᖃᑦᑕᕐᓗᑎᑦ.
ᑖᒃᑯᐊ ᓄᓇᓕᒻᒥᓂᒃ ᐱᓕᕆᒍᒪᒌᑦᓯᐊᕈᑎᒃ ᑖᒃᑯᐊ
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Government of Nunavut should make the
same commitment to these
administrators, and raising the maximum
term to five years does not preclude
offering a lesser term of three years.
Appointments and reappointments
There is conflicting information within
sections 107 and 117 of the Education
Act, and this is outlined on page 17.
Section 107 gives the power to the DEA
to decide whether or not administrators
will be appointed or reappointed to their
positions. The Minister does, in section
107(2), have the power to act with or
without that recommendation or reject the
recommendation altogether. NTA called
into question the language present in
107(1), which seems to grant ultimate
authority to the DEA, an elected
community body and not part of the
Department of Education staff.

ᓄᓇᕗᑦ ᒐᕙᒪᖏᓐᓄᑦ ᐱᓕᕆᒍᒪᔪᑦ ᑕᐃᒫᒃ
ᑲᔪᓯᑎᑕᐅᖃᑦᑕᖁᓪᓗᒋᑦ. ᑖᓐᓇ ᑕᓪᓕᒪᓄᑦ
ᐃᓱᓕᑦᑕᕐᕕᖃᕐᓂᖅ ᐱᑕᖃᓐᖏᒻᒪᑦ ᐃᓛᒃ ᒥᑭᓂᖅᓴᓂᒃ
ᑎᒃᑯᐊᖅᓯᖃᑦᑕᕐᓃᑦ ᑎᒃᑯᐊᖅᓯᓃᓪᓗ.

ᑎᒃᑯᐊᖅᑎᑕᐅᓃᑦ ᑎᒃᑯᐊᖅᑎᑕᐅᒃᑲᓂᖅᑐᓪᓗ
ᑖᒃᑯᐊ ᓇᓗᓈᕿᔪᓂᒃ 107 ᐊᒻᒪ 117-ᓗ ᒪᓕᒐᕐᒥ
ᓇᓗᓇᖅᓯᓯᒪᔪᑦ ᒪᑉᐱᒐᖅ 17-ᖓᓂ.

ᐃᓚᖓ 107 ᐱᒍᓐᓇᖅᑎᑦᑎᔪᖅ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᑖᒃᑯᐊ ᐊᓪᓚᕝᕕᓕᕆᔨ ᑖᓐᓇ
ᑎᒃᑯᐊᖅᑕᐅᓂᐊᕐᒪᑦ ᐃᓂᖃᕐᓂᐊᕐᒪᖔᕐᓘᓃᑦ. 107(2)-ᒥ
ᐱᔪᓐᓇᐅᑎᖃᖅᑐᑦ ᐱᖃᑎᖃᕐᓗᑎᑦ
ᐱᖃᑎᖃᓐᖏᓪᓗᓂᓘᓐᓃᑦ ᐊᑐᓕᖁᔭᐅᔪᕐᓘᓐᓃᑦ
ᕿᐱᓘᑎᒋᑦᑎᐊᒻᒪᕆᓪᓗᒍ. ᑖᒃᑯᐊ ᓄᓇᕗᑦ ᐃᓕᓴᐃᔨᓄᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᑦ 107(1) ᐱᒍᓐᓇᑎᑦᑎᔫᔮᕐᒪᑕ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓄᑦ
ᓄᓇᓕᓐᓂ ᐃᓚᒋᓐᖏᓪᓗᓂᐅᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ.

Sections 107(3) and 117(1) seem to have
as its intent to make it clear that the
Department of Education, not the DEA,
is the employer of school administrators.
For greater clarity, NTA recommends
that sections 107(1) and 107(2) be
deleted so that this confusion can be
eliminated.

107(3) ᐊᒻᒪᓗ 117-1 ᐋᖅᑭᓯᓯᒪᒐᓱᐊᖅᑑᔭᕐᒪᑕ
ᓇᓗᓇᐃᖅᓯᒪᖁᓪᓗᒍ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑖᒃᑯᐊᖑᓐᖏᑦᑐᑦ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᐊᖏᔪᖅᑳᕆᔭᐅᒻᒪᑕ ᐊᓪᓚᑦᑎᒋᔭᖏᓐᓄᑦ. ᑲᑐᔾᔨᖃᑎᒌᑦ
107(1)-ᒥᒃ 107(2)-ᓗ ᐲᖅᑕᐅᖁᔨᕗᑦ ᑕᒪᓐᓇ
ᓇᓗᓈᕿᖃᑦᑕᕐᒪᑦ ᐲᖅᑕᐅᓂᐊᕐᒪᑦ.

Dismissal during initial period of
employment

ᐊᕕᑕᐅᓂᖅ ᐃᖅᑲᓇᐃᔭᕆᐊᓐᖓᐅᑎᖓᑕ ᐃᓗᐊᓂ

NTA recommends that the two-year
period in section 108 shall be a one-year
period if the principal or vice-principal, at
the time of taking his or her duties, has
already completed two years of
employment in Nunavut as a member of
education staff; in other words, has
already passed the GN probationary
period.

ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᑲᐃᓐᓇᖅᑐᑦ. ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᐊᑐᓕᖁᔨᔪᑦ ᒪᕐᕉᓐᓄᒃ ᐊᕐᕌᓐᓄᑦ 108-ᓂ ᐊᕐᕌᒍᒥ
ᐊᑕᐅᓯᕐᒥ ᐋᖅᑭᑎᓯᒪᓗᒍ. ᐃᓕᓴᐃᔨ ᐱᐊᓂᒃᓯᒪᓕᖅᐸᑦ
ᒪᕐᕉᓐᓄᒃ ᐊᕐᕌᒎᓐᓄᒃ ᓲᕐᓗ ᐃᓕᓴᐃᔨᓄᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᖃᑕᐅᓗᓂ ᐊᓂᒎᑎᑉᐸᑦ ᑖᒃᑯᓄᖓ
ᒐᕙᒪᒃᑯᖏᓐᓄᑦ ᖃᐅᔨᓴᕐᓂᖏᓐᓄᑦ.
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Discipline, Article 118

ᑎᑎᕋᖅᓯᒪᔪᖅ 118, ᐊᓄᓪᓚᑦᑎᕆᓂᖅ

I’ll draw your attention further down to
sub-point 3, the Minister shall advise the
district education authority about how the
Minister has dealt with the matter and
what disciplinary action has been taken
against the principal.

ᑖᓐᓇᓗ ᑕᑯᑎᓐᓂᐊᕋᔅᓯ ᑕᐅᓇᓂᒃᑲᓐᓂᖅ 3. ᑖᓐᓇ
ᒥᓂᔅᑕ ᐅᖃᓂᐊᖅᑯ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂ
ᖃᓄᖅ ᐊᐅᓚᑦᓯᓂᐊᕐᒪᖔᑕ ᑕᒪᑐᒥᖓ ᓴᖅᑭᑦᑎᒥᒃ
ᐊᒻᒪᓗ ᑭᓱᓂᒃ ᐃᓂᖅᑎᑦᑕᐅᔾᔪᑎᖃᕐᓂᐊᕐᒪᖔᑦ.

NTA recommends that any disciplinary
report that is written or taken against a
principal or vice-principal not contain
particulars about the discipline taken. If
these reports are shared with DEA
personnel who are not Department of
Education employees, then they cannot
be privy to private information. Personnel
files of the Department of Education
should not be released to anyone outside
the Department of Education and that
includes the district education authority.
The DEA is not the employer of school
administration. This speaks to access to
information and protection of privacy
issues.
Mr. Chairman, the current Act states
under the heading, Notice of
inconsistencies, “A principal shall notify
the Minister and the district education
authority if, in the principal’s opinion,
there is an inconsistency between a
Minister’s direction and a direction of a
district education authority.”
NTA believes that the principal and
school administrators have a special
relationship with DEAs and this
requirement puts that relationship in
jeopardy. In practical terms,
administrators should report
inconsistencies in direction to their
immediate supervisors. NTA
recommends that these immediate
supervisors should report the

ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐊᑐᓕᖁᔨᕗᑦ
ᑭᓱᑐᐃᓐᓇᐃᑦ ᐃᓂᖅᑎᕆᓂᕐᒧᑦ ᐅᖃᐅᓯᕆᔭᐅᓂᐊᖅᑐᑦ
ᑎᑎᕋᖅᓯᒪᑉᐸᑕ ᐅᖃᐅᓯᐅᑐᐃᓐᓇᖅᐸᑕᓘᓐᓃᑦ
ᐅᖃᐅᓯᖃᓐᖏᓪᓗᑎᑦ ᑖᔅᓱᒥᖓ ᐃᓂᖅᑎᕆᔾᔪᑕᐅᔪᒥᒃ.
ᑖᒃᑯᐊ ᐊᒥᖅᑳᕈᑕᐅᑉᐸᑕ ᐃᓂᖅᑎᕆᔾᔪᑕᐅᔪᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓐᖏᑦᑐᒧᑦ ᐃᓛᒃ ᑖᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᖏᑦᑐᒧᑦ
ᑐᓂᔭᐅᒋᐊᖃᓐᖏᑦᑐᑦ ᑐᑭᓯᒋᐊᕈᑎᔅᓴᓂᒃ. ᑖᒃᑯᐊ
ᑭᒃᑯᓕᒫᓄᑦ ᓯᓚᑦᑖᓃᑦᑐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ
ᓴᖅᑭᑕᐅᒋᐊᖃᓐᖏᑦᑐᐃᑦ ᐃᓚᐅᓪᓗᑎᑦ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ. ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᖏᒻᒪᑕ
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ.
ᑖᓐᓇᑦᑕᐅᖅ ᑲᓐᖑᓇᖅᑐᒃᑰᑎᑦᑎᒋᐊᓕᒃ
ᒪᓕᑦᑕᐅᒋᐊᖃᕐᒪᑦ.

ᐃᒃᓯᕙᐅᑖᖅ, ᒫᓐᓇ ᐱᖁᔭᐅᔪᖅ ᐅᖃᖅᓯᒪᒻᒪᑦ
ᑕᐃᔭᐅᓂᖏᑦ ᖃᐅᔨᒃᑲᐃᓂᖅ. ᐊᖏᔪᖅᑳᖑᔪᖅ
ᖃᐅᔨᒃᑲᐃᖃᑦᑕᓂᐊᖅᑯ ᒥᓂᔅᑕᒥᒃ ᑖᒃᑯᐊ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐊᖏᔪᖅᑳᕆᔭᐅᔪᖅ ᐃᓱᒪᑉᐸᑦ
ᒪᓕᑦᑎᐊᖏᓐᓂᖏᓐᓂ ᑖᒃᑯᓂᖓ ᒪᓕᖁᔭᐅᔪᓂᒃ.

ᑖᒃᑯᐊ ᓄᓇᕗᑦ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐊᓪᓚᒡᕕᖕᒥ
ᐊᓪᓚᒡᕕᓕᕆᔨᐅᔪᖅ ᐊᑲᐅᓐᖏᓕᐅᖅᑎᑕᐅᖃᑦᑕᕐᒪᑦ
ᑕᐃᒪᓐᓇ ᐋᖅᑭᒃᓯᒪᑎᓪᓗᒍ. ᑖᓐᓇ ᐊᐅᓚᑦᓯᔨᐅᔪᖅ
ᐊᖓᔪᖅᑳᒥᓂᒃ ᐱᖃᑎᖃᕐᓗᓂ ᐱᓕᕆᖃᑦᑕᕆᐊᓕᒃ
ᓄᓇᕗᑦ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐊᑐᓕᖁᔨᕗᑦ ᑖᒃᑯᐊ
ᒥᐊᓂᕆᔨᒋᔭᖏᑦ ᑖᒃᑯᓄᖓ
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inconsistencies to the DEA and not the
principals. This recommendation is with
the intent of keeping the relationship of
the principal and the DEA from being
unnecessarily damaged. This expectation
puts the principal and DEAs’ relationship
on a stronger footing.
Education Staff – District Education
Authority Relationship
Mr. Chairman, issue 3 of 4 relating to
district education authority relationship to
education staff.
NTA presumes that school administrators
are acting as liaisons between staff and
DEAs and that this type of relationship is
working well for our members. There are
some instances in the current Nunavut
Education Act that would assist in
solidifying and maintaining the positive
relationship between teachers and the
DEA if they were amended or
restructured, for example, the language of
instruction model. Simply put, consult
the teachers.
NTA believes that education staff is most
knowledgeable when it comes to
providing information on how language
of instruction model choices actually
affect students in the classroom. We
recognize the wishes of the community in
terms of what languages they would like
their students to be educated in and we
think that this is of the utmost
importance, but we also believe that
DEAs should consult extensively with
the community, including the teachers
who will be asked to teach under the
language of instruction policy.
Once again, as with decisions about
student promotion, retention, continuous
progress, and acceleration, we question

ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᐅᓂᒃᑳᖃᑦᑕᕐᓗᑎᒃ
ᐃᓕᓐᓂᐊᕐᕕᒃ ᐊᖓᔪᖅᑳᕆᓐᖏᑕᖓᓄᑦ. ᑖᒃᑯᓄᖓ
ᐊᑎᖃᑎᒌᒍᑕᐅᓂᐊᕐᖓᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦ, ᐃᓛᒃ,
ᓱᕋᐃᓂᐊᓐᖏᒻᒪᑕ ᐱᖃᑎᒌᖕᓂᖏᓐᓄᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐊᖓᔪᖅᑳᕐᓗ. ᑖᒃᑯᐊ
ᐱᓕᕆᖃᑎᒌᑦᓯᐊᕐᓂᖅᓴᐅᒍᓐᓇᕐᒪᑕ ᓴᓐᖏᓂᖅᓴᒥᒃ.

ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ - ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᔪᓐᓇᐅᑎᖃᖃᑕᐅᓂᖓᑦ

ᐃᒃᓯᕙᐅᑕᖅ, 3-4-ᒥ ᐱᔾᔪᑎᖃᖅᑐᖅ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᒃ
ᐱᓕᕆᖃᑎᖃᕐᓂᖅ.
ᓄᓇᕗᑦ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᒪᓐᓇ
ᑐᑦᑕᕐᕕᐅᖃᑦᑕᕐᖓᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ ᐊᒻᒪᓗ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ, ᐃᓛᒃ, ᑲᑎᒪᔨᖏᓐᓄᑦ. ᑕᒪᓐᓇ
ᐊᐅᓚᑦᓯᐊᖅᑑᒐᓗᐊᖅ ᑭᓯᐊᓂ ᐃᓚᖓᑎᒍᑦ ᑕᒡᕙᓂ
ᒪᓕᒐᑎᒍᑦ ᑖᒃᑯᐊ ᐱᖃᑎᒌᑦᓯᐊᖁᓪᓗᒋᑦ
ᐋᖅᑭᒋᐊᖅᑕᐅᒃᐸᑕ ᓲᕐᓗ ᐆᒃᑑᑎᒋᓗᒍ ᑖᒃᑯᐊ
ᐃᓕᓴᐃᔾᔪᑕᐅᔪᑦ ᐅᖃᐅᓰᑦ ᐊᑐᖅᑕᐅᔪᑦ ᐃᓕᓴᐃᔨᓂᒃ
ᐅᖃᕐᕕᖃᕈᓗᑐᐃᓐᓇᖃᑦᑕᕐᒪᑕ.

ᓄᓇᕗᑦ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᒎᖅᓯᒪᔪᑦ ᑖᒃᑯᐊ
ᖃᐅᔨᒪᓂᖅᓴᐅᖕᒪᑕ ᐅᖃᐅᓯᕐᓂᒃ ᐃᓕᓴᐃᔾᔪᑕᐅᔪᓂᒃ
ᐊᒻᒪᓗ ᖃᓄᖅ ᐊᒃᑐᐃᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ.
ᑖᒃᑯᐊ ᓇᒥᓗ ᐃᓕᓐᓂᐊᖁᔭᐅᖕᒪᖔᑕ
ᐱᒻᒪᕆᐅᓪᓚᕆᓱᕆᒐᑦᑎᒍᑦ. ᑖᒃᑯᐊ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐋᔩᖃᑎᖃᕆᐊᖃᕋᓄᐊᕐᒥᖕᒪᑕ
ᓄᓇᓕᖕᒥᐅᓂᒃ ᐃᓕᓴᐃᓂᒡᓗ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᐊᖅᑐᓂᒃ, ᐃᓕᓐᓂᐊᖅᑎᑦᓯᖁᔭᐅᔪᓂᒃ
ᑖᒃᑯᓄᖓ ᐊᑐᐊᒐᐃᑦ ᐊᑖᒍᑦ.

ᑕᐃᒪᐃᒻᒪᑦ ᐃᓱᒪᓕᐅᕈᑕᐅᓂᖏᑦ ᑕᒪᒃᑯᐊ
ᖁᕝᕙᕆᐊᖅᑕᐅᓂᖏᑦ ᐃᓂᖅᑎᖅᑕᐅᓂᖏᓪᓗ
ᐃᓕᓐᓂᐊᖅᑏᑦ. ᑖᒃᑯᐊ ᓄᓇᓖᑦ
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the exclusion of professional education
staff from the consultation process that
DEAs make with regard to language of
instruction choices. Education staff are
necessary stakeholders in the education
system of Nunavut. It is because of this
fact that NTA recommends consultation
with education staff should be entrenched
in this process of choosing language of
instruction models by DEAs.
Point 2: School calendars
Under the current School Calendar
Regulations, the DEA has a requirement
to consult with school staff and students
and the community before setting school
calendars. NTA believes that these same
stakeholders should be consulted with
any decision about changing the school
calendar. Further, if the proposed changes
were to add instructional days to the
school calendar and require teachers and
administrators, NTA members, to work
beyond the 195 days of their contract,
then NTA, as the official bargaining unit
for the teachers, must be consulted during
this decision-making process.
Reporting to the community
It has come to the attention of NTA that
some district education authorities have
chosen to implement this requirement to
report attendance to the community in
what we consider to be an extreme
manner. We would caution that these
community reports should be done in
such a manner as to protect the identities
of individual students, families, and
teachers. NTA sees this duty to report as
a means for the DEA to keep the
community at large informed on school
attendance issues. We do not believe that
it is the intent of the report to have
families, students, or teachers in specific

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᐊᑐᖁᔭᖏᓐᓂᒃ. ᑖᒃᑯᐊ
ᐃᖅᑲᓇᐃᔭᖅᑏᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᑎᒍᒥᐅᖅᑎᐅᖕᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᔾᔪᑕᐅᔪᓂᒃ.
ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᓕᔭᐅᓯᒪᒋᐊᓖᑦ ᑕᒡᕗᖓ
ᓂᕈᐊᖅᓯᕐᓂᐊᖅᑎᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑎᔅᓯᔾᔪᑕᐅᓂᐊᖅᑐᓂᒃ ᓂᕈᐊᖅᑕᖏᓐᓂᒃ
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ.

ᐊᐃᑉᐹ 2: ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐅᓪᓗᖅᓯᐅᑎᖏᑦ
ᒫᓐᓇ ᐃᓕᓐᓂᐊᕐᓇᐅᔪᐃᑦ ᒪᓕᒐᖏᓐᓂᒃ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᓕᕆᖃᑎᖃᕆᐊᖃᕐᒪᑕ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᒃ ᓄᓇᓕᖕᓂᓗ
ᐋᖅᑭᒃᓱᐃᓂᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᓇᐅᓂᐊᖅᑐᓂᒃ.
ᑖᒃᑯᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓚᐅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ
ᐃᓱᒪᓕᐅᕈᑎᔪᓕᒫᓄᑦ. ᐃᓚᒋᐊᕈᑕᐅᓂᐊᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ
ᐊᓪᓚᒡᕕᓕᕆᔨᖏᓪᓗ ᐅᖓᑖᓄᑦ ᐃᖅᑲᓇᐃᔭᕆᐊᖃᖅᐸᑕ
ᐃᖅᑲᓇᐃᔭᕐᕕᒃᓴᖏᑦᑕ ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᐅᖃᕐᕕᐅᒋᐊᖃᖅᑐᑦ ᑕᒪᓐᓇ
ᐃᓱᒪᓕᐅᕈᑕᐅᕙᓪᓕᐊᑎᓪᓗᒍ.

ᐅᓂᒃᑳᖃᑦᑕᕆᐊᖃᕐᓂᖅ ᓄᓇᓕᖕᓄᑦ

ᑕᐃᒪ ᑐᓴᖅᓯᒪᓕᕐᒥᖕᒪᑕ ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓚᖏᑦ
ᓄᓇᓖᑦ ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᑖᑦᓱᒥᖓ
ᐊᑐᓕᖅᑎᑦᓯᖕᒪᑕ ᐅᓂᒃᑳᖃᑦᑕᖅᓱᑎᒃ ᓄᓇᓕᖕᓄᑦ.
ᑕᒪᓐᓇ ᐱᓗᐊᖅᓱᕆᒐᑦᑎᒍᑦ ᐅᔾᔨᖅᑐᖁᔨᔪᒍᑦ ᑕᒪᒃᑯᐊ
ᐅᓂᒃᑳᓕᐊᕆᔭᐅᔪᑦ ᓄᓇᓕᖕᓂᑦ
ᐅᔾᔨᖅᑐᖅᑕᐅᑦᓯᐊᕆᐊᖃᕐᒪᑕ ᓴᐳᔾᔭᐅᓯᒪᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᖅᑎᖏᑦ ᐃᓕᓴᐃᔨᖏᓪᓗ. ᑖᒃᑯᐊ
ᐅᓂᒃᑳᖃᑦᑕᕆᐊᖃᕐᓂᖅ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᑕᑯᔭᐅᑐᐃᓐᓇᕆᐊᖃᕐᒪᑕ
ᑕᖅᑲᒃᑯᓄᖓ ᐊᒻᒪᓗ ᑖᒃᑯᐊ
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classrooms or grades singled out and
publicly shamed.

ᑕᑯᔭᐅᒋᐊᖃᖅᓱᕆᓐᖏᓐᓇᑦᑎᒍᑦ ᐃᓕᓴᐃᔩᑦ ᐊᓯᖏᓐᓄᑦ.
ᐃᒪᓐᓇ ᑲᓐᖑᓱᓕᖅᑎᑕᐅᒐᔭᕐᓗᑎᒃ.

No. 4, School visitation plan

ᓈᓴᐅᑖ 4, ᐃᓕᓐᓂᐊᕐᕕᒃ ᐳᓚᕋᑕᐅᓂᕐᒧᑦ ᐸᕐᓇᐅᑎᒃ

NTA believes that in the interest of
protecting students and staff, the school
visitation plan for DEA members as
described in section 139 should reference
the criminal reference check procedure,
an issue raised in section 136.

ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐅᑉᐱᕈᓱᒻᒪᑕ ᑖᒃᑯᐊ
ᓴᐳᔾᔭᐅᓯᒪᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓗ.
DEA-ᒃᑯᑦ ᑕᐃᒪ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᖕᒪᑕ 139-ᒥ
ᖃᐅᔨᓴᖅᑕᐅᖅᑳᖃᑦᑕᕆᐊᖃᖅᑐᑦ
ᐱᕋᔭᔅᓯᒪᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕ ᑖᑦᓱᒥᖓ 136-ᒥᒃ.

Finally, No. 5, Additional duties and
responsibilities
NTA recommends that in addition to the
considerations listed in section 138(3),
the Minister should also consider the
effect that the assignment of additional
duties and responsibilities to the DEA
would have on compliance with existing
legislation, such as the NTA Act, the
Public Service Act, the Safety Act, as
some examples. We recommend this to
be implicitly stated in this section.

ᑭᖑᓪᓕᖅᐹᒥ, ᓇᒻᒪ 5, ᐱᓕᕆᐊᒃᓴᐃᑦ
ᐱᓕᕆᐊᒃᓴᒃᑲᓐᓃᓪᓗ
ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐊᑐᓕᖁᔨᔪᑦ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᓪᓗᒋᑦ ᑖᒃᑯᐊ ᑎᑎᖅᑕᐅᓯᒪᔪᑦ 138(3)ᒥ, ᑖᓐᓇ ᒥᓂᔅᑕ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᕆᐊᖃᕆᕗᖅ ᑖᒃᑯᐊ
ᑐᓂᓯᒃᑲᓐᓂᕐᓂᐊᕐᓗᓂ ᐱᓕᕆᐊᒃᓴᒃᑲᓐᓂᕐᓂᒃ ᓄᓇᓖᑦ
ᐱᓕᕆᔨᖏᓐᓄᑦ. ᒪᓕᔅᓯᒪᒋᐊᖃᖅᑐᑦ ᒪᓕᒐᐅᕌᓂᒃᑐᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᒧᑦ ᐊᑦᑕᓇᖅᑕᐃᓕᓂᕆᓂᕐᒧᑦ
ᑖᒃᑯᐊ ᐆᒃᑑᑎᒋᓗᒋᑦ. ᐊᑐᓕᖁᔨᔪᒍᑦ
ᐅᖃᖅᓯᒪᑦᑎᐊᕆᐊᖁᓪᓗᒍ ᑖᓐᓇ ᒪᓕᒐᕐᓂ.

NTA believes that under no
circumstances should the district
education authorities of Nunavut be
assigned employer status or employerlike status for NTA members. NTA
strongly recommends that all teachers
and administrators (NTA members) in
the K-12 education system in Nunavut
remain Government of Nunavut
employees and members of the public
service.

ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓂᖏᓐᓄᑦ
ᐋᖅᑭᑦᑕᐅᒋᐊᖃᓐᖏᓚᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐃᓕᓴᐃᔨᓕᒫᑦ
ᐊᓪᓚᕝᕕᓕᕆᔨᒫᓪᓗ ᐃᓕᓐᓂᐊᓕᕋᑖᖅᑐᓂᒃ
ᖁᑦᑎᓐᓂᓕᓐᓄᑦ ᒥᑭᓛᓂᒃ 12-ᒧᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᖏᓐᓇᖁᓪᓗᒋᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ.

Enrolment of Underage and Adult
Students

ᐊᑎᓕᐅᖅᑕᐅᓂᖏᑦ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᐅᑭᐅᑭᓗᐊᖅᑐᑦ
ᐃᓐᓇᐃᓪᓗ

This brings us to issue 4, the last issue on
this section, enrolment of underage and
adult students.

ᑖᓐᓇ ᑕᕝᕙᓂ ᑎᑎᕋᖅᓯᒪᔪᓂᒃ ᑭᖑᓪᓕᖅᐹᖅ
ᐃᓱᒫᓘᑎᒋᔭᐅᔪᖅ.

Currently, the district education authority

ᒫᓐᓇᐅᔪᖅ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
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has the ability within the Nunavut
Education Act to register adult students.

ᑎᒃᑯᐊᖅᑕᐅᓯᒪᒻᒪᑕ ᑎᑎᕋᖅᑕᐅᖃᑦᑕᖁᓪᓗᑎᑦ ᐃᓐᓇᕐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑐᓂᒃ.

NTA agrees that adult education in
Nunavut is important. We believe in
supporting adults who may be interested
in upgrading their qualifications and
skills. NTA also believes in early
childhood education as essential to
preparing children for participation in our
school system.

ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐱᒻᒪᕆᐅᒻᒪᑦ ᓄᓇᕗᒻᒥ ᑕᒪᒃᑯᐊ ᐊᔪᕈᓐᓃᐸᓪᓕᐊᖁᓪᓗᒋᑦ.
ᑕᐃᒪᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᐃᓱᒪᒐᑦᑕ
ᐸᕐᓇᒋᐊᖃᕋᑦᑎᒍᑦ ᑖᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ
ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᓯᕐᓂᐊᖅᑐᑦ.

However, NTA does not believe that
either of these aspects are our education
system’s responsibility in the K-12
system. NTA recommends that the
exception to age limits on enrolment in
Nunavut schools in section 32 be deleted
from the Education Act.

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦ
ᑲᒪᒋᔭᐅᒋᐊᖃᖅᑰᖏᒃᑲᓗᐊᕐᒪᑕ ᒥᑭᓛᓂᒃ ᖁᑦᑎᓐᓂᓕᒃ
12-ᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ. ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᐊᑐᓕᖁᔨᔪᑦ ᐅᑭᐅᖏᑦ ᒪᓕᓪᓗᒋᑦ ᐃᓚᖓᓂ 32-ᒥ
ᐲᖅᑕᐅᖁᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᒪᓕᒐᕐᒥ.

NTA Strategic Plan Item 5

ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑕ ᐸᕐᓇᐅᑎᒧᑦ 5

Mr. Chairman, this brings us to NTA
strategic plan item no. 5, “To promote
teacher orientation, mentorship, and
retention.”

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᒃᑯᐊ ᐸᕐᓇᐅᑎᖏᓐᓂ 5-ᒥ ᐃᓕᓴᐃᔩᑦ
ᐱᓕᒻᒪᒃᓴᖅᑎᑕᐅᓂᖏᑦ ᓄᖅᑲᖓᑎᑕᐅᓂᖏᓪᓗ.

The recommendations that follow in this
section centre largely on new education
staff and their introduction to teaching in
Nunavut. Three issues will be addressed
that relate to this item.

ᐅᕙᓂ ᐊᑐᓕᖁᔭᐅᓯᒪᔪᑦ ᓄᑖᓄᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᐊᓕᖅᑎᓪᓗᒋᑦ ᓄᑖᑦ ᑕᕝᕗᖓ
ᐱᖓᓲᓕᖓᔪᖅ.

Teacher Trainee Placements

ᐃᓕᓴᐃᔨᒃᓴᐅᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᓕᔭᐅᓂᖏᑦ

Page 24, the first issue is teacher trainee
placements.

ᒪᒃᐱᒐ 24-ᒥ. ᑕᐃᒪ ᐃᓕᓴᐃᔨᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ
ᐃᓕᓯᓂᖅ ᐃᓕᓴᐃᔨᓄᑦ.

NTA believes that it is essential for
teacher education students to be provided
with authentic opportunities to practise
the skills they have learned through their
teaching and their education degree. The
guidance and direction an experienced
teacher can provide is often the most
important factor in a positive introduction

ᑖᒃᑯᐊ ᐱᕕᔅᓴᖃᖅᑎᑕᐅᒋᐊᖃᖅᑐᑦ ᐃᓕᑕᕕᓂᖏᓐᓂ
ᐱᓕᒻᒪᒃᓴᖅᑎᑕᐅᓗᑎᑦ. ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ
ᖃᐅᔨᒪᑦᑎᐊᖅᑐᑦ ᐱᑕᖃᖅᑎᑦᑎᒍᓐᓇᕐᒪᑕ ᐃᒪᓐᓇ
ᐃᓯᖅᑎᑦᑎᕙᓪᓕᐊᑦᑎᐊᓂᕐᒥᒃ
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to the teaching profession.

ᐃᓕᓐᓂᐊᕈᑎᒋᓂᐊᖅᑕᖏᓐᓄᑦ.

However, conversely, should a teacher
trainee be assigned with a professional
teacher that is not prepared for nor
interested in supervising or guiding the
teacher trainee, the overall experience for
the trainee can be frustration, isolation,
and overall a negative experience. The
experience for the supervising teacher
may also be a frustrating experience if
they are not prepared or do not feel that
they have the support to supervise a
student teacher placement.

ᐃᓕᓴᐃᔨ ᑎᒃᑯᐊᖅᑕᐅᓗᓂ ᐃᒪᓐᓇ
ᒥᐊᓂᕆᒍᒪᓐᖏᑦᑐᓂᓪᓘᓐᓃᑦ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᑲᖅᓴᕈᓐᓃᕈᑕᐅᖃᑦᑕᕐᒪᑕ.
ᐊᑲᐅᓐᖏᑦᑐᒥᓪᓗ ᐊᑐᖅᑕᐅᓪᓗᑎᑦ ᖃᐅᔨᒪᔪᒥᒃ
ᐊᑐᖅᓯᒪᔪᒥᒃ ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᖃᑦᑕᕆᓪᓗᓂ
ᐸᕐᓇᒃᓯᒪᑦᓯᐊᑑᔮᖏᑉᐸᑦ ᐊᒻᒪ
ᐃᑲᔪᖅᓱᑦᑕᐅᑦᑎᐊᖅᑑᔮᖏᑉᐸᑕ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ
ᐃᓯᖅᑐᖃᕐᓂᐊᖅᑎᓪᓗᒍ ᓄᑖᓂᒃ.

With this in mind, NTA recommends the
following be adopted: that principals may
accept or refuse to accept the placement
of an individual as a teacher trainee in his
or her school, and that a teacher may
accept or refuse to accept the placement
of a teacher trainee in his or her
classroom. This is just to safeguard that
the experience is a positive one for the
teacher trainee as well as the teacher
supervisor.

ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌ ᐊᑐᓕᖁᔨᔪᑦ ᐅᑯᐊ
ᐊᑐᖅᑕᐅᓕᖁᓪᓗᒋᑦ ᐋᒡᒑᕈᓐᓇᕐᓗᑎᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓐᓂᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ.
ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨ ᐊᖏᕈᓐᓇᕐᓗᓂ ᐊᒡᒑᕈᓐᓇᕐᓗᓂ
ᐃᓕᓴᐃᔨᔅᓴᒥᒃ ᐃᓕᓐᓂᐊᕐᕕᐊᓄᑦ
ᐃᓯᖅᑐᖃᕐᓂᐊᖅᑎᓪᓗᒍ.

Issue 2: Teacher Certification

2: ᐃᓕᓴᐃᔩᑦ ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᖅᑎᑕᐅᕙᓪᓕᐊᓂᖏᑦ

Many NTA members have experienced
issues and frustrations with the process of
teacher certification, salary placement,
and re-certification over the last number
of years, and NTA believes that the
regulations with respect to teacher
certification are not currently being
implemented as they were written. NTA
believes that processes and protocols for
certification, renewal, and suspension or
cancellation of a teaching certificate need
to be specifically reviewed and updated,
as our current regulations were carried
over from the Northwest Territories. We
believe that an extensive review of these
regulations outside of the review of the
Education Act as a whole is necessary,

ᑖᒃᑯᐊ ᐊᒥᓱᑦ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᖅᓯᒪᒻᒪᑕ ᑕᒪᒃᑯᓂᖓ
ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᖅᐸᓪᓕᐊᑎᓪᓗᒋᑦ ᑮᓇᐅᔭᓕᐊᖏᑦ
ᐋᖅᑭᑦᑕᐅᕙᓪᓕᐊᑎᓪᓗᒋᑦ. ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᐅᒃᐱᕈᓱᑦᑐᑦ ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᖏᒻᒪᑕ ᑕᐃᒫᒃ
ᑎᑎᕋᖅᑕᐅᓚᐅᖅᓯᒪᑎᓪᓗᖏᑦ. ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᓄᑖᕈᕆᐊᖅᑎᑦᑎᒐᐃᒻᒪᑕ
ᓄᖅᑲᖓᑲᐃᓐᓇᑎᑦᑎᐸᑕ ᐊᓐᖑᑎᑎᑕᐅᖃᑦᑕᕆᐊᖃᖅᑐᑦ
ᑖᒃᑯᐊ ᑎᒍᔭᐅᓚᐅᖅᓯᒪᔪᑦ ᓄᓇᑦᑎᐊᒥ. ᑕᒪᒃᑯᐊ
ᕿᒥᕐᕈᔭᐅᑦᑎᐊᖅᐸᑦᑕ ᒪᓕᒋᐊᓖᑦ ᓯᓚᑖᓂ.
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and NTA and its membership should
have a role in that process.
Specific to the Nunavut Education Act
itself, NTA would like to raise the
following concern with section 119(2):
NTA recommends that this be amended
so that a requirement is entrenched in the
Nunavut Education Act for the registrar,
upon making a decision to refuse to issue
a certificate or to suspend or cause the
cancellation of a certificate, to inform the
teacher in writing of the process they
must follow to appeal the decision. This
brings transparency and clarity to a
process.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒪᓕᒐᖓᑎᒍᑦ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᓪᓗ ᐊᒻᒪᓗ ᑖᒃᑯᐊ
ᐃᓚᐅᓗᑎᑦ. ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ ᒪᓕᒐᖅ ᐅᑯᓂᖓ
ᓴᖅᑭᑦᑎᒍᒪᔪᑦ 119(2):
ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ
ᐊᑐᓕᖁᔭᓕᐅᕈᒪᔪᒍᑦ ᑖᓐᓇ ᐊᓯᔾᔨᖅᑕᐅᖁᓪᓗᒍ ᑖᒃᑯᓇᓂ
ᒪᓕᒐᕐᓂ ᐊᒻᒪᓗ ᐃᓱᒪᓕᐅᕈᑎᒋᔭᐅᓕᕈᑎᑦ
ᓇᓗᓇᐃᒃᑯᑕᖅᑖᑎᑦᑎᒍᒪᓐᖏᓪᓗᑎᑦ ᓄᖅᑲᖅᑎᑕᐅᓗᓂᓗ
ᑖᓐᓇ ᓇᓗᓇᐃᒃᑯᑖ ᐊᒻᒪᓗ ᑎᑎᖅᑲᕐᕕᐅᓗᓂ ᑖᓐᓇ
ᐃᓕᓴᐃᔨ ᐊᔪᐃᓐᓈᕆᔪᒪᒍᓂᐅᒃ ᑖᓐᓇ
ᐃᓱᒪᓕᐅᕈᑕᐅᔪᕕᓂᖅ ᓴᖅᑭᔮᑦᑎᐊᕐᓂᖅ
ᑐᑭᓯᓇᖅᓯᑎᑕᐅᑦᑎᐊᕐᓂᖏᓪᓗ ᑖᒃᑯᐊ
ᐱᕙᓪᓕᐊᔾᔪᓯᕆᔭᐅᖃᑦᑕᖅᑐᑦ.

Teacher Certification – Substitute
Teachers

ᐃᓕᓴᐃᔩᑦ ᐸᐃᑉᐹᖅᑖᕐᓂᖏᑦ - ᐃᓇᖐᑲᐃᓐᓇᖅᑐᑦ
ᐃᓕᓴᐃᔨᓄᑦ

Finally, the third issue for this point,
teacher certification – substitute teachers.

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᓐᓇ ᐱᖓᔪᖓᑦ ᓇᓗᓇᐃᒃᑯᑎᖅᑕᐅᓂᖏᑦ
ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ ᐃᓇᖏᖅᑎᖏᑦ.

The current Act states that an individual
shall not be employed as a teacher unless
he or she holds a teacher’s certificate.
NTA is in complete agreement with this.
However, we propose a change to point
2.

ᒫᓐᓇ ᒪᓕᒐᖅ ᐅᖃᖅᓯᒪᔪᖅ ᐃᓄᒃ
ᐃᓕᓴᐃᔨᐅᑎᑕᐅᓂᐊᓐᖏᓚᖅ ᓇᓗᓇᐃᒃᑯᑕᖃᓐᖏᒃᑯᓂ.
ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᑖᔅᓱᒥᖓ ᐱᐅᒃᓴᖅᑐᑦ ᑭᓯᐊᓂ .2
ᑖᓐᓇ ᐊᓯᔾᔨᖅᑕᐅᖁᔭᕗᑦ.

In the interest of having the most
qualified and committed educational staff
possible providing instruction to our
students, NTA recommends that the
phrase “or who is employed for part of a
school year to fill a vacancy as a teacher”
be deleted from the Act, so as the
amended Act would read, “In addition to
teachers, such other members of the
educational staff as are set out in the
regulations must hold a certificate issued
under this Act in order to be employed in
a school.”

ᐊᔪᓐᖏᓂᖅᐹᓂᒃ ᐃᓕᓴᐃᔨᖃᕈᒪᓂᐊᕈᑦᑕ
ᐊᖏᖅᓯᒪᑦᑎᐊᖅᑐᓂᓪᓗ ᐊᒻᒪᓗ ᐃᓕᓴᐃᖃᑦᑕᓂᐊᖅᑐᑦ
ᑖᒃᑯᐊᖑᓂᐊᖅᐸᑕ ᑭᒃᑯᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᖃᑦᑕᓂᐊᕐᒪᖔᑦ ᐊᕐᕌᒎᑉ ᐃᓗᐊᓂ
ᐃᓚᐃᓐᓇᖓᓂᓪᓘᓐᓃᑦ ᐃᓄᖃᓐᖏᑦᑐᖅᑕᖃᓕᖅᐸᑦ
ᑖᒃᑯᓇᓂ ᐃᓕᓴᐃᔩᑦ ᐃᓂᔅᓴᖏᓐᓂ.
ᐋᖅᑭᒋᐊᖅᑕᐅᖁᓪᓗᒍ ᐃᓕᓴᐃᔩᑦ ᓲᕐᓗ
ᐃᓕᓐᓂᐊᑎᑦᑎᔨᐅᖃᑕᐅᔪᑦ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᓪᓗ
ᒪᓕᒐᖅᑎᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᖃᑦᑕᕐᓂᐊᖁᓪᓗᒋᑦ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ.”

Subsection (1) would be amended to

ᐃᓚᕈᓯᐊ (1) ᐋᖅᑭᒋᐊᕐᓗᒍ ᐃᒫᒃ ᐊᑐᓐᖏᑦᑐᑦ ᐃᓄᓐᓄᑦ
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read, “does not apply to an individual
who is employed to substitute for a
teacher on a temporary basis.” The rest of
the subsection we recommend be
removed.

ᑕᐃᒃᑯᓄᖓ ᐃᓇᓐᖏᑦᑎᒋᔭᐅᖃᑦᑕᖅᑐᓄᑦ
ᐃᓇᓐᖏᖅᑎᒋᔭᐅᑲᐃᓐᓇᖃᑦᑕᖅᑐᓄᑦ. ᑖᓐᓇ ᐃᓚᖓ
ᐲᖅᑕᐅᑦᑎᐊᒻᒪᕆᖁᓪᓗᒍ.

The Department of Education should not
be hiring people to perform the duties of
a teacher if they do not believe that that
individual should be issued a teaching
certificate.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᖃᑦᑕᕆᐊᖃᓐᖏᓚᑦ
ᐃᓕᓴᐃᔨᐅᓐᖏᑦᑐᓂᒃ ᓇᓗᓇᐃᒃᑯᑕᖃᓐᖏᑉᐸᑕᓘᓐᓃᒃ
ᓇᓗᓇᐃᒃᑯᑕᖅᑖᖅᑎᑕᐅᓯᒪᓐᖏᑉᐸᓪᓗ.

NTA Strategic Plan Item 6

ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑕ ᐸᕐᓇᐅᑎᒧᑦ 6

Mr. Chairman, I am at the final section;
I’ll toast it. NTA strategic plan item 6,
“To negotiate and safeguard the NTAGN collective agreement.”

ᐃᒃᓯᕙᐅᑖᖅ, ᐅᓇ ᑭᖑᓪᓕᖅᐹᖑᓕᖅᑐᖅ. ᑖᒃᑯᐊ
ᑲᑐᔾᔨᖃᑎᒌᑦ ᐸᕐᓇᐅᑎᖏᑦ 6, ᑲᑐᔾᔨᖃᑎᒌᑦ
ᐊᖏᕈᑎᖏᑦ ᑖᒃᑯᐊ ᓴᐳᒻᒥᐅᓯᖅᑕᐅᓯᒪᖁᓪᓗᒋᑦ.

Many of the aforementioned
recommendations and suggestions
directly affect the terms and conditions of
work of teachers and relate to issues of
the NTA-GN collective agreement.

ᑖᒃᑯᐊ ᐊᑐᓕᖁᔭᓕᐊᑦ ᖃᓄᖅᑑᕈᑎᔅᓴᓪᓗ
ᓇᓗᓇᐃᔭᐃᓯᒪᕗᑦ ᖃᓄᐃᑦᑐᓂᒃ ᐃᓗᓕᖃᕐᓂᐊᕐᒪᖔᖏᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕐᓂᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓴᐃᔨᒥᒃ
ᑲᑐᔾᔨᖃᑎᒌᖑᖃᑕᐅᔪᒥᒃ.

NTA believes the following sections and
regulations of the Nunavut Education
Act, as they currently written, can directly
affect the ability of teachers to perform
their duties and fulfill their professional
responsibilities.

ᐃᓱᒪᖃᖅᑐᒍᑦ ᑖᒃᑯᐊ ᒪᓕᒐᐃᑦ ᓄᓇᕗᒻᒥ
ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊ ᑎᑎᕋᖅᓯᒪᓂᖓ
ᒪᓕᒃᖢᒍ ᐊᒃᑐᐃᔪᓐᓇᖅᑐᖅ ᐃᓕᓴᐃᔩᑦ ᐃᓕᓴᐃᔨᐅᓂᖓ
ᐊᑐᕐᓗᓂᐅᒃ ᐱᓕᕆᐊᕆᔭᕆᐊᖃᖅᑕᖏᓐᓂᒃ.

Issues of Consistency: Student Records
and School Start and End Dates

ᑐᑭᓕᐊᑦᑎᐊᕋᓱᒍᑏᑦ: ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᓪᓚᒐᖏᑦ
ᐃᓕᓐᓂᐊᕕᐅᓪᓗ ᐱᒋᐊᕐᕕᒃᓴᖏᑦ ᐃᓱᓕᕝᕕᒃᓴᖏᓪᓗ

Two additional issues will be raised in
this section. Mr. Chairman, issue one,
issues of consistency: student records and
school start/end dates.

ᐃᒃᓯᕙᐅᑖᖅ, ᓈᓴᐅᑎᓕᒃ 1, ᐃᓕᓴᖅᑏᑦ
ᑎᑎᖅᑲᖁᑎᖏᑦ ᐸᐸᑕᐅᔪᑦ ᐱᒋᐊᕐᕕᖓ
ᐃᓱᓕᑦᑕᕐᕕᖓᓗ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐊᕐᕌᒍᐊ.

NTA believes in consistency for Nunavut
students and educators across the
territory. With the new territorial Student
Information System, we believe the
Department of Education has begun to
implement consistent practice across the

ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓱᒪᖃᖅᑐᑦ ᓄᓇᕗᓕᒫᒥ ᐊᔾᔨᒌᒥᒃ
ᐋᖅᑭᑦᑕᐅᖁᓪᓗᒋᑦ. ᑕᐃᒃᑯᐊ ᐸᐃᑉᐹᑦ ᐸᐸᑕᐅᔪᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᔭᕆᐊᓖᑦ ᐃᓕᓴᖅᑏᑦ
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territory with regard to student
recordkeeping, and we support this.
However, we recommend that the content
of these student records be prescribed in
the regulations and consistent throughout
the territory. We know that the
administrative workload of our teachers
with respect to student cumulative files
varies a great deal between the three
school operations. We recommend that
the content of those cumulative files be
specifically prescribed so as to be
consistent throughout the three regions
and to allow for ease of mobility for
students that transfer from one region to
another.
Finally, school start and end dates.
District education authorities, following
the guidelines from the Minister, are
responsible for setting the start and end
dates for school calendar years. NTA
recognizes the community value in DEAs
having the ability to schedule their school
calendar according to the community’s
wishes. However, this practice as
currently carried out has a negative effect
on many of our high school students
when it is time for them to write their
diploma exams. We believe that the
success of our Nunavut graduates should
be of utmost importance when setting
school calendars.
Nunavut families and students also
frequently relocate during the school year
from one community to another. Having
significantly different school start and
end dates can negatively impact these
students and their families if they are
relocating, as some school start dates
within the territory vary as much as four
to five weeks.
NTA recommends that the school start

ᐸᐃᑉᐹᖁᑎᖏᑦᑐᑕ ᐸᐸᑕᐅᔾᔪᓯᖏᓐᓂᒃ.

ᐊᑐᓕᖁᔭᓕᐅᕈᒪᔪᒍᑦ ᑖᒃᑯᐊ ᐃᓗᓕᖏᑦ
ᓇᓗᓇᐃᔭᖅᑕᐅᓯᒪᓗᑎᑦ ᒪᓕᒐᖅᑎᒍᑦ
ᐊᔾᔨᒌᑎᑕᐅᔪᐃᓐᓇᐅᓗᑎᓪᓗ ᐋᖅᑭᓱᖅᑕᐅᓯᒪᖃᑦᑕᕐᓗᑎᑦ.
ᐃᓕᓴᐃᔩᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓪᓗᒋᑦ ᐸᐃᑉᐹᓕᕆᑎᓪᓗᒋᓪᓗ
ᐊᒃᓱᐋᓗᒃ ᐱᔭᔅᓴᕆᔭᐅᖃᑦᑕᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ
ᐃᓗᐊᓂ. ᑕᐃᒪᐃᑦᑑᒻᒪᑦ ᐊᑐᓕᖁᔭᓕᐅᖁᕗᒍᑦ ᐸᐃᑉᐹᑦ
ᑐᖅᑯᖅᑕᐅᖃᑦᑕᕐᓂᐊᖅᑐᑦ
ᐋᖅᑭᓱᖅᑕᐅᓯᒪᔭᕆᐊᖃᖅᑕᖏᑦᑕ ᒪᓕᒐᖏᓐᓂ
ᒪᓕᓪᓗᑎᑦ ᐋᖅᑭᓱᖅᑕᐅᖃᑦᑕᕐᓗᑎᑦ ᓄᓇᕗᓕᒫᒥ
ᓄᑦᑎᖅᑕᐅᓴᕋᐃᒍᓐᓇᓂᐊᕐᒪᑦ ᓲᕐᓗ ᑖᓐᓇ ᐃᓕᓴᖅᑎ
ᐅᕙᓐᖓᑦ ᐃᑯᖓᖔᖅ ᐊᐅᓪᓚᓂᖅᐸᑦ.

ᑭᖑᓪᓕᖅᐹᕆᓕᕐᓗᒍ, ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐱᒋᐊᕐᕕᖓ
ᐃᓱᓕᑦᑕᕐᕕᖓᓗ.
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᒪᓕᒃᖢᒋᑦ
ᑕᐃᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔫᑉ ᑎᓕᐅᕈᑎᖏᑦ ᐱᒋᐊᕐᕕᖓ
ᐃᓱᓕᑦᑕᕐᕕᖓᓗ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ. ᑲᑐᔾᔨᖃᑎᒌᑦ
ᖃᐅᔨᒪᔪᑦ ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ ᐋᖅᑭᓱᐃᔪᓐᓇᖅᑐᑦ
ᐅᓪᓗᖅᓯᐅᑎᓂᒃ ᓄᓇᓖᑦ ᐱᔪᒪᔭᖏᑦ ᒪᓕᒃᖢᒋᑦ ᑭᒃᓯᐊᓂ
ᑖᓐᓇ ᑕᐃᒪᐃᓕᖓᑎᓪᓗᒍ ᐊᒃᑐᐃᓂᓪᓗᓂᖃᖃᑦᑕᕐᒪᑦ
ᑕᐃᒃᑯᓇᓂ ᐃᓕᓐᓂᐊᕐᕕᐋᓗᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ
ᐃᓱᓕᑦᑎᓕᖅᑎᓪᓗᒋᑦ. ᓄᖅᑲᖅᐸᓪᓕᐊᔪᑦ ᑖᒃᑯᐊ
ᐱᕐᔪᐊᖑᓂᖅᐹᕆᔭᐅᔭᕆᐊᓖᑦ ᐅᓪᓗᖅᓯᐅᑏᑦ
ᐋᖅᑭᓱᖅᑕᐅᓕᕌᖓᑕ.

ᓄᓇᕗᒻᒥ ᐃᓚᒌᑦ ᓄᓇᓕᓐᓄᑦ ᐊᓯᐊᓄᑦ ᓅᑦᑎᖃᑦᑕᒥᒻᒪᑕ
ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐱᒋᐊᕐᕕᖓ ᐃᓱᓕᑦᑕᕐᕕᖓᓗ
ᐊᔾᔨᒋᓐᖏᑕᓪᓚᕆᐋᓗᒋᖃᑦᑕᖅᖢᓂᒋᑦ. ᐊᓯᐊᓄᑦ
ᓅᓐᓂᐊᓕᖅᐸᑕ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐃᓗᐊᓂ ᑕᒫᓂ
ᐊᔾᔨᒌᓐᖏᓐᓂᖏᑦ ᑎᓴᒪᓄᑦ ᑕᓪᓕᒪᓄᑦ ᐱᓇᓱᐊᕈᓯᕐᓄᑦ
ᐊᔾᔨᒌᓐᖏᓐᓂᖃᖃᑦᑕᕐᒪᑕ.

ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᒪᐃᖁᔨᕗᑦ
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and end dates be prescribed by the
Minister of Education each year and that
the district education authorities retain
the ability to set their school calendar
within those territory-wide start and end
dates. This still gives input from the
community, yet brings a level of
standardization to the whole territory,
which would benefit our graduating
students.
Conclusion
Mr. Chairman, in conclusion, I would
like to reiterate the main issues that NTA
has put forth today:
1. Teachers are public servants. NTA
members are employees of the
Government of Nunavut and should
remain so.
2. The teacher-student relationship is
vital and classroom teachers should
have input into decisions regarding
student promotion, retention, and
acceleration.
3. In-school suspensions are not viable
in light of suitable space and
supervision.
4. Training, planning, and
communication – curriculum,
program materials, and training must
precede the implementation of any
new Department of Education
initiative. These planned initiatives
should be communicated well in
advance and in a clear, transparent,
and documented fashion.
NTA, like all stakeholders, believe that
the student is at the centre of the
education system. NTA also believes that
the student-teacher relationship is most

ᒥᓂᔅᑕ ᐊᕐᕌᒍᑕᒫᑦ ᐅᓪᓗᖅᓯᐅᑎᓂᒃ ᐱᒋᐊᕐᕕᒃᓴᓂᒃ
ᐃᓱᓕᑦᑕᕐᕕᒃᓴᖏᓐᓂᓪᓗ ᐋᖅᑭᒃᓯᖃᑦᑕᕐᓗᑎᒃ.
ᑕᐃᒪᐃᑦᑑᑎᓪᓗᒍ ᓄᓇᓖᑦ ᐃᓱᒪᖅᓱᕐᕕᒃᓴᖃᕋᔭᖅᑐᑦ,
ᑭᓯᐊᓂ ᐅᖓᓯᒌᓗᐊᕌᓗᒐᔭᓐᖏᑦᑐᑦ ᐱᒋᐊᕐᕕᖓ
ᐃᓱᓕᑦᑕᕐᕕᖓᓗ.

ᒪᑐᒍᑎᒋᓗᒍ

ᐃᒃᓯᕙᑖᖅ, ᒪᑐᔾᔪᑎᒋᓕᕐᓗᒍ ᐅᖃᒃᑲᓐᓂᕈᒪᔪᖓ ᑖᒃᑯᐊ
ᐱᕐᔪᐊᑦ ᑲᑐᔾᔨᖃᑎᒌᓄᑦ ᓂᓪᓕᐅᑎᒋᔭᐅᔪᒪᖅᑲᐅᔪᖅ:

1.

ᐃᓕᓴᐃᔩᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ.
ᑲᑐᔾᔨᖃᑎᒌᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᕗᑦ
ᓱᕐᕋᒋᐊᖃᓐᖏᑦᑐᓂᓗ ᑖᓐᓇ.

2.

ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ ᐃᓕᓴᐃᔪᓐᓇᖅᑐᑦ ᐅᓄᕐᓂᖏᑦ
ᐱᔾᔪᑕᐅᓕᕌᖓᑕ ᐃᓕᓴᐃᔨ ᑖᓐᓇ
ᐅᖃᕐᕕᖃᕈᓐᓇᕆᐊᓕᒃ ᖃᓄᐃᓕᖓᓂᐊᕐᒪᖔᖅ.

3.

ᓄᖅᑲᖓᑎᑦᑎᑲᐃᓐᓇᕐᓂᖅ ᒥᑦᑎᖃᓗᐊᓐᖏᑦᑐᖅ
ᑕᑯᓐᓇᖅᑐᒍ ᐃᓂᒃᓴᖃᑦᑎᐊᕋᓗᐊᕐᒪᖔᖅ
ᑕᑯᓐᓇᖅᑐᒍ.

4.

ᐱᓕᒻᒪᖅᓴᐃᓂᖅ ᐸᕐᓇᐅᓯᐅᕐᓂᖅ ᐅᖃᖃᑎᒌᓐᓂᕐᓗ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᐱᓕᒻᒪᖅᓴᐃᓂᕐᓗ
ᐊᑐᖅᑕᐅᖃᑦᑕᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᓗᓕᖏᓐᓂ ᐊᒻᒪᓗ ᓯᕗᓐᖓᓂ
ᑐᓴᖅᑎᑕᐅᕙᒌᖃᑦᑕᕐᓗᑎᒃ ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ
ᖃᓄᐃᓕᖓᓂᐊᕋᓗᐊᕐᒪᖔᖏᑦ.

ᑲᑐᔾᔨᖃᑎᒌᑦ ᑕᐃᒫᑐᐃᓐᓇᖅ ᐊᑦᑐᖅᑕᐅᓂᖃᕋᒥᒃ
ᐃᓕᓴᖅᑏᑦ ᑕᐃᒃᑯᐊ ᓯᕗᓪᓕᐅᔾᔭᐅᓯᒪᔭᕆᐊᓖᑦ ᐊᒻᒪᓗ
ᐃᖅᑲᓇᐃᔭᖃᑎᒌᓐᓂᖏᑦ ᐃᓕᓴᖅᑏᑦ ᐃᓕᓴᐃᔩᓪᓗ
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vital and must be supported. The further
we move away from this relationship and
the classroom, the less proactive, the less
responsive, and the less inclusive we
become. The points and issues raised
here today speak to our members’
concerns and, therefore, impact this
relationship as well, for the conditions
under which we teach are the same under
which our students learn.
This has been NTA’s vision for how to
amend and strengthen the Education Act.
We anxiously await the Government of
Nunavut’s new vision so that we can
work together towards our common goals
of putting students and their needs first.

ᑕᒪᓐᓇᐅᔭᕆᐊᓕᒃ. ᐅᖓᓯᒌᓕᓗᐊᓕᕋᐃᖓᑕ ᑖᒃᑯᐊ
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓴᖅᑕᖏᓪᓗ ᑕᐃᒫᒃ
ᑲᑎᓐᖓᑦᑎᐊᕈᓐᓃᓲᖑᒻᒪᑕ
ᐃᖅᑲᓇᐃᔭᖃᑎᒌᑦᑎᐊᕈᓐᓃᖅᑐᑎᓪᓗ. ᑖᒃᑯᐊ
ᐃᓱᒫᓘᑎᒋᔭᐅᔪᑦ ᑲᑐᔾᔨᖃᑎᒌᓄᑦ ᐃᓚᒋᔭᐅᖃᑕᐅᔪᓄᑦ
ᐃᓕᓴᐃᓂᕗᑦ ᑕᐃᒫᑐᐃᓐᓇᖅ ᐊᑐᖅᑕᐅᖃᑦᑕᕐᒥᒻᒪᑕ
ᐃᓕᓴᖅᑎᓄᑦ.

ᑕᕝᕙ ᑕᑯᓐᓇᓐᖑᐊᖅᓯᒪᔭᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ. ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ
ᑕᑯᓐᓇᓐᖑᐊᖅᑕᖏᑦ ᑕᐃᒃᑯᐊ ᑕᑯᓴᕋᐃᓛᕈᒪᔭᕗᑦ
ᐊᒡᒍᐃᓂᐊᕐᒪᑕ ᐃᓕᓴᐃᓂᒃ ᐃᓕᓴᖅᑎᖏᓐᓂᓪᓗ.

Thank you, Mr. Chairman. Thank you,
Committee. We will now entertain any
questions that you might have regarding
our presentation.

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ ᑲᑎᒪᔨᕋᓛᑦ.
ᐊᐱᖅᑯᑎᒃᓴᖃᓐᓂᕈᑦᑎ ᐊᑐᐃᓐᓇᐅᓂᐊᖅᑐᒍᑦ ᐅᑯᐊ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᕗᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ.

Chairman: Thank you, Mr. Kreuger. Just
for the sake of the people who are doing
the microphone monitoring, if you can
just end off with acknowledging the
Chair.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ.
ᑕᐃᒃᑯᐊ ᖃᓂᓐᖒᑎᓂᒃ ᐊᑐᖅᑐᑦ ᐃᒃᓯᕙᐅᑖᖅ
ᐊᖅᑯᑎᒌᓐᓇᖃᑦᑕᕐᓂᐊᖅᐸᐃᑦ.

I want to really thank you for the work
that NTA has put into this submission. I
know, myself, I read it with great interest.
There was a lot of very detailed
information and the format, I think, was
very helpful to the Committee in
analyzing, discussing, and just thinking
about the recommendations that were
made in there.

ᖁᔭᓐᓇᒦᕌᓗᒃ ᑖᒃᑯᐊ ᐱᓕᕆᐊᕆᓯᒪᒐᑦᑎᐅᒃ
ᑎᑎᕋᐅᓯᕆᓚᐅᕋᔅᓯᐅᓪᓗ. ᑖᓐᓇ ᐅᖃᓕᒫᖅᑐᒍ
ᖁᕕᐊᓇᖅᑐᐊᓘᓚᐅᖅᑐᖅ
ᐃᓗᓕᑯᓘᔭᖃᐅᖅᑐᕐᓛᓘᓚᐅᕐᒪᑦ ᐋᖅᑭᓱᖅᓯᒪᓂᖏᓪᓗ
ᐅᕙᑦᑎᓐᓄᑦ ᐃᑲᔫᑎᖃᓪᓚᕆᓚᐅᖅᑐᑎᒃ
ᕿᒥᕐᕈᓇᓕᖅᑎᓪᓗᑎᒡᒍᑦ ᑎᑎᕋᓚᐅᖅᑕᓯ ᐊᒻᒪᓗ
ᐊᑐᓕᖁᔭᓕᐊᕆᓚᐅᖅᑕᓯ.

With that in mind, I’m going to forego
any opening comments from the Chair
right now and we will go directly into
questions. Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Welcome. I would like to start

ᑖᓐᓇᐅᖅᑲᐅᑎᓪᓗᒍ, ᒪᑐᐃᖅᓯᔾᔪᑎᓂᒃ
ᐃᒃᓯᕙᐅᑕᕐᒦᖔᖅᑐᓂᒃ ᐱᑕᖃᔾᔮᖏᓇᑦᑕ ᐊᐱᖅᓱᕐᓂᕐᒧᑦ
ᐱᒋᐊᕈᑎᖃᑐᐃᓐᓇᕐᓂᐊᕋᑦᑕ. ᒥᓯᔅ ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ
ᑐᓐᖓᓱᒋᑦ. ᐱᒋᐊᕈᑎᒋᓗᒍᖃᐃ
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off with - what page are we on here page 3, where you talk about the top five
areas in which NTA members cited that
they need more support in. The first one
you say is “Increasing time available for
planning and preparation.” Can you talk a
little bit more about that? Are you talking
about increasing hours or [fewer] hours
for children to go to schools so that
there’s more time to prepare? What does
that really entail? Thank you, Mr.
Chairman.
Chairman: Thank you. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
Chairman: Sorry. Just wait for the light
to come on.
Mr. Kreuger: Sorry. Thank you, Mr.
Chairman. This speaks to what is usually
referred to in schools as prep time. It
does not take away time from students’
instructional time, but it does speak to the
number of staff that you need to have at a
school so that you can timetable time for
the teacher to have outside of the
classroom while they are receiving
instruction from another teacher.
Typically, in a school that has a dedicated
phys. ed. teacher, for instance, when the
students go to phys. ed., that would be
prep time for the teacher whose students
are in the gym. Other ways are to cycle
language teachers through that way or a
math teacher so that it does not impact
the minutes or hours of instruction of
students.
I hope I answered your question, Mr.
Chairman. Thank you.
Chairman: Thank you, Mr. Kreuger. Ms.
Angnakak.

ᒪᑉᐱᒐᖅ 3, ᐅᖃᐅᓯᖃᖅᑲᐅᒐᕕᑦ ᑕᓪᓕᒪᑦ ᑕᐃᒃᑯᐊ
ᐱᕐᔪᐊᕆᓂᖅᐹᑎᑦ ᑲᑐᔾᔨᖃᑎᒌᓪᓗ
ᐃᑲᔫᓯᑎᕐᕕᒌᒃᑲᓐᓂᕆᐊᖃᕋᓱᒋᔭᖓᑦ ᐸᕐᓇᐃᓂᖅ
ᐅᐸᓗᖓᐃᔭᐅᓂᕐᓗ ᑕᒪᓐᓇ ᓂᓪᓕᐅᑎᒋᒃᑲᓐᓂᕈᒪᕕᐅᒃ,
ᖃᓄᖅ ᐃᑲᕐᕋᖏᓐᓂᒃ ᐃᓚᓯᖁᔨᕕᓰ
ᖃᔅᓰᓇᕈᕆᐊᕐᓗᒋᓪᓘᓐᓃᑦ ᐅᖃᓕᒪᐅᑎᖃᖅᐱᑦ?
ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑯᕉᒐ.
ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪᒥᐊᓇᖅ. ᐅᑕᖅᑭᒍᕕᐅᒃ
ᐃᑭᒐᓱᓐᓂᖓᓂᒃ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᒪᒥᐊᓇᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᓕᓐᓂᐊᕕᓐᓂ ᐅᐸᓗᖓᐃᔭᕐᓂᖅ, ᐃᓕᓐᓂᐊᖅᑏᑦ
ᑕᐃᑲᓃᑦᑐᓐᓃᕌᖓᑕ ᐸᐃᑉᐹᓕᕆᓲᖑᒻᒪᑕᐃᒃᑯᐊ
ᐃᓕᓴᐃᔩᑦ ᐋᖅᑭᒃᓱᐃᓪᓗᑎᒃ ᖃᓄᐃᓕᐅᕐᓂᐊᕐᓂᕐᒥᓂᒃ
ᐅᓪᓘᑉ ᐃᓗᐊᓂ. ᐅᖃᐅᓯᖃᓐᖏᑦᑐᖅ ᖃᔅᓯᓂᒃ
ᐃᓕᓴᐃᔨᖃᕆᐊᕐᒪᖔᖅᐱᑦ ᐱᕕᖃᖅᑎᑕᐅᔪᓐᓇᖁᓪᓗᒋᑦ
ᐃᓕᓴᐃᔩᑦ ᐃᒡᓗᕈᓯᐅᑉ ᓯᓚᑖᓂ ᐊᓯᒥᓄᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑎᓪᓗᒋᑦ.

ᐃᒪᐃᒐᔭᒻᒪᑕ ᐃᓕᓐᓂᐊᕕᓐᓂ ᐃᖃᐃᓕᓴᖅᑎᒥᒃ
ᐃᓕᓴᐃᔨᖃᓲᖑᒻᒪᑕ ᓲᕐᓗ ᑖᒃᑯᐊ ᐃᓕᓴᖅᑕᖏᑦ
ᐃᖃᐃᔭᕆᐊᖅᐸᑕ ᑖᒃᑯᓂᖓ ᐋᖅᑭᒃᓱᐃᓕᕋᔭᖅᑐᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᓈᓴᐅᓯᕆᔨᐅᒍᓂ ᐅᖃᐅᓯᓕᕆᔨᐅᒍᓂᓘᓐᓃᑦ
ᐃᑲᕐᕋᓂᒃ ᐊᑦᑐᐃᖏᑦᑐᖅ ᑕᒪᓐᓇ.

ᑭᐅᕗᖓᖃᐃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for your response.
Does this mean that you want to hire or
that is there a need for more teachers,
then, to be in the school so that they can
take over the class while the primary
teacher has the time to do the
preparation? What would you be asking
for? Thank you, Mr. Chairman.
Chairman: Thank you. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
There is no doubt that increasing prep
time would require either a timetabling
solution or increased staff. It’s connected,
for sure, but already, schools run varied
programs that require dedicated,
specialized staff like phys. ed. teachers,
like senior science teachers. When
schools have dedicated, specialized staff,
they can, through timetabling, be able to
free up a teacher regularly throughout
their work week to have prep time, but it
does take planning and often does take
additional staff.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᑕᐃᒪ
ᐃᓕᓴᐃᔨᑕᖃᐅᒃᑲᓐᓂᕆᐊᖃᕋᓱᒋᕕᐅᒃ? ᑖᓐᓇ ᐃᓕᓴᐃᔨ
ᐅᐸᓗᖓᐃᔭᕐᓂᖓᓂᑦ ᐃᓇᖏᖅᑎᖓ
ᐃᓕᓴᐃᖃᑦᑕᓂᐊᕐᒪᑦ. ᑭᓱᒥᑦ ᐅᖃᐅᓯᖃᖅᐱᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑯᕉᒐ.
ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᐸᐃᑉᐹᓕᕆᓂᖅ ᑕᒪᓐᓇ ᐱᕕᖃᓂᐊᖅᐸᑦ ᑐᑭᑲᕈᓐᓇᖅᑐᖅ
ᐅᐸᓗᖓᐃᔭᕐᕕᒃᓴᖓ ᑖᓐᓇ ᐱᕕᖃᖅᑎᑎᐊᕐᓗᒍ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓐᓇᖏᖅᑎᖃᓚᐅᖃᑲᑦᑕᕐᓗᑎᑦ.
ᑕᐃᒪᐃᑦᑐᖅᑕᖃᐅᑦᑎᐊᕐᒪᑦ ᓲᕐᓗ ᒪᑯᐊ ᐃᖃᐃᓕᓴᖅᑏᑦ
ᑕᐃᒪᐃᑦᑐᓕᕆᔨᑕᖃᐅᕌᖓᒥ ᐃᑲᕋᖏᑦ
ᐋᖅᑭᓱᖅᓯᒪᓗᓂᔾᔪᒃ ᐃᓕᓴᐃᒥᑦ
ᖃᐃᔪᖃᓚᐅᖃᑲᑦᑕᕈᓐᓇᖅᑐᖅ
ᐃᓐᓇᖏᖅᑎᒋᑲᐃᓐᓇᖃᑦᑕᓂᐊᖅᑕᖏᑦ.

For schools that do not staff any
specialized teachers, then the only way to
get prep time is to group classes together
or have additional staff so that we can
cycle students to another teacher while
they have their prep time to deal with
preparation and the new initiatives of the
Government of Nunavut like the
language or balanced literacy initiatives
to deal with some of the expectations of
that.

ᑕᐃᒃᑯᐊ ᑭᓱᓕᒫᓂᑦ ᐱᓕᕆᐊᖃᖃᑦᑕᖅᑐᑦ, ᐃᓛ
ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᖅᑐᑦ ᐱᕕᖃᑦᑎᐊᖏᓐᓂᖅᓴᐅᒐᒥ
ᐊᓯᒥᓄᑦ ᐃᓇᖏᖅᑎᖃᓚᐅᑲᒍᓐᓇᖅᑐᑦ ᑕᒪᒃᑯᐊ
ᐃᑲᕐᕋᓕᐅᕈᑎᖏᑦ ᐋᖅᑭᔅᓱᕈᓐᓇᓂᐊᕐᒪᒋᑦ. ᑕᒪᒃᑯᐊ
ᓂᕆᐅᒋᔭᐅᕙᒻᒪᑕ ᐱᕕᖃᑦᑎᐊᖁᒧᑦ ᑖᓐᓇ ᐃᓕᓴᐃᔨ.

Chairman: Thank you, Mr. Kreuger. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Your comments are
interesting because yesterday at our

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ
ᐅᖃᐅᓯᕆᔭᑎᑦ ᑐᓴᕈᒥᓇᖅᑐᑦ, ᐃᑉᐸᔅᓴᖅ
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public meeting, one of the participants
stood up and was concerned about the
fact that the middle school was losing
their phys. ed. teacher. In the news
recently, concerns were raised over the
fact that the number of teachers in some
schools was being reduced. It seems to go
against what you cite as a need here, so I
just wonder what your thoughts are on
that. Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
If I understand your question correctly,
you are saying that the trend that we are
losing staff is counter to the wishes of the
teachers to have… . Yes, I can comment
on that. Thank you.

ᐃᓄᓕᒫᖅᑎᑎᓪᓗᑕ ᐃᓚᖓᑦ ᐅᐸᑦᑐᖅ
ᐃᓱᒫᓘᑎᖃᓚᐅᖅᓯᒪᒻᒪᑕ ᐊᑯᓐᓂᓱᖅᑐᑦ
ᐃᓕᓐᓂᐊᕐᕕᖓᓐᓂᑦ ᐃᖅᑲᐃᔭᖅᑎᖃᖏᒻᒪᑦ. ᐊᒻᒪ
ᒫᓐᓇᕈᓘᓚᐅᖅᑐᖅ ᑕᒪᓐᓇ ᐃᓱᒫᓘᑎᒋᔭᐅᓚᐅᖅᓯᒪᔪᖅ,
ᐃᓕᓴᐃᔩᑦ ᐃᓚᖏᓪᓗ ᐃᓚᓐᖔᑎᖅᑕᐅᓪᓗᑎ. ᑖᓐᓇ
ᑭᓐᖒᒪᔭᐃᑦ ᑖᓐᓇ ᑕᐃᒪᐃᓕᒐᓗᐊᖅᑎᓪᓗᒍ
ᐃᓪᓗᖔᖓᓄᑦ ᐃᖏᕋᔫᔮᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑐᑭᓯᑦᑎᐊᕈᒪ
ᐅᓪᓗᒥ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᑦ ᓄᑦᑎᕐᓂᕗᑦ, ᓅᑦᑎᕆᓂᕗᑦ.
ᑖᓐᓇ ᓂᓪᓕᐅᑎᒋᔪᓐᓇᖅᑕᕋ, ᖁᔭᓐᓇᒦᒃ.

The changes and cutbacks in staffing are
reducing prep time for teachers. That is,
there’s a direct relation and we have the
formula issues in creating prep time. It’s
not entrenched and there’s a wide
disparity in the amount of prep time that
teachers across Nunavut receive. Some
schools receive very little and other
schools might get a little more. There are
issues with how it’s arrived at.

ᐃᓕᓴᐃᔩᑦ ᓇᑲᑎᖅᑕᐅᕙᓪᓕᐊᑎᓪᓗᒋᑦ
ᐅᓄᕈᓐᓃᐸᓪᓕᐊᓂᖏᓐᓄᑦ ᐃᖏᕋᑯᐅᒋᐊᔅᓴᖅ ᑕᒪᓐᓇ
ᐊᑲᐅᖏᓕᐅᕈᑕᐅᕙᓪᓕᐊᔪᖅ
ᐱᕕᖃᕈᓐᓃᑎᐊᒻᒪᕆᑉᐸᓪᓕᐊᓕᕐᒪᑕ
ᐊᑦᑐᐃᓂᖃᔾᓚᕆᑦᑐᓂᓗ. ᐃᓕᓴᐃᔨᓕᒫᑦ
ᐱᕕᖃᖅᑎᑕᐅᖏᓗᐊᒧᑦ ᐃᓚᖏᑦ ᑕᐃᒃᑯᐊ, ᐃᓚᖏᑦ
ᓈᒪᓪᓗᑎ ᐃᓚᖏᑦ ᐱᕕᖃᕐᓂᓴᐅᓪᓗᑎ, ᐃᓚᖏᑦ
ᐱᕕᖃᖏᓂᖅᓴᐅᓪᓗᑎ. ᖃᓄᖅ ᐋᖅᑭᓱᖅᓯᒪᓂᖓ ᑖᓐᓇ
ᑕᐃᒪᐃᔾᔪᑎᒋᔮ.

We’re staffing according to numbers and
not attendance, and this actually, I would
like to bring this in, currently as it stands,
schools are staffed according to what
they call enrolment, but enrolment is
really defined as the attendance at a
particular time of the year. In the view of
NTA, this is the wrong way to view
enrolment.

ᐊᒻᒪ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᓈᓴᐅᑎᖏᑎᒍᑦ
ᐅᖃᐅᓯᕆᔪᒪᒻᒥᔭᕋ ᒫᓐᓇ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐃᓕᓴᕿᐊᓂᐊᖅᑐᑦ ᐊᑎᖏᑕ ᐅᓄᕐᓂᖏᑦ ᒪᓕᒃᖢᒋᑦ
ᐃᓕᓴᐃᔨᐅᑉ ᐃᓂᖏᑦ ᐃᓐᓄᑦᑕᐅᕙᓪᓕᐊᖃᑦᑕᖅᑐᑦ. ᑕᐃᒪ
ᐃᓪᓗᖔᖓᓄᑦ ᑕᑯᓐᓇᖅᑕᕗᑦ, ᒪᓕᒐᖅ
ᐃᓕᓐᓂᐊᕆᐊᖅᐸᑦ ᐃᒪᓐᓇᑎᒋ ᐊᕐᕌᒍᖃᓕᕌᖓᒥ.
ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕ ᑕᒻᒪᖅᑐᒋᔭᕗᑦ ᑕᐃᒪᐃᓕᖓᓂᖓ.

Enrolment is actually a legal issue; it’s
defined in the Act as students being at
school for a certain age, and census data
should determine enrolment. If a student

ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᓈᓴᖅᑕᐅᓯᒪᔪᑦ ᑐᓐᖓᕕᒋᔭᐅᓗᑎᑦ
ᐃᓐᓄᑦᑕᐅᒋᐊᖃᖅᐳᑦ, ᓲᕐᓗ
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is of a certain age that’s required by the
Act to be at school, they are enrolled in
school or it’s against the law. That is
what we believe should be used to decide
on school staffing numbers, not deciding
on the ones that are at school. That’s a
failure in our system. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Kreuger.
Yes, if you could just acknowledge the
Chair when you’re finished your
response. Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for your response.
I would like to go to the next one,
actually. It talks about improving support
for children with special educational
needs. I have raised this before as a
concern of mine where I’m wondering:
what kind of support are you talking
about? I understand that some
assessments, perhaps, are not being done.
I’m wondering if that’s one of the
concerns there. Thank you, Mr.
Chairman.

ᐊᕐᕌᒍᖃᓕᕌᖓᒥ ᐃᒪᓐᓇᑎᒋᑦ
ᓈᓴᖅᑕᐅᖃᓯᐅᔾᔭᐅᔭᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᕆᐊᕐᓂᐊᖅᑐᓄᑦ
ᐊᒻᒪ ᓇᓗᓇᐃᖅᑕᐅᓕᕐᒥᓗᑎᒃ ᐃᓕᓴᐃᔩᑦ
ᖃᔅᓯᐅᔭᕆᐊᖃᕐᒪᖔᑕ, ᐅᐸᒃᓯᒪᔪᑐᐊᒍᓐᖏᑦᑐᑦ. ᑕᒪᓐᓇ
ᐊᒥᒐᕈᑎᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᑦᑎᓐᓂ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ.
ᐃᒃᓯᕙᐅᑕᕐᒧᑦ ᐅᖃᖃᑦᑕᕈᕕᑦ ᐱᔭᕇᕋᐃᒍᕕᑦ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑕᐃᒫᒃ ᑭᐅᖃᑖᕋᕕᑦ. ᑕᐃᒪ ᓱᕈᓯᕐᓄᑦ
ᐃᑲᔪᖅᓰᒍᑎᓂᒃ ᐱᐅᓯᒋᐊᖁᔨᓗᑎᑦ ᐅᖃᖅᑲᐅᒐᕕᑦ.
ᑖᓐᓇᑦᑕᐅᖅ ᐅᖃᐅᓯᒋᖃᑦᑕᖅᓯᒪᒻᒥᒐᒃᑯ
ᐃᓱᒫᓗᒋᒐᒃᑯᑦᑕᐅᖅ. ᐃᓱᒪᑐᐃᓐᓇᖅᑐᖓ ᖃᓄᐃᑦᑐᓂᒃ
ᐃᑲᔪᖅᓰᒍᑎᓂᒃ ᐅᖃᐅᓯᖃᕐᒪᖔᖅᐱᑦ
ᖃᐅᔨᓴᕐᓂᐅᖃᑦᑕᖅᑐᐃᑦ ᐃᓕᑉᐸᓕᐊᒻᒪᖔᑕᓗ
ᐱᓕᕆᐊᖑᖃᑦᑕᖏᒻᒪᑕᖃᐃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Angnakak.
Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Well, that could be part of
it. Access to professionals that can
identify student needs is one. We have a
number of students who have not been
diagnosed, but teachers suspect that they
need support, so diagnosis and access to
the professionals that can do that is
certainly one. The other is student
support assistants. These are not
members of NTA but are NEU
employees who are employed to assist
teachers with classes that have an
inordinate amount of special needs
students. Thank you, Mr. Chairman.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᑕᒪᓐᓇ, ᐃᓚᖓᓐᓄᑦ
ᐱᔾᔪᑕᐅᑐᐃᓐᓇᕆᐊᓕᒃ. ᑕᒪᒃᑯᐊ ᖃᐅᔨᒪᔨᑕᐃᑦ
ᓇᓗᓇᐃᖅᓯᒍᓐᓇᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᑭᓱᓂᒃ
ᐱᒋᐊᖃᒻᒪᖔᑕ ᑖᓐᓇ ᐃᓚᒋᔭᐅᑦᑕᖅᑯᖅ. ᐊᒻᒪᑦᑕᐅᖅ
ᐃᓕᓐᓂᐊᖅᑏᑦᑕᐅᖅ ᓱᖅᑯᐃᖅᑕᐅᓯᒪᓐᖏᑦᑐᑦ
ᑕᐃᒪᐅᒻᒥᒻᒪᑕ ᐃᓕᓴᐃᔨᓄᑦ ᑲᖐᒋᔭᐅᒐᓗᐊᑦ
ᐃᑲᔪᖅᑕᐅᒃᑲᓐᓂᕆᐊᖃᖅᑐᒋᔭᐅᓪᓗᑎᒃ
ᐃᑲᔪᖅᑎᒃᓴᖃᕐᓂᖅᐸᑦ ᑕᐃᒪᐃᓕᐅᕈᓐᓇᖅᑐᓂᒃ.
ᑖᓐᓇᐅᑕᖅᑯᖅ ᐊᒻᒪ ᐊᐃᑉᐹᖅ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᐃᑲᔪᖅᓰᓃᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔨᐅᓐᖏᑦᑐᑦ
ᑲᑐᔾᔨᖃᑎᒌᓂᒃ ᐃᓚᒋᔭᐅᓐᖏᑦᑐᐃᑦ ᓄᓇᕗᑦ
ᒐᕙᒪᒃᑯᖏᓐᓂ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᑲᔪᖅᑎᑕᐅᔪᐃᑦ
ᐃᓕᓴᐃᔨᓂᒃ ᐊᒥᓲᓗᐊᖅᑐᓂᒃ ᐃᓕᓱᕐᓗᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᖃᕋᐃᒻᒪᑕ ᐃᑲᔪᖅᑎᖃᖅᑎᑕᐅᓲᖑᒻᒪᑕ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Mr. Kreuger. Ms.
Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. I recently received a letter
from the Minister of Education when I
raised this concern and he said in his
letter that assessments have to be done by
the families and they have to be paid for
by the families. Once assessments are
made on a child and perhaps a plan is laid
out for how the child can be helped, very
often, the school cannot follow that plan
because of capacity issues. I’m
wondering: what are your thoughts on
that? Thank you, Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᒫᓐᓇᕈᓗᑦ ᑎᑎᖅᑲᐅᓯᐊᖃᑖᓚᐅᕐᒥᒐᒪ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒥᓂᔅᑕᖓᓂᒃ, ᐅᖃᓚᐅᕐᒪᑦ
ᑎᑎᖅᑲᖓᓂ ᖃᐅᔨᓴᕐᓃᑦ ᐃᓚᒌᓄᑦ ᐱᔭᐅᒋᐊᖃᕐᒪᑕ
ᐊᑭᓕᖅᑕᐅᒋᐊᖃᖅᑐᑎᓪᓗ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᓄᑦ. ᑕᐃᒪᓕ
ᐸᕐᓇᐅᓯᐅᕈᔾᔭᐅᑦᑕᓕᖅᑯᖅ ᑭᖑᓂᐊᒍᑦ ᖃᓄᖅ
ᐃᑲᔪᖅᑕᐅᓂᐊᕐᒪᖔᖅ. ᑕᐃᒫᒃ ᐃᓕᓴᕐᕖᑦ
ᐸᕐᓇᐅᑎᓕᐊᒥᓂᖏᓐᓂᒃ ᒪᓕᒍᓐᓇᖃᑦᑕᖏᑦᑐᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑭᓗᐊᕐᓂᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ. ᑕᒪᓐᓇᓕ
ᖃᓄᖅ ᐃᓱᒪᒋᕕᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
Certainly, I would say that NTA would
agree that capacity issues are a challenge
and when asked to deal with the
challenges of inclusion. Inclusion is a
wonderful principle, but if applied where
it is needed, it requires a lot of resources,
especially in a territory like Nunavut.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄᓛᒃ,
ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᓂᓛᒃ
ᐱᓪᓗᒋᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑭᒃᓴᓗᐊᕐᓂᖅ ᑕᕝᕙᓪᓚᕆᐅᔪᖅ.
ᐱᖃᑕᐅᑎᑦᑎᒐᓱᐊᕐᓂᖅ ᐃᓚᐅᑎᑦᑎᒐᓱᐊᕐᓂᖅ
ᐱᐅᔪᐊᓘᒐᓗᐊᖅ, ᑭᓯᐊᓂᓕ ᐃᓕᔭᐅᑉᐸᑦ ᓇᒧᑐᐃᓐᓇᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᑦᑎᐊᕆᐊᓪᓚᕆᒻᒪᑦ, ᐱᓗᐊᖅᑐᒥᒻ
ᓄᓇᕗᒻᒥ.

I think that this is where two value
systems often clash and, that is, an
accounting system or a bean-counting
system comes head-on with a system
that’s trying to meet the needs of a
student inclusion system or even a system
of cultural values, an IQ system, and
that’s where they meet. It’s with issues
like this.

ᐃᓱᒪᔪᖓᓕ ᑕᒪᐅᓇᖃᐃ ᒪᕐᕉᒃ ᐊᔾᔨᒌᓐᖏᑦᑑᒃ ᐃᓕᖅᑯᓰᒃ
ᐊᐳᖃᑦᑕᐅᑎᕙᑉᐴᒃ ᓈᓴᐃᔾᔪᑏᑦ. ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐱᒋᐊᓕᖏᓐᓂᒃ ᖃᐅᔨᒪᔾᔪᑕᐅᕙᓱᑉᐸᑦᑑᒐᓗᐊᑦ
ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑎᒍᑦ
ᓴᖅᑭᖅᑕᐅᔭᕆᐊᓖᑦ ᐱᓪᓗᒋᓂᓛᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᒃᑲᓐᓂᕆᐊᖃᓪᓚᕆᑉᐳᒍᑦ.

More staff is definitely needed for these
situations and they are currently not
provided for in our staffing formula. All I
can say is that NTA agrees that this is
where problems exist when attention is
drawn to capacity issues when we know
the need is there, but we don’t have the

ᐃᖅᑲᓇᐃᔭᖅᑎᖃᒃᑲᓐᓂᕆᐊᓕᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑕ
ᐋᖅᑭᓱᖅᓯᒪᓂᖏᑦ ᒪᓕᑦᑐᒋᑦ ᐱᓕᕆᖃᓐᖏᑦᑐᑦ. ᑖᒃᑯᐊᓕ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ ᐊᖏᖃᑎᒌᑦᑐᑦ ᑕᕝᕘᓇ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᑕᖃᕐᒪᑦ. ᖃᔅᓰᓐᓇᐅᓗᐊᖅᑎᓪᓗᒋᑦ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐱᑕᖃᒃᑲᓐᓂᕆᐊᖃᕋᓗᐊᖅᑎᓪᓗᒍ
ᖃᐅᔨᒪᓪᓗᑕ ᐃᑲᔪᖅᓯᖅᑕᐅᒍᑎᒃᓴᓂᒃ

124

ancillary support provided. Thank you,
Mr. Chairman.

ᐱᑕᖃᕆᐊᖃᖅᑐᒋᑦᑎᒐᓗᐊᖅᑎᓪᓗᑕ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I agree and it’s a really
important area that needs to be addressed.
We seem to be doing the opposite, taking
away teachers.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᒪᓐᓇ
ᐱᒻᒪᕆᐊᓘᔪᖅᑕᐅᖅ ᐅᖃᐅᓯᐅᔭᕆᐊᕐᒥᔪᖅ.
ᐊᖅᓵᖅᑐᕆᖔᖅᑐᐃᔮᑐᐃᓐᓇᕆᓪᓗᑕᓗ ᐃᓕᓴᐃᔨᓂᒃ.

I would like to go on to something else
that you said and that’s on page 6. When
we talk about the literacy coach positions
and I think here, my colleagues and I
were quite surprised when you said that
these positions are taken from existing
positions and redefined as the coaching
positions, if I understood you correctly.
When we met with the department and
the Minister to look at the funds, we were
told that they were new positions. I’m
wondering if you can clarify that, please.
Thank you very much, Mr. Chairman.

ᑕᕝᕙᓂ 6-ᖓᓃᑦᑐᓂᒃ ᐅᖃᐅᓯᖃᕋᐃᒐᑦᑕ
ᐅᖃᓕᒫᕆᐅᖅᓴᔨᓂᒃ ᑎᑎᕋᕆᐅᖅᓴᔨᓂᓪᓗ ᐃᓕᓴᐃᔨᓂᒃ.
ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒌᑦᑐᑕᓕ ᖁᐊᖅᓵᓚᐅᕋᑦᑕ ᑖᒃᑯᐊᒎᖅ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐱᔭᐅᕙᒻᒪᑕ ᐃᖅᑲᓇᐃᔮᖑᔭᕇᖅᑐᓂᒃ,
ᐊᓯᐊᓄᑦ ᐃᖅᑲᓇᐃᔮᖅᑖᖅᑎᑕᐅᑲᐃᓐᓇᑐᐃᓐᓇᖅᑐᑎᒃ
ᐱᓕᕆᐊᒃᓴᖏᑦ ᐃᓚᔭᐅᑐᐃᓐᓇᖅᑐᑎᒃ. ᑲᑎᖃᖃᖅᑎᓪᓗᑕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯ ᒥᓂᔅᑕᖓᓐᓂᒃ ᑮᓇᐅᔭᓂᒃ
ᕿᒥᕐᕈᐊᖅᑐᑎᒍ, ᐅᖃᐅᔾᔭᐅᔪᔪᒍᑦ ᓄᑖᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓛᕐᒪᑕᒎᖅ. ᑕᒪᓐᓇ
ᓇᓗᓇᐃᕆᐊᑦᑎᐊᒃᑲᓐᓂᕈᓐᓇᖅᐱᐅᒃ? ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
Well, here’s a case where the report was
written and in the time that the report was
submitted, the Department of Education
did, in fact, announce that learning
coaches and literacy coaches would be
staffed.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑕᐃᒪᓐ ᑖᓐᓴ
ᐅᓂᒃᑳᓕᐅᖅᑕᐅᑕᓐᓂᖅᑯᖅ ᐊᒻᒪ ᐅᓂᒃᑳᑦ ᓴᖅᑭᑕᐅᒻᒪᑦ
ᐃᓕᓐᓂᐊᖅᑐᒥᓃᑦ ᐅᖃᖅᑐᒥᓃᑦ ᑕᖅᑲᐅᖓ ᑕᒪᒃᑯᐊ
ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓴᐃᔩᑦ ᐃᖅᑲᓇᐃᔭᓛᕐᖓᑕ,
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓛᕐᖓᑕ.

In my presentation, I tried to draw
attention to the fact that last year when
the positions were first phased in, they
were not staffed. For a period of one
year, our classrooms were under stress
because teachers were pulled out of the
classrooms to serve those positions in
some of our regions and that now, next
year, those positions will be replaced by
staffed learning coaches and literacy

ᐊᒻᒪᑦᑕᐅᖅ ᐊᕐᕌᓂ ᐅᖃᔾᔨᓇᓱᔪᒐᓗᐊᕐᒥᔪᖓ ᑖᒃᑯᐊ
ᐃᖅᑲᓇᐃᔮᑦ ᓴᖅᑭᑕᐅᒻᒪᑕ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᐅᓚᐅᖏᑦᑐᑦ. ᐊᕐᕌᒍᓕᒫᒥᓕ
ᐃᓕᓴᕕᖁᑎᕗᑦ ᐃᓪᓗᕈᓯᖏᑦ ᐊᔅᓱᕈᓐᓇᑐᖅᓯᐅᓚᐅᖅᑐᐃᑦ
ᐃᓕᓴᐃᔨᖏᑦ ᐊᓂᑎᑕᐅᑲᐃᓐᓇᖅᑐᑎᑦ ᐊᓯᐊᓄᑦ
ᐃᓕᓴᑎᑦᑎᑕᐅᕙᓚᐅᕐᖓᑕ. ᐊᕐᕌᒎᓛᖅᑐᒥᓕ ᑕᐃᒃᑯᐊ
ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ ᐃᓇᖏᖅᑕᐅᓛᖅᑐᐃᑦ ᐃᓕᓴᐃᔨᓂᑦ
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coaches in our schools.

ᐃᓕᓴᐅᔨᓄᑦ.

As you had identified earlier, this is also
in a climate of declining staff. The
perception in the school, even though
they are all getting an additional staff for
a literacy coach, they have lost other
teachers in the school, so the stressors are
still the same. I think the point we wanted
to make is that with these new initiatives
like this where NTA is not opposed to
new staff like literacy coaches, but the
staff must precede the implementation of
the program. Don’t introduce the
program over a number of years and then
bring the staff later because it already put
many schools under great stress.

ᓇᓗᓇᐃᖅᓯᓯᒪᒌᓚᐅᕋᑦᑕᐃᓛᒃ, ᐃᓕᓴᐅᔨᕗᑦ
ᖃᑦᑏᓐᓇᕈᖅᐸᓪᓕᐊᑐᐃᓐᓇᕐᖓᑕ, ᐃᓕᓴᕕᓕᒫᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᒥᑦ ᐃᓕᓴᐃᔨᓂᑦ
ᐅᖃᐅᕆᐅᖅᓴᑎᑦᑎᔨᔅᓴᒥᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓛᖅᑑᒐᓗᐊᑦ
ᑭᓯᐊᓂ ᐃᓕᓴᐃᔨᖑᓚᐅᖅᑐᐃᑦ
ᖃᑦᑏᓐᓇᕈᕆᐊᖅᑕᐅᓯᒪᒻᒪᑕ. ᓄᑖᑦ ᑕᒪᒃᑯᐊ
ᓴᖅᑭᖅᑕᐅᕙᓪᓕᐊᔪᑦ ᑕᐃᒪᐃᑦᑐᑦ ᐱᓪᓗᒋᑦ, ᑖᒃᑯᐊ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓄᑦ ᐊᑭᕋᖅᑐᑕᐅᖏᑦᑑᒐᓗᐊᑦ
ᓄᑖᓂᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓂᐊᕐᕈᔅᓯ ᑎᑎᕋᕆᐅᖅᓴᑎᑦᑎᔨ
ᐅᖃᐅᕆᐅᖅᓴᑎᑦᑎᔨᓂᓪᓗ ᑭᓯᐊᓂ ᖃᓄᖅ
ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᖔᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᖏᑦᑐᑦ. ᐃᒫᒃ,
ᓴᖅᑭᑕᐅᖅᑳᑕᖅᑯᖅ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᑦ
ᐊᔅᓱᕈᓕᖅᐹᓕᖅᑎᑦᑎᓯᒪᑦᑕᖅᑯᖅ.

It also creates an attitude that isn’t
necessarily as positive as it should be for
the involvement of these new educational
professionals in our system. If they were
achieved by larger class sizes, then some
teachers might not welcome them with
open arms like we would expect. It’s
about planning. It’s about transparency
and sharing of the plan, communicating
and doing it in advance of the
implementation. Thank you, Mr.
Chairman.

ᑕᒪᓐᓇᑦᑕᐅᖅ ᐊᔅᓱᕈᒃᑲᓐᓂᑎᑕᐅᓂᖅ ᐱᐅᑦᑎᐊᖏᑦᑐᒥᑦ
ᓴᖅᑮᕙᒻᒥᒻᒪᑦ. ᑕᐃᒪᓕ
ᐃᓄᒋᐊᓐᓂᖅᓴᐅᖃᑦᑕᖁᔭᐅᓂᐊᖅᑲᑕ ᐃᓪᓗᕈᓯᕐᒥ
ᐃᓕᓴᐃᔨᓕᒫᓄᑦ ᑕᒪᓐᓇ ᓈᒻᒪᒋᔭᐅᔾᔮᖏᒻᒥᒻᒪᑦ.
ᐸᕐᓇᓯᒪᖃᑦᑕᕐᓂᖅ, ᑕᖅᑲᐅᖓᓗ ᓴᖅᑭᔮᑦᑎᐊᕐᓂᖅ
ᐸᕐᓇᐅᑎ ᖃᓄᖅ ᑐᑭᖃᕐᒪᖔᑦ ᓯᕗᓂᐊᒍᑦ
ᑐᑭᓯᔭᐅᑎᑕᐅᓯᒪᑦᑎᐊᕐᓗᓂ ᐱᐅᔪᖅ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. It’s definitely something for
us to follow up with the Minister.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᒥᓂᔅᑕᒧᑦ ᐊᐱᖅᑯᑎᔅᓴᑦᑎᐊᕚᓗᒃ.

I would like to go on in the same page
but further on down where you talk about
the ratio. I feel like I’m kind of confused
too when I look at this. What worries me
is that if there’s no standard set, are we
talking about that classrooms are all
different sizes and that there is no real
standard within the territory? Thank you,

ᑕᕝᕙᓂᔅᓴᐃᓐᓇᖅ ᒪᑉᐱᒐᕐᒥᑦ,
ᐅᖃᐅᓯᖃᒃᑲᓂᖅᓯᒪᒻᒥᒪᑦᑕᐅᖅ ᖃᑦᑎᓂᑦ
ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᐃᓕᓴᐃᔨ ᑲᒪᒋᐊᖃᕐᒪᖔᑦ.
ᐃᓱᒫᓗᒃᑲᒪᓕ ᐊᔾᔨᒌᓂᑦ ᓈᓴᐅᑎᓂᑦ
ᑕᐃᔭᐅᓯᒪᔪᖃᖏᑉᐸᑦ ᐃᓪᓗᕈᓰᑦ ᒪᑯᐊ ᖃᑦᑎᐅᓂᖏᑦ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᔾᔨᒌᖏᑦᑐᕈᓘᔮᓘᒐᓗᐊᖅᑲᑕ
ᒪᓕᒐᖃᖏᑎᐊᕐᓗᑎ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
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Mr. Chairman.
Chairman: Thank you, Ms. Angnakak.
Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
Your understanding is correct. There is
no standard classroom size, that the
educator-student ratio is a ratio of
students to education staff in the school,
which includes non-teaching staff like
principals, vice-principals, now the
literacy coaches. Depending on how big a
school is, they might staff people like
librarians, counsellors, this starts to be a
number that can become meaningless.
What we are asking for is something that
is more reflective of what the classroom
size is and that that be defined.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐄ,
ᑕᐃᒫᑦᑎᐊᖅ ᑐᑭᓯᕗᑎᑦ, ᐋᖅᑭᔅᓯᒪᔪᖅᑕᖃᖏᑦᑐᖅ
ᖃᑦᑎᐅᒋᐊᖃᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᓪᓗᕈᓯᕐᒥ.
ᐃᓕᓴᐅᔩᑦ ᐃᓕᓐᓂᐊᖅᑏᓪᓗ ᖃᑦᑎᐅᒋᐊᖃᕐᒪᖔᑕ
ᐅᖃᖅᓯᒪᓂᖅ ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ,
ᐃᖅᑲᓇᐃᔭᖅᑎᑐᐃᓐᓇᐃᑦ ᖃᑦᑎᐅᒋᐊᖃᕐᓂᖏᓐᓂᑦ
ᐅᖃᖅᓯᒪᒻᒥᒻᒪᑦ, ᐃᓕᓴᑯᐅᑉ ᐊᖓᔪᖅᑳᖓ, ᑐᖏᓕᖓ,
ᐅᖃᐅᕆᐅᖅᓴᑎᑦᑎᔨ, ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
ᓈᓴᖅᑕᐅᖃᑦᑕᕐᖓᑕ ᐅᖃᓕᒫᒐᒃᑯᕕᓕᕆᔨᖓᓪᓗ
ᓈᓴᖅᑎᐅᖃᑎᐅᑕᐅᓲᖑᓪᓗᓂ. ᑐᑭᖃᕈᓐᓃᓲᖅ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐃᒪᓐᓇᐅᔭᕆᐊᖃᖅᑐᑦ
ᐃᓕᓴᐃᔩᓐᓇᐅᖏᓪᓗᑎ ᐃᒪᓐᓇᓂᑦ ᓱᕈᓯᑕᖃᖅᑲᑦ,
ᑕᒪᓐᓇ ᑐᑭᑖᖅᑎᑕᐅᑦᑎᐊᖅᑲᑦ.

Related to what I mentioned previously,
the actual enrolment or the enrolment
related to the definition in the Education
Act and the census data of the community
and not the attendance, attendance is a
huge issue, but it should not be a
handicap that affects inclusion and
programming in the school as well. Right
now, that’s what it’s doing. Thank you,
Mr. Chairman.

ᑕᐃᒫᒃ ᐅᖃᖅᑲᐅᒐᒪᐃᓛᒃ ᖃᑦᑎᓚᑦᑖᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑎᑕᐅᒻᒪᖔᑕ ᑭᓪᓕᓯᓂᐊᖅᑕᐅᓯᒪᔪᑦ
ᒪᓕᓪᓗᒋᑦ, ᑭᓪᓕᓯᓂᐊᖅᑎᑯᓐᓃᖔᖅᓯᒪᔪᑦ ᖃᑦᑎᐅᓂᖏᑦ
ᒪᓕᓪᓗᒋᑦ, ᐃᓕᓴᔭᖅᑐᖃᑦᑕᖅᑐᐃᑦ ᖃᑦᑎᐅᓂᖏᑦ
ᒪᓕᖏᖔᕐᓗᒋᑦ. ᑕᐃᒪᓐᓇ ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎ.
ᑕᒪᓐᓇ ᐃᓛᒃᑰᖓᔾᔪᑕᐅᖃᑦᑕᕆᐊᖃᖏᒃᑲᓗᐊᕐᖓᑦ
ᑭᓯᐊᓂ ᑕᐃᒪᐃᖃᑦᑕᕐᖓᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Ms.
Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅ
ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I don’t know very much about
this kind of thing, but it does concern me
because I can see the potential to have 40
kids to 1 teacher and I don’t know how
you would teach a class like that.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑕᒪᓐᓇ
ᖃᐅᔨᒪᓗᐊᕌᓗᖏᑕᕋᓗᐊᕋ ᑭᓯᐊᓂ ᐃᓱᒫᓗᒋᒐᒃᑯ,
ᑕᑯᒍᓐᓇᕋᒪ, ᐃᒫᒃ 40-ᒪᕆᐊᓗᓐᓂᑦ ᐊᑕᐅᓯᕐᒧᑦ
ᐃᓕᓴᑎᑕᐅᒐᓱᑦᑐᖃᓪᓗᓂ ᖃᓄᐊᓗᑭᐊᖅ
ᐃᓕᓴᑎᑦᑎᒐᓱᒃᑲᔭᖅᑐᖅ ᑕᐃᒪᐃᓐᓂᖅᑲᑦ.

I’m interested if you know what are the
typical class sizes with our sister
territories as an example. Thank you, Mr.
Chairman.

ᖃᑦᑎᐅᔾᔮᔪᐊᓘᕙᑉᐸᑦ ᐃᓪᓗᕈᓯᕐᒥ ᐊᑕᐅᑦᑎᒥ ᐃᓕᓴᔪᑦ
ᓄᓇᕗᒻᒥ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Ms. Angnakak.
Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I don’t have the actual data here, but I
would suspect they are actually higher
than ours.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.
ᐱᓯᒪᓐᖏᑕᒃᑲ ᐅᕙᓂ ᑭᓯᐊᓂᓕ ᖁᑦᑎᓂᖅᓴᐅᕙᓪᓚᐃᔪᑦ
ᐅᕙᒍᑦ ᐊᑐᕆᐊᖃᖅᐸᑦᑕᖏᓐᓂᒃ.

In comparing with the Northwest
Territories and the Yukon where they
have similar goals and similar
demographics, maybe this would be a
challenge. I would say that Nunavut
presents a unique set of challenges in its
goals to achieve bilingualism and to
retain and strengthen culture. It’s a huge
distance and isolation. Some of our
communities are very small. To offer a
set of supports and standard programs
becomes exceedingly difficult when you
have a very small staff.

ᓴᓂᓕᖃᖅᑎᓪᓗᒋᖅᑲᐃ ᓄᓇᑦᓯᐊᕐᒥ ᔫᑲᓐᒥᓗ
ᐊᔾᔨᐸᓗᖏᓐᓂᒃ ᑐᕌᒐᖃᕐᖓᑕ. ᐊᔾᔨᐸᓗᖏᓐᓂᓪᓗ
ᐃᓄᖁᑎᖃᖅᑐᑎᒃ. ᐃᓛᒃ ᐱᔭᕆᐊᑐᒐᔭᕐᒥᔫᒐᓗᐊᖅ
ᑭᓯᐊᓂᓕ ᐅᖃᕈᓐᓇᖅᐸᓪᓚᐃᔪᖓ ᓄᓇᕗᑦ
ᐊᔾᔨᐅᓐᖏᑦᑎᐊᖅᑐᓂᑦ ᐱᔭᕆᐊᑐᔪᖅᓯᐅᐸᒻᒪᑦ
ᑐᕌᒐᖏᓐᓂᑦ ᑎᑭᐅᑎᒐᓱᐊᖅᑐᑎᒃ ᒪᕐᕉᓐᓄᑦ ᐅᖃᐅᓰᓐᓂᒃ
ᐊᑐᕐᓂᕐᒥᒃ ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᖅᑯᓯᓂ
ᐊᓯᐅᑦᑕᐅᓕᒪᑎᑦᑎᓂᕐᒥᒃ. ᐅᖓᓯᒌᕐᔪᐊᕌᓗᒻᒪᑕ ᐊᒻᒪ
ᓄᓇᓕᕋᓛᕕᔾᔪᐊᕌᓗᓪᓗᑎᒃ
ᐃᓚᖏᑦ. ᑕᐃᒪ ᐃᑲᔪᖅᓯᕋᓱᑦᑐᒋᓪᓗ ᓴᖅᑮᕕᒋᒐᓱᑦᑐᒋᑦ
ᐱᔭᕆᐊᑐᕕᐅᑎᑦᑐᖅ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ
ᖃᑦᑏᓐᓇᑯᓗᑎᓪᓗᒋᑦ.

The composition of a classroom is of key
importance to NTA, but the actual
numbers might actually be higher in
some jurisdictions. Thank you, Mr.
Chairman.

ᐊᒻᒪ ᐃᓪᓗᕈᓯᕐᒥᓂ ᐋᖅᑭᑎᖅᓯᒪᓂᖏᑦ
ᐃᓱᒪᒋᔭᐅᓪᓚᕆᑉᐸᑦᑐᖅ ᑲᑐᔾᔨᖃᑎᒌᓄᑦ.
ᖁᑦᑎᓂᖅᓴᐅᕙᓪᓚᐃᔪᑦ ᐊᓯᑦᑕ ᓂᕈᐊᖅᑕᐅᓯᒪᕕᖏᓐᓂ
ᐃᓕᓐᓂᐊᖅᑎᖏᑦ ᐊᑕᐅᓯᕐᒦᑦᑐᑦ ᐃᓪᓗᕈᓯᕐᒥ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑕᖅ.

Chairman: Thank you. Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. I would like to go on to page 8
where we talk about the progress of
students in regard to whether they pass or
whether they are retained and how the
teachers are not involved with that
decision. I find that really hard to believe.
Did I hear you correctly? Thank you, Mr.
Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.
ᒪᑉᐱᒐᖓᓄᑦ 8-ᒧᑦ ᓅᒋᐊᕈᒪᔪᖓ. ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐱᕙᓪᓕᐊᓂᖏᑦ ᐅᖃᐅᓯᕆᔭᐅᑎᓪᓗᒋᑦ ᐱᔾᔪᑎᒋᓪᓗᒍ
ᑲᔪᓯᓂᐊᕐᒪᖔᑕ ᐊᓂᒍᐃᓂᐊᕐᒪᖔᑕ. ᐊᒻᒪᓗ ᖃᓄᖅ
ᐃᓕᓴᐃᔩᑦ ᐋᖅᑮᖃᑕᐅᕙᓐᖏᒻᒪᑕ ᐱᔭᕇᕐᓂᐊᕐᒪᖔᑦ
ᐱᔭᕇᔾᔮᓐᖏᒻᒪᖔᕐᓗᓐᓃᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᖅ. ᑖᓐᓇ
ᑲᒪᒋᖅᑲᐅᒐᒃᑯ ᑕᐃᒪᐃᑉᐸ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.

Chairman: Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
Yes, you did hear me correctly. In some
cases, the teachers are involved. I think
the system works, but if you read the

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᐄ,
ᑐᓴᑦᑎᐊᖅᑲᐅᔭᕐᒪ. ᐃᓛᓐᓂᒃᑯᓪᓗ ᐃᓕᓴᐃᔩᑦ
ᐱᖃᑕᐅᕙᑦᑑᒐᓗᐊᑦ ᐃᓚᐅᕙᑦᑑᒐᓗᐊᑦ. ᑭᓯᐊᓂ
ᐊᐅᓚᑦᑎᐊᖅᑐᕈᓗᔮᖅᑐᖅ
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letter of the Education Act, it does not
stipulate that they have to be involved. It
says that it is a school team and the
composition of the school team does not
include every teacher in the school.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐅᖃᓕᒫᕈᕕᐅᒃ
ᐅᖃᖅᓯᒪᓐᖏᑦᑐᖅ ᐃᓕᓴᐃᔨᖓ ᐱᖃᑕᐅᒋᐊᖃᕐᖓᑦ.
ᐃᓕᓴᕕᒻᒥᒎᖅ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐋᖅᑮᒋᐊᖃᖅᑐᑎᒃ ᐊᒻᒪ
ᐃᓕᓴᐃᔨᓕᒫᕌᓗᐃᑦ ᑲᑐᔾᔨᖃᑎᒌᓃᖃᑕᐅᕙᒻᒥᒐᑎᒃ
ᐃᓕᓴᕕᓐᓂ.

The only reference that it makes to
classroom teachers with regard to
interactions with the school team is with
issues of inclusion. If a classroom teacher
had a student that had “inclusionary”
issues and an example could be a student
that required a sign language interpreter,
then any of the meetings regarding that
student, the school team would involve
the classroom teacher, by definition as
spelled out in the Education Act, but the
Education Act does not compel the
school team to have interaction with the
classroom teacher regarding promotion,
retention, or acceleration.

ᑕᐃᒃᑯᐊᓕ ᐃᓪᓗᕈᓯᕐᒥ ᐃᓕᓴᐃᔨᖏᑦ
ᐅᖃᖃᑎᖃᑦᑕᖅᑐᑎᒃ ᐃᓕᓴᕕᐅᑉ ᑲᑐᔾᔨᖃᑎᒌᖓᓂᑦ,
ᑕᕝᕘᓇ ᐱᖃᑕᐅᑎᑦᑎᓂᒃᑯᑦ. ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖃᖅᑲᑦ ᐃᓚᐅᑎᑕᐅᓂᕐᒥᒃ
ᐊᔪᕈᑎᓕᓐᓂᒃ, ᐃᒫᒃ, ᐆᑦᑐᕋᕐᓂᒃᑯᑦ ᐅᖃᕈᓐᓇᖅᑲᑦ
ᑭᓯᐊᓂ ᑐᓵᓐᖏᓪᓗᓂ ᑕᐃᒪᓕ ᐃᓕᓴᕕᐅᑉ
ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᓕᓴᐃᔨᖓᓂᒃ ᐱᖃᑕᐅᑎᑦᑎᓕᕋᔭᖅᑐᑦ
ᓇᓗᓇᐃᖅᑐᐃᓗᑎᒃ ᒪᓕᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᖅ, ᑭᓯᐊᓂ ᒪᓕᒐᖅ ᐅᖃᖅᓯᒪᓐᖏᑦᑎᐊᕐᒥᔪᖅ
ᐃᓕᓴᐃᔨᖓ ᐱᖃᑕᐅᒋᐊᖃᕐᖓᑦ ᐋᖅᑮᒐᓱᑐᖃᖅᑎᓪᓗᒋᑦ
ᐊᓂᒍᐃᓂᐊᕐᒪᖔᑦ.

We are just saying that it only makes
sense that that be included in the Act
because the classroom teacher-student
relationship, in our opinion, is vital. They
are the professionals that work with the
child day in and day out and make
professional decisions on a daily basis
that are important and impact that child’s
progress. To not have it entrenched in the
Ed. Act that they are consulted at these
times, and the parents as well for that
matter, NTA thinks that the parents have
a role in these decisions as well. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Kreuger. Just
for ease of reference, Ms. Angnakak, it’s
under section 90. I know all the sections
kind of blend together after a while. Ms.
Angnakak.
Ms. Angnakak: Thank you. I just have
one more question and it talks about the
discipline in schools.

ᑕᐃᒫᒃ ᑐᑭᓯᓇᑐᐃᓐᓇᖅᑐᖅ ᐃᓛᒃ, ᐃᓛᒃ
ᐃᓱᒪᓇᑐᐃᓐᓇᖅᑐᖅ ᐃᓚᒋᔭᐅᒋᐊᖃᖅᑑᕐᔮᖅᑐᓂ.
ᐃᓕᓴᐃᔨᐅᑉ ᐱᖃᑎᖃᕐᓂᖓ ᐃᓕᓴᑎᑕᒥᓂᒃ
ᐱᒻᒪᕆᐅᓂᖅᐹᖑᔭᕆᐊᓕᒃ ᖃᐅᑕᒫᑦ ᑲᒪᒋᕙᒻᒪᒍ ᐊᒻᒪᓗ
ᐋᖅᑭᒍᔾᔭᐅᓕᖅᐸᑦ ᑲᒪᒋᕙᑦᑕᖓ ᖃᐅᑕᒫᑦ
ᐱᖃᑕᐅᔭᕆᐊᖃᖅᑐᒋᔭᕗᑦ ᐃᓕᓴᐃᔩᑦ. ᑕᕝᕙᓂ ᒪᓕᒐᕐᒥ
ᑕᐃᔭᐅᓯᒪᑦᑎᐊᒻᒪᕆᓪᓗᓂ ᖃᐅᔨᒋᐊᕐᕕᐅᔭᕆᐊᖃᕐᓗᑎᒃ
ᐃᓕᓴᐃᔨᖏᑦ ᐊᒻᒪ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᐃᓪᓗ
ᐋᖅᑮᒐᓱᐊᖃᑕᐅᖃᑦᑕᕐᓗᑎᒃ ᑕᒪᒃᑯᓂᖓ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑖᓐᓇ ᐃᓚᖓ
90-ᒦᑦᑐᑦ ᑖᒃᑯᐊ ᑲᑎᕈᓗᔭᖅᓯᒪᒻᒪᑎᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐊᑕᐅᓯᒃᑲᓐᓂᕐᒥᒃ
ᐊᐱᖅᑯᑎᖃᕐᓗᖓ ᐱᔾᔪᑎᓕᒻᒥᒃ ᐃᓂᖅᑎᕆᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᕕᓐᓂ.
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You talked a little bit about in-school
discipline and that, particularly the role of
teachers in supervising in-school
suspensions. Can you elaborate a little bit
further on what kinds of amendments you
would like to see to section 64 of the
Act? How would that improve the way in
which disciplinary measures could be
carried out instead? What are the other
options available? Thank you, Mr.
Chairman. That is my last question.
Chairman: Thank you, Ms. Angnakak. I
had made a couple of highlights on that
page as well. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
I think that it is our position that there not
be in-school suspensions for the reasons
that I articulated.

ᐅᖃᐅᓯᖃᖅᑐᑦ ᑖᒃᑯᐊ ᐃᓂᖅᑎᕆᖃᑦᑕᕐᓂᖅ
ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ ᐅᖃᐅᓯᖄᕐᔪᖅᑲᐅᒐᕕᑦ.
ᐱᓗᐊᖅᑐᒥᒃ ᐃᓚᐅᓂᖏᑦ ᐃᓕᓴᐃᔩᑦ
ᓄᖅᑲᖓᑎᑦᓯᓂᐊᖅᑎᓪᓗᒋᑦ ᑭᓱᓂᒃ ᐊᓯᔾᔨᕈᑕᐅᔪᓂᒃ
ᐃᓚᖓᑦ 64-ᒧᑦ ᑕᑯᒍᒪᖕᒪᖔᖅᐱᑦ ᐅᓂᒃᑳᕌᕐᔪᒍᓐᓇᕈᕕᑦ
ᑕᒪᓐᓇ ᖃᓄᖅ ᐊᒃᑐᐃᒐᔭᕐᒪᖔᑦ ᑖᒃᑯᓂᖓ
ᐊᓂᑦᓯᔪᖃᕐᓂᐊᖅᑎᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᐅᕙᖓᑦᑕᐅᖅ ᐅᖃᐅᓯᒃᓴᖃᕐᕕᒋᖕᒥᔭᕋ ᑖᓐᓇ. ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒪᐃᓕᖓᒐᑦᑕ ᐃᓕᓐᓂᐊᕐᕕᖕᒦᖃᑦᑕᓐᖏᓪᓗᑎᒃ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᓂᖅᑎᖅᑕᐅᓯᒪᖃᑦᑕᓐᖏᓪᓗᑎᒃ
ᓄᖅᑲᖓᑎᑕᐅᖃᑦᑕᓐᖏᓪᓗᑎᒃ.

A suspension should only come about
when the behaviour of the student
precludes them from being included in
the classroom. Something has happened
that is serious enough that the student is
no longer included in the classroom. To
supervise that student and not jeopardize
the educative experience for the rest of
the students in the school is either going
to require taking a teacher out of an
education situation to supervise or it’s
going to put the student who is on the inschool suspension in a compromising
location where people can’t conduct their
professional duties.

ᑕᒪᓐᓇ ᓄᖅᑲᖓᑎᑦᓯᓂᖅ ᓴᖅᑭᒋᐊᖃᕐᒪᑦ ᑭᓯᐊᓂ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑎ ᐃᓚᐅᑎᑕᐅᒍᓐᓇᐃᓕᑉᐸᑦ
ᐃᓕᓐᓂᐊᖃᑎᖏᑕ ᐃᓗᐊᓂ. ᐃᒪᓐᓇᒃ ᐱᒻᒪᕆᐅᑉᐸᑦ
ᐃᓚᐅᑎᑕᐅᒍᓐᓇᐃᓕᓪᓗᓂ ᒥᐊᓂᕆᔭᐅᒋᐊᖃᕐᓗᓂᓗ
ᐊᒻᒪᓗ ᑕᐃᒫᒃ ᐊᑦᑐᐃᖁᓇᒍ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ
ᐊᓯᖏᓐᓂᒃ ᐃᓕᓴᐃᔨᓪᓚᕆᒻᒥᒃ ᐊᓂᑎᑦᑎᒋᐊᖃᕐᓂᐊᖅᐸᑦ
ᐃᓪᓗᕈᓯᕐᒥᒃ ᒥᐊᓂᕆᔭᐅᓂᐊᕐᓗᓂ ᐃᓂᖃᖅᑎᑕᐅᓗᑎᒃ
ᐱᓕᕆᐊᒥᓂᒃ ᑲᒪᒍᓐᓃᖅᑎᑕᐅᓗᓂ?

Our position would be that in-school
suspensions be eliminated and that
suspensions, when they are necessary, be
served out of school and at home with the
family. I hope that answers your
question. Thank you, Mr. Chairman.

ᑕᒪᓐᓇ ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑎᑦᑎᖃᑦᑕᕐᓂᖅ
ᐲᖅᑕᐅᑦᑎᐊᒻᒪᕆᓪᓗᓂ ᐃᓕᓐᓂᐊᕕᒻᒥ,
ᓄᖅᑲᖓᑎᑦᑎᒋᐊᖃᖅᐸᑕ ᓯᓚᑖᓂ ᐃᓕᓐᓂᐊᕕᐅᑉ,
ᐊᖏᕐᕋᖏᓐᓂ ᐋᖅᑭᑦᑕᐅᓯᒪᖃᑦᑕᕐᓗᓂ.
ᑭᐅᔪᒃᓴᐅᒐᓗᐊᖅᐳᖓ ᑕᒪᑐᒥᖓ. ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
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Savikataaq.

ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. I would just like to go back to
page 8 with what Ms. Angnakak was
talking about that you believe that
classroom teachers should be part of the
decision-making of the students’
promotion. What do you think about
taking that authority away from
everybody and they write an exam and if
they pass the test, then they get
promoted? Thank you, Mr. Chairman.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᓐᓇ
ᐅᑎᕐᕕᒋᐊᕐᔪᒍᒪᒐᒃᑯ ᐊᖕᓇᑲᐅᑉ ᐅᖃᐅᓯᕆᖃᑖᖅᑕᖓ 8
ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐃᓚᐅᒋᐊᖃᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᖁᕝᕙᕆᐊᖅᑕᐅᓂᐊᓕᖅᑎᓪᓗᒋᑦ. ᖃᓄᕐᓕ ᐃᓱᒪᕕᑦ,
ᑖᒃᑯᐊ ᐊᖅᓵᑦᑎᐊᕐᓗᒋᑦ ᐲᑦᑎᐊᒻᒪᕆᓪᓗᒋᑦ
ᐱᔪᓐᓇᐅᑎᒋᔭᐅᔪᑦ ᐊᒻᒪᓗ ᖃᐅᔨᓴᖅᑕᐅᓗᑎᒃ
ᖁᕝᕙᕆᐊᖅᑕᐅᓗᑎᓪᓘᓐᓃᑦ ᐊᑉᐸᕆᐊᖅᑕᐅᓗᑎᓪᓘᓐᓃᑦ
ᑕᐃᒫᒃ ᐋᖅᑮᓯᒪᖃᑦᑕᓕᖅᐸᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Savikataaq.
Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
If we’re talking departmental exams, we
already utilize departmental exams at the
grade 12 level for English language arts
and that is needed for graduation, that’s
the only mandatory one that we utilize.
NTA has no problems with departmental
exams.
We currently do not have a system of
examinations for our other grades. To
comment kind of a hypothetical
examination, we would have to see what
the examination system entailed, but
exams are part of the reality of teachers
in high schools anyway and they often
are aware that 50 percent of the mark that
the student receives is outside of the
teachers’ jurisdiction and therefore,
they’re well aware of that and preparing
their students so that they can achieve on
this very important exam that’s going to
determine their academic future.
NTA couldn’t comment on exams at the
other grades and we haven’t even a
model to look at. There are no other
jurisdictions that I’m aware of that
determine pass or fail at all the grade

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑯᕉᒐ.
ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᓐᓇ
ᐱᔾᔪᑎᒋᓪᓗᒍ ᒐᕙᒪᒃᑯᑎᒍᑦ ᖃᐅᔨᓴᕐᓂᖅ
ᐊᑐᖃᑦᑕᕇᖅᑕᕗᑦ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ
ᖃᓗᓪᓈᑎᑑᕆᐅᖅᓴᓂᖓᓄᑦ. ᐊᒻᒪᓗ ᑖᓐᓇ
ᐱᑕᖃᕆᐊᓪᓚᕆᑦᑐᑑᒻᒪᑦ ᐃᓕᓐᓂᐊᕌᓂᒃᑎᑕᐅᓂᐊᖅᐸᑦᓗ
ᑖᒃᑯᐊ ᓄᓇᕗᑦ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᓐᖏᑦᑐᑦ ᖃᐅᔨᓴᖅᑕᐅᒐᔭᕐᓂᖅᐸᑕ.

ᐊᓯᖏᑦ ᖃᐅᔨᓴᐅᑎᒃᓴᖃᓐᖏᒻᒪᑕ ᖁᑦᑎᓂᐅᔪᑦ,
ᖃᐅᔨᒋᐊᖅᑕᐅᑐᐃᓐᓇᖃᑦᑕᖅᑐᑦ ᓇᒦᓐᓂᖏᑦ. ᑕᒪᒃᑯᐊ
ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦ ᐃᓕᓐᓂᐊᖅᓯᒪᔭᖏᑕ ᑕᒪᒃᑯᐊ
ᓴᖅᑭᓯᒪᒻᒪᑕ ᖁᑦᑎᓂᖅᓴᓂ ᐃᓕᓐᓂᐊᖅᑐᓂ. ᑕᐃᒃᑯᐊ
ᓇᑉᐸᖓᓄᑦ ᐱᑎᑕᐅᑉᐸᑦ ᓯᓚᑖᓃᓐᖔᖅᓯᒪᔪᓂᒃ
ᐃᓕᓐᓂᐊᕕᐅᑉ ᑕᐃᒫᒃ ᓯᕗᒧᐊᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ
ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ ᑖᒃᑯᐊᓗ ᖃᐅᔨᓴᕈᑕᐅᔪᑦ
ᖃᐅᔨᒍᑕᐅᕙᓕᖅᑐᑎᒃ ᐃᓕᑕᖏᓐᓂᒃ.

ᑕᐃᒪᓘᓐᓃᑦ ᐆᑦᑑᑎᒃᓴᓂᓪᓘᓐᓃᑦ ᕿᓂᕈᑎᒃᓴᖃᓐᖏᓇᑦᑕ
ᓇᒥ ᐊᓯᑦᑎᓐᓂ ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᓂ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᓂ
ᖃᓄᖅ ᓯᕗᒧᐊᖅᑎᑦᑎᓲᖑᒻᒪᖔᑕ
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levels based on examinations. Thank you,
Mr. Chairman.

ᐊᔪᖅᑎᑦᑎᓲᖑᒻᒪᖔᑕᓘᓐᓃᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. Yes, I was referring to the
lower grades, not the departmentals. If a
teacher is teaching grade 5 and their
students are in grade 5 at the end of the
school year, it sounds like from what I’m
hearing that no matter what, they’re
going to go to grade 6. There’s no
mechanism to evaluate them on whether
they actually succeeded in learning
everything that had to be learned in grade
5. Just for clarification, is that what I
heard? Thank you.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐅᖃᐅᓯᖃᖅᑲᐅᒻᒥᒐᕕᑦ ᐃᓕᓴᐃᔨ ᐃᓕᓐᓂᐊᑎᑦᑎᑉᐸᑦ
ᖁᑦᑎᓐᓂᓕᒃ 5-ᒥ ᐃᓕᓐᓂᐊᖅᑏᓪᓗ
ᐃᓕᓐᓂᐊᕐᓇᐅᑎᓪᓗᒍ ᑐᓵᔭᕋᓂ ᖃᓄᐃᓘᕋᓗᐊᖅᐸ,
ᖁᑦᑎᓐᓂᓕᒃ 6-ᒨᑐᐃᓐᓇᕐᓂᐅᓴᔪᑦ ᐱᓕᕆᔾᔪᑎᖃᓐᖏᒻᒪᑕ
ᖃᓄᖅ ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑎᒃᓴᖓᓄᑦ ᑖᒃᓱᒪ
ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᐃᓕᓯᒪᓕᕋᓗᐊᕐᒪᖔᖅ
ᐃᓕᒋᐊᖃᖅᓯᒪᔭᖓᓂ ᖁᑦᑎᓐᓂᓕᒃ 5-ᒥ? ᑕᐃᒪᓐᓇᒃ
ᑐᓴᖅᐳᖓ, ᑲᔪᓯᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᖅᑐᑦ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you. Mr. Kreuger, just
for your own information, when you’re
consulting with your colleagues, you’re
more than free to do so. There is a mic
mute button in front of you. If you
wanted to just delay your response until
you have consulted, feel more than
welcome to. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑯᕉᒐ. ᑕᐃᒪ
ᑐᑭᓯᒋᐊᒃᑲᓐᓂᖁᓪᓗᓯ ᖃᓄᖅ ᐃᓱᒪᖅᓱᑦᑎᐊᕐᓂᐊᖅᐳᓯ.
ᑕᐃᒪ ᑐᓴᖅᑕᐅᒍᒪᓐᖏᒃᑯᕕᑦ ᓇᕿᑲᐃᓐᓇᕈᓐᓇᖅᑕᐃᑦ
ᑐᓵᔭᐅᒍᒪᓐᖏᒃᑯᕕᑦ. ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I don’t think that there’s anything
preventing… . I guess what we would
like to see is that the classroom teacher
be part of that discussion and that it be
mandated that the classroom teacher be
part of that discussion.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓄᖅᑲᖓᔾᔪᑎᒃᓴᖃᖅᑰᖏᒻᒪᑦ. ᐃᒫᓪᓕ ᑕᑯᒍᒪᒐᑦᑕ ᑖᓐᓇ
ᐃᓕᓴᐃᔨ ᐃᓚᐅᖁᓪᓗᒍ ᑕᒪᑐᒧᖓ ᐊᒻᒪᓗ
ᑕᐃᒪᓐᓇᐃᒋᐊᖃᖅᑎᑕᐅᓕᕐᓗᓂ.

NTA believes that the teacher who is
responsible for the student is in the best
position to make decisions regarding the
placement of that student. If the Act,
policies, and regulations of the
Department of Education gave teachers
that freedom, I think you would see that
some students would be retained, some
would accelerated, and some would be

ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᒃᑯᑦ ᐃᓱᒪᒻᒪᑕ ᐃᓕᓴᐃᔨ
ᑲᒪᒋᔭᖃᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑎᒥᒃ ᖃᐅᔨᒪᓂᖅᐹᖑᒻᒪᑦ
ᐃᓱᒪᓕᐅᕈᑎᖃᕈᓐᓇᕐᓗᓂ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ
ᓇᒦᒋᐊᖃᕐᓂᖓ ᑖᒃᓱᒪᐅᑉ ᐃᓕᓐᓂᐊᖅᑎᐅᑉ. ᑕᒪᒃᑯᐊ
ᐊᑐᐊᒐᐃᑦ ᒪᓕᒋᐊᓖᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᒪᓕᒋᐊᖃᖅᑎᑕᖏᑦ ᐃᓕᓴᐃᔨᒧᑦ. ᐃᓕᓴᐃᔨ
ᐃᓱᒪᖅᓱᖅᑎᑕᐅᓂᖅᓴᐅᓕᖅᐸᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ
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passed on to the next grade. It wouldn’t
be a situation of everyone moves on to
the next grade.
That is actually what we are asking for,
that we can consult the teacher, the
frontline specialist, the professional who
has been assessing that student ongoing
for the whole year. They are in the best
position to provide that type of
information in a conversation. Thank
you, Mr. Chairman.
Chairman: Thank you. Mr. Kreuger. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Just a comment on that part,
saying no jurisdiction does any testing,
maybe I went to school too long ago, but
when I was I high school, I took Math 10
and at the end of the year, I took an exam
and if I passed the Math 10 test, then next
year I could go on to Math 20. That is
just a comment saying that it was there
before, but I haven’t been to school in
quite a while, so maybe things have
changed and people just get passed no
matter what they do in their work now.
To get on to another topic here, can you
just explain to us what teacher trainees
are? My understanding is that these are
like college or university students that
have either finished their schooling or
haven’t and this is like a work placement.
Just a clarification on what teacher
trainees are. Thank you, Mr. Chairman.
Chairman Thank you. Mr. Kreuger
Mr. Kreuger: Thank you, Mr. Speaker. I
would like to take the opportunity to have
my colleague, Heather, reply to this one,
please.

ᐃᓕᒋᐊᖃᖅᓯᒪᔭᒥᓂᒃ ᐃᓕᓯᒪᓂᖅᓴᐅᒐᔭᖅᑐᑦ. ᐃᒪᓐᓇ
ᑭᖑᓪᓕᕐᒧᑦ ᖁᑦᓯᓐᓂᓕᕐᒨᖅᑐᐃᓐᓇᖅᑕᐅᒍᓐᓃᕐᓗᑎ.

ᑕᐃᒪᓐᓇ ᑕᕝᕙ ᐊᐱᖅᓲᑎᒋᔭᕗᑦ, ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᖃᐅᔨᓴᐃᓐᓇᖅᑐᑦ ᐊᕐᕌᒍᓕᒫᖅ
ᐱᔪᓐᓇᐅᑎᖃᖅᑎᑕᐅᓗᓂ. ᖃᓄᖅ
ᑐᓂᓯᒍᓐᓇᑎᐊᖅᑐᑑᒻᒪᑦ ᖃᓄᖅ ᖃᐅᔨᒪᔭᒥᓂᒃ.
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᓇᓪᓕᐊᑐᐃᓐᓇᖅ ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᖅ,
ᐃᓕᓐᓂᐊᓚᐅᖅᓯᒪᒐᒪ ᖃᖔᓗᓂᑦ ᓈᓴᐅᓯᕆᓂ 10-ᓂ
ᐃᓕᓐᓂᐊᓚᐅᕋᒪ ᖃᐅᔨᓴᖅᑕᐅᒪᐅᕐᓗᖓ ᑖᓐᓇ
ᖄᖏᕈᒃᑯ ᐊᓂᒍᑦᑎᐊᕈᒃᑯ ᓈᓴᐅᓯᕆᓂᖅ 20ᒨᕋᔭᓚᐅᖅᑐᖓ ᑭᖑᓪᓕᕐᒥᑦ. ᑭᓯᐊᓂ
ᐃᓕᓐᓂᐊᕕᒻᒨᓚᐅᖅᓯᒪᒍᓐᓃᕋᒪ. ᓲᕐᓗ
ᖃᓄᐃᓘᕋᓗᐊᖅᐸᑕ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ
ᑲᔪᓯᑎᑕᐅᕈᓗᑐᐃᓐᓇᖃᑦᑕᓕᕐᒪᑕ ᑭᖑᓪᓕᕐᒧᑦ.

ᑖᒃᑯᐊ ᐃᓕᓴᐅᔨᕈᖅᓴᖅᑐᑦ, ᓲᕐᓗ ᓯᓚᑦᑐᓴᕐᕕᒃᔪᐊᒥᑦ
ᓯᓚᑦᑐᓴᕐᕕᒻᒥᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᑦ ᐅᑯᐊ
ᐃᖅᑲᓇᐃᔭᖅᑎᑕᐅᓕᖅᑑᑦ? ᑭᓲᒻᒪᖔᑕ
ᐅᓂᒃᑳᑦᑎᐊᕆᐊᒃᑲᓐᓂᕈᒪᒍᕕᑦ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᕈᖅᓴᖅᑐᑦ
ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓪᓗᕈᓯᖓᓃᑎᑕᐅᖃᑦᑕᖅᑐᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑯᕉᒐ.
ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᓐᓇ ᒥᔅ
ᑳᒻᐳᓪ ᑖᔅᓱᒥᖓ ᑭᐅᖁᒐᓗᐊᕋᒃᑯ.
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Chairman: Thank you. Ms. Campbell.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᑳᒻᐳᓪ.

Ms. Campbell: Thank you, Mr.
Chairman. A teacher trainee is usually a
NTEP student who has completed part of
their degree and usually towards the end
of their degree, often in the third year or
fourth year, they start going out to work
in schools. They’re not being paid to be
there. They are not in charge of the
classroom by themselves, but they are in
a classroom with a GN employee who’s a
teacher. They’re learning what it’s like on
a day-to-day basis to be with that
classroom and with those students and
what that teacher does. I’m not sure of
the length of time of the placement. I
think some of them go for a few months
or maybe a semester. They are not paid
employees and they’re not staff of the
Department of Education. Thank you,
Mr. Chairman.

ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ
ᐃᓕᓴᐃᔨᕈᖅᓴᖅᑐᑦ, ᐃᒫᒃ ᐱᐊᓂᒃᓯᒪᔪᑦ ᐃᓚᖓᓂᑦ
ᐃᓕᓐᓂᐊᖅᑕᖏᑕ ᐊᒻᒪᓗ ᐃᓱᓕᔾᔪᑎᓕᖅᑐᑦ ᐱᖓᒧᐊᓂᑦ
ᑎᓴᒪᖓᓐᓂᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ. ᐊᑭᓕᖅᑐᑦᑕᐅᒐᑎ
ᑕᐃᑲᓂ ᐃᓕᓐᓂᐊᕐᕕᒻᒦᑦᑐᑦ ᓇᒻᒥᓂᖅ ᑕᐃᑲᓃᑦᑐᑦ.
ᐃᓕᓐᓂᐊᕐᕕ ᐃᓪᓗᕈᓯᕐᒦᖃᑕᐅᔪᑦ ᐃᓕᑉᐸᓕᐊᓪᓗᑎ
ᖃᐅᑕᒫᑦ ᖃᓄᖅ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓪᓗᕈᓯᖏᓐᓂ
ᐱᓕᕆᖃᑦᑕᕐᒪᖔᑕ. ᖃᓄᑎᒋᐊᖃᑦᑕᕐᒪᖔᑦ
ᖃᐅᔨᒪᖏᑕᒃᑲ ᑕᖅᑭᓄᑦ ᖃᑦᓰᓇᕐᓄᓪᓗᑭᐊᖅ, ᑭᓯᐊᓂ
ᐊᑭᓕᖅᓱᑕᐅᖏᑦᑐᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᒐᑎᓪᓗ ᓄᓇᕗᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Campbell.
Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᑳᒻᐳᓪ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you. I’m going
on sort of the same topic, but now that I
know what they are, it’s clear and thanks
for the explanation.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᑕᕝᕗᖓᔅᓴᐃᓐᓇᕈᔪᒃ ᐅᖃᐅᓯᖃᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ
ᐅᓂᒃᑳᕆᒐᑯᐅᒃ ᑕᒪᓐᓇ.

Another subject that has come up a lot
and I didn’t see it in your submission
here, but it’s definitely something that
you might be concerned with, is letters of
authority for certain things in certain
schools. I would like to get your take on:
do you think there should be letters of
authority? Thank you.

ᑕᐃᒪ ᓴᖅᑭᒐᔪᒻᒥᔪᖅ ᑕᕝᕙᓂ ᑕᑯᖏᓇᒃᑯ
ᑎᑎᕋᖅᓯᒪᔭᑦᓯᓐᓂᑦ, ᐃᓱᒪᖅᓴᖅᓯᐅᕈᑎᒋᒐᔭᖅᑐᔅᓴᐅᔭᑎᑦ
ᑖᒃᑯᐊ ᑎᑎᖅᑲᐃᑦ ᐱᔪᓐᓇᐅᑎᑖᖅᑎᑦᑎᔪᑕᐅᔪᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᓇᓪᓕᐊᓐᓄᑦ. ᑕᒪᓐᓇᓕ ᖃᓄᖅ
ᐃᓱᒪᒋᒻᒪᖔᑦᓯᐅᒃ, ᑕᐃᒪᓐᓇ ᐱᑕᖃᕆᐊᖃᖅᑑᔮᖅᐹ
ᑎᑎᖅᑲᓂᑦ ᐱᔪᓐᓇᐅᑎᑖᖅᑎᑦᑎᔪᓂᑦ? ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Savikataaq.
Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I would like to defer this question to our
Executive Director, Emile Hatch.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᑕᐃᓐᓇᑦᑕᐅᖅ ᑖᓐᓇ ᑐᑭᒧᐊᖅᑎᑦᑎᔨᕗᑦ ᑭᐅᖁᒐᒃᑯ.
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Chairman: Thank you, Mr. Kreuger. Mr.
Hatch.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ Hᐊᑦᔅ.

Mr. Hatch: Thank you, Mr. Chairman.
There are times when, for whatever
reason, qualified teachers are not
available to be present in Nunavut
classrooms. It may be that there is a
vacancy midway through the school year
and a qualified teacher is just not there in
the community. When you’re into a
situation like that, obviously somebody
can be certified by the Minister with a
letter of authority, which gives them
permission to be in that classroom.
Letters of authority are good things when
we find ourselves in a bind and we’re
unable to obtain a qualified teacher to
teach a class. Thank you, Mr. Chairman.

Hᐊᑦᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ
ᐃᒫᓐᓂᒃᑯᑦ ᑭᓱᒥᑦ ᐱᔾᔪᑎᖃᕋᓗᐊᖅᐸᑦ ᐊᔪᖏᑎᑕᐅᔪᑦ
ᐃᓕᓴᐅᔩᑦ, ᐃᓚᒃ, ᐊᔪᖏᑦᑐᑦ ᐱᑕᖃᕈᓐᓇᖃᑦᑕᖏᒻᒪᑕ
ᓄᓇᕗᑦ ᐃᓪᓗᕈᓯᖏᓐᓂᑦ. ᑕᐃᒪ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐃᓕᓴᐅᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᖏᓐᓄᑦ ᐃᓂᖏᑦ
ᐃᓐᓄᔅᓯᒪᖃᑦᑕᖏᑦᑐᑦ ᐱᑕᖃᖏᓐᓂᖓᓄᑦ ᖃᐅᔨᒪᔪᒥᑦ
ᐃᓕᓴᐅᔭᒥᑦ, ᑕᐃᒪᐃᑦᑐᖃᖅᑎᓪᓗᒍ ᑭᓇᒥᑭᐊᖅ,
ᐱᔪᓐᓇᐅᑎᑖᖅᑎᑕᐅᔪᓐᓇᖅᑐᖅ
ᐃᓕᓐᓂᐊᑎᑦᓯᒍᓐᓇᖅᑎᑕᐅᓗᓂ ᐃᓪᓗᕈᓯᐅᑉ ᐃᓗᐊᓂ.
ᑕᒪᒃᑯᐊ ᐱᐅᔫᒐᓗᐊᑦ ᑎᑎᖅᑲᐃᑦ
ᐱᔪᓇᐅᑎᑖᖅᑎᑦᑎᔾᔪᑕᐅᔪᑦ. ᑭᓯᐊᓂ ᖃᐅᔨᒪᔪᓂᒃ
ᐃᓕᓴᐃᔨᓂᒃ ᑎᒍᓯᒍᓐᓇᓐᖏᒃᑯᑦᑕ ᑖᒃᑯᐊ
ᐊᑐᖅᑕᐅᖃᑦᑕᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Hatch. I
believe the question at the end of it was:
do you agree with their use? Can you
maybe just elaborate on that? Thank you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ Hᐊᑦᔅ. ᑖᓐᓇ
ᐊᐱᖅᑯᑕᐅᖅᑲᐅᔪᖅ ᓄᓐᖑᐊᓂ. ᑖᒃᑯᐊ ᐊᑐᖅᑕᐅᓂᖏᑦ
ᐊᖏᕈᑎᒋᕕᒋᑦ? ᑖᓐᓇ ᐅᖃᐅᓯᕆᐊᕐᔪᒃᑲᓐᓂᕈᓐᓇᕈᕕᐅᒃ.
ᒥᔅᑕ Hᐊᑦᔅ.

Mr. Hatch: If letters of authority are
used as they should be, surrounding the
example that I gave, used when there is
no available qualified teacher, then we
would be in support of that. If it is used
to fill a position when there are other
options, then I’m not too sure that we
should be promoting that. Thank you,
Mr. Chairman.

Hᐊᑦᔅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᑖᒃᑯᐊ ᐱᔪᓐᓇᐅᑎᑖᖅᑎᑦᓯᓂᕐᒧᑦ
ᐊᑐᖅᑕᐅᒃᐸᑕ ᐊᑐᖅᑕᐅᒋᐊᖃᕐᒪᑕᓗ ᐃᓛᓐᓂᒃᑯᑦ ᓲᕐᓗ
ᐆᒃᑑᑎᒋᓗᒍ ᑕᐃᓐᓇ ᐅᖃᐅᓯᕆᒌᕋᑖᖅᑕᕋ
ᐱᑕᖃᖅᑎᓐᓇᒍ ᐃᓕᓴᐃᔨᒥᒃ, ᐃᓕᓴᐃᔨᓪᓚᕆᖕᒥᒃ
ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᒥᒃ. ᐄ, ᑖᓐᓇ ᐃᑲᔪᖅᓱᕋᔭᖅᑐᖅ
ᐊᑐᖅᑕᐅᓂᖓ ᑭᓯᐊᓂ ᐊᑐᖅᑕᐅᒃᐸᑦ
ᐃᓐᓄᒍᑕᐅᓂᐊᕐᓗᓂ ᐃᓂᐅᔪᓄᑦ ᐊᓯᐊᒎᕐᕕᖃᖅᑎᓪᓗᒍ
ᖃᓄᖅ ᑕᒪᓐᓇ ᓇᓗᒋᔭᕋ ᓴᖅᑭᔮᖅᑎᒋᐊᖃᕐᒪᖔᑦᑎᒍᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you for that
clarification, Mr. Hatch. Mr. Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ
ᓇᓗᓇᐃᕇᖅᓯᒐᕕᑦ ᒥᔅᑕ Hᐊᑦᔅ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. I think this might be more
directed to the Department of Education,
but maybe you know it. Do you know if
they use these in other jurisdictions or are
they used only in Nunavut? Thank you.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᕌᖓᓗᐊᖅᑐᒃᓴᐅᔪᑦ.
ᖃᐅᔨᒪᕕᓯ ᐊᓯᖏᓐᓂᒃ ᐊᕕᒃᑐᖅᓯᒪᔪᓄᑦ ᑕᒪᒃᑯᓄᖓ
ᐊᑐᖅᑐᓂᒃ?
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Chairman: Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
Again, I would like to defer to our
Executive Director, Emile Hatch.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇᑦᑕᐅᖅ
ᑐᑭᒧᐊᒃᑎᑦᓯᕗᑦ ᒥᔅᑕ Hᐊᑦᔅ ᑭᐅᖁᒐᒃᑯ.

Chairman: Thank you, Mr. Kreuger. Mr.
Hatch.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
Hᐊᑦᔅ.

Mr. Hatch: In the past, when the pool of
qualified teachers in some jurisdictions
was not large, that jurisdiction was forced
to go in that direction to deal with putting
an unqualified individual in a classroom,
but generally speaking, in the larger
jurisdictions, you don’t find a lot of
individuals who are not a qualified
teacher occupying a teacher position.
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Hatch. Mr.
Savikataaq.

Hᐊᑦᔅ (ᑐᓵᔨᑎᒍᑦ): ᑭᖑᓂᕆᓯᒪᔭᑦᑎᓐᓂ, ᑕᒪᒃᑯᐊ
ᐃᓕᓴᐃᔩᑦ ᐊᒥᓱᑦ ᓇᓂᑭᐊᖅ ᐊᒥᓲᓐᖏᑎᓪᓗᒋᑦ ᐃᒪᓐᓇ
ᑕᐃᒪᓐᓇ ᐊᑐᕆᐊᖃᓕᓚᐅᖅᓯᒪᒻᒪᑕ
ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᓐᖏᑦᑏᒐᓗᐊᑦ
ᐃᓕᓴᐃᔨᐅᓐᖏᑦᑑᒐᓗᐊᕐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᒍᓐᓇᖅᓯᔾᔪᑎᑦ ᑕᒪᒃᑯᐊ ᐊᖏᓂᖅᓴᐃᑦ
ᓄᓇᓖᑦ ᐃᒪᓐᓇ ᖃᐅᔨᒪᓐᖏᓗᐊᖅᑐᓂᒃ
ᐱᑕᖃᓗᐊᓐᖏᒻᒪᑕ ᑕᐃᒪᓐᓇ
ᓇᓂᓯᒍᓐᓇᑦᓯᐊᓲᖑᓪᓗᑎᒡᓗ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ Hᐊᑦᔅ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. On a different matter here, in
part of your submission, you said that the
DEA school visits should do a criminal
record check in order to come into the
school to protect their staff and students.
Just reading between the lines there then,
should all the DEA members have a
criminal [record] check in order to run for
the DEA? Thank you.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ
ᐊᓯᐊᓅᕐᓗᖓ, ᑖᒃᑯᓇᓂ ᑎᑎᕋᖅᑕᑦᓯᓐᓂ ᐅᖃᖅᓯᒪᒐᕕᑦ
ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑲᑎᒪᔨᖏᑦ
ᐃᒪᓐᓇ ᐱᕋᔭᒃᓯᒪᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕ
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕆᐊᖃᖁᓪᓗᒋᑦ. ᓲᕐᓗ ᑐᑭᓯᔫᔮᕋᒪ:
ᑖᒃᑯᐊᓕᒫᑦ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ
ᑲᑎᒪᔨᖏᑦ ᖃᐅᔨᓴᖅᑕᐅᒋᐊᖃᖁᕕᒋᑦ ᐃᒪᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓅᕋᓱᐊᕐᓂᐊᖅᑎᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ.

Chairman: Thank you, Mr. Savikataaq.
Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
To serve on the DEA, I’m not sure NTA
has an opinion one way or the other on
whether they should have a criminal
record check, but for people who come
into the school on a regular basis, that is
an issue that we do expect. Our elders
that come into the school and work with
the children, our teachers, our student

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪ
ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᓂᐊᕐᓗᓂ ᖃᓄᑭᐊᖅ
ᐃᓱᒪᒋᐊᖃᕐᒪᖔᑕ ᑕᒪᑐᒪᖑ ᖃᐅᔨᒪᓐᖏᑦᑐᖓ
ᐱᕋᔭᒃᓯᒪᔪᓄᑦ ᖃᐅᔨᓴᖅᑕᐅᒋᐊᖃᕐᒪᖔᑕ. ᑕᒪᒃᑯᐊᓕ
ᐃᓕᓐᓂᐊᕐᕕᐅᖏᓐᓇᖅᑐᑦ ᑕᒪᓐᓇ. ᑕᐃᒃᑯᐊ
ᐃᓐᓇᑐᖃᐃᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔨᐅᓐᖏᒻᒪᑕ
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support assistants, they all undergo a
criminal record check. As a matter of
consistency, if DEA members are making
regular school visits with our students,
they should be under the same
expectations.
Perhaps the question of whether the DEA
themselves need to have a criminal
record check to run is the purview of the
Elections Act and not the Education Act.
We’re not aware of that. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Kreuger. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. The reason I brought that up is
because I understand the staff that work
there supervise students and all that and
the ones that go there regularly.

ᐃᑲᔪᕆᐊᖅᓯᒪᑐᐃᓐᓇᖃᑦᑕᕐᒪᑕ ᐃᓕᓴᐃᔨᓄᑦ. ᑖᒃᑯᐊ
ᖃᐅᔨᓴᖅᑕᐅᔪᐃᓐᓇᐅᖃᑦᑕᕐᒪᑕ
ᐱᕋᔭᒃᓯᒪᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕ. ᑕᐃᒪ
ᓄᓇᓕᖕᓅᖃᑦᑕᕐᓂᐊᖅᐸᑕ ᑕᒪᒃᑯᐊ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐳᓛᕆᐊᕐᓗᑎ ᑕᐃᒫᑦᓴᐃᓐᓇᖅ
ᒪᓕᒐᖃᕆᐊᖃᖅᑐᑦ.
ᐃᒻᒪᖄ ᑖᓐᓇ ᐊᐱᖅᑯᑕᐅᓂᖓ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓄᑦ ᖃᐅᔨᓴᖅᑕᐅᔪᒃᓴᐅᖕᒪᖔᑕ
ᑕᒪᓐᓇᖃᐃ ᐊᐱᖅᑯᑕᐅᒃᐸᑦ ᓂᕈᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒨᖓᓐᖏᑦᑐᖅ. ᖃᐅᔨᒪᓐᖏᓐᓇᑦᑕ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᒪᓐᓇ
ᓂᓪᓕᐅᑎᒋᖅᑲᐅᔭᕋ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑕᐃᒃᑯᐊ
ᐊᐅᓚᑦᑎᖃᑦᑕᕐᒪᑕ ᐃᓕᓴᖅᑎᓂᒃ ᐊᒻᒪᓗ
ᑕᐃᑯᓐᖓᕋᔪᒃᑐᑦ.

For example, I would presume that when
the DEAs go in the school, it’s a
supervised visit. They are not alone with
children or with staff. They are there for a
reason. Someone is escorting them
through, just like if a parent wanted to
see their kids or to see how the kids were
doing. I don’t think they are required to
do a criminal record check because it’s a
supervised visit. They’re not there just
wandering around. Well, we hope they’re
not just wandering around. They
shouldn’t be, but it should be an escorted
visit.

ᓲᕐᓗ ᑕᐃᒃᑯᐊ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᒪᔨᖏᑦ
ᐃᓕᓐᓂᐊᕐᕕᖕᓄᐊᕌᖓᒥᒃ
ᐃᓄᑑᑎᑕᐅᖃᑦᑕᖅᑐᒃᓴᐅᓐᖏᓚᑦ. ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ
ᐱᖃᑎᒋᔭᐅᖃᑦᑕᖅᑐᒃᓴᐅᕗᑦ ᑕᐃᑯᖓ ᐃᓕᓐᓂᐊᕕᖕᓄᑦ
ᐃᓯᕌᖓᑕ. ᓲᕐᓗ ᐊᓈᓇᒋᔭᐅᔪᖅ ᐊᑖᑕᒋᔭᐅᔪᕐᓗᓐᓃᑦ
ᐃᓯᕈᒪᒃᐸᑦ ᐃᓄᑑᑎᑕᐅᕙᖅᑰᓐᖏᑦᑐᑦ, ᐃᓱᒪᖅᓱᕐᓗᑎᒃ
ᐱᓱᒐᔭᖅᑎᑕᐅᔪᒃᓴᐅᓐᖏᓚᑦ. ᐱᖃᑎᖃᐃᓐᓇᐅᔭᕆᐊᓖᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᒥᒃ.

I think the DEAs probably go to the
schools from time to time just to see what
is going on because they are,
theoretically, involved and in charge of
the schools to a certain extent. That’s
why I just brought it up. Are they
supervised visits? Thank you.

ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ
ᐃᓕᓐᓂᐊᕐᕕᓕᐊᓚᐅᖃᑦᑕᖅᑐᒃᓴᐅᕗᑦ
ᖃᓄᐃᓕᐅᕐᒪᖔᖏᑦ ᑕᑯᔭᖅᑐᕐᓗᑎᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᒐᒥᒃ ᐊᐅᓚᑕᐅᓂᖓᓂᒡᓗ
ᑎᒍᒥᐊᖅᑎᐅᒐᒥ. ᑕᒪᓐᓇ ᓂᓪᓕᐅᑎᒋᔭᕋ ᑕᐃᒃᑯᖓ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐃᓯᖅᑐᖃᕌᖓ ᐃᓄᑑᑎᑕᐅᖃᑦᑕᖅᐸᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐱᖃᑎᖃᐃᓐᓇᕿᐊᖃᖃᑦᑕᖅᐸᑦ?
ᖁᔭᓐᓇᒦᒃ.
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Chairman: Thank you, Mr. Savikataaq.
Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I totally agree with what you have just
said. If the visits are as you have
described, then there’s no problem. It
would be no different than if one of these
explorers who are on a dog sled to the
North Pole stop and come into the school,
we have no way of checking there, but
they are supervised. The Act does not
define what that visit looks like and as
you say, the DEAs do operate with a bit
of authority if they themselves presume
that they can do this and we would expect
that they would have the same checks
that our education staff undergoes. Thank
you, Mr. Chairman.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐄ,
ᐊᖏᖃᑎᒋᑦᑎᐊᖅᐸᒋᑦ, ᐃᓕᓐᓂᐊᕐᕕᓕᐊᕐᓂᐊᕈᑎ
ᐃᓯᕐᓂᐊᕈᑎ ᑕᐃᒫᑐᐃᓐᓇᖅ, ᓲᕐᓗᖃᐃ ᓄᓇᕐᔪᐊᑉ
ᑲᔾᔨᖓᓅᓐᖓᐅᔪᖅ ᕿᒧᒃᓯᕆᐊᖅᑐᕐᓗᓂ
ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᐃᓯᕈᒪᑉᐸᑦ ᐃᓄᑑᑎᑕᐅᒐᔭᖏᑦᑐᖅ. ᐄ,
ᑕᐃᒃᑯᐊ ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᓯᒪᒐᓚᑦᑐᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑎᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ
ᐃᓯᓚᐅᖃᑦᑕᓂᐊᖅᑐᔅᓴᐅᒋᓪᓗᑎ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ.
ᖃᐅᔨᓴᖅᑕᐅᓗᑎ ᑭᓯᐊᓂᐅᔪᔅᓴᐅᑕᐅᒋᕗᖅ
ᑕᐃᒫᑐᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐃᖅᑲᓇᐃᔭᕐᓂᐊᑐᕐᔪᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I would like to welcome Mr.
Kreuger and his colleagues to the
Chambers, seeing that he’s a resident of
Baker Lake.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᑐᓐᖓᓱᑦᑎᑦᑐᒪᓪᓗᒍ ᒥᔅᑕ ᑯᕉᒐ ᐱᖃᑎᒋᔭᖏᓪᓗ ᑖᒃᑯᐊ
ᑕᕝᕗᖓ ᑲᑎᒪᕐᔪᐊᕕᒻᒧᑦ, ᖃᒪᓂᑦᑐᐊᕐᒥᐅᑕᐅᓯᒪᒻᒪᓄᓇ.

My first question will be on page 5 of
your submission. When you look at the
student-educator ratio and inclusion, and
in your second paragraph, as you
indicated, within the last year, it has been
focused more on individualized education
programs. With that occurring, do you
feel that that is starting to affect the
student-educator ratio matter? Thank you,
Mr. Chairman.

ᐅᓇ ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᒪᑉᐱᒐᖅ 5,
ᐅᑯᓇᓂ ᑎᑎᕋᖅᑲᐅᔭᕐᓂᑦ. ᑖᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ ᐊᒻᒪᓗ
ᐃᓕᓴᖅᑕᖏᑕ ᐅᓄᕐᓂᖏᑦ ᐃᓚᓕᐅᔾᔭᐅᓯᒪᔪᑦ. ᑐᒡᓕᐊ
ᐊᒡᒍᑐᖅᓯᒪᓂᖓ ᐊᕐᕌᓂᐅᓚᐅᖅᑐᖅ
ᓵᓐᖓᓗᐊᖑᐊᓚᐅᖅᑐᒍᑦ ᐃᓕᓴᖅᑏ, ᑖᔅᓱᒧᖓᑐᐊᑯᓗᒃ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᖅᖢᑎ. ᖃᓄᖅ ᐃᓱᒪᒋᑯᐅᒃ ᑕᒪᓐᓇ
ᐊᑦᑐᐃᓂᖃᖅᐹ ᐃᓕᓴᐅᔨ ᐊᑕᐅᓯᖅ ᖃᑦᑎᓂᑦ
ᐃᓕᓐᓂᐊᑎᖅᐸᑦ ᑕᒪᑐᒥᖓ ᐊᑦᑐᐊᐃᓂᖃᖅᐹ?
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
Certainly, the increased number of
students on IEPs affects staffing in a

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐄ,
ᐅᓄᖅᓯᒋᒋᐊᖅᑕᐅᒑᖓᑕ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ
ᐊᑦᑐᐃᓂᖃᓪᓚᕆᖃᑦᑕᖅᑐᑦ ᐃᓕᓴᐃᔨᓂᑦ
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school and the more students who are on
IEPs, the greater the allotment of student
support assistants, or that’s the theory.
We have more NEU staff to support the
classroom teacher in dealing with these
students that need extra support. The fact
that we have more students who are on
IEPs than in other parts of Canada is
concerning for us and speaks to our
special circumstances that may require a
lower educator to student ratio.
I would say that the second statistic that
says that 93.1 percent of teachers
surveyed indicated that they had to make
program adaptations for students who
were not on IEPs actually tells another
story, which means that even students
who are not on IEPs need a lot of
differentiated instruction, a lot of
specialized, adapted programs, which
again further taxes the teacher in the
classroom, and speaks to the need to have
smaller class sizes. Thank you, Mr.
Chairman.

ᐅᓄᕐᓂᖏᓐᓂᓪᓗ. ᐃᓕᓴᖅᑏᑦ ᐅᓄᖅᑑᑉᐸᑕ
ᐃᓄᑑᖃᑎᒋᔭᐅᔭᕿᐊᓖᑦ ᐊᑦᑐᐊᓂᖃᓪᓚᕆᓲᖅ. ᐃᓚᒃ,
ᑕᐃᒫᒃ ᐃᓱᒪᖃᖅᑐᒍᑦ, ᐃᖅᑲᓇᐃᔭᖅᑎᑖᒃᑲᓂᖏᓪᓗᑎ
ᑕᐃᒃᑯᐊ ᐃᓄᑑᖃᑎᒋᔭᐅᖃᑦᑕᕆᐊᓖᑦ
ᐅᓄᖅᓯᕙᓪᓕᐊᒐᓗᐊᖅᑎᓪᓗᒋᑦ. ᐃᓕᓴᖅᑏᑦ ᐅᓄᖅᑐᑦ
ᐃᓄᑑᔾᔪᕝᔭᐅᔭᕆᐊᓖᑦ ᑲᓇᑕ ᑕᑯᓐᓇᕐᓗᒍ
ᐃᓱᒫᓘᑎᒋᔭᕗᑦ ᐊᒻᒪᓗ ᐊᔾᔨᐅᖏᓐᓂᕗᑦ ᑕᒪᓐᓇ
ᐊᑐᕆᐊᖃᕐᓂᐊᑕᔅᓴᕆᔭᕗᑦ ᐅᓄᖏᓂᖅᓴᐅᖃᑦᑕᓂᐊᕐᒪᑕ
ᐃᓕᓴᐃᔨᒧᑦ ᐊᑕᐅᓯᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᑦ.

ᑕᐃᒃᑯᐊ ᑭᓪᓕᓯᓂᐊᖅᑕᕕᓃᑦ 93.1 ᐳᓴᓚᓯᒪᔪᖅ
ᐃᓕᓴᐅᔨᑦ ᐊᐱᖅᓱᖅᑕᐅᔪᑦ, ᑖᒃᑯᐊᒎᖅ
ᐋᖅᑭᒋᐊᖅᓯᖃᑦᑕᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᑦ
ᑕᐃᒃᑯᓄᖓ ᐃᓄᑑᔪᓐᓇᖅᑐᓄᑦ. ᑕᐃᒃᑯᐊ
ᐃᓄᑑᖃᑎᒋᔭᐅᖃᑦᑕᕆᐊᖃᖏᑦᑑᒐᓗᐊᑦᑕᐅᖅ
ᐊᔾᔨᒋᖏᑕᖏᓐᓂ ᐃᓕᓐᓂᐊᖃᑦᑕᕆᐊᓖᑦ, ᐃᓚᖏᓂᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᑯᓗᐃᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᑦ ᑖᔅᓱᒧᖓ
ᐋᖅᑭᒋᐊᖅᑕᐅᓯᒪᓪᓗᑎ ᓴᖅᑭᔮᖅᑎᑕᐅᖃᑦᑕᕐᒪᑕ
ᐅᓄᖏᓂᖅᓴᐅᑉᐸᑕ ᐱᐅᓇᔭᖅᑐᖅ
ᑕᐃᒪᐃᑦᑐᑕᖃᐅᖅᑎᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. As you’re responding and I
appreciate that and I can understand that
it’s starting to affect the student-teacher
ratio in various classrooms. How do you
deal with the… ? When you look at the
individualized educational programs and
the other things that you indicated, for
gifted students, how do you deal with that
as an association? Thank you, Mr.
Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᑭᐅᕙᓪᓕᐊᑎᓪᓗᑎ ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᖅᖢᑎ. ᐄ,
ᐊᑦᑐᐃᓂᖃᕐᓂᖓ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓄᑦ ᑐᑭᓯᑦᑎᐊᖅᑕᕋ.
ᖃᓄᖅ ᑕᐃᒪ? ᑕᐃᒃᑯᐊ ᐃᓄᑑᖃᑎᒋᔭᐅᖃᑦᑕᕆᐊᓖᑦ
ᑖᓐᓇ ᑕᑯᓐᓇᕐᓗᒍ ᐊᒻᒪᓗ ᐊᐃᑉᐸᖓ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᐃᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖃᐃᓗᐊᖅᑐᑦ
ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᑲᒪᒋᔭᐅᖃᑦᑕᖅᐸᑦ ᐃᓕᔅᓯᓐᓄᑦ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Well, as an association,
our hands are tied when it comes to

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕ
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issues of staffing except to lobby the
Government of Nunavut and through
presentations such as this one to speak to
the need. We do have Member Services
Administrator Heather Campbell here
who deals a lot with the results of
teachers who are under a lot of stress in
having to deal with that. She is offering
support over the telephone to help
teachers come to grips with the stresses
of teaching.
Employee welfare is important to us and
the most effective means of changing is
by advocating for them through lobbying
and making public submissions to panels
like you so that we can bring about
change. Since staffing is not something
we have any control of, the best support
we can currently offer is to listen and to
offer support at a distance or if the
support is dire, to give them a referral to
a health specialist if the stress is getting
to be too much. Thank you, Mr.
Chairman.

ᕿᓚᔅᓱᖅᓯᒪᔪᐊᓘᔮᖅᑐᒍᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ
ᐊᒻᒪᓗ ᑕᐃᒪᓐᓇ ᓈᓚᓐᓂᖃᖅᑎᓪᓗᓯ
ᐅᖃᓪᓚᖃᑎᒋᔪᓐᓇᕋᔅᓯ ᑭᓯᐊᓂᑦᑕᐅᖅ ᐅᓇ ᐊᓪᓚᕕᒻᒥ
ᑲᒪᔨᐅᖃᑦᑕᕐᒪᑦ Hᐊᑐ, ᑕᒪᒃᑯᓂᖓ ᑲᒪᒋᔭᖃᓲᖅ ᓲᕐᓗ
ᑕᐃᒃᑯᓄᖓ ᐃᓕᓴᐃᔨᓂᒃ ᐅᖁᒪᐃᒃᓴᓗᐊᓕᖅᓯᒪᔪᓄᑦ
ᑖᓐᓇ ᐃᑲᔪᖅᓯᔨᒋᔭᐅᖃᑦᑕᖅᑐᖅ ᑕᐃᒪᐃᑦᑐᓄᑦ
ᐃᓕᓴᐃᔨᒃᑯᑦ ᐅᖄᓚᐅᑎᒃᑯᑦ. ᐃᑲᔪᖅᑕᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ
ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐅᖁᒪᐃᒃᓴᓗᐊᓕᖅᑐᑦ.

ᐄ, ᐱᕐᔪᐊᖑᔪᑦ ᑲᒪᒋᔭᐅᑦᑎᐊᕐᓂᖏᑦ ᐃᓕᓴᐃᔩᑦ
ᐊᓯᔾᔨᕐᓂᐊᕈᑦᑎᒍᑦ ᐊᔭᐅᖅᑐᐃᔭᕆᐊᖃᖅᑐᒍᑦ
ᒐᕙᒪᒃᑯᓐᓂᑦ ᐊᒻᒪᓗ ᐅᖃᐅᓯᒃᓴᕗᑦ ᑕᒪᒃᑯᓄᖓ ᓲᕐᓗ
ᓈᓚᒃᑎᓄᑦ ᑐᓂᖃᑦᑕᕐᓗᑎᒃᑯᑦ ᐊᓯᔾᔨᖅᐸᓪᓕᐊᓂᕐᒥᒃ
ᑕᑯᕙᓪᓕᐊᓂᐊᕋᑦᑕ. ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᖅ ᑕᒪᓐᓇ
ᐊᐅᓚᓐᖏᓐᓇᑦᑎᒃᑯᒃ ᐃᑲᔪᖅᓱᐃᓇᓱᑐᐃᓐᓇᖃᑦᑕᖅᑐᒍᑦ
ᓈᓚᖃᑦᑕᖅᖢᑕᓗ ᐃᓕᓴᐃᔨᓂᒃ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᓕᖕᓂᒃ.
ᐃᑲᔪᖅᑎᖃᕆᐊᖃᓪᓚᕆᖕᒪᑕ ᐊᒻᒪᓗ
ᐋᓐᓂᐊᖃᕐᓇᓐᖏᑦᑐᓕᕆᔨᒃᑰᕆᐊᖃᕐᓂᐊᖅᐸᑦ ᑕᒪᒃᑯᐊ
ᑭᓯᐊᓂ ᐱᓕᕆᐊᕆᓗᑎᒃᑰᖃᑦᑕᖅᑕᕗᑦ
ᑲᒪᒋᔭᐅᑦᑎᐊᕐᓂᐊᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. When you look at the studenteducator ratio that has been utilized for a
number of years in the past to now and if
it were to be changed, do you foresee a
high turnover of staff? Thank you, Mr.
Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᑕᖅ.
ᑕᑯᓐᓇᕈᑦᑎᒃᑯᒃ ᑕᐃᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐊᑕᐅᓯᖅ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑎᑕᖏᑦᑕ ᐅᓄᕐᓂᖏᑦ ᑕᒪᓐᓇ
ᐊᑐᖅᑕᐅᓯᒪᓕᕐᒪᑦ ᐊᕐᕌᒍᓄᑦ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᓄᑦ.
ᐅᓪᓗᒥᒧᑦ ᑎᑭᖦᖢᒍ ᐊᓯᔾᔨᖅᑕᐅᓂᐊᖅᐸᑦ ᖃᓄᖅ
ᑕᑯᓐᓇᓐᖑᐊᒐᖃᖅᐱᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Maybe you can clarify, even
for me, Mr. Mikkungwak, a higher
turnover of staff because of the change?
Okay. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᓱᖅᑯᐃᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᐱᐅᒃ?
ᓄᖅᑲᖅᓴᕋᐃᓗᐊᖃᑦᑕᕐᓂᐊᕋᓱᒋᓕᕋᔭᖅᐱᒋᑦ?
ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓐᓂᕐᓗᒍ… ᐃHᐃ, ᑐᑭᓯᕙᕋ. ᒥᔅᑕ
ᑯᕉᒐ

Mr. Kreuger: Thank you, Mr. Chairman.
Well, I guess it depends on which way
the change was. If the change resulted in
it being a higher educator to pupil ratio, I

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᐊᓯᔾᔨᕐᓂᖅ ᑕᒪᓐᓇ ᖃᓄᐃᓕᖓᓂᐊᕐᒪᖔᑦ ᑭᓯᐊᓂ
ᒪᓕᒡᓗᒍ. ᐊᓯᔾᔨᕐᓂᖅᐸᑦ ᐅᓄᖅᓯᒃᑲᓐᓂᕐᓗᑎᒃ ᐃᓕᓴᐃᔩᑦ,
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can pretty much assure that that would
affect turnover of staff because turnover
often is related to stress and a lack of job
satisfaction, but if it went the other
direction, I think it would lead to higher
retention.
If we improve the working conditions,
and this sounds like a stuck record, we
improve the learning conditions and we
also improve retention. I think it would
be a success. It is a success for Nunavut
when a teacher begins and ends their
career here. It is a success for the teacher
and it’s a success for all the students that
are taught by that teacher because that
teacher has been here and grown and
adapted to the context of where they
teach and they’re not here for a couple
years and they’re gone.
My answer is both could result. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐄ, ᐊᒃᑐᐃᓂᖃᓪᓚᕆᖕᓂᐊᖅᑐᖅ ᓄᖅᑲᖅᑕᐅᓂᖏᑦ, ᒪᑯᐊ
ᓄᖅᑲᕈᑎᒋᔭᐅᓗᐊᖃᑦᑕᖅᑐᑦ ᐅᖁᒪᐃᒃᓴᓗᐊᓕᕌᖓᒥᒃ
ᐊᒃᓱᕈᖅᑎᑕᐅᓗᐊᓕᕌᖓᒥᒡᓗ ᐃᒡᓗᖔᖓᓅᖅᐸᑦ
ᐅᓄᒃᑲᓐᓂᖅᑐᖅ ᓄᖅᑲᖅᓴᕋᐃᓐᖏᓐᓂᖅᓴᐅᒐᔭᖅᑐᑦ.

ᐃᖅᑲᓇᐃᔭᕐᕕᒃ ᐱᐅᒃᐸᑦ ᑕᐃᒪ ᐃᓕᑉᐸᓪᓕᐊᓂᖅ
ᐱᐅᓯᒃᑲᓐᓂᕋᔭᕐᒥᔪᖅ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ
ᓄᖅᑲᖅᓴᕋᐃᓐᖏᓐᓂᖅᓴᐅᓗᑎᒃ. ᐃᓕᓴᐃᔨ, ᑕᒫᓂ
ᐱᒋᐊᕈᓂ ᐃᓱᓕᒃᑯᓂᓗ ᐃᓄᖕᒧᑦ ᑖᓐᓇ ᑕᒫᓃᖏᓐᓇᕋᒥ
ᓄᓇᖅᑲᑎᒋᔭᐅᓕᕋᒥ ᐊᕐᕌᒎᖕᓄᑦ ᒪᕐᕉᖕᓄᑦ
ᑕᒫᓃᒋᐊᖅᑐᑐᐃᓐᓇᓐᖏᓐᓇᒥ.

ᐄ, ᑕᒪᒃᑭᒃ ᐱᐅᔪᓐᓇᖅᖢᑎᒃ ᐱᐅᓐᖏᑦᑑᔪᓐᓇᖅᖢᓂᓗ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕌᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. Thank you for the response.
Moving on to page 9, your second
paragraph which reflects on section 23 of
the Nunavut Education Act, in regard to
that, currently in your opinion with the
way the Education Act is structured and
with all the NTEP teachers and qualified
teachers and the current staff structure in
our school systems, do you feel we will
meet the deadline or in your opinion, is
that deadline going to have to be
extended? Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᖅᖢᒍ ᑖᓐᓇ ᑯᕉᒐ ᑭᐅᖕᒪᑦ. ᐊᓯᐊᓄᑦ, ᒪᒃᐱᒐᖅ
9. ᑖᓐᓇ ᑐᒡᓕᐊ ᐊᒡᒍᖅᑐᖅᓯᒪᓂᖓ ᐱᔾᔪᑎᓖᑦ 23-ᒥ
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ
ᐃᓗᓕᖏᓐᓃᑦᑐᑦ. ᑖᓐᓇᒎᖅ ᖃᐅᑎᓪᓗᒍ ᒫᓐᓇ ᐃᕝᕕᑦ
ᐃᓱᒪᒋᔭᖓᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᓪᓗ ᐱᖁᔭᕐᔪᐊᖓᑕ
ᐋᖅᑭᒃᓯᒪᓂᖓ ᒪᓕᒃᖢᒍ ᑕᐃᒃᑯᐊᓗ
ᐃᓕᓴᐃᔨᓐᖑᕆᐅᖅᓴᕐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ, ᑕᐃᒃᑯᐊᓗ
ᓇᓗᓇᐃᒃᑯᑦᑎᖅᓯᒪᔪᑦ ᒫᓐᓇᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᔪᑦ
ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ ᒪᕐᕈᐃᖕᓂᒃ
ᐅᖃᐅᓯᖃᓕᕆᕆᐅᖅᓴᖅᑎᑦᑎᓇᓱᖕᓂᖅ ᐃᓱᓕᑦᑕᕐᕕᖓ
2020-ᒧᑦ ᐋᖅᑭᒃᓯᒪᑎᓪᓗᒍ ᓈᒻᒪᓈᕋᓱᒋᕕᐅᒃ
ᐅᕝᕙᓗᓐᓃᑦ ᐅᖓᕙᕆᐊᖅᑕᐅᒃᑲᓐᓂᕆᐊᖃᕋᓱᒋᕕᐊᒃ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
Well, the short answer would be no, but I

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐋᒃᑲ ᑭᓯᐊᓂ
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can expand a bit. There are a lot of things
that need to be in place for that bilingual
education goal to be met. First and
foremost, there has to be a curriculum,
program materials, assessment materials,
and training for the teachers that are
teaching at the K-4 level. When they’re
in place and the training has happened,
then we need to have teachers that
actually are bilingual and can teach that.
Right now, we are waiting. I was here
earlier and heard the Department of
Education’s presentation and they are
hopeful that that they will have some of
these components ready very shortly, but
right now, they don’t exist. Meeting a
deadline when the key pieces to
achieving that goal are not in place makes
it very difficult for us to be optimistic, so
I would say that the 2020 deadline cannot
be met because we’re not meeting it now
for K-4, let alone for grades 10 to 12.
That’s my opinion and the opinion of the
Nunavut Teachers Association. Thank
you, Mr. Chairman.

ᑖᓐᓇ ᐅᓂᒃᑲᐅᓯᕆᒐᓚᒃᑲᓐᓂᕐᓗᒍ. ᐅᓄᖅᑐᓂᒃ
ᐃᓕᐅᖅᑲᐃᔭᕆᐊᖃᕐᓂᐊᖅᑐᒍᑦ ᒪᕐᕈᐃᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ
ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᐊᖅᐸᑕ.
ᓯᕗᓪᓕᖅᐸᐅᑎᒋᓗᒍ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖃᕆᐊᓕᒃ
ᐱᓕᕆᐊᓐᖑᖅᑎᑕᐅᓯᒪᔪᓄᓪᓗ ᑐᕌᖓᔪᑦ
ᖃᐅᔨᓴᐃᔾᔪᑎᓪᓗ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ ᐱᓕᒻᒪᒃᓴᖅᑕᐅᓗᑎᒃ
ᐃᓕᓴᐃᓂᐊᖅᑐᑦ ᐱᒋᐊᓕᓵᖅᑐᓂᒃ ᖁᕝᕙᓯᖕᓂᓕᒃ 4-ᒧᑦ.
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᕐᓗᑎᒃ ᑕᐃᒪ ᒪᕐᕈᐃᖕᓂᒃ
ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕈᓐᓇᖅᑐᓂᒃ
ᐃᓕᓴᐃᔨᑖᖅᑐᖅᐸᓪᓕᐊᒋᐊᖃᖅᑐᒍᑦ.

ᒫᓐᓇ ᐅᑕᖅᑭᔪᒍᑦ ᐊᒻᒪ ᑐᓴᖅᑲᐅᒐᒪᐃᓛᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᖃᓪᓚᖅᑲᐅᔭᖏᓐᓂᒃ ᐊᒻᒪᓗ
ᓂᕆᐅᒃᑐᑦ ᑕᒪᒃᑯᓂᖓ ᐃᓱᒫᓘᑎᒋᔭᑦᑎᓐᓂ ᒫᓐᓇ
ᐃᓕᐅᖅᑲᐃᔪᒪᔪᑦ. ᑕᐃᔅᓱᒧᖓ 2020-ᒧᑦ
ᐋᖅᑭᑦᑕᐅᓯᒪᑎᓪᓗᒍ ᐊᒻᒪᓗ ᒪᑯᐊ ᑕᐃᑯᖓ
ᑎᑭᕝᕙᓪᓕᐊᔾᔪᑎᒋᔭᐅᓂᐊᖅᑐᑦ ᐱᑕᖃᖏᑎᓪᓗᒋᑦ
ᐃᒻᒪᖄᓚᑐᐃᓐᓇᕈᓐᓇᖅᑐᒍᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐋᒡᒐ. 2020ᒧᑦ ᐋᖅᑭᔅᓯᒪᑎᓪᓗᒍ ᑕᐃᑯᖓ
ᐊᑐᓕᖅᑎᑕᐅᔪᓐᓇᔮᖏᑦᑐᖅ ᐊᓐᖑᑎᓐᖏᓇᑦᑕ ᒥᑭᓛᓂᒃ
ᖁᑦᑎᓐᓂᓕᒃ 4-ᒧᑦ ᐊᒻᒪᓗ ᖁᑦᑎᓐᓂᓕᒃ 10-ᒥᒃ 12-ᒧᑦ.
ᒪᑯᐊ ᓴᓇᕐᕈᑎᒋᔭᐅᔭᕆᐊᓖᑦ ᖃᓄᐃᓘᕆᐊᓖᑦ ᓱᓕ
ᓱᕐᕋᑦᑕᐅᓚᐅᖏᒻᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. The
department has gone on the record as
stating that that deadline is just
unrealistic for their own capacity. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ.
ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᖃᖅᓯᒪᔪᑦ 2020
ᑕᐃᓐᓇ ᖃᓂᓗᐊᖅᑐᕉᖅ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. For now, I guess this would be
my last question for the time being.
When you look at your submission, the
entire document, I understand and you
have elaborated section by section or by
item; when you look at it overall, in your
opinion and as a group or an
organization, are you bringing these
issues out more as a capacity issue or
with concerns of providing quality
education to students in our schools?
Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᑖᓐᓇᖃᐃ ᑭᖑᓪᓕᖅᐸᐅᑎᓚᐅᑲᓐᓂᐊᕋᒃᑯ. ᑖᒃᑯᐊ
ᑎᑎᖅᑲᓕᐊᕆᖅᑲᐅᔭᓯ ᑕᑯᓪᓗᒋᑦ, ᐅᖃᓯᖃᖅᑲᐅᕙᓗᑦᑐᓯ
ᐅᑯᐊ ᐊᒡᒍᑐᖅᓯᒪᓂᖏᑎᒍᑦ ᓈᓴᐅᑎᖏᑎᒍᑦ
ᕿᒥᕐᕈᓇᓐᓂᕋᔅᓯᐅᒃ. ᑖᒃᑯᐊ ᐃᓘᓐᓇᖏᑦ ᑕᑯᓐᓇᖅᖢᒋᑦ,
ᐃᕝᕕᑦ ᐃᓱᒪᒋᔭᖓᒍᑦ ᐊᒻᒪᓗ ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᓯ
ᖃᓄᖑᑯᐊ ᐃᓱᒫᓘᑎᒋᔭᓯ ᓴᕐᕙᖅᐱᓯᐅᒃ ᑭᓱ
ᐱᔾᔪᑎᒋᓪᓗᒍ? ᐅᕝᕙᓘᓐᓃᑦ ᐃᓱᒫᓘᑎᖃᖅᐱᓯ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᐃᓗᓕᓕᒫᑦ ᑭᓱᓂᑦ
ᐱᔾᔪᑎᖃᖅᖢᑎᐅᑯᐊ ᑕᐃᒪᓐᓇ ᐋᖅᑭᓱᖅᑕᐅᓯᒪᔪᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I think that your two options are very
closely connected, that capacity is related
to quality education. We are concerned
about both.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ ᒪᕐᕉᒃ
ᓇᓖᕌᕈᑏᒃ, ᐃᓕᓐᓂᐊᕈᑎᒃᓴᑦᑎᐊᕙᓐᓂᑦ ᐊᑦᑐᐃᓂᓕᒃ,
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᑕᒪᒃᑮᓪᓗ ᑖᒃᑯᐊ
ᐃᓱᒫᓘᑎᒋᓪᓗᒋᑦ.

We would hope that the Department of
Education, through its initiatives and
training, will help meet some of the
capacity issues and we hope that that will
result in the intent of those programs,
which is a better, quality education for
the students. We support that and we
have support of the programs and
curricula that the Department of
Education either mandates or creates and
we have no problem with offering those,
teaching those, and living up to the
expectations of those curricula.
What we would hope that our
presentation actually stretches us and
pushes us towards is that yes, we agree
that the Department of Education is
selecting programs that are going to
result in greater quality of education for
our youth, but we also believe that part of
the puzzle is the capacity of the teachers.
They need the training before the
programs come out and the class size.
They need their own personnel capacity
to be able to meet the diverse needs of
everything that we want Nunavut’s
education system to do.
A small community that has one teacher
assigned to two classes, let’s say, a grade
9/10 class and, as the expectations of that
community are, we want our children to
graduate and have access to all the
opportunities in Nunavut, it is an
impossible task. Last night at the

ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᒋᐊᖅᑎᑦᑎᓗᑎᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑭᒃᓴᕐᓂᖅ ᑕᒪᓐᓇ
ᐋᖅᑭᒋᐊᖅᑕᐅᔪᓐᓇᖅᑐᖅ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐱᐅᓯᒃᑲᓂᕐᓗᒍ ᐃᓕᑉᐸᓕᐊᑦᑎᐊᑲᓐᓂᕈᓐᓇᓂᐊᕐᒪᑕ
ᐃᓕᓴᖅᑐᑯᓗᐃᑦ. ᐃᑲᔪᓱᖅᑕᐅᔪᒍᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᓪᓗ
ᐱᔭᔅᓴᖅᑖᖅᑎᑕᐅᓯᒪᔪᒥᑎᒍᑦ ᑖᒃᑯᐊ ᐱᓕᕿᖃᑦᑕᕐᒪᒋᑦ.
ᐄ, ᑕᒪᒃᑯᐊ ᖃᓄᐃᒋᖏᑕᕗᑦ
ᐃᔨᓐᓂᐊᕈᑎᒋᔭᐅᖃᑦᑕᖅᐸᑕ ᐊᒻᒪᓗ ᓂᕆᐅᒋᔭᐅᓂᕗᑦ
ᑖᒃᑯᑎᑎᒎᓇ ᑖᒃᑯᐊ ᐱᓐᖑᖅᑎᓪᓗᑎᒃᑯᑦ.

ᓂᕆᐅᑉᐳᒍᑦ ᑕᒪᓐᓇ ᐅᓂᒃᑳᓂᖅᐳᑦ
ᐊᔭᐅᖅᑑᑎᒋᔭᐅᔪᓐᓇᑐᔅᓴᐅᕗᑦ. ᐄ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓂᕈᐊᖅᓯᕈᑎᖏᑦ ᒪᓕᓪᓗᒋᑦ
ᐱᐅᓂᖅᓴᐅᓕᕐᓂᐊᖅᑐᖅ ᒪᒃᑯᑦᑐᖁᑎᑦᑎᓐᓄᑦ ᑭᓯᐊᓂ
ᐃᓕᓴᐃᔩᑦ ᐱᓕᒻᒪᓴᖅᑕᐅᔭᕇᖅᓯᒪᔭᐱᐊᓖᑦ ᑕᐃᒃᑯᐊ
ᐊᑐᓕᖅᑎᑕᐅᓚᐅᖏᓐᓂᖏᓐᓂ. ᓇᒻᒥᓂᕐᓗ
ᐱᓕᕆᔪᓐᓇᕐᓂᖏᑦ ᑕᒪᒃᑯᐊ ᑭᓐᖒᒪᒋᒐᑦᑎᒃᑯ ᓄᓇᕗᑦ
ᐃᓗᐊᓂ.

ᓄᓇᓕᕋᓛᖅ ᐊᑕᐅᓯᕐᒥᑦ ᐃᓕᓴᐃᔨᓕᒃ ᒪᕐᕉᓐᓂᒃ
ᐃᓕᓴᐅᔨᓄᑦ ᖁᑦᑎᓐᓂᓕᒃ 9-10-ᓂᑦ ᐊᒻᒪᓗ
ᓂᕆᐅᔭᖃᖅᖢᑎ ᑖᒃᑯᐊ ᓄᓇᖅᑲᑎᒌᑦ, ᐅᑯᐊ
ᕿᑐᓐᖓᕗᑦ ᐃᓕᓐᓂᐊᕌᓂᖁᔭᕗᑦ
ᐊᑐᐃᓐᓇᖃᕐᕕᐅᑎᐊᕐᓗᑎᒡᓗ ᖃᓄᐃᓘᒃᑲᓐᓂᕈᑎᖏᓐᓂᒃ.
ᐅᓐᓄᒃ
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community presentation, we heard people
asking for all of these different programs.
I can’t imagine what that would look like
in a classroom that already has two
grades being taught at the same time, just
the general program.
We now want to and I believe that we
should because in those communities,
there are gifted [students]. We have the
same percentage of gifted students in
Nunavut that exist anywhere else in the
world, yet we focus our efforts and our
“inclusionary” resources on the students
who are struggling, but just as important
are the students whose needs we are not
meeting. We’re not doing them a service
at all because they are underperforming.

ᐅᖃᖃᑦᑕᓚᐅᕋᑦᑕ ᑕᐃᒪᐃᑦᑐᓂᑦ ᑕᑯᔪᒪᔪᓂᑦ
ᐃᓄᓕᒫᖅᑎᑎᓪᓗᑕ. ᖃᓄᐃᑉᐸᓕᑭᐊᖅ ᑕᐃᒃᑯᐊ ᒪᕐᕉᖕᓂᒃ
ᖁᕝᕙᓰᓐᓂᓖᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᑦ.

ᐅᒃᐱᕆᔭᖃᖅᑐᑎᑕᓗ ᐃᓄᐃᑦ ᓄᓇᓕᖁᑎᖏᓐᓂᑦ
ᐃᓕᓴᕋᐃᑐᖅᑕᖃᐅᖅᑐᑦ ᑕᐃᒫᑎᒋ ᐅᓄᖅᑎᒋᒻᒪᑕ
ᑲᓇᑕᓕᒫᖅ ᑕᑯᓐᓇᕐᓗᒍ. ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍᓗ
ᐊᒃᓱᕉᑎᒋᓗᐊᓐᖑᐊᖃᑦᑕᖅᑐᕗᑦ ᑕᐃᒃᑯᐊ ᐃᓕᑎᕇᑦᑐᑦ.
ᑕᐃᒃᑯᐊ ᐃᓕᓴᕋᐃᓗᐊᓐᖑᐊᖅᑐᑦ
ᐱᔨᑦᑎᖅᑕᐅᑦᑎᐊᖏᓐᓂᖅᓴᐅᔪᑦ.

My answer is that both are connected and
we are interested in class sizes in
particular and training for our staff to be
able to meet the objectives that the
department, they themselves, set.
Training is a big one because there’s a lot
of change and that’s stressful. We need
the training to handle that change. Thank
you, Mr. Chairman.

ᑕᒪᒃᑮᒃ ᑖᒃᑯᐊ ᐊᑦᑐᐊᐃᓂᖃᕋᓗᐊᖅᑎᓪᓗᒋᑦ. ᐃᓪᓗᕈᓯᐅᑉ
ᐊᖏᓂᖓ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᕌᒐᓕᐊᕆᓯᒪᔭᖏᑦ ᑖᒃᑯᐊ
ᐱᓐᖑᕐᓂᐊᕐᒪᑕ. ᐃᓕᓐᓂᐊᖅᑎᓪᓚᕆᒋᐊᖃᖅᑕᕗᑦ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. I
do have a few questions, but if the
Committee doesn’t mind, I think that at
this time, I’ll recognize the clock and we
will take a 15-minute break. Thank you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ.
ᐊᐱᖅᑯᑎᔅᓴᖃᕋᓗᐊᕐᒥᔪᖓ ᐊᑕᐅᓯᐅᖏᑦᑐᒥᑦ ᒫᓐᓇ
ᓯᕿᓐᖑᔭᖅ ᑕᑯᒋᐊᕐᓗᒍ 15 ᒥᓂᑦ
ᑕᖃᐃᖅᓯᑲᐃᓐᓇᕈᑦᑕᖃᐃ. ᖁᔭᓐᓇᒦᒃ.

>>Committee recessed at 15:20 and
resumed at 15:39

>>15:20ᒥ ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑐᑦ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
15:39ᒥ

Chairman: Thank you, everyone, for
coming back. I don’t have any names on
my list right now. Oh, Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᑎᕐᒥᒐᑦᑎ. ᒫᓐᓇ

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. I
know that I asked my questions already,
but during the break, I was going through

ᐊᑎᖁᑎᖃᓐᖏᓐᓇᒪ ᒥᔅᑕ. ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᑦ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᐊᑦᑎᐊᖅ
ᐊᐱᖅᑯᑎᒃᑲ ᐃᓱᓕᓚᐅᖅᑑᒐᓗᐃᑦ, ᑭᓯᐊᓂ
ᓄᖅᑲᖓᓚᐅᖅᑎᓪᓗᑕ ᑖᑉᑯᐊ ᕿᒥᕐᕈᑉᓗᒋᑦ
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these documents and I have a question on
page 11, the very last paragraph at the
bottom. Can you explain further about
the paragraph? Thank you, Mr.
Chairman.

ᑖᑉᑯᓄᓇ ᐊᐱᖅᑯᑎᖃᕋᒪᓕ ᒪᒃᐱᐊᓂ 11, ᑖᓐᓇ
ᐊᓪᓕᖅᐹᖅ, ᑭᖑᓪᓕᖅᐹᑦᑎᐊᒥᐊᖅ. ᑖᑉᓱᒥ
ᐊᖃᐅᓯᖃᒃᑲᓂᖅᑑᓪᓗᐊᕐᒪᖔᑕ ᖃᓄᖅ ᑐᑭᓪᓗᐊᑯᖓᓂᑦ
ᓇᓗᓇᐃᔭᐃᓘᓪᓗᐊᕐᒪᖔᑕ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Do you know which
paragraph he’s talking about? Mr.
Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᓇᓪᓕᐊᓐᓂᒃ ᐅᖃᐅᓯᖃᕐᒪᖔᑦ
ᖃᐅᔨᒐᓗᐊᖅᑮᑦ? ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
That paragraph pretty much summarizes
NTA’s position and that is that we would
like to see changes to the Education Act
that really remove references to in-school
suspension, that it’s not a practical or
viable solution for what the suspension is
intended to do.
Suspensions are a serious matter that
should be administered accordingly and
we believe probably a standard approach
to what leads to a suspension, but how
they are served is not promoting the
school’s other goals, which are to provide
a safe, caring, and educative environment
for the students who are there.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐄ, ᑖᒃᑯᐊ
ᑲᑎᓐᖓᐅᖅᑐᑦ ᐅᖃᐅᓰᑦ ᓴᐃᓈᖅᑐᒍ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᐃᓱᒪᒋᔭᖏᓐᓂ ᓴᖅᑭᔮᖅᑎᑦᑎᔪᑦ. ᑕᐃᒫ ᑕᕝᕙ
ᐊᓯᔾᔨᖁᑎᒐᑦᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ,
ᑕᒪᒃᑯᐊ ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ ᐊᓂᑎᑕᐅᓪᓚᕆᒐᑎᒃ
ᐊᓯᐊᓂ ᐃᓪᓗᕈᓯᕐᒥᑦ ᐱᑦᑎᐊᓂᖏᑦᑐᐃᑦ
ᐃᓄᑑᑎᑕᐅᑲᐃᓐᓇᖃᑦᑕᕐᖓᑕ.
ᓄᖅᑲᖓᑲᐃᓐᓇᑎᑦᑎᓃᑦ ᐱᒻᒪᕆᐊᓘᔪᐃᑦ, ᐃᒫᒃ
ᐱᒻᒪᕿᐊᓘᒻᒪᑕ ᐊᐅᓚᑕᐅᒋᐊᖃᖅᑐᑦ ᒪᓕᓪᓗᒋᑦ,
ᐊᔾᔨᒌᑎᑕᐅᔪᓂᑦ ᒪᓕᒐᕐᓂᑦ, ᓱᒻᒪᑦ
ᓄᖅᑲᖓᑎᑕᐅᑲᐃᓐᓇᕈᓐᓇᕐᒪᖔᑕ.
ᓄᖅᑲᖓᑎᑦᑎᑲᐃᓐᓇᖃᑦᑕᕐᓂᖅ ᐃᓕᓴᕕᐅᑉ
ᑐᕌᒐᒃᑲᓐᓂᖏᓐᓂᑦ ᐃᑲᔪᖏᒻᒪᑦ. ᐃᓕᓴᕕᒃ
ᐊᑦᑕᓇᖏᑎᐊᕐᓗᓂ, ᑲᒪᑦᑎᐊᕐᑯᐅᓗᓂ
ᓇᔪᒐᐅᔭᕆᐊᖃᖓᑦ.

It just becomes problematic with where
the student on suspension goes and who
supervises them because it’s going to
take away resources and space from the
students who are there. That’s a
clarification. Thank you, Mr. Chairman.

ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᖅᑐᖅ ᓄᖅᑲᖓᑎᑕᐅᑲᐃᓐᓇᖅᑐᖅ
ᐃᓪᓗᕈᓯᕐᒥ ᐊᓯᐊᓃᒋᐊᓕᒃ ᐃᓕᓴᐃᔨᒧᑦ
ᑲᒪᒋᔭᐅᒋᐊᖃᕆᓪᓗᓂ ᐊᓯᖏᓐᓂᑦ ᐱᔭᔅᓴᖃᕋᓗᐊᕆᓪᓗᑎ
ᐃᓕᓴᐃᔨᖏᑦ ᑕᒪᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒋᒍ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. I
also thank him for clarifying that. I will
move on to page 12 in the second
paragraph from the top. When we were
doing the community tours, some parents
were concerned, for example, if it’s going
to be a holiday Monday, but in small

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ
ᒪ’ᓈᒻᒫᖅᖢᒍ ᑐᑭᓯᓇᑦᑎᐊᓕᕐᒪᑦ. ᑕᒻᓄᖓᓕ ᓅᓐᓂᐊᓕᕋᒪ
ᒪᒃᐱᐊᓄᑦ 12, ᑖᓐᓇ ᖁᓪᓕᖅᐹᖅ ᑐᒡᓕᐊ ᐅᖃᓕᒫᕐᕕᐊ,
ᑖᒻᓇ ᓄᓇᓕᓐᓄᐊᑕᖅᑎᓪᓗᑕ ᐅᓐᓂᕈᑎᒃᓴᑎᓪᓗᑕ
ᐃᓚᖏᑦ ᐃᓱᒫᓗᑦᑕᓚᐅᕐᒪᑕ ᐊᖏᔪᖅᑳᖑᔪᑦ, ᐆᒃᑑᑎᒋᓗᒍ
ᑕᐃᒪ Hᐊᓇᑦᑕᐃᕕᐅᓂᓕᖅᐸᑦ ᓄᖅᑲᖓᓐᓇᐅᓂᐊᕐᒪᑕ
ᑭᓯᐊᓂᓕ ᓄᓇᓕᕋᓛᓂᑦ ᐃᓚᖏᑦ ᑕᒪᒃᑯᐊ
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communities when they know a long
weekend is coming, they know that there
will be no school and they add a PD day
to make the weekend longer for the
students. How have you thought of this?
It has been mentioned to us as the
Committee as a problem and that’s why
I’m asking you. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr.
Mikkungwak. I think where he’s going,
I’m not sure if the translation came
through clear or not, but tagging on
professional development days at the end
of like a long weekend to make a longer
period of time off of school. Just to
elaborate a little bit further, if the
Member won’t mind, one of the concerns
was is that when the kids are off school
for an extended period of time, their sleep
patterns change and it takes them even
longer to adjust back into the school
routine. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
What you’re referring to is what is
referred to in the timetable as “O” days.
They’re days where they’re operational to
the point where staff report, but students
don’t. Sometimes the timing of those “O”
days are out of the hands of the school
because regional in-service has been
mandated that someone from RSO is
coming to the school to do that training.
Tacking it onto, let’s say, the end of a
long weekend, often the conventional
wisdom is that it’s less disruptive because
if the students came back for one day and
then had a teacher in-service day and then
came back for two more days, they might
not come back because they think the
whole week is off.

ᓄᖅᑲᖓᓐᓇᐃᑦ ᖃᐅᔨᒪᔭᐅᓕᕌᖓᒥ ᐃᓚᒋᐊᖅᑕᐅᓪᓗᑎ,
ᐅᐃᒍᔭᐅᓪᓗᑎ ᐃᓕᓐᓂᐊᑎᑦᑎᔩᓐᖒᖅ
ᐃᓕᓐᓂᐊᕐᓂᐊᓕᕐᒥᒻᒪᑕ ᐃᓕᓐᓂᐊᓕᒃᑲᓂᓐᓂᐊᕐᒪᑕ,
ᑕᒪᑉᑯᐊ ᐅᐃᒍᔭᐅᓪᓗᑎ ᑲᑎᑕᐅᓪᓗᑎ
ᐃᓕᓐᓂᐊᕆᐊᖁᔨᔪᑉᓯᓐᓇᐃᑦ ᐊᖏᔪᖅᑳᖑᔪᑦ ᓄᑕᖅᑲᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᑐᓕᑉᓱᓐᓇᒐᐃᑦ ᐱᔫᒥᓲᖕᓂᖏᑦ
ᐃᓕᓐᓂᐊᕈᐊᕿᐊᓚᐅᖅᑎᓪᓗᒋᑦ. ᑭᓯᐊᓂ ᑖᒻᓇ ᖃᓄᕐᓕ
ᐃᓱᒪᒋᓯᒪᕕᓯᐅᒃ ᑕᒪᓐᓇ ᐃᓱᐃᓪᓕᐅᕈᑎᒋᔭᐅᓪᓗᓂ
ᓴᖅᑭᑕᐅᑦᑕᖅᓯᒪᒻᒪᑦ ᐅᕙᑦᑎᓐᓄᑦ ᑲᑎᒪᔨᕋᓛᖑᔪᓄᑦ
ᑐᓴᑉᑕᒪᐅᕋᒪ ᑕᒪᑦᓱᒥᖓ ᐊᐱᖅᑯᑎᖃᖅᑯᖓ. ᒪ’ᓇ,
ᐃᒃᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᖃᓪᓗᓈᑎᑑᓕᖅᑎᑕᐅᑦᑎᐊᕙᓪᓚᐃᖏᑦᑑᒐᓗᐊᖅ
ᐃᓕᓴᐅᔩᑦ ᐃᓕᓴᑎᑕᐅᒃᑲᓂᕐᓂᐊᕐᖓᑕ ᕿᑲᕐᓇᐅᑎᓪᓗᒍ
ᐃᓕᓴᑎᑕᐅᑲᐃᓐᓇᓲᖑᕙᓪᓚᐃᒻᒪᑕ.
ᐃᓕᓴᖏᑲᐃᓐᓇᑎᓪᓗᒋᑦ ᓯᓂᓐᓂᕆᖃᑦᑕᖅᑕᖏᑦ
ᐊᓯᔾᔨᓲᖑᒻᒪᑕ ᐊᒻᒪ ᐅᓪᓛᕈᖃᑦᑕᓂᕐᒧᑦ
ᐱᔭᕿᐊᑐᔅᓴᓲᖑᒻᒪᑕ. ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᐅᖃᐅᓯᖃᕋᓱᑉᐸᓪᒪᐃᔪᑎᑦ ᑕᕝᕙᓂ
ᖃᖓᒃᑰᖅᑕᕆᐊᖃᕐᓂᖏᓐᓂ ᐅᓪᓗᐃᑦ
ᐃᖅᑲᓇᐃᔭᕐᓇᐅᒐᓗᐊᖅᑐᑎᑦ, ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
ᐃᖅᑲᓇᐃᔭᕿᐊᕆᐊᖃᖅᑐᑎᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐅᐸᒋᖃᕋᑎ. ᐃᓛᓐᓂᒃᑯᑦ ᖃᖓᒃᑰᑕᕐᓂᖏᑦ ᐃᓕᓴᐃᔩᑦ
ᐃᓕᓴᕕᒋᔭᕿᐊᓕᖏᑦ ᐃᓕᓴᕕᓐᓄᑦ
ᐊᐅᓚᑕᐅᔪᓐᓇᓲᖑᖏᒻᒪᑕ, ᓄᓇᕗᑦ ᐊᕕᑦᑐᖅᓯᒪᓂᖓ
ᒪᓕᑦᑐᒍ, ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓃᖔᖅᑐᐃᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐃᓕᓴᑎᑦᑎᔭᖅᑐᓲᖑᒻᒪᑕ
ᐃᓕᓴᕕᓐᓄᑦ.

ᐱᓇᓱᐊᕈᓯᐅᑉ ᓄᓐᖑᐊᓂ ᕿᑲᓐᓇᖅᑕᖃᓂᐊᑎᓪᓗᒍ,
ᐃᓕᓴᕕᒻᒥ ᑕᐸᓱᕈᓘᔭᖏᓂᖅᓴᐅᓲᖑᒻᒪᑦ ᐃᓕᓴᐅᔩᑦ
ᐃᓕᓐᓂᐊᖅᑎᓪᓗᒋᑦ ᐅᓪᓗᐃᓐᓇᖅ ᐅᑎᑲᐃᓐᓇᓂᖅᑲᑕ,
ᐅᓪᓘᓐᓄᒃ ᒪᕐᕉᓄᓪᓗ, ᒪᕐᕈᐃᓐᓈᓂᒃ ᐅᓪᓘᓐᓄᒃ
ᐅᑎᖅᑎᑕᐅᑲᐃᓐᓇᖅᑲᑕ ᐱᓇᓱᐊᕈᓯᓕᒫᕌᓗᒃ
ᕿᑲᕐᓂᐊᖅᑐᒋᓕᓲᖑᒻᒪᑕ.

The timing of this is actually, in most
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cases, up to DEA. The ones that are
optional are in the timetable, they move
around, and they are kind of discussed
and negotiated with the school staff, the
principal, and the DEA. If they have two
or three days at their disposal, which they
are using for school-directed growth, and
there are some days like that in their
school, then when those are scheduled, it
would be brought up at a DEA meeting
and approved through that process. If a
community does not like them to be
added on to make a long weekend, then
that should be something that’s voiced to
the DEA.
Just to be clear, it’s not a long weekend
for the teachers. They are fully occupied
with the duties that those days provide.
They’re learning opportunities that are
much needed. Sometimes they’re directed
by the school, sometimes they’re directed
by the regional school operations, and
sometimes they‘re directed by the
Department of Education in Iqaluit.
Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.
Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. I
also thank him for the answer, but I want
to add a question. Currently today, many
excuses now exist to disrupt the students’
school year and the one he is mentioning
is run by the Nunavut government, but
the other one is teachers direct the need
for professional teacher development, yet
they are certified teachers.
Back when I went to school, for example,
when school first started, about a month
before the start, teachers used to arrive.
However, today, as the school year is
arriving on this date, the teachers come in

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐃᓱᒪᖅᓱᓲᑦ
ᖃᖓᒃᑰᖃᑦᑕᖁᔨᒪᖔᕐᒥᓂᒃ. ᐊᐅᓪᓛᖅᑎᕆᖃᑦᑕᓲᑦ
ᐃᓕᓐᓂᐊᕐᓂᐅᓂᐊᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᓄᑦ
ᐅᖃᖃᑎᖃᖅᑐᑎᒃ ᐃᓕᓴᐃᔨᓂᒃ ᐊᖓᔪᖅᑳᖓᓂᓪᓗ.
ᑕᐃᒫᒃ ᐅᓪᓘᓐᓂᒃ ᒪᕐᕉᓐᓂᒃ ᐱᖓᓱᓂᓪᓘᓐᓃᑦ
ᓴᓂᕐᕙᐃᓯᒪᓪᓗᑎᒃ ᐃᓕᓴᕕᒻᒥ ᐃᓕᓴᐃᔨᓄᑦ
ᐃᓕᓐᓂᐊᕕᔅᓴᐅᔪᓂᒃ. ᐊᒻᒪᓗ ᐋᖅᑭᒃᑕᐅᒐᐃᒻᒪᑕ ᑕᐃᒃᑯᐊ
ᐅᓪᓗᐃᑦ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑕ
ᑲᑎᒪᓕᖅᐸᑕ ᐊᖏᕋᒃᓴᒫᖑᑎᑕᐅᓪᓗᑎᒃ. ᓄᓇᓕᓐᓄᑦ
ᐊᑲᐅᒋᔭᐅᓲᒍᓐᖏᑉᐸᑕ ᐱᓇᓱᐊᕈᓯᐅᑉ ᓄᓐᖑᐊᓂ
ᕿᑲᕐᓇᖅᑕᖃᕐᓂᐊᑎᓪᓗᒍ ᑲᒪᒋᔭᐅᓂᐊᕐᓗᑎᒃ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ
ᐅᖃᐅᓯᐅᖃᑦᑕᕆᐊᓖᑦ.

ᐃᓕᓴᐃᔩᓪᓕ ᕿᑲᑯᑖᓲᒍᓐᖏᑦᑐᑦ
ᐃᖅᑲᓇᐃᔭᕆᐊᕆᐊᖃᓲᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᓪᓗᒋᑦ
ᐅᓪᓗᕐᒥ. ᐱᑕᖃᕆᐊᖃᓪᓚᕆᓲᑦ, ᐃᓛᓐᓂᒃᑯᑦ ᐃᓕᓴᕕᒻᒧᑦ
ᑕᐃᒪᐃᖁᔭᐅᓲᑦ, ᐃᓛᓐᓂᒃᑯᓪᓗ ᓄᓇᕗᑦ
ᐊᕕᑦᑐᖅᓯᒪᓂᖏᑕ ᐊᐅᓚᑦᑎᔨᖏᓐᓄᑦ ᑕᐃᒪᐃᖁᔭᐅᓲᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᒃᑯᓐᓄᑦ ᐃᖃᓗᓐᓂ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᒪ’ᓈᒻᒫᖅᖢᒍ
ᑭᐅᔾᔪᑎᒋᔮᓄᑦ. ᑭᓯᐊᓂ ᖄᒃᑲᓐᓂᐊᒍᑦ ᐊᐱᕆᓂᐊᕋᒪ.
ᒫᓐᓇᐅᓕᖅᑐᖅ ᐅᑉᓗᒥᐅᓕᖅᑐᖅ ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᓐᖏᔾᔪᑎᔅᓴᐃᑦ ᓴᖅᑭᑦᑕᖅᑐᑦ ᐊᒥᓲᓕᖅᑕᕐᒪᑕ.
ᑖᒻᓇ ᐃᓚᖓᑦ ᐅᖃᐅᓯᕆᓯᓵᒐ ᒐᕙᒪᒃᑯᓐᓂ
ᐊᐅᓚᑕᐅᑉᓗᓂ. ᑭᓯᐊᓂᑦᑕᐅᖅ ᐅᓇ ᐱᖃᑖ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ ᐊᐅᓚᒻᒪᔾᔪᒃ ᑖᒻᓇ ᐃᓕᓐᓂᐊᑎᑦᑎᔩᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᕐᓂᖓᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐸᕐᓇᒋᐊᖃᕐᓂᖓᑦ
ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᓪᓗᑎᑉᓗ.
ᑕᐃᑉᓱᒪᓂᓕ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᒃᑎᓪᓗᑕ,
ᐆᑦᑑᑎᒋᓂᐊᕋᑉᑯ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᕙᓪᓕᐊᒋᐊᓕᓵᕌᖓᑦ
ᑕᖅᑭᓪᓗᐊᑐᐊᒥᒃ ᐊᓪᓛᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐱᒋᐊᖅᑳᖅᑎᓐᓇᒍ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ
ᑎᑭᐅᖅᑲᖅᐸᓚᐅᕐᒪᑕ. ᑭᓯᐊᓂᓕ ᐅᑉᓗᒥᐅᓕᖅᑐᖅ
ᐃᓕᓐᓂᐊᕐᓂᖅ ᐅᓇ ᐅᑉᓗᖅ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᑎᑉᓗᒍ
ᓄᓇᓕᒻᒥ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ
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one day before school starts.
The community is aware when we say we
are serious about education. I wonder
what you think about this. Yes, I agree
teachers need more training and
education too, but when students love
going to school, it gets awkward and
inconvenient. Are there any avenues for
the teachers association regarding this? I
would appreciate a response. Thank you,
Mr. Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
I’ll respond to two parts as there were
two issues that I heard. The first one is
and I would like to clarify that these “O”
days do not take away hours of
instruction from students. When a
calendar is submitted to the Department
of Education for approval, and calendars
are developed by the DEA and the
schools and then submitted to the RSOs
and signed off by the Deputy Minister,
they have to ensure that students are
receiving the correct hours of instruction
in all of the subjects.
Teachers are employed by contract to
work 195 days and as an association, we
encourage our teachers to be professional
and prepared and to work those 195 days.
What a teacher does on their own time
outside of that 195 days of work is not
something that our association actually
comments on except to tell teachers that
they live in community and should be
respectful of the community values and
live up to their professional code of
ethics. Other than that, whether they go
on holidays or travel in and out of the
community, we really make no comment
on. Thank you, Mr. Chairman.

ᐅᑉᓗᖅ ᐊᑕᐅᓯᖅ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᐱᒋᐊᖅᑳᖅᑎᑉᓗᒍᓘᓐᓃᑦ ᑎᑭᑦᑕᓕᕐᒪᑕ.
ᑖᒻᓇᓗ ᓄᓇᓕᒻᒥ ᐊᖓᔪᖅᑳᖑᔪᓂ
ᖃᐅᔨᒪᔭᐅᑦᑎᐊᒥᐊᓕᖅᖢᓂ, ᖃᓄᖅ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᒋᔭᖅᐳᑦ ᐊᒃᓱᕉᑎᒋᑦᑕᕋᑉᑎᒍ ᖃᓄᕐᓕ
ᑕᒪᓐᓇ ᐃᓱᒪᒋᓯᒪᒻᒪᖔᑉᓯᐅᒃ, ᐃᓚᖓᒍᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᕐᒪᑕ
ᓇᓗᓇᓐᖏᑦᑑᒐᓗᐊᖅ, ᑭᓯᐊᓂ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᕆᐊᕈᐊᓗᕆᒃᓴᕐᓂᖏᓐᓂ
ᐃᓱᐃᖢᐃᓗᒃᓯᐅᑎᑦᑕᕐᒪᑦ ᐃᓚᖓᒍᑦ
ᐅᖃᕐᕕᒃᓴᖃᖅᑕᕋᓗᐊᖅᑰᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ
ᑲᑎᒪᔨᖏᑦ. ᑕᒪᓐᓇ ᑭᐅᔫᓪᓗᐊᖅᐸᒍ. ᒪ’ᓇ, ᐃᔅᓯᕙᐅᑖᖅ.
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑯᕉᒐ.
ᑯᕌᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒪᕐᕉᒃ
ᑭᐅᒋᐊᕐᓂᐊᖅᑳᒃᑲ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᖃᕋᕕᑦ. ᓯᕗᓪᓕᖅ
ᑖᓐᓇ ᓇᓗᓇᐃᕆᐊᑦᑎᐊᕈᒪᔭᕋ ᑕᒪᒃᑯᐊ ᐅᓪᓗᐃᑦ
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᑦ, ᐃᓕᓐᓂᐊᕋᔅᓴᖏᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᖅᓵᕆᕙᓐᖏᑦᑎᐊᖅᑐᐃᑦ
ᐃᓕᓐᓂᐊᕕᔅᓴᖏᓐᓂᒃ. ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᑐᐃᑦ
ᐅᓪᓗᖏᑦ ᐋᖅᑭᑎᖅᑕᐅᒐᐃᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓄᑦ ᓄᓇᕗᑦ ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓂ
ᐊᐅᓚᑦᑎᔨᖏᓐᓄᑦ ᐊᖏᖅᑕᐅᔭᕆᐊᖃᖅᑐᑎᒃ.
ᖃᐅᔨᒪᒐᓱᓲᑦ ᐃᑲᕐᕋᓂᒃ ᓈᒻᒪᒃᑐᓂᒃ
ᓴᓂᕐᕙᐃᕕᐅᓯᒪᒐᓗᐊᕐᒪᖔᑕ
ᐃᓕᓐᓂᐊᕐᕕᒋᓂᐊᖅᑕᖏᓐᓂᒃ.

ᐃᓕᓴᐃᔩᑦ ᑳᓐᑐᕌᒃᑕᐅᓯᒪᓪᓗᑎᒃ ᐃᖅᑲᓇᐃᔭᓲᑦ 195-ᓂᒃ
ᐅᓪᓗᓂᒃ. ᐅᕙᒍᓪᓕ ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕ
ᑲᔪᖏᖅᓴᐃᖃᑦᑕᖅᑐᒍᑦ ᐃᓕᓴᐃᔨᖁᑎᑦᑎᓐᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᓪᓚᕆᑦᑎᑐᑦ ᐊᐅᓚᖁᔨᓗᑕ
ᐃᖅᑲᓇᐃᔭᓪᓚᕆᖁᔨᓪᓗᑕ 195-ᓂᒃ ᐅᓪᓗᓂᒃ. ᓇᒻᒥᓂᕐᓕ
ᐃᖅᑲᓇᐃᔭᖅᑎᓐᓇᒋᑦ 195 ᐅᓪᓗᐃᑦ ᓯᓚᑖᒍᑦ,
ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕᓕ ᓂᓪᓕᐊᕕᒋᕙᓐᖏᑕᕗᑦ.
ᑕᒪᐅᓇᑐᐊᕐᓕ ᐅᖃᐅᔾᔩᕙᒃᑲᓗᐊᖅᑐᑕ ᐃᓕᓴᐃᔨᓂᒃ
ᓄᓇᖃᖃᑕᐅᒻᒪᑕ ᑕᕝᕙᓂᒥᐅᑕᕐᓂᒃ ᓄᓇᖃᕐᕕᖓᓂ
ᐃᑉᐱᒍᓱᑦᑎᐊᖃᑕᐅᖁᔭᐅᓪᓗᑎᒃ. ᐊᓯᐊᒍᓪᓕ
ᕿᑲᕆᐊᕐᓂᐊᖅᐸᑕᓘᓐᓃᑦ ᓄᓇᓕᐅᑉ ᓯᓚᑖᓄᓪᓘᓐᓃᑦ,
ᐃᓱᒪᖅᓱᖅᑐᓪᓕ ᓂᓪᓕᐊᕕᒋᓲᕆᓐᖏᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᒃᓯᕙᐅᑖᖅ.
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Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
I’m sure that the DEA members are
listening and the school operations are
also watching and are aware that they
will have to make considerations on this
topic.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑕᐃᑉᑯᐊ
ᑲᑎᒪᔨᐅᕙᒃᑐᑦ ᑐᓴᐅᒪᓐᖏᓗᐊᕐᒪᑕ ᑕᐅᑐᓐᓇᓕᕋᐃᒻᒪᑕᓗ
ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑎᒥᖏᑦ ᑕᐃᑉᑯᐊ
ᐊᐅᓚᑦᑎᕙᒃᑐᑦ ᑕᐅᑐᓐᓇᓕᕋᐃᒻᒪᑕ ᑕᒪᑦᓱᒥᖓ
ᐃᓱᒪᒃᓴᖅᓯᐅᕆᐊᖃᕐᓂᐊᕐᒪᑕ.

I’m going to move on to the next item on
page 18 and it’s going to be my last
question. On page 18 in regard to
suspension of teachers or school
principals or suspension for any reason,
are you given the reason why they’re
suspended or expelled? Thank you, Mr.
Chairman.

ᐊᓯᐊᓄᓪᓗ ᓅᓐᓂᐊᓕᕋᒪ ᒪᒃᐱᐊᓄᑦ 18. ᑖᒻᓇ
ᐊᓪᓕᖅᐹᖅ ᓱᓕ ᑭᖑᓪᓕᖅᐹᑦᑎᐊᒥᐊᖅ ᑖᑉᑯᐊ
ᐃᓂᖅᑎᖅᑕᐅᓇᔭᖅᐸᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ ᐃᓱᒪᑖᖅ,
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ ᐃᓱᒪᑖᑕ ᑐᒡᓕᖓ.
ᓱᓇᒥᒃ ᐃᓂᖅᑎᖅᑕᐅᔪᒃᓴᖃᕐᓂᐊᕐᒪᖔᑕ ᒫᓐᓇᐅᔪᖅ
ᑐᑭᓯᑎᑕᐅᑦᑕᖅᐱᓯ ᐃᓂᖅᑎᖅᑕᕐᕕᐅᔪᖃᕋᔭᓐᓂᖅᐸᑦ?
ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
The point that NTA makes with regard to
your question is that it’s not the
discipline. It’s reporting and sharing the
information that’s in a report to people
who are not employees of the
Government of Nunavut. It speaks to
access to information.

ᑯᕌᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, ᑖᒃᑯᐊ
ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ ᐊᐱᖅᑯᑎᒋᔭᕐᓄᑦ,
ᑕᒪᓐᓇ ᐃᓂᖅᑎᕆᓂᐅᖏᑦᑐᖅ. ᐃᒪᓐᓇᒃ ᑐᑭᓯᒋᐊᒐᒃᓴᓂᒃ
ᐊᒥᖅᑳᖃᑎᖃᕐᓂᖅ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᖏᑦᑐᓂᒃ ᓄᓇᕗᑦ
ᒐᕙᒪᖏᓐᓄᑦ ᑖᒃᑯᓂᖓ ᑎᒍᓯᒍᓐᓇᖅᑐᓂᒃ.

Since we have established that we are
employees of the Government of
Nunavut, we’re just saying that the
discipline report that’s written by the
Government of Nunavut should not be
shared with the DEA because they are not
cleared to have access to that type of
information. It’s a personnel file issue. If
it’s something that’s from a personnel
file, it should not be shared with people
who are not cleared for ATIPP
documents, access to information and
protection of privacy.

ᐄ, ᑕᐃᒫᒃ ᐋᖅᑭᒃᓯᓯᒪᒐᑦᑕ ᓄᓇᕗᑦ ᒐᕙᒃᑯᖏᓐᓂ
ᐃᖅᑲᓇᐃᔭᕋᑦᑕ ᐅᖃᑐᐃᓐᓇᖅᑐᒍᑦ. ᑕᒪᒃᑯᐊ
ᐅᓂᒃᑳᕆᔭᐅᖃᑦᑕᕐᓂᖏᑦ ᐃᓂᖅᑎᕈᑕᐅᖃᑦᑕᖅᑐᑦ
ᒐᕙᒪᒃᑯᓐᓅᖅᑕᐅᔪᑦ ᑐᓂᔭᐅᖃᑦᑕᕆᐊᖃᓐᖏᒻᒪᑕ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᖏᓐᓄᑦ, ᑖᒃᑯᓄᖓ ᐱᒋᐊᑐᓐᖏᒻᒪᑕ
ᐃᖅᑲᓇᐃᔭᖅᑎᓅᖓᒻᒪᑦ. ᐃᖅᑲᓇᐃᔭᖅᑎᓅᖓᑉᐸᑦ
ᐊᑕᐅᓯᕐᒧᑦ ᐃᓄᒻᒧᑦ ᑕᖅᑲᒃᑯᓄᖓ ᓯᓚᑖᓃᑦᑐᓄᑦ
ᑐᓴᖅᑕᐅᒋᐊᖃᓐᖏᑉᐸᑕ ATIPP-ᑯᓐᓄᑦ ᑎᑎᖅᑲᕆᔭᐅᒻᒪᑕ
ᓴᐳᔾᔭᐅᓯᒪᔾᔪᑕᐅᓪᓗᓂᓗ.
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I’m not sure if that reached the answer,
but I’ll respond to anything in the future.
Thanks, Mr. Chairman.

ᖃᓄᖅ ᑭᐅᒐᓗᐊᕐᒪᖔᖅᐱᑦ ᖃᐅᔨᒪᓐᖏᒃᑲᓗᐊᖅᑐᖓ,
ᑭᓯᐊᓂ ᑕᐃᒪᐃᓕᖓᔪᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
Just to make it clearer, I’ll ask again. For
example, as a parent, if my child did
something wrong and the teacher calls
me on the phone and tells me that my
child is misbehaving and that they will be
suspended; if I want to get more
information on this issue, the parents at
this time, we have been told that we have
to go to the principal or the vice-principal
before we talk to the teacher and we can’t
do that. That’s the way it’s set up.
However, the principal and vice-principal
are the only two. As parents, how will we
know what the reason is for the
suspension or discipline? Thank you, Mr.
Chairman.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑐᑭᓯᓐᓇᑦᑎᐊᕆᐊᒃᑲᓐᓂᕐᓗᒍ ᐊᐱᖅᑯᑎᒋᓂᐊᓕᖅᐸᕋ.
ᐆᒃᑑᑎᒋᓗᒍ ᐊᖓᔪᖅᑳᖑᓪᓗᖓ ᐃᓕᓐᓂᐊᖅᑐᖁᑎᒐ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐱᑦᑎᐊᓐᖏᓚᐅᕐᓂᖅᐸᑦ, ᑖᒻᓇ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᔪᖅ ᐅᕙᒻᓄᑦ ᓯᕙᓂᕐᓂᖅᐸᑦ
ᐊᖓᔪᖅᑳᖑᓪᓗᖓ ᐃᓕᓐᓂᐊᖅᑐᖁᑏᑦ
ᐱᑦᑎᐊᓐᖏᓚᐅᕐᒪᑦ
ᐃᓕᓐᓂᐊᓐᖏᓚᐅᕐᓂᐊᕐᒪᑦ. ᑭᓯᐊᓂᓕ ᐊᖓᔪᖅᑳᖑᑉᓗᖓ
ᑐᑭᓯᒋᐊᑦᑎᐊᕈᐊᕈᒪ, ᑖᑉᑯᐊ ᒫᓐᓇᐅᔪᖅ
ᐊᖓᔪᖅᑳᖑᔪᑎᒍᑦ ᑐᑭᓯᐅᒪᑎᑕᐅᒐᑉᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᑉ ᐃᓱᒪᑖ ᐅᕝᕙᓘᓐᓃᑦ ᑐᒡᓕᐅᔪᖅ
ᐅᕐᓂᒃᑳᕐᓗᒍ ᐱᔭᕆᐊᖃᕋᑉᑕ, ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᔪᖅ
ᐃᓂᖅᑎᕆᓚᐅᖅᑐᖅ ᐅᖃᓗᕝᕕᒋᒥᐊᕐᓂᖅ ᐊᔪᕋᑉᑎᒍ.
ᒫᓐᓇᐅᔪᖅ ᑎᐊᓐᓇ ᐋᖅᑭᒃᓯᒪᒻᒪᑦ. ᑭᓯᐊᓂ ᑖᑉᑯᐊ ᒪᕐᕉᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᑉ ᐃᓱᒪᑖ ᐊᒻᒪᓗ ᑐᒡᓕᖓ
ᑕᐃᒪᐅᖏᓐᓇᔭᕐᓂᖅᐸᑕ, ᖃᓄᕐᓕ, ᖃᓄᖅ
ᑐᑭᓯᐅᒪᓂᐊᖅᐱᑕ ᓄᓇᓕᓐᓂ ᐊᖓᔪᖅᑳᖑᔪᑎᒍᑦ
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᒋᔭᑉᑎᓐᓂ ᐱᑦᑎᐊᖏᑦᑐᖃᕋᔭᕐᓂᖅᐸᑦ?
ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
You bring up a good analogy in that your
description of the procedures for a
student who has undergone some
discipline and then the way the
information is shared with the parent,
they’re two different processes, but there
is a similarity.

ᑯᕌᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᓴᖅᑭᑕᐃᑦ ᐱᐅᔪᒻᒪᕆᒃ ᖃᓄᐃᓕᒐᔭᕐᓂᖓ ᑖᒃᑯᐊ
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐃᓕᖅᑯᓯᐅᖃᑦᑕᖅᑐᑦ
ᐃᓕᓐᓂᐊᖅᑎᒥᒃ ᐃᓂᖅᑎᖅᑕᐅᔪᖃᖅᓯᒪᑎᓪᓗᒍ ᐊᒻᒪᓗ
ᑖᒃᑯᐊ ᖃᓄᐃᓕᔾᔪᑕᐅᔪᒥᓃᑦ. ᒪᕐᕈᐃᓕᖓᒻᒪᑦ ᑕᒪᓐᓇ
ᐊᑐᖅᑕᐅᒍᓐᓇᖅᑐᖅ.

I would like to take it maybe one step
further and that is, I don’t think the
parents would want the school sharing
what they did to discipline a child with
another parent. They would only share
that with the parent of the child. I don’t
think that we would want that kind of

ᐅᖓᑖᓅᕆᐊᕐᓗᒍ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕕᓐᓂ
ᑐᓴᖅᑎᑦᑎᒍᒪᒐᔭᖅᑐᒃᓴᐅᖏᒻᒪᑕ ᖃᓄᖅ
ᐃᓂᖅᑎᕈᑕᐅᔪᓂᒃ, ᐊᖓᔪᖏᓐᓇᕐᒧᑦ ᑭᓯᐊᓂ
ᑐᓴᖅᑎᑦᑎᒍᓐᓇᕋᔭᖅᑰᕐᒪᑕ ᑖᒃᓱᒧᖓ ᓱᕈᓯᐅᑉ
ᐱᑦᑎᐊᖏᑦᑑᑉ ᐊᖓᔪᖅᑳᖏᓐᓄᑦ ᑖᒃᑯᐊ
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information shared around because it’s a
privacy issue.
What we’re saying is that if a principal is
disciplined, it should not be shared
around because, if it’s on the personnel
file, that is a private matter and
eventually, it might speak to rumours
going around and it might actually hurt
that individual’s chances of a transfer to a
different job, just like if rumours go
around about a child and what they did at
school, if someone at school is telling
other people about this, that could hurt a
child as well.

ᐊᑕᐅᓯᕐᒨᖓᒻᒪᑕ.

ᐃᓕᓴᐃᔨᒥᒃ ᐃᓂᖅᑎᕆᔪᖃᖅᐸᑦ ᑐᓴᖅᑕᐅᒋᐊᖃᓐᖏᑦᑐᖅ
ᑭᒃᑯᑐᐃᓐᓇᕐᓄᑦ ᑕᒪᓐᓇ ᐃᓄᒻᒧᑦ ᐊᑕᐅᓯᕐᒨᖓᒻᒪᑕ
ᑐᑭᖃᖏᑦᑐᒥᑦ ᐅᖃᐅᓯᓕᑐᐃᓐᓇᕿᐊᖃᕋᔭᕐᒪᑦ. ᓲᕐᓗ
ᓄᑦᑎᖅᑕᐅᓕᕐᓗᓂᓘᓐᓃᑦ ᐊᓯᐊᓄᑦ ᑕᐃᒫᒃ
ᑐᑭᖃᖏᑦᑐᓂᑦ ᐅᖃᐅᓯᖃᓕᓲᖑᒻᒪᑕ ᐃᓄᐃᑦ,
ᐃᓕᓐᓂᐊᕐᕕᒃ ᑐᑭᑲᖏᑦᑐᒥᑦ ᐃᓕᓐᓂᐊᖅᑎᐅᖃᑎᒥᓄᑦ
ᐅᓂᒃᑳᖅᐸᑦ ᑕᒪᓐᓇ ᐋᓐᓂᕈᑕᐅᒍᓐᓇᕐᒪᑦ.

We’re just saying that the information
that is on the personnel file is a matter for
the individual principal and should not be
shared to people that are not cleared for
that kind of information. The person
would still be disciplined; it’s just that
some things are not shared in the public
spirit. Actions were taken and it’s on the
personnel file. Thank you, Mr. Chairman.

ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐸᐃᑉᐹᖁᑎᖏᓐᓅᖅᑕᐅᑉᐸᑕ
ᑖᒃᑯᐊ ᐱᔾᔪᑎᒋᓗᒋᑦ ᐃᓕᓴᐅᔩᑦ ᐊᖏᔪᖅᑳᖏᑦ ᐊᑐᓂ
ᑕᒪᒃᑯᐊ ᑐᓴᖅᑕᐅᒋᐊᖃᖏᑦᑐᑦ,
ᐊᒥᖅᑳᒍᑕᐅᒋᐊᖃᖏᑦᑐᑦ. ᑭᓯᐊᓂ ᑖᓐᓇ ᐱᑦᑎᐊᖏᑦᑐᖅ
ᐱᓂᕐᓗᑦᑐᖅ ᐃᓂᖅᑎᑦᑕᐅᒍᓐᓇᖅᑐᖅ, ᑭᓯᐊᓂ ᑕᒪᒃᑯᐊ
ᖃᓄᐃᓘᕈᑕᐅᔪᑦ ᑐᓴᖅᑎᑦᑎᔾᔪᑕᐅᖃᑦᑕᖏᑦᑐᑦ
ᑕᖅᑲᒃᑯᓄᖓ ᐃᓄᒻᒧᑦ ᐊᑕᐅᓯᕐᒨᖓᑉᐸᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
That’s a very clear response. A parent has
to be told why the teacher, vice-principal,
or the principal has been disciplined. For
example, if they’re suspended for two
weeks, people have to know what went
wrong, not tell them directly of the
problem but how long they’re going to be
off work. I think this has to be a bit
clearer for the parents because it seems to
affect some part of it. That’s why I’m
bringing it up. Thank you, Mr. Chairman.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑐᑭᓯᓇᑦᑎᐊᖅᑐᖅ ᑖᓐᓇ ᑭᐅᔾᔪᑎᒋᔮ. ᑭᓯᐊᓂ
ᐊᖏᔪᖅᑳᖑᔪᑦ ᑐᓴᐅᒪᑎᑕᐅᔭᕆᐊᖃᕐᒪᑕ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᔪᖅ ᐃᓱᒪᑕᖓᑦ ᑐᒡᓕᖓᓘᓐᓃᑦ
ᐱᓂᕐᓗᓚᐅᓂᖅᐸᑦ ᐱᑦᓯᐊᖏᓚᐅᕐᓂᖅᐸᑦ. ᐆᒃᑑᑎᒋᓗᒍ
ᒪᓪᕉᖕᓂᒃ ᐊᖏᖅᑕᐃᓕᓂᖅ ᐱᓕᕆᓐᖏᓚᐅᕐᓂᐊᕐᒪᑦ.
ᖃᓄᐃᓘᓪᓚᕆᓚᐅᓕᕐᓂᕐᒪᖔᑕ
ᑐᑭᓯᐅᒪᑎᑕᐅᓯᒪᖏᒃᑲᓗᐊᕐᓗᑎᒃ ᑭᓯᐊᓂ ᖃᓄᖅ
ᐃᓄᖃᓐᖏᑖᖅᑎᒋᓂᐊᕐᒪᖔᑦ ᑖᓐᓇ ᐃᖅᑲᓇᐃᔭᕐᕕᐅᔪᖅ
ᓇᓗᓇᐃᑦᑎᐊᕆᐊᖃᖅᑰᕐᒪᑦ ᑕᒪᓐᓇ ᑕᒪᑦᓱᒥᖓ
ᐊᒃᑐᐊᓂᖃᖅᑑᔮᕐᒪᑦ ᑕᐃᒫᒃ ᐊᐱᖅᓲᑎᒋᓗᐊᒃᑲᓐᓂᖅᐸᕋ?
ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr.
Mikkungwak. I don’t really believe that
this is the role of NTA. As Mr. Kreuger,

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᑕᒪᓐᓇ ᐱᓕᕆᐊᕆᖅᑰᖏᒻᒪᒍ ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᐃᓕᓴᐃᔩᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᑕ ᑭᓯᐊᓂ. ᐄ, ᑖᓐᓇ
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as an educator himself, I’ll make an
assumption that he has some information
regarding this matter, so I’ll allow the
question right now. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
I would say that from the point of view of
NTA, we would agree with you that you
have a right to information regarding
your child. This specific situation that
we’re not aware of all the details, I would
think that your DEA would be a good
place to start because if a suspension has
occurred, there should be a form filled
out, of which the parent should have
access to. I would be asking those
questions of the DEA and the school to
get information because, as the guardian
of the child, you do have access to that
information. Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Kreuger. Mr.
Mikkungwak.
Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
That’s also very clear. Going on to page
20 about the middle of the page, it states
that they like to work with the DEA. The
way it’s written is very clear. Looking at
that, as I was asking, if teachers have an
“O” day, when you make these plans, do
you consult with each other? Sometimes
it gets difficult to work with the local
education authority. How has it come
about, the one that is mentioned in the
middle of the paragraph? Thank you, Mr.
Chairman.
Chairman: Thank you, Mr.
Mikkungwak. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
Could I ask for clarification? Are you
talking about language of instruction or
the school calendar? Both are on that

ᑐᑭᓯᒋᐊᕈᑎᒃᓴᖃᖅᑎᑕᐅᒻᒪᑦ ᑖᓐᓇ
ᐱᔪᓐᓇᖅᑎᓐᓂᐊᖅᐸᕋ ᐊᐱᖅᑯᑎᒋᔭᐃᑦ. ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᐅᖃᕋᔭᖅᐳᖓᓕ ᐃᓱᒪᒋᓗᒋᑦ ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ. ᐄ, ᐊᖏᖃᑎᒋᕙᒋᑦ ᑖᒃᑯᐊ
ᑐᓴᖅᑎᑕᐅᒋᐊᑲᕐᕕ ᕿᑐᓐᖓᐃᑦ ᐱᔾᔪᑎᒋᓗᒍ ᑭᓯᐊᓂ
ᖃᓄᐃᓘᕈᑕᐅᔪᑦ ᖃᐅᔨᒪᖃᑦᑕᖏᓐᓇᑦᑕ. ᑖᒃᑯᐊ
ᓄᓇᓕᑦᓯ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᒋᐊᕈᑎᒋᓗᒋᑦ ᑕᕝᕙ
ᐱᐅᓂᖅᐹᖑᒐᔭᖅᑰᖅᑐᖅ, ᑖᒃᑯᓂᖓ ᐋᖅᑭᔅᓱᐃᔨᐅᒻᒪᑕ.
ᑖᒃᑯᐊᓕ ᐊᐱᖅᓲᑎᒋᒐᔭᕋᒃᑭᑦ ᑖᒃᑯᓄᖓ ᓄᓇᓖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᒻᒧᑦ
ᑐᑭᓯᒋᐊᒃᑲᓂᕐᓗᓂ, ᐃᕝᕕᑦ ᐊᖏᔪᖅᑳᖑᓪᓗᑎ
ᑐᑭᓯᒋᐊᕈᓐᓇᖅᑐᑎᑦ ᓇᒻᒥᓂᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᑐᑭᓯᓐᓇᑦᑎᐊᖅᑑᔭᓕᕐᒪᑦ. ᒪᒃᐱᐊᓄᓪᓕ 20,
ᕿᑎᑦᓯᐊᒥᐊᖓᓂᑦ ᐅᓇ ᐱᓕᕆᖃᑎᒋᕈᐊᕆᐊᖅᖢᑎᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂ ᓄᓇᓕᐅᔪᓂᑦ. ᑖᓐᓇ
ᑕᐅᑐᒃᖢᒍ ᑐᑭᓯᓐᓇᑦᑎᐊᖅᑐᖅ. ᑭᐊᓯᓂᓕ ᑖᒻᓇ
ᑕᐅᑐᒃᖢᒍ ᑕᐃᒪ ᐅᐊᑦᑎᐊᖅ ᐊᐱᖅᓱᓚᐅᕋᒪ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ ᐃᓚᖏᓐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑕᕆᐊᖃᔪᖕᒪᑕ, ᑖᒃᑯᐊ ᐸᕐᓇᐅᑎᓯ
ᐅᖃᓪᓚᖃᑎᒌᑦᑎᐊᑕᖅᐱᓰ ᐅᕝᕙᓘᕝᕙ ᐊᒃᓱᕈᕐᓇᕐᒪᑦ
ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ
ᐱᓕᕆᖃᑎᒋᓂᖅ ᐊᔪᕐᓇᕐᒪᑦ, ᐊᔪᕐᓇᖅᑕᕐᒪᑕ, ᑖᒻᓇ
ᐱᔾᔪᑎᖃᖅᑐᓂ ᑖᒻᓇ ᓴᖅᑭᓯᒪᔮ ᕿᑎᑦᑎᐊᒥᐊᖓᓃᑦᑐᖅ
ᐅᖃᐅᓯᑉᓴᔅᓯᓐᓂ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᓇᓗᓇᐃᖅᓯᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᑮᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᔪᑎᓂᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᒐᔅᓴᓂ ᑕᕝᕙᓃᒻᒪᑕ ᑖᒃᑯᐊ
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page. Thank you, Mr. Chairman.

ᑕᒪᕐᒥᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak: Thank you, Mr.
Chairman. I am referring to the very
paragraph on that page, which is right in
the middle, which is focusing on
language of instruction. When I asked
that, the question that I asked is: some
DEAs are collectively working with the
staff and at the same time, the staff do
present their possible PDs to enhance the
knowledge and education of school
students within the school environment,
but it seems to tell me on a different note
here that some district education
authorities are hard to work with by staff.
Is that the case? Thank you, Mr.
Chairman.

ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑖᒻᓇ ᐅᖃᐅᓯᕆᔭᕋ ᑕᕝᕙᓂ ᒪᒃᐱᒐᕐᒥ
ᕿᑎᐊᓃᓪᓗᐊᖅᑐᖅ ᑕᐅᑐᒐᖃᖅᑐᖅ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᔪᓂᑦ ᐅᖃᐅᓯᕐᓂᑦ. ᑕᐃᒪ
ᐊᐱᕆᕋᑖᕋᒪ ᑖᒃᑯᐊ ᐃᓚᖏᑦ ᓄᓇᓕᖕᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐱᓕᕆᖃᑎᖃᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ
ᓴᖅᑭᑦᑎᖃᑦᑕᖅᖢᑎᒃ ᐱᓕᒻᒪᒃᓴᕐᕕᒋᓂᐊᖅᑕᒥᓂᒃ
ᐃᓕᓐᓂᐊᕐᕕᒋᓂᐊᖅᑕᒥᓂᒃ ᑕᕝᕙᓂ
ᐃᓕᓐᓂᐊᕐᓇᐅᑎᓪᓗᒍ. ᓲᕐᓗ ᐅᖃᖅᑑᔮᕐᒪᑦ ᐊᓯᐊᒍᑦ
ᑕᒪᒃᑯᐊ ᐃᓚᖏᑦ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᐱᓕᕆᖃᑎᒋᔭᒃᓴᐅᖏᒻᒪᑕ ᐱᔭᕆᐊᑐᔪᕈᓘᖕᒪᑕ.
ᑕᐃᒪᐃᖃᑦᑕᖅᐹ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you for that
clarification, Mr. Mikkungwak. Mr.
Kreuger.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ
ᑐᑭᓯᓇᖅᑎᑦᑎᒋᐊᕋᕕᑦ. ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I think it’s safe to say that the
relationships that staff have with the
DEA are on a continuum that varies
between really strong and not so strong.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐅᖃᕈᓐᓇᖅᑰᖅᑐᒍᑦ ᑕᒪᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᐅᓯᕙᓪᓕᐊᖏᓐᓇᖅᑐᑦ, ᑭᓯᐊᓂ
ᓴᓐᖏᓗᐊᕌᓗᓐᖏᑦᑐᖅ.

It’s really a case of developing trust
between staff and their DEA and
developing a sense of community. A lot
of factors can play into that. Turnover of
teachers is a big one. Sometimes it takes
a while for the staff to actually get to
know the DEA and the DEA to get to
know the staff. There’s a variety of
relationships there. It’s true that some
work very well together and they are in
sync and it would be natural for the DEA
to consult the teachers about anything.

ᐅᐱᕈᓱᖃᑎᒌᒋᐊᖃᕐᒪᑕ ᑕᒪᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐊᒻᒪᓗ
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ. ᑖᒃᑯᐊ ᐊᒥᓱᓄᑦ
ᐃᓚᖃᕈᓐᓇᕐᒪᑕ, ᐃᓕᓴᐃᔨ ᐃᓚᒋᔭᐅᓪᓗᓂ. ᐃᓛᓐᓂᒃᑯᑦ
ᐃᓕᓴᐃᔩᑦ ᖃᖔᓘᓕᕋᐃᒻᒪᑦ ᑭᓯᐊᓂ ᖃᐅᔨᒪᓕᖃᑦᑕᕐᒪᑕ
ᑕᒪᒃᑯᓂᖓ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᒃ. ᐄ,
ᓱᓕᔫᒐᓗᐊᖅ ᐃᓚᖏᑦ ᐱᓕᕆᖃᑎᒌᑦᑎᐊᖅᑐᑦ ᐊᒻᒪᓗ
ᑕᐃᒫᒃ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ
ᐅᖃᖃᑦᑕᕆᐊᖃᕋᓗᐊᕐᒪᑕ ᐃᓕᓴᐃᔨᓄᑦ ᑭᓱᑐᐃᓐᓇᖅ
ᐱᔾᔪᑎᒋᓪᓗᒍ.

What we are saying is that currently, as
the Act is written, it does not compel

ᒫᓐᓇ ᑎᑎᕋᖅᓯᒪᓂᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᕐᒧᑦ ᒪᓕᒐᖓ
ᐃᒫᒃ ᐅᖃᕆᐊᖃᖅᑎᑦᑎᖏᒻᒪᑦ
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DEAs to consult the teachers in the
school with regard to the language of
instruction. We’re saying that, because
teachers are working on a day-to-day
basis and know the impacts of the
language of instruction model on the
school and their programming, it should
be entrenched in the Education Act that
they are asked for their input. Thank you,
Mr. Chairman.
Chairman: Thank you, Mr. Kreuger. I
would just like to remind Members that
we do have one other witness before the
end of today. Mr. Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. I’ll be quick. Since this was
brought up about language of instruction
and how the educational staff should be
consulted on the language of instruction
model, what is your position on if there
was just one language of instruction
model? We have been hearing a lot about
that and we also would like education
standardized within Nunavut and to do
that, you have to have one language of
instruction. I would like your position on
if there was just one model for language
of instruction for all of Nunavut. Thank
you.
Chairman: Thank you, Mr. Savikataaq.
Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
NTA right now, I think, is neither
opposed nor unopposed to that. Probably
the place to look at is we haven’t taken
any stock of how effective what we’re
currently doing is. If we’re going to
change, we should have some kind of
measurement of how effective we are so
that we know if the change is an
improvement or not.

ᐃᓕᓐᓂᐊᕕᒻᒥ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔪᓂᒃ ᐱᔾᔪᑎᒋᓗᒋᑦ
ᐅᖃᐅᓯᖅ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᓂᐊᖅᑐᖅ. ᑖᒃᑯᐊ
ᐅᖃᕐᕕᐅᒋᐊᖃᖅᑑᒐᓗᐊᑦ ᖃᐅᔨᒪᒻᒪᑕ ᖃᐅᑕᒫᖅᓯᐅᑎᓂᒃ
ᐊᑦᑑᑕᐅᖃᑦᑕᖅᑐᓂᓪᓗ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᔪᓂᒃ
ᐃᓕᔭᐅᓯᒪᒋᐊᖃᖅᑐᓂᒃ ᑕᕝᕙᓂ ᒪᓕᒐᕐᒥ
ᐊᐱᕆᔭᐅᖃᑦᑕᕐᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ. ᑲᑎᒪᔩᑦ ᐃᖅᑲᐃᑎᔪᒪᓪᓗᒋᑦ ᐊᑕᐅᓯᒃᑲᓐᓂᕐᒥᒃ
ᐊᐱᖅᓱᒐᒃᓴᖃᕐᓂᐊᕐᒥᒐᑦᑕ ᐅᓪᓗᒥ
ᓄᖅᑲᓚᐅᓐᖏᓂᑦᑎᓐᓂ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᑐᐊᕕᐊᕆᓂᐊᖅᐸᕋ ᑖᓐᓇ ᓴᖅᑭᖅᑲᐅᒻᒪᑦ ᑖᒃᑯᐊ
ᐃᓕᓴᐃᔾᔪᑕᐅᔪᑦ ᐅᖃᐅᓰᑦ. ᐃᓕᓴᐃᔨᐅᔪᑦ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐅᖃᕐᕕᐅᖃᑦᑕᕆᐊᖃᖅᑐᑦ
ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑕᐅᖁᔭᐅᔪᒥᒃ ᐆᑦᑑᑕᐅᔪᒥᒃ.
ᐊᑕᐅᓯᕐᒥᓪᓗ ᐱᑕᖃᖅᐸᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᔪᓐᓇᖅᑐᒥᒃ
ᓂᕈᐊᒐᒃᓴᖃᓐᖏᓪᓗᑎᒃ. ᖃᓄᕐᓕ ᑕᒪᓐᓇ
ᐃᓱᒪᒋᒐᔭᖅᐱᐅᒃ, ᑐᓴᖃᑦᑕᖅᓯᒪᒐᑦᑎᒍ ᑖᒃᑯᐊᓗ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᔪᑦ ᐊᑕᐅᓯᐅᓕᕐᓗᑎᒃ ᓇᒥᓕᒫᖅ,
ᐊᑕᐅᓯᕐᒥᒃ ᐊᑐᓕᖅᐸᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᓂᐊᖅᑐᒥᒃ
ᓄᓇᕗᓕᒫᒧᑦ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ
ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ ᐃᑲᔪᖅᓱᖏᑦᑐᑦ
ᐊᑭᕆᖅᑐᖏᑦᑐᑦ. ᓈᓴᐃᓚᐅᓐᖏᓇᑦᑕ ᖃᓄᖅ ᑕᒪᓐᓇ
ᐊᐅᓚᓂᖃᑦᑎᐊᕐᒪᖔᖅ. ᐊᓯᔾᔩᓂᐊᕈᑦᑕ ᖃᓄᖅ
ᐆᑦᑑᑎᖃᕆᐊᖃᖅᑐᒍᑦ ᖃᓄᖅ ᐊᓯᔾᔨᕆᐊᖃᕐᒪᖔᕐᓘᓐᓃᑦ.

154

Everyone wants to fix the problem and
it’s like a Honda stuck in the mud and
we’re all pushing hard, but some of us
are pushing against other people and if
we don’t stop and actually push on the
same way and measure the change and
say, “No, that’s the wrong way. Let’s go
over here and try.” It seems like we’re
just going to be doing the same thing in
another five years or ten years with a
different group of people presenting here.
I can see that there are some things that
are attractive about one model and, that
is, a more standard approach, everything
is the same. Training would be easier.
Resources would be easier. That’s all
very enticing, but I think that we should
have some measurement before we make
a change so that we know that the change
has been an improvement or it has made
things worse. We’re not opposed or
unopposed. Thank you, Mr. Chairman.
Chairman: Thank you, Mr. Kreuger. Mr.
Savikataaq.
Mr. Savikataaq: Thank you, Mr.
Chairman. Just a last question or just a
clarification on that, you said that you
want a measurement for change. Do you
want to measure whether the quality of
graduates is going up or the quality of
bilingual? Can you explain what you
would like to measure before you
change? Is it whether we’re bilingual or
whether our education system is
producing more qualified, educated
graduates? Thank you.
Chairman: Thank you. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
In the context of your last question, I
thought we were talking about language
of instruction, so I was thinking if

ᑭᒃᑯᓕᒫᑦ ᐋᖅᑭᒃᓱᐃᒍᒪᒐᓗᐊᕐᒪᑕ ᐊᑲᐅᓐᖏᓕᐅᑕᐅᔪᒥᒃ,
ᓲᕐᓗ ᐊᒃᓱᓗᐊᓂᒃ ᑎᓴᒪᓂᒃ ᐃᒪᖅᓯᐅᒻᒥ ᐊᔪᖅᓯᓯᒪᔪᖅ
ᓄᖅᑲᖏᓪᓗᑕ ᐊᔭᐅᖏᑯᑦᑕ ᑖᕗᖓᑦᑕᐃᓐᓇᖅ ᑕᕝᕙᓂ
ᐊᔪᖅᓯᓯᒪᓐᓇᕐᓂᐊᕐᒪᑦ. ᑕᐃᒫᑦᑕᐃᓐᓇᖅ
ᐱᓕᕆᐊᖃᕐᓂᐊᕋᑦᑕ ᑖᒃᑯᓂᖓᑦᑕᐃᓐᓇᖅ ᐊᕐᕌᒍᐃᑦ
ᑕᓪᓕᒪᑦ ᖁᓖᓪᓘᓐᓃᑦ ᐊᓂᒍᖅᓯᒪᓕᕋᓗᐊᖅᑎᓪᓗᒋᑦ.

ᐄ, ᑕᑯᔪᖓ ᐃᓚᖏᑦ ᐱᐅᔫᒐᓗᐊᑦ ᐊᑕᐅᓯᕐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑕᐅᔪᑦ ᐊᔾᔨᒌᒐᔭᖅᑐᑦ
ᐱᔭᕆᐊᑭᓐᓂᖅᓴᐅᓗᑎᓪᓗ. ᐄ, ᑕᒪᓐᓇ
ᐱᐅᔪᐊᓘᔮᖅᑑᒐᓗᐊᖅ, ᑭᓯᐊᓂ ᖃᓄᖅ ᐆᑦᑑᑎᒃᓴᒥᒃ
ᐋᖅᑭᒃᓯᒪᔪᖃᕆᐊᓕᒃ ᐱᐅᓯᕚᓪᓕᕈᑕᐅᓂᐊᖅᑐᑦ ᑕᒪᒃᑯᐊ
ᖃᐅᔨᒪᔭᐅᒐᓱᐊᖁᓪᓗᒍ. ᐊᑭᕋᖅᑐᖏᑦᑐᒍᑦ
ᐃᑲᔪᖅᑐᕋᑕᓗ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇ
ᑭᖑᓪᓕᖅᐹᕆᓂᐊᕋᒃᑯ
ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᑐᒍ. ᐊᓯᔾᔨᐅᑎᒃᓴᓂᒃ
ᑕᑯᔪᒪᔪᑎᑦ, ᒪᑯᐊ ᐱᔭᕇᖅᐸᓪᓕᐊᔪᑦ ᖃᓄᖅ
ᐅᓄᖅᓯᕙᓪᓕᐊᒻᒪᖔᖏᑦ ᑭᓱᓂᑦ ᖃᐅᔨᓴᓚᐅᖅᑳᕐᓗᑎ
ᐊᓯᔾᔨᓐᓂᕐᒥᑦ ᑕᑯᔪᒪᓂᐊᖅᐱᑦ? ᖃᓄᖅ ᒪᕐᕈᐃᓂᒃ
ᐅᖃᐅᓰᓐᓂᒃ ᐅᕝᕙᓘᓐᓃᑦ ᒪᑯᐊ ᐱᔭᕇᖅᐸᓪᓕᐊᔪᑦ
ᐱᓕᒻᒪᒃᓯᒪᓂᖅᓴᐅᓂᖏᑦ? ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᐊᐱᖅᑯᑎᒋᔭᐃᑦ ᓇᓪᓕᐊᓐᓂ ᐊᑐᕐᓗᓂ
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕐᒥᑦ ᐅᖃᐅᓯᖃᕋᓱᒋᖅᑲᐅᒐᒃᑭᑦ. ᑕᐃᓐᓇ
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bilingual education is our goal, and in
terms of that goal, is one model an
improvement over three models? I was
thinking in terms of bilingualism. The
other is a different story as well. Thank
you, Mr. Chairman.
Chairman: Thank you, Mr. Kreuger. I
have no more names on my list, so I
guess it’s my turn.

ᑕᑯᓪᓇᕐᓗᒍ ᐊᑕᐅᓯᖅ ᐱᐅᓂᖅᓴᐅᓇᔭᖅᐹ
ᐱᖓᓱᐃᓕᖓᖏᖔᕐᓗᑎ. ᐃᒃᑯᐊ ᐊᔾᔨᒌᖏᑦᑑᑕᐅᒻᒪᑕ
ᑕᐃᒪᐃᑦᑑᓂᖏᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᑯᕉᒐ.
ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ, ᐅᕙᖓ ᑕᐃᒪ.

I would like to take a step back to the
student-educator ratio. When the
Department of Education was here earlier
today, they spoke to a proposal that
they’re taking a look at of having a more
core program or a community model base
student-to-educator ratio based upon the
number of programs that are available in
the community versus the national
average model that’s used right now. I
think that even differs from the classroom
model that you spoke to earlier.

ᑭᖑᑉᐱᐊᖅᑐᒐᓛᑲᐃᓐᓇᕐᓗᖓᖃᐃ, ᐃᓕᓴᖅᑏᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᐅᑉᐸᑦ
ᐃᓕᓴᖅᑏᑦ ᖃᑦᑎᐅᔭᕆᐊᖃᕐᒪᖔᑦ?
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᕝᕙᓃᑎᓪᓗᒋᑦ
ᐅᖃᐅᓯᖃᖅᑲᐅᒻᒪᑕ ᑕᒪᓐᓇᒎᖅ ᕿᒥᕐᕈᓇᑦᑕᐅᒻᒪᑦ ᒪᑯᐊ
ᐱᓕᕆᐊᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ ᓄᓇᓕᓐᓄᓪᓗ
ᐋᖅᑭᑦᑕᐅᓯᒪᔪᓂᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᐅᕈᒪᓪᓗᑎ ᐊᒻᒪᓗ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐃᓕᓴᐃᔨ ᐊᑕᐅᓯᖅ ᖃᑦᓯᓂᑦ
ᐃᓕᓴᐃᖃᑦᑕᓂᐊᕐᒪᖔᑦ ᒪᑯᐊᓗ
ᐱᓕᕿᐊᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ ᐅᓄᕐᓂᖏᑦ ᑲᓇᑕᒥᓘᓐᓃᑦ
ᐊᑐᖔᕈᒪᖔᖏᑦ.

Are you familiar with any research based
upon taking a look at what core programs
are needed in each community, basing
your educator ratios upon that, and then
looking at any enhanced programs that
are available through the department?
How comfortable would you feel in the
department exploring that option? Mr.
Kreuger.

ᑕᒪᒃᑯᐊ ᖃᐅᔨᓵᕆᔭᐅᖃᑦᑕᖅᓯᒫᖏᓐᓂᑦ ᖃᐅᔨᒪᕖᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᑕᑯᓯᒪᕕᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐃᓕᓴᐅᔨ
ᐊᑕᐅᓯᖅ ᐊᒻᒪᓗ ᖃᔅᓯᐅᓇᔭᕐᒪᖔᖏᑦ ᑕᐃᒃᑯᐊ
ᐃᓕᓴᖅᑏᑦ? ᑕᒪᒃᑯᐊ ᓇᓖᕌᕈᑏᑦ ᖃᓄᐃᓘᕈᑎᒋᔭᐅᕙᑦ
ᐃᓕᔅᓯᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I’m just going to take a moment to confer
with my colleagues.
Thank you, Mr. Chairman. I am ready to
respond. It’s interesting and there are
words that are used in that description
that if we have the same definitions of
those terms, then we might be in
agreement, but we have learned from
negotiations that often it comes down to
what do you mean by terms like core

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᑯᓄᖓ
ᒫᓃᖃᑎᒋᔭᕐᓄᑦ ᐅᖃᐅᓯᕆᓚᐅᑲᒍᒪᒐᒃᑯ.

ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑭᐅᒍᓐᓇᖅᓯᒐᒪ. ᐄ, ᑕᒪᓐᓇ
ᑐᓴᕈᒥᓇᖅᑐᖅ ᐊᑕᐅᓯᖏᓐᓇ ᐊᑐᖅᑕᐅᕙᓪᓚᐃᔪᖅ, ᓲᕐᓗ
ᑖᒃᑯᐊ ᑐᑭᖏᑦ ᑕᐃᒫᑦᑎᐊᖅ ᑐᑭᓯᐅᒪᖃᑎᒌᒃᑯᑦᑕ
ᐊᖏᖃᑎᒌᒍᓐᓇᖅᑐᒎᒐᓗᐊᖅ ᑭᓯᐊᓂ ᐋᔩᕐᓂᒃᑯᑦ
ᑐᑭᓯᓚᐅᖅᑐᒍᑦ ᖃᓄᖅ ᑐᑭᖃᖅᑎᑉᐱᐅᒃ ᒪᑯᐊ
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program? What is determined to be
essential?

ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᓪᓚᕆᒋᐊᖃᖅᑐᑦ.

There are certain aspects of that that do
sound positive and would ensure that
there are certain essentials that are
needed for all communities. They should
be there regardless of the size. There still
has to be acknowledgement of the
enrolment, the number of students who,
by law, are required to be in school and
live in the community, and that’s
somehow reflected, and whatever
formula is used, it has to be transparent
and it has to be available so that we can
all use it and come up with the same
number and apply it to a school and see
that, yes, that’s what it’s doing.

ᐃᓚᖏᑦ ᐱᐅᕙᓗᖃᑦᑕᖅᑐᓂᒃᑯᐊ, ᒪᒃᑯᐊ ᐊᑐᓪᓚᕆᑦᑐᑦ
ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᔭᕆᐊᖃᓪᓚᕆᑦᑐᑦ
ᑕᐃᒪᐃᓕᖓᖃᑦᑕᕐᒪᑕᐃᒃᑯᐊ. ᑭᓯᐊᓂᑦᑕᐅᖅ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔭᕿᐊᖃᕐᒥᔪᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ
ᖃᑦᓯᑦ ᐊᑎᓕᐅᖅᑕᐅᓯᒪᒻᒪᖔᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ.
ᒪᓕᒐᑎᒍᑦ ᑕᒪᓐᓇ ᑕᐃᒪᓐᓇ ᑕᐃᒪᐃᓕᖓᓂᖓ ᒪᓕᒃᖢᒍ
ᐊᑎᓕᐅᕆᖃᑦᑕᖅᑐᒍᑦ. ᒪᑐᐃᖓᑦᑎᐊᕆᐊᖃᖅᑐᒍᑦ
ᐊᒻᒪᓗ ᑕᒪᑦᑕ ᑖᔅᓱᒥᖓᔅᓴᐃᓐᓇᖅ ᓈᓴᐅᑎᓂᑦ
ᐋᖅᑭᔅᓯᓗᑕ ᐊᑐᓕᖅᑎᓪᓗᑎᒃᑯᓪᓗ ᑖᒃᑯᓄᖓ
ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ.

We talk about schools that are overfunded and under-funded or over-staffed
and under-staffed. I don’t see any schools
that are suffering from being overstaffed, but we see schools that are
suffering from being under-staffed.
Whatever the result, we should not end
up with classrooms that cannot meet the
needs of the students that are in them,
regardless of how we package it and
describe it.

ᐅᖃᐅᓯᖃᖃᑦᑕᕆᕗᒍᑦ ᑕᐃᒃᑯᐊ ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᑮᓇᐅᔭᖃᖅᑎᑕᐅᓗᐊᖅᑐᑦ ᐅᕝᕙᓘᓐᓃᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᐅᓗᐊᖅᑐᑦ. ᑕᑯᖏᓚᖓ
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᐅᓗᐊᖅᑐᓂᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ. ᑭᓯᐊᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᑭᒃᓴᓐᓂᖅ ᑕᒪᓐᓇ ᑕᑯᖃᑦᑕᖅᑕᕗᑦ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂᑦ. ᖃᓄᑐᐃᓐᓇᖅ ᐋᖅᑭᑦᑕᐅᒐᓗᐊᖅᐸᑦ
ᐃᓪᓗᕈᓯᖅᑕᖃᐅᒋᐊᖃᖏᓚᖅ ᖃᓄᖅ ᐋᖅᑭᒃᑲᓗᐊᕈᑦᑎᒃᑯ
ᐅᖃᐅᓯᖅᑕᓂᓪᓗ ᖃᓄᐃᑦᑐᓂ ᐊᑐᕋᓗᐊᕈᑦᑕ.

I think NTA is interested to see what the
department means by this so that we can
actually give them a more articulate and
reasoned response. Thank you, Mr.
Chairman.

ᑕᑯᒍᒪᓂᐊᖅᑐᒍᑦ ᑭᓱᓂᑦ ᑭᙴᒪᔭᖅᑕᖃᕐᒪᖔᑦᑕ
ᐃᓗᓕᖃᑯᓗᔭᕐᓂᖅᓴᐅᓗᑎᒃ ᑕᒪᒃᑯᐊ
ᑲᒪᒋᔭᐅᒍᓐᓇᕋᔭᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr. Kreuger. I’ll
just go on to my next [question]. On page
8, it talks about student promotion and
the school teams. There is a statement
made in there that some have not been
established appropriately or aren’t
meeting on a regular basis.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ.
ᐊᐱᖅᑯᑎᒃᓴᒃᑲᓐᓂᕋ ᒪᒃᐱᒐᖅ 8 ᐅᖃᐅᓯᖃᖅᑐᖅ
ᖁᕝᕙᓯᖕᓂᖅᓴᓄᑦ ᐃᓕᔭᐅᖃᑦᑕᕐᓂᖏᑦ ᑕᐃᒃᑯᐊ
ᐃᓕᓴᖅᑏᑦ ᐃᓚᖏᒡᒎᖅ ᐋᖅᑭᒃᑕᐅᓯᒪᑦᑎᐊᓐᖏᒻᒪᑕ
ᑲᑎᒪᒐᔪᓐᖏᖦᖢᑎᒡᓗ.

When we’re talking about legislation,

ᒪᓕᒐᓕᕆᓪᓗᑕ
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which is what the purview of this review
Committee is all about, to me that doesn’t
sound like a legislative challenge. It
sounds like an implementation challenge.
To go a little bit further into that… .
Actually, I’ll leave it at that for now. I do
have a part 2 to the question. To me, it
just sounds like the principal has the
obligation, according to the legislation, to
create the school team. Why aren’t they
doing it? Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
I think this speaks to the example we
were citing in our presentation, a specific
example that there has been a lot of input
in your community consultation last night
and in some of the presentation this
morning, but right now, it is not enforced
by the RSO with regard to CSFN. This
actually speaks to our other comment on
this issue and that is there has to be
clarification brought to the roles and
responsibilities of CSFN. Sorry, I stand
corrected. The GN has not enforced
CSFN to comply with some of these
expectations. That is what we were
referring to there. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Kreuger.
That was my second part of the question.
According to the legislation, the process
isn’t delegated to the school team but to
the commission itself, specifically CSFN.
To me, when you’re talking about the
lack of inclusion with the classroom
teacher, that’s way out to left field.
You’ve got a panel of people that are
somewhat like us. If somebody came to
us with a student’s profile and said, “Do
we pass this person or not?” We’re not
experts in this field. To me, the
commission, although it is their desire to
improve the education system, may not
have that skill set on the team that they’re

ᑕᒪᒃᑯᓂᖓ ᕿᒥᕐᕈᓇᒃᑲᑦᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ
ᐱᖁᔭᕐᒥᒃ ᒪᓕᒐᓕᕆᖅᑰᔨᓐᖏᑦᑐᖅ ᐅᓇ
ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓂᕐᒨᖔᕐᒪᑦ ᐊᒻᒪᓗ
ᐅᖃᐅᓯᕆᒃᑲᓐᓂᕐᓗᒍ. ᐄ, ᑕᕝᕗᖓ ᕿᒪᑲᐃᓐᓇᕐᓗᒍ
ᐊᐱᖅᑯᑎᒃᓴᖃᕐᕕᒋᒃᑲᓐᓂᕐᓂᐊᕋᒃᑯ. ᐅᕙᖓᓕ
ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐊᖓᔪᖅᑳᖓ ᑖᓐᓇ ᓴᖅᑭᑦᑎᔪᓐᓇᖅᐳᖅ
ᑕᐃᒪᓐᓇᐃᑦᑐᓕᕆᔨᐅᔪᓂᒃ ᓱᖕᒪᓪᓕ ᑕᐃᒪᐃᓕᐅᓐᖏᓚᖅ?
ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇ
ᐆᒃᑑᑎᓕᐅᕈᑎᒋᓇᓱᖅᑲᐅᔭᑦᑎᓐᓅᖅᑰᖅᑐᖅ ᐅᐊᑦᑎᐊᖅ
ᐅᖃᓪᓚᓕᓵᖅᑎᓪᓗᑕ ᐆᒃᑑᑎᒋᔪᓐᓇᖅᑕᕋ.
ᐅᓄᖅᑐᐊᓗᖕᓂᒃ ᐅᓐᓄᒃ ᑐᓴᖅᑎᑕᐅᓚᐅᕋᔅᓯ ᐃᓚᖏᓪᓗ
ᐅᓪᓛᖅ ᐅᖃᐅᓯᕆᔭᐅᓚᐅᖅᖢᑎᒃ ᑭᓯᐊᓂ ᑖᒃᑯᐊ
ᐊᑐᓕᖅᑎᑕᐅᓯᒪᓐᖏᑦᑐᑦ CFSN-ᒃᑯᓐᓄᑦ. ᐊᓯᐊᓄᑦ
ᐊᒃᑐᐃᓂᖃᑐᐃᓐᓇᖅᐳᖅ ᑐᑭᓯᓇᖅᓯᑦᑎᐊᕆᐊᓕᒃ ᐅᓇ
ᖃᓄᐃᓕᐅᖅᑎᐅᓂᐊᕐᒪᖔᑦ ᑭᒃᑯᑦ. ᐄ, ᑕᒻᒪᖅᑲᐅᒐᒪ
ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ ᐃᒃᑯᐊ ᑖᒃᑯᓂᖓ ᐅᐃᕖᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑖᒃᑯᓄᖓ
ᐊᑐᓕᖅᑎᑦᑎᓯᒪᓐᖏᒻᒪᑕ ᑕᐃᒃᑯᐊᒃᓴᑐᐊᖑᔪᑦ.
ᑕᐃᒫᖑᓗᓂ ᑕᐃᓇᓱᖅᑲᐅᔭᕗᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ,
ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᒃᑲᓐᓂᕈᒪᓂᐊᖅᑲᐅᔭᕋ. ᐱᖁᔭᕐᔪᐊᑦ
ᒪᓕᒃᖢᒋᑦ ᑖᒃᑯᓄᖓ ᐃᓕᓴᐃᔩᑦ ᐅᐃᕖᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓄᑦ ᑐᓐᓂᖅᑯᑕᐅᓯᒪᔪᑦ ᓲᕐᓗ
ᐅᖃᐅᓯᕆᔭᐅᑎᓪᓗᒍᓕ ᓲᕐᓗ ᐅᕙᑦᑎᑐᑐᐃᓐᓇᖅ
ᐃᓄᑐᐃᓐᓇᐃᑦ. ᓲᕐᓗ ᖃᐃᔪᖃᕐᓂᖅᐸᑦ ᐃᓕᓴᖅᑎᑦ
ᐃᒪᐃᑦᑑᖕᒪᑦ ᐅᓇ ᖁᕝᕙᓯᖕᓂᖅᓴᒧᑦ ᐃᓕᔪᒪᔭᕗᑦ.
ᑕᐃᒪᐃᑦᑐᓕᕆᔨᐅᓐᖏᑦᑐᕐᔪᐊᒻᒪᕆᐊᓗᒐᑦᑕ ᑕᐃᒃᑯᐊᓗ
ᐅᐃᕖᑦ ᑲᑎᒪᔨᖏᑦ
ᑕᐃᒪᐃᑦᑐᓕᕆᔨᖃᖅᑐᒃᓴᐅᓐᖏᑦᑑᒐᓗᐊᑦ ᖃᓄᑭᐅᖅ.
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allocated. I was just looking for
reinforcement on the way I was
interpreting what you were talking about,
maybe just a quick one. Mr. Kreuger.
Mr. Kreuger: Thank you, Mr. Chairman.
As I said before, the relationship between
the teacher and the student is vital and
this is just one step further removed from
that relationship. The further we get away
from teacher-student relationship, the less
responsive, the less adaptive, the less
flexible, and the less inclusive our
decisions and our results will be, and it
will not be in the best interest of the
child. In this case, I think it actually
proves that statement, that it is not as
flexible and it is non-inclusive because it
is currently not involving the classroom
teacher, which should be a given. Thank
you, Mr. Chairman.

ᑕᐃᒫᒃ ᑐᑭᓕᐊᕆᖅᑲᐅᔭᕋ ᑖᓐᓇ
ᑐᑭᓯᒃᑲᓐᓂᕋᓱᑐᐃᓐᓇᖅᑕᕋ. ᒥᔅᑕ ᑯᕉᒐ.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᖃᖅᑲᐅᒐᒪ
ᐅᐊᑦᑎᐊᖅ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ ᐃᓕᓴᖅᑏᑦ
ᐱᓕᕆᖃᑎᒌᑦᑎᐊᕐᓗᑎᐅᔭᕆᐊᓖᑦ. ᐅᖓᓯᒌᓗᐊᓕᕌᖓᒥᒃ
ᐃᓕᓴᐃᔨ ᐃᓕᓴᖅᑕᖓᓗ
ᓇᓖᕌᕐᕕᒃᓴᖃᓐᖏᓐᓂᖅᓴᐅᓕᖅᑰᔨᓲᖑᖕᒪᑕ
ᑕᐃᒪᐃᑦᑑᓂᖓᓄᓪᓗ ᓱᕈᓯᕐᒧᑦ
ᓵᖓᓐᖏᓐᓂᖅᓴᐅᖅᑰᔨᓕᕋᔭᖅᑐᖅ.
ᓇᓖᕌᕐᕕᒃᓴᖃᓐᖏᓐᓂᕋᕐᓂᖅᓴᐅᓕᖅᖢᑎᒡᓗ ᑖᓐᓇ
ᐃᓕᓴᐃᔨ ᐊᐱᕆᔭᐅᓚᐅᖃᑦᑕᕐᓗᓂ ᑕᐃᒪᓐᓇ
ᖃᐅᔨᒪᓂᖅᐹᖑᖕᒪᑦ ᑖᔅᓱᒥᖓ ᐃᓚᐅᓪᓚᕆᒋᐊᓕᒃ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ

Chairman: Thank you for that response,
Mr. Kreuger. That clarifies it in my own
mind.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ, ᒥᔅᑕ
ᑯᕉᒐ. ᐄ, ᑐᑭᓯᓇᖅᓯᒃᑲᓐᓂᖅᐳᖅ.

I would like to go back into the
professional development category. On
page 13 of your submission in the very
bottom of the second last paragraph, it
talks about employers denying leave
requests by teachers to take part in
professional development opportunities
that are outside the PD week that is
allocated within the school calendar.

ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ ᒪᒃᐱᒐᖅ 13,
ᑭᖑᓪᓕᖅᐹᖅ ᑖᓐᓇ ᐅᖃᖅᓯᒪᖕᒪᑦ ᐃᓕᓴᐃᔩᑦ
ᓴᓂᕐᕙᐃᖃᑦᑕᕐᒪᑕ ᐃᒃᑯᐊ ᐅᓪᓗᖏᓐᓂᒃ ᐅᕙᓂ
ᐃᓕᓐᓂᐊᕐᓂᐊᖅᐳᑦ ᓯᓚᖅᑯᑎᓯᒪᔪᖃᕌᖓᑦ
ᐃᓕᓐᓂᐊᕈᒪᔭᕋᓗᐊᖏᓐᓂᒃ ᐅᐸᒍᓐᓇᖃᑦᑕᓐᖏᒻᒪᑕ
ᐃᓚᖏᓪᓗ ᐃᓕᓴᐃᔩᑦ.

One of the concerns that we heard again
through the community consultation
period is that some teachers are taking, I
don’t want to use the word frivolous, but
it’s the first word that comes to mind of
some of the professional development
that they are taking. Is there any type of
guidance provided by the school or
through NTA on something that is really
going to further the teacher’s

ᑐᓴᑲᑕᐃᓐᓇᕐᒥᔭᕗᑦ ᐃᓱᒫᓘᑕᐅᔪᐃᑦ ᐃᓚᖓᑦ ᐃᓕᓴᐃᔩᑦ
ᐃᓚᖏ… ᐃᓛᒃ ᒪᑯᓂᖓ
ᐊᑑᑎᖃᓐᖏᓐᓂᕋᕈᓗᑐᐃᓐᓇᕈᒪᓐᖏᑕᕋᓗᐊᒃᑲ ᑭᓯᐊᓂ
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑕᖏᑦ ᓱᓇᐅᖅᑰᔨᓐᖏᒻᒪᑕ. ᖃᓄᖅ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᒪᓕᒐᖃᖅᐸᑦ ᐅᕝᕙᓗᓐᓃᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ
ᒪᓕᒐᖃᖅᐸᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᒪᔭᖏᑦ
ᐊᑑᑎᖃᓪᓚᕆᖕᓂᐊᕐᓗᑎᒃ
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involvement, either it be in the
community or to assist them in their own
academic progression? Are there any
parameters established through NTA?
Mr. Kreuger.

ᓄᓇᓕᖕᓄᑦ ᐅᕝᕙᓗᓐᓃᑦ ᐃᖕᒥᒧᑦ
ᖁᕝᕙᕆᐊᒃᑲᓐᓂᐅᑎᒃᓴᓂᒃ? ᖃᓄᖅ ᑕᒪᒃᑯᐊ
ᒪᓕᒐᖃᒐᓇᒃᐸ ᐊᑑᑎᖃᓐᖏᓗᐊᖅᑐᐊᓗᖕᓂᒃ
ᐃᓕᓐᓂᐊᕈᑎᖃᕋᓱᖃᑦᑕᔾᔮᓐᖏᒻᒪᑕ? ᒥᔅᑕ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I would like to defer this question to Ms.
Campbell, our Member Services
Administrator, to talk about the services
that we provide for professional
development.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᐊᐱᖅᑯᑦ ᑐᓐᓂᖅᑯᑎᒋᔪᒪᔭᕋ ᐆᒧᖓ, ᐱᔨᑦᑎᕈᑎᓂᑦ
ᐊᑐᐃᓐᓇᕈᐃᑎᑦᑎᖃᑦᑕᕋᑦᑕ ᑕᐃᒃᑯᐊ
ᐅᖃᐅᓯᕆᔪᓐᓇᓂᐊᕐᒪᒋᑦ.

Chairman: Thank you, Mr. Kreuger. Ms.
Campbell.
Ms. Campbell: Thank you, Mr.
Chairman. There are actually a number of
different places where definitions of what
is considered to be effective professional
development and there are a number of
places where there are guidelines for
what teachers can and can’t do.
Each teacher, before they take part in a
PD activity, has to apply. When they’re
deciding what their activity is going to
be, let’s say for example, during the five
PD days that we have in every school
year, they have to make an application
and that application describes what it is
they’re going to do, how that activity is
going to benefit the students in their
classroom, and what resources they need
to accomplish that activity.
Those applications are submitted through
an online database to staff in our office.
They use the guidelines in the Education
Act, our collective agreement, and further
guidelines and policies set out by the
Nunavut Professional Improvement
Committee, which is made up of two
representatives from NTA and two
representatives from the Department of
Education.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ. ᒥᔅ
ᑳᒻᐳᓪ.
ᑳᒻᐳᓪ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᐊᑕᐅᓯᐅᖏᑦᑐᓂᑦ ᐋᖅᑭᔅᓯᓯᒪᔪᒍᑦ, ᑭᓱ
ᐊᑑᑎᖃᖏᒻᒪᖔᑦ ᑭᓱ ᐱᕚᓪᓕᐅᑎᒋᔭᐅᔪᓐᓇᕐᒪᖔᑦ
ᑕᒪᒃᑯᓂᖓ ᐱᑕᖃᐅᖅᑐᒍ
ᐊᑐᖅᑕᐅᖃᑦᑕᕈᓐᓇᓂᐊᖅᑐᓂᑦ.

ᐃᓕᓴᐃᔨ ᐃᓕᓐᓂᐊᕈᒪᒍᓂ ᑕᑕᑎᕆᐊᓕᓐᓂ ᑭᓯᐊᓂ
ᑕᑕᑎᕆᓚᐅᕐᓗᓂᐅᔭᕆᐊᖃᓲᖅ, ᑕᓪᓕᒪᓂᑦ ᐅᓪᓗᓂᑦ
ᓴᓂᕐᕙᐃᖃᑦᑕᕋᑦᑕ ᐃᓕᓴᐃᔨᓄᑦ
ᐃᓕᓐᓂᐊᕐᕕᐅᖃᑦᑕᕈᓐᓇᓂᐊᖅᑐᓂᑦ. ᖃᓄᐃᓘᓂᐊᕐᒪᖔᑦ
ᖃᓄᕐᓗ ᑖᓐᓇ ᐃᐃᓕᓐᓂᐊᕈᒪᔭᖓ ᐃᑲᔫᑎᖃᓂᐊᕐᒪᖔᑦ
ᐃᓕᓐᓂᐊᕐᕕᐊᓂ ᐊᒻᒪᓗ ᑭᓱᓂᑦ ᓴᓇᕐᕈᑎᓂᑦ
ᐊᑐᕆᐊᖃᓂᐊᕐᒪᖔᑦ.

ᑕᒪᒃᑯᐊ ᑕᑕᑎᕆᐊᓖᑦ ᑐᓐᓂᖅᑯᑕᐅᑦᑕᖅᐳᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑎᓐᓄᑦ ᑕᐃᒃᑯᐊ ᒪᓕᒐᐃᑦ ᒪᓕᔾᔪᓂᔾᔪᒃ
ᑖᒃᑯᓂᖓ ᕿᒥᕐᕈᓕᖅᐳᖅ ᑕᑕᑎᖅᑕᐅᓯᒪᔪᓂᑦ
ᐊᑐᐊᒐᓂᓪᓗ ᐋᖅᑭᓱᖅᑕᐅᓯᒪᔪᓂᑦ ᑖᒃᑯᓄᖓ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐱᓕᒻᒪᓴᖅᑎᖏᓐᓂᑦ
ᑲᑐᔾᔨᖃᑎᒌᖔᖅᑐᒥᑦ ᐊᒻᒪᓗ ᒪᕐᕉᒃ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓃᖔᖅᑐᑦ.
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We have the collective agreement, the
Education Act, NPIC’s or the
professional improvement committee’s
own policy book, which is available
publicly online on our website. This sets
out the parameters of what is approvable
PD for teachers and what isn’t. Further to
that, when we get into resources to
complete PD, there are also guidelines on
what kinds of costs or resources can be
paid for out of the PD fund, what can’t,
and what a teacher would need to pay for
out of their own pocket.
After the PD activity is completed, each
teacher is required then to report back on
how the activity went, whether or not the
activity they completed will be valuable
in their classroom, and maybe what
resources, ideas, or experiences they have
that they would share with other teachers.
Thank you, Mr. Chairman.

ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑕ ᐊᖏᕈᑎᖏᑦ
ᐊᓯᖏᓪᓗ ᑕᐃᒃᑯᐊ ᐱᕚᓪᓕᐅᑕᐅᕙᓪᓕᐊᔪᓐᓇᖅᑐᓄᑦ
ᑐᕌᖓᔪᑦ ᑕᒃᑯᐊ ᓇᓗᓴᐃᔭᐃᓯᒪᖃᑦᑕᖅᐳᑦ ᑭᓱᑦ
ᐊᖏᖅᑕᐅᓂᐊᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᕆᐊᕈᒪᑎᓪᓗᒋᑦ
ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ ᑭᓱᑦ ᐋᒃᑳᖅᑕᐅᓂᐊᕐᒪᖔᑦ. ᒪᑯᐊᓗ
ᓴᓇᔩᑦ ᐅᓄᕐᓂᖏᑦ ᖃᑦᓯᑖᓚᑐᕐᓂᐊᕐᒪᖔᖏᓪᓗ ᑕᒪᒃᑯᐊ
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᒥᔪᑦ, ᖃᔅᓯᓪᓗ ᐃᓕᓴᐃᔨᒧᑦ ᓇᒻᒥᓂᖅ
ᐊᑭᓕᕋᔭᕐᒪᖔᑦ.

ᑕᒪᓐᓇ ᐱᔭᕇᖅᑕᐅᓯᒪᓕᕌᖓᑦ ᐃᓕᓴᐃᔩᑦ ᐊᑐᓂ
ᐃᓕᓐᓂᐊᕌᓂᒃᑯᓂ ᐅᓂᒃᑲᐅᓯᖃᕆᐊᓕᒃ ᑕᐃᓐᓇ
ᐃᓕᓐᓂᐊᓚᐅᖅᑕᖓ ᖃᓄᖅ ᐊᑑᑎᖃᓂᐊᕐᒪᖔᑦ
ᑭᓱᓂᓪᓗ ᐃᓱᒻᒥᐅᑕᖅᑖᓯᒪᓕᕐᒪᖔᑕ ᑖᓐᓇ
ᐃᓕᓐᓂᐊᓚᐅᕐᓗᓂᐅᒃ, ᑕᐃᒪᐃᓕᖓᓲᖑᔪᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you, Ms. Campbell.
I’ve just got a couple of more questions,
and I do recognize the clock and I
appreciate our next witness’s patience.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᑳᒻᐳ.
ᐊᐱᖅᑯᑎᒃᓴᑲᓐᓂᒃᑲᐅᑯᐊ. 5:00-ᒨᖓᐅᓕᖅᑐᖅ
ᖃᐅᔨᒪᓪᓗᖓ, ᑕᐃᓐᓇᓗ ᐅᑕᖅᑭᑎᐊᖅᑐᐊᓘᒻᒪᑦ.

I’m looking at page 15 and it’s talking
about defining the school staff and it’s
speaking that NTA members are clearly
Department of Education employees.
That’s GN employees, not DEA.

ᒪᑉᐱᒐᖅ 15 ᐅᖃᐅᓯᖃᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ
ᐃᖅᑲᓇᐃᔭᖅᑎᔅᓴᓂᑦ ᕿᓂᕐᓂᖅ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑖᒃᑯᐊ ᐱᓕᕆᐊᕆᖃᑦᑕᕐᒪᔾᔪᒃ ᓇᓗᓇᖏᑦᑐᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᖑᖏᑦᑐᖅ.

On the next page on 16, it speaks to the
perception that CSFN teachers don’t feel
that they’re part of the GN or the
Department of Education. It says that
they’re often made to feel that they’re
CSFN employees.
I struggle to see how the mindset of a
teacher working under a DEA model
versus a teacher under a CSFN model can
feel so different when NTA still has all

ᒪᑉᐱᒐᖅ 16-ᖓᓂ ᑖᒃᑯᐊ ᐅᐃᕖᑦ ᐃᓕᓴᐃᔨᖏᑦ
ᐃᓚᒋᔭᐅᓇᓱᒋᖏᒻᒪᑕ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᓲᕐᓗᓕ
ᑕᑯᓐᓇᖅᑕᐅᖃᑦᑕᕐᒪᑕ ᐅᐃᕖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑕ
ᑲᑎᒪᔨᖏᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓪᓗᑎ.

ᖃᓄᐃᒻᒪᓂᒃᑯᐊ ᐊᔾᔨᐅᖏᑦᑐᓪᓛᓘᕙᑦ
ᑕᒪᒃᑯᐊᖑᒐᓗᐊᖅᑎᓪᓗᒋᑦ, ᑐᑭᓯᐊᓂᒍᓐᓇᖏᑦᑕᒃᑲ ᓱᒻᒪᑦ
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these teachers under their umbrella. I’m
not clear on how that differentiation
exists. Mr. Kreuger.

ᐃᒻᒥᓂᒃ ᐊᔾᔨᐅᖏᑎᑦᑎᓗᐊᕐᒪᖔᑦ? ᒥᔅ ᑯᕉᒐ.

Mr. Kreuger: Thank you, Mr. Chairman.
I would like to defer this question to our
Executive Director, Mr. Hatch.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑖᓐᓇ
ᐊᐱᖅᑯᑦ ᑐᓐᓂᖅᑯᑎᒋᔪᒪᔭᕋ ᐆᒧᖓ ᐱᖃᑎᐊᓗᓐᓄᑦ,
ᒥᔅᑕ Hᐋᑦᔅ.

Chairman: Thank you. Mr. Hatch.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ Hᐊᑦᔅ.

Mr. Hatch: Thank you, Mr. Chairman.
Currently, the Education Act stipulates a
role for DEAs and CSFN in the delivery
of education in Nunavut. Consequently,
these organizations need to be supported
and resourced to accomplish that.
Sometimes organizations are not open to
support to accomplish what they need to
accomplish. Ultimately, the Minister is
still responsible to ensure that these
organizations carry out their role
appropriately.
One of the problems that we’re noticing
and we have made reference to this in our
submission is that we believe a more
assertive monitoring process needs to be
mandated to monitor such organizations
to ensure that they’re achieving success.
Just as importantly, a more timely
mechanism needs to be available to allow
the Minister to intervene, if necessary, to
ensure that all GN policies and
procedures, employer policies and
procedures, are indeed followed to avoid
the loss of number one, public trust,
number two, to protect public servants,
employees of the Government of
Nunavut, and just as important, if not
more important, to protect our clients and
I mean the department’s clients here,
which would be the students.
The Education Act, in my opinion and in
the opinion of NTA, is not explicit
enough in outlining the powers of these

Hᐊᑦᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᒫᓐᓇ,
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ, ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᖅ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐱᓕᕆᐊᕆᔭᐅᑎᓪᓗᒍ ᓄᓇᕗᒻᒥ.
ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐃᑲᔪᓱᖅᑕᐅᖃᑦᑕᕆᐊᓖᑦ
ᓴᓇᕐᕈᑎᑖᖅᑐᖅᑎᑕᐅᓗᑎᓪᓗ ᑕᐃᒪᐃᑦᑐᓂᑦ
ᓴᖅᑭᑦᑎᔪᓐᓇᓂᐊᕐᒪᑕ. ᐃᓛᓐᓂ ᑎᒥᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ
ᒪᑐᐃᖓᕕᖏᒻᒪᑕ ᐃᑲᔪᖅᓲᑎᒃᓴᓂᑦ
ᐊᑐᐃᓐᓇᕈᐃᓯᒪᑯᐅᒐᓗᐊᖅᑐᑎ ᐃᑲᔪᖅᑕᐅᔪᒪᕙᖏᒻᒪᑕ
ᐊᒻᒪᓗ ᑕᐃᒪᑦᑑᓂᖓᓄᑦ ᑖᓐᓇ ᓱᓕ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ
ᐱᔭᔅᓴᖅᑖᖅᑎᑕᐅᓯᒪᕗᖅ ᑕᐃᒃᑯᐊ ᑎᒦᑦ
ᑲᔪᓯᑎᑦᑎᖃᑦᑕᓂᐊᕐᒪᑕ ᐃᖅᑲᓇᐃᔮᒥᓂᒃ
ᐱᕆᔭᕆᐊᖃᖅᑕᒥᓂᒃ.
ᐊᒻᒪ ᐊᑲᐅᖏᓕᐅᕈᑎᑦᑎᓐᓂ ᐅᔾᔨᕆᓯᒪᔪᒍᑦ. ᒪᑯᐊ
ᓇᐅᖅᓯᖅᓱᖅᑕᐅᑦᑎᐊᓂᖅᓴᐅᔭᕆᐊᓖᑦ, ᑕᐃᒪᑦᑐᑦ
ᑎᒥᐅᔪᑦ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᑕ
ᑲᔪᓯᑦᑎᐊᕐᓂᖃᕋᓗᐊᕐᒪᖔᖅ. ᑕᐃᒫᑐᐃᓐᓇᕐᓗ
ᐱᕕᖃᖅᑎᑕᐅᑦᑎᐊᕆᐊᖃᕆᓪᓗᑎᒃ ᑖᓐᓇ
ᒥᓂᔅᑕᕆᔭᐅᔪᖅ ᓇᐅᒃᑯᑐᐃᓐᓇᖅ
ᓄᖅᑲᖅᑎᑦᑎᔪᓐᓇᕐᓂᐊᕐᒪᑦ ᐱᒋᐊᖃᕐᓂᕈᓂ. ᑕᒪᒃᑯᐊᓕᒫᑦ
ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ ᐊᑐᐊᒐᖏᑦ ᐊᑐᖅᑕᐅᓂᐊᕐᒪᑕ
ᑭᒃᑯᓕᒫᓄᑦ ᑕᖅᑯᓄᖓ ᑕᑎᒋᔭᐅᔪᓐᓇᕐᓂᐊᕋᒥᒃ.
ᐊᐃᑉᐸᖓ, ᓴᐳᒻᒥᐅᓴᖅᑕᐅᓯᒪᓂᐊᕐᒪᑕ ᒐᕙᒪᒃᑯᓐᓄᑦ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐊᒻᒪᓗ
ᐱᕐᔪᐊᖑᓂᖅᓴᐅᖅᑰᕐᒥᔪᖅ ᓴᐳᒻᒥᐅᓴᖅᑕᐅᓯᒪᓂᐊᕐᒪᑕ
ᑕᐃᒃᑯᐊ ᐱᔨᑦᑎᕐᕕᒋᖃᑦᑕᖅᑕᕗᑦ ᐃᓕᓴᖅᑎᖁᑎᑯᓗᑉᐳᑦ.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐅᕙᒃᑯᓪᓕ
ᓇᓗᓇᐃᖅᓯᒪᓚᕆᓐᖏᑦᑐᖅ ᖃᓄᑎᒋ ᓴᓐᖏᓂᖃᕐᒪᖔᑕ
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organizations. When we’re dealing with
employer-like powers, the Act needs to
be very specific. Even though like some
HR responsibilities may be passed along
to CFSN, the expectation is that a teacher
who is working in their school, who is a
member of the public service and an
employee of the GN, would still
experience the same things that a teacher
would experience if they were working in
a community anywhere else in Nunavut.
Public servants, in particular teachers,
would expect to have to carry out the
same duties and adhere to the same
policies and procedures no matter where
you work. Unfortunately, evidence
suggests that that is not the case.

ᑕᐃᒃᑯᐊ ᑎᒥᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ. ᑲᒪᒋᔭᖃᖅᑎᓪᓗᑕ ᓲᕐᓗ
ᐃᖅᑲᓇᐃᔭᖅᑎᑎᑐᑦ ᑕᑯᓐᓇᕈᑦᑎᒃᑯᑦ ᑖᓐᓇ ᒪᓕᒐᖅ
ᓇᓗᓇᐃᖅᓯᑦᑎᐊᕆᐊᓕᒃ ᖃᓄᖅ ᑐᑭᖃᕐᒪᖔᖅ. ᐃᓚᖏᑦ
ᐅᕙᑦᑎᓐᓅᑦᑕᐅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ, ᓲᕐᓗ
ᑐᓐᓂᖅᑯᑕᐅᓯᕙᕋᑦᑕᓗ ᐅᐃᕖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓄᑦ, ᐃᓕᓐᓂᐊᕕᖓᓐᓂ ᐃᖅᑲᓇᐃᔭᕐᓗᓂ
ᐃᓚᒋᔭᐅᖃᑕᐅᓗᓂ ᒐᕙᒪᒃᑯᓄᓪᓗ
ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᓗᓂ, ᓱᓖᓛᒃ ᑖᒃᑯᓂᖓᑦᑕᐃᓐᓇᖅ
ᐊᑐᕋᔭᖅᑐᖅ ᐃᓕᓴᐃᔨᑎᑎᑐᑦ ᐃᖅᑲᓇᐃᔭᕐᓂᕈᑎᒃ
ᓇᓂᑐᐃᓐᓇᖅ ᓄᓇᕗᑦ ᐃᓗᐊᓂ. ᒐᕙᒪᒃᑯᓐᓄᑦ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐱᓗᐊᕐᓗᒋᑦ ᐃᓕᓴᐃᔩᑦ,
ᑖᒃᑯᓂᖓᑦᑕᐃᓐᓇᖅ ᐱᓕᓪᕆᐊᖃᕆᐊᖃᕋᔭᖅᑐᑦ
ᒪᓕᒋᐊᖃᕐᓗᑎᓪᓗ ᑖᒃᑯᓂᖓᑦᑕᐃᓐᓇᖅ ᐊᑐᐊᒐᓂᒃ
ᒪᓕᒐᓂᓪᓗ ᓇᓃᒃᑲᓗᐊᕈᑎᒃ. ᒪᒥᐊᓇᖅᑑᒐᓗᐊᖅ
ᑕᐃᒪᐃᑦᑑᓐᖏᓐᓂᕋᖅᑕᐅᔪᖅ.

Frankly, that’s problematic, especially for
our teachers, the public, and the students.
Frankly, when we are in a situation like
that, students needs need to be looked
into. There are numerous examples
where, let me just say, there is something
amiss and I will stop there. Thank you,
Mr. Chairman.

ᐄ, ᑕᐃᒪᐃᑦᑑᒪᓪᓗ ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᕗᖅ, ᐱᓗᐊᕐᓗᒍ
ᐃᓕᓴᐃᔨᑦᑎᓐᓄᑦ ᐱᓗᐊᕐᓗᒍ ᑕᖅᑲᒃᑯᓄᖓ ᐊᒻᒪᓗ
ᐃᓕᓴᖅᑎᓄᑦ ᑕᐃᒪᐃᓕᖓᓕᕋᐃᒐᑦᑕ
ᕿᒥᕐᕈᓇᒃᑕᐅᒋᐊᖃᓕᓲᖅ ᐊᒻᒪᓗ ᐅᓄᖅᑐᐊᓘᓪᓗᑎᒃ
ᐆᑦᑑᑎᒃᓴᐃᑦ ᑕᐃᒃᑯᐊ ᕿᒥᕐᕈᓇᒍᓐᓇᖅᑕᕗᑦ ᑭᓱᒥᒃ
ᑮᒍᑎᓯᒪᔪᐊᓘᔮᕐᒪᑕ ᐃᓱᖃᔮᓐᖏᑦᑐᖁᑎᖃᕐᒪᑦ ᑕᐃᑲᓂ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Hatch. I
won’t belabour the point, but when
you’re talking about any example, in this
region, QSO does the hiring for teachers
and the organization, CSFN, that you are
just speaking of, what difference is there
in the hiring practices? I know you can’t
give specific examples on the challenges
that are ongoing right now, but how is it
so different? If the HR manual, the FAA,
and the Financial Administration Manual
are the same, how and why does it differ?
Mr. Kreuger, would you rather me go
right to Mr. Hatch? Mr. Hatch.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ Hᐋᑦᔅ,
ᐊᔭᐅᖅᑖᓗᒋᓐᖏᒃᑲᓗᐊᕋᒃᑭᑦ. ᑐᓴᐅᒪᒐᑦᑕᐃᓛᒃ ᐅᐃᕖᒃᑯᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᓕᓴᐃᔨᓂᒃ
ᐃᖅᑲᓇᐃᔮᖅᑖᑎᑦᑎᓲᖑᒻᒪᑕ, ᑖᒃᑯᐊ ᐅᖃᐅᓯᑎᑦ? ᖃᓄᖅ
ᐊᔾᔾᔨᒌᓐᖏᒻᒪᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᕐᓂᕆᕙᒃᑕᖏᑦ?
ᒫᓐᓇ ᐱᔭᕆᐊᑐᔪᖅᓯᐅᖃᑦᑕᖅᑑᒐᓗᐊᖅ, ᖃᓄᖅ
ᐊᔾᔨᒋᔭᐅᓐᖏᓚᑦ ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᒧᑦ
ᐊᔪᕆᖅᓲᔾᔨᔾᔪᑏᑦ ᒪᓕᒐᐃᑦ? ᑖᒃᑯᐊᓴᐃᓐᓇᐃᑦ
ᐊᑐᖅᑕᐅᑕᖅᐸᒃᑭᕗᑦ, ᖃᓄᖅ ᓱᒻᒪᓪᓗ ᐊᔾᔨᒋᔭᐅᓐᖏᓚᑦ?
ᒥᔅᑕ ᑯᕌᒐ, ᐅᕝᕙᓘᓐᓃᑦ ᒥᔅᑕ Hᐊᑦᔅ? ᒥᔅᑕ Hᐋᑦᔅ.

Mr. Hatch: Thank you, Mr. Chairman.
You referenced QSO and hiring
practices. We’re well into the month of
May, pretty close to the end of the school

Hᐋᑦᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᐅᖃᐅᓯᖃᕋᕕᑦ ᕿᑭᖅᑕᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᕈᓯᕆᕙᒃᑕᖓᓂᒃ. ᒪᐃᒦᓕᖅᑐᒍᑦ,
ᖃᓪᓕᕕᐅᑎᒻᒥᔪᖅ ᐃᓕᓴᕐᓇᐅᑉ ᓄᖅᑲᕐᕕᒃᓴᖓ ᑕᒫᓂ
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year for most of our schools in the
Qikiqtani region. QSO would have, under
its jurisdiction, nearly half the students of
Nunavut, if not a little more, nearly half
the number of teachers in Nunavut as the
other two RSOs and CSFN combined. I
would suspect that as of right now, as of
today, QSO would be well underway
with regard to hiring.

ᕿᑭᖅᑕᓂ ᐃᓕᓴᕕᓐᓂ. ᕿᑭᖅᑕᓂ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐊᐅᓚᒍᓐᓇᖅᑕᖏᓐᓂ
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᓖᑦ ᐊᕝᕙᐸᓗᖏᓐᓂ ᐃᓕᓐᓂᐊᖅᑎᓖᑦ
ᓄᓇᕗᒻᒥ ᐊᒥᓲᓂᖅᓴᐅᖏᑉᐸᑕ, ᐊᕝᕙᐸᓗᖏᑦᑕᐅᖅ
ᐃᓕᓴᐃᔩᑦ ᓄᓇᕗᒻᒦᑦᑐᑦ ᕿᑭᖅᑖᓗᒻᒦᒻᒥᔪᑦ. ᑖᒃᑯᐊᓗ
ᐅᐃᕖᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐱᖃᑕᐅᒐᓗᐊᖅᑎᓪᓗᒋᑦ
ᐊᒥᓲᓛᑦ. ᐅᓪᓗᒥᓕ ᕿᑭᖅᑕᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ
ᐃᖏᕐᕋᓯᒋᐊᖅᓯᒪᑦᑎᐊᖅᑐᐊᓗᓕᕋᔭᖅᑐᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᕐᓂᕐᒥᓂᒃ.

Most of the teachers would know what’s
happening to them for the start of the
next school year. Those who are on term
positions, by now, would have received a
term end letter, if need be, if their term
was coming to an end and there was no
option for term extension. That would be
complete. Teachers who would like to
explore term extensions, who are in term
positions, would have had an opportunity
by now to inform the employer of their
intent and of their wish. Decisions would
have been made at the employer level, at
the QSO level, as to what positions need
to be term and what positions can be
indeterminate for the start of the next
school year.

ᐊᑕᖏᐸᓗᓪᓗᑎᒃ ᐃᓕᓴᐃᔨᖏᑦ ᖃᐅᔨᒪᓕᕋᔭᖅᑐᑦ ᒫᓐᓇ
ᓱᓂᐊᕐᒪᖔᕐᒥᓂᒃ ᐃᓕᓐᓂᐊᕐᓇᖅ ᐱᒋᐊᓕᕐᒥᑉᐸᑦ.
ᑕᐃᒃᑯᐊᓕ ᐃᖅᑲᓇᐃᔭᑲᐃᓐᓇᕐᕕᒻᒦᑦᑐᐃᑦ
ᖃᐅᔨᒪᓕᕋᔭᖅᑐᑦ ᑎᑎᖅᑲᐅᓯᐊᖅᓯᒪᓕᕋᔭᖅᑐᑦ
ᐃᖅᑲᓇᐃᔮᖓᑕ ᐃᓱᓕᕝᕕᔅᓴᖓᓂᑦ ᐃᓱᓕᓐᓂᐅᓴᑉᐸᑦ.
ᑲᔪᓯᒋᐊᕈᑎᔅᓴᓂᒃ ᐊᐅᒍᓯᒋᐊᕈᑎᔅᓴᓂᒃ ᐱᑕᖃᓐᖏᑉᐸᑦ.
ᒫᓐᓇ ᐱᔭᕇᖅᑕᐅᓯᒪᓕᕋᔭᕐᒥᔪᑦ. ᐃᓕᐃᓴᐃᔩᓪᓗ
ᐅᐃᒍᓯᒋᐊᕈᒪᔪᑦ ᐃᓕᓴᐃᔨᐅᓂᕐᒥᓂᒃ
ᐃᓕᓴᐃᔨᐅᑲᐃᓐᓇᓚᐅᖅᑐᑎᒃ, ᒫᓐᓇ
ᐱᕕᖃᖅᑎᑕᐅᓯᒪᓕᕋᔭᖅᑯᑦ ᖃᐅᔨᒃᑲᐃᓗᑎᒃ
ᐊᖓᔪᖅᑳᒥᓂᒃ ᓱᒍᒪᒻᒪᖔᕐᒥᓂᒃ. ᑕᐃᒪᓕ
ᐋᖅᑮᓯᒪᓕᔪᖃᓕᕋᔭᖅᑐᖅ ᕿᑭᖅᑕᓂ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓂ ᖃᓄᐃᑦᑐᑦ ᐃᖅᑲᓇᐃᔮᖅ
ᐃᓱᓕᑦᑕᕐᕕᖃᕐᓗᑎᒃ ᓴᖅᑭᔮᕆᐊᖃᕐᒪᖔᑕ ᐅᕝᕙᓗᓐᓃᑦ
ᖃᓄᐃᑦᑐᑦ ᐃᖅᑲᓇᐃᔮᑦ ᐃᓱᓕᕝᕕᖃᓐᖏᓪᓗᑎᒃ
ᓴᖅᑭᖅᑕᐅᒋᐊᖃᕐᓂᐊᕐᒪᖔᑕ ᐊᕐᕌᒎᓂᐊᖅᑐᒥ.

Any vacant positions are advertised on
educationcanada.com in accordance with
staffing protocols for teachers. Many of
those advertised positions have already
been filled, yet we have a group of
teachers who, at this point, have no
knowledge where they stand next year.
We have a group of teachers who don’t
know if there is a possibility of a term
extension. We have a group of teachers
who don’t know if maybe their term
position might be indeterminate. There
seems to be a lack of communication.
If we’re talking about other jurisdictions,
whether it’s the Kivalliq School
Operations or the Kitikmeot School
Operations, they too are well underway

ᐊᒻᒪ ᐃᓐᓄᑦᑕᐅᓯᒪᓐᖏᑦᑐᐃᑦ ᑕᖅᑲᐅᖓ
ᓴᖅᑭᔮᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᑲᓇᑕ
ᑲᕋᓴᐅᔭᒃᑯᒃ ᐃᑭᐊᖅᓯᕕᖓᓂ. ᖃᓄᕐᓗ ᒪᓕᒋᐊᖃᕐᒪᖔᑕ
ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᖃᓄᐃᑦᑐᓂᒃ ᒪᓕᒋᐊᖃᕐᒪᖔᑕ.
ᐊᒥᓱᑦ ᑕᐃᒃᑯᐊ ᑕᖅᑲᐅᖓ ᓴᖅᑭᔮᖅᑎᑕᐅᓯᒪᔪᐃᑦ
ᐃᓐᓄᔅᓯᒪᓕᕇᖅᑐᑦ. ᑕᐃᒪ ᓱᓕ ᐃᓕᓴᐃᔨᖁᑎᖃᕆᕗᒍᑦ
ᒫᓐᓇ ᖃᐅᔨᒪᓐᖏᑦᑎᐊᖅᑐᓂᒃ ᓱᓛᕐᒪᖔᕐᒥᓂᒃ
ᐃᓕᓐᓂᐊᕐᓇᖅ ᐱᒋᐊᓕᕐᒥᑉᐸᑦ. ᑕᐃᒪ ᐃᓕᓴᐃᔨᑕᖃᕐᒥᔪᖅ
ᖃᑦᑎᒻᒪᕆᓐᓂᑭᐊᖅ ᖃᐅᔨᒪᓐᖏᑦᑎᐊᖅᑐᓂᒃ.
ᐅᐃᒍᔭᐅᒍᓐᓇᓛᕐᒪᖔᕐᒥᓂᒃ ᐃᖅᑲᓇᐃᔭᑲᐃᓐᓇᖅᓯᒪᓂᖓ
ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓴᐃᔨᑕᖃᐅᕐᒥᔪᖅ ᖃᐅᔨᒪᓐᖏᑎᐊᖅᑐᓂᒃ
ᐃᖅᑲᓇᐃᔮᖓ ᐃᓱᓕᕝᕕᖃᓚᐅᕋᓗᐊᖅᑐᓂ
ᐃᓱᓕᕝᕕᖃᕈᓐᓃᖅᑕᐅᓛᖅᑐᖅ.
ᑐᓴᐅᒪᖃᑎᒌᑦᑎᐊᓐᖏᓗᐊᖅᑐᕐᔫᔮᖅᑐᑦ.
ᐅᖃᐅᓯᖃᕈᑦᑕ ᐊᓯᖏᓐᓂᑦ ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᔪᓂᒃ.
ᑭᕙᓪᓕᕐᒥᓗᓐᓃᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐊᐅᓚᑕᖏᓐᓂ
ᕿᑎᕐᒥᐅᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐊᐅᓚᕝᕕᖏᓐᓂ
ᑕᐃᒃᑯᐊᑦᑕᐅᖅ ᐃᖏᕐᕋᓯᒋᐊᖅᓯᒪᓪᓚᕆᑦᑐᐊᓗᓕᕐᒥᔪᐃᑦ
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and are well positioned. Some are even
concluded in terms of fulfilling their
staffing obligations. All teachers in
Nunavut should be in the same boat when
it comes to things like that.
Unfortunately, they are not. Every
teacher has the same bargaining unit.
Every teacher is under the same
collective agreement. Why is it that one
group of teachers are being treated
differently than another group of
teachers? Thank you, Mr. Chairman.

ᐋᖅᑭᑎᐊᖅᓯᒪᓕᖅᑐᑎᒃ. ᐃᓚᖏᑦᑕᐅᖅ
ᐱᔭᕇᖅᓯᒪᒻᒪᕆᓕᖅᑐᑦ. ᐋᖅᑭᑦᑎᕆᓂᕐᒥᓂᒃ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᒋᓛᖅᑕᒥᓂᒃ ᐃᓕᓐᓂᐊᕐᓇᖅ
ᐱᒋᐊᓕᕐᒥᑉᐸᑦ. ᐃᓕᓴᕕᓕᒫᑦ ᑕᐃᒪᐃᒋᐊᓖᑦ.
ᐃᓕᓴᐃᔨᓕᒫᑦ ᑕᐃᒫᒃ ᖃᐅᔨᒪᒋᐊᓖᑦ. ᑭᓯᐊᓂ
ᐅᒡᒍᓇᖅᑑᒐᓗᐊᖅ ᑕᐃᒪᐃᑉᐸᓐᖏᒻᒪᑕ. ᐃᓕᓴᐃᔨᓕᒫᑦ
ᐃᓛᒃᑯᑦ ᐊᐅᕙᔨᓖᑦ ᑲᑐᔾᔨᖃᑎᒌᓂᑦ. ᐃᓕᓴᐃᔨᓕᒫᑦ
ᑕᕝᕙᓂᔅᓴᐃᓐᓇᖅ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐊᖏᖃᑎᒌᒍᑎᖏᑕ
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑕ ᐊᖏᖃᑎᒌᒍᑎᒦᑦᑐᑦ.
ᓱᒻᒪᑦ ᐃᒃᑯᐊ ᐃᓚᐃᓐᓇᖏᑦ ᐃᓕᓴᐃᔨᑦ?
ᐊᔾᔨᒋᔭᐅᑎᑕᖃᑦᑕᖅᓯᒪᓐᖏᓚᑦ ᐊᓯᒥᓂᒃ
ᐃᓕᓴᐃᔨᐅᖃᒥᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.

Chairman: Thank you for that response.
I do recognize the clock. My apologies,
Mr. Qammaniq. Just one final question
regarding this.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᓐᖓ.
ᐃᓛᒃ ᓯᕿᕐᖑᔭᖅ ᑖᓐᓇ ᖃᐅᔨᒪᔭᕋᓗᐊᕋ ᒪᒥᐊᑦᑐᖓ,
ᐊᑕᐅᓯᑑᓕᖅᑑᒐᓗᐊᖅ ᐊᐱᖅᑯᑎᔅᓴᕋ.

When you’re talking about staffing and
the delegation of authority for hiring,
where we have spoken to the Department
of Education and other witnesses that feel
that some of the delegation to DEAs, not
so much on HR, but other
responsibilities, some of it could
potentially be looked at the department
taking back under their umbrella or the
RSO’s. Is the HR part of the CSFN
agreement, according to the Act,
something that is such a concern that the
legislation should be looked at in that
manner? Mr. Hatch.
Mr. Hatch: Thank you, Mr. Chairman.
Frankly, what powers, whether they be
employer-like or HR, whatever we’re
talking about, what powers CSFN would
have, for example, in my opinion, have
not been effectively communicated to
stakeholders, whether those stakeholders
be NTA or others. I really believe there is
a need for that to occur and we have
requested that of the employer, of the
Government of Nunavut, of the
department, and we’re anxiously waiting
to receive that.

ᐃᖅᑲᓇᐃᔭᖅᑎᓕᕆᓂᕐᒥᒃ ᐅᖃᐅᓯᖃᖅᑐᑕ ᐊᒻᒪ ᑭᒃᑯᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᑎᐅᒻᒪᖔᑕ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐅᖃᖃᑎᒋᓯᒪᑦᑕᖅᑲᕗᑦ ᐊᓯᖏᓪᓗ
ᐅᖃᕆᐊᖅᑐᖅᓯᒪᖃᑦᑕᖅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑎᒪᔨᖏᓐᓂᒃ ᐱᓕᕆᓂᕋᐃᑦᑕᐸᑉᐳᑦ ᐊᒻᒪᑦᑕᐅᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓇᒻᒥᓂᖅ
ᑎᒍᓯᒃᑲᓂᑦᑎᐊᒻᒪᕆᓪᓗᑎᒃ ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᒥᒃ
ᐅᖃᐅᓯᐅᓯᒪᑦᑕᕆᕗᖅ. ᑖᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑎᓕᕆᓂᖅ
ᐅᐃᕖᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑲᑎᒪᔨᖏᑦᑕ.
ᐃᓱᒫᓗᒋᔭᑯᓗᐊᐱᐅᒻᒪᑦ ᒪᓕᒐᖓ
ᕿᒥᕐᕈᐊᑦᑕᐅᒃᑲᓐᓂᕆᐊᖃᖅᑲ? Hᐊᑦᔅ.

Hᐋᑦᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᐄ,
ᐅᖃᑦᑎᐊᒻᒪᕆᓪᓗᖓ ᖃᓄᑐᐃᓐᓇᖅ ᐱᔪᓐᓇᐅᑎᖃᖅᑲᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔨᑎᑐᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓕᕆᔩᑦ
ᐊᖓᔪᖅᑳᖅᑎᑐᑦ ᐱᓕᕆᖃᑦᑕᖅᑲᑕ ᑖᒃᑯᐊᓗ ᐅᐃᕖᑦ
ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᖃᓄᑎᒋ ᐱᔪᓐᓇᐅᑎᖃᕈᓐᓇᕐᒪᖔᑕ
ᑕᖅᑲᐅᖓ ᑐᓴᖅᑕᐅᑎᑕᐅᑦᑎᐊᖅᓯᒪᓐᖏᒻᒪᑦ
ᐊᐅᓚᑦᑎᖃᑕᐅᔪᓄᑦ. ᑕᐃᒃᑯᐊ ᐊᐅᓚᑦᑎᖃᑕᐅᔪᐃᑦ
ᑕᐃᒪᐃᑦᑑᒐᓗᐊᖅᐸᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᑲᑐᔾᔨᖃᑎᒌᓄᑦ ᐃᓚᒋᔭᐅᔪᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐊᓯᖏᑦ.
ᐱᑕᖃᕆᐊᖃᓪᓚᕆᑦᑐᕆᔭᕋ ᑕᐃᒪᐃᑦᑐᒥᒃ,
ᑐᒃᓯᕌᕆᓯᒪᔭᕗᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔨᑦᑎᓐᓂ ᑐᒃᓯᕌᕆᓯᒪᔭᕗᑦ ᐅᑕᖅᑭᔭᕗᑦ.
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In the meantime, the employer, the
Department of Education, has been made
aware of concerns. As I understand it,
they are looking into it and hopefully,
since the employer is ultimately
responsible, we hope to see things
resolved and better soon. Thank you, Mr.
Chairman.
Chairman: Thank you, Mr. Hatch. I
appreciate the comments. I really want
this time to thank Mr. Kreuger, Mr.
Hatch, and Ms. Campbell for attending
these proceedings and I apologize for
keeping you a little longer than we had
time allocated for.

ᒫᓐᓇᓕ ᑖᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔨ ᖃᐅᔨᒃᑲᖅᑕᐅᓯᒪᔪᖅ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓂᓛᖅ ᐃᓱᒫᓘᑎᑕᖃᕐᒪᑦ.
ᑐᑭᓯᓯᒪᔭᒃᑯᓪᓕ ᕿᒥᕐᕈᔭᐅᒐᓗᐊᕉᖅ. ᑖᓐᓇ
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᔨ ᐱᓕᕆᐊᖃᕆᐊᖃᓐᓂᖃᕐᒪᑦ, ᑕᐃᒫᒃ
ᑕᑯᔪᒪᓛᖅᑐᒍᑦ ᐋᖅᑭᒋᐊᖅᑕᐅᔪᓂᒃ ᒫᓐᓇᑦᑎᐊᖑᓂᖅᓴᖅ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ Hᐊᑦᔅ. ᐄ,
ᒫᓐᓇ ᖁᔭᓕᓪᓚᕆᒍᒪᔪᖓ ᒥᔅᑕ ᑯᕉᒐ, ᒥᔅ ᑳᒻᐳᓗᑦᑕᐅᖅ
ᐊᒻᒪᑦᑕᐅᖅ ᒪᒥᐊᓇᖅ ᐊᑯᓂᐅᓂᖅᓴᖅ ᐅᕙᓂᖏᓛᖅ
ᐊᑯᓂᐅᓂᖅᓴᐅᒐᑦᑎ.

I think it gives us a good perspective,
especially with the detail of the
submission that you provided. It gave us
the ability to reinforce some of the
content just to be able to understand it
amongst the Committee. I would just like
to give you an opportunity, Mr. Kreuger,
to make a very brief closing comment.
Thank you.

ᑭᓯᐊᓂ ᑐᑭᓯᕚᓪᓕᑦᑎᐊᖅᑐᒍᑦ ᑖᒃᑯᐊ
ᓇᓗᓇᐃᖅᑎᑦᑎᐊᖅᓯᒪᔪᐃᑦ ᑎᑎᕋᖅᓯᒪᔪᐃᑦ
ᖃᐃᔪᒐᑦᑎᐅᒃ ᐊᒻᒪ ᐅᕙᓂ
ᓇᓗᓇᐃᖅᑐᒋᐊᕈᓐᓇᖅᑲᐅᓪᓗᓯᐅᒃ ᑲᑎᒪᔨᕋᓛᓄᑦ.
ᒫᓐᓇᓕ ᒥᔅᑕ ᑯᕉᒐ ᓇᐃᑦᑐᕈᓘᓗᒍ ᒪᑐᓯᕙᓪᓕᐊᒍᑎᒃᓴᓂᒃ
ᐅᖃᐅᓯᒃᓴᖃᕈᓐᓇᖅᑎᓐᖑᓱᒃᑭᒃᒃᑦ. ᖁᔭᓐᓇᒦᒃ.

Mr. Kreuger: Thank you, Mr. Chairman.
I assure it won’t be as long as my
opening comments.

ᑯᕉᒐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᒪᑐᐃᖅᓯᒍᑎᒋᖅᑲᐅᔭᓐᓂᒃ ᑕᑭᓂᖅᓴᐅᔮᓐᖏᑦᑐᖅ.

Thank you, Mr. Chairman. Thank you to
the Ed. Act Review Committee for
providing this opportunity to the Nunavut
Teachers Association to make this
presentation and to provide any
clarification to the questions that you
had.

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑖᒃᑯᓄᖓ
ᑲᑎᒪᔨᕋᓛᓄᑦ ᕿᒥᕐᕈᔪᓄᑦ. ᒫᓐᓇ ᐱᕕᖃᖅᑎᑕᐅᖃᑖᕋᑦᑕ
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕ
ᑕᕝᕗᖓ ᐅᓂᒃᑳᕆᐊᖅᑐᕈᓐᓇᖅᑎᑕᐅᓯᒪᒐᑦᑕ
ᓇᓗᓇᐃᖅᑐᐃᔪᓐᓇᖅᑎᑕᐅᓪᓗᑕᓗ ᐊᐱᖅᑯᑎᑦᑎᓐᓂᒃ
ᑭᐅᔪᓐᓇᖅᑎᑕᐅᓪᓗᑕᓗ.

We were impressed by the depth of the
questions we received and questions
always indicate a desire to understand
more. You paid us the compliment of
having these deep questions, so thank
you for that.

ᑖᒃᑯᐊᓗᑦᑕᐅᖅ ᖁᔭᒋᖃᑖᖅᑕᕗᑦ
ᐊᐱᖅᑯᖅᓱᖅᑕᑲᓪᓚᕆᐊᓘᖃᑦᑕᖃᑖᕋᑦᑕ. ᑕᐃᒫ ᑕᕝᕙ
ᑐᑭᓯᒍᒪᓂᑦᑎᓐᓂᒃ ᓇᓗᓇᐃᖅᓯᑦᑎᐊᖃᑖᖅᑐᓯ ᐊᒻᒪᓗ
ᖁᔭᓇᒻᒪᕆᖃᑖᖅᑐᓯ ᑕᐃᒫᒃ.
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NTA is hopeful that the new Education
Act that results from this process will
better meet the needs of our students, and
that is why we are all here as
stakeholders in education. Thank you,
Mr. Chairman.
Chairman: Thank you very much, Mr.
Kreuger, and thanks again for attending
this hearing. We will just take a twominute break while the next witness
prepares. Thanks again.
>>Committee recessed at 16:32 and
resumed at 16:35
Chairman: Let’s get started. I want to
really thank you again, Mr. Qammaniq,
for coming and I appreciate your
patience. We’ve had a couple of
witnesses that we didn’t expect to spend
quite so much time on, but I don’t want
you to feel rushed. If we need to go a
little bit past five o’clock, we will do so.

ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕᓕ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ
ᒪᓕᒐᖅ ᐱᔾᔪᑕᐅᖁᔭᕋᓗᐊᕗᑦ ᐱᒋᐊᓕᖏᓐᓂᒃ
ᐊᒥᓲᓂᖅᓴᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᑯᕉᒐ.
ᖁᔭᓐᓇᒦᒃᑲᓐᓂᖅᐸᒋᑦ ᑕᒫᓃᒍᓐᓇᖃᑖᕋᕕᑦ. 2 ᒥᓇᒥᒃ
ᓄᖅᑲᖔᕌᕐᔪᓐᓂᐊᕋᑦᑕ ᐊᐱᖅᓱᖅᑕᐅᓂᐊᖅᑐᖅ
ᐅᐸᓗᖓᐃᔭᕋᓱᓐᓂᖓᓂ. ᖁᔭᓐᓇᒦᒃᑲᓐᓂᖅᐸᒋᑦ.

>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᑦ 16:32ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ
16:35ᒥ
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐱᒋᐊᒃᑲᓐᓂᓚᐅᕐᒥᑕ. ᒥᔅᑕ
ᖃᒪᓂᖅ, ᖁᔭᓐᓇᒦᒃᑲᓐᓂᕈᒪᒋᒃᑭᑦ ᑕᕝᕗᖓᕈᓐᓇᖅᓯᒪᒐᕕᑦ
ᐊᒻᒪᓗᑦᑕᐅᖅ ᕿᓄᐃᓵᕈᓐᓇᑦᑎᐊᕋᕕᑦ
ᐅᑕᖅᑭᑦᑎᐊᕈᓐᓇᕋᑖᕋᕕᑦ, ᑕᐃᒫᒃ ᐊᑯᓂᐊᓗᒃ
ᐅᑕᖅᑭᖁᔭᐅᓂᐊᖅᑐᒋᖅᑲᐅᖏᒃᑲᓗᐊᖅᑐᓯ
ᑐᐊᑯᒋᐊᖃᖅᑐᒋᑦᑕᐃᓖᑦ 5:00-ᒨᕇᖅᓯᒪᓕᕋᓗᐊᖅᑲᑦ
ᑕᕝᕙᓃᒍᓐᓇᕐᓂᐊᕋᑦᑕ.

I wanted to publicly take the time to
thank you for providing the written
submission that you did. It gave a
different perspective from your own
scholastic achievements and I commend
you for those, for one and for two, it gave
a little bit more of a historical perception
of the education from somebody who has
recently gone through it. That was one of
the reasons why this Committee wanted
to hear a little further elaboration from
your submission.

ᐊᒻᒪ ᑕᖅᑳᖓᑦ ᑐᓵᔪᖃᖅᑎᓪᓗᒍ ᖁᔭᓐᓇᒦᒃᑲᓐᓂᕈᒪᒋᒃᑭᑦ
ᑎᑎᕋᖅᓯᒪᓪᓗᒍ ᖃᐃᓚᐅᕋᕕᐅᒃ ᑐᓂᕐᕈᑏᑦ, ᐃᓕᓴᕕᒻᒥᓗ
ᐊᑐᖃᑦᑕᖅᓯᒪᔭᓯ ᐅᖃᐅᓯᕆᓪᓗᒋᑦ, ᐊᑐᖃᑦᑕᕐᒥᔭᑎᑦ.
ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᖃᓄᐃᑉᐸᓪᓕᐊᓯᒪᒻᒪᖔᖅ ᐃᓕᓐᓂᐊᕋᑖᖅᓯᒪᔪᒥᑦ
ᐅᖃᐅᓯᐅᑎᓪᓗᒍ ᑖᓐᓇ ᐱᐅᒻᒪᓂᓛᒃ.

With that, I welcome you to make any
opening comments that you may have.
Mr. Qammaniq.

ᒫᓐᓇᓕ, ᑐᓐᖓᓱᑦᑎᑉᐸᒋᑦ ᒪᑐᐃᖅᓯᒍᑎᔅᓴᓂᑦ
ᐅᖃᐅᓯᔅᓴᖃᕐᓂᕈᕕᑦ ᐅᖃᕆᐊᕈᓐᓇᖅᓯᔪᑎᑦ. ᒥᔅᑕ
ᖃᒪᓂᖅ.

Mr. Qammaniq: Thank you. Hello. My
name is Robbie Qammaniq and I am
from Arctic Bay, Nunavut.

ᖃᒪᓂᖅ (ᑐᓵᔨᑎᒍᑦ): ᕌᐱ ᖃᒪᓂᐅᕗᖓ
ᐃᑉᐱᐊᕐᔪᒻᒥᐅᑕᐅᔪᖓ ᓄᓇᕗᒻᒥ.
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Thank you for inviting me to go talk
about the letter I submitted to the Special
Committee that is reviewing the
Education Act of Nunavut. It is an honour
to be here.
In today’s hearing, I’m going to talk
about four things I wrote in the letter to
the Special Committee. The four things
have to do with being recognized and to
help the Nunavut education system.
Recognition
I want the Nunavut Education Act to
have a statement that recognizes the
hardships that Inuit endured when the
Government of Canada introduced the
education system, just like the one in the
preamble of the Inuit Language
Protection Act.

ᖁᔭᓐᓇᒦᒃ ᖃᐃᖁᔭᐅᒍᓐᓇᖅᓯᒪᒐᒪ ᐅᖃᐅᓯᖃᕈᓐᓇᕐᓗᖓ
ᑎᑎᖅᑲᓂᑦ ᑖᒃᑯᓄᖓ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᓄᑦ
ᕿᒥᕐᕈᓂᐊᖅᑐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥ
ᓄᓇᕗᒻᒥ.
ᐅᐱᒍᓱᑦᑐᖓ ᐅᕙᓃᒋᐊᔅᓴᖅ, ᐅᓪᓗᒥ
ᓈᓚᓐᓂᖃᖅᑐᖃᖅᑎᓪᓗᒍ ᐅᖃᐅᓯᖃᓂᐊᖅᑐᖓ ᑎᓴᒪᓂᑦ
ᑎᑎᖅᑲᕆᔭᔪᓐᓃᔪᔪᓂᑦ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᓄᑦ.
ᑎᓴᒪᑦ ᑖᒃᑯᐊ ᐱᔾᔪᑎᖃᖅᑐᑦ ᐃᓕᓴᕆᔭᐅᓂᕐᒥᑦ
ᐊᒻᒪᑦᑕᐅᖅ ᐃᑲᔫᑎᒋᒐᓱᑦᑐᒋᑦ ᐋᖅᑭᒋᐊᕐᓗᒍ ᓄᓇᕗᒻᒥ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ.
ᐃᓕᓴᖅᓯᓂᖅ
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐅᖃᖅᓯᒪᖁᔭᕋ ᐃᓕᓴᖅᓯᔪᒥᑦ ᐃᓄᐃᑦ
ᐊᔅᓱᕈᓐᓂᕆᓯᒪᔭᖓᓂᑦ ᒐᕙᒪᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᑦ
ᐃᓕᓯᑎᓪᓗᒋᑦ ᑕᒪᐅᖓ. ᑕᐃᒪᐃᓕᖓᔪᒥᖅᑲᐃ ᐊᔾᔨᖓᓂ
ᐱᒋᐊᓐᖓᕐᓂᖓᓃᑦᑐᒥᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑕ
ᓴᐳᔾᔭᐅᒍᑎᖏᑕ ᐱᖁᔭᖓᑕ.

In the preamble, it states, “Deploring the
past government actions and policies of
assimilation…that cast the Inuit
Language and culture as inferior and
unequal, and acknowledging that these
actions…have had a persistent negative
and destructive impact on the Inuit
Language and on Inuit…”

ᑕᕝᕙᓂ ᐱᒋᐊᓐᖓᕐᓂᖓᓂᓕ ᐅᖃᖅᓯᒪᒻᒪᑦ,
“ᓈᒻᒪᒋᔭᐅᓇᑎᑦ ᒐᕙᒪᒃᑯᑦ ᐊᑐᖅᓯᒪᔭᖏᑦ ᐊᒻᒪᓗ
ᖃᓪᓗᓈᕈᖅᑎᑦᑎᒐᓱᐊᖅᓯᒪᓂᖏᑦ ᑕᒪᓐᓇᓗ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖓ ᐱᖅᑯᓯᖓᓗ ᒥᑭᓂᖅᓴᐅᑎᑕᐅᓪᓗᓂ
ᐊᔾᔨᒌᑎᑕᐅᒐᓂᓗ. ᑕᐃᒫᒃ ᐱᐅᖏᑐᒃᑯᑦ ᓱᕋᐃᓂᒃᑯᓪᓗ
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓂᑦ ᐃᓄᓐᓂᓪᓗ ᐊᑦᑐᐃᓯᒪᒻᒪᑦ.”

The negative and destructive impact on
the Inuit with respect to education also
has to be recognized in the Act in order to
reconcile with the past and to have a
better future. Here is the reason why I
want the Education Act to recognize the
hardship Inuit endured:

ᑕᒪᓐᓇ ᐱᐅᖏᑐᒃᑯᑦ ᓱᕋᑦᑎᕆᓂᒃᑯᓪᓗ
ᐊᑦᑐᐃᓂᕆᓯᒪᔭᖓ ᐃᓄᓐᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ
ᐃᓕᓴᕆᔭᐅᒋᐊᖃᕐᒥᔪᖅᑕᐅᖅ, ᑕᐃᒫᒃ
ᐋᖅᑮᖃᑎᖃᕈᓐᓇᕐᓂᐊᕋᑦᑕ ᐊᓂᒍᖅᓯᒪᔪᓂᑦ
ᓯᕗᓂᔅᓴᖃᑦᑎᐊᓂᖅᓴᐅᓛᕋᑦᑕ. ᐅᕝᕙᐅᑯᐊ ᐱᔾᔪᑎᒃᑲ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐃᓕᓴᖅᓯᖁᕙᕋ ᐃᓄᐃᑦ
ᐊᔅᓱᕈᕐᓂᓯᓂᖏᓐᓂᑦ.

The Arctic became part of Canada in
1870 and it was called the Northwest
Territories. The Government of Canada
neglected the territory for 80 years. The
Inuit lived a traditional nomadic life until
the 1940s, and then in the mid-1940s, the

ᐅᑭᑕᖅᑐᖅ ᑲᓇᑕᒧᑦ ᐃᓚᒋᔭᐅᓕᓚᐅᖅᓯᒪᔪᖅ 1870ᖑᑎᓪᓗᒍ ᐊᑎᖃᖅᑎᑕᐅᓪᓗᓂ ᓄᓇᑦᑎᐊᖅ. ᑲᓇᑕᐅᕐ
ᒐᕙᒪᒃᑯᖏᑦ ᖁᔭᓈᖅᓯᓯᒪᓚᐅᖅᑐᑦ 80-ᓂ ᐊᕐᕌᒍᓂᑦ,
ᐃᓄᐃᑦ 1940-ᕈᕋᓱᓐᓂᖏᓐᓂᑦ ᐊᐅᓪᓛᖅᑎᖃᑦᑕᖅᑐᑎ
ᐃᓅᕙᒪᐅᖅᑐᐃᑦ ᐊᒻᒪᓗ 1940 ᕿᑎᖏᓐᓂᑦ
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federal government started imposing
education on Inuit by sending children to
residential schools, examining how well
the Inuit can do in southern schools, and
building schools in the Northwest
Territories.
When schools were built in the newly
formed communities, high school grades
were not available to the Inuit, so they
had to leave the communities to attend
high school. Many students were denied
by the parents to leave their community
to pursue higher education, and my
parents were one of them.

ᒐᕙᒪᑐᖃᒃᑯᑦ ᐃᓕᓐᓂᐊᕆᐊᕆᐊᖃᓕᖅᑎᑦᑎᒪᐅᖅᓯᒪᔪᑦ
ᐃᓄᐃᑦ ᕿᑐᓐᖓᖏᓐᓂ ᑕᒪᐅᖓ
ᓱᕈᓯᒃᑯᕕᓐᓅᖅᓯᖃᑦᑕᖅᑐᑎᔾᔭ ᐆᑦᑐᕋᖃᑦᑕᖅᑐᑎᑦ ᖃᓄᖅ
ᐃᓄᐃᑦ ᐃᓕᓴᒍᓐᓇᕐᒪᖔᑕ ᖃᓪᓗᓈᓂᑦ ᐊᒻᒪ
ᐃᓕᓴᕕᓕᐅᖃᑦᑕᖅᑐᑎᑦ ᓄᓇᑦᓯᐊᕐᒥ.

ᑕᐃᒪᓕ ᐃᓕᓴᕖᑦ ᓴᓇᔭᐅᒻᒪᑕ
ᓄᓇᓕᓕᐊᕈᖓᑖᖅᓯᒪᔪᓂᑦ ᖁᑦᑎᓂᖅᓴᒥᑦ ᐃᓕᓴᒐᔅᓴᐃᑦ
ᐊᑐᐃᓐᓴᐅᒪᐅᖏᑦᑐᑦ ᐊᐅᓪᓚᖅᑐᑎᑦ ᑭᓯᐊᓂ
ᖁᑦᑎᓂᖅᓴᒥᑦ ᐃᓕᓴᒋᐊᕈᓐᓇᖅᐸᓚᐅᖅᑐᑦ ᐊᒥᓱᑦ
ᐊᓈᓇᒃᑯᖏᓐᓄᑦ ᐊᐅᓪᓚᖁᔭᐅᕙᓚᐅᖏᑦᑐᑦ
ᐊᑖᑕᒃᑯᖏᓐᓄᓗ ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᕈᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ
ᖁᑦᑎᓂᖅᓴᒥᑦ, ᐊᓈᓇᒃᑯᒃᑲ ᑕᐃᒪᐃᖃᑕᐅᓚᐅᖅᓯᒪᔪᑦ.

If the Inuit had access to high school,
many adults who are of my parents’ age
would have had a High School Diploma.
My father felt like he was deprived of
education when he was denied by his
father to attend high school, so he pushed
me very hard to get my education.

ᐃᓄᐃᑦ ᐊᑐᐃᓐᓇᖃᓂᖅᑲᑕ ᖁᑦᑎᓂᖅᓴᒥᑦ ᐃᓕᓴᕕᒻᒥ
ᐊᒥᓱᑦ ᐃᓐᓇᐃᑦ ᐊᓈᓇᒃᑯᑲᑎᑐᑦ
ᐃᓕᓐᓂᐊᖅᓯᒪᒐᔭᓚᐅᖅᑐᑦ ᖁᑦᑎᓂᖅᓴᒥᑦ. ᐊᑖᑕᒐᑦᑕᐅᖅ
ᐃᓕᓐᓂᐊᖏᓐᓇᖅᑐᒥᓂᐅᓱᒋᕙᒪᐅᖅᑐᖅ ᐊᑖᑕᖓᑕ
ᖁᑦᑎᓂᖅᓴᒥᑦ ᐃᓕᓐᓂᐊᕆᐊᖁᓐᓂᖏᒻᒪᒍ, ᑕᐃᒫᓪᓕ
ᐊᔅᓱᐊᓗᒃ ᐊᔭᐅᒪᐅᕌᖓ ᐃᓕᓐᓂᐊᖁᓪᓗᖓ.

I am sure many people suffered from the
slow actions that the federal government
took to govern its people in the Arctic
and the harsh introduction of the
education system to the Inuit by
snatching children from their parents and
sending them to residential schools and
being denied of higher education due to
lack of facilities. This suffering is worthy
of recognition in the Education Act.

ᖁᓚᖏᓪᓚᕆᑦᑐᖓ ᐊᒥᓱᑦ ᐃᓄᐃᑦ ᒐᕙᒪᑐᖃᒃᑯᑦ
ᓱᒃᑲᐃᓐᓂᖓᓂᑦ ᐃᑲᔪᕋᓱᑦᑐᑎᑦ ᐊᐅᓚᑦᑎᒐᓱᑦᑐᑎᑦ
ᐅᑭᐅᑕᖅᑐᒥᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑕᒪᓐᓇ
ᓴᖅᑭᖅᑕᐅᑲᓪᓚᓚᐅᖅᓯᒪᑎᓪᓗᒍ ᐃᓄᓐᓄᑦ
ᕿᑐᓐᖓᖏᓐᓂ ᐊᖅᓵᖅᑕᐅᕙᑦᑐᑎᑦ ᐊᓈᓇᒃᑯᖏᑦ
ᐊᐅᓪᓚᖅᑎᑕᐅᓪᓗᑎ ᕿᑐᓐᖓᖏᑦ ᓱᕈᓯᒃᑯᕕᓐᓄᑦ
ᐃᓕᓐᓂᐊᕕᓐᓄᑦ, ᑕᐃᒫᓪᓗ ᖁᑦᑎᓂᖅᓴᑲᓐᓂᕐᒥᑦ
ᐃᓕᓐᓂᐊᕈᓐᓇᖅᑎᑕᐅᒻᒥᒐᑎ ᐱᑕᖃᖏᒻᒪᑦ. ᑕᒪᓐᓇ
ᐊᔅᓱᕈᕐᓂᐅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᒥᑦ
ᐃᓕᓴᕆᔭᐅᒋᐊᓕᒃ.

Improving Nunavut’s education
system

ᐋᖅᑭᒋᐊᕆᓂᖅ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᑦ

There are three other things I want the
legislature to add and they have to do
with improving the education system in
Nunavut.

ᐱᖓᓱᒃᑲᓂᐅᒻᒪᑕ ᒪᓕᒐᕐᒥᑦ ᐃᓚᔭᐅᖁᔭᒃᑲ. ᑖᒃᑯᐊ
ᐱᐅᓯᕚᓪᓕᕈᑕᐅᒐᔭᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᓄᓇᕗᒻᒥ.

I went to grade schools in the Northwest
Territories and Nunavut my entire life
and graduated in 2001, and then I went to

ᐃᓕᓐᓂᐊᕆᐊᓚᐅᕋᒪ ᓄᓇᑦᓯᐊᕐᒥ ᓄᓇᕗᒻᒥ
ᐃᓅᓯᓕᒫᕋᓂ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕌᓂᒃᓱᖓ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ 2001-ᒥ
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university and graduated with a Bachelor
of Science Degree in Biology. Finally, I
completed teacher’s college two years
later. Also, I have been teaching Inuit
adult learners for four years in various
places. Having gone through school in
the territories and through the southern
post-secondary education system, I have
come up with some ideas on how the
education system could be improved in
Nunavut.
There are three things that I want the
government to do to make high school
education more efficient for Inuit and
they are:




Having access to academic courses;
Visiting post-secondary institutions in
the south; and
Using animals as learning tools.

When I was in high school, I took only
academic courses and graduated in Arctic
Bay, Nunavut. Academic courses like
English 30, Biology 30, and Math 30 are
the courses that will qualify you to enter
university and colleges. Throughout my
high school studies, there were only five
or six of us taking these academic
courses. Because a majority of the high
school students were in the general
stream, academic students did not have
many resources and did not have very
many options to take grade 12 courses.
Unfortunately, Physics 30 and Chemistry
30 courses were not available to the
students when I was in high school.
I met the minimum requirements for a
High School Diploma in Arctic Bay and
then went on to Peterborough, Ontario’s
Trent University. Prior to my high school
graduation, I lived only in the north. I did
not have much experience in the south
before I went to Peterborough, so I had to

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᐊᓚᐅᖅᑐᖓ ᖁᑦᑎᖕᓂᖅᐹᒥᒃ
ᐃᓕᓴᖅᓯᑖᕈᑎᓪᓗᖓ ᐊᒻᒪᓗ ᐱᐊᓂᓚᐅᕆᕗᖓ
ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ ᒪᕐᕉᒃ ᐊᕐᕌᒎᒃ ᐊᓂᒍᖅᑎᓪᓗᒋᑦ.
ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᐃᔨᐅᓚᐅᖅᑐᖓ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ
ᓄᓇᓂ. ᐃᓕᓐᓂᐊᓚᐅᖅᑐᖓ ᓄᓇᕗᒻᒥ
ᐊᕕᒃᑐᖅᓯᒪᓂᑦᑎᓐᓂ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᖁᑦᑎᖕᓂᖅᓴᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ ᑕᐃᒪ ᐃᓱᒪᒋᔭᒃᑲᓂᒃ ᖃᐅᔨᓯᒪᓕᕋᒪ
ᖃᓄᖅ ᐱᐅᓯᕚᓪᓕᕈᓐᓇᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᓄᓇᕗᒻᒥ.

ᐱᖓᓲᖕᒪᑕ ᑖᒃᑯᐊ ᒐᕙᒪᒃᑯᓐᓄᑦ
ᖃᓄᐃᓕᐅᖅᑕᐅᕆᐊᖁᔨᔭᒃᑲ ᐃᓕᓐᓂᐊᕐᓂᖅ
ᓈᒻᒪᓈᕐᓂᖅᓴᐅᖁᓪᓗᒍ ᐃᓄᖕᓄᑦ ᐊᒻᒪᓗ ᐅᑯᐊᖑᔪᑦ:





ᑕᒪᒃᑯᐊ ᐊᑐᕈᓐᓇᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᒃᓴᓂᒃ;
ᖃᓪᓗᓈᑦ ᓄᓇᖏᓐᓃᑦᑐᓂᒡᓗᓐᓃᑦ
ᓯᓚᑦᑐᖅᓴᕐᕕᓐᓂ ᐳᓛᕆᐊᖅᑐᕐᓗᑎᒃ; ᐊᒻᒪᓗ
ᐊᑐᕐᓗᒋᑦ ᐆᒪᔪᐃᑦ ᓂᕐᔪᑏᑦ ᐃᓕᓐᓂᐊᕈᑎᒋᓗᒋᑦ.

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ ᐃᓕᓐᓂᐊᖅᑎᓪᓗᖓ,
ᖃᓪᓗᓇᐅᔭᕆᐅᖅᓴᑐᐃᓐᓇᓚᐅᕋᒪ ᑕᐃᑲᓂ
ᐃᓕᓐᓂᐊᖅᑐᖓ ᐃᑉᐱᐊᕐᔪᒻᒥ. ᓲᕐᓗ ᖃᓪᓗᓈᑎᑐᑦ 30,
ᖃᓪᓗᓇᐅᔭᕆᐅᒃᓴᓂᖅ, ᐆᒪᔪᓕᕆᓂᖅ 30, ᓈᓴᐅᓯᕆᓂᖅ
30, ᑕᒪᒃᑯᐊ ᐊᔪᕈᓃᕈᑕᐅᖃᑦᑕᕐᒪᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ
ᐃᓯᕈᒪᔪᓄᑦ. ᑕᒡᕙᓂ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ
ᐃᓕᓐᓂᐊᕐᓂᓕᒫᑎᒃᑯᑦ 5-6-ᖑᓚᐅᖅᑐᒍᑦ
ᐃᓕᓐᓂᐊᖅᑐᒍᑦ ᑕᒪᒃᑯᓂᖓ. ᑕᒪᒃᑯᐊ ᐊᒥᓱᐃᑦ
ᐃᓕᓐᓂᐊᖅᑏᑦ ᑕᒪᒃᑯᐊᓗ ᐃᓕᓐᓂᐊᖅᑏᑦ
ᐃᑲᔪᖅᑕᐅᔾᔪᑎᒃᓴᖃᓗᐊᕋᑎᒃ
ᐃᓕᒃᑲᓐᓂᕈᑎᒋᒌᓐᓇᖅᑕᖏᓐᓂᒃ ᐊᓯᐊᒎᕈᑎᖃᓗᐊᕋᑎᒡᓗ
ᐃᓕᓐᓂᐊᕈᒪᔭᖏᓐᓄᑦ. ᑖᒃᑯᐊ ᐊᐅᓚᔪᓐᓇᐅᑎᓕᖕᓂᒡᓗ
ᐃᒃᑕᕆᖕᓂᓕᖕᓂᒡᓗ ᖃᐅᔨᓴᕐᓂᖅ 30, ᐃᓚᐅᕈᑎᓕᕆᓂᖅ
30, ᐃᓕᓐᓂᐊᖅᑕᐅᒋᐊᓖᑦ ᐱᑕᖃᓚᐅᓐᖏᒻᒪᑕ
ᐃᓕᓐᓂᐊᖅᑎᓪᓗᖓ.

ᑖᒃᑯᐊ ᑎᑭᑕᐅᒋᐊᓖᑦ ᑎᑭᒍᓐᓇᓚᐅᖅᑕᒃᑲ ᐃᑉᐱᐊᕐᔪᒻᒥ
ᑕᐃᒪᐃᒻᒪᑦ ᐲᑕᐳᕈ ᐊᓐᑎᐊᕆᐅ
ᓯᓚᑦᑐᖅᓴᕐᕕᐊᓅᕈᓐᓇᖅᓯᓚᐅᖅᑐᖓ
ᐃᓕᓐᓂᐊᕌᓂᓚᐅᖅᑎᓐᓇᖓ ᐅᑭᐅᖅᑕᖅᑐᒥ ᑭᓯᐊᓂ
ᓄᓇᖃᓚᐅᕋᒪ ᐊᒻᒪᓗ ᖃᓪᓗᓈᓃᓚᐅᖅᓯᒪᑦᓯᐊᕐᓇᖓ
ᓴᓂᐊᓂ ᐲᑕᐳᕈ, ᑕᐃᒪᐃᒻᒪᑦ
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learn to live in a city. I had to adapt to
urban life and to the amount of work that
a university student is required to
complete their studies.
In the first year, I did not do so well in
my studies because of my competence
and because I wasn’t prepared for postsecondary education in the south, so I
decided to go back to high school before
returning to university. In the springtime,
I got accepted to a high school in
Peterborough, Ontario that offered
courses in the summer. I took grade 12
physics because I knew it was not going
to be offered in Nunavut.
Then in the fall, I went to Rankin Inlet to
take some more high school courses.
After one year of high school in Rankin
Inlet, I went back to university and
having experienced a year of postsecondary education in the south, I felt
much more confident to finish my
university studies.
At Trent, I studied biology and took
various courses to learn about living
organisms. We used different kinds of
animals or organisms to study living
beings and discarded the corpses
immediately thereafter. It was often
difficult for me to use animals as learning
resources because when I was young, I
was told to respect animals by refraining
from killing animals or abusing them for
no reason.
The Inuit have a unique opportunity to
use the living organisms as living tools
because of the way they treat animals and
how the carcass is used. The education
institutions in Nunavut could utilize these
values to learn about biology and the
Inuit way of life, like clothing making.
The students could use animal carcasses

ᓄᓇᓕᐸᐅᔭᕐᓂ ᐃᓅᒋᐊᒃᓴᖅ ᐃᓕᒋᐊᖃᓚᐅᖅᑐᖓ
ᐊᒻᒪᓗ ᐃᓂᓪᓚᒋᐊᖃᖅᓱᖓ ᐃᓅᓯᕐᓄᑦ
ᐱᓕᕆᖃᑦᑕᕐᓗᖓᓗ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ.

ᓯᕗᓪᓕᖅᐹᒥ ᐊᕐᕌᒍᒥ ᐃᓕᓐᓂᐊᑦᓯᐊᓚᐅᓐᖏᑦᑐᖓ
ᓇᓗᖅᑯᑎᒧᑦ ᐊᒻᒪᓗ ᓯᕘᕋᒧᑦ ᖁᑦᓯᖕᓂᖅᓴᓂᒃ
ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᑕᐃᒪᐃᒻᒪᑦ
ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᓕᓚᐅᖅᑐᖓ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒧᑦ.
ᐅᑎᓚᐅᖅᑎᓐᓇᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᑕᐃᒪ ᐲᑕᐳᕈᒥ
ᐊᖏᖅᑕᐅᓕᓚᐅᕐᒥᒐᒪ ᐃᓕᓐᓂᐊᖃᑦᑕᖅᓱᖓ ᐊᐅᔭᒃᑯᑦ.
ᖁᑦᑎᖕᓂᓕᒃ 12-ᒥ ᐊᐅᓚᔪᓐᓇᐅᑎᓕᖕᓂᒡᓗ
ᐃᒃᑕᕆᖕᓂᓕᖕᓂᒡᓗ ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᓚᐅᖅᑐᖓ
ᑕᒪᓐᓇ ᐱᑕᖃᓐᖏᒻᒪᑦ ᓄᓇᕗᒻᒥ.

ᐅᑭᐊᒃᓴᖑᓕᖅᑐᒍ ᑲᖏᖅᖠᓂᕐᒨᓕᓚᐅᕐᒥᔪᖓ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᓱᖓ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᓂᒃ. ᐊᕐᕌᒍᒥ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒦᓚᐅᖅᓯᒪᔪᖓ ᑲᖏᖅᖠᓂᕐᒥ
ᓯᓚᑦᑐᖅᓴᕐᕕᒡᔪᐊᒨᓕᓚᐅᕐᒥᔪᖓ ᖃᐅᔨᓯᒪᓕᖅᑐᖓ
ᖁᑦᓯᖕᓂᖅᓴᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᓂᑦ.
ᓇᓗᖅᑯᑎᓐᖏᓐᓂᖅᓴᐅᓕᖅᑐᖓ ᐃᓕᓐᓂᐊᖅᑕᒃᑲᓂᒃ.

ᑕᐃᑲᓂ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᑐᕌᓐᑦ ᐃᓕᓐᓂᐊᓚᐅᖅᑐᖓ
ᐆᒪᔪᓕᕆᓂᕐᒥᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ, ᑕᒪᒃᑯᓂᖓ
ᐆᒪᔪᕈᓗᔭᕐᓂᒃ. ᑕᒪᒃᑯᐊ ᖃᐅᔨᓴᖅᑐᒋᑦ ᐊᒻᒪᓗ
ᑐᖁᔪᕕᓃᑦ ᑕᒪᒃᑯᐊ ᐆᒪᔪᐃᑦ ᐃᓕᑉᐸᓪᓕᐊᔾᔪᑎᒋᓪᓗᒋᑦ
ᐃᓕᑉᐸᓪᓕᐊᒍᑎᒋᓚᐅᖅᑕᒃᑲ ᒥᑭᔫᑎᓪᓗᖓ
ᐃᒃᐱᒋᔭᐅᑦᓯᐊᖁᔭᐅᓯᒪᖕᒪᑕ ᑕᒪᒃᑯᐊ ᐆᒪᔪᐃᑦ,
ᑐᖁᕋᑐᐃᓐᓇᓐᖏᓪᓗᒋᑦ.

ᐃᓄᐃᑦ ᐱᕕᒃᓴᖃᑦᑎᐊᕋᓗᐊᕐᒪᑕ
ᐃᓕᑉᐸᓪᓕᐊᒍᑎᖃᕈᓐᓇᕐᓗᑎᒃ ᑕᒪᒃᑯᓂᖓ
ᐆᒪᔪᖁᑎᕈᓗᔭᕐᓂᒃ. ᖃᓄᖅ ᑕᒪᒃᑯᐊ ᐆᒪᔪᐃᑦ
ᐊᑐᖅᑕᐅᖃᑦᑕᕐᓂᖏᓐᓂᒃ. ᑕᒪᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᐅᔪᑦ ᓄᓇᕗᒻᒥ
ᐊᑐᖃᑦᑕᕆᐊᓕᐅᒐᓗᐊᑦ ᑕᒪᒃᑯᓂᖓ ᐆᒪᔪᓕᕆᓂᕐᒥᒃ
ᐃᓕᑉᐸᓪᓕᐊᔾᔪᑎᖃᕐᓗᑎᒃ ᐊᓐᓄᕌᓂᒡᓗ
ᐊᓐᓄᕌᓕᐅᖃᑦᑕᕐᓗᑎᒃ. ᑕᒪᒃᑯᐊ ᐆᒪᔪᕕᓃᑦ
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as learning tools before the animal is
distributed for consumption and the skin
for clothing use.

ᐃᓕᓐᓂᐊᕈᑕᐅᒍᓐᓇᕐᒪᑕ
ᑐᓂᐅᖅᑲᐅᑕᐅᓚᐅᓐᖏᓐᓂᖏᓐᓂᒃ ᐃᓄᖕᓄᑦ
ᐊᓐᓄᕌᓕᐅᕈᑕᐅᓚᐅᓐᖏᓐᓂᖏᓐᓂᓗ.

The Inuit did not start using the writing
system until the 1900s. They are just
beginning to get adapted to the way of
learning. Instead of learning only from
the books, if the students could use
physical objects that actually come from
living organisms in an ethical way, then
they will learn much better in the science
courses. Community members would
also benefit by receiving the meat and the
skin from the schools.

ᑖᒃᑯᐊ ᐃᓄᐃᑦ ᐊᑐᓕᓚᐅᓐᖏᒻᒪᑕ ᑎᑎᕋᕈᑎᒃᓴᓂᒃ
1900 ᑭᓯᐊᓂ ᐊᑐᓕᖅᑎᓪᓗᒋᑦ, ᑖᒃᑯᐊ
ᐊᑐᓕᖅᐸᓪᓕᐊᓕᓚᐅᖅᑐᑦ ᐃᓕᑉᐸᓪᓕᐊᒍᓐᓇᕐᓂᕐᒥᒃ.
ᐃᓕᑐᐃᓐᓇᕈᓐᓃᕐᓗᑎᒃ ᑖᒃᑯᓇᓐᖓᑦ ᐅᖃᒫᒐᖅᓯᒪᔪᓂᒃ.
ᑕᒪᒃᑯᓇᓐᖓᑦ ᐆᒪᔪᕐᓂᒃ ᐃᓕᑉᐸᓪᓕᐊᔾᔪᑎᖃᕐᓗᑎᒃ.
ᐃᓕᓐᓂᐊᓂᖅᓴᐅᑦᑎᐊᕈᓐᓇᖅᑐᑦ ᑭᓪᓕᓯᓂᐊᕐᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᓕᕈᑎᒃ. ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᐃᑲᔪᖅᑕᐅᒍᓐᓇᕐᒥᔪᑦ
ᑕᒪᒃᑯᐊ ᓂᕿᓂᒃ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᓂᒃ
ᓂᕿᑖᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ.

As a result of these experiences, I want
the Nunavut Education Act to include
three other things and these are:

ᑕᐃᒪᐃᒻᒪᑦ ᑕᒪᒃᑯᐊ ᖃᐅᔨᓯᒪᔭᒃᑲ ᒪᓕᒃᑐᒋᑦ, ᓄᓇᕗᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖓ ᐃᓚᓕᐅᑎᑦᑎᖁᒐᒃᑯ
ᐱᖓᓱᓂᒃ ᐊᓯᖏᓐᓂᒃ:

1. There should be a program for high
school students to visit postsecondary institutions to learn to live
in the city so that they can be more
successful when they go to college or
university in the south. Also, they
could have something to look forward
to after they graduate from high
school.

1.

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᑕᖃᕆᐊᓕᐅᒐᓗᐊᖅ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᖃᓄᖅ
ᐃᓅᒐᓱᐊᒍᓐᓇᕐᒪᖔᑕ ᖃᓪᓗᓈᑦ ᓄᓇᖓᓐᓂ
ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᔪᓄᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕌᓂᒃᑯᑎᒃ
ᐅᐸᒍᒪᓂᐊᖅᑕᒥᓂᒃ ᑲᔪᖏᖅᓴᖅᑕᐅᓗᑎᒃ.

2. For those who are in the academic
stream in Nunavut, which might be
only a handful of them, should be
able to have the option of taking
grade 11 or 12 academic courses. The
government should set up an optional
summer school that will give the
student more choices to take grade 12
courses. Instead of having summer
school in each community, the
academic students could go to Iqaluit,
Rankin Inlet, or Cambridge Bay,
depending on where they live to take
high school courses in the summer.
That way, when the students
graduate, they can have a better

2.

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᔪᑦ ᓄᓇᕗᒻᒥ
ᐊᒥᓲᓐᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᑦ, ᖁᑦᑎᓐᓂᓖᑦ
11-ᒥ 12-ᒥᓗ ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᑦᑎᐊᖅᑐᑦ. ᑖᒃᑯᐊ
ᒐᕙᒪᒃᑯᑦ ᐋᖅᑭᒃᓯᔪᒃᓴᐅᔫᒐᓗᐊᑦ
ᐊᓯᐊᒎᕈᑕᐅᔪᓐᓇᖅᑐᓂᒃ ᐊᐅᔭᒃᑯᓪᓗ
ᐃᓕᓐᓂᐊᕈᑕᐅᔪᓐᓇᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ
ᖁᑦᑎᓐᓂᓕᒃ 12-ᒧᑦ ᐊᐅᔭᒃᑯᑦ
ᐃᓕᓐᓂᐊᖃᑦᑕᓐᖏᖔᕐᓗᑎᒃ ᓄᓇᓕᓐᓂ
ᐃᖃᓗᓐᓅᕈᓇᖅᑐᑦ ᑲᖏᖅᖠᓂᕐᒧᓪᓘᓐᓃᑦ
ᐃᖃᓗᑦᑑᑦᑎᐊᒧᓪᓘᓐᓃᑦ, ᒪᓕᓪᓗᒋᑦ ᓇᒥ
ᓄᓇᖃᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᕈᒪᑉᐸᑕ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ. ᑕᐃᒪᐃᑦᑎᓪᓗᒍ
ᐃᓕᓐᓂᐊᕌᓂᒃᑐᑦ ᐊᖏᖅᑕᐅᒍᓐᓇᓂᖅᓴᐅᒐᔭᖅᑐᑦ
ᑕᒪᒃᑯᓇᓂ ᐃᓕᓐᓂᐊᕕᔾᔪᐊᓂ ᑕᐃᒫᒃ
ᑲᔪᓯᒍᓐᓇᑦᑎᐊᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ.
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chance of being accepted into
universities or colleges and be able to
successfully complete their studies.
3. Inuit have long practised care for the
land and the animals. The respect for
the land and its inhabitants is still
remnant in today’s society. High
school and college students could
benefit from this cardinal rule. By
using animals as learning resources
instead of killing animals just for the
sake of learning like southern
institutions do, Nunavut schools
should be allowed to use animals as
learning tools before they are
distributed to the local people for
consumption and clothing use.
Nunavut students would be able to
better understand the textbook
content if they use actual physical
objects to accompany their learning.
We need to invest in our children’s
education because they are our future.
More specifically, we need to give them
the highest quality of education before
they can go off to study post-secondary
courses within or outside of Nunavut. If
we want them to have a better future, we
need to educate them properly so we can
have a better territory. We are suffering
from poverty and lack of housing. We
can overcome these issues by getting
education.
Thanks to my father’s continual
encouragement and my parent’s support,
I was able to get my education and job
and stand here in front of you. I hope
what I presented here will be considered
when the Education Act of Nunavut is
being amended. Thank you for your time
to listen to me. That’s all that I have to
say.

3.

ᐃᓄᐃᑦ ᓴᖅᑮᓯᒪᖕᒪᑕ ᐊᑯᓂᐊᓗᒃ ᓄᓇᓂ
ᐆᒪᔪᓂᒡᓗ ᐃᑉᐳᒍᓱᑦᑎᐊᖅᑐᑎᓪᓗ
ᓄᓇᒥᐅᑕᖏᓐᓂᓪᓗ. ᑕᒪᒃᑯᐊ ᖃᐅᔨᒪᔫᔮᖅᑐᖓ
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒦᓕᕐᖓᑎᒃ ᑕᒪᑐᒧᖓ
ᐃᑲᔪᖅᑕᐅᒍᓐᓇᑦᑎᐊᖅᑐᑦ
ᐃᓕᑉᐸᓪᓕᐊᔾᔪᑎᖃᕐᓗᑎᓪᓗ ᐆᒪᔪᓂᒃ
ᑐᖁᕋᐃᑐᐃᓐᓇᖏᓪᓗᑕ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᑕᒪᒃᑯᐊ ᓄᓇᕗᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᑦ ᐆᒪᔪᕐᓂᑦ
ᐊᑐᕈᓐᓇᖅᑎᑕᐅᒋᐊᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᑦᑎᒋᓗᒋᑦ
ᓂᕿᖓ ᑕᒪᒃᑯᓄᖓ ᐃᓄᓐᓄᑦ
ᑐᓂᐅᖅᑲᐅᑕᐅᓂᐊᕐᓗᑎᒃ. ᐃᓕᓐᓂᐊᖅᑏᑦ
ᑐᑭᓯᐊᓂᖅᓴᐅᒍᓐᓇᕋᔭᖅᑐᑦ ᑕᒪᒃᑯᓂᖓ ᑕᑯᒃᓴᒥᒃ
ᐃᓕᓐᓂᐊᕈᑎᖃᖅᐸᑕ.

ᑮᓇᐅᔭᐃᕈᑎᖃᕆᐊᖃᕋᑕ ᕿᑐᕐᖓᑦᑕ
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖏᓐᓂ ᓯᕗᓂᒃᓴᕆᒐᑦᑎᒍ.
ᐱᐅᓂᖅᐹᖑᓇᓱᐊᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᒐᓱᐊᕆᐊᖃᕋᑦᑎᒍ
ᖁᑦᑎᓂᖅᓴᓂᓗ ᓯᓚᑖᓂ, ᑕᒪᒃᑯᐊᓗ ᓯᓚᑖᓃᑦᑐᑎᒃ
ᓄᓇᕗᑦ ᓯᕗᓂᒃᓴᖃᑦᑎᐊᕈᒪᒍᑦᑕ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᒋᐊᕐᓂᐊᖅᑕᕗᑦ ᑕᐃᒪᓐᓇᒃ ᐱᐅᓂᖅᓴᒥᒃ
ᓄᓇᕗᖃᕈᒪᒍᑦᑕ. ᐊᒃᓱᕉᓴᒐᑦᑕ ᑕᒪᒃᑯᓄᖓ
ᐊᔪᖅᓴᖅᑐᓄᑦ ᐊᒻᒪᓗ ᐃᒡᓗᑭᒃᓴᕐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᒐᒃᓴᓄᑦ.

ᖁᔭᓐᓇᒦᒃ ᐊᑖᑕᒪ ᑎᓕᐅᖃᑦᑕᓚᐅᕐᒫᖓ ᐊᖓᔪᖅᑳᒪᓗ
ᐃᑲᔪᖅᓱᐃᓐᓇᓚᐅᕐᒪᑎᒃ ᑕᐃᒫᒃ
ᐃᓕᓐᓂᐊᕌᓂᒍᓐᓇᓚᐅᕋᒪ ᐃᖅᑲᓇᐃᔭᕈᓐᓇᖅᓯᓪᓗᖓᓗ
ᐊᒻᒪᓗ ᓯᕗᕋᑦᑎᓐᓃᒍᓐᓇᖅᓯᓪᓗᖓ. ᑖᒃᑯᐊ
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᒃᑲ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᖁᓇᖅᑑᒐᓗᐊᑦ
ᑖᒃᑯᐊ ᓄᓇᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ
ᐋᖅᑭᒋᐊᖅᑕᐅᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ ᓈᓚᕋᑖᕋᑦᑎ
ᐅᕙᑦᑎᓐᓂᒃ. ᑖᒃᑯᐊ ᑕᕝᕙ ᐅᖃᐅᓯᒃᓴᑐᐊᒃᑲ.
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Chairman: Thank you, Mr. Qammaniq. I
think all of us want to see the highest
level of quality of education for all
Nunavummiut. Like I said earlier, I am
sure your parents are very proud of you.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖃᒪᓂᖅ.
ᑕᑯᔪᒪᔪᐃᓐᓇᐅᖅᑰᖅᑐᒍᑦ ᐱᐅᓛᒥᒃ ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ
ᓄᓇᕗᒥᐅᓕᒫᓄᑦ. ᐅᖃᖅᑲᐅᒐᒪᓗ ᐊᖓᔪᖅᑳᒃᑯᑎᑦ
ᐊᖏᔪᒥᒃ ᐅᐱᒋᔭᐅᖅᑰᕋᕕᑦ.

Any questions? Ms. Angnakak.

ᐊᐱᖅᑯᑎᒃᓴᐃᑦ? ᒪᒥᐊᓇᖅ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you, Mr.
Chairman. Welcome. I think your
achievements and dedication should be a
role model to other students. We have a
real low rate of graduation. I’m
wondering: what are your ideas? What
are your thoughts? How can we help
more Nunavummiut graduate? How do
we get students to keep going when it
gets tough and not to give up? How can
we get parents to really push their
children to go to school like your dad
did? How can we get the community
involved? Maybe you have some
thoughts on that. Thank you, Mr.
Chairman.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᒪᒥᐊᓇᖅ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕌᓂᒍᓐᓇᖅᓯᒪᔭᑎᑦ
ᐱᒍᒪᔭᑎᓪᓗ ᐆᑦᑑᑎᑦᑎᑦᑕᑦᑎᐊᕙᐅᒻᒪᑕ ᐊᓯᓐᓄᑦ
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕌᓂᑉᐸᓪᓕᐊᔪᑦ
ᐅᓄᓐᖏᓗᐊᕐᒪᑕ. ᖃᓄᕐᓕ ᐃᓱᒪᒋᔭᖃᖅᐱᑦ? ᖃᓄᖅ
ᐃᑲᔪᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑦᑕ ᓄᓇᕗᒥᐅᑦ ᑲᔪᓯᑦᑎᐊᖁᓪᓗᒋᑦ?
ᐊᒃᓱᕈᓕᕋᓗᐊᕋᐃᒻᒪᑕ ᓴᐱᓕᖅᑕᐃᓕᒪᖁᓪᓗᒋᑦ ᖃᓄᖅ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐊᔭᐅᖅᑎᒍᓐᓇᖅᐸᕗᑦ ᐊᑖᑕᕕᑦ
ᑕᐃᒪᐃᓚᐅᕐᒫᑎᑦ, ᐅᕝᕙᓘᓐᓃᑦ ᓄᓇᓖᑦ ᖃᓄᖅ
ᐃᓚᓕᐅᑎᒍᓐᓇᖅᐱᑎᒍ ᑕᕝᕗᖓ ᖃᓄᖅ
ᐃᓱᒪᒋᔭᖃᕐᓂᕈᕕᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Mr. Qammaniq,
just wait. There is a red light that will
come on there.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖃᒪᓂᖅ,
ᑕᐃᒪ ᐃᑭᓚᖓᔪᖅ ᓂᓪᓕᕈᓐᓇᖅᓯᒍᕕᑦ.

Mr. Qammaniq: Thank you, Mr.
Chairman. Thank you, Pat, for the
question. The one thing that has kept me
going to finish high school, university,
and college was to have a goal in mind
and I gave it every effort I had in order to
graduate from them. I think that many
Inuit or many students really have no
sense of direction. They started school
when they were five and they have been
going to school all of their lives. I think
they kind of forget the bigger picture.

ᖃᒪᓂᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ
ᖁᔭᓐᓇᒦᒃ, ᐹᑦ, ᐊᐱᕆᕋᑖᕋᕕᑦ. ᑕᐃᒪ
ᑲᔪᓯᓯᒪᔾᔪᑎᒋᓚᐅᖅᑕᕋᓕ ᑕᐃᒪ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ
ᐊᒻᒪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᐃᓕᓐᓂᐊᖅᓯᒪᓪᓗᖓ ᐃᒪᓐᓇ
ᑎᑭᒍᒪᔭᖓᓄᑦ ᐋᖅᑭᒃᓯᓯᒪᓪᓗᖓ.
ᐃᓕᓐᓂᐊᕌᓂᒍᒪᓪᓗᖓ ᐊᒃᓱᕈᕐᓂᓕᒫᕋ ᐱᒍᓐᓇᕐᓂᓕᒫᕋ
ᐊᑐᕋᓱᐊᓚᐅᕋᒃᑯ. ᐃᒪᓐᓇ ᑐᑭᒧᐊᒍᑎᒃᓴᖃᓐᖏᓪᓗᓂ
ᐸᕐᓇᐅᑎᖃᓐᖏᓪᓗᓂ ᓇᒧᑦ ᑎᑭᓐᓇᓐᖏᒻᒪᑦ
ᐃᓕᓐᓂᐊᕐᓇᕐᒪᑦ ᐃᓅᓯᓕᒫᒧᑦ ᑐᕌᒐᖃᕆᐊᖃᖅᑐᑦ.

It is very sad that these students spend
their whole lifetime going to school only
end up to quit or drop out. They wasted
their whole lifetime and produced

ᐅᒡᒍᐊᕐᓇᖅᑑᒐᓗᐊᖅ ᑕᐃᒫᒃ ᐃᓚᖏᑦ
ᐃᓕᓐᓂᐊᖏᓐᓇᖅᓱᑎᒃ ᐃᓅᖃᑦᑕᕐᒪᑕ ᐃᓅᓯᓕᒫᕌᓗᒃ.
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nothing. If we want a better future, we
need to help our children get an education
and parents need to work really hard so
they can have a better future.

ᑕᐃᒫᒃ ᓲᕐᓗ ᖃᓄᐃᓕᐅᕋᑎᒃ ᓯᕗᓂᒃᓴᖃᕐᓂᖅᓴᐅᒍᑦᑕ
ᐃᑲᔪᕆᐊᖃᕐᓂᐊᖅᑕᕗᑦ ᕿᑐᕐᖓᕗᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑎᓪᓗᒋᑦ ᑕᐃᒫᒃ
ᓯᕗᓂᒃᓴᑦᓯᐊᖃᕐᓂᖅᓴᐅᖁᓪᓗᒍ.

We are suffering from high prices, from
social illnesses and mental illnesses. That
should be our motivation to get a better
future. I hope that answers your question.

ᐊᒃᓱᕉᓴᒐᑦᑕ ᑕᒪᒃᑯᓇᓐᖓᑦ ᓂᖀᑦ ᐊᑭᑐᔪᐊᓗᑎᓪᓗᒋᑦ
ᑭᓱᐃᓪᓗ ᐋᓐᓂᐊᖃᑦᑕᖅᑐᓪᓗ. ᑭᐅᔪᒃᓴᐅᕗᖓ ᑖᔅᓱᒧᖓ.

Chairman: Thank you, Mr. Qammaniq.
Ms. Angnakak.
Ms. Angnakak: Thank you, Mr.
Chairman. Thank you for your response.
I’m wondering if you can tell me a little
bit more about your thoughts on how we
can get more parents motivated to push
their children to go to school and for
parents to get, perhaps, that bigger
picture that you were saying. It really
starts at home, getting kids off, like what
your dad did for you. How did your dad
recognize it where maybe some other
parents don’t? What was the difference
do you think in your mind? Thank you,
Mr. Chairman.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᖃᒪᓂᖅ.
ᐊᕐᓇᒃᑲᖅ.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ
ᑭᐅᒐᕕᖓ ᖁᔭᓐᓇᒦᒃ. ᐅᖃᐅᑎᒍᓐᓇᖅᑐᑦᓴᐅᔭᖓ ᖃᓄᖅ
ᐃᓱᒪᖃᕐᒪᖔᖅᐱᑦ ᖃᓄᖅ ᑕᒪᒃᑯᐊ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ
ᐊᒥᓲᓃᖅᓴᐃᑦ ᑲᔪᖏᓴᕈᓐᓇᕐᒪᖔᑦᑎᒍᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᒋᐊᒃᑲᓐᓂᖁᓪᓗᒋᑦ ᕿᑐᕐᖓᒥᓂᒃ ᓲᕐᓗ
ᑕᐃᒫᒃ ᐊᖏᕐᕋᒥᓂᒃ ᑭᓱᓕᒫᑦ ᐱᒋᐊᓲᖑᖕᒪᑕ ᑕᐃᒫᒃ
ᐅᖃᖅᑲᐅᒐᕕᑦ. ᐊᑖᑕᕕᑦ ᐊᔭᐅᖅᑐᖃᑦᑕᓚᐅᕐᒫᑎᑦ.
ᖃᓄᕐᓕ ᐃᓕᓴᖅᓯᓯᒪᓚᐅᕐᒪᑦ ᑕᒪᓐᓇ ᐊᓯᖏᓐᓄᑦ
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ ᐃᓕᓴᕆᔭᐅᓯᒪᓐᖏᑦᑐᓄᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Ms. Angnakak.
Mr. Qammaniq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
ᒥᔅᑕ ᖃᒪᓂᖅ.

Mr. Qammaniq: Thank you. How my
dad recognized that I needed education
was that our way of life was changing.
We were no longer living on the land. He
knew the only way I can succeed in the
future was to get my grade 12.

ᖃᒪᓂᖅ: ᖁᔭᓐᓇᒦᒃ. ᑕᒪᓐᓇ ᐊᑖᑕᒐ ᖃᓄᖅ
ᐃᓕᓴᖅᓯᓚᐅᕐᓂᖓ ᐃᓕᓐᓂᐊᕆᐊᖃᕐᓂᕋ
ᓄᓇᓕᕋᓛᓃᒍᓐᓃᓚᐅᕋᑦᑕ ᑕᐃᒪᓐᓇ
ᐊᖏᓂᖅᓴᓃᓕᖅᓱᑕ, ᐄ, ᑕᐃᒪ ᓯᕗᓂᒃᓴᒥᒃ ᑭᓯᐊᓂ
ᓯᕗᒧᐊᑦᓯᐊᕈᓐᓇᓚᐅᕋᒪ ᐃᖅᑲᓇᐃᔮᖃᑦᓯᐊᕈᒪᒍᒪᓗ.

I think how parents can do that is to wake
up in the morning every day so that
children can go to school on time and be
there every single day from day one until
the end because it’s really important for
them. From what I know in biology,
animals take care of their offspring until
they can successfully live in the world.

ᐄ, ᑕᐃᒪ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐅᓪᓛᑕᒫᑦ ᑐᐸᖃᑦᑕᕐᓗᑎᒃ
ᕿᑐᕐᖓᖏᑦ ᑭᖑᕙᓐᖏᓪᓗᑎᒃ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᐊᕐᒪᑕ ᐱᒋᐊᕐᓂᖓᓂᑦ ᐃᓱᐊᓄᑦ.
ᑕᒪᓐᓇ ᐱᒻᒪᕆᐊᓗᖕᒪᑦ ᓱᕈᓯᕐᓄᑦ. ᑕᐃᒪ ᐆᒪᔪᓕᕆᓂᕐᒥᒃ
ᐃᓕᓐᓂᐊᖅᑎᓪᓗᑕ ᑕᐃᒪ ᕿᑐᕐᖓᒥᓂᒃ
ᐸᖅᑭᑦᓯᐊᓲᖑᖕᒪᑕ ᑭᓯᐊᓂ ᐊᔪᕈᓐᓃᕌᖓᑕ
ᓴᒃᑯᐃᔭᐅᑕᐃᓐᓇᖅᓱᑎᒃ.
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We too should do the same. Growing up,
children want to go to school just before
they’re five and they want to be
kindergartners. They have that passion
and they have that motivation. That
should be used throughout their lifetime.
Children should be overseen until they
graduate instead of just letting them be
like if they want, in springtime, they can
just go out. My father didn’t let me go
out hunting or camping because that’s
what I really wanted and he said, “No,
you’re going to school. You’re not going
to miss anything.” His sole purpose was
for me to get an education. Thank you.
Chairman: Thank you. Ms. Angnakak.

ᑕᐃᒫᑦᓴᐃᓐᓇᖅ ᐱᒋᐊᖃᓚᐅᖅᑐᒍᑦ. ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᕈᒪᔪᑦ 5-ᒧᑦ ᑎᑭᓚᐅᕋᑎᒃ ᑕᐃᒫᒃ
ᑲᔪᖏᖃᑦᑕᕐᒪᑕ ᐃᓕᓐᓂᐊᕈᒪᓪᓗᑎᒃ, ᑕᐃᒪ ᐃᓅᓯᓕᒫᖅ
ᑲᔪᖏᓴᖅᑕᐅᒋᐊᓖᑦ.

ᑕᐃᒪ ᓱᕈᓰᑦ ᐸᖅᑭᔭᐅᑦᑎᐊᕆᐊᖃᕐᖓᑕ
ᐃᓕᓐᓂᐊᕌᓂᓚᐅᖅᑎᓐᓇᒋᑦ. ᐊᑖᑕᒪᓗᓐᓃᑦ
ᐊᖑᓇᓱᒋᐊᖅᑎᖃᑦᑕᓚᐅᓐᖏᒻᒫᖓ,
“ᐃᓕᓐᓂᐊᕆᐊᕐᓂᐊᕋᕕᑦ”. ᐄ, ᑖᓐᓇ
ᐱᔾᔪᑎᑐᐊᕆᓚᐅᕐᒪᒍ ᐃᓕᓐᓂᐊᖁᔨᓂᖅ. ᖁᔭᓐᓇᒦᒃ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.

Ms. Angnakak: Thank you. There has
been a lot of talk about the Education
Act, obviously because we’re doing a
review and we have gone to different
communities. We have quite a few
submissions here and one of the big
issues is language of instruction.

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ.
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ ᑖᓐᓇ
ᕿᒥᕐᕈᓇᖅᑎᓪᓗᑎᒃᑯᒃ ᐊᒃᓱᐊᓗᒃ ᐅᖃᐅᓯᕆᔭᐅᓯᒪᖕᒪᑦ
ᐊᒻᒪᓗ ᑎᑎᖅᑲᖅᑖᖅᑎᑕᐅᕈᓗᔭᖃᑦᑕᓚᐅᖅᖢᑕ ᑖᔅᓱᒪ
ᒥᒃᓵᓅᖓᔪᓂᒃ. ᐃᓚᖓᑦ ᐅᖃᐅᓯᓕᒃ ᓇᓕᐊᖕᓂᒃ
ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓴᐃᓂᐊᕐᓂᖅ ᓱᕈᓯᑦᑎᓐᓂᒃ.

In some of the communities we went to,
we were told that it doesn’t matter if
there is no Inuktitut. Make sure you have
English because you need that to go to
high school. In other communities, they
wanted a bit of both or make sure we
have both, but have a focus on English.
Then in another community, they want
all Inuktitut, English is way over there,
and in fact, they want more hunting,
more culture, and more of that kind of
thing.

ᐃᓚᖏᑦ ᓄᓇᓖᑦ ᐅᐸᒃᑕᕗᑦ ᐅᖃᖃᑦᑕᓚᐅᖅᑐᑦ
ᖃᓄᐃᓐᖏᑦᑐᖅ ᐃᓄᒃᑎᑐᑦᑕᖃᓐᖏᒃᑲᓗᐊᖅᐸᑦ
ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᖦᖤᑐᐊᖅᐸᑕ
ᖃᓪᓗᓇᐅᔭᕈᓐᓇᕆᐊᖃᕋᕕᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒨᕈᑎᒃ
ᐊᒻᒪᓗ ᐃᓚᖏᑦ ᐅᖃᖃᑦᑕᖅᖢᑎᒃ ᖃᓪᓗᓈᑎᑐᑦ
ᐃᓄᒃᑎᑐᓪᓗ ᐊᒻᒪᓗ ᐃᓚᖏᑦ ᓄᓇᓖᑦ
ᐃᓄᒃᑎᑐᑎᐃᓐᓇᑦᑎᐊᒻᒪᕆᒃ ᐃᓕᓐᓂᐊᖁᔨᓪᓗᑎᒃ.
ᐃᒻᒪᖄ ᐊᖑᓇᓱᓐᓂᕐᒥᑦ ᐱᑕᖃᕐᓂᖅᓴᐅᖁᔨᔪᑦ
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ ᐃᓄᐃᑦ ᐱᖅᑯᓯᖏᓐᓄᑦ
ᑐᕌᖓᔪᓂᑦ ᑕᑯᒃᑲᓐᓂᕈᒪᔪᑦ.

You know, because you have gone to
university, what the expectations are in
terms of core courses. It’s a very complex
issue, I think, for the Department of
Education to really address because the
needs vary so much. Knowing because

ᖃᐅᔨᒪᒐᕕᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᔪᐊᒧᑦ ᐅᐸᓚᐅᖅᓯᒪᔪᑦ
ᓂᕿᐅᓐᓂᖃᕋᕕᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᓂᕆᓚᐅᖅᑕᑎᑦ
ᐱᓪᓗᒋᑦ. ᐱᔭᕐᓂᖏᑦᑐᐊᓘᖅᑰᖅᑐᖅ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕝᕕᖓᓐᓄᑦ
ᐅᖃᐅᓯᕆᔭᐅᔭᕿᐊᖓ ᐊᔾᔨᒌᖏᑐᕐᔪᐊᒻᒪᕆᐊᓗᓐᓂᑦ
ᑕᒪᓐᓇ ᐃᓱᒪᒋᔭᐅᒻᒪᑦ. ᐊᒻᒪᓗ
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you went to university, what’s your
feeling on that when a community calls
for more IQ and more Inuktitut speaking?
That’s very important. We live in
Nunavut and a lot of people speak
Inuktitut and people are very concerned
about the language dying. What are your
thoughts about that, you know, having to
balance everything? Thank you, Mr.
Chairman.

ᓯᓚᑦᑐᓴᕐᕕᒡᔪᐊᓕᐊᕐᓂᕋᕕᑦ ᖃᓄᕐᓕ ᐃᓱᒪᒋᕕᐅᒃ ᓲᕐᓗ
ᓄᓇᓕᒃ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂ
ᐃᓗᓕᖃᐅᓂᖅᓴᓂᑦ ᐱᔪᒪᓪᓗᑎ ᐊᖑᓇᓱᓐᓂᕐᒥᓪᓗ
ᐃᓄᐃᓪᓗ ᐅᖃᐅᓯᖓᓐᓂᑦ ᐊᑐᕐᓂᖅᓴᐅᓪᓗᑎ.
ᑕᒪᕐᒥᑲᓵᓗᒃ ᐃᓄᑦᑎᑑᖅᑐᑦ ᐃᓄᑦᑎᑑᖅᑐᑦ
ᐅᓄᖅᑐᐊᓘᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ ᑕᒪᓐᓇ ᐃᓄᐃᑦ
ᐅᖃᐅᓯᖓᑦ ᔭᒐᐃᔭᐅᓕᕐᓂᖓ ᐃᓱᒫᓘᑎᒋᔭᐅᓪᓗᓂ.
ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᐃᓱᒪᒋᑯᐅᒃ ᐊᒻᒪᓗ ᖃᓄᖅ
ᐋᖅᑭᒃᓯᒪᒋᐊᖃᖅᐸ ᐃᓪᓗᕙᓗᐊᓕᕐᓂᐊᖏᒻᒪᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Thank you. Mr. Qammaniq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖃᒪᓂᖅ.

Mr. Qammaniq: Thank you, Mr.
Chairman. Thank you, Pat. I think there
should be a balance of both Inuktitut and
English. I met many European people
who know how to speak five or six
languages and still have a very good
education. I think we can achieve that too
here in Nunavut with respect to Inuktitut
and English. I grew up speaking in
Inuktitut and I’m fluent and I still got my
education. It’s very achievable to learn
our language, Inuktitut, and complete
high school at the same time.

ᖃᒪᓂᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᐃᓪᓗᕙᓗᖃᖅᓯᒪᔭᕆᐊᖃᖅᑰᖏᑦᑐᑦ ᐃᓄᐃᑦ ᐊᒻᒪ
ᖃᓪᓗᓈᑦ ᐅᖃᐅᓯᖓᑦᑕ ᐊᑐᑦᖅᑕᐅᓂᖓ
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ. ᑕᐃᒃᑯᐊ ᐃᒃᑯᐊ ᐃᓚᖏᑦ
ᐅᖃᕈᓐᓇᕐᒪᑕ 6-ᓂ 7-ᓂ
ᐃᓕᓐᓂᐊᖅᓯᒪᑦᑎᐊᕌᓗᑦᑐᑎᓪᓗ ᑕᒫᓂ ᑕᑯᔪᓐᓇᕐᒥᔭᕗᑦ
ᑕᒪᓐᓇ ᐃᓄᑦᑎᑐᑦ ᐃᓚᒋᔭᐅᖃᑕᐅᓪᓗᓂ.
ᐱᕈᖅᓴᓚᐅᖅᓯᒪᔪᖓ ᐃᓄᑦᑎᑑᑐᐃᓐᓇᕈᓐᓇᖅᖢᖓ,
ᓱᓖᓛᒃ ᑕᒪᒃᑮᒃ ᐃᓕᑦᑐᓐᓇᖅᑕᕗᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ
ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ ᐱᔭᕇᖅᓯᓗᓂ.

I think it’s also important that Nunavut
students should be prepared for
university and college because there is a
lot of work that is required to do. It felt
like I was a full-time student where I had
to work on my coursework 24/7. If I had
known that in high school, I think it
would have helped if I had a lot more
homework.

ᑭᓯᐊᓂᑦᑕᐅᖅ ᐱᕐᔪᐊᖑᖁᑎᒋᒻᒥᔭᕋ ᓄᓇᕗᒻᒥᐅᑕᐃᑦ
ᐃᓕᓴᖅᑏᑦ ᓯᓚᑦᑐᓴᕐᕕᒃᔪᐊᒻᒧᐊᓂᐊᕐᓂᕐᒥᑦ ᑐᕌᒐᖃᓪᓗᑎ,
ᐱᓕᕆᐊᕆᔾᔪᐊᕌᓗᓪᓗᒍ ᑭᓯᐊᓂᐅᒻᒪᑦ.
ᑕᐃᒪᐃᖃᑦᑕᓚᐅᖅᓯᒪᒐᒪ
ᐃᖅᑲᓇᐃᔮᕇᓐᓇᖃᑦᑕᓚᐅᖅᓯᒪᒐᒃᑯ ᖃᐅᑕᒫᑦᑎᐊᒻᒪᕆᒃ
ᓄᓐᖑᐊᓂᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥᓗ. ᒪᒃᑯᐊ
ᐊᖏᕋᐅᑎᔭᔅᓴᒃᑲ ᐃᖅᑲᓇᐃᔮᕆᔭᕆᐊᖃᖅᑕᒃᑲ ᐅᓄᖅᑐᑦ
ᐊᖏᖃᐅᑎᕙᓚᐅᖅᓯᒪᓪᓗᒋᑦ.

Balancing, I think, is achievable because
I took grade 10, 11, and 12 Inuktitut
courses and those courses helped me to
be able to translate in Inuktitut and learn
vocabulary that I hadn’t learned before. I
think we can have a balance.

ᐄ, ᐃᓪᓗᕙᓗᐊᔭᐃᒃᑯᓯᒪᔪᓐᓇᖅᑖᓗᑉᐳᑦ ᐊᔪᕐᓇᖅᑰᖏᒻᒪᑦ
ᖁᑦᑎᓐᓂᓕᒃ 10, 11, 12 ᐃᓄᑦᑎᑑᓂᑦ
ᐃᓕᓐᓂᐊᒪᐅᖅᓯᒪᒐᒪ ᐊᒻᒪᓗ ᑕᐃᒪᐃᓕᖓᑎᓪᓗᒍ
ᑭᐳᔅᓯᒍᓐᓇᖅᓯᓚᐅᖅᑐᖓ ᑕᒪᒃᑯᓂᖓ ᖃᓪᓗᓈᑎᑑᖅᑐᓂᑦ
ᐃᓄᑦᑎᑑᖅᑐᓂᓪᓗ. ᐄ, ᑕᒪᒃᑭ ᐊᑐᕈᓐᓇᖂᖅᑕᕗᑦ
ᐃᓪᓗᕙᓗᐊᔾᔭᐃᒃᑯᓯᖅᓯᒪᑦᑕᑐᐊᖅᑲᑦ. ᖁᔭᓐᓇᒦᒃ,
ᐃᔅᓯᕙᐅᑖᖅ.

Chairman: Ms. Angnakak.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ.
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Ms. Angnakak: I have one more
question, Mr. Chairman, and that is: if
you can paint the picture of the new
Education Act, what would be your
number one priority within the Act?
Thank you, Mr. Chairman. It’s my last
question.
Chairman: Thank you. Mr. Qammaniq.
Mr. Qammaniq: I guess my number one
priority would be to have something
included in the Act that recognizes the
hardship that we endured in the1940s
because it’s still affecting us today, even
though we don’t feel it as much anymore,
but our parents’ pain, being taken away,
being sent somewhere we don’t even
know. It’s still within us.
I think that if I were to add something in
the Education Act, I would say something
like “Deploring the past government
deemed Inuit of Canada’s Arctic
uneducated and began to impose formal
education in the 1940s, 80 years after
being under Canada’s jurisdiction and
being left alone for all those years, this
imposition has had a persistent negative
and destructive impact on Inuit education
and on Inuit.
To help those who suffered from
attending schools in the early years, heal
their psychological and physical pain
inflicted by the federal government. This
harsh treatment must be recognized. Only
then can we forgive the past and move
forward with a better future ahead of us.
The government will strive to deliver the
highest quality of education in Nunavut
so that students will be ready to go to
post-secondary institutions or workplaces
after they graduate from secondary
school. If we invest in our children’s

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.
ᐊᑕᐅᓯᕐᒥᑦ ᐊᐱᖅᑯᑎᔅᓴᖃᒃᑲᓐᓂᕋᒪ, ᑕᐃᓐᓇ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᔪᐊᖅ ᐃᓱᒪᖅᓲᑎᒋᓐᓂᕈᓂ
ᑭᓱ ᓯᕗᓪᓕᐅᑎᓯᒪᓇᔭᖅᐱᐅᒃ? ᐊᓯᔾᔨᖅᑕᐅᔪᓐᓇᖅᐸᑦ?
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ ᑭᖑᓪᓕᖅᐹᖅ
ᐊᐱᖅᑯᑎᒐ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖃᒪᓂᖅ.
ᖃᒪᓂᖅ (ᑐᓵᔨᑎᒍᑦ): ᓯᕗᓪᓕᐅᔾᔨᓯᒪᓇᔭᖅᑕᕋᐅᓇ
ᐃᓗᓕᖃᖃᓯᐅᑎᓗᓂ ᐊᒃᓱᕉᑎᒋᖃᑦᑕᖃᑦᑕᓚᐅᖅᓯᒪᔭᕗᑦ
ᑕᐃᒃᑯᐊ 1940 ᐊᑐᖅᑎᓪᓗᒋᑦ. ᑖᓐᓇ ᓱᓕ ᐅᓪᓗᒥᒧᑦ
ᑎᑭᒃᖢᒍ ᓱᓕ ᐃᑉᐱᒋᒐᑦᑎᒃᑯ ᓇᔅᓴᕋᑦᑎᒃᑯ ᐊᓈᓇᒃᑯᑦᑕ
ᐋᓐᓂᕐᓂᕆᒪᐅᖅᓯᒪᔭᖏᑦ ᐊᐅᓪᓚᖅᑎᑕᐅᕕᓂᑯᕕᓂᖏᓪᓗ
ᐅᓪᓗᒥᒧᑦ ᓱᓕ ᐃᑉᐱᒋᒐᑦᑎᒃᑯᑦ
ᓯᑎᓗᐊᕌᓗᒍᓐᓃᕋᓗᐊᖅᑎᓪᓗᒍ.

ᐃᓱᒪᖅᓲᑎᒋᓐᓂᕈᒃᑯ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥ
ᐃᓗᓪᓕᖃᓯᐅᑎᓯᒪᓇᔭᖅᑕᕋ, ᒐᕙᒪᐅᓚᐅᖅᓯᒪᔪᑦ ᑕᐃᒃᑯᐊ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓇᓱᓕᖅᑎᓪᓗᒋᑦ ᐃᓄᓐᓂᑦ ᐊᒻᒪᓗ
1940 ᑖᒃᑯᐊ ᐊᑐᓕᖅᑎᓪᓗᒋᑦ 80-ᓄ ᐊᕐᕌᒍᓄᑦ
ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ ᑎᒍᒥᐊᓚᐅᖅᓯᒪᔪᑦ
ᐃᔅᓯᓇᑰᓪᓗᑎ. ᑕᐃᒪᐃᑦᑑᑎᓪᓗᒍ ᑕᒪᓐᓇ ᐱᐅᖏᑦᑐᒧᑦ
ᐊᑦᑐᐃᓂᖃᖅᑐᑦ ᐅᓪᓗᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ
ᐱᔾᔪᑎᒋᓪᓗᒍ.

ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᕙᓚᐅᖅᓯᒪᔪᑦ
ᐃᑲᔪᕐᓂᐊᕈᑦᑎᒃᑯ ᐃᓱᒪᑦᑐᖅ ᑎᒥᒃᑯᓪᓗ
ᒪᒥᓴᖅᑕᐅᒪᐅᕐᓕᑦ ᑕᐃᒪᐃᓕᑎᑕᐅᓚᐅᕐᒪᑕ ᑲᓇᑕᐅᑉ
ᒐᕙᒪᒃᑯᖏᓐᓄᑦ, ᑕᒪᓐᓇ ᐃᓕᓴᕆᔭᐅᓯᒪᔭᕆᐊᓕᒃ
ᐊᔅᓱᕈᓐᓂᕆᓚᐅᖅᑕᖓᑦ ᑭᖑᓂᑦᑎᓪᓗ ᐊᑐᓚᐅᖅᓯᒪᔪᑦ
ᑕᐃᒃᑯᐊ ᐃᓱᒪᒋᓐᓃᕐᓗᒋᑦ ᓯᕗᓂᔅᓴᖅ ᐃᓱᒪᒋᖔᓕᕐᓗᒍ.

ᒐᕙᒪᒃᑯᑦ ᐱᐅᓂᖅᐹᓂᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥ ᓴᖅᑭᑎᑦᑎᔭᕆᐊᓖᑦ ᐃᓕᓴᖅᑏᑦ
ᖁᕝᕙᓯᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑕ
ᐃᖅᑲᓇᐃᔮᖃᕈᓐᓇᕐᓂᐊᕐᒪᑕᓗ ᐃᓕᓐᓂᐊᕌᓂᒃᑯᑎᒃ.
ᕿᑐᕐᖓᕗᑦ ᑮᓇᐅᔭᓕᕈᑦᑎᒃᑯᑦ
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education today, Nunavut will have a
better future, a brighter one ahead of us.
The Nunavut Education Act attempts to
reach this goal by passing the Education
Act of Nunavut into law.”

ᐅᓪᓗᒥ ᓄᓇᕗᑦ ᓯᕗᓂᒃᓴᖃᑦᑎᐊᕐᓂᖅᓴᐅᓂᐊᖅᑐᖅ
ᓯᕿᓐᓂᕐᓂᖅᓴᐅᓗᓂᓗ ᐱᐅᓂᖅᓴᐅᓂᐊᕐᒪᑦ. ᓄᓇᕗᑦ
ᐃᓕᓐᓂᐊᕐᓂᖓᑦ ᑲᔪᓯᑎᑎᑕᐅᔪᖅ ᒪᓕᒐᓐᖑᖅᑎᑕᐅᓗᓂ
ᑖᓐᓇ ᒪᓕᒐᖅ.

That’s what I thought.

ᑕᐃᒫᒃ ᐃᓱᖃᖅᑲᐅᔪᖓ.

Chairman: Thank you very much. Mr.
Savikataaq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᕌᓗᒃ. ᒥᔅᑕ
ᓴᕕᑲᑖᖅ.

Mr. Savikataaq: Thank you, Mr.
Chairman. I thank Mr. Qammaniq for
coming. Ms. Angnakak asked almost all
of my questions, but I just want to dwell
on your conclusion about you said that
both of your parents never got educated,
yet they knew the value of education and
they made you go to school and made
you finish school.

ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᖁᔭᓐᓇᒦᖅᐸᕋᓗ ᒥᔅᑕ ᖃᒪᓂᖅ ᖃᐃᖅᑲᐅᒻᒪᑦ. ᒥᔅ
ᐊᕐᓇᒃᑲᕐᖑᓇ ᐊᐱᖅᑯᑎᒃᓴᓕᒫᑦᑎᐊᒃᑲ ᓈᑲᓴᖅᑲᐅᒻᒪᒋᑦ.
ᐅᓇᖃᐃ ᐃᓱᓕᑎᔾᔪᑎᒋᖅᑲᐅᔭᑎᑦ ᐊᖓᔪᖅᑳᑎᒡᒎᖅ
ᐃᓕᓐᓂᐊᓚᐅᖅᓯᒪᓐᖏᑦᑐᑦ, ᑭᓯᐊᓂᑦᑕᐅᖅ ᐃᓕᓐᓂᒃ
ᐊᔭᐅᖅᑐᐃᖏᓐᓇᖅᑐᑦ ᐃᓱᓕᑦᑎᓐᓇᓱᓕᒫᓐᓄᑦ.

Today, we had presenters from the
Department of Education, the people who
made the system. We had presenters from
teachers association, the people who
work in the system, and now we have
someone who is a product of the system.

ᐅᓪᓗᒥ ᐅᓂᒃᑳᕐᕕᐅᑲᑕᖅᑲᐅᒐᑦᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐱᓕᕆᕕᖓᓐᓄᑦ ᑕᐃᒃᑯᐊ ᐋᖅᑭᒃᓱᐃᓚᐅᖅᓯᒪᔪᑦ
ᒪᓕᒐᕐᒥᒃ ᐃᓕᓴᐃᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᖓᑦ ᑕᐃᑲᓂᓗ
ᐃᖅᑲᓇᐃᔭᖅᑐᑦ. ᑕᐃᒫᒃ ᐅᓪᓗᒥ ᑐᓵᓕᕆᕗᒍᑦ
ᑕᐃᒃᑯᓄᖓ ᒪᓕᒐᕐᓄᑦ ᓴᓇᐅᒐᕐᒥᒃ.

I think we need more parents like yours
to let people know that there is a value to
education and I believe too, just like your
parents did, that the only way out of the
rut that Nunavut is in is to get educated
because there are many jobs up here, but
you have to get educated to get them. If
we don’t educate our people, then we’re
always going to import workers from the
south.

ᑕᐃᒃᑯᓄᖓ ᐊᖓᔪᖅᑳᖃᑎᒋᓗᒋᑦ ᑕᖅᑲᒃᑯᐊ
ᖃᐅᔨᒪᑎᑦᑎᔭᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᕐᔪᐊᖑᒻᒪᑦ,
ᐅᕙᖓᑦᑕᐅᖅ ᑕᐃᒪᐃᑦᑑᒻᒥᒐᒪ, ᓲᕐᓗᓕ ᐊᔭᖅᑭᓯᒪᒐᑦᑕ
ᐅᓪᓗᒥ ᐅᓄᖅᑐᐊᓘᒐᓗᐊᕐᒪᑕ ᐃᖅᑲᓇᐃᔮᑦ, ᑭᓯᐊᓂ
ᐃᓕᓐᓂᐊᖅᓯᒪᓗᓂ ᑎᒍᔪᓐᓇᖅᑕᕗᑦ. ᐃᓄᖁᑎᑦᑎᓐᓂ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖏᒃᑯᑦᑕ ᖃᓗᓐᓈᓂᒃ
ᑎᑭᓴᐃᖏᓐᓇᐅᔮᓗᓪᓗᑕ ᑭᓯᐊᓂᐅᔭᕆᐊᖃᕐᓂᐊᖅᑐᖅ.

I am glad to see that someone like you
succeeded and I know it is hard work and
I went out and got educated too. It’s hard
work, but the end product is good and
you know that you have a job now and
you’re in control of your own destiny. I
don’t really have a question. It’s nice to

ᖁᕕᐊᓱᒃᑐᖓ ᐃᓄᒃᑕᖃᕐᒪᑦ ᑲᔪᓯᑦᑎᐊᖅᑐᒥᒃ ᐊᒻᒪᓗ
ᖃᐅᔨᒪᓪᓗᖓ ᐊᒃᓱᕉᑎᒌᓐᓈᓗᓪᓗᒍ ᑭᓯᐊᓂᐅᓇᕐᒪᑦ
ᑕᐃᒪᐃᓚᐅᖅᓯᒪᒻᒥᒐᒪ. ᑭᓯᐊᓂ ᐱᔭᕇᖅᑐᓂ
ᖁᕕᐊᓇᖅᑐᖅ ᐃᖅᑲᓇᐃᔮᖃᓕᖅᑐᑎᒃ ᓯᕗᓂᒃᓴᐃᑦ
ᐃᓱᒪᖅᓲᑎᒋᓕᖅᐸᐃᑦ. ᐅᓇ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ, ᐄ,
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see the product of a successful education
who is employed, who thinks for
themselves, and who’s here. I am glad
that your parents knew the value of an
education. Thank you, Mr. Chairman.

ᑕᑯᔪᒍᑦ ᒪᓕᒐᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᖅᓯᒪᔪᖅ
ᐃᖅᑲᓇᐃᔭᓕᖅᑐᖅ ᐃᒻᒥᓂᒃ ᐃᓱᒪᔪᓐᓇᖅᑐᖅ
ᐅᕙᓃᑦᑐᕐᓗ. ᐊᒻᒪᓗ ᖁᔭᒋᕙᒃᑲ ᐊᓈᓇᒃᑯᑎᑦ ᐃᓕᓐᓂᐊᒃ
ᐊᔭᐅᖅᑐᐃᖏᓐᓇᓚᐅᕐᒪᑕ ᐃᓕᓐᓂᐊᖏᓐᓇᖁᔨᓪᓗᑎᒃ.
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you, Mr. Savikataaq.
I’ll just take that as a comment. Mr.
Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ.
ᓂᓪᓕᐅᑎᒃᓴᑐᐃᓐᓇᖅ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. I
would like to thank you for making an
appearance before the Special
Committee. I have a question on your
opening comments. Your community is
decentralized, but you indicated earlier
that you came from Arctic Bay, which is
one of the smaller communities in
Nunavut.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒪ’ᓇᓗ
ᑕᒪᐅᓐᖓ ᖃᐃᔫᓪᓗᐊᕋᕕᑦ ᐊᒻᒪᓗ ᑖᒻᓇ
ᑎᑎᕋᐅᑎᒋᓚᐅᒃᑲᐃᑦ ᑕᑯᓪᓗᐊᕐᓇᓚᐅᕐᒪᑦ. ᑭᓯᐊᓂᓕ
ᐊᐱᕆᔪᒪᔪᖓ ᑕᐃᒪ ᓄᓇᓕᖕᒥ ᓇᔪᒃᑲᓐᓂᒃ
ᓯᐊᒻᒪᑎᕐᕕᐅᓯᒪᒻᒪᑦ. ᑭᓯᐊᓂ ᐅᐊᑦᑎᐊᖅ ᐅᖃᓚᐅᕋᕕᑦ
ᐃᒃᐱᐊᕐᔪᖕᒦᖔᖕᓂᕋᖅᖢᑎᒃ, ᓄᓇᓕᒃ ᒥᑭᓂᖅᓴᐅᑉᓗᓂ
ᐊᒡᓛᑦ.

Regarding your education, it is something
that we would be envious of. In your
opening comments, you indicated that
you went to summer school and went to
the universities and colleges down south.
At that time, who supported you and
helped you financially or helped you
adjust to southern living? Everything
costs money. You came from one of the
smaller communities. What kind of
support did you get so that you can get
adjusted to living in the south? Thank
you, Mr. Chairman.

ᑭᓯᐊᓂ ᑖᑉᑯᐊ ᐃᓕᓐᓂᐊᒐᓂᒃᓯᒪᓃᑦ ᑖᒻᓇ ᑕᑯᒥᓇᕐᒪᑦ,
ᑭᓯᐊᓂᓗ ᐅᓇ ᐊᐱᕆᔪᒪᔭᕋ. ᐅᑯᐊ ᑖᑉᑯᐊ
ᐅᖃᐅᓯᕆᔭᑎᑦ, ᐅᕙᓂ ᐅᖃᓚᐅᕋᕕᑦ ᐊᐅᔭᒃᑯᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᑕᕐᓂᖅ ᐊᒻᒪᓗ ᑕᑯᓄᖓ
ᐃᓕᓐᓂᐊᕕᔾᔪᐊᓄᑦ ᐅᕐᓂᒍᑎᑦᑕᕐᓂᖅ, ᑕᐃᑉᓱᒪᓂ
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑉᓗᑎᑦ, ᑭᐊᓕ ᐃᑲᔪᓚᐅᖅᐸᑎᑦ
ᑕᒪᒃᑯᐊ ᖃᐅᔨᒪᒐᒻᓄᒃ ᖃᑉᓗᓈᑦ ᓄᓈᓂ
ᐃᓕᓐᓂᐊᕐᓂᐊᕐᓗᓂ ᓱᓇᓗᒃᑖᑦ ᐊᑭᖃᕐᒪᑕ. ᖃᓄᕐᓕ
ᓄᓇᓕᕋᓛᒦᖔᖅᖢᑎᑦ ᒥᑭᓛᖑᖃᑕᐅᔪᒥ ᓄᓇᓕᓐᓂᑦ
ᐊᒻᒪᓗ ᖃᓄᕐᓕ ᐃᑲᔪᖅᑎᖃᓚᐅᖅᐱᑦ ᑕᒪᑦᓱᒪ ᒥᒃᓵᓄᑦ
ᐃᓕᓐᓂᐊᕆᐊᕈᐊᕐᓂᕐᒧᑦ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.

Chairman: Thank you. Mr. Qammaniq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖃᒪᓂᖅ.

Mr. Qammaniq (interpretation): Thank
you. Thank you for your question. When
I was going to be attending school in the
south, I thought that once I complete my
education, I was going to finish my
schooling. That was one of my goals.

ᖃᒪᓂᖅ: ᖁᔭᓇᖅᑯᑎᑦ, ᖁᔭᓇᖅᑯᑎᓪᓗ ᐊᐱᕆᒐᕕᑦ.
ᐃᓕᓐᓂᐊᕆᐊᕐᓂᐊᖅᑎᓪᓗᖓ ᖃᓪᓗᓈᓄᑦ
ᐃᓱᒪᓚᐅᖅᓯᒪᒐᒪ ᐅᓇ ᐱᔪᒪᔭᕋ ᐃᓕᓐᓂᐊᖅᑕᕋ
ᐃᓱᓕᒃᑯᒃᑯ. ᑖᓐᓇ ᐃᓱᒪᒌᓐᓇᖅᖢᒍ
ᐱᓇᓱᐃᓐᓇᓚᐅᖅᓯᒪᒐᒃᑯ ᖃᓪᓗᓈᓄᑦ
ᐃᓕᓐᓂᐊᕆᐊᓕᓚᐅᖅᓯᒪᔪᖓ.

At the beginning, the Kakivak
Association was the one that gave me

ᐱᒋᐊᓕᓵᖅᑎᓪᓗᖓ ᑲᑭᕙᒃ ᑲᑐᔾᔨᖃᑎᒌᒃᑯᓐᓂ
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financial assistance and the Government
of Nunavut gave me student financial
assistance. I was provided financial
support from these two organizations.
When I was living down south, I couldn’t
receive any financial support anymore, so
I sought support from the First Nations
organizations. I wanted to complete my
education and I didn’t want to use the
lack of financial resources to be the cause
of stopping my education. When I took
teacher training, I was able to access
funds. When I couldn’t get financial
support anymore, I started paying for my
own way. I didn’t want to use any excuse
to stop my education.

ᐃᑲᔪᖅᑕᐅᓚᐅᖅᓯᒪᖦᖤᖅᐳᖓ ᐊᒻᒪᓗ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ
ᑮᓇᐅᔭᓂᑦ ᐃᑲᔫᑎᖏᓐᓄᑦ. ᑖᒃᑯᓇᓐᖓᑦ
ᑮᓇᐅᔭᖃᖅᑎᑕᐅᖦᖤᖅᐳᖓ.
ᖃᓪᓗᓈᓃᔅᓲᔭᓕᕋᒪ ᓄᓇᕗᒻᒥ ᐃᑲᔪᖅᑕᐅᔪᓐᓇᐃᓪᓕᒐᒪ,
ᐃᖅᑭᓕᖕᓂᒃ ᐅᓇᓕᖕᓂᒃ ᑮᓇᐅᔭᖃᕐᕕᖏᓐᓂᒃ ᑕᐅᓇᓂ
ᖃᓪᓗᓈᓂ ᐃᑲᔪᖅᑕᐅᓕᓚᐅᖅᓯᒪᔪᖓ ᑮᓇᐅᔭᓄᑦ.
ᐃᓕᓐᓂᐊᖅᑕᕋ ᐃᓱᓕᑦᑐᒪᓪᓗᒍ ᑖᒃᑯᐊ ᑮᓇᐅᔭᐃᑦ
ᓄᖅᑲᐅᑎᑐᐃᓐᓇᕈᒪᓚᐅᖏᓐᓇᒃᑭᑦ ᑮᓇᐃᔭᐃᑦ
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ. ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ
ᐃᓕᓐᓂᐊᕆᐊᓕᖅᑎᓪᓗᖓ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑕᕋ
ᐱᕕᑭᓗᐊᕐᒪᑦ, ᓇᐃᓗᐊᕐᒪᑦ ᓇᑭᑐᐃᓐᓇᖅ
ᑮᓇᐅᔭᖅᑖᕈᓐᓇᓚᐅᖅᓯᒪᓐᖏᓐᓇᒪ. ᓇᖕᒥᓂᖅ
ᐊᑭᓖᑐᐃᓐᓇᓕᓚᐅᖅᓯᒪᔭᕋ, ᖃᐅᔨᒪᒐᒪ
ᐃᖅᑲᓇᐃᔮᖅᑖᕈᓐᓇᖅᓯᓂᐊᖅᑐᖓ ᐅᓐᓃᑦ ᓇᖕᒥᓂᖅ
ᐊᑭᓕᕐᓗᒍ. ᑖᒃᑯᐊ ᑭᓱᑐᐃᓐᓇᐃᑦ
ᐅᖃᐅᑎᔪᒪᓚᐅᓐᖏᓐᓇᒃᑭᑦ ᓯᕗᑦᑎᐊᕆᒍᒪᒐᒪ,
ᐃᖅᑲᓇᐃᔮᑦᑎᐊᕆᒍᒪᒐᒪ.

When I was a child, I was always hungry,
we were poor, and I was bullied and I
didn’t want to live in that life all the way
through. It gave me the goal of wanting
to further my education and become
something. I didn’t even think about the
impediments, the challenges, and so on.

ᓄᑕᕋᐅᑎᓪᓗᒐ ᐊᔪᖅᓴᕕᒡᔪᐊᓚᐅᖅᓯᒪᒐᒪ,
ᑳᖏᓐᓇᐅᔭᖅᖢᖓ ᐱᑦᑎᐊᖅᑕᐅᔪᓐᓇᓐᖏᖦᖢᖓᓗ.
ᑕᐃᒪᓐᓇ ᐃᓅᓯᖃᕈᒪᔪᓐᓃᓚᐅᖅᓯᒪᒐᒪ ᖃᐅᔨᒪᓪᓗᖓ
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᑦᑎᐊᖅᓯᒪᒍᒪ
ᐃᖅᑲᓇᐃᔭᑦᑎᐊᕆᒍᓐᓇᕐᓂᐊᖅᑐᖓ.
ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓄᖅᑲᖅᑎᑦᑎᓇᓱᒃᑑᒐᓗᐊᑦ
ᐃᓱᒪᒋᓐᖏᓪᓗᒋᑦ ᑖᓐᓇ ᐱᐊᓂᒍᒪᔭᕋ ᑲᔪᓯᑐᐃᓐᓇᕐᓗᒍ.

I just wanted to focus on my support. My
mother, my father, and my sister were
also living down south, so I was able to
visit them and my friends on occasion.
That helped me tremendously when I was
living down there.

ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓚᒃᑲ, ᓇᔭᑯᓗᒐᓗ ᐊᓈᓇᒐᓗ
ᖃᓪᓗᓈᓃᓚᐅᕐᒥᖕᒪᑕᑦᑕᐅᖅ ᐃᓛᓐᓂᒃᑯᑦ
ᐅᐸᒍᓐᓇᖃᑦᑕᓚᐅᕐᒥᒐᒃᑭᑦ ᐱᖃᓐᓇᕆᔭᒃᑲᓗ ᑕᐅᓇᓂ.
ᑕᒪᓐᓇ ᐊᒃᓱᐊᓗᒃ ᐃᑲᔫᑎᓚᐅᕐᒥᔪᖅ.

When I was growing up, I didn’t stay in
one community. My mother is from Hall
Beach. My father is from Arctic Bay.
When I was five, they separated and so I
moved from my mother or my father’s
back and forth to the communities and I
think that also helped me break away
from the family and move to another
location. That has also helped me
tremendously.

ᐱᕈᖅᐸᓪᓕᐊᑎᓪᓗᖓ ᓄᓇᓕᖕᒥ
ᐊᑕᐅᓯᕐᒦᑐᐃᓐᓇᓚᐅᖅᓯᒪᖏᓐᓇᒪ, ᐊᓈᓇᒐ
ᓴᓂᕋᔭᖕᒥᐅᑕᐅᖦᖤᖅᐳᖅ ᐊᑖᑕᒐ
ᐃᒃᐱᐊᕐᔪᖕᒥᐅᑕᐅᓪᓗᓂᓗ. 5-ᖑᓪᓗᖓ
ᐊᕕᓚᐅᖅᓯᒪᖕᒪᑎᒃ, ᐊᕕᑎᓪᓗᒋᑦ ᐊᓈᓇᓐᓄᓪᓘᓐᓃᑦ
ᐊᑖᑕᓐᓂᓪᓘᓐᓃᑦ ᐅᑎᖅᑕᖃᑦᑕᐃᓇᖅᓯᒪᒐᒪ. ᑖᓐᓇ
ᐊᐅᓪᓚᖃᑦᑕᕐᓂᖅ ᓄᓇᓕᖕᒥ ᐊᑕᐅᓯᕐᒦᑐᐊᖑᓐᖏᓐᓂᖅ
ᐊᒃᓱᐊᓗᒃᑕᐅᖅ ᐃᑲᔫᑎᓚᐅᖅᓯᒪᖕᒥᔪᖅ ᐅᕙᓐᓄᑦ. ᓲᕐᓗ
ᓱᖏᐅᑎᓯᒪᓪᓗᖓ ᐅᕙᓂ ᓄᓇᖃᕈᓐᓇᖅᑐᖓ,
ᐊᕙᓂᑦᑕᐅᖅ ᓄᓇᖃᕈᓐᓇᖅᑐᖓ. ᑖᓐᓇ ᐊᒃᓱᐊᓗᒃ
ᐃᑲᔫᑎᓚᐅᖅᓯᒪᖕᒥᔪᖅ.

Chairman (interpretation): Thank you.
Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ: ᓇᑯᕐᒦᒃ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
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Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman. I
thank him for his response. As you
mentioned a little earlier, we know that as
Inuit, we hunt wildlife for subsistence. As
fathers, we teach our children, our sons or
our daughters, and we teach them
survival skills and hunting, but I don’t
think it is taught as a subject in school
where you get certified or get a diploma
or something that indicates that you now
know survival skills.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᒪ’ᓈᒻᒫᖅᖢᒍ
ᑭᐅᔾᔪᑎᒋᔮᓄᑦ. ᑕᐃᒪ ᐅᕙᑦᓯᐊᖅ ᐅᖃᓗᓚᐅᕋᕕᑦ
ᐃᓄᒃᑎᒍᓪᓗ ᖃᐅᔨᒪᑉᓗᑕ ᑕᒪᒃᑯᐊ ᓂᕐᔪᑎᓂᒃ
ᐊᖑᓇᓱᐊᖅᐸᒃᑕᑉᑎᓐᓂᒃ ᐱᑕᕆᓚᐅᒐᓂᒃᑳᖓᑉᑎᒍᑦ
ᐊᑖᑕᐅᑉᓗᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᕙᒃᑲᑉᑕ ᐃᕐᓂᕆᔭᑉᑎᓐᓂᒃ
ᐅᕝᕙᓘᓐᓃᑦ ᐸᓂᒋᔭᐅᔪᑦ ᑕᒪᐃᓐᓂᑦ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᕙᓪᓕᐊᓱᕐᒪᑕ ᑭᓯᐊᓂᓕ
ᐃᓕᑕᕆᔭᐅᔾᔪᑎᓂᒃ ᑕᒪᓐᓇ ᐱᑕᖃᓗᐊᖅᑑᔭᓐᖏᒻᒪᑦ
ᑭᓯᐊᓂ ᐅᕙᒍᑦ ᐊᖓᔪᖅᑳᖑᔪᒍᑦ ᓴᕆᒪᓱᖕᓂᖅ ᑕᐃᒪ
ᐃᓕᑦᓯᓯᒪᓕᕐᒪᑦ ᐃᖕᒥᓂᒃ ᐱᔪᓐᓇᖅᓯᖕᒪᑦ, ᑕᒡᕘᓇ,
ᑭᓯᐊᓂᓕ ᑖᒻᓇ ᐅᖃᐅᓯᕆᒐᖕᓂ ᓂᕐᔪᑏᑦ ᐊᑐᕐᓗᒋᑦ
ᐃᓕᑦᓯᕚᓪᓕᕈᑕᐅᔫᓪᓗᐊᕐᒪᑕ.

When you were living south, they used
their farm animals or farm products for
biology and others. Who should be
responsible for running those types of
programs up here or which organization
should be administering that type of
program so that people who took those
courses got a diploma or recognition of
some sort? Thank you, Mr. Chairman.

ᖃᑉᓗᓈᑦ ᓄᓈᓐᓂ ᑕᐃᒃᑯᐊ ᑰᒃᑰᓯᕋᓛᓪᓗᓐᓃᑦ
ᐊᑐᖅᑕᐅᑉᓗᑎᒃ ᐃᓕᑦᓯᕚᓪᓕᕈᑕᐅᕙᖕᒪᑕ. ᑖᒻᓇᐅᑎᓪᓗᒍ
ᑭᓇ ᑕᒪᑦᓱᒥᖓ ᑲᒪᒋᔭᖃᓪᓚᕆᒋᐊᖃᖅᐸ? ᑭᓇ
ᑕᒪᑦᓱᒥᖓ ᐊᐅᓚᑦᓯᓪᓚᕆᐊᖃᖅᐸ ᐅᕝᕙᓘᓐᓃᑦ ᑭᓇ
ᑎᒥᐅᔪᖅ ᐅᓇ ᐊᐅᓚᑦᓯᒋᐊᖃᓪᓚᕆᒃᐸᑦ ᑕᒪᓐᓇ
ᐃᓕᑕᕆᔭᐅᕚᓪᓕᖁᑉᓗᒍ ᐃᓄᐃᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔨᐅᓂᐊᕐᓂᖓ ᓂᕐᔪᑎᑦ ᐊᑐᕐᓗᒋᑦ? ᒪ’ᓇ,
ᐃᒃᓯᕙᐅᑕᖅ.

Chairman: Thank you, Mr.
Mikkungwak. Mr. Qammaniq.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᑭᓐᖑᐊᖅ.
ᖃᒪᓂᖅ.

Mr. Qammaniq (interpretation): Thank
you for that question. Thank you, Mr.
Chairman. I believe that the schools can
handle that because they do the teaching.
I believe that Inuit can learn more if they
use not only books, but are also able to
observe things and other people telling
them about those things. It should be
done by the educators or through DEAs.

ᖃᒪᓂᖅ: ᐄ, ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᒐᕕᖓ ᐊᒻᒪ ᖁᔭᓐᓇᒦᒃ
ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕖᒃ
ᑲᒪᔨᐅᔪᓐᓇᕋᓱᒋᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖕᒪᑕ. ᐃᓄᐃᑦ
ᐃᓕᑦᑐᓐᓇᕐᓂᖅᓴᐅᖅᑰᕐᒪᑕ ᐅᖃᓕᒫᒐᑐᐊᕐᒥᒃ
ᐃᓕᓐᓂᐊᖃᑦᑕᓐᖏᒃᑯᑎᒃ ᑕᒪᒃᑯᓂᖓ
ᑕᑯᓐᓇᕈᓘᔭᖃᑦᑕᕈᑎᒃ ᐃᒪᓐᓇ ᐅᓂᒃᑲᐅᔾᔭᐅᓗᑎᒃ,
ᐊᐅᓚᓲᑦ ᐃᒪᓐᓇ. ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕖᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖏᓐᓄᑦ ᑲᒪᔨᐅᓪᓗᐊᖅᑐᒃᓴᐅᔪᐃᑦ
ᐅᕝᕙᓘᓐᓃᑦ DEA-ᒃᑯᓪᓘᓐᓃᑦ.

Chairman: Thank you. Mr.
Mikkungwak.
Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
Another question I have is, education is
something that we strive hard for and we
support Nunavut students, Inuit, and we
want to make sure that students in

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᑭᓐᖑᐊᖅ.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ ᐅᓇ
ᐊᐱᕆᒻᒫᒍᐊᒐᕋ ᐃᓕᓐᓂᐊᕐᓂᖅ ᑖᒻᓇ
ᐊᒃᓱᕉᑎᒋᑦᓯᐊᕋᑉᑎᒍᑦ ᐃᑲᔪᖅᑐᐃᒻᒫᖅᖢᑕ
ᓄᓇᕗᑦᒥᐅᑕᕐᓂᒃ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᒃᑐᓂᒃ ᐃᓄᐃᑦ
ᐊᒻᒪᓗ ᓄᓇᕗᑦᒥ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᑕᒪᒃᑯᓂᖓ
ᐱᓕᕆᐊᑦᓯᐊᕐᓂᖅ ᑎᒍᓯᕙᓪᓕᐊᖁᑉᓗᑎᒍᑦ
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Nunavut get the good jobs. However, in
the first part of your letter in the last
paragraph, about the high school students
and if it’s possible, to have them tour
universities down south and looking at
the school from the fall until spring,
that’s the school time looking at the
school calendar. Which university would
they have to look at to help explain it in
the north?
Chairman: Mr. Qammaniq.
Mr. Qammaniq (interpretation): Thank
you, Mr. Chairman. Thank you for that
question. In my opinion, the best time
would be in the summer. The students
learn all year round from fall until
springtime. It would be good if they
could be brought down south during the
summer break because the schools are in
the south and there are fewer students
down there too because very few students
take summer school in the universities.
We could use the university dorms to
have Nunavut students stay in them and
have them orientated as to what life is
like in the university, what’s available,
where they can go, what kind of
accommodations are available, and how
the busing system works. I believe that
something like that happening in the
summertime for Nunavut students, if they
could be brought down south, would help
a lot.
Chairman: Thank you, Mr. Qammaniq.
Mr. Mikkungwak.
Mr. Mikkungwak (interpretation):
Thank you very much. You have already
mentioned part of the other question that
I have. The summer school that you
mentioned, would it be in Iqaluit, Rankin
Inlet, or Cambridge Bay? We’re all aware

ᐃᑲᔪᖅᑐᐃᑦᓯᐊᕋᑉᑕ, ᑭᓯᐊᓂᓕ ᐅᕙᓂ ᑎᑎᖅᑲᕐᓂ
ᓯᕗᓪᓕᖅᐹᖓᓂ ᑖᓐᓇ ᑭᖑᓪᓕᖅᐹᖅ ᑎᑎᕋᖅᓯᒪᒐᕕᑦ
ᑖᒃᑯᐊ ᖁᑦᓯᖕᓂᖅᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐊᔪᕐᓇᓐᖏᑉᐸᑦ
ᖃᓪᓗᓈᑦ ᓄᓈᓐᓂ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓂᒃ ᑕᑯᕋᐃᑎᑕᐅᓗᑎᒃ.
ᑖᒻᓇᓕ ᐃᓕᓐᓂᐊᕐᓂᖅ ᑕᐅᑐᒃᖢᒍ ᐅᑭᐅᒃᓵᒥᑦ, ᐅᑭᐅᖅ,
ᐅᐱᕐᖓᒃᓵᒧᑦ ᑕᐃᑯᖓ ᐃᓕᓐᓂᐊᒐᓗᒃᐸᓪᓕᐊᕐᓂᕐᒧᑦ
ᑖᒻᓇ ᑕᐅᑐᒃᖢᒍ ᐃᓕᓐᓂᐊᕐᓂᖅ, ᐃᓱᒪᒋᔭᕐᓂᓪᓕ
ᓇᓂᓪᓚᕆᒃ ᖃᑉᓗᓈᑦ ᓄᓈᓐᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓄᑦ
ᑕᑯᓴᐃᓚᐅᕈᒥᒃ ᐃᑲᔪᕐᓂᖃᕋᔭᖅᐸ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᖃᒪᓂᖅ.

ᖃᒪᓂᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ
ᐊᐱᕆᒐᕕᑦ. ᐃᓱᒪᒋᔭᒃᑯᓪᓕ ᐊᐅᔭᒃᑯᑦ
ᐊᑲᐅᓂᖅᓴᐅᒐᔭᖅᑐᒃᓴᐅᓪᓗᓂ ᑖᒃᑯᐊᓕ ᐊᕐᕌᒍᓕᒫᖅ
ᐃᓕᓐᓂᐊᖅᑎᓪᓗᒋᑦ ᐅᑭᐅᒃᓵᒥ ᐅᐱᕐᖔᒧᑦ
ᐃᓕᓐᓂᐊᑐᐃᓐᓇᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᖓᓂ, ᐊᐅᔭᒃᑯᑦ
ᖃᓪᓗᓈᓄᓐᖓᐅᔪᓐᓇᖅᐸᑕ ᐊᑲᐅᒐᔭᖅᖢᓂ. ᑕᐃᓇᓂ
ᖃᓪᓗᓈᓂ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓄᑭᓐᓂᖅᓴᐅᖃᑦᑕᕐᒪᑕ, ᓲᕐᓗ
ᐃᓚᖏᑦ ᖃᔅᓰᓐᓇᑯᓗᐃᑦ ᐊᐅᔭᒃᑯᑦ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᒪᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᒡᔪᐊᕐᒥ.

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᑐᔪᕐᒥᕕᕈᔪᖏᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᓄᓇᕗᒻᒥᙶᖅᑐᐃᑦ
ᐃᓂᖃᖅᑎᑕᐅᕌᕐᔪᒡᓗᑎᒡᓘᓐᓃᑦ ᖃᐅᔨᑎᑕᐅᓗᑎᒃ ᖃᓄᖅ
ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᒡᓗᖃᕈᓐᓇᕐᒪᖔᑕ ᐅᕝᕙᓘᓐᓃᑦ
ᓇᒧᓐᖓᐅᔪᓐᓇᕐᒪᖔᑕ ᓇᖕᒥᓂᖅ
ᐃᒡᓗᑖᕋᓱᒍᓐᓇᕐᓂᕐᒥᓂᒃ. ᐅᕝᕙᓘᓐᓃᑦ ᕙᓯᒋᐊᒃᓴᖅ
ᖃᓄᖅ ᖃᐅᔨᑎᑕᐅᓗᑎᒡᓗᓐᓃᑦ, ᑖᓐᓇ ᐊᐅᔭᒃᑯᑦ
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᑕᐅᓄᓐᖓᐅᔪᓐᓇᖅᐸᑕ
ᐊᑲᐊᓂᖅᓴᐅᒐᔭᖅᖢᓂ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᑦ.

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ. ᑖᒻᓇᓗ ᐊᐱᖅᑯᑎᒋᓂᐊᓕᒐᕋ.
ᐃᓚᖓᒍᑦ ᐅᖃᐅᓯᕆᓵᕋᖕᓂ ᐊᐅᔭᒃᑯᑦ ᑕᐃᒪ
ᐃᓕᓐᓂᐊᕆᐊᖅᑕᕐᓂᖅ ᑖᒻᓇ ᐅᖃᐅᓯᕆᓚᐅᕋᒻᓂ,
ᐆᒃᑑᑎᖃᖅᖢᑎᑦ ᐃᖃᓗᖕᓂ, ᑲᖏᖅᖠᓂᕐᒥ ᐅᕝᕙᓗᓐᓃᑦ
ᐃᖃᓗᒃᑑᑦᓯᐊᕐᒥ. ᑭᓯᐊᓂ ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒐᑉᑕ ᑕᒪᒃᑯᐊ
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that the Nunavut teachers all leave during
the summer. They take their breaks. Do
you think this should be included in the
Education Act or would it be just a
support to the Act? Would the DEAs
have to become involved? I guess the
Nunavut government would have to
become involved. Thank you, Mr.
Chairman.
Chairman: Thank you. Mr. Qammaniq.
Mr. Qammaniq: Thank you, Mr.
Chairman. Thank you for the question. I
think it would be important for the
Department of Education to take this on.
I know that teachers go on holiday for the
whole summer. I think it would be a good
idea to hire some other [teachers] to teach
these kinds of courses because it’s very
important for academic students to have a
variety of courses they can choose from.

ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔩᑦ ᐊᐅᔭᓐᖑᕌᖓᑦ ᓄᓇᕗᑦᓯ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔨᐅᔪᑦ ᐅᐱᕐᖓᒃᓵᕐᒥ ᐊᐅᔭᐅᓂᖓᓂ
ᒥᓐᖑᐃᖅᓯᓚᐅᓱᕐᒪᑕ ᖃᓄᕐᓕ ᑕᒪᓐᓇ
ᐃᓱᒪᒋᓇᔭᕐᒪᖔᕐᒥᐅᒃ ᐅᕝᕙᓗᓐᓃᑦ ᑕᒪᓐᓇ
ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᒪᓕᒐᖓ ᑕᒪᑦᓱᒥᖓ ᐊᓪᓚᓐᖑᐃᓇᔭᖅᐸ
ᐅᕝᕙᓗᕝᕙ ᐱᕚᓪᓕᕈᑎᒃᓴᐅᓗᓂ, ᖃᓄᖅ, ᑭᐊ
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᕆᐊᖃᕐᓂᐊᖅᐸᐅᒃ?
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ, ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔨᑦ,
ᐅᕝᕙᓘᓐᓃᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖃᒪᓂᖅ.
ᖃᒪᓂᖅ (ᑐᓴᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ.
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᐊᐱᕆᒐᕕᑦ. ᐱᒻᒪᕆᐅᒐᔭᖅᐸᓪᓚᐃᔪᕐᓕ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᒪᑐᒥᖓ ᑎᒍᓯᑉᐸᑕ. ᖃᐅᔨᒪᒐᒪ
ᐃᓕᓴᐃᔩᑦ ᕿᑲᕆᐊᖅᐸᒥᒻᒪᑕᑦᑕᐅᖅ ᐊᐅᔭᓕᒫᖅ.
ᐱᐅᒐᔭᖅᑐᒋᔭᕋ ᐊᓯᖏᓐᓂ ᐃᓕᓐᓂᐊᖅᑎᓂᖅᑲᐃ
ᐃᓕᓴᐃᔨᖃᖅᑲᑕ ᑕᐃᒃᑯᐊ ᐃᓕᓴᕕᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ
ᖃᓄᐃᑦᑐᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᑦ ᓂᕈᐊᕋᔅᓴᖃᕐᒪᖔᑕ
ᖃᐅᔨᒪᑉᐸᑕ ᐱᐅᓂᖅᓴᐅᒻᒪᑦ ᓄᓇᓕᓐᓂ
ᑕᑯᔪᓐᓇᓐᖏᒻᒪᑕ ᑕᐃᒪᐃᑦᑐᓂᒃ.

If they can’t find that in their
communities, maybe perhaps they can go
to Nunavut’s major hubs like Cambridge
Bay. A group of students from the
Kitikmeot region could go to Cambridge
Bay, let’s say maybe at least 20 students,
and then they can take courses like
Physics 30 or Chemistry 30, which might
not be available in their communities.

ᓄᓇᓕᖅᐸᐅᓂᖅᓴᓄᖅᑲᐃ ᐃᖃᓗᑦᑑᑦᑎᐊᕐᒧᓗᓐᓃᑦ
ᑕᑯᑎᑕᐅᔭᖅᑐᖅᑐᖃᖃᑦᑕᖅᑲᑦ ᕿᑎᕐᒥᐅᑦ
ᓄᓇᓕᕋᓛᖑᓂᖅᓴᓂᙶᖅᑐᑦ, ᐃᖃᓗᑦᑑᑦᑎᐊᕐᒧᑦ
ᐊᕙᑎᐅᓗᑎᖅᑲᐃ ᑕᑯᔭᖅᑐᖅᑎᑕᐅᑉᐸᑕ ᐊᒻᒪ
ᐃᓕᓴᑎᑕᐅᓗᑎᓪᓗ ᒪᑯᓂᖓ ᐊᑐᐃᓐᓇᐅᕙᓐᖏᑦᑐᓂᒃ
ᐃᓕᓴᕕᑐᐃᓐᓇᕐᓂᒃ.

I think it would be the Department of
Education’s responsibility.

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑕᒪᓐᓇ
ᐱᓕᕆᐊᖑᒋᐊᖃᕋᔭᖅᑐᕆᔭᕋ.

Chairman: Mr. Mikkungwak.

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.

Mr. Mikkungwak (interpretation):
Thank you very much, Mr. Chairman.
Thank you. This one will not be a
question. However, you are a very good
role model and you wrote the letter quite
freely. I am very happy about it and about
the fact that you considered how
assistance provided to Nunavut students

ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ
ᒪ’ᓈᒻᒫᕈᐊᖅᖢᑎᑦ ᐊᐱᖅᑯᑎᐅᓚᓐᖏᓕᖅᑑᒐᓗᐊᕐᓕ
ᑭᓯᐊᓂᓕ ᑕᐅᑐᒐᒃᓴᑦᓯᐊᖑᑉᓗᑎᑦ ᐅᑉᓗᒥ ᑖᒻᓇ
ᑎᑎᕋᐅᑎᒋᓚᐅᒃᑲᐃᑦ ᖁᒃᓴᕈᓐᖏᑦᓯᐊᖅᖢᑎᑦ
ᑎᑎᕋᖅᑑᓪᓗᐊᓚᐅᕋᕕᑦ ᖁᕕᐊᓱᒃᐳᖓ. ᐊᒻᒪᓗ
ᐃᓱᒪᒃᓴᖅᓯᐅᖅᓯᒪᒐᕕᑦ ᖃᓄᖅ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᒃᑐᐃᑦ
ᓄᓇᕗᑦᒥ
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can be improved. It would be great if
many people were watching, but the
Committee will be considering things
that you thought about and put on paper
along with the other groups.

ᐱᕚᓪᓕᖅᑑᓪᓗᐊᕐᒪᖔᑕ ᑖᒻᓇ ᖁᕕᐊᓲᑎᒋᓪᓚᕆᒻᒫᖅᖢᒍ.
ᐊᒥᓱᑦ ᑕᐅᑐᒐᔭᖅᐸᑕ ᖁᕕᐊᓇᕋᔭᖅᑑᒐᓗᐊᖅ ᑭᓯᐊᓂ
ᑖᒃᑯᐊ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᓯᒪᔭᑎᑦ ᓇᓗᓇᓐᖏᓚᑦ
ᑲᑎᒪᔨᕋᓛᑎᒍᑦ ᐅᖃᐅᓯᕆᔪᒫᕋᑉᑎᒍᑦ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ
ᑎᒥᐅᔪᑦ ᐱᓕᕆᖃᑎᒋᓗᒋᑦ.

I would like to end by saying that I’m
from Baker Lake, we live inland, and
you’re coming from one of the smaller
communities. Thank you very much for
being brave enough to write this letter,
and we know that you will be helping the
students of Nunavut. Thank you very
much, Mr. Chairman.

ᑭᖑᓪᓕᖅᐹᒥᒃ ᐅᖃᕈᕆᐊᖅᐳᖓ ᐅᖃᐅᓯᒻᓂᒃ
ᐊᑐᕐᓗᖓᓖᓛᖅ ᖃᒪᓂᑦᑐᐊᕐᒥᐅᑕᐅᒐᒪ
ᓄᓇᐃᓐᓇᕐᒥᐅᑕᐅᒐᒪ ᓄᓇᓕᕋᓛᓃᓐᖔᖅᓯᒪᑎᓪᓗᑎᑦ
ᒪ’ᓇᓪᓗᐊᕕᒃ, ᑕᑯᒃᓴᐅᓐᖏᑦᑎᐊᖅᖢᑎᒃ
ᑎᑎᕋᖅᑑᓪᓗᐊᓚᐅᕋᕕᑦ ᓄᓇᕗᑦᒥ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ
ᓯᕗᓂᒃᓴᖏᓐᓂᒃ ᐃᑲᔪᕐᓂᖃᕐᓂᐊᕋᕕᑦ. ᒪ’ᓇᓪᓗᐊᕕᒃ.

Chairman: Thank you, Mr.
Mikkungwak, for that statement. I have
no more names on my list.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.
ᐅᖃᐅᓯᑐᐃᓐᓇᖅ. ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ

Actually, all of my questions have been
asked already, but I just wanted to take
this time and really thank you, Mr.
Qammaniq, not only for writing this to
the Committee and for coming down and
presenting to us, but I think, like Mr.
Mikkungwak said, you are a role model
for other youth and like he said, I hope
there are a lot of people who are
watching this.

ᐊᐱᖅᑯᑎᒋᔪᒪᖅᑲᐅᔭᕋᓗᐊᒃᑲ ᐊᑕᖏᖅᑐᒋᑦ
ᐊᐱᖅᑯᑕᐅᔭᕇᖅᑲᐅᒻᒪᑕ, ᑭᓯᐊᓂ ᒫᓐᓇ
ᖁᔭᓐᓇᒦᕈᒪᒻᒪᕆᑉᐸᒋᑦ, ᒥᔅᑕ ᖃᒪᓂᖅ,
ᑎᑎᕋᑐᐃᓐᓇᓚᐅᓐᖏᓐᓇᕕᑦ ᑕᒪᑐᒥᖓ ᑲᑎᒪᔨᕋᓛᓄᑦ
ᐅᓂᒃᑳᕈᑎᒋᔨᐊᖅᑐᖅᑐᒍᓗ ᐅᕙᑦᑎᓐᓄᑦ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ
ᐅᖃᖃᑖᕐᒪᑦ ᐃᔾᔪᐊᕈᒪᖅᑑᑦᑎᐊᕙᐅᒐᕕᑦ
ᐃᓅᓱᒃᑑᖃᑎᑦᑎᓐᓄᑦ ᐊᒻᒪᓗ ᐅᖃᖅᑲᐅᓪᓗᑎᑦ
ᓂᕈᐅᓇᖅᑐᖅ ᑕᒪᓐᓇ ᐊᒥᓱᓄᑦ ᑕᐅᑐᒃᑕᐅᔪᖅ.

When I go to talk in schools, I try and
emphasize to the students that they have
so many options and opportunities
available to them and like you said,
health, housing, a lot of the challenges
that Nunavut goes through can be
alleviated through education. The better
educated populace we have, it will move
Nunavut forward. I think you are a brick
in that wall of moving Nunavut forward.

ᐅᖃᓕᒪᒋᐊᖅᑐᓕᕋᐃᒐᒪ ᐃᓕᓐᓂᐊᕕᓐᓂ
ᐊᒃᓱᕉᑎᖃᓗᐊᓲᖑᔪᖓ ᐃᓕᓐᓂᐊᖅᑎᑯᓗᓐᓄᑦ ᐊᒥᓱᓂᒃ
ᓇᓕᕌᒐᒃᓴᖃᕐᒪᑕ ᐊᒻᒪᓗ ᐅᖃᖅᑲᐅᓪᓗᑎᓪᓗ ᐊᒥᓱᒃ
ᐱᔭᕐᓂᖏᑦᑐᑦ ᓄᓇᕗᒻᒥ ᐅᕿᓪᓕᕚᓪᓕᖅᑎᑦᑕᐅᔪᓐᓇᕐᒪᑕ
ᐃᓕᓐᓂᐊᕐᓂᒃᑯᑦ. ᑕᒪᒃᑯᐊ ᐃᓄᖁᑎᕗᑦ
ᐃᓕᓐᓂᐊᖅᓯᒪᑦᑎᐊᓂᖅᓴᐅᔪᓐᓇᖅᐸᑕ,
ᓯᕗᒧᐊᕈᑎᒋᓂᐊᖅᑕᕗᑦ ᓄᓇᕗᒻᒥ. ᑕᕝᕘᓇᓗ
ᐃᓱᒪᒋᕙᒋᑦ ᑐᓐᖓᕕᒃᓴᐅᒃᑲᓐᓂᕆᐊᒃᓴᕕᑦ
ᓯᕗᒧᐊᕐᓂᐊᕐᓂᒃᓴᒧᑦ.

I just wanted to thank you very much for
coming down and presenting here.
You’re a very good young man. Thank
you.

ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᖁᔭᓐᓇᒦᕈᒪᕕᔾᔪᐊᖅᐸᒋᑦ
ᖃᐃᔪᓐᓇᖅᓯᒪᒐᕕᑦ ᐅᓂᒃᑳᕆᐊᖅᑐᕐᓗᑎᒍᑦ.
ᐃᓅᓱᑦᑐᑦᑎᐊᕚᓘᕗᑎᑦ, ᖁᔭᓐᓇᒦᒃ.
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Just before we go, I would invite you to
have any closing comments that you may
want to present to the Committee just to
finish things off. Mr. Qammaniq.

ᒪᑐᔾᔪᑎᖃᕈᒪᓐᓂᕈᕕᑦ. ᒥᔅᑕ ᖃᒪᓂᖅ.

Mr. Qammaniq: Thank you, Mr.
Chairman. Only 25 percent of children
entering kindergarten are graduating from
high school. That number needs to be
dramatically increased. Parents have to
ensure that their children are graduating
from high school so that it won’t be so
difficult in the near future.

ᖃᒪᓂᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.
ᓇᑉᐱᖏᑕ ᓇᑉᐸᐃᓐᓇᑐᐃᓐᓇᖏᑦ ᓱᕈᓰᑦ
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᑦ ᐃᓱᓕᒃᓯᕙᓪᓕᐊᕙᒻᒪᑕ
ᐃᓕᓐᓂᐊᕕᔾᔪᐊᒥᒃ. ᑕᒪᓐᓇ ᐊᒥᓱᕈᕆᐊᖃᓪᓚᕆᑦᑐᖅ
ᓈᓴᐅᑎᖓ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ
ᓇᓗᓇᐃᖅᓯᑦᑎᐊᕆᐊᓖᑦ ᕿᑐᕐᖓᖏᑦ
ᐃᓱᓕᑦᑎᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥᒃ
ᐱᔭᕆᐊᑐᒃᓴᖅᓯᐅᓗᐊᕌᓗᓐᓂᐊᖏᒻᒪᑕ ᓯᕗᓂᕆᔭᖏᓐᓂ.

The school dropouts spend their whole
lifetime going to school only to end up
quitting. Most of these people drop out
when they are almost done. Students
need support, especially when they’re
nearing completion. It sucks to see
people drop out and waste their whole
lifetime effort and never return to finish. I
hope that we will start producing
competent high school students in the
near future.
Thank you for allowing me to speak.
Chairman: Thank you for attending.

ᐃᓕᓐᓂᐊᓂᕐᒥᒃ ᒪᐅᓇᑐᐃᓐᓇ ᓄᖅᑲᖃᑦᑕᖅᑐᑦ
ᐃᓅᓯᓕᒫᒥᓂ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᓲᖑᒻᒪᑕ
ᒪᐅᓇᑐᐃᓐᓇᕐᓗ ᓄᖅᑲᑲᓪᓚᕙᒃᑐᑎᒃ. ᑖᒃᑯᐊ ᐊᒥᓱᑦ
ᓄᖅᑲᓚᕿᕙᒃᑐᑦ ᐃᓱᓕᑦᑎᐊᕐᓂᐊᓕᕋᓗᐊᖅᑐᓪᓗᒋᑦ.
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᑲᔪᖅᑕᐅᖃᑦᑕᕆᐊᓖᑦ, ᐱᓗᐊᖅᑐᒥ
ᐃᓱᓕᓐᓂᐊᓕᖅᑎᓪᓗᒋᑦ. ᐊᐃᑦᑖᖑᕙᒃᑐᖅ ᑕᑯᓪᓗᒋᑦ
ᒪᐅᓇᑐᐃᓐᓇᖅ ᓄᖅᑲᖅᑐᑦ ᓱᕙᓕᑭᐊᖑᓕᖅᑐᑎᓪᓗ
ᐃᓅᓯᓕᒫᕆᓯᒪᔭᖏᑦ ᐅᑎᕐᓇᑎᓪᓗ
ᐃᓱᓕᒐᓱᐊᒃᑲᓂᕐᓗᑎᒃ. ᓂᕆᐅᑉᐳᖓ ᐱᔪᓐᓇᓯᐊᖅᑐᓂᒃ
ᐃᓱᓕᓂᖃᑦᑎᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥᒃ ᖃᓂᑦᑐᒥ
ᖃᐃᔪᒥ.
ᖁᔭᓐᓇᒦᒃ ᓂᓪᓕᕈᓐᓇᖅᑎᑕᐅᓯᒪᒐᒪ.

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᓪᓗ
ᐅᐸᒍᓐᓇᖅᓯᓯᒪᒐᕕᑦ.

Just for everyone’s information, we will
be starting tomorrow at 9:00 a.m. with
Nunavut Tunngavik Incorporated, but we
also have Mr. John Wilson, Ms. Margaret
Joyce, the coalition of DEAs, and Mr.
Adam Fisher throughout the day
tomorrow, so we have a very busy day
ahead of us tomorrow and we will see
everyone here at 9:00 a.m. Thank you.

ᖃᐅᔨᒪᔪᐃᓐᓇᐅᓂᐊᕋᔅᓯ ᖃᐅᑉᐸᑦ ᐱᒋᐊᒃᑲᓐᓂᓛᕐᒥᒐᑦᑕ
9:00-ᒧᐊᖅᐸᑦ ᐅᓪᓛᒥ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ ᐊᒻᒪᓗ ᒥᔅᑕ
ᔮᓐ ᐅᐃᓪᓴᓐ, ᒥᔅ ᒫᒍᕆᑦ ᔪᐃᔅ, ᑲᑐᔾᔨᖃᑎᒌᑦ ᓄᓇᓕᓐᓂ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐊᒻᒪᓗ ᒥᔅᑕ ᐋᑕᒻ ᕕᓱ
ᖃᐅᑉᐸᐅᓛᖅᑐᒥ ᖃᐃᓯᒪᓛᖅᑐᑦ. ᑕᕝᕘᓇ
ᐱᓕᕆᐊᒃᓴᓕᕕᔾᔪᐊᕌᓘᓛᖅᑐᒍᑦ. 9:00-ᒧᐊᖅᐸᑦ
ᐅᓪᓛᖑᓛᖅᑐᒥ ᑕᑯᓛᕆᕗᒍᑦ. ᖁᔭᓐᓇᒦᒃ.

>>Committee adjourned at 17:18

>>ᑲᑎᒪᓂᖅ ᓂᖅᑲᖅᑐᖅ 17:18ᒥ
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