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>>Committee commenced at 13:36 

 

Chairman (Mr. Main)(interpretation): Good 

day, my colleagues and guests. First of all, 

Mr. Quassa, can you say the opening prayer, 

please. 

 

>>Prayer 

 

Chairman (interpretation): Thank you, Mr. 

Quassa. Good day, my colleagues. Firstly the 

agenda needs to be agreed to. Do members 

agree? 

 

Some Members: Agreed.  

 

Chairman (interpretation): Thank you. Let’s 

proceed. I have opening comments, but let 

me first remind you that if you have 

cellphones, it would be preferable if you put 

them on silent mode.  

 

(interpretation ends) Good afternoon. I would 

like to welcome everyone to this meeting of 

the Legislative Assembly’s Standing 

Committee on Oversight of Government 

Operations and Public Accounts. 

 

We have convened today to begin the 

Standing Committee’s hearings on the 2019 

Report of the Auditor General of Canada on 

Support for High School Students and Adult 

Learners. This report was tabled in the 

Legislative Assembly on June 4, 2019. 

 

I am very pleased to welcome the Assistant 

Auditor General of Canada, Mr. Terry 

DeJong, and the officials from the Office of 

the Auditor General, Mr. McKenzie and Ms. 

Scott, to Iqaluit. (interpretation) Welcome. 

 

(interpretation ends) We are very fortunate to 

have officials from the Office of the Auditor 

General here with us to help us to understand 

what kinds of gaps and barriers are faced by 

Nunavut’s high school students and adult 

>>ᑲᑎᒪᓯᒋᐊᖅᑐᑦ 13:36ᒥ 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᒪᐃᓐ): ᐅᓪᓗᑦᓯᐊᖅ. ᑲᑎᒪᔨᐅᖃᑎᒃᑳ 

ᖃᐃᖁᔭᐅᓯᒪᔾᔪᓪᓗ, ᐅᓪᓗᑦᓯᐊᖅ. ᓯᕗᓪᓕᖅᐹᒥᒃ ᒥᔅᑐ 

ᖁᐊᓴ ᑐᒃᓯᐊᕐᓂᒃᑯᑦ ᐱᒋᐊᖅᑎᓚᐅᖅᑎᒍᑦ. 

 

>>ᑐᒃᓯᐊᖅᑐᑦ 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ, ᖁᐊᓴ. ᐅᓪᓗᑦᓯᐊᖅ 

ᑲᑎᒪᔨᐅᖃᑎᒃᑳ. ᓯᕗᓕᖅᐹᒥᒃ ᑖᒃᑯᐊ 

ᑲᑎᒪᔾᔪᑎᒃᓴᕗᑦ ᐊᖏᖅᑕᐅᒋᐊᖃᕐᒪᑕ. ᑲᑎᒪᔩᑦ 

ᐊᖏᖅᐹᑦ? 

 

ᐃᓚᖏᑦ ᑲᑎᒪᔩᑦ: ᐊᖏᖅᐳᒍᑦ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑲᔪᓯᓗᑕ. ᐱᒋᐊᕈᑎᓂᒃ 

ᐅᖃᐅᓯᒃᓴᖃᕋᒪ. ᑭᓯᐊᓂ ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᐃᖅᑲᐃᑎᐊᓪᓚᑉᓚᑦᓯ ᐅᖃᓘᑎᕋᓛᓂᒃ ᓇᒃᓴᖃᑦᑕᓂᒃ 

ᑎᒍᒥᐊᕐᓂᕈᑉᓯ ᓂᐸᖏᖅᓯᒪᓗᒋᑦ 

ᓂᐱᖃᕈᓐᓃᖅᓯᒪᓗᒋᑦ ᐱᐅᓂᖅᓴᐅᓂᐊᖅᑐᖅ. 

 

(ᑐᓵᔨᑎᒍᑦ) ᐅᓐᓄᓴᒃᑯᑦ. ᐃᓘᓐᓇᓯ ᑐᓐᖓᓱᖁᕙᔅᓯ 

ᑲᑎᒪᓂᑦᑎᓐᓄᑦ ᒪᓕᒐᓕᐅᖅᑎᒃᑯᑦ ᑲᑎᒪᔨᕋᓛᖏᓐᓄᑦ 

ᕿᒥᕐᕈᓇᖕᓂᕐᒥᒃ ᒐᕙᒪᒃᑯᑦ ᐊᐅᓚᓂᖏᓐᓂᒃ ᐊᒻᒪ 

ᑮᓇᐅᔭᖁᑎᖏᓐᓂᒃ. ᐅᓪᓗᒥ ᑲᑎᒪᓯᒋᐊᖅᐳᒍᑦ 

ᐱᒋᐊᖅᑎᓪᓗᑕ ᑲᑎᒪᔨᕋᓛᑦ ᑐᓵᑎᑦᑎᓂᖏᓐᓂᒃ 

2019−2020−ᒥᑦ ᐅᓂᒃᑳᕆᔭᐅᔪᒥᒃ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᑲᓇᑕᒥ ᐅᓂᒃᑳᖓᓂᒃ 

ᐃᑲᔪᕈᑎᓂᒃ ᖁᑦᓯᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪ 

ᐃᓐᓇᕐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ. 

 

ᑖᓐᓇ ᐅᓂᒃᑳᖅ ᓴᖅᑭᖅᑎᑕᐅᓚᐅᖅᑐᖅ 

ᒪᓕᒐᓕᐅᕐᕕᒻᒥ ᔫᓂ 1, 2019−ᒥ ᐊᒻᒪ 

ᐊᖏᓚᐅᖅᑐᑦ ᑐᓐᖓᓱᒃᑎᑕᐅᖁᓪᓗᒍ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐃᑲᔪᖅᑎᖓᓂᒃ, ᒥᔅᑕ 

ᑕᐃᕕᑦ ᔭᖕ ᐊᒻᒪ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᑎᑎᕋᕐᕕᖓᓐᓃᖔᖅᑐᑦ, 

ᒥᔅᑕ ᒪᑭᐊᓐᔨ ᐊᒻᒪᓗ ᒥᔅ ᓯᑳᑦ. ᐃᖃᓗᓐᓄᑦ 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᑐᓐᖓᓱᒋᔅᓯ. 

 

(ᑐᓵᔨᑎᒍᑦ) ᓈᒻᒪᓈᑦᓯᐊᓪᓚᕆᑉᐳᒍᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ ᑕᒪᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑦ 

ᑎᑎᕋᕐᕕᐊᓂᒃ ᑕᒫᓃᖃᑎᒋᔪᓐᓇᕋᑦᑎᒍᑦ 

ᑐᑭᓯᒋᐊᖁᓪᓗᑕ ᖃᓄᐃᑦᑐᓂᒃ ᐊᒥᒐᖅᑐᖃᕐᒪᖔᖅ 

ᐊᔪᖅᑐᖃᕐᓂᖓᓄᓪᓗ ᓄᓇᕗᒻᒥ ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᖁᕝᕙᓯᓐᓂᖅᓴᒧᐊᕋᓱᑉᐸᓪᓕᐊᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᓂᕐᒥ 

ᐃᖅᑲᓇᐃᔮᒃᓴᓄᓪᓗ. 
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learners as they progress towards higher 

education and employment opportunities.  

 

(interpretation) I am also very pleased to 

introduce my Standing Committee 

colleagues: 

 

 Pauloosie Keyootak, Member for 

Uqqummiut; 

 Allan Rumbolt, Member for 

Hudson Bay; 

 Tony Akoak, Member for Gjoa 

Haven; 

 Joelie Kaernerk, Member for 

Amittuq; 

 Adam Arreak Lightstone, Member 

for Iqaluit-Manirajak; 

 Pat Angnakak, Member for Iqaluit-

Niaqunnguu; 

 (interpretation ends) Cathy 

Towtongie, Member for Rankin 

Inlet North-Chesterfield Inlet; 

 Paul Quassa, Member for Aggu; 

 Mila Kamingoak, Member for 

Kugluktuk; 

 Emiliano Qirngnuq, Member for 

Netsilik; and 

 Margaret Nakashuk, Member for 

Pangnirtung. 
 

The report of the Auditor General addresses 

the roles of the departments of Education, 

Family Services, and Nunavut Arctic College 

in supporting Nunavut’s students and adult 

learners to transition through high school to 

post-secondary education and the workforce.  

 

This week’s televised hearing provides an 

opportunity for the government to publicly 

account for what policies, actions, and 

strategies are being taken to address the 

 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᖁᕕᐊᓱᒃᑐᖓᑦᑕᐅᖅ ᐅᑯᐊ 

ᑲᑎᒪᔨᕋᓛᖑᐃᓐᓇᖅᑐᓂᒃ ᑲᑎᒪᔨᐅᖃᑎᒋᔭᒃᑲ 

ᑭᓇᐅᖕᒪᖔᑕ ᓇᓗᓇᐃᔭᕐᓂᐊᕋᒃᑭᑦ. 

 

ᐸᐅᓗᓯ ᕿᔪᒃᑖᖅ, ᐅᖅᑯᕐᒥᐅᓄᑦ ᒪᓕᒐᓕᐅᖅᑎ; 

ᐋᓚᓐ ᐅᕋᒻᐴᑦ, ᑕᓯᐅᔭᕐᔪᐊᒧᑦ ᒪᓕᒐᓕᐅᖅᑎ; ᑑᓂ 

ᐋᖁᐊᖅ, ᐅᖅᓱᖅᑑᒧᑦ ᒪᓕᒐᓕᐅᖅᑎᐅᔪᖅ; ᔪᐃᓕ 

ᖃᐃᕐᓂᖅ, ᐊᒥᑦᑐᕐᒧᑦ ᒪᓕᒐᓕᐅᖅᑎᐅᔪᖅ; ᐋᑕᒻ 

ᐋᕆᐊᒃ ᓚᐃᑦᓯᑑᓐ, ᐃᖃᓗᐃᑦ−ᒪᓂᕋᔭᖕᒧᑦ 

ᒪᓕᒐᓕᐅᖅᑎ; ᐹᑦ ᐊᕐᓇᒃᑲᖅ, ᒪᓕᒐᓕᐅᖅᑎ 

ᐃᖃᓗᐃᑦ−ᓂᐊᖁᓐᖒᒧᑦ; ᖄᑕᓂ ᑕᐅᑐᓐᖏ, 

(ᑐᓵᔨᑎᒍᑦ) ᒪᓕᒐᓕᐅᖅᑎ ᑲᖏᖅᖠᓂᖅ 

ᐅᐊᓐᓇᖓᓄᑦ−ᐃᒡᓗᓕᒑᕐᔪᒻᒧᑦ; ᐹᓪ ᖁᐊᓴ, 

ᒪᓕᒐᓕᐅᖅᑎ ᐊᒡᒍᒧᑦ; ᒦᓚ ᑲᒥᓐᖑᐊᖅ, 

ᒪᓕᒐᓕᐅᖅᑎ ᖁᕐᓗᖅᑑᒧᑦ; ᐃᒥᓕᐊᓄ ᕿᓐᖑᖅ, 

ᒪᓕᒐᓕᐅᖅᑎ ᓇᑦᑎᓕᒻᒧᑦ; ᐊᒻᒪᓗ ᒫᒍᓚᑦ ᓇᑲᓱᒃ, 

ᒪᓕᒐᓕᐅᖅᑎ ᐸᓐᓂᖅᑑᒧᑦ. 

 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᑲᓇᑕᒥ ᐅᓂᒃᑳᖓ 

ᐱᓕᕆᐊᖃᓚᐅᖅᐳᖅ ᐱᓕᕆᐊᖑᔪᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᐃᓄᓕᕆᔨᒃᑯᓪᓗ ᐊᒻᒪᓗ 

ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ ᐃᑲᔪᖃᑦᑕᓂᕐᒥᒃ ᓄᓇᕗᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐊᒻᒪᓗ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖁᕝᕙᓯᓕᖅᐸᓪᓕᐊᓂᖏᓐᓂᒃ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᓂᕐᒥᒃ 

ᐃᓕᓐᓂᐊᕕᔾᔪᐊᒧᐊᕐᓂᕐᒧᑦ ᐊᒻᒪᓗ 

ᐃᖅᑲᓇᐃᔭᕐᓂᕐᒧᑦ. 

 

ᐱᓇᓱᐊᕈᓯᑦᑎᓐᓂ ᑲᑎᒪᓂᕆᔭᕗᑦ ᑕᓚᕖᓴᒃᑯᑦ 

ᐱᕕᒃᓴᖃᕈᑕᐅᕗᖅ ᒐᕙᒪᒃᑯᑦ ᑭᐅᔪᓐᓇᖁᓪᓗᒋᑦ 

ᐊᑐᐊᒐᑎᒍᑦ, ᖃᓄᖅᑑᕈᑕᐅᔪᓂᒃ ᐊᒻᒪ 

ᐅᐸᓗᖓᐃᔭᕈᑎᓂᒃ ᐊᑐᖅᑕᐅᓕᕐᒪᖔᑕ ᐱᓕᕆᓂᕐᒥᒃ 

ᐱᓪᓗᐊᑕᕆᔭᐅᔪᓂᒃ ᖃᐅᔨᔭᐅᔪᓂᓪᓗ 

ᐊᑐᓕᖁᔭᓕᐊᖑᓯᒪᔪᓂᓪᓗ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᐅᓂᒃᑳᖓᓃᑦᑐᓂᒃ. 

 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᑕᒪᓐᓇ ᑕᐃᒪ ᐱᔾᔪᑎᒋᓪᓗᒍ 

ᐱᓕᕆᔨᓂᒃ ᑕᕝᕗᖓ ᐅᖃᓪᓚᒋᐊᖅᑐᖅᑐᓂᒃ 

ᐱᑕᖃᖅᐳᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓃᓐᖔᖅᓯᒪᔪᓂᒃ, ᓄᓇᕗᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓃᓐᖔᖅᓯᒪᔪᓂᓪᓗ ᐊᒻᒪᓗ 

ᐃᓚᒌᒃᑐᓕᕆᔨᒃᑯᓐᓂᒃ. ᑕᒻᒪᕐᓂᕈᒪ ᐄᑯᓗᒃ. 

ᑕᕝᕙᓃᓵᕐᒪᑕ ᑐᑭᓯᕚᓪᓕᕐᓂᓗᒃᑯᑦᑎᒍᑦ 

ᐱᓕᕆᓂᓗᒃᑎᓪᓗᑕ ᑲᑎᒪᔨᕋᓛᑎᒍᑦ 

ᐃᑲᔪᕐᓂᖃᕐᓂᐊᕐᒪᑕ ᑕᒪᓐᓇ ᑐᓐᖓᓱᒃᑎᑉᐸᕗᑦ ᐅᑯᐊ 

ᐱᓕᕆᔨᒋᔭᐅᔪᑦ. 
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issues, observations, and recommendations 

that are contained in the Auditor General’s 

report. (interpretation) Consequently, 

witnesses from the Department of Education, 

Nunavut Arctic College, and the Department 

of Family Services have been invited to 

appear before the Standing Committee, and 

we welcome them here today. 

 

(interpretation ends) In 2013 the Auditor 

General of Canada conducted an audit on 

education in Nunavut. That report contained 

a number of recommendations to the 

Department of Education. The department 

developed an Education Act implementation 

work plan and its progress in achieving some 

of the objectives listed in that work plan can 

be followed in its subsequent annual reports 

which were tabled in March 2018 for the 

2014-15 and 2015-16 annual years and more 

recently the annual report for 2016-17 which 

was tabled on March 4, 2019. 

 

I would like to stress that today’s proceeding 

and tomorrow’s proceeding will not be 

focusing on the implementation of Nunavut’s 

current Education Act nor on Bill 25, which 

proposes a number of amendments to the 

Education Act as well as the Inuit Language 

Protection Act and is currently being 

reviewed by the Standing Committee on 

Legislation.  

 

I would also like to note that following the 

cabinet retreat in my home community of 

beautiful Arviat a couple of weeks ago, it 

was recently announced that the funding for 

Nunavut students program, FANS, will be 

returned to the jurisdiction of the Department 

of Education. When the audit being 

considered today was conducted, the FANS 

program was under the jurisdiction of the 

Department of Family Services.  

 

I will now briefly cover some logistical and 

housekeeping matters.  

(ᑐᓵᔨᑎᒍᑦ) 2013−ᖑᑎᓪᓗᒍ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᒃ ᑲᓇᑕᒥ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖃᓚᐅᖅᓯᒪᒻᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᓄᓇᕘᒥ. ᑕᐃᓐᓇ ᐅᓂᒃᑳᒥᒃ 

ᐊᑐᓕᖁᔭᓕᐅᕈᑎᑕᖃᓚᐅᖅᐳᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᑕᐃᒪ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 

ᒪᓕᒐᕐᒧᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᑦ 

ᐸᕐᓇᐅᑎᓕᐅᓯᓚᐅᖅᓯᒪᕗᑦ ᐊᒻᒪ 

ᓯᕗᒧᐊᖅᓯᒪᓂᖏᓐᓂᒃ ᐊᓐᖑᑎᓯᒋᐊᕐᓂᕐᒥᒃ. 

ᐃᓚᖏᓐᓂᒃ ᑐᕌᒐᓕᐊᒥᓂᒃ ᑕᐃᑲᓂ ᐸᕐᓇᐅᑎᒥᒃ 

ᑭᖑᓂᐊᒍᓪᓗ ᐊᕐᕌᒍᑕᒫᑦ ᐅᓂᒃᑳᓕᐊᖑᔪᓂᒃ 

ᓴᖅᑭᖅᑎᑕᐅᓚᐅᖅᓯᒪᔪᑦ ᒫᑦᓯ 2018−ᒥ 2014−15 

ᐊᕐᕌᒍᐊᓂ ᐊᒻᒪᓗ 2015−16 ᐊᕐᕌᒍᐊᓄᑦ. 

ᒫᓐᓇᓵᕐᓗ ᐊᕐᕌᒍᑕᒫᑦ ᐅᓂᒃᑳᖅ 2016−17, 

ᓴᖅᑭᖅᑎᑕᐅᓚᐅᖅᑐᖅ ᒫᑦᓯ 4, 2019−ᒥ. 

 

ᐃᓗᖏᖅᓱᕈᒪᕗᖓ ᐅᓪᓗᒥ ᑲᑎᒪᓂᑦᑎᓐᓂ 

ᖃᐅᑉᐸᓪᓗ ᑲᑎᒪᓂᕆᓛᖅᑕᑎᓐᓂ ᑐᕌᖓᔪᑑᔾᔮᖏᒻᒪᑦ 

ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒥᒃ ᓄᓇᕗᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ ᐅᓪᓗᒥ. 

ᐱᓕᕆᐊᖑᔪᑦ ᒪᓕᒐᒃᓴᖅ 25−ᒥᓘᓐᓃᑦ, 

ᐋᖅᑭᒋᐊᕈᑎᖃᖅᑐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 

ᒪᓕᒐᕐᒧᑦ ᐊᒻᒪᓗ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓐᓄᑦ 

ᓴᐳᒻᒥᐅᓴᕐᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ. ᒫᓐᓇᓗ 

ᕿᒥᕐᕈᔭᐅᕙᓪᓕᐊᔪᖅ ᑲᑎᒪᔨᐅᖏᓐᓇᖅᑐᓄᑦ 

ᒪᓕᒐᒃᓴᓕᕆᓂᕐᒧᑦ. 

 

ᓇᓗᓇᐃᖅᓯᒍᒪᒻᒥᔪᖓ ᒥᓂᔅᑕᐃᑦ 

ᑲᑎᖃᑎᒌᓚᐅᕐᓂᖏᑕ ᑭᖑᓂᐊᒍᑦ ᓄᓇᖁᑎᓐᓂ 

ᐃᓂᖁᓇᖅᑐᖅ ᐊᕐᕕᐊᓂ ᐱᓇᓱᐊᕈᓰᒃ ᒪᕐᕉᒃ 

ᖄᖏᖅᓯᒪᓕᖅᑐᓂᒃ. ᒫᓐᓇᓵᒃᑯᑦ 

ᑐᓴᕈᑎᓕᐊᕆᔭᐅᓚᐅᖅᐳᖅ ᑮᓇᐅᔭᐃᑦ ᓄᓇᕗᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ, FANS−ᖑᓂᕋᖅᑕᐅᔪᖅ, 

ᐅᑎᖅᑎᑕᐅᓂᐊᕐᒪᒡᒎᖅ ᐊᐅᓚᑕᐅᓂᖓ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᐅᓪᓗᒥ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕈᑕᐅᓚᐅᖅᑐᖅ ᐱᓕᕆᐊᕆᔭᕗᑦ 

ᐅᓪᓗᒥ ᐱᓕᕆᐊᖑᑎᓪᓗᒍ. ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᑮᓇᐅᔭᐃᑦ ᐊᐅᓚᑕᐅᓂᖃᓚᐅᕋᓗᐊᕐᒪᑦ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ. 

 

ᒫᓐᓇ ᖃᐅᑕᒫᖅᓯᐅᑎᓂᒃ ᓴᖑᓂᐊᓕᕐᒥᒐᒪ. ᑕᐃᒫᒃ 

ᐃᓕᖅᑯᓯᕆᕙᑦᑕᕗᑦ ᒪᓕᓪᓗᒍ, ᑲᑎᒪᔨᕋᓛᑦ 

ᓂᕆᐅᑉᐳᖅ ᐅᓂᒃᑳᕐᓂᐊᕐᓂᕐᒥᓂᒃ ᖃᐅᔨᓯᒪᔭᖏᓐᓂᒃ 

ᐊᑐᓕᖁᔭᓕᐊᒥᓂᓪᓗ ᑕᓚᕖᓴᒃᑯᑦ 

ᑐᓵᑎᑦᑎᓚᐅᕐᓂᖏᓐᓂᒃ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ 

ᐅᑭᐊᒃᓵᖑᓂᐊᖅᑐᖅ ᑲᑎᒪᓂᐊᕐᓂᖏᓐᓂ. 
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In keeping with parliamentary practice, the 

Standing Committee anticipates reporting its 

findings and recommendations from this 

televised hearing to the Legislative Assembly 

during our upcoming fall sitting.  

 

Under Rule 91(5) of the Rules of the 

Legislative Assembly, the government will 

be required to provide a formal response to 

our report within 120 days of its presentation. 

 

I’ll repeat my earlier request and I’ll ask all 

Members, witnesses, and visitors in the 

gallery to ensure that their cellphones and 

other electronic devices do not disrupt these 

proceedings.  

 

In order to assist our excellent interpreters 

and technical staff, I ask that all Members 

and witnesses go through the Chair before 

speaking. 

 

(interpretation) This hearing is being 

televised live across Nunavut on community 

cable stations and the direct-to-home satellite 

services of both the Bell and Shaw networks. 

 

Transcripts of the hearing will be posted on 

the Legislative Assembly’s website at a later 

date. 

 

(interpretation ends) Members of the 

Standing Committee have been provided 

with a number of reports and other 

documents for their ease of reference during 

this hearing. For the benefit of our witnesses 

and interpreters, I ask Members to be precise 

when quoting from or making reference to 

specific documents. 

 

I would again like to welcome the Assistant 

Auditor General of Canada, Mr. Terry 

DeJong, to our hearing and I now invite him 

to deliver his opening remarks. 

ᒪᓕᒐᖅ 91(5) ᐊᑖᒍᑦ ᒪᓕᒐᓕᐅᕐᕕᑉ 

ᒪᓕᒐᖁᑎᖏᓐᓂ, ᒐᕙᒪᒃᑯᑦ ᑭᐅᔭᕆᐊᖃᕐᓂᐊᖅᑐᑦ 

ᐅᓂᒃᑳᓕᐊᕆᓯᒪᔭᑦᑎᓐᓄᑦ ᐅᓪᓗᐃᑦ 120 ᐃᓗᐊᓂ 

ᓴᖅᑭᑕᐅᓚᐅᕐᓂᖓᓂᒃ. 

 

ᐅᖃᒃᑲᓐᓂᕐᓗᖓ, ᑲᑎᒪᔨᓕᒫᑦ 

ᐊᐱᖅᓱᖅᑕᐅᓂᐊᖅᑐᓪᓗ ᐳᓛᖅᑎᓄᓪᓗ 

ᐅᖄᓚᐅᑎᕋᓛᖏᑦ ᐊᓯᖏᓪᓗ ᓂᐱᖃᓲᖁᑎᒋᔭᐅᔪᑦ 

ᓇᖑᓗᒃᑐᐃᖁᓇᒋᑦ ᑲᑎᒪᓂᕆᔭᔅᓯᓐᓂᒃ. ᑖᒃᑯᐊᓗ 

ᑐᓵᔨᑦᑎᐊᕚᓗᕗᑦ ᓂᐱᖃᐅᑎᓕᕆᔩᓪᓗ, 

ᒪᓕᒐᓕᐅᖅᑎᓕᒫᑦ ᐊᐱᖅᓱᖅᑕᐅᒋᐊᖅᑐᖅᑐᓪᓗ 

ᐃᒃᓯᕙᐅᑕᖅᑎᒎᖅᑳᖃᑦᑕᖁᓪᓗᒋᑦ 

ᓂᓪᓕᓚᐅᓐᖏᓐᓂᖏᓐᓂᒃ. 

 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᑕᒪᓐᓇ ᑲᑎᒪᓐᓂᕆᔭᖅᐳᑦ ᒫᓐᓇ 

ᑕᑯᒃᓴᐅᑐᐃᓐᓇᖅᑐᒃᑯᑦ ᓄᓇᕘᓗᒃᑖᒧᑦ ᑕᑯᒃᓴᐅᔪᖅ 

ᐊᒻᒪᓗ ᖃᖓᑦᑕᖅᑎᑕᐅᓯᒪᔪᑎᒍᑦ ᑕᑯᒃᓴᐅᓪᓗᑕᓗ 

ᑕᕐᕆᔭᐅᑎᒃᑯᓂᓛᒃ. ᑲᑎᒪᓐᓂᑯᕗᑦ 

ᑎᑎᖅᑲᓐᖑᖅᑕᖅᓯᒪᓗᒋᑦ ᓴᖅᑭᒋᐊᕈᒫᖅᑑᒐᓗᐃᑦ 

ᒪᓕᒐᓕᐅᕐᕕᐅᑉ ᖃᕆᑕᐅᔭᒃᑯᑦ ᐅᓪᓗᓂᒃ ᑕᖅᑭᓂᒃ 

ᐱᓇᓱᐊᕈᓯᕐᓂᒃ ᖃᐃᔪᓂᒃ. 

 

(ᑐᓵᔨᑎᒍᑦ) ᑲᑎᒪᔩᑦ ᐅᓂᒃᑳᓂᒃ ᑐᓐᓂᕆᔭᐅᓯᒪᕗᑦ 

ᐊᓯᖏᓐᓂᓪᓗ ᑎᑎᖅᑲᓂᒃ 

ᖃᐅᔨᒋᐊᕈᑕᐅᔪᓐᓇᑦᑎᐊᕐᓂᐊᖁᓪᓗᒋᑦ ᑐᓵᓂᑦᑎᓐᓂ. 

ᐊᐱᖅᓱᖅᑕᐅᔪᑦ ᐊᒻᒪ ᑐᓵᔨᓄᓪᓗ ᐃᑲᔫᑎᖃᖁᓪᓗᒍ, 

ᑲᑎᒪᔩᑦ ᓇᓗᓇᓐᖏᓯᐊᖅᑐᒥᒃ ᑐᕌᖓᓂᓕᒻᒥᓪᓗ 

ᐅᖃᓕᒫᓕᕋᐃᒍᑎᒃ ᑖᒃᑯᓇᓐᖓᑦ ᑎᑎᖅᑲᓂᒃ. 

 

ᑐᓐᖓᓱᒃᑎᒃᑲᓐᓂᕈᒪᕙᕋ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 

ᐃᑲᔪᖅᑎᖓ ᑲᓇᑕᒥ, ᒥᔅᑕ ᑎᐅᕆ ᑎᔭᖕ 

ᑐᓵᓂᑦᑎᓐᓄᑦ ᐊᒻᒪᓗ ᒫᓐᓇ ᐱᕕᖃᖅᑎᑦᑐᒪᓪᓗᒍ 

ᒪᑐᐃᕈᑎᒥᓂᒃ ᐅᓂᒃᑳᖁᓪᓗᒍ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) 

ᑐᓐᖓᓱᒋᑦ. ᑕᒪᐅᓐᖓᕐᒪᑦ, ᐱᒋᐊᕈᓐᓇᖅᓯᕗᑎᑦ. ᒪ’ᓇ. 

 

ᑎᔭᖕ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᓐᓄᓴᒃᑯᑦ, 

ᐃᒃᓯᕙᐅᑖᖅ. ᖁᕕᐊᓱᒃᐳᒍᑦ ᑕᒫᓃᒍᓐᓇᕋᑦᑕ 

ᐃᖃᓗᓐᓂ ᐅᓪᓗᒥ ᐅᓂᒃᑳᕆᓂᐊᕐᓗᑎᒃᑯᑦ 

ᐅᓂᒃᑳᓕᐊᕗᑦ ᐃᑲᔫᑎᓂᒃ ᖁᑦᑎᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪᓗ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᓄᓇᕘᒥ. 

 

ᐅᓂᒃᑳᖅ ᑖᓐᓇ ᓴᖅᑭᑕᐅᓚᐅᖅᐳᖅ ᒪᓕᒐᓕᐅᕐᕕᒻᒥ 

ᔫᓂ 4, 2019−ᒥ. ᐱᖃᑎᒋᔮᒃᒃᑲ ᐅᓪᓗᒥ ᔭᐃᒻᔅ ᒪᑲᓐᔨ, 

ᐱᓕᕆᔨᓪᓗᐊᖅ, ᐊᒻᒪᓗ ᐄᑐᕋᓐ ᓯᑳᑦ, 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓂᒃ ᖁᓪᓕᐹᖑᔪᖅ ᑖᔅᓱᒥᖓ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕐᒥᒃ ᑲᒪᓚᐅᖅᑐᖅ. 
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(interpretation) Welcome to the Chamber and 

you may now begin. Thank you. 

 

Mr. DeJong: Thank you. Unnusakkut. Good 

afternoon, Mr. Chairman. We are pleased to 

be here in Iqaluit today to discuss our report 

on support for high school students and adult 

learners in Nunavut. The report was tabled in 

the Legislative Assembly of Nunavut on June 

4, 2019. With me today are James McKenzie, 

Principal, and Adrienne Scott, senior auditor, 

who were responsible for this audit.  

 

In this audit, we wanted to know how well 

the Department of Education, Nunavut Arctic 

College, and the Department of Family 

Services were supporting high school 

students’ transition through school to post-

secondary education and employment.  

 

We also wanted to know what access adult 

learners had to programs that would allow 

them to upgrade core academic and literacy 

skills, obtain their High School Diploma, and 

become eligible to enter post-secondary 

education programs.  

 

Education is important to the well-being of 

individuals and Nunavut as a whole. 

Education and training that prepare children, 

youth, and adult learners to make positive 

contributions to society and to enter into 

meaningful employment are priorities of the 

Government of Nunavut. 

 

Overall we found a number of gaps and 

barriers in Nunavut’s education system that 

made it difficult for high school students and 

adult learners to succeed academically and 

transition to post-secondary education and 

employment.  

 

Many high school students face challenges in 

completing high school. We found that 

guidance and career planning were not being 

offered consistently to students. For example, 

ᑕᕝᕙᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᑦᑎᓐᓂ 

ᖃᐅᔨᔪᒪᓚᐅᖅᐳᒍᑦ ᖃᓄᖅ ᐱᐅᑎᒋᔪᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ, 

ᐃᓄᓕᕆᔨᒃᑯᓪᓗ ᐃᑲᔪᕐᓂᖃᓚᐅᕐᒪᖔᑕ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᖁᕝᕙᓯᓪᓕᖅᐸᓪᓕᐊᑎᓪᓗᒋᑦ 

ᐃᓕᓐᓂᐊᕕᔾᔪᐊᓕᐊᕆᐊᒧᑦ. ᖃᐅᔨᔪᒪᓚᐅᕐᒥᔪᒍᑦ 

ᖃᓄᐃᑦᑐᓂᒃ ᐊᑐᐃᓐᓇᖃᖅᑎᑕᐅᒻᒪᖔᑕ ᐃᓐᓇᕐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ 

ᖁᕝᕙᓯᒋᐊᕈᑎᒋᔪᓐᓇᖅᑕᒥᓂᒃ 

ᐃᓕᓐᓂᐊᖅᓯᒪᓂᕐᒥᓂᒃ ᑎᑎᕋᕈᓐᓇᓂᕐᒧᓪᓗ, 

ᖁᑦᑎᓂᖅᓴᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ 

ᐸᐃᑉᐹᖅᑖᕋᓱᓐᓂᕐᒧᑦ ᐊᒻᒪ 

ᐃᓕᓐᓂᐊᕐᕕᔾᔪᐊᓕᐊᕆᐊᒧᑦ ᐊᔪᕈᓐᓃᖅᑎᑕᐅᓂᕐᒧᑦ. 

 

ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᕐᔪᐊᖑᒻᒪᑦ ᐃᓄᒃ 

ᖃᓄᐃᕈᑎᔅᓴᖓᓐᓄᑦ ᓄᓇᕗᒧᓪᓗ ᐊᑕᖏᖅᑐᑎᒍᑦ. 

ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᓕᒻᒪᖅᓴᐃᓂᕐᓗ 

ᐅᐸᓗᖓᐃᔭᕈᑕᐅᕙᒃᑐᓂᒃ ᕿᑐᕐᖓᕆᔭᓄᑦ, 

ᒪᒃᑯᒃᑐᓄᑦ, ᐃᓐᓇᕐᓄᓪᓗ ᐱᐅᔪᒥᒃ 

ᐃᑲᔪᕈᓐᓇᖅᓯᓕᖁᓪᓗᒋᑦ ᐊᒻᒪᓗ 

ᐃᖅᑲᓇᐃᔮᖅᑖᕈᓐᓇᑦᑎᐊᖁᓪᓗᒋᑦ 

ᓯᕗᓪᓕᐅᑎᑕᐅᓯᒪᕗᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ ᓄᓇᕗᒥ. 

 

ᐃᓘᓐᓇᖓ ᑕᑯᓐᓈᖅᑐᒍ, ᓇᓂᓯᓚᐅᖅᑐᒍᑦ 

ᐊᒥᓱᑲᓪᓚᓐᓂᒃ ᐊᒥᒐᕐᓂᐅᔪᓂᒃ ᐊᐳᖅᑕᕈᑎᓂᓪᓗ 

ᓄᓇᕗᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ 

ᐱᔭᕆᐊᑐᑎᑦᑎᔪᓂᒃ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᐊᒻᒪᓗ ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ, ᐃᓕᓐᓂᐊᕐᓂᕐᒥᓂᒃ 

ᐱᔭᕇᕆᐊᒃᓴᖅ ᐊᒻᒪᓗ ᐊᐅᓪᓛᕐᓗᑎᒃ ᓯᒪᑦᑐᓴᕐᕕᒻᒥ 

ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᐊᒻᒪ ᐃᖅᑲᓇᐃᔮᓄᑦ.  

 

ᐊᒥᓱᑦ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᐱᔭᕆᐊᑐᔪᖅᓯᐅᖃᑦᑕᖅᑐᑦ ᐱᔭᕇᕋᓱᐊᖅᑐᑎᒃ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ. ᖃᐅᔨᓚᐅᖅᑐᒍᑦ 

ᑐᕌᓪᓗᐊᑎᑦᑎᔩᑦ ᐊᒻᒪᓗ ᐃᓅᓯᕐᒥᒃ ᐃᖅᑲᓇᐃᔮᓄᑦ 

ᐸᕐᓇᓐᓂᖅ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᕙᓐᖏᑦᑐᖅ ᐊᔾᔨᒌᑦᑐᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᐆᑦᑑᑎᒋᓗᒍ ᒪᕐᕈᐃᓐᓈᒃ, 7-ᓂᒃ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕐᕕᓂᒃ ᖃᐅᔨᓴᔪᔭᑦᑎᓐᓂ 

ᐃᓕᓴᐃᔨᖃᓚᐅᖅᑐᑦ ᑎᓕᔭᐅᓯᒪᔪᓂᒃ 

ᐃᑲᔪᖁᔭᐅᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᐊᖅᑯᑎᓯᐅᕋᓱᐊᖅᑎᓪᓗᒋᑦ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ 

ᐃᓕᓐᓂᐊᑲᓐᓂᓂᕐᒧᑦ ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔮᒧᑦ. 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᑐᐃᓐᓇᐅᕕᐅᓚᐅᖅᑐᑦ 

ᐱᓕᕆᓪᓚᕆᓐᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᓂᕐᓂᒃ, ᑭᓯᐊᓂᓕ 

ᖃᑦᑏᓐᓇᑯᓗᐃᑦ ᐃᖅᑲᓇᐃᔮᓂᒃ ᐃᓂᒃᓴᖃᖅᑐᑎᒃ 

ᐃᑲᔪᕈᑎᐅᒐᔭᖅᑐᓂᒃ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᕐᒧᑦ. 

ᖃᐅᔨᓚᐅᕐᒥᔪᒍᑦ ᓄᓇᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᒃ ᑕᖅᑲᐅᖓ 

ᖃᐅᔨᒃᑲᐃᒐᓛᖃᑦᑕᖅᑐᒥᓂᐅᒐᓗᐊᖅ ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕋᒃᓴᖁᑎᒥᓂᒃ.  
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only two of the seven high schools we 

examined had teachers assigned to help 

students navigate the challenging path to 

post-secondary education and employment. 

Students were being offered hands-on 

learning experiences, but few had work 

placements that would help them build on 

these learning experiences. We also found 

that Nunavut Arctic College did limited 

outreach to inform high school students of its 

programs.  

 

We found that despite the many challenges 

students faced, the Department of Education 

did not have a strategy that outlined actions it 

and other partners could take to help students 

graduate and transition from high school. 

Furthermore, despite difficulties in hiring and 

keeping staff, the department did not have a 

recruitment and retention strategy to address 

its human resource needs.  

 

We found that adult learners also faced 

barriers to furthering their education. For 

example, over the past five school years, 

Nunavut Arctic College did not offer its adult 

basic education program for adult learners 

who wanted to develop their literacy and 

academic skills in most of Nunavut’s 

communities. Adult learners also struggled to 

access the territory’s online adult high school 

program, and once they were accepted into 

the program, getting enough credits to obtain 

their high school diplomas was a further 

problem. Lack of access to adult basic 

education can prevent learners from earning 

their high school diplomas to enter the trades 

and other post-secondary programs, 

including those offered by the college.  

 

In contrast the college did offer its Essential 

Skills program, which prepares learners for 

semi-skilled jobs, more frequently and in 

more communities.  

 

 

ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐊᒥᓱᐊᓗᓐᓂᒃ ᐱᒡᒐᓇᖅᑐᓂᒃ 

ᓵᓐᖓᑦᑎᒋᐊᖃᕋᓗᐊᖅᑎᓪᓗᒋᑦ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕕᖓᑦ 

ᐊᐅᓚᔾᔭᐃᒋᐊᕈᑎᒥᒃ ᐸᕐᓇᐅᑎᖃᓐᖏᑦᑐᑦ 

ᓇᓗᓇᐃᖅᓯᓯᒪᔪᓂᒃ ᓇᒻᒥᓂᖅ  

ᐱᓕᕆᒋᐊᕐᓂᕆᒋᐊᓕᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐊᓯᖏᑕ 

ᑲᑐᔾᔨᖃᑎᒌᓲᖏᑕ ᐊᑐᕈᓐᓇᕋᔭᖅᑕᖓᓂᒃ 

ᐃᑲᔪᕕᐅᑎᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐱᔭᕇᕐᓂᕐᒧᑦ. 

ᐊᒻᒪᓗ ᐊᐅᓪᓛᑎᐊᕐᓗᑎᒃ ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᕐᓂᖏᓐᓂᑦᒃ ᐊᒻᒪᓗ, 

ᐱᔭᕆᐊᑐᔪᖅᓯᐅᐸᒃᑲᓗᐊᕋᒥᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᖅᑐᑎᒃ ᐊᒻᒪᓗ 

ᓄᖅᑲᕈᒪᖁᔨᓇᑎᒃ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᕕᖓᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕐᓂᕐᒧᑦ ᐊᒻᒪ 

ᐃᖅᑲᓇᐃᔭᖅᑎᒥᓂᒃ ᐊᓯᐅᔨᑦᑕᐃᓕᓂᕐᒧᑦ 

ᐊᐅᓚᔾᔭᐃᒋᐊᕈᑎᓂᒃ ᐸᕐᓇᐅᑎᖃᓐᖏᑦᑐᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᓕᕆᔾᔪᑎᒃᓴᖏᓐᓂᒃ.  

 

ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᐊᒥᓱᑦ ᐃᓐᓇᐃᑦ ᐃᓕᓴᔪᑦ 

ᐊᐳᖅᑕᕈᑎᖃᖅᐸᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᓯᒪᓂᕐᒥᓂᒃ 

ᖁᕝᕙᕆᐊᕆᒐᓱᐊᖅᑐᑎᒃ. ᐆᑦᑑᑎᒋᓗᒍ, ᐊᕐᕉᒍᓂᒃ 

ᑕᓪᓕᒪᓂᒃ  ᐃᓕᓐᓂᐊᕐᓇᕐᓂᖅ ᐊᓂᒍᕋᑖᖅᓯᒪᔪᓂ, 

ᓄᓇᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᒃ ᐊᑐᐃᓐᓇᐅᑎᑦᑎᓚᐅᓐᖏᑦᑐᖅ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑕᐅᓲᑦ ᐱᒋᐊᕈᑎᖏᓐᓂᒃ 

ᑐᕌᖓᔪᓂᒃ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᐅᖃᓕᒫᕆᐅᖅᓴᕈᒪᔪᓄᑦ ᐃᓕᓐᓂᐊᕈᒪᔪᓄᓪᓗ 

ᓄᓇᓕᓕᒫᐸᓗᖏᓐᓂ ᓄᓇᕗᒥ. ᐃᓐᓇᐃᑦ ᐃᓕᓴᔪᑦ 

ᐱᔭᕆᐊᑐᔪᖅᓯᐅᖅᐸᓚᐅᖅᑐᑦ ᑐᓯᕋᓱᐊᖅᑐᑎᒃ 

ᓄᓇᕘᑉ ᖃᕋᓴᐅᔭᒃᑯᑦ ᐃᑭᐊᖅᑭᕕᒃᑯᑦ ᐃᓐᓇᕐᓄᑦ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᐅᑎᓄᑦ, ᐊᒻᒪᓗ 

ᐊᖏᖅᑕᐅᒐᐃᒐᓗᐊᕋᐃᒐᒥᒃ 

ᐃᓕᓐᓂᐊᖃᑕᐅᔪᓐᓇᕐᓗᑎᒃ, ᓈᒻᒪᑦᑐᓂᒃ 

ᓈᓴᐅᑎᑖᕆᒋᐊᓕᖏᓐᓂᒃ ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐱᔭᕇᕈᑎᑖᕈᑎᒃᓴᖏᓐᓂᒃ ᐃᓕᑕᕆᔭᐅᔾᔪᑎᒥᒃ 

ᐸᐃᑉᐹᒥᒃ, ᐊᑲᐅᓐᖏᓕᐅᕈᑎᒃᑲᓐᓂᐅᓚᐅᕐᒥᔪᖅ. 

ᐊᑐᐃᓐᓇᖃᓐᖏᓐᓂᖅ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᐱᒋᐊᕈᑎᐅᓲᓂᒃ ᓄᖅᑲᖓᑎᑦᑎᔪᓐᓇᕐᒪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᐱᒐᓱᐊᕋᓗᐊᖅᑎᓪᓗᒋᑦ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᓂᕐᒥᒃ ᐱᔭᕇᕈᑎᒥᒃ 

ᐃᓯᕈᑎᒃᓴᖏᓐᓂᒃ ᓴᓇᔨᐅᓂᕐᒧᑦ ᐊᒻᒪᓗ 

ᓯᓚᑦᑐᓴᕐᕕᒻᓂ ᐃᓕᓐᓂᐊᓂᕐᓄᑦ, ᐱᖃᓯᐅᑎᓪᓗᒋᑦ 

ᓄᓇᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᐅᑉ ᐊᑐᐃᓐᓇᐅᑎᑉᐸᑦᑕᖏᑦ 

ᐃᓕᓐᓂᐊᕋᒃᓴᑦ.  

 

ᐱᑕᖃᖅᑎᑕᖔᖓᓕ ᑐᑯᓗᒍ, ᓯᓚᑦᑐᓴᕐᕕᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᔪᒥᓂᖅ ᐊᓯᐊᒎᕐᕕᖃᕋᑎᒃ 

ᐃᓕᑦᑕᐅᒋᐊᖃᓪᓚᕆᑦᑐᑦ ᐊᔪᕈᕐᓃᖅᓴᔪᖅ 

ᐱᓕᕆᓂᐅᔪᖅ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᓚᐅᖅᑐᑦ, 

ᐊᑐᐃᓐᓇᕈᐃᓲᖅ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ 

ᖃᐅᔨᒪᔨᑕᐸᓘᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔮᓄᑦ, 
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According to Nunavut Arctic College, many 

applicants required academic upgrading to be 

eligible to attend its programs. We found that 

the college offered preparatory programs, but 

because of funding constraints, it could offer 

them in only a few communities. As a result, 

many adult learners would be forced to leave 

their communities to access these programs. 

 

Learners taking these programs are eligible 

for financial aid. However, the aid does not 

cover the expenses of dependants. We also 

found that financial aid was not available to 

adults taking high school courses, learners 

taking most adult basic education courses, or 

learners studying part time. This limited 

access to financial aid could be a further 

barrier for adult learners who wish to 

complete their education. 

 

We made 12 recommendations to the three 

organizations involved in the audit and all 

agreed with our recommendations. 

 

Nunavut’s people are its greatest asset and 

education is critical their success and the 

future of Nunavut. It is important that the 

Department of Education, Nunavut Arctic 

College, and the Department of Family 

Services work together to overcome the gaps 

and barriers we noted in the audit to help 

high school students and adult learners get 

the support they need to succeed.  

 

This concludes my opening statement. I am 

happy to answer any questions you may 

have.  

 

Chairman (interpretation): Thank you. 

Following our agenda, the guests from the 

government departments also have comments 

to make. First will be the Department of 

Education, Ms. MacMillan.  

 

Ms. MacMillan: Ullukkut. Good afternoon. 

Bonjour. Mr. Chairman and fellow Members 

ᐊᒥᓱᐊᖅᑎᕐᓂᖅᓴᐅᓪᓗᑎᒃ ᐊᒻᒪᓗ ᐊᒥᓲᓂᖅᓴᓂᒃ 

ᓄᓇᓕᓐᓂ.  

 

ᓯᓚᑦᑐᓴᕐᕕᒃ ᐅᖃᖅᓯᒪᔪᖅ, ᐊᒥᓱᑦ 

ᐃᓕᓐᓂᐊᕈᒪᓪᓗᑎᒃ ᑐᒃᓯᕋᖅᓯᒪᔪᑦ 

ᐃᓕᓐᓂᐊᖅᓯᒪᓂᖏᑦ ᖁᕝᕙᕆᐊᖅᑳᕆᐊᖃᓚᐅᖅᑐᑦ 

ᐃᓚᐅᔪᓐᓇᓂᐊᖅᐸᑕ ᓯᒪᑦᑐᓴᕐᕕᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᑖᓐᓇ 

ᓯᓚᑦᑐᓴᕐᕕᒃ ᐊᑐᐃᓐᓇᐅᑎᑦᑎᓲᖑᒻᒪᑦ 

ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᐸᕐᓇᑦᑐᓄᑦ ᐃᑲᔫᑎᓂᒃ, ᑭᓯᐊᓂᓕ 

ᑮᓇᐅᔭᑭᓗᐊᕐᓂᑯᒧᑦ, ᑕᒪᑐᒥᖓ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᒍᓐᓇᓂᕐᒪᑕ ᖃᑦᑏᓐᓇᑯᓗᓐᓂ 

ᓄᓇᓕᓐᓂ. ᑕᒪᓐᓇᓗ ᐱᔾᔪᑎᐅᓪᓗᓂ ᐊᒥᓱᑦ 

ᐃᓐᓇᐃᑦ ᐃᓕᓴᔪᑦ ᐊᐅᓪᓚᕆᐊᖃᖅᑎᑕᐅᒐᔭᖅᐳᑦ 

ᓄᓇᒥᓂᒃ ᑕᐃᒪᐃᑦᑐᒥᒃ ᐃᓕᓐᓂᐊᖃᑕᐅᓂᐊᕐᓗᑎᒃ. 

 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᓂᕐᓂᒃ 

ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔪᖅᑕᐅᔪᓐᓇᐸᑦᑐᑦ ᑭᓯᐊᓂᓕ 

ᑕᒪᓐᓇ ᐃᑲᔫᑎ ᐊᑭᓖᖃᑦᑕᖏᑦᑐᖅ ᕿᑐᕐᖓᖏᑕ 

ᑮᓇᐅᔭᖅᑐᕈᑎᖏᓐᓂᒃ. ᖃᐅᔨᓚᐅᕐᒥᔪᒍᑦ 

ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔫᑎᑕᖃᓐᖏᒻᒪᑕ ᐃᓐᓇᕐᓄᑦ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ, ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᕕᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᐱᒋᐊᓕᕋᑖᖅᑐᖅᓯᐅᑎᓂᒃ, ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᐅᓪᓘᑉ ᐃᓚᐃᓐᓇᖓᓂ. ᑕᒪᓐᓇ 

ᐊᑐᐃᓐᓇᖃᑦᑎᐊᖏᓐᓂᖅ ᑮᓇᐅᔭᖅᑎᒍᑦ 

ᐃᑲᔪᖅᑕᐅᔾᔪᑎᓂᒃ ᐊᐳᖅᑕᕈᑎᐅᒃᑲᓐᓂᕈᓐᓇᕐᒥᔪᖅ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᔪᓄᑦ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ 

ᐱᔭᕇᕈᒪᔫᒐᓗᐊᓄᑦ. 

 

ᐊᑐᓕᖁᔭᓕᐅᓚᐅᖅᑐᒍᑦ 12-ᓂᒃ ᑕᐃᒃᑯᓄᖓ 

ᐱᖓᓱᓄᑦ ᑎᒥᐅᔪᓄᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᐅᔪᓄᑦ 

ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᐃᓘᓐᓇᑎᒃ ᐊᖏᖅᓯᒪᔪᑦ 

ᐊᑐᓕᖁᔭᓕᐊᑦᑎᓐᓂᒃ. 

 

ᓄᓇᕗᑦ ᐃᓄᖏᑦ ᓴᓐᖏᔾᔪᑎᒋᒻᒪᒋᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᑕᖃᕆᐊᖃᓪᓚᕆᑦᑐᓂ ᓄᓇᕗᑦ 

ᑲᔪᓯᑦᑎᐊᖁᓪᓗᒍ ᓯᕗᓂᑦᑎᓐᓄᑦ. ᐱᒻᒪᕆᐊᓘᔪᖅ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕕᖓᑦ, 

ᓄᓇᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᒃ, ᐊᒻᒪᓗ ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᕕᖓᑦ ᑲᑐᔾᔨᖃᑎᒌᑉᐸᑕ ᐱᓕᕆᐊᖃᕐᓗᑎᒃ 

ᐊᒥᒐᕐᓂᐅᔪᓂᒃ ᐊᐳᖅᑕᕈᑎᓂᓪᓗ 

ᐅᖃᐅᓯᕆᓯᒪᔭᑦᑎᓐᓂᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓂᑦᑎᓐᓂ 

ᐃᑲᔪᕐᓗᑎᒃ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᐊᒻᒪᓗ 

ᐃᓐᓇᕐᓄᑦ  ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᐃᑲᔪᖅᓯᑕᐅᔾᔪᑎᓂᒃ 

ᐱᒋᐊᓕᖏᓐᓂᒃ ᐱᖁᓪᓗᒋᑦ ᑲᔪᓯᑦᑎᐊᕈᓐᓇᓂᐊᕐᒪᑕ. 

  

ᑕᕝᕙ ᐃᓱᓕᑉᐳᑦ ᒪᑐᐃᖅᓯᔾᔪᑎᒃᑲ ᐅᖃᐅᓯᒃᓴᑦ. 

ᖁᕕᐊᓱᑉᐳᖓ ᑭᐅᒋᐊᒃᓴᖅ ᖃᓄᐃᑦᑐᑐᐃᓐᓇᕐᓂᒃ 

ᐊᐱᖅᑯᑎᒃᓴᖃᕐᓂᕈᔅᓯ. 
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of the Committee, I am pleased to appear 

today before the Standing Committee on 

Oversight of Government Operations and 

Public Accounts.  

 

We thank you for the invitation to respond to 

the findings and recommendations contained 

in the Office of the Auditor General’s (OAG) 

report on support for high school students 

and adult learners. 

 

We also thank the Office of the Auditor 

General for their report and for their valuable 

work, ensuring that the Government of 

Nunavut delivers the highest quality 

education and training to Nunavummiut 

needed to make positive contributions to 

society and to find meaningful employment.  

 

Mr. Chairman, we take the OAG’s concerns, 

work, and recommendations seriously. We 

recognize the efforts that have to be made by 

all stakeholders, including the Department of 

Education, to address the issues identified in 

this report.  

 

Mr. Chairman, we would like to introduce 

Arielle Stockdale, Director of Policy and 

Planning, and Mary Kilabuk, Manager of 

Policy and Planning, who are accompanying 

me today.  

 

Every child, from the first day they enter 

early childhood education programming to 

the day they graduate either as a high school 

student or as an adult learner, is directly 

impacted by the programs, resources, and 

services the Department of Education 

provides. Delivering quality education and 

training is the primary mandate of the 

department. Following the principle of 

Pijitsirniq, the Department of Education 

wants to ensure that all of Nunavut’s 

children, youth and young adults receive the 

necessary education to contribute to the 

territory in a positive and meaningful way.  

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑕᐃᒫᒃ ᑲᑎᒪᔾᔪᑎᒃᑲᕗᑦ 

ᒪᓕᒃᖢᒋᑦ ᐅᑯᐊᑦᑕᐅᖅ ᖃᐃᖁᔭᐅᓯᒪᔪᑦ 

ᐊᕕᒃᑐᖅᓯᒪᓃᑦ ᒐᕙᒪᒃᑯᑦ ᐊᕕᒃᑐᖅᓯᒪᓃᑦ 

ᐅᖃᐅᓯᒃᓴᖃᕐᒪᑕᑦᑕᐅᖅ ᓯᕗᓪᓕᖅᐸᐅᓂᐊᖅᖢᑎᒃ 

ᐅᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᐅᓐᓄᓴᒃᑯᑦ. ᐃᒃᓯᕙᐅᑖᖅ 

ᑲᑎᒪᔩᓪᓗ, ᖁᕕᐊᓱᒃᐳᖓ ᑕᒫᓃᒍᓐᓇᕋᒪ ᐅᓪᓗᒥ 

ᑐᓵᑎᑦᑎᓂᖓᓐᓂᒃ ᑲᑎᒪᔨᕋᓛᒃᑯᑦ ᕿᒥᕐᕈᓂᕐᒥᒃ 

ᒐᕙᒪᒃᑯᑦ ᐊᐅᓚᓂᖏᓐᓂᒃ ᑮᓇᐅᔭᖏᓐᓂᓪᓗ. 

ᖁᔭᓐᓇᒦᖅᐳᒍᑦ ᖃᐃᖁᔭᐅᓯᒪᒐᑦᑕ ᑭᐅᔪᓐᓇᖁᓪᓗᑕ 

ᖃᐅᔨᔭᐅᓚᐅᖅᑐᓂᒃ ᐊᑐᓕᖁᔭᓕᐊᓂᓪᓗ 

ᑕᒻᒪᖅᓯᒪᔪᓕᕆᕐᔪᐊᑉ ᑎᑎᕋᕐᕕᖓᑕ 

ᐅᓂᒃᑳᓕᐊᖓᓐᓂᒃ ᐃᑲᔫᑎᓂᒃ ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᓐᓇᕐᓄᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. 

 

ᖁᔭᓐᓇᒦᕆᕙᕗᓪᓗ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ 

ᑎᑎᕋᕐᕕᖓᓐᓂᒃ ᐅᓂᒃᑳᖏᓐᓂᒃ ᐊᒻᒪᓗ 

ᐱᓕᕆᑦᑎᐊᖅᓯᒪᓂᖏᓐᓂᒃ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖓᑦ 

ᓴᖅᑭᑎᑦᑎᔪᓐᓇᖁᓪᓗᒋᑦ ᖁᓪᓕᖅᐹᖑᔪᓐᓇᖅᑐᒥᒃ 

ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ ᐱᓕᒻᒪᖅᓴᐃᓂᕐᒥᓪᓗ ᓄᓇᕗᒥᐅᓄᑦ 

ᓯᕗᒧᐊᕐᓂᖃᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ ᐃᓅᖃᑎᒥᓄᑦ ᐊᒻᒪ 

ᐃᖅᑲᓇᐃᔮᑦᑎᐊᕙᓐᓂᒃ ᓇᓂᓯᔪᓐᓇᖁᓪᓗᒋᑦ. 

 

ᐃᒃᓯᕙᐅᑖᖅ, ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ 

ᐃᓱᒫᓘᑎᒋᔭᖏᑦ, ᐱᓕᕆᓂᖏᓪᓗ ᐊᑐᓕᖁᔭᖏᓪᓗ 

ᐱᕐᔪᐊᕆᕙᕗᑦ. ᐃᓕᓴᖅᓯᕗᒍᑦ 

ᐱᓕᕆᐊᖑᔭᕆᐊᖃᖅᑐᓂᒃ ᐊᒃᑐᖅᑕᐅᔪᓕᒫᓄᑦ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᖃᓯᐅᑎᓗᒋᑦ ᑕᒪᒃᑯᐊ 

ᐅᓂᒃᑳᒥᒃ ᑕᕝᕙᓂ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᓂᒃ. 

 

ᐃᒃᓯᕙᐅᑖᖅ, ᑐᓐᖓᓱᑦᑎᑕᐅᖁᕙᕋ ᐊᕆᐅ ᓯᑖᒃᑏᓪ, 

ᐊᐅᓚᑦᑎᔨ ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ ᐸᕐᓇᐃᓂᕐᒧᓪᓗ 

ᐊᒻᒪᓗ ᒥᐊᓕ ᕿᓚᕝᕙᖅ, ᐊᐅᓚᑦᑎᔨ 

ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ ᐸᕐᓇᐃᓂᕐᒧᓪᓗ ᑕᒫᓃᖃᑎᒋᔮᒃᑲᒃ 

ᐅᓪᓗᒥ. 

 

ᓱᕈᓯᓕᒫᑦ ᑕᐃᒪᓐᖓᓂᒃ ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᐃᓕᓐᓂᐊᕆᐊᓯᒋᐊᕐᖓᑕ ᐃᓕᓐᓂᐊᓕᓐᖏᑦᑐᓄᑦ 

ᐱᒋᐊᕐᓗᒍ ᐃᓱᓕᓐᓇᓱᓐᓂᖏᓐᓄᑦ ᖁᑦᑎᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᓂᕐᒥᒃ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᐊᑦᑐᖅᑕᐅᑲᐅᑎᒋᕙᒻᒪᑕ 

ᐃᓕᓐᓂᐊᕈᑎᓄᑦ, ᐊᑐᖅᑐᒃᓴᓄᑦ ᐱᔨᑦᑎᕋᐅᑎᓄᓪᓗ 

ᓴᖅᑭᑕᐅᕙᒃᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

 

ᐃᓕᓐᓂᐊᕐᓂᖃᖅᑎᑦᑎᓪᓗᑎᒃ 

ᐱᓕᒻᒪᒃᓴᐃᓂᖃᕐᓂᕐᒥᓪᓗ ᐱᐅᔪᓂᒃ 

ᐱᔭᒃᓴᕆᔭᓪᓗᐊᑕᐅᕗᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 
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As part of this mandate, the department 

teaches children, youth, and adult learners 

foundational skills in subjects such as 

literacy, mathematics, and science. However, 

we also provide a wide range of programs 

and services that encourages and supports the 

principle of Pilimmaksarniq/Pijariuqsarniq, 

whether that is through the Aulajaaqtut 

curriculum strand and its career and program 

planning or through the various career camps 

that give students information and hands-on 

experience for a variety of career options. 

The department is providing students with 

opportunities to learn through mentorships, 

observation and experience, and assisting 

them with their future post-secondary and 

career planning. These programs and services 

ensure young people will have the ability to 

make meaningful decisions that will not only 

affect themselves positively but also their 

communities and Nunavut.  

 

Offering Nunavut’s high school students and 

adult learners programs and services that 

develop their ability to find meaningful 

employment as well as providing them with 

the necessary skills needed for a fulfilling 

future is additionally reflected in the 

Sivummuaqpalliajjutivut priority stated in the 

Government of Nunavut’s mandate, 

Turaaqtavut.  

 

This report by the OAG is both significant 

and instructive because it aligns with the 

Department of Education’s and the 

Government of Nunavut’s mandated priority 

of delivering quality education that results in 

satisfying and meaningful employment for 

Nunavummiut. The report also identifies key 

areas that the Department of Education needs 

to address in order to fulfill its mandate and 

offer its high school students and adult 

learners the programs and services necessary 

to improve their ability to pursue post-

secondary education and find employment.  

ᒪᓕᒃᑐᑎᒃ ᐱᔭᒃᓴᐅᓂᕐᒧᑦ ᑎᓕᐅᕈᑕᐅᔪᓂᒃ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓇᓗᓇᐃᔭᐃᔪᒪᕗᑦ 

ᓄᓇᕘᓕᒫᑦᑎᐊᑦ ᓱᕈᓰᑦ, ᒪᒃᑯᒃᑐᐃᑦ 

ᐃᓐᓇᕈᓕᓵᖅᑐᐃᓪᓗ ᐃᓕᓐᓂᐊᖅᑕᕆᐊᖃᖅᑕᒥᓂᒃ 

ᐱᒐᓗᐊᕐᒪᖔᑕ ᐃᑲᔪᖃᑕᐅᔪᓐᓇᖅᓯᖁᓪᓗᒋᑦ 

ᓄᓇᕗᒥ ᐱᐅᔪᒥᒃ ᐊᑑᑎᓕᒻᒥᓪᓗ. 

 

ᑕᒪᑐᒧᖓ ᐃᓚᒋᔭᐅᓪᓗᓂ, ᐃᒃᓯᕙᐅᑖᖅ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓱᕈᓯᕐᓄᑦ, ᒪᒃᑯᒃᑐᓄᑦ 

ᐃᓐᓇᕐᓄᓪᓗ ᐊᔪᕈᓐᓃᕐᓂᖃᕐᓂᕐᒧᑦ ᑐᓐᖓᕕᖏᑦ 

ᒪᑯᓂᖓ ᓲᕐᓗ ᑎᑎᕋᕈᓐᓇᕐᓂᕐᒥᒃ, ᓈᓴᐅᓯᕆᓂᕐᒥᒃ 

ᑭᓪᓕᓯᐊᕐᓂᕐᒥᓪᓗ. ᑭᓯᐊᓂᑦᑕᐅᖅ 

ᐊᑐᐃᓐᓇᖃᖅᑎᑦᑎᕙᒻᒥᔪᒍᑦ ᐊᒥᓱᕈᓘᔭᕐᓂᒃ 

ᐃᓕᓐᓂᐊᕈᑎᓂᒃ ᐱᔨᑦᑎᕋᐅᑎᓂᓪᓗ 

ᐊᔭᐅᖅᑐᐃᔾᔪᑕᐅᔪᓂᒃ ᐱᓕᒻᒪᒃᓴᓂᕐᒥᒃ, 

ᐃᓕᓐᓂᐊᕈᑎᑎᒎᕈᓂ ᐋᓚᐊᔮᖅᑐᖅ, ᓯᑐᕌᓐᔅ. 

 

ᐃᖅᑲᓇᐃᔮᓄᑦ ᐅᐸᓗᖓᐃᔭᕈᑎᓂᒃ ᐅᕝᕙᓘᓐᓃᑦ 

ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᖅᑲᓇᐃᔭᕐᓂᕐᒧᑦ 

ᐅᐸᓗᖓᐃᔭᕈᑎᑎᒍᑦ ᑲᑎᓯᒪᑎᑕᐅᓗᑎᒃ 

ᑐᓴᕈᑕᐅᕙᒃᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᐊᑐᖃᑕᐅᖃᑦᑕᓂᕐᒥᓪᓗ  

ᐊᔾᔨᒌᙱᑐᕈᓘᔮᓗᓐᓂᑦᑕᐅᖅ 

ᐃᓕᓐᓂᐊᕋᔅᓴᖃᖅᐸᒻᒥᔪᒍᑦ ᐃᑲᔪᖅᓰᒍᑎᒋᔭᑦᑎᓐᓂᒃ 

ᑖᔅᓱᒥᖓ ᐱᓕᒻᒪᓴᖅᓴᕐᓂᕐᒥᒃ ᑕᒪᐅᓇ ᐊᐅᓚᔮᖅᑐᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑦᑎᓂᑦᑎᒍᑦ ᐊᒻᒪ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᑎᑦᑎᓂᑦᑎᒍᑦ ᐃᖅᑲᓇᐃᔮᓄᑦ 

ᐸᕐᓇᐅᓯᐅᓂᑦᑎᒍᑦ ᐊᒻᒪ 

ᐊᐅᓪᓚᖅᓯᒪᖃᑎᒌᑲᐃᓐᓇᖅᑐᑎᑦ ᑖᒃᑯᐊ 

ᐃᓕᓴᑎᑕᐅᖃᑦᑕᒥᒻᒪᑕᑦᑕᐅᖅ. ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᐊᑐᐃᓐᓇᕈᖅᓴᐃᕙᑦᑐᒍᑦ ᒪᓕᒍᓐᓇᖅᑐᑎᑦ 

ᐃᖅᑲᓇᐃᔭᕈᓐᓇᑦᑕᐅᑎᒋᔪᓂᒃ ᓯᕗᒧᑦ 

ᐃᖅᑲᓇᐃᔮᒥᓄᑦ ᐸᕐᓇᒍᓐᓇᑎᐊᕐᓂᐊᕐᖓᑕ.  

 

ᑕᒪᒃᑯᐊ ᐱᔨᑦᑎᕋᐅᑏᑦ ᖃᐅᔨᒪᑦᑎᐊᕈᑕᐅᔪᑦ 

ᐃᓅᓱᑦᑐᐃᑦ ᐃᓱᒪᓕᐅᑦᑎᐊᖃᑦᑕᕈᓐᓇᖁᓪᓗᒋᑦ 

ᐱᐅᔪᒥᒃ ᐃᒻᒥᓄᑐᐊᖑᙱᑦᑐᖅ ᐊᒻᒪᑦᑕᐅᖅ 

ᓄᓇᓕᒻᒥᓄᑦ ᓄᓇᕗᒧᓪᓗ ᓴᖅᑮᖃᑦᑕᕈᓐᓇᓂᐊᕐᖓᑕ. 

ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓐᓇᐃᓪᓗ 

ᐃᓕᓴᔪᐃᑦ ᐊᑐᐃᓐᓇᖃᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒋᔪᓐᓇᖅᑕᖏᓐᓂᒃ 

ᐃᖅᑲᓇᐃᔮᔅᓴᖅᓯᐅᕈᑎᒋᔪᓐᓇᓛᖅᑕᖏᓐᓂᒃ 

ᐊᒻᒪᑦᑕᐅᖅ ᓯᕗᓂᖃᑦᑎᐊᕈᑎᒋᔪᓐᓇᓂᐊᖅᑕᖏᓐᓂᒃ 

ᑕᕝᕙᓂ ᓴᖅᑭᔮᖅᑎᑕᐅᒻᒪᑦ ᓯᕗᖏᐊᖅᐸᓪᓕᐊᔾᔪᑎᕗᑦ 

ᑕᐃᔭᐅᓯᒪᔪᒥᒃ ᓯᕗᓪᓕᐅᖃᑕᐅᔪᒥᒃᒃ ᑐᕌᒐᕆᔭᐅᔪᓂ 

ᐃᓚᒋᔭᐅᔪᖅ ᑐᕌᖅᑕᕗᒻᒥ.  
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Of the nine recommendations the OAG made 

that were specific to the Department of 

Education, the department would like to 

highlight the actions the department has 

taken on five of them since the report was 

made public in June 2019. However, we 

would like to state that these actions are not 

the only actions the department has taken. 

The Department of Education has been 

working hard to ensure that all the 

recommendations found in this report will be 

fulfilled in a timely manner, with key 

coordination and collaboration with other 

departments as needed.  

 

Firstly, we draw your attention to paragraph 

87 of the report, which states the department 

should “review the requirements needed to 

obtain a high school diploma through the 

Pathway to Adult Secondary School 

Graduation program (PASS) and determine 

whether alternative requirements for 

obtaining a Nunavut high school diploma 

should be established for adult learners.”  

 

In the report the department stated that it 

would be reviewing the PASS program 

requirements to obtain a High School 

Diploma, particularly looking to resolve a 

policy gap so that all graduates of the PASS 

program can be issued high school diplomas.  

 

Since the release of the report, a request for 

ministerial decision formalizing a seven-

course graduation requirement for the PASS 

program was approved in July 2019. An 

operational directive is currently being 

developed to support these changes.  

 

The Department of Education is now 

collaborating with Nunavut Arctic College to 

design and implement a directive that will 

outline the procedures for staff to follow 

when issuing secondary school diplomas to 

those who complete the program’s seven-

ᐅᓂᒃᑳᓕᐊᒥᓂᖏᑦ ᑕᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 

ᐊᖏᔪᐊᓘᕗᑦ ᐊᒻᒪ ᐃᓕᕝᕕᓯᐅᕐᓗᑎᒃ. 

ᑲᑎᑎᑦᑎᒻᒪᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒐᕙᒪᒃᑯᓪᓗ 

ᑐᕌᒐᕆᔭᖏᓐᓂᒃ ᓴᖅᑮᒋᐊᖃᕐᓂᖏᓐᓂᒃ ᐱᐅᔪᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐊᒻᒪᑦᑕᐅᖅ 

ᐊᑑᑎᖃᕈᓐᓇᖅᑐᓂ ᐃᖅᑲᓇᐃᔮᒥᒃ 

ᓇᓂᓯᖃᑦᑕᕈᓐᓇᖁᓪᓗᒋᑦ ᓄᓇᕗᒻᒥᐅᑕᐃᑦ. 

ᐅᓂᒃᑳᓕᐊᒥᓃᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᔪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 

ᐱᓕᕆᐊᖑᒃᑲᓐᓂᕆᐊᓕᓐᓂᒃ ᑐᕌᒐᖏᓐᓄᑦ 

ᑎᑭᐅᑎᒐᓱᓪᓗᑎᒃ ᐊᒻᒪ ᐃᓕᓐᓂᐊᕕᔾᔪᐊᓂᒃ 

ᐃᓕᓴᖃᑦᑕᖅᑐᐃᑦ ᐃᓐᓇᐃᓪᓗ ᐃᓕᓴᖃᑦᑕᖅᑐᐃᑦ 

ᐊᑐᐃᓐᓇᖃᕐᕕᐅᖁᔭᐅᓪᓗᑎᒃ. ᐊᔪᕈᓐᓃᔾᔫᒥᓂᐊᕐᖓᑕ 

ᓯᓚᑦᑐᓴᕐᕕᓄᓪᓗ ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᕈᓐᓇᕐᓗᑎᒃ 

ᐃᖅᑲᓇᐃᔭᕆᐊᕈᓐᓇᕐᓗᑎᓪᓗ.  

 

9 ᐊᑐᓕᖁᔭᓕᐊᖏᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᓃᖔᖅᑐᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 9-ᖑᒻᒪᑕ ᑖᒃᑯᐊ 

ᐱᓕᕆᒋᐊᕐᓂᕆᓯᒪᔭᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐅᖃᐅᓯᕆᒍᒪᔭᒃᑲ ᑕᓪᓕᒪᓂᒃ ᐅᓂᒃᑳᖅ 

ᓴᖅᑭᕐᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ 2019−ᖑᑎᓪᓗᒍ ᔫᓐ−ᒥ. 

ᑖᒃᑯᐊ ᐱᒋᐊᕐᓂᕆᓯᒪᔭᕗᑦ ᑖᒃᑯᐊᑐᐊᙳᙱᑦᑐᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᒋᐊᖅᑎᑕᐅᓯᒪᔪᑦ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᔅᓱᕈᖅᓯᒪᔪᑦ 

ᖃᐅᔨᒪᑦᑎᐊᕋᓱᑦᑐᑎᒃ ᐊᑐᓕᖁᔭᓕᐊᓕᒫᑦᑎᐊᑦ 

ᐅᓂᒃᑳᓕᐊᒥᓂᕐᒥᒃ ᐱᓕᕆᐊᖑᓂᐊᕐᖓᑕ 

ᐅᐊᑦᑎᐊᕉᓗᐊᙱᑦᑐᖅ ᑐᑭᒧᐊᑦᑎᑕᐅᑦᑎᐊᕐᓗᑎᒃ 

ᐊᒻᒪ ᑲᑐᔾᔨᖃᑎᖃᕐᓗᑎᒃ ᐊᓯᖏᓐᓂᒃ ᒐᕙᒪᒃᑯᑦ 

ᐱᓕᕆᕕᖏᓐᓂᒃ ᐱᒋᐊᖃᕋᐃᑉᐸᑕ.  

 

ᐅᓇ ᑕᑯᖅᑳᖁᔭᕗᑦ ᑲᑎᙵᐅᖅᑐᐃᑦ 87-ᒥ 

ᓈᓴᐅᑎᓕᒃ ᐅᖃᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᒪᐃᒋᐊᖃᕐᖓᑕ ᕿᒥᕐᕈᐊᑎᐊᕐᓗᑎᒃ ᑭᓱᓂᒃ 

ᐱᒋᐊᖃᕐᒪᖔᑕ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᕕᒻᒥ 

ᐱᔭᕇᕐᓂᐊᕐᓗᓂ PASS−ᒥ ᑕᐃᔭᐅᖃᑦᑕᓲᒥᒃ ᐊᒻᒪ 

ᖃᐅᔨᓴᕐᓗᑎᒃ ᐊᓯᐊᒍᖔᖅ ᓄᓇᕗᒻᒥ ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐃᓕᓴᕕᒻᒥ ᐱᔭᕇᕈᑎᓂᒃ 

ᓴᖅᑮᔪᖃᕆᐊᖃᙱᒃᑲᓗᐊᕐᒪᖔᖅ ᐃᓐᓇᕐᓄᑦ 

ᑐᕌᖓᔪᓂᒃ.  

 

ᐅᓂᒃᑳᓕᐊᒥᓂᖏᓐᓂ ᑖᒃᑯᐊ ᐅᖃᖅᓯᒪᔪᐃᑦ 

ᕿᒥᕐᕈᓯᒪᒻᒪᑕᒎᖅ ᑭᓱᓂᒃ ᐱᔭᕇᖃᑦᑕᕆᐊᖃᕐᒪᖔᑕ 

ᖁᑦᑎᓐᓂ 12-ᑖᕐᓂᐊᕐᓗᑎᒃ PASS-ᑯᑎᒍᑦ ᐊᒻᒪ 

ᖃᐅᔨᓴᖅᓯᒪᕐᒥᔪᐃᑦ ᐊᓪᓗᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᓂᒃ. 

ᑕᐃᒪᙵᑦ ᐅᓂᒃᑳᓕᐅᖅᑐᖃᓚᐅᖅᑎᓪᓗᒍ ᒥᓂᔅᑕ 

ᓴᖅᑮᓯᒪᔪᖅ 7-ᓂᒃ ᐃᓕᓐᓂᐊᕋᔅᓴᓂᒃ PASS-

ᑯᕋᔭᖅᑐᓂᒃ ᐊᖏᖅᑕᐅᓚᐅᖅᓯᒪᓪᓗᑎᓪᓗ ᑕᒃᑯᐊ 

ᔪᓚᐃ−ᖑᑎᓪᓗᒍ 2019-ᒥ ᐊᒻᒪ ᖃᓄᖅ 
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course graduation requirement, which 

includes the graduation-level course from 

each of the five general strands and two 

additional courses at the grade 12 level.  

 

As of September 2019, 79 adult learners are 

currently enrolled in PASS. The program is 

active in 15 communities: Arviat, Baker 

Lake, Cambridge Bay, Cape Dorset, Clyde 

River, Coral Harbour, Hall Beach, Iqaluit, 

Kugluktuk, Pond Inlet, Rankin Inlet, 

Resolute Bay, Sanikiluaq, Taloyoak, and 

Whale Cove.  

 

Mr. Chairman, the second recommendation 

the department will address can be found in 

paragraph 59 of the report, stating the 

department should, “in collaboration with 

other departments and partners, increase 

students’ access to opportunities for hands-

on learning, including work placements or 

cooperative education options. 

 

Several actions have taken place since the 

release of this report. One is that the 

Department of Education is currently 

assessing the policies and processes 

associated with work experience and special 

projects courses to determine the feasibility 

of their incorporation into the PASS program 

as a framework for offering work placements 

and cooperative education opportunities to 

more learners.  

 

The department’s Curriculum Develop 

Division Transition Team has also been 

tasked with reviewing the factors affecting 

the ability of schools to offer hands-on 

learning opportunities, such as work 

experience and cooperative learning. Some 

examples include: 

 

 The second Nunavut Health 

Careers Camp held in Iqaluit in 

May 2019, partnering with 

ᐊᐅᓚᑦᑎᒋᐊᖃᕐᒪᖔᑕ ᐅᖃᐅᔾᔭᐅᔪᑎᔅᓴᓂᒃ 

ᓴᖅᑮᓂᐅᓴᔪᑦ.  

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑐᔾᔨᖃᑎᖃᓕᕐᒥᔪᑦ 

ᓯᓚᑦᑐᓴᕐᕕᑯᓐᓂ ᑎᑎᕋᐅᔭᖅᑐᑎᑦ 

ᐊᑐᓕᖅᑎᑦᑎᒐᓱᑦᑐᑎᒃ 

ᐊᔪᕆᖅᓱᐃᔾᔨᔾᔪᑎᐅᒋᐊᕋᔭᖅᑐᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ 

ᐱᔭᕇᕈᑎᔅᓴᓂᒃ ᑐᓂᓯᓕᕋᐃᑉᐸᑕ 

ᖃᐅᔨᒋᐊᖃᑦᑕᕆᐊᖃᖅᑕᐅᒐᔭᖅᑐᓂᒃ. 7-ᓂᒃ 

ᐃᓕᑦᑕᐅᒋᐊᓕᓐᓂᒃ  ᐊᒻᒪ ᐃᓛᒃᑯᑦ ᑕᓪᓕᒪᓂᒃ 

ᐊᔾᔨᒌᙱᑦᑐᓂᒃ ᐃᓕᑦᑕᐅᔭᕆᐊᓕᓐᓂᒃ ᐊᒻᒪ 

ᒪᕐᕈᑲᓐᓃᒃ Grade 12-ᒥ  ᐃᓕᓴᔭᐅᒋᐊᖃᕋᔭᕐᓗᑎᒃ 

ᑖᒃᑯᐊ ᑲᑎᓪᓗᒋᑦ 7.  

 

2019 ᓰᑏᕝᕙᐅᑎᓪᓗᒍ 79 ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᖃᑕᐅᒐᓱᑉᐳᑦ ᒍᕋᐃ 12 ᑖᕋᓱᑦᑐᑎᒃ, 15 

ᓄᓇᓖᑦ, ᐊᕐᕕᐊᑦ, ᖃᒪᓂᑦᑐᐊᖅ, ᐃᖃᓗᑦᑑᑦᑎᐊᖅ, 

ᑭᙵᐃᑦ, ᑲᖏᖅᑐᒑᐱᒃ, ᓴᓪᓕᖅ, ᓴᓂᕋᔭᒃ, 

ᐃᖃᓗᐃᑦ, ᖁᕐᓗᖅᑑᖅ, ᒥᑦᑎᒪᑕᓕᒃ, ᑲᖏᖅᓯᓂᖅ, 

ᐊᐅᓱᐃᑦᑐᖅ, ᖃᐅᓱᐃᑦᑐᖅ, ᖃᐅᓱᐃᑦᑐᖅ, 

ᓴᓂᑭᓗᐊᖅ, ᑕᓗᕐᔪᐊᖅ, ᐊᒻᒪ ᑎᑭᕋᕐᔪᐊᖅ. 

ᐊᐅᓱᐃᑦᑐᖅ ᐱᖃᑕᐅᙱᑦᑐᖅ.  

 

ᐃᒃᓯᕙᐅᑖᖅ, ᐊᐃᑉᐹ ᐊᑐᓕᖁᔭᓕᐊᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᓕᕆᐊᖑᓛᖅᑐᖅ 

ᑲᑎᙵᐅᖅᑐᓂᒃ 59 ᓈᓴᐅᑎᓕᒻᒥᒃ 

ᑕᑯᔭᐅᒍᓐᓇᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑲᑐᔾᔨᖃᑎᖃᕆᐊᓖᒡᒎᖅ ᐊᓯᖏᓐᓂᒃ ᐱᓕᕆᕕᐅᔪᓂᒃ 

ᐊᒻᒪ ᑲᑐᔾᔨᖃᑎᒋᔭᐅᓲᓂᒃ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᑎᒍᔭᔅᓴᖃᕐᓂᖅᓴᐅᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕋᔅᓴᓂᒃ 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᖅᑲᓇᐃᔭᑲᐃᓐᓇᕕᔅᓴᓂᒃ.  

 

ᐊᒥᓱᑲᓪᓛᓗᐃᑦ ᐱᒋᐊᖅᑕᐅᓯᒪᓕᕇᖅᑐᑦ ᐅᓇ 

ᐅᓂᒃᑳᖅ ᓴᖅᑭᖅᑕᐅᓚᐅᖅᑎᓪᓗᒍ ᐃᓚᖓ ᐊᑕᐅᓯᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᐅᔨᓴᖅᑐᐃᑦ 

ᐊᑐᐊᒐᖏᓐᓂᒃ ᐱᕙᓪᓕᐊᒍᓯᐅᖃᑦᑕᖅᑐᓂᓪᓗ 

ᐱᔾᔪᑎᖃᖅᑐᓂᒃ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᕐᒥᒃ 

ᐊᒻᒪᑦᑕᐅᖅ ᐊᔾᔨᐅᙱᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕋᔅᓴᓂᒃ. 

ᖃᐅᔨᓴᕋᓱᑦᑐᑎᒃ ᑕᕝᕗᖓ 

ᐃᓚᓕᐅᑎᔭᐅᒍᓐᓇᕋᔭᕐᒪᖔᑕ PASS-ᒥ 

ᐃᓕᓐᓂᐊᓂᕐᒧᑦ  

ᒻᒪᑦᑕᐅᖅ ᑲᑐᔾᔭᐅᔪᓂᒃ ᐃᖅᑲᓇᐃᔮᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᓴᖅᑮᔪᖃᕈᓐᓇᙱᒃᑲᓗᐊᕐᒪᖔᖅ. 

 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᐅᖅᑏᑦ ᑲᑐᔾᔨᔪᑦ 

ᖃᐅᔨᓴᖁᔭᐅᓯᒪᒻᒥᔪᑦ ᑭᓱᓂᒃ ᐊᑦᑐᐊᖃᑦᑕᕐᒪᖔᑕ 

ᑭᓱᑦ ᐃᓕᓴᕖᑦ ᑭᓱᒧᑦ ᐊᑦᑐᖅᑕᐅᕙᒻᒪᖔᑕ 

ᓴᖅᑮᒐᓱᑦᑎᓪᓗᒋᑦ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᕐᒥᒃ 
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Nunavut Arctic College, the 

Department of Health, Nunavut 

Tunngavik Inc., and the 

Northern Ontario School of 

Medicine; and,  

 

 The first annual Iniuniit Career 

Fair in Baker Lake in May 

2019, collaborating with the 

Department of Family Services, 

Agnico-Eagle, the Hamlet of 

Baker Lake, as well as several 

businesses, service organization 

and education institutions. 
 

We are continuing to develop more hands-on 

learning opportunities for high school 

students as supporting the development of a 

STEM (science, technology, engineering, 

math) Careers Camp that will be held in 

Cambridge Bay in September 2020. Partners 

for this camp[include Nunavut Arctic 

College, Makigiaqta Corporation, the 

Kitikmeot Inuit Association and Polar 

Knowledge Canada.  

 

The department is hoping to develop more 

work experience and career planning 

activities and opportunities for students like 

these to ensure that they can find 

employment that is fulfilling and meaningful.  

 

The third recommendation we would like to 

note, Mr. Chairman, is found in paragraph 

32, stating that the department “…should 

take steps to improve the quality of 

attendance data.” Since the report’s release 

there are two actions the department has 

taken to address this recommendation.  

 

The first action took place over the summer 

of 2019, where the Department of Education 

Information Technology division added two 

ᐊᒻᒪᑦᑕᐅᖅ ᐊᐃᑉᐹ ᐃᖃᓗᓐᓂ ᒪᐃ 2019-ᖑᑎᓪᓗᒍ 

ᐊᐃᑉᐸᕆᔭᖓᓂ ᐋᓐᓂᐊᖃᕐᓇᙱᑦᑐᓕᕆᓂᕐᒥᒃ 

ᐃᓕᓴᓂᖅᑕᖃᑦᑕᓂᖅᑯᖅ ᓯᓚᑦᑐᓴᕐᕕᑯᓐᓂ 

ᐱᖃᑎᖃᖅᑐᑎᒃ ᐋᓐᓂᐊᖃᕐᓇᙱᑦᑐᓕᕆᔨᒃᑯᓐᓂᒃ 

ᑐᙵᕕᒃᑯᓂᓪᓗ ᐊᒻᒪ ᐋᓐᑎᐊᕆᐅ ᐅᐊᓐᓇᖓᓂ 

ᐋᓐᓂᐊᖃᕐᓇᙱᑦᑐᓕᕆᔨᒃᑯᖏᓐᓂᒃ ᐊᒻᒪ 

ᓯᕗᓪᓕᐹᑦᑎᐊᖓᓂ ᐃᓄᐃᓐᓂ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᔪᑦ 

ᐃᖅᑲᓇᐃᔮᓂᒃ ᓴᖅᑭᔮᖅᑎᑦᑎᔪᑦ ᖃᒪᓂᑦᑐᐊᕐᒥ 

ᐊᑐᖅᑕᐅᓂᕐᒥᔪᖅ ᒪᐃᖑᑎᓪᓗᒍ ᑲᑐᔾᔨᖃᑎᖃᖅᑐᑎᒃ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓂᒃ ᐋᒡᓃᒃᑯᒃᑯᓂᓪᓗ ᖃᒪᓂᑦᑐᐊᖅ 

ᕼᐊᒻᒪᓚᒃᑯᖏᓐᓂᓪᓗ.  

 

ᐊᓯᒃᑲᓐᓂᖏᓐᓂᒃ ᑕᐃᒪᐃᑦᑐᓂᒃ 

ᓴᖅᑮᒐᓱᒃᑲᓂᕐᓂᐅᒐᓱᐊᖅᑐᒍᑦ 

ᐃᑲᔪᖅᓰᑲᓐᓂᕈᑎᔅᓴᓂᒃ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᔪᓄᑦ 

ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᐊᒻᒪ ᑎᑎᕋᐅᔭᕐᓂᕐᒥᒃ 

ᒪᑯᓂᖓᕈᓘᔭᖅ ᓈᓴᐅᓯᕆᓂᕐᒥᓪᓗ 

ᐃᓄᑑᖃᑎᒌᑲᐃᓐᓇᕐᓗᑎᒃ ᐃᖃᓗᑦᑑᑦᑎᐊᕐᒥ ᓰᑏᕝᕙ 

2020-ᓕᖅᑲᑦ ᑕᐃᒪᐃᒃᑲᔭᖅᑐᑦ ᑲᑐᔾᔨᖃᑎᖃᕐᓗᑎᒃ 

ᓯᓚᑦᑐᓴᕐᕕᑯᓐᓂᒃ, ᒪᑭᒋᐊᖅᑕ ᑯᐊᐳᕇᓴᓐ, ᐃᓄᐃᑦ 

ᑲᑎᒪᔨᓂᒃ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓂᒃ ᐊᒻᒪᓗ 

ᐅᑭᐅᖅᑕᖅᑐᒥ ᖃᐅᔨᒪᔨᑕᐃᑦ.  

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᐃᒫᒃ ᐃᓱᒪᔪᑦ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᑎᑕᐅᓂᖅᓴᐅᖃᑦᑕᖅᑲᑕ 

ᐃᖅᑲᓇᐃᔮᒧᑦ ᐸᕐᓇᓂᖅᓴᐅᑎᑕᐅᖃᑦᑕᖅᑲᑕ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᖅᑲᓇᐃᔮᓂᒃ 

ᓇᓂᓯᑦᑎᐊᓂᖅᓴᐅᖃᑦᑕᕈᓐᓇᓛᖅᑐᒋᔭᐅᒻᒪᑕ.  

 

ᐱᖓᔪᐊᑦ ᐊᑐᓕᖁᔭᓕᐊᖅ ᐅᖃᐅᓯᕆᔪᒪᔭᕗᑦ, 

ᐃᒃᓯᕙᐅᑖᖅ, 32-ᒥ ᓈᓴᐅᑎᓕᒃ ᐅᖃᖅᓯᒪᔪᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᐅᓯᕚᓪᓕᑎᑦᑎᕆᐊᓖᑦ 

ᑎᑎᕋᕐᓂᕆᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐅᐸᖃᑦᑕᖅᑐᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᓈᓴᖅᑕᐅᓂᕆᕙᑦᑕᖏᓐᓂᒃ. ᒪᕐᕉᓐᓂᒃ 

ᐱᒋᐊᖅᓯᒪᓕᕇᑦᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑖᔅᓱᒧᖓ. ᓯᕗᓪᓕᖅ 2019-ᖑᑎᓪᓗᒍ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᓴᐅᒪᔾᔪᑎᓕᕆᔨᖏᑦ 

ᐃᓚᓯᔪᔫᒃ ᒪᕐᕉᓐᓂᒃ ᐃᖅᑲᓇᐃᔮᖅᑕᑎᑦᑎᑲᓐᓂᖅᑐᑎᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᑐᓴᐅᒪᔾᔪᑎᓕᕆᓂᐊᖅᑑᓐᓂᒃ. 

ᐊᑕᐅᓯᖅ ᖃᕋᓴᐅᔭᓕᕆᓂᕐᒥᒃ ᖃᐅᔨᒪᔪᒻᒪᕆᐅᓪᓗᓂ 

ᐊᒻᒪᓗ ᐊᐃᑉᐹ ᑎᒥᐅᔪᐃᑦ 

ᐃᑲᔪᖅᓯᖅᑕᐅᒋᐊᖃᕐᓂᖏᓐᓂᒃ 

ᖃᐅᔨᒪᔨᑕᐅᒐᔭᖅᑐᓂᒃ.  

 

ᐊᐃᑉᐹ, ᐃᖅᑲᓇᔭᖅᑎᓕᒫᑦᑎᐊᑦ 

ᐱᓕᒻᒪᖅᓴᐅᒃᑕᖅᑕᐅᑲᓐᓂᕐᓗᑎᒃ ᐊᒻᒪᓗ ᔪᓚᐃ 

2019-ᖑᑎᓪᓗᒍ ᖃᕋᓴᐅᔭᓕᕆᔨᒃᑯᑦ 

ᓂᐅᕕᓚᐅᕐᒥᔪᐃᑦ ᑕᕐᕆᔮᓂᒃ ᐃᓕᓴᐅᑎᔅᓴᐅᔪᓂᒃ. 
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new staff members to the Student Ifo System 

Team operations. One staff member is an 

experienced database expert, while the other 

is providing much needed organization 

support to the team.  

 

The second action involves improving 

training to staff at all levels. In July 2019, the 

Information Technology division purchased 

an online video training subscription 

software called GoToTraining.This software 

allows the Student Info System Team to 

provide directed, specific and targeted video 

training sessions for staff, such as principals, 

vice-principals, secretaries and teachers, in 

short online sessions. These sessions can be 

10 to 15 minutes in length and can also be 

recorded and hosted online so they cvan be 

viewed anytime by staff.  

 

Since this software was acquired, the Student 

Information System Team have been able to 

host several training sessions – both 

scheduled and on-demand – to school staff 

when time has been made available. The 

software is easy to use and training sessions 

can be quickly started and delivered by the 

Student Information System Team to school 

staff so they can gain a better visual sense of 

the tasks being presented.  

 

The Student Information System Team will 

be offering these training sessions with the 

GoToTraining software between now and the 

Christmas break, addressing key issues such 

as reviewing the administrative side of 

attendance tasks and requirement to ensure 

overall school attendance tasks and 

requirements to ensure overall school 

attendance data accuracy, reviewing how 

classroom attendance is done, and focusing 

on how teachers can ensure attendance data 

is recorded accurately.  

 

The Student Information System Team is 

confident that with the increased staff, the 

ᑖᒃᑯᐊ ᖃᕋᓴᐅᔭᒃᑯᑦ ᑕᕐᕆᔮᔅᓴᐃᑦ 

ᐃᓕᓴᔾᔪᑎᒋᔭᐅᒍᓐᓇᖅᑐᑦ ᑕᕐᕆᔭᖅᓯᓐᓈᑦ 

ᐃᓕᓐᓂᐊᕐᓗᑎᒃ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᓕᓴᕕᐅᑉ 

ᐊᖏᔪᖅᑳᖓ ᑐᖏᓕᖓᓗ ᐊᓪᓚᑦᑎᖏᓪᓗ 

ᐃᓕᓴᐃᔨᖏᓪᓗ ᖃᕋᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑲᐃᓐᓇᖃᑦᑕᕈᓐᓇᕋᔭᖅᑐᑦ. 10 

ᐅᕝᕙᓘᓐᓃᑦ 15 ᒥᓂᔅᓯᒥᒃ ᑕᑭᓂᖃᕐᓗᑎᒃ 

ᓂᐱᓕᐅᖅᑕᐅᓯᓐᓈᖃᑦᑕᕐᓗᑎᒃ ᖃᖓᑐᐃᓐᓇᒃᑯᑦ 

ᑕᑯᔭᐅᒃᑲᓐᓂᖃᑦᑕᕈᓐᓇᕋᔭᕐᖓᑕ.  

 

ᑖᓐᓇ ᖃᕋᓴᐅᔭᖅᑖᖑᓚᐅᖅᑎᓪᓗᒍ ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᑐᓴᐅᒪᔾᔪᑎᓕᕆᔨᖏᑦ 

ᐊᒥᓱᐊᖅᑎᑲᓪᓚᒻᒪᕆᑦᑐᑎᒃ ᐱᓕᒻᒪᓴᖅᓯᒪᔪᑦ 

ᐱᓕᒻᒪᖅᓴᕈᒪᓕᕋᐃᒐᒥᒃ ᐊᒻᒪ 

ᐱᓕᒻᒪᓴᕐᕕᒋᔭᕆᐊᓕᖏᓐᓂᒃ. ᐊᑐᕋᕐᓂᖅᑐᑯᓗᒃ 

ᖃᕋᓴᐅᔭᒃᑯᑦ ᐊᒻᒪ ᑕᕝᕙᑦᑕᐅᑎᒋ 

ᐃᓕᓐᓂᐊᖅᑐᖃᕈᓐᓇᖅᑐᓂᒃ ᐃᓕᓴᕕᒻᒥ 

ᑐᓴᐅᒪᔾᔪᑎᓕᕆᔨᖏᓐᓄᑦ 

ᖃᐅᔨᒪᑦᑎᐊᓂᖅᓴᐅᖃᑦᑕᓂᐊᕐᖓᑕ ᑭᓱᓂᒃ 

ᐱᓕᕆᐊᔅᓴᖃᕐᒪᖔᑕ. ᑖᒃᑯᐊᓗᑦᑕᐅᖅ ᖃᕋᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᓂᐊᖅᑐᐃᑦ ᒫᓐᓇ 

ᖁᕕᐊᓱᕝᕕᕈᕋᓱᓐᓂᖓᓄᑦ ᑕᒪᒃᑯᓂᖓ ᐊᓪᓚᕕᒻᒥ 

ᐊᐅᓚᑕᐅᒋᐊᓕᓐᓂᒃ ᐅᐸᖃᑦᑕᖅᑐᐃᑦ ᐅᐸᖃᑦᑕᕐᓃᑦ 

ᐅᐸᖃᑦᑕᖏᓐᓃᓪᓗ ᑎᑎᖅᑕᐅᖃᑦᑕᕐᓂᖏᓐᓂᒃ ᐊᒻᒪ 

ᖃᑦᑎᐅᖃᑦᑕᕐᒪᖔᑕ ᐅᐸᖃᑦᑕᖅᑐᐃᑦ ᐊᕐᕌᒍᖏᑦ. 

ᑕᐃᒫᒃ ᑎᑎᖅᑕᐅᑦᑎᐊᖃᑦᑕᕋᓗᐊᕐᒪᖔᑕ 

ᖃᐅᔨᒪᔾᔪᑎᐅᓗᑎ ᐃᓕᓴᐃᔩᓪᓗ ᐱᑦᑎᐊᖅᓯᒪᔪᒥᒃ 

ᓈᓴᐃᖃᑦᑕᕋᓗᐊᕐᒪᖔᑕ ᐅᐸᑦᑐᓂᒃ.  

 

ᑖᒃᑯᐊ ᑐᓴᐅᒪᔾᔪᑎᓕᕆᔨᖏᑦ ᖃᐅᔨᒪᑦᑎᐊᓪᓚᕆᑦᑐᑦ 

ᐊᒥᓲᓂᖅᓴᐅᓕᕐᖓᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ 

ᖃᕋᓴᐅᔭᒃᑯᓪᓗ ᑕᕐᕆᔮᓂᒃ ᐃᓕᓴᐅᑎᖃᖅᑐᑎᒃ 

ᑕᐃᒃᑯᐊᓗ ᓄᓇᕗᑦ ᐊᕕᑦᑐᖅᓯᒪᓂᖓᓂᒃ 

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᑐᙵᕕᑦᑎᐊᕙᒻᒥ 

ᐋᖅᑭᑦᑎᕆᓱᒋᓕᖅᑐᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ 

ᐃᑲᔪᖅᓰᒍᑎᔅᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᑐᓴᐅᒪᔾᔪᑎᓕᕆᓂᕐᒧᑦ. ᑖᒃᑯᐊ 

ᐱᐅᓯᕚᓪᓕᕆᐊᖅᑕᐅᓗᑎ 

ᖃᐅᔨᒪᔭᐅᑦᑎᐊᓂᖅᓴᐅᓕᕐᓗᑎᒃ ᐅᐸᖃᑦᑕᖅᑐᐃᑦ 

ᐃᓕᓴᕕᒻᒧᑦ.  

 

ᐊᒻᒪ ᑭᖑᓪᓕᖅᐹᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᓴᖅᑭᔮᖅᑎᒋᐊᖅᑕᕗᑦ ᐃᓕᓴᐃᔨᓂᒃ ᐊᓯᐅᑦᑕᐃᓕᓂᖅ 

ᐊᒻᒪ ᐃᖅᑲᓇᐃᔮᖅᑎᑦᑎᒐᓱᐊᕐᓂᖅ. ᐊᒥᓱᑲᓪᓛᓗᓐᓂᒃ 

ᐃᓕᓴᐃᔨᑖᕆᐊᖃᕐᖓᑦ ᓄᓇᕗᑦ ᖃᐅᔨᒪᔪᒍᑦ ᑖᒃᑯᐊ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᑦ ᐊᑐᓕᖁᔭᓕᐊᖃᖅᓯᒪᒻᒪᑕ 

38-39-ᒥ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᕙᓪᓕᐊᑎᑦᑎᒋᐊᓖᒡᒎᖅ ᑐᑭᒧᐊᕈᑎᔅᓴᓂᒃ 
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new video training software and assistance 

provided by other divisions, such as the 

Regional School Operations, a better 

foundation is being laid to provide staff with 

support and training in the Student 

Information System, all with the goal of 

improving the quality of attendance data 

from Nunavut’s schools.  

 

Mr. Chairman, the final actions of the 

Department of Education we highlight are in 

regard to educator retention and recruitment. 

It is well known that Nunavut needs to 

recruit a significant number of educators. To 

slow this annual need to recruit educators, 

the Office of the Auditor General 

recommends, in paragraphs 38 and 39 of the 

report, that the department should: 

 

1. Develop and carry out a strategy 

to recruit and retain staff in 

schools and throughout the 

department; 

2. Periodically assess the 

effectiveness of its strategy and 

take corrective actions as 

required; and finally 

3. Develop specific actions to 

encourage students to enrol in 

post-secondary education 

programs that would lead to 

positions in the department. 
 

Over the past year the department has been 

developing a 10-year educator retention and 

recruitment strategy. We will be 

collaborating with stakeholders, including 

Nunavut Tunngavik Incorporated, Coalition 

of Nunavut District Education Authorities, 

Nunavut Teachers Association, and the 

Commission scolaire francophone du 

Nunavut, to develop this comprehensive 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕐᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᒥᒃ 

ᐊᓯᐅᔨᑦᑕᐃᓕᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓕᒫᓂᒃ 

ᐊᒻᒪ ᖃᐅᔨᓴᖃᑦᑕᕐᓗᒍ ᑖᓐᓇ 

ᑐᑭᒧᐊᕈᑎᔅᓴᓕᐊᕆᓯᒪᔭᖓ ᐊᐅᓚᑦᑎᐊᕋᓗᐊᕐᒪᖔᖅ 

ᐋᖅᑭᒋᐊᖅᑕᐅᒋᐊᖃᙱᒃᑲᓗᐊᕐᒪᖔᕐᓗ ᐊᒻᒪᑦᑕᐅᖅ  

ᐱᒋᐊᕐᓂᐅᒐᔭᖅᑐᓂᒃ ᓴᖅᑮᓗᑎᒃ 

ᑲᔪᖏᖅᓴᐃᔾᔪᑎᔅᓴᐅᒐᔭᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᓯᓚᑦᑐᓴᕐᕕᓐᓄᑦ ᐅᖓᓕᖅᑎᑦᑎᓗᑎᒃ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ 

ᐃᖅᑲᓇᐃᔭᕈᒪᓕᖅᑎᑎᓗᑎᒃ.  

 

ᖁᓕᓄᑦ ᐊᕐᕌᒍᓄᑦ ᐃᓕᓴᐃᔨᓂᒃ ᐊᓯᐅᔨᑦᑕᐃᓕᓂᕐᒧᑦ 

ᐸᐸᑦᑎᓂᕐᒧᑦ ᑐᑭᒧᐊᕈᑎᔅᓴᓕᐅᖅᓯᒪᔪᒍᑦ 

ᑲᑐᔾᔨᖃᑎᖃᕐᓂᐊᖅᑐᒍᑦ ᑐᙵᕕᒃᑯᓐᓂ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑕ 

ᑭᒡᒐᑐᖅᑎᖏᓐᓂ, ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔩᑦ 

ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓂᒃ ᐊᒻᒪ ᐅᐃᕖᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᔅᓱᒥᖓ 

ᑐᑭᒧᐊᕈᑎᔅᓴᓕᐅᕐᓗᑕ ᓱᒋᐊᕋᓱᓪᓗᒍ 

ᐊᒥᓱᕈᖅᐸᓪᓕᐊᔪᐊᓗᑐᐃᓐᓇᐅᒻᒪᑕ 

ᐃᓐᓄᑦᑕᐅᓯᒪᙱᑦᑐᑦ ᐃᖅᑲᓇᐃᔮᑦ. ᑕᐃᒫᓪᓕ 

ᐱᖓᓲᓕᖅᑲᖓᔪᒥᒃ ᐱᒋᐊᕋᓱᓐᓂᐊᖅᑕᕗᑦ ᐃᓛᒃᑯᑦ 

ᐊᑕᐅᑦᑎᒃᑰᕋᓗᐊᕐᓗᒋᑦ ᐱᖓᓲᓕᖅᑲᖓᔪᒥᒃ. ᑖᒃᑯᐊ 

ᐱᖓᓲᓕᖅᑲᖓᔪᑦ ᑕᕝᕙᓴᐃᓐᓇᖅ ᐱᒋᐊᕋᔭᖅᑐᑦ 

ᓇᓪᓕᑭᑕᙱᓪᓗᑎᒃ.  

 

ᐃᓚᖓ ᐱᖓᓲᓕᖅᑲᖓᔪᖅ ᑐᕌᖓᔪᖅ ᑕᕝᕙᑦᑕᐅᑎᒋ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑖᕆᐊᖃᕐᓂᖏᓐᓂᒃ 

ᐃᓕᓴᐃᔨᖏᓐᓂᓪᓗ ᐊᓯᐅᔨᑦᑕᐃᓕᒋᐊᖃᕐᓂᖏᓐᓂᒃ 

ᐃᓕᓴᕖᓪᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᓈᒻᒪᒐᓗᐊᕐᒪᖔᑕ 

ᐊᒻᒪ ᐊᐃᑉᐹ ᓯᕗᓂᑐᖃᖅᑎᓐᓄᑦ ᐸᕐᓇᐅᑎᒋᔭᐅᔪᖅ 

ᐱᓯᒪᔭᐅᙱᓐᓇᕋᓱᓪᓗᑎᒃ ᐃᓄᑦᑎᑑᓲᑦ ᐃᓕᓴᐃᔩᑦ 

ᐊᒻᒪ ᐱᖓᔪᐊᑦ ᑲᔪᓰᓐᓇᖅᑎᒐᔅᓴᐅᔪᒥᒃ ᐃᓕᓴᐃᔨᖏᑦ 

ᓄᖅᑲᖅᑕᐃᓕᒪᒍᑎᔅᓴᖏᓐᓂᒃ. 

ᖃᑦᑏᓐᓇᕈᖅᑎᒋᐊᕐᔫᒥᒐᓱᓪᓗᒋᑦ ᐊᕐᕌᒍᑕᒫᑦ 

ᐊᐅᓪᓛᔪᐊᓘᖃᑦᑕᖅᑐᐃᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐊᒥᓲᓂᖅᓴᓂᒃ 

ᐃᓕᓴᐃᔨᑖᕋᓱᓪᓗᑕ.  

 

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᕙᓪᓕᐊᖃᑦᑕᖅᓯᒪᔪᑦ ᐱᐅᓯᕚᓪᓕᖅᑎᓇᓱᓪᓗᒋᑦ 

ᒪᑯᓄᖓ ᐃᓕᓴᐃᔨᖃᐃᓐᓇᕋᓱᓐᓂᕐᒧᑦ 

ᐃᓕᓴᐃᔨᑖᖃᑦᑕᓂᕐᒥᓪᓗ. ᑕᐃᒪ ᐃᓕᓴᐃᔨᓂᒃ 

ᑎᒍᒥᐊᖏᓐᓇᓂᐊᖅᐸᑕᓗ ᐱᔪᓐᓇᕐᓂᓖᑦ ᐃᓄᐃᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑕᓄᑦ ᐸᕐᓇᐅᑎᖏᓐᓄᑦ. ᐱᓕᕆᕝᕕᑉᐳᑦ 

ᐊᔭᐅᕆᔾᔪᑎᖃᖃᑦᑕᖅᓯᒪᕗᑦ ᒫᓐᓇᐅᓚᐅᖅᑐᖅ 

ᒐᕙᒪᒃᑯᑦ ᐊᒻᒪ ᐱᓕᒻᒪᒃᓴᐃᓂᕐᒧᑦ ᓲᕐᓗ ᑕᒪᓐᓇ 

ᓯᕗᓕᖅᑎᔅᓴᒥᒃ ᐱᓕᕆᐊᖑᔪᖅ. ᑖᓐᓇ ᐱᓕᕆᐊᖅ 
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strategy to address the growing educator 

vacancies in the territory.  

 

The initial intent of the department is for the 

strategy to take a three-pronged, integrated 

approach with each item developed at the 

same time. This means actions from all three 

approaches will occur simultaneously rather 

than deploying one approach at a time.  

 

One of the three approaches focuses on the 

short-term needs of the department to recruit 

and retain educators, ensuring schools are 

fully staffed. The second approach focuses 

on the long-term goal of the sustainable 

development of Inuit and Inuktut-speaking 

educators. Finally, the third approach will be 

developing sustainable retention tactics to 

keep Nunavut educators in teaching roles, 

significantly reducing the number of annual 

departures and the need to recruit a high 

number of educators.  

 

Mr. Chairman, while this 10-year educator 

retention and recruitment strategic plan is 

being developed, the Department of 

Education has been taking steps to improve 

the actions it takes to retain and recruit 

educators. To retain educators and build 

capacity from within, the department has 

been building on the work developed in our 

Inuit Employment Plan.  

 

The department has been promoting existing 

Government of Nunavut-wide training and 

mentorship programs, such as the 

Sivuliqtiksat program. This program is 

designed to increase Nunavut Inuit 

representation in management-level positions 

by providing an on-the-job internship. The 

department currently has an Inuit staff 

member interning as a superintendent of 

schools. This internship means the 

department now has for the first time an Inuk 

superintendent of schools in each of the three 

regional school operations.  

ᐋᖅᑭᑦᑕᐅᓯᒪᕗᖅ ᐃᓄᐃᑦ 

ᑭᒡᒐᑐᖅᑕᐅᓂᖅᓴᐅᖁᓪᓗᒋᑦ ᐊᖏᔪᖅᑲᐅᑎᓂᒃ 

ᐃᖅᑲᓇᐃᔮᓂ ᐃᓕᓐᓂᐊᖅᓯᒪᓗᒍ. ᒫᓐᓇ 

ᐱᓕᕆᕝᕕᑉᐳᑦ ᐃᒫᖔᖅ ᐃᓄᒻᒥᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ 

ᐃᓕᓐᓂᐊᕕᓐᓂ ᐊᖏᔪᖅᑳᕆᔭᐅᓗᓂ ᑕᐃᒪ ᑕᐃᓐᓇ 

ᐱᓕᕆᕝᕕᑉᐳᑦ ᓯᕗᓪᓕᖅᐹᒥᒃ ᐃᓄᒻᒥᒃ 

ᐊᖏᔪᖅᑳᖃᓕᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓄᑦ ᐊᑐᓂ 

ᐊᕕᑦᑐᖅᓯᒪᔪᓂᒃ. ᑖᒃᑯᐊ ᐱᓕᕆᕝᕕᑉᐳᑦ 

ᐱᓕᕆᖃᑦᑕᖅᓯᒪᒻᒥᔪᐃᑦ ᐃᓕᓴᐃᔨᖃᐃᓐᓇᖅᑐᑕ 

ᑐᓵᓪᓗᑎᒃ ᓈᓚᑦᑐᓂᒃ ᐊᒻᒪᓗ 

ᐱᓕᒻᒪᒃᓴᓂᖅᓴᐅᓪᓗᑎᒃ 

ᐃᖅᑲᓇᐃᔭᕈᓐᓇᓂᖅᓴᐅᓗᑎᓪᓗ.  

 

ᑲᑎᒪᔾᔪᐊᑎᑦᑎᓂᒃᑯᑦ ᐊᕐᕌᒍᑕᒫᑦ ᐃᓕᓴᐃᔩᑦ 

ᐱᓕᒻᒪᒃᓴᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐱᐅᓂᖅᐹᒃᑯᑦ 

ᐱᓕᕆᓂᐅᓴᓗᓂ. ᑐᑭᓕᐅᑎᓗᒍ ᐊᖏᔪᖅᑳᕆᔭᐅᔪᑦ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐃᓅᓯᓕᕆᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᖏᓪᓗ 

ᐃᑲᔪᖅᑏᑦ ᐃᓕᓴᐃᔩᑦ ᐱᓕᒻᒪᒃᓴᖅᑕᐅᓂᐊᖅᐳᑦ 

ᐊᑦᑕᓇᙱᑦᑐᒥᒃ ᐃᑉᐱᒍᓱᑦᑎᐊᖅᑐᒍᓪᓗ ᑕᒪᓐᓇ 

ᐊᑦᑕᓇᖅᑕᐃᓕᒪᓂᕐᒥᒃ ᐃᓅᑦᑎᐊᕐᓂᖏᓐᓂᓪᓗ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ. ᓯᕗᓕᖅᑏᓪᓗ 

ᑖᒃᑯᐊ ᑲᔪᓰᓐᓇᕐᒥᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᓄᑦᑎᑐᑦ ᐱᓕᕆᔾᔪᑎᓐᓂ 650 ᐅᖓᑖᓃᑦᑐᓂᒃ 

ᐃᓄᑦᑎᑐᑦ ᐊᒻᒪᓗ 250 ᐃᓄᐃᓐᓇᖅᑐᓐ 

ᐅᖃᓕᒫᒐᖏᑦ ᐊᒻᒪᓗ ᒪᕐᕉᓐᓂᒃ ᓄᑖᓐᓂᒃ 

ᖃᕋᓴᐅᔭᖅᑎᒍᑦ ᐅᖃᐅᓯᓕᕆᔾᔪᑎᓄᑦ 

ᐅᖃᓕᒫᕆᐅᖅᓴᓂᕐᒧᓪᓗ ᐊᒻᒪᓗ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒧᑦ 

ᐃᓄᑦᑎᑐᑦ.  

 

ᑭᖑᓪᓕᖅᐹᒥᓕ ᐱᓕᕆᕝᕕᑉᐳᑦ ᐊᕐᕌᒍᓂᒃ ᑕᒪᐅᖓ 

ᐃᖅᑲᓇᐃᔭᐃᓐᓇᖅᑐᓄᑦ ᐃᓄᓐᓂᒃ 

ᐃᖅᑲᓇᐃᔭᑐᐃᓐᓇᑲᐃᓐᓇᖏᑦᑐᓂᒃ 

ᐃᖅᑲᓇᐃᔮᖃᐃᓐᓇᕈᒪᓂᖅᓴᐅᓕᕐᓗᑎᒃ ᐊᒻᒪᓗ 

ᐃᖅᑲᓇᐃᔭᐃᓐᓇᖅᑎᑦᑎᓂᖅᓴᐅᔪᓐᓇᓕᕐᓗᓂ ᐊᒻᒪᓗ 

ᐃᓕᓴᐃᔨᑖᕋᓱᓐᓂᖅ ᖄᒃᑲᓐᓂᐊᒍᑦ, ᐃᒃᓯᕙᐅᑖᖅ, 

ᐱᐅᓯᕚᓪᓕᖅᓯᒪᔪᒻᒪᕆᐅᔪᒍᑦ ᐊᕐᕌᒍᓂ ᑖᒃᑯᐊ 

ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ ᒪᑐᐃᖃᑦᑕᖁᓗᒋᑦ 

ᓈᒻᒪᓈᕐᓗᒋᑦ. ᑐᑭᓯᔭᐅᑎᓪᓗᒍ ᐊᔅᓱᕈᕆᐊᖅᓯᒪᒻᒥᔪᖅ 

ᖃᕋᓴᐅᔭᖅᑎᒍᑦ ᐃᓕᓴᐃᔨᑖᖃᑦᑕᕐᓂᖅ ᑖᒃᑯᐊ 

ᐃᓕᓴᐃᔨᙳᕈᒪᔪᑦ ᐱᓇᓱᒍᓐᓇᖁᓪᓗᒋᑦ ᐃᓂᔭᐅᔪᓄᑦ 

ᒪᕐᕉᓐᓄᒃ ᑐᙵᕕᖃᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ. ᑖᓐᓇ 

ᐃᓕᓐᓂᐊᓂᕐᒧᓪᓗ ᖃᕋᓴᐅᔭᒃᑯᑦ Education 

Canada-ᑯᑦ ᐊᒻᒪ ᑖᒃᑯᐊᓗ ᑲᓱᖅᓯᒪᒋᓪᓗᑎᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᑭᐊᖅᑭᕕᖓᓄᑦ.  

 

ᑕᐃᒪ ᐃᖅᑲᓇᐃᔮᑦ ᑲᑎᒪᕐᔪᐊᓂᕐᒥᒃ 

ᑕᑯᔅᓴᐅᑎᑕᐅᓂᖏᑦ ᐃᓚᐅᓚᐅᖅᐳᑦ ᑕᒪᓐᓇ 

ᐃᓕᓴᐃᔨᐅᓂᖅ ᐃᖅᑲᓇᐃᔭᕐᓂᖅ ᔮᓐᓄᐊᕆ 
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The department has also been taking action 

to retain educators by listening and acting on 

their requests for more training and 

resources. Through the various conferences 

and during the annual professional 

development week, educators have been 

receiving timely and current training in best 

practices. For example, this school year all 

principals, Ilinniarvimmi Inuusilirijiit, 

student support teachers, and student support 

assistants will be receiving training based on 

the safe and caring schools initiative, which 

will enhance the safety and well-being of 

students, staff, and community members.  

 

The department also has continued with its 

efforts to develop Inuktut resources for our 

educators by producing over 650 Inuktut and 

250 Inuinnaqtun books as well as creating 

two new language applications, one for 

vocabulary and one for writing Inuktut 

syllabics. 

 

Finally, the department this year has more 

educators in indeterminate positions as 

opposed to term positions, providing greater 

job stability and the potential for higher 

retention.  

 

As for the department’s efforts to recruit 

educators, there have been many 

improvements this past year, which has 

ensured that all Nunavut schools opened on 

time. For example, the department has 

expanded its efforts to recruit educators 

online by enabling potential candidates to 

apply for available positions through two 

educator-based job [portals], 

ApplicationtoEducation.com and 

EducationCanada.com. Both of these 

websites are also linked to the Department of 

Education’s website. 

 

The department attended several career fairs 

and northern trade shows to promote the 

2018/2019 ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐳᓚᕋᓚᐅᖅᐳᑦ 

ᓯᓚᑦᑐᓴᕐᕕᔾᔪᐊᖏᑦ 37-ᓂ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ ᑲᓇᑕᒥ. 

ᐊᐃᐳᕈᒥᓕ ᒪᐃᒥᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 

ᐱᖃᑎᖃᓚᐅᖅᐳᑦ ᑲᑎᒪᔩᑦ ᑲᑐᔾᔨᖃᑎᒌᓂᒃ ᐊᒻᒪ 

ᐃᖅᑲᓇᐃᔮᒥᒃ ᑕᑯᔅᓴᐅᑎᑕᐅᔪᑦ ᑐᕌᓐᑐᒥ ᐊᒻᒪᓗ 

ᓯᓚᑦᑐᓴᕐᕕᔾᔪᐊᒥ ᓴᐃᓐᑦ ᔮᓐᔅ, ᓂᐅᕙᓐᓛᓐᒥ. 

ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔨᒃᑯᓄᓪᓗ ᐃᓚᐅᓚᐅᕆᕗᑦ 

ᑲᖏᖅᑐᒑᐱᒻᒥ ᐃᖃᓗᓐᓂᓗ ᐃᖅᑲᓇᐃᔮᓂᒃ 

ᓴᖅᑭᔮᖅᑐᒥᒃ ᐊᑦᑐᐊᓂᐊᖅᑐᓂᒃ ᐊᒻᒪᓗ ᓄᓇᕗᒻᒥ 

ᓴᖅᑭᔮᖅᑎᑦᑎᓂᕐᒧᑦ ᐃᖃᓗᓐᓂ ᑕᖅᑭᐅᑉ 

ᐱᒋᐊᕐᓂᖓᓂ.  

 

ᐃᒃᓯᕙᐅᑖᖅ, ᐊᔭᐅᕆᔾᔪᑎᒋᓇᓱᒃᖢᒍ ᐃᖅᑲᓇᐃᔮᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒍᕋᐃ 10−ᒥ 12−ᒧᑦ ᑖᒃᑯᐊ 

ᑐᓴᐅᒪᔾᔪᑎᓂᒃ ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔨᔅᓴᙳᓂᕐᒧᑦ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᓄᓇᕗᒻᒥ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓂᒃ ᒪᐃ 2019-ᖑᑎᓪᓗᒍ. ᑖᒃᑯᐊ 

ᐱᖃᓯᐅᔾᔨᓯᒪᓚᐅᖅᐳᑦ ᑕᕐᕆᔭᐅᑎᓂᒃ 

ᐅᖃᓕᒫᒐᕐᓂᓪᓗ ᐱᓕᕆᖃᑎᖃᖅᑐᑎᑦ ᓄᓇᕗᒻᒥ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥ. ᐸᕐᓇᒃᓯᒪᓕᕐᒥᔪᑦ ᓄᑖᓂᒃ 

ᑕᕐᕆᔭᐅᑎᓂᒃ ᓴᓇᔾᔪᑎᓂᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ 

ᐊᑐᐃᓐᓇᐅᑎᓐᓂᐊᕐᓗᒍ 2019/2020 

ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐊᕐᕌᒍᐊᓂ.  

 

ᐱᓕᕆᕝᕕᑉᐳᑦ ᑲᔪᓰᓐᓇᓚᐅᕆᕗᑦ ᓄᓇᕗᒻᒥ 

ᐃᓕᓴᐃᓂᕐᒧᑦ ᑕᒪᒃᑯᐊᓗ ᖃᕋᓴᐅᔭᖅᑎᒍᑦ 

ᓴᖅᑭᔮᖅᑎᐸᒃᑐᑦ ᐋᓐᑎᐅᕆᐅᒥ ᓴᔅᑳᑦᑐᐋᓐᒥᓪᓗ 

ᐅᐱᕐᖔᖅ. ᑕᐃᒪ ᐃᓚᙵᖅᑕᐅᓚᐅᖅᑎᓪᓗᒍ 

ᐃᓕᓴᐃᔨᕕᓃᑦ ᐊᒻᒪᓗ ᐃᓚᙵᖅᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ 

ᐊᕕᑦᑐᖅᓯᒪᔪᓂᒃ ᑖᒃᑯᐊ ᑐᓴᐅᒪᔪᓕᕆᔨᒃᑯᖏᑦ 220-

ᓂᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᒃ ᐅᖃᖃᑎᖃᓚᐅᖅᐳᑦ 

ᐊᔭᐅᖅᑐᐃᓪᓗᑎᒃ ᐃᓕᓴᐃᔨᙳᕋᓱᖁᓪᓗᒋᑦ 

ᓄᓇᕗᒻᒥ.  

 

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ 

ᑖᒃᑯᓂᖓ ᓴᖅᑭᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐅᓂᒃᑳᖓ ᐱᓕᕆᓯᒪᒋᕗᑦ 

ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ ᐳᖅᑐᓂᖅᓴᓂᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᐃᓐᓇᐃᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓐᓇᖁᓪᓗᒋᑦ 

ᐱᓕᒻᒪᒃᓴᔭᕆᐊᖃᖅᑎᓪᓗᒋᑦ ᑖᒃᑯᓂᖓ 

ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖃᑦᑕᖁᓪᓗᒋᑦ 

ᐃᖅᑲᓇᐃᔮᔅᓴᔅᓯᐊᑦᑎᐊᖁᓪᓗᒋᑦ. ᓄᓇᕗᒻᒥᐅᑦ 

ᐱᔪᓐᓇᕐᓂᖃᕆᐊᖃᕐᒪᑕ ᐃᖅᑲᓇᐃᔮᕆᔪᒪᔭᒥᓂᒃ 

ᐃᖅᑲᓇᐃᔮᖅᑕᕐᓗᑎᒃ ᐊᒻᒪᓗ ᐱᓕᕆᖃᑎᖃᖅᑐᑦ 

ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ ᐱᓕᕆᖃᑎᖏᑦ ᑕᒪᒃᑯᐊ 

ᐱᓕᕆᖃᑕᐅᔪᑦ ᑕᒪᓐᓇ ᑲᔪᓰᓐᓇᖁᓪᓗᒍ ᐊᒻᒪᓗ 
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teaching profession. Between January 2018 

[and] May 2019 department staff visited 

university campus job fairs at 37 post-

secondary institutions across Canada. In 

April and May these staff members were 

joined by a member of the coalition of 

district education authorities at job fairs in 

Toronto and at Memorial University in St. 

John’s, Newfoundland.  

 

Staff from the Department of Education and 

the Department of Human Resources also 

attended trade shows and career fairs in 

Clyde River and Iqaluit in March 2019. They 

also attended the Nunavut Trade Show here 

in Iqaluit earlier this month. 

 

Mr. Chairman, in an effort to promote 

professions in education to students in grades 

10 to 12, the department sent information 

packages about the Nunavut Teacher 

Education Program to every Nunavut high 

school in May 2019. These packages 

included a video and a pamphlet. In 

collaboration with Nunavut Arctic College, 

plans are underway to produce a new 

promotional video, refresh the information 

package, and provide them to schools again 

during the 2019-2020 school year. 

 

The department continued its “Teach in 

Nunavut” online advertisement campaign, 

focusing many of these online ads in Ontario 

and Saskatchewan this spring where there 

was a significant number of educator 

positions cut. Also, because of these cuts to 

education in these provinces, the 

Communications Division directly contacted 

220 educators in these provinces via Twitter, 

encouraging them to apply to teach in 

Nunavut.  

 

Mr. Chairman, these actions the Department 

of Education has taken since the release of 

the OAG's report are only a sampling of the 

work that is happening to ensure that 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖁᔭᓕᕗᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᑦ ᐊᓪᓚᕝᕕᖓᓐᓂ 

ᐱᓕᕆᓂᕆᓚᐅᖅᑕᖓ ᐅᓂᒃᑳᒥᒃ ᐊᒻᒪᓗ 

ᑲᑎᒪᔨᕋᓛᖏᑦ ᑐᙵᓱᑦᑕᑎᐅᓂᕐᒥᒃ. 

ᑐᙵᓱᑎᑦᑎᐊᓚᐅᖅᐸᕗᑦ ᐊᐱᖅᑯᑎᔅᓴᓂᒃ 

ᐅᖃᐅᓯᔅᓴᓂᓪᓗ ᑲᑎᒪᕋᓛᑦ. ᖁᔭᓐᓇᒦᒃ, ᖁᐊᓇ, 

ᖁᔭᓐᓇᒦᖅᑐᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐅᖃᐅᕼᐃᒃᕼᐊᖃᓚᐅᕋᑉᑕ 

ᐊᒥᕼᐅᓂᒃ. ᐊᐱᖅᑯᕼᐃᒃᕼᐊᖃᕈᒫᖅᖢᑕᓗ 

ᑲᑎᒪᔨᐅᔪᑎᒍᑦ ᐊᒥᕼᐅᓂᒃ ᖃᐅᔨᒪᓂᐊᖅᐳᕼᐃ. 

ᑲᑎᒪᔾᔪᑎᒃᕼᐊᕗᑦ ᒪᓕᒃᖢᒋᑦ. ᑕᐃᒪ ᓄᓇᕗᑦ 

ᕼᐃᓚᒃᑐᖅᕼᐊᕝᕕᓕᕆᔨᒃᑯᑦ. ᒥᔅᑕ ᓱᕕᒐᖅ, 

ᐱᒋᐊᕈᓐᓇᖅᕼᐃᕗᑎᑦ ᒫᓐᓇ.  

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ, ᑲᑎᒪᔨᕋᓛᓪᓗ. 

ᖃᐅᔨᓴᖃᑦᑕᖅᓯᒪᔭᖏᓐᓂᒃ ᒐᕙᒪᒃᑯᑦ 

ᐊᐅᓚᓂᕆᔭᖏᓐᓄᑦ ᒐᕙᒪᒃᑯᓪᓗ 

ᑮᓇᐅᔭᓕᕆᔾᔪᓯᖏᑦ.  

 

ᐊᓕᐊᓇᐃᒍᓱᑉᐳᒍᑦ ᑕᕝᕙᓃᒋᐊᖅ 

ᐅᖃᐅᓯᖃᕐᓂᐊᕐᓗᑕ ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᐅᑉ 

ᐱᒡᒍᓯᐊᓄᑦ ᑎᑎᕋᕐᕕᐊᓂ ᖃᐅᔨᓴᖅᑎᒻᒪᕆᐅᑉ 

ᑲᓇᑕᒥ ᐅᓂᒃᑳᖓᓄᑦ ᐃᑲᔪᖅᑐᐃᓂᖅ ᖁᑦᑎᓛᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᓐᓇᕐᓄᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ.  

 

ᐸᐅᓗᓯ ᓱᕕᒐᐅᔪᖓ ᐊᖏᔪᖅᑳᖑᓪᓗᖓ ᓄᓇᕗᒻᒥ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥ ᑕᕝᕙᓃᖃᑎᒋᔭᕋ ᕇᐱᑲ ᒨᓐᔅ, 

ᑐᖏᓕᕋ, ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕐᒥᔪᒍᑦ 

ᑐᓵᖃᑕᐅᓂᐊᖅᑐᒥᒃ ᐋᓐᑐᕆᐊ ᓯᐱᑦᓱ, 

ᐃᓕᓐᓂᐊᖅᑏᓪᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓗ, ᐃᓕᓴᐃᔩᓪᓗ 

ᑐᓵᖃᑕᐅᒋᓪᓗᑎᒃ.  

 

ᐃᓕᓴᕆᔪᒪᒻᒥᔭᕗᑦ ᒪᕐᕉᒃ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᕙᑦᑕᕗᑦ 

ᓲ ᐹᓪ, ᐃᒃᓯᕙᐅᑕᕆᔭᕗᑦ ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᒃᑯᑦ 

ᑲᑎᒪᔨᖏᓐᓄᑦ ᐊᒻᒪᓗ ᒥᓂᔅᑕ ᐃᒃᐱᒋᔭᖃᖅᑐᖅ 

ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ, ᒥᓂᔅᑕ ᐸᑎᖅ ᓇᑦᓯᖅ.  

 

ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᒃ ᓴᖅᑭᔮᖅᑐᒻᒪᕆᐅᕗᖅ 

ᓄᓇᕗᒻᒥ. ᓄᓇᕗᒻᒥ ᑎᒃᑯᐊᖅᑕᐅᓯᒪᔪᑑᓪᓗᓂ 

ᐃᓕᓴᕆᔭᐅᓯᒪᔪᑑᓪᓗᓂᓗ ᓯᓚᑦᑐᓴᕐᕕᔾᔪᐊᖑᓂᕐᒧᑦ 

ᐊᒥᓱᓂᒃ ᐃᓕᓐᓂᐊᕋᑦᓴᖃᖃᑦᑕᖅᐳᑦ ᑕᒪᐃᑎᒍᑦ 7-

ᒥᒃ ᐱᓕᕆᐊᑦᓴᓂᒃ. ᓯᓚᑦᑐᓴᕐᕕᖃᖅᓱᑕ ᐱᖓᓱᓂᒃ 

ᐃᖃᓗᑦᑑᑦᑎᐊᕐᒥ, ᑲᖏᖅᖠᓂᕐᒥ, ᐊᒻᒪᓗ ᐃᖃᓗᓐᓂ. 

22-ᓂᒃ ᓄᓇᓕᓐᓂ ᐃᓕᓴᕐᕕᖃᖅᑐᒍᑦ ᑖᒃᑯᐊ 

ᐃᓕᓴᕐᕖᑦ ᓯᓚᑦᑐᓴᕐᕖᓪᓗ ᐱᓕᕆᔾᔪᑎᒋᕙᑦᑕᕗᑦ 

ᓄᓇᓕᓐᓄᑦ ᐊᒻᒪᓗ ᐱᔨᑦᓯᕋᐅᑎᒋᕙᑦᑕᑎᓐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓐᓇᖅᑐᓄᑦ ᓯᓚᑦᑐᓴᕐᕕᓐᓂ.  
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Nunavut’s high school students and adult 

learners are able to receive the education and 

training needed to pursue post-secondary 

education and find meaningful employment. 

Nunavummiut deserve the ability to attain 

the careers they wish. It is the department’s 

job, in collaboration with its Government of 

Nunavut colleagues and other stakeholders, 

to make sure this continues to happen. 

 

Again, the Department of Education thanks 

the Office of the Auditor General for their 

work in developing this report and the 

standing committee’s invitation to speak and 

respond accordingly. We welcome questions 

and comments from committee members. 

Qujannamiik, Koana, thank you, merci.  

 

Chairman (interpretation): Thank you. 

Members will have a lot of questions. 

According to the agenda, Nunavut Arctic 

College, Mr. Suvega, you can start right now.  

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman and Members of the Committee of 

Government Operations and Public 

Accounts. It is our pleasure to be here to 

discuss the Nunavut Arctic College 

responses to the Office of the Auditor 

General of Canada’s Report on Support for 

High School students and Adult Learners. 

My name is Pauloosie Suvega, and I am the 

President of Nunavut Arctic College. Here 

with me is Rebecca Mearns, Vice President 

of Nunavut Arctic College. I also want to 

acknowledge two people that we have the 

privilege of working with. The Chairperson 

of the Nunavut Arctic College Board of 

Governors, Sue Ball, and the Minister 

responsible for the Nunavut Arctic College, 

the Hon. Patterk Netser. 

 

Nunavut Arctic College has a significant 

presence in our territory. As Nunavut’s only 

designated and accredited post-secondary 

institution, we offer many learning 

 

ᐅᐱᒍᓱᒻᒥᔪᖓ ᐅᖃᕆᐊᕐᓴᖅ ᑖᓐᓇ ᓄᓇᕗᒻᒥ 

ᓯᓚᑦᑐᓴᕐᕕᒃ ᓄᓇᕗᑦ ᐱᓕᕆᖃᑕᐅᔪᓐᓇᕐᓂᖓ 

ᓯᓚᑖᓄᑦ. ᖃᐅᔨᒋᐊᖅᓯᒪᐃᓐᓇᖅᐳᒍᑦ 

ᑲᑐᔾᔨᖃᑎᒌᒍᓐᓇᕐᓂᑦᑎᓐᓂ ᐊᓯᖏᓐᓂᒃ ᑎᒥᐅᔪᓂᒃ 

ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᓱᑕ ᐊᔾᔨᒌᙱᑦᑑᑎᓂᒃ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ.    

 

ᒫᓐᓇᓵᕈᓗᒃ ᓯᓚᑦᑐᓴᕐᕕᒃ ᐱᓕᕆᖃᑎᖃᓵᖅᐳᖅ 

ᒥᒧᐊᕆᐅᓪ ᓯᓚᑦᑐᓴᕐᕕᔾᔪᐊᖓᓂᒃ, ᓂᐅᕙᓐᓛᓐ 

ᓛᐸᑐᐊᕆᒥᓪᓗ ᑕᒪᓐᓇ ᐱᓕᕆᖃᑎᒌᓐᓂᒃ 

ᐱᕚᓪᓕᕈᑕᐅᓂᐊᖅᑐᖅ ᓯᓚᑦᑐᓴᕐᕕᐅᑉ 

ᓴᖅᑭᑎᑦᑎᓂᖏᓐᓂᒃ ᐊᑐᐊᒐᒃᓴᓂᒃ 

ᐱᔨᑦᑎᕋᐅᑎᓂᓪᓗ ᐅᑭᐅᖅᑕᖅᑐᒥ 

ᖃᐅᔨᓴᖅᑕᐅᔪᓐᓇᖅᑐᓂᒃ ᐱᓕᕆᐊᔅᓴᓄᑦ 

ᐅᐃᒍᔭᐅᓂᖏᓐᓂ ᐃᓚᓕᐅᔾᔨᕗᑦ 

ᐱᓕᕆᖃᑎᒌᓐᓂᕐᒧᑦ ᐊᓯᖏᓐᓂᑦᑕᐅᖅ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ 

ᐱᓕᕆᖃᑎᒌᓂᑎᓐᓂ. ᐃᓚᐅᓪᓗᑎᒃ 

ᓯᓚᑦᑐᓴᕐᕕᔾᔪᐊᖅ ᓴᔅᑳᑦᑐᐊᓐ ᐊᒻᒪᓗ ᑎᐅᓪᕼᐊᐅᓯ 

ᓯᓚᑦᑐᓴᕐᕕᔾᔪᐊᖏᓐᓂ.  

 

ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᒃ ᐱᓕᕆᖃᑎᖃᕐᒥᔪᖅ ᓄᓇᕗᑦ 

ᒐᕙᒪᑦᑎᓐᓂ ᐱᓕᕆᕝᕕᒋᔭᖏᓐᓂᒃ ᐱᓗᐊᖅᑐᒥᒃ 

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐃᓄᓕᕆᔨᒃᑯᓪᓗ. 

ᐊᑕᐅᑦᓯᒃᑯᑦ ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᓯᒪᕗᒍᑦ 

ᐱᔨᑦᓯᕋᐅᑎᖏᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᓕᒫᓄᓪᓗ 

ᑕᒪᐃᓐᓄᑦ ᒪᒃᑯᑦᑐᓄᑦ ᐃᓐᓇᐅᓕᖅᑎᓄᑦ 

ᐃᓕᓐᓂᐊᕈᒪᔭᖏᓐᓂᒃ ᐱᐊᓂᒃᓯᔪᓐᓇᖁᓪᓗᒋᑦ 

ᐃᓚᐅᓪᓗᑎᓪᓗ ᓄᓇᕗᑦ ᐱᕙᓪᓕᐊᓂᕆᔭᖓᓂ.  

 

ᓇᓗᓇᐃᖅᓯᒪᓪᓗᓂ ᐅᓂᒃᑳᒥᒃ ᐅᓂᒃᑳᓕᐊᒥᒃ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒧᑦ ᑐᑭᓯᐅᒪᔪᖅ ᐱᓕᕆᐊᖏᓐᓂᒃ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐅᔾᔨᕆᒻᒪᖔᖏᑦ ᐊᒥᓱᓂᒃ 

ᐃᓕᓐᓂᐊᕋᑦᓴᓂᒃ ᐊᑐᐃᓐᓇᐅᓂᖏᓐᓂᓪᓗ. 

ᐱᔨᑦᓯᕋᐅᑏᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ 

ᒪᓕᑦᑕᐅᔭᕆᐊᓕᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᐅᔪᒪᓇᓱᐊᕐᓂᐊᓂᕐᒧᑦ.  

 

ᐊᓕᐊᓇᐃᒍᓱᑉᐳᒍᑦ ᑐᓴᖅᑎᑦᑎᔪᓐᓇᕋᑦᑕ 

ᑲᑎᒪᔨᕋᓛᓂ ᓯᓚᑦᑐᓴᕐᕕᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖃᑦᑕᖅᓯᒪᓕᕐᒥᒪᑦᑕᐅᖅ 

ᑐᓴᐅᒪᔪᓕᕆᓂᕐᒨᖓᔪᓂᒃ ᐱᔫᒥᓴᐅᑎᓂᓪᓗ 

ᐃᓕᓐᓂᐊᖅᑎᑖᕋᓱᐊᖅᑐᓕᕆᓂᕐᒧᓪᓗ 

ᓴᓇᔨᑖᖅᓯᒪᑦᑕᕆᓪᓗᑕ. ᑐᓴᒐᑦᓴᓕᕆᓂᕐᒧᑦ 

ᐊᐅᓚᑦᑎᔨᖃᓕᖅᑕᓄᑦ ᐱᔪᒥᓴᐅᑎᓂᒃ 

ᓴᓇᔭᒃᓴᖃᓕᖅᑎᓪᓗᒍ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑎᓯᕆᔪᓐᓇᖅᑐᓄᑦ ᓴᓇᖃᑦᑕᓕᕐᒥᔪᒍᑦ.  
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opportunities through our seven program 

streams. Along with our three campuses in 

Cambridge Bay, Rankin Inlet, and Iqaluit, we 

have 22 community learning centres across 

the territory. These learning centers and 

campuses represent our reach into the 

communities, and our invitation to 

individuals to become learners with us.  

 

I am proud to state that Nunavut Arctic 

College continues to reach beyond Nunavut, 

extending our hand to develop partnerships 

with different institutions. Most recently the 

college entered a partnership with Memorial 

University in Newfoundland and Labrador. 

This partnership will enhance the college’s 

development in terms of administration, 

northern research opportunities, and program 

expansion. This is in addition to the 

partnerships we continue to have with other 

institutions, including the University of 

Saskatchewan and Dalhousie University. 

 

Nunavut Arctic College is also committed to 

working with our Government of Nunavut 

partners, especially the departments of 

Education and Family Services. Together we 

are able to provide the necessary programs 

and services for all learners, both young and 

mature, in achieving their academic 

objectives and participating in the territory’s 

growing economy.  

 

As identified in the report, the college 

understands its role in ensuring that learners 

are aware of the many courses and programs 

available to them, as well as requirements for 

admission. I am pleased to be able to inform 

the Committee that the college has recruited 

staff in our Communications, Marketing and 

Recruitment Division. We now have a 

communications manager, a promotional 

material specialist, and a recruitment 

specialist. The main goal of this division is to 

utilize marketing campaigns and recruitment 

outreach activities to increase awareness and 

ᐊᒡᒍᖅᓯᒪᕕᒋᔭᖓᓂ ᐱᓇᓱᐊᕐᓂᖅᐹᕆᔭᕗᑦ 

ᐱᔪᒥᓴᐅᑎᓂᒃ ᐱᓕᕆᐊᖃᖅᐸᑦᓱᑎᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓐᓇᖅᑐᓄᑦ ᓴᖅᑭᔮᖅᑎᑦᑎᓂᕐᒥᒃ. 

ᖃᐅᔨᔪᒪᓕᖅᓴᐅᓕᕈᓐᓇᖁᓪᓗᒋᑦ ᑐᑭᓯᐅᒪᓕᕐᓗᑎᓪᓗ 

ᐃᓕᓐᓂᐊᕈᑎᓂᒃ ᐃᑲᔫᑎᒃᓴᓂᒃ 

ᐱᖃᑕᐅᒍᓐᓇᖁᓪᓗᒋᓪᓗ 

ᐊᑐᓕᕈᓐᓇᖃᑦᑕᖅᓯᒪᓕᕐᓗᑎᓪᓗ ᓄᓇᕗᒻᒥ. 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᑯᑦ 

ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᓯᓚᑦᑐᓴᕐᕕᓂᓪᓗ 

ᑐᙵᓴᐃᓂᕐᒥᒃ ᐊᒻᒪᓗ ᓄᓇᓕᓐᓂ 

ᐱᓕᕆᖃᑕᐅᔪᓐᓇᖅᑐᓂᒃ ᐱᖃᑕᐅᔪᒪᔪᓂᓪᓗ 

ᐃᑲᔪᖅᑕᐅᓂᖅᓴᐅᔪᓐᓇᖁᓪᓗᒋᑦ ᓄᓇᕗᒻᒥᐅᑦ.    

 

ᐅᖃᐅᓯᕆᓪᓗᒍ ᐊᐃᑉᐸᖓ ᖃᓄᐃᓕᐅᕈᑕᐅᖁᔭᐅᔪᖅ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒧᑦ ᐱᔾᔪᑎᖃᖅᑐᑦ 

ᐊᑐᖅᑕᐅᔪᓐᓇᕐᓂᖏᓐᓂᒃ ᐃᑲᔪᖅᑐᐃᓂᖏᓐᓂᓪᓗ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᐄᓛᒃ ᐊᖏᖃᑎᕙᕗᑦ 

ᖃᐅᔨᓴᖅᑎᒻᒪᕆᐅᑉ ᖃᓄᐃᓕᐅᖁᔨᓂᖓ 

ᑲᔪᓯᓂᐊᖅᐳᒍᓪᓗ ᓯᕗᒧᐊᒋᐊᒃᓴᖅ ᑕᒪᑐᒪᓂ 

ᐋᔩᖃᑎᒌᖃᑎᖃᕐᓗᑕ. ᓲᕐᓗ ᓯᓚᑦᑐᓴᕐᕕᐅᑉ 

ᖃᕋᓴᐅᔭᑎᒍᑦ ᐃᓕᓐᓂᐊᕈᑎᓄᑦ ᓄᓇᕗᒻᒥᐅᓂᒃ 

ᐅᖃᐅᑎᖏᑉᐸᒍ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᓕᕆᔾᔪᓯᖏᓐᓄᑦ 

ᐱᔪᒪᓯᒪᔭᖏᓐᓂᒃ ᓄᓇᓕᖏᓐᓂ. 

ᐊᑲᐅᓈᕆᐊᖅᑕᐅᓯᒪᖃᑦᑕᖅᐳᑦ ᓄᓇᓕᓐᓂ 

ᕿᓂᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓂᒃ 

ᑐᒃᓯᕋᐅᑎᖏᓐᓂᓪᓗ ᓄᓇᖓᓂ 

ᖃᐅᔨᓴᖅᑎᐅᕙᑦᑐᓂᒃ. ᓯᓚᑦᑐᓴᕐᕕᒃ 

ᓄᑖᙳᖅᑎᑦᑎᓰᓐᓇᖅᐳᑦ ᑐᓴᒐᒃᓴᓂᒃ 

ᐃᑭᐊᖅᑭᕕᓇᑎᒍᑦ ᖃᕋᓴᐅᔭᒃᑯᑦ ᓴᖅᑭᔮᕐᕕᐅᓲᓂᒃ 

ᐊᒻᒪᓗ ᐱᔪᒥᓴᐅᑎᖏᓪᓗ ᐊᒻᒪᓗ ᐃᓄᒃᑐᑦ 

ᐅᐃᕖᑎᑐᓪᓗ ᐃᑭᐊᖅᑭᕕᐊᑎᒍᑦ ᑖᓐᓇ 

ᓴᓇᔭᐅᕙᓪᓕᐊᖏᓐᓇᕐᒥᔪᖅ.  

 

ᐱᓕᕆᐊᕆᒻᒥᔭᕗᑦᑕᐅᖅ ᐋᖅᑭᒋᐊᕋᓱᐊᖅᓱᒍᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᖃᕋᓴᐅᔭᓕᕆᔾᔪᓯᖏᓐᓂᒃ 

ᓇᓗᓇᐃᕈᑕᐅᓲᓂᒃ ᖃᓪᓗᓈᑎᑐᑦ SIS. ᓯᓚᑦᑐᓴᕐᕕᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓚᐅᕆᕗᖅ ᐸᕐᓇᐃᔨᒥᒃ 

ᖃᕋᓴᐅᔭᓕᕆᓂᕐᒧᑦ ᐅᖃᐅᔾᔪᐃᒋᐊᖅᑎᒥᒃ ᐊᒻᒪᓗ 

ᐊᑐᖅᑕᐅᔪᓐᓇᖅᑐᓂᒃ ᖃᐅᔨᓴᖅᑎᒥᒃ 

ᐃᑲᔪᕈᓐᓇᖅᓯᖁᓪᓗᒋᑦ ᕿᒥᕐᕈᔭᐅᓂᕆᔭᖏᓐᓂᒃ 

ᖃᕆᓴᐅᔭᓕᕆᔾᔪᑏᑦ ᑖᓐᓇ ᑕᐃᕋᑖᖅᑕᕋ SIS-ᒥᒃ. 

ᐱᖃᑕᐅᒋᕗᖅ ᐊᐅᓚᑎᑦᑎᔪᓐᓇᖁᓪᓗᒋᑦ 

ᑲᑎᖅᓱᖅᑕᖏᓐᓂᒃ ᐅᓂᒃᑳᓕᐅᕈᑎᓂᒃ 

ᖃᕆᑕᐅᔭᑎᒍᑦ. 

 

ᐅᒃᐱᕈᓱᑉᐳᒍᑦ ᑖᒃᑯᐊ ᐱᓕᕆᐊᑦ 

ᐱᔭᕆᐊᑭᓪᓕᑎᑦᑎᓂᐊᕐᓂᖏᓐᓂᒃ 

ᐱᓕᕆᔪᓐᓇᕐᓂᑎᓐᓂᒃ ᑐᓴᖅᑕᐅᒋᐊᓕᓐᓂᒃ 
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understanding of available programs support, 

as well as increase levels of enrolment 

throughout the territory. This team will work 

closely with the community learning centres, 

campuses, faculty, frontline staff, and 

interested stakeholders to help increase our 

reach to Nunavummiut across the territory.  

 

In speaking to the second recommendation 

for the college, which focuses on access and 

support for adult learners, again, we agree 

with the auditor’s recommendation and we 

continue to make strides in this area on 

different fronts. For example, our college and 

distance learning program continues to 

engage Nunavummiut in conversations about 

learner needs in their community. They have 

streamlined the process for community 

feedback on program requests through their 

community needs assessment.  

 

The college continues to update its website 

with up-to-date information and material and 

are working to have information also 

available in Inuktut and French on the 

website. We are also working to improve our 

Student Information System (SIS). The 

college has recently hired an IT strategic 

advisor and systems analyst to help lead the 

finalization of the SIS project as well as 

manage a digitization and reporting project. 

We believe this work will vastly improve our 

ability in sharing relevant data to 

stakeholders, thereby allowing for informed 

decisions to be made on the strategic 

direction in academic upgrading, adult 

literacy, and long-term program planning.  

 

In closing, I would like to stress that Nunavut 

Arctic College is well aware it has an 

important role to play in preparing 

Nunavummiut for careers in the territory’s 

economy. Our goal is to continue to strive for 

excellence in supporting learners to become 

engaged citizens, living in healthy 

communities with strong economies that they 

ᑎᑎᖅᑲᓂᒃ ᐱᓕᕆᖃᑕᐅᔪᓕᒫᓄᑦ. 

ᐃᓱᒪᓕᐅᕈᓐᓇᑦᑎᐊᓂᖅᓴᐅᖁᓪᓗᒋᑦ 

ᐸᕐᓇᑕᐅᓯᒪᔪᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᓂᒃ ᐃᓐᓇᕐᓄᑦ. 

ᐃᓐᓇᕐᓄᑦ ᑎᑎᕋᕆᐅᖅᓴᕐᓂᖅᓴᐅᓛᒐᓱᐊᕐᓂᖓᓂᒃ 

ᐊᒻᒪᓗ ᐸᕐᓇᒍᑕᐅᕙᓪᓕᐊᓂᖏᓐᓂᓪᓗ.  

 

ᐃᓱᓕᓪᓗᒍ, ᐅᖃᒃᑲᓐᓂᕈᒪᕗᖓ ᓄᓇᕗᒻᒥ 

ᓯᓚᑦᑐᓴᕐᕕᒃ ᐅᔾᔨᕈᓱᑦᑎᐊᖅᑐᖅ ᐱᒻᒪᕆᐅᔪᓂᒃ 

ᐱᓕᕆᐊᑦᓴᖃᕋᑦᑕ ᐅᐸᓗᖓᐃᔭᐃᓂᕐᒥᒃ 

ᓄᓇᕗᒻᒥᐅᓂᒃ ᐃᖅᑲᓇᐃᔮᖃᕐᓂᕐᒥᒃ ᓄᓇᕗᒻᒥ 

ᐱᕚᓪᓕᐊᕕᒋᔭᖓᓐᓂ. ᑐᕌᒐᕆᔭᕗᑦ 

ᓯᕗᒧᐊᖏᓐᓇᕐᓗᑕ ᐱᐅᓛᒧᑦ ᐃᑲᔪᖅᑐᐃᓂᕐᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓚᐅᔪᓐᓇᖁᓪᓗᒋᑦ ᓄᓇᓕᖏᓐᓂ 

ᖃᓄᓕᒫᖅ ᐃᓅᓯᖃᑦᑎᐊᕐᓗᑎᒃ 

ᖃᓄᐃᙱᑎᐊᖅᑐᓂᒃ ᓄᓇᓕᓐᓂ ᓴᙱᔪᓂᒃ 

ᐱᕙᓪᓕᐊᓂᖏᓐᓂ. ᐃᑲᔪᕈᓐᓇᖁᓪᓗᒋᑦ 

ᐱᕈᖅᓴᐃᖃᑕᐅᓗᑎᒃ ᖃᐅᔨᓴᐃᓐᓇᓂᐊᖅᐳᒍᑦ 

ᐱᓕᕆᐊᔅᓴᑎᓐᓂ. ᐱᔨᑦᓯᕋᐅᑎᕗᓪᓗ 

ᐱᔭᐅᔭᕆᐊᓕᓐᓂᒃ ᐱᕙᓪᓕᐊᒐᓱᐊᒋᐊᑦᓴᖏᓐᓂᒃ 

ᐱᔨᑦᓯᕋᐅᑎᓕᓐᓂᒃ.  

 

ᖁᔭᓐᓇᒦᖅᐸᕗᑦ ᑎᑎᕋᕐᕕᐊ ᖃᐅᔨᓴᖅᑎᒻᒪᕆᐅᑉ 

ᑲᓇᑕᒥ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓪᓗ ᐱᓕᕆᓂᖏᓪᓗ 

ᐅᓂᒃᑳᓕᐊᒧᑦ. ᐊᐱᖅᑯᑎᑦᓴᖅᑕᖃᖅᐸᑦ ᑲᑎᒪᔨᓂᒃ 

ᑭᐅᔪᒪᑦᓯᐊᑐᐃᓐᓇᖅᐳᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪ’ᓇ. ᑲᑎᒪᔾᔪᑎᒃᕼᐊᕗᑦ 

ᒪᓕᒃᖢᒋᑦ, ᐃᓄᓕᕆᔨᒃᑯᑦ ᐊᕕᒃᑐᖅᕼᐃᒪᓂᖏᑦ. 

ᐱᒋᐊᕈᓐᓇᖅᕼᐃᕗᖅ ᒫᓐᓇ ᒥᔅ ᓇᐃᒍ.  

 

ᓇᐃᒍ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. ᐃᕚᓐ ᓇᐃᒍᖑᔪᖓ. 

(ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᐃᓄᓕᕆᔨᒃᑯᑦ ᕌᐳᑦ ᑭᓕᕝ 

ᑕᕝᕙᓃᖃᑎᒋᔭ ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᑐᑭᒧᐊᑦᑎᑦᑎᔨᖓ, ᐃᐅᕆᐊᓇ ᕼᐃᒪᓐ 

ᐳᓛᕐᕕᒻᒦᑦᑐᖅ.  

 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᑲᑎᒪᑎᑦᑎᔩᑦ 

ᐃᓚᒋᔭᐅᔪᓪᓗ ᐅᑕᖅᑭᕙᑦᑐᓂᒃ ᑲᑎᒪᔨᕋᓛᓂᒃ 

ᐱᓕᕆᐊᖑᓯᒪᙱᑦᑐᓄᑦ ᒐᕙᒪᒃᑯᑦ 

ᐊᐅᓚᓂᕆᕙᒃᑕᖏᓐᓂᒃ ᑭᒃᑯᑐᐃᓐᓇᕐᓄᓪᓗ 

ᑮᓇᐅᔭᖃᕐᕕᒋᔭᐅᔪᓂᒃ ᖃᐃᖁᔨᓯᒪᓂᓐᓄᑦ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓂ ᓴᖅᑭᖁᓪᓗᒋᑦ ᐃᓕᑉᓯ ᓵᑦᑎᐊᖓᓂ 

ᐅᑉᓗᒥ.  

 

(ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᖁᕕᐊᓱᑦᑐᖓ ᑕᕝᕙᓃᑦᑐᓐᓇᕋᒪ 

ᐅᖃᐅᓯᕆᔪᒪᓪᓗᒋᑦ ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᐃᑲᔪᖅᓱᐃᓂᖏᓐᓂᒃ ᓄᓇᕗᒻᒥᐅᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓪᓗᒋᑦ ᐱᓕᒻᒪᒃᓴᕐᓂᐊᖅᑎᓪᓗᒋᓪᓗ 
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help to build. We are continuously 

examining our programs and services to 

ensure that they are meeting the needs of our 

clients.  

 

We thank the Office of the Auditor General 

of Canada and their team for their work on 

this report. I welcome any questions that 

Members may have. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Following our agenda, the Department of 

Family Services can now begin. Ms. Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. I am Yvonne Niego. 

(interpretation ends) Here with me today are 

Family Services Director of Career 

Development Robert Clift as well as Family 

Services Executive Director Arieanna 

Herimensik in the gallery. 

 

(interpretation) Thank you, Mr. Chairman 

and Members of the Standing Committee on 

Oversight of Government Operations and 

Public Accounts, for inviting the Department 

of Family Services to appear before you 

today. (interpretation ends) I am pleased to 

be here discuss the department’s 

commitment to supporting Nunavummiut 

obtain quality education and training and to 

discuss the department’s response to the 

Office of the Auditor General of Canada’s 

report on support for high school students 

and adult learners. 

 

The Department of Family Services is 

committed to helping students and adult 

learners achieve their goals and prepare them 

for future employment opportunities. We do 

this by offering financial assistance to help 

offset the costs associated with pursuing 

post-secondary education or training.   

 

ᐊᒻᒪᓗ ᑭᐅᔾᔪᑎᕗᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 

ᑎᑎᕋᕐᕕᖓᓐᓄᑦ ᐱᔾᔪᑎᓖᑦ ᐃᑲᔪᖅᓱᐃᓂᖅ 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓂ ᐃᓐᓇᕐᓄᓪᓗ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥ.  

 

ᐃᓄᓕᕆᔨᒃᑯᑦ ᐊᖏᖅᓯᒪᑦᑎᐊᖅᐳᑦ ᐃᑲᔪᕈᒪᓪᓗᑎᒃ 

ᐃᓕᓴᖅᑎᓂᒃ ᐊᒻᒪᓗ ᐃᓐᓇᕐᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ 

ᑐᕌᒐᓕᐊᕆᓯᒪᔭᒥᓂᒃ ᑎᑭᐅᑎᔪᓐᓇᓂᐊᕐᒪᑕ ᐊᒻᒪᓗ 

ᓯᕗᓂᔅᓴᒧᑦ ᐅᐸᓗᖓᐃᔭᖅᑕᐅᓂᐊᕐᒪᑕ 

ᐃᖅᑲᓇᐃᔭᖅᑖᖅᑐᕐᒥᓗᑎᒃ.  

 

ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔪᖃᑦᑕᖅᑕᕗᑦ ᖁᕝᕙᓯᓐᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᕋᓱᑦᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᒪᕐᕈᐃᓕᖓᓪᓗᑎᒃ. ᐃᓕᓴᖅᑏᑦ ᓄᓇᕗᒻᒥ 

ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔪᖅᑕᐅᖃᑦᑕᓂᖏᑦ FANS-

ᖑᓂᕋᖅᑕᐅᔪᖅ ᐊᒻᒪᓗ ᐊᓯᖔᖓ ᐱᓕᒻᒪᒃᓴᖅᑐᑦ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᐊᐅᔅᖑᓂᕋᖅᑕᐅᔪᖅ.  

 

ᐃᓄᓕᕆᔨᒃᑯᑦ ᑕᐃᒪᙵᓕᒫᖅ 

ᖃᓄᖅᑑᕈᑎᖃᖃᑦᑕᖅᐳᖅ ᖃᓄᖅ 

ᐃᑲᔪᕈᓐᓇᕐᓂᐊᕐᒪᖔᖏᓐᓂᒃ ᐃᓕᓴᖅᑎᓂᒃ ᐊᒻᒪᓗ 

ᐃᓐᓇᕐᓂᒃ ᑕᒪᒃᑯᓂᖓ ᐱᔨᑦᑎᕈᑎᓂᒃ 

ᐱᓇᓱᑦᑎᓪᓗᒋᑦ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᕋᒥᒡᓗ 

ᐃᑲᔪᕐᓗᑎᒃ ᐊᒻᒪᓗ ᐃᒻᒥᒧᑦ 

ᐅᖁᒪᐃᓐᓇᙱᓐᓂᖅᓴᐅᓂᐊᕐᒪᑦ ᑕᐃᒪᓐᓇ 

ᐅᖁᒪᐃᓐᓇᖅᑑᓲᖑᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᖢᓂ.  

 

ᐃᓄᓕᕆᔨᒃᑯᑦ ᐊᒃᓱᕉᑎᖃᕐᒥᔪᑦ ᑐᑭᒧᐊᕈᑎᓂᒃ 

ᒪᓕᒐᕐᓂᓪᓗ ᐋᖅᑭᒃᓱᐃᓗᑎᒃ ᐊᑐᕆᐊᓕᓐᓂᑦ 

ᓴᖅᑭᔮᑦᑎᐊᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᐃᓕᓴᖅᑏᑦ ᐊᑭᓕᒃᓴᖏᑦ 

ᐊᑭᓕᖅᓴᐃᔭᖅᑕᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ. 

 

ᑕᒪᒃᑯᐊ ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᓯᒪᔪᑦ ᑭᒃᑯᑦ ᑮᓇᐅᔭᑎᒍᑦ 

ᐃᑲᔪᖅᑕᐅᔪᓐᓇᕐᓂᐊᕐᒪᖔᖏᑦ ᐊᒻᒪᓗ ᑎᑎᖅᑲᑦ 

ᑐᓐᓂᖅᑯᑕᐅᔭᕆᐊᓖᑦ ᑕᒪᒃᑯᐊ 

ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᓯᒪᔪᑦ ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᐃᑭᐊᖅᑭᕕᖓᑎᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓐᓂ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᕐᓂᕐᒧᑦ 

ᐱᓕᕆᕕᓐᓂ ᐊᒻᒪᓗ ᐊᕐᕕᐊᓂᑦ ᑎᑎᕋᕐᕕᖏᓐᓂ 

ᐊᒻᒪᓗ ᐅᖃᓕᒫᒐᖅᑎᒍᑦ. 

 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐅᓂᒃᑳᖏᑦ ᐊᑕᐅᓯᕐᒥᒃ 

ᐊᑐᓕᖁᔭᓕᐅᓯᒪᔪᑦ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᑐᖅᑐᓂᒃ 

ᕿᒥᕐᕈᓇᕐᓂᐊᖁᓪᓗᑎᒍᑦ ᑖᒃᑯᐊ ᑮᓇᐅᔭᐃᑦ 

ᐃᑲᔫᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ 

ᐊᐳᖅᑕᐅᖃᓐᖏᓐᓂᖅᓴᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕈᒪᔪᑦ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᔪᓪᓗ. 
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The Career Development Division within the 

department provides two different types of 

student funding: Financial Assistance for 

Nunavut Students, known as FANS, and 

Adult Learning and Training Supports, 

known as ALTS. The department is 

continuously looking for ways to ensure 

students and adult learners are accessing 

these services and receiving the assistance 

they require, and has made concerted efforts 

to improve upon the delivery and content of 

the financial aid programs and reduce the 

amount of personal financial burden that 

students incur.  

 

The department has also made efforts to 

develop necessary guidelines and procedures 

to enable transparent and efficient collection 

of outstanding student loan debts. To ensure 

students are aware of the various programs 

that are offered, the eligibility requirements, 

and necessary documentation to submit, 

FANS information and application forms are 

available from the department’s webpage, 

secondary schools, Nunavut Arctic College, 

career development officers, the FANS office 

in Arviat, and the Nunavut Student Funding 

Handbook. 

 

The Auditor General’s report provided one 

direct recommendation for the Department of 

Family Services, which was for the 

department to review the financial aid 

programs to ensure there are no unintended 

barriers to adult learners wishing to upgrade 

their education.  

 

As stated in the report, the department agrees 

with this recommendation and is currently 

reviewing its financial aid programs. To date 

the department has prepared an analysis of 

the gaps in financial aid programs. From the 

administrative data review, the department 

has identified specific areas of concern and is 

currently reviewing options for addressing 

these issues.  

 

ᐅᓂᒃᑳᖅᑎᒍᑦ ᑖᒃᑯᐊ ᐊᖏᕈᑎᒋᔭᐅᓚᐅᖅᓯᒪᔪᑦ 

ᐊᑐᓕᖁᔭᐃᑦ ᐊᒻᒪᓗ ᒫᓐᓇ ᕿᒥᕐᕈᓇᒃᑐᑦ ᑮᓇᐅᔭᓂᒃ 

ᐃᑲᔫᑎᒃᓴᓂᒃ. ᐅᓪᓗᒥᒧᑦ ᑎᑭᓪᓗᒍ ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᖃᐅᔨᓴᐃᓕᖅᑐᑦ ᑭᑭᑦᑎᓯᒪᒻᒪᖔᑦ ᑮᓇᐅᔭᓕᕆᓂᖅ 

ᐱᔾᔪᑎᒋᓪᓗᒍ ᐱᓕᕆᔨᓄᓪᓗ ᑖᒃᑯᐊ ᕿᒥᕐᕈᓇᒃᑕᐅᔪᑦ 

ᐃᓄᓕᕆᔨᒃᑯᓪᓗ ᓇᓗᓇᐃᖅᓯᓯᒪᓪᓗᑎᒃ ᑭᓱᓂᒃ 

ᐃᓱᒫᓗᑎᖃᕐᒪᖔᑕ ᓇᓖᕌᕈᑎᓕᐅᖅᑐᒋᓪᓗ. 

 

(ᑐᑭᓯᓇᖅᓯᑎᑕᐅᒋᐊᖅᑐᖅ) ᑖᓐᓇ ᐱᓕᕆᕝᕕᒋᔭᐅᔪᖅ 

ᐱᓕᕆᐊᖃᒻᒪᕆᒍᒪᕗᖅ ᓴᓐᖏᑦᑎᒋᐊᖅᑎᑦᑎᔪᒪᓪᓗᓂ 

ᐃᑲᔪᖅᑐᐃᓂᕆᕙᒃᑕᑦᑎᓐᓂ ᓄᓇᕗᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓐᓇᕐᓂᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᓇᓗᖏᑦᑎᐊᕈᒪᓂᕐᒥᓄᓪᓗ ᑮᓇᐅᔭᖃᖏᓐᓂᕆᔭᐅᔪᖅ 

ᐊᔪᖅᑭᑦᑕᖅᑎᑦᑎᖏᒃᑲᓗᐊᕐᒪᖔᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ 

ᐃᓕᓐᓂᐊᕌᓪᓚᓚᐅᕐᓗᓂ 

ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕐᓂᕆᔭᐅᕙᒃᑐᒥᒃ. 

 

ᑕᕝᕙ ᐅᖃᐅᓯᒃᓴᖓ ᐃᓱᐊ ᐱᒋᐊᓕᓵᖅᑎᓪᓗᑕ. 

ᑲᑎᒪᔩᑦ ᖃᓄᑐᐃᓐᓇᖅ ᐊᐱᖅᑯᓯᒃᓴᖃᕐᓂᖅᐸᑕ 

ᑭᐅᔭᕆᐊᒃᓴᖅ ᖁᕕᐊᒋᓂᐊᖅᑕᕋ. (ᑐᓵᔨᑎᒍᑦ) 

ᖁᔭᓕᕙᕗᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒻᒪᕆᐅᑉ ᑎᑎᕋᕐᕕᐊ 

ᐱᓕᕆᓯᒪᓂᓕᒫᖏᓐᓄᑦ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) 

ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑕᐃᒪ ᑲᑎᒪᔾᔪᑎᒃᓴᕗᑦ 

ᒪᓕᒃᖢᒋᑦ. ᑖᒃᑯᐊ ᐱᒋᐊᕈᑕᐅᓚᐅᖅᑐᑦ ᐅᖃᐅᓯᒃᓴᑦ 

ᐊᓂᒍᕐᒪᑕ. ᑕᐃᒪ ᑲᑎᒪᔨᐅᖃᑎᒃᑲ 

ᐊᐱᖅᓱᕈᐊᓕᖅᓯᒪᔪᑦ ᓇᓗᓇᓐᖏᑦᑐᖅ 

ᐊᐱᖅᓱᕈᐊᒡᒍᔫᒻᒪᑕ. ᐅᑯᐊ ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒃᑲ 

ᑲᑎᒪᔨᑦ, ᐊᐱᖅᑯᑎᒃᓴᖃᖅᖢᑎᒡᓗ ᐊᒥᓱᓂᒃ 

ᓇᓗᓇᓐᖏᑦᑐᖅ. 

 

ᐅᓇ ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᖅ ᐊᕕᒃᑐᖅᓯᒪᓂᐊᕋᑦᑎᒍᑦ 

ᐱᖓᓱᐃᓕᖓᓪᓗᒍ. (ᑐᓵᔨᑎᒍᑦ) 

ᐱᖓᓲᓕᖓᑎᓯᒪᔭᕗᑦ ᐅᓂᒃᑳᖅ 

ᐅᖃᐅᓯᕆᓂᐊᕐᓗᑎᒃᑯ ᐅᓪᓗᒥ. 

ᓯᕗᓪᓕᖅᐹᖑᓂᐊᖅᑐᖅ ᐅᖃᓕᒫᕐᕖᑦ 1−ᒥᒃ 15−ᒧᑦ 

ᒪᑉᐱᒐᓐᓃᑦᑐᑦ 1−ᒥᒃ 4−ᒧᑦ ᐅᓂᒃᑳᒥ. ᐊᓯᖏᑦ ᒪᕐᕉᒃ 

ᐊᒡᒍᑐᖅᓯᒪᔫᒃ ᑐᓪᓕᐊᓂ ᑲᑎᒪᓂᖅ ᖁᑦᑎᓂᖅᓴᓂ 

ᐃᓕᓐᓂᐊᖅᑎᓂᑦ ᒪᑉᐱᒐᕐᒥᒃ 5−ᒥᒃ 15−ᒧᑦ ᐊᒻᒪ 

ᐱᖓᔪᐊᑦ ᐱᔾᔪᑎᖃᓗᐊᖅᑐᖅ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᒪᑉᐱᒐᐃᑦ 15−ᒥᒃ 25−ᒧᑦ. 

 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᒫᓐᓇ ᑕᐃᒪ 

ᐊᐱᖅᓱᕈᓐᓇᖅᓯᔫᒐᓗᐊᑦ ᑲᑎᒪᔩᑦ. ᒥᔅ ᑕᐅᑐᓐᖏ. 
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(interpretation) The department is committed 

to strengthening our support for Nunavut 

students and adult learners and ensuring that 

a lack of finances does not pose a barrier to 

post-secondary education.      

 

This concludes my opening comments. I 

would be pleased to answer questions that 

Members may have. (interpretation ends) 

Thank you also to the Office of the Auditor 

General for all of their work. (interpretation) 

Thank you very much, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Following in our agenda, as we’re done with 

the opening comments, obviously my 

colleagues are eager to ask their questions 

and have many questions to ask. We will 

deal with the report in three parts. 

(interpretation ends) We have divided the 

report up into kind of three chunks for the 

purposes of our discussions today. The first 

section will be paragraphs 1 to 15 located on 

pages 1 to 4 of the report, and the other two 

sections are, the second section is based 

around the high school students and that goes 

from pages 5 to 15, and the third section is 

based around the adult learner topic, pages 

15 to 25. (interpretation) You can now ask 

questions, Members. Ms. Towtongie.  

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. My question is regarding the 

Office of the Auditor General’s review of 

Yukon’s education system from kindergarten 

to grade 12. My question is: what did you 

find during that review and are the services 

better over there or can we learn something 

from it? Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

DeJong. 

 

Mr. DeJong: Thank you, Mr. Chairman. I 

think I will divert this one to Mr. McKenzie.  

ᑕᐅᑐᓐᖏ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇᓕ 

ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ. ᑖᒃᑯᐊ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑏᑦ 

ᑕᐃᑲᓂ ᔫᑳᓐ ᒪᓕᒐᓕᐅᕐᕕᖓᓂ ᖃᐅᔨᓴᓚᐅᕐᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᑕᐃᑲᓐᖓᑦ ᐱᒋᐊᖅᑐᑎᒃ ᒥᑭᓛᓂᒃ 

ᖁᑦᑎᓂᓕᒃ 12 ᑎᑭᒃᖢᒍ. ᑕᐃᒪᓕᖃᐃ ᓄᓇᕗᑦ 

ᒐᕙᒪᒃᑯᑦ ᐃᓕᑦᑎᕝᕕᒋᔪᓐᓇᖅᐹ ᑖᓐᓇ ᔫᑳᓐᒥ ᖃᓄᖅ 

ᐋᖅᑭᒋᐊᖅᓯᒪᓂᕆᔭᖓᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 

ᖃᓄᐃᓕᖓᖕᒪᖔᑦ. ᐃᑲᔪᖅᑐᐃᑦᑎᐊᖅᐹ 

ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕆᐊᕈᒪᔪᑦ ᑲᓇᑕᒥ 

ᐅᑭᐅᖅᑕᖅᑐᒥ ᑕᐃᑯᖓ ᐃᓕᓐᓂᐊᕌᓕᒋᐊᕐᓗᑎᒃ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᑎᔭᖕ. 

 

ᑎᔭᖕ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᒪᑭᓐᔨᒧᑦ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᒪᑭᓐᔨ. 

 

ᒪᑭᓐᔨ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᖅᑲᐅᒐᕖᓛᒃ ᑎᑎᕋᕐᕕᕗᑦ 

ᓴᖅᑭᑎᑦᑎᓚᐅᖅᓯᒪᒻᒪᑕ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕈᑎᒋᓚᐅᖅᑕᑎᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᔫᑳᓂᒥ. ᑕᒪᓐᓇ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖅ ᑐᕌᖓᓂᖃᓚᐅᖅᐳᖅ 

ᐊᔾᔨᐅᖏᑦᑐᒥᒃ, ᕿᒥᕐᕈᓂᖃᓚᐅᖅᑐᒍᑦ ᒪᑯᓂᖓ 

ᐱᕐᔪᐊᕆᔭᐅᔪᓂᒃ ᓇᓗᓇᐃᖅᑕᐅᔪᓂᒃ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓄᑦ. 

 

ᐃᓚᖓᑦ ᓇᓗᓇᐃᓚᐅᖅᑕᕋ ᖃᐅᔨᔭᑦᑎᓐᓂ 

ᖃᐅᔨᓴᐃᓂᑦᑎᓐᓂᒃ ᐊᒃᓱᕉᑎᖃᓚᐅᕐᒥᒻᒪᑕᑦᑕᐅᖅ 

ᑐᑭᓯᓇᓱᓐᓂᕐᒥᒃ ᐊᒥᒐᖅᑐᓂᒃ, ᐱᓗᐊᖅᑐᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᑲᔪᓯᓂᖏᓐᓂᒃ ᐊᒻᒪᓗ 

ᓄᓇᖃᖅᑳᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᑲᔪᓯᓂᖏᓐᓂᒃ 

ᓄᓇᖃᖅᑳᖅᓯᒪᓐᖏᑐᓪᓗ ᑲᔪᓯᓂᖏᓐᓂᒃ. 

ᑕᐃᒪᓐᓇᐃᓐᓂᖓᓄᑦ ᖃᐅᔨᔭᕗᑦ 

ᑐᕌᖓᓂᖃᓚᐅᖅᑐᑦ ᐱᓕᕆᕕᒻᒧᑦ 

ᑐᑭᓯᐊᓂᖅᓴᐅᖁᓪᓗᒋᑦ ᑭᓲᒻᒪᖔᑕ 

ᐃᓗᐊᓐᖏᓕᐅᕈᑎᓪᓗᐊᑕᐅᔪᑦ ᐱᔾᔪᑕᐅᔪᑦ ᐊᒻᒪ 

ᖃᓄᖅ ᐊᒥᒐᕐᓂᖏᑦ ᒥᑭᓪᓕᕚᓪᓕᖅᑕᐅᔪᓐᓇᕐᒪᖔᑕ. 

 

ᓇᓗᓇᐃᕋᔭᕐᒥᔭᕋ ᔫᑳᓂᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 

ᑐᓴᕈᑎᓂᒃ ᑲᑎᖅᓱᐃᓯᒪᓚᐅᕐᒪᑕ 

ᐃᓱᓕᑉᐸᓪᓕᐊᓂᕆᔭᐅᔪᓂᒃ, ᑕᐃᒪᓐᓇᓗ 

ᑐᑭᓯᐊᓂᖃᖅᑐᑦ ᐃᓱᓕᓐᓂᕆᔭᐅᔪᑦ ᐃᖅᑭᓖᑦ ᐊᒻᒪ 

ᐃᖅᑭᓕᐅᓐᖏᑦᑐᑦ ᖃᓄᑎᒋ ᐊᔾᔨᒌᓐᖏᑎᒋᒻᒪᖔᖏᑦ 

ᑭᓱᓂᓪᓗ ᐱᔾᔪᑎᖃᖅᑐᑎᒃ 

ᐃᓱᓕᒃᓯᖃᑦᑕᓐᖏᓗᐊᕐᓂᖏᑦ 

ᑕᐃᒪᓐᓇᐅᓚᐅᖅᓯᒪᔪᒍᑦ. 
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Chairman (interpretation): Thank you. Mr. 

McKenzie.  

 

Mr. McKenzie: Thank you, Mr. Chairman. 

Our office, as you had mentioned, did table 

an audit on education in the Yukon as well. 

The scope of the audit was different. It 

looked at specific issues; different issues that 

the audit team had identified.  

 

One of the things that I would note was that 

one of the conclusions from the audit was 

that they were also struggling with respect to 

understanding the gaps, particularly between 

I would say, the gap or the difference 

between student outcomes between First 

Nations students and non-First Nations 

students. Some of our recommendations were 

very directed at the department to better 

understand what those root causes were and 

to put in efforts to close those gaps.  

 

There is one thing that I would note that they 

were able to, and my understanding is the 

Department of Education in the Yukon has 

been collecting information on graduation 

rates, so they have an understanding of 

graduation rates between First Nations 

students and non-First Nations students. So 

that is a positive, but at the same time our 

office found that there had been little effort 

to understand what those root causes were, as 

I had mentioned earlier. One of our 

recommendations was that the department do 

more analysis and put in place actions to, on 

the one hand, understand why are those 

differences occurring and to take actions to 

close those gaps.  

 

On the one hand, I think that the similarities 

would be that they are also facing challenges 

in terms of ensuring that all students, in this 

case, whether they were First Nations or non-

First Nations, are succeeding at school and 

 

ᖃᐅᔨᓴᖅᑕᐅᒃᑲᓐᓂᖁᓪᓗᑎᒃᑯᑦ ᑭᓱᓂᒃ 

ᐱᔾᔪᑎᖃᖅᑐᑎᒃ ᐊᔾᔨᒌᓐᖏᓗᐊᖃᑦᑕᕐᒪᖔᖏᑦ 

ᑕᐃᒃᑯᐊ ᐱᔭᕇᖅᐸᓪᓕᐊᔪᑦ ᐃᖅᑭᓖᑦ ᐊᒻᒪᓗ 

ᐃᖅᑭᓕᐅᓐᖏᑦᑐᑦ. ᐊᔾᔨᒌᓐᓂᖏᑦ 

ᐃᒪᐃᑦᑑᓚᐅᖅᓯᒪᒻᒥᔪᑦ ᐊᐳᖅᑕᐅᑎᖃᖃᑦᑕᓚᐅᖅᑐᑦ 

ᐃᓕᓴᖅᑎᓕᒫᑦ ᐃᖅᑭᓕᐅᒐᓗᐊᕈᑎᒃ 

ᐃᖅᑭᓕᐅᓐᖏᒃᑲᓗᐊᕈᑎᓪᓗ ᐊᔾᔨᒌᓪᓗᐊᕋᓗᐊᕐᒪᑎᒃ 

ᐊᒻᒪᓗ ᖃᓄᖅᑑᕈᑎᒋᔭᐅᖁᓪᓗᑎᒃᑯᑦ ᑕᒪᓐᓇ. 

 

ᖃᓄᖅ ᑭᓱᓪᓚᕆᓐᓂᒃ ᐱᐅᓂᖅᐹᓂᒃ ᐱᑕᖃᕐᒪᖔᖅ 

ᓇᓗᓇᐃᖅᓯᓪᓚᕆᒍᓐᓇᖏᑦᑐᖓ ᐊᒻᒪᓗ ᐃᓚᖏᑦ 

ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᕆᖃᑦᑕᖅᓯᒪᔭᕗᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᓄᓇᑦᓯᐊᕐᒥ ᐊᒻᒪᓗ 

ᒫᓐᓇᕈᓘᓚᐅᖅᑐᖅ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᓪᓗᑕ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᕐᓂᕐᒧᑦ ᑐᕌᖓᔪᒥᒃ 

ᖃᐅᔨᒪᔨᑕᖃᖃᑦᑕᓚᐅᖅᑐᑦ. ᑕᒻᒪᓐᖏᒃᑯᒪ 

6−ᖑᔪᓂᒃᑯᐊ ᑖᕙᓂ ᑕᒪᒃᑯᓂᖓ 

ᐱᓕᕆᐊᖃᖃᑦᑕᖅᑐᑦ, ᐃᓄᑑᖃᑎᒋᔭᐅᓪᓗᑎᒃ 

ᐅᖃᓪᓚᖃᑎᒋᔭᐅᓪᓗᑎᒃ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓗᐃᒃᑲᐅᓪᓗᑎᒃ. ᑕᐃᒪᓐᓇᒃ 

ᐃᑲᔪᖃᑦᑕᓚᐅᖅᓯᒪᔭᕗᑦ. 

 

ᐄ, ᑐᓴᕈᒥᓇᖅᑐᓂᒃ ᑕᑯᔪᒥᓇᖅᑐᓂᓪᓗ ᑕᐃᒃᑯᐊ 

ᐱᓕᕆᐊᖃᖅᐸᓪᓕᐊᔪᑦ 

ᐊᑐᖅᑕᐅᖃᑦᑕᖅᓯᒪᓐᖏᓐᓂᑯᓂᓪᓗ 

ᐃᓕᐅᖅᑲᐃᕙᓪᓕᐊᓪᓗᑎᒃ 

ᐃᖅᑲᓇᐃᔮᒃᓴᖅᓯᐅᕐᓂᐊᕐᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ. 

ᑐᑭᓯᐅᒪᓂᕋ ᒪᓕᒃᑐᒍ ᐱᓕᕆᐊᖑᓂᐊᖅᑐᑦ 

ᐸᕐᓇᐅᑎᖏᓐᓂᒃ ᑕᐃᒪᐃᑦᑐᓂᒃ 

ᕿᒥᕐᕈᓇᒃᐸᓪᓕᐊᓕᕐᒥᔪᓯ ᐃᓕᓴᖅᑏᑦ 

ᐃᓱᓕᑦᑎᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᖁᑦᑎᓂᓕᒃ 9−ᒥᒃ 

ᐱᒋᐊᕐᓗᒍ. 

 

ᑐᑭᓯᐅᒪᔭᕋ ᒪᓕᒃᑐᒍ ᐊᔾᔨᒌᓪᓗᑎᒃ ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᖃᓪᓚᕆᑦᑐᑦ ᐃᓚᖏᓪᓗ 

ᓇᓖᕌᕈᑕᐅᔪᓐᓇᖅᑐᑦ ᑖᔅᓱᒪ ᐃᓕᓴᖅᑎᐅᑉ 

ᐃᓕᓐᓂᐊᕈᒪᔭᖓᓄᑦ ᑐᕌᖓᓂᖅᓴᐅᖃᑦᑕᕐᒪᑕ. 

ᑕᒪᓐᓇ ᑐᓴᕈᒥᓇᖅᑐᖅ ᐊᒻᒪᓗ 

ᐅᓂᒃᑳᑎᓐᓃᖃᑕᐅᔪᖅ ᑕᒪᒃᑯᐊ ᓇᓖᕌᕈᑏᑦ 

ᐊᑐᖅᑕᐅᖁᓪᓗᒋᑦ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒦᖏᓐᓇᖁᓪᓗᑎᒃᑯᓪᓗ. 

 

ᐄ, ᓄᓇᑦᓯᐊᕐᒥ ᑕᐃᒪᐃᓕᐅᖅᑐᑦ ᑕᐃᒪᓐᓇ. ᐄ, 

ᐊᔾᔨᒌᓐᓂᖏᑦ ᐱᔭᕐᓂᖅᑑᓂᖏᑦ ᑕᕝᕙ 

ᑕᑯᓚᐅᖅᑕᕗᑦ. ᐊᑐᓕᖁᔭᓕᐊᕗᓪᓗ 

ᐊᔾᔨᐸᓗᒃᑭᓪᓗᓂᖏᑦ ᑕᐃᒃᑯᓄᖓ ᔫᑳᓂᒥ 

ᐋᖅᑭᑦᑕᐅᓚᐅᖅᑐᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
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that they are taking the appropriate action to 

try to address those challenges.  

 

So I don’t know if I have any specific best 

practices to draw from that. I would note that 

I’m somewhat familiar with some of the 

initiatives based on discussions we’ve had 

also with the Education department in the 

Northwest Territories. More recently, earlier 

this year we haven’t looked at it from an 

audit perspective, but they were introducing 

career and academic advisors. There was a 

team that was put in place. If I’m not 

mistaken, it’s a team of six individuals that 

are meant to cover the whole territory, and 

they are to reach out to students both in 

person; so going to communities to meet 

with students, but also to maintain 

connection with them after the fact, either 

through online or through the telephone. 

 

So they are introducing some interesting, 

what I thought were some interesting, 

alternatives or good practices potentially, in 

terms of that world of providing students 

with advice, both in terms of career and 

academic advice. From what I understand 

based on the department’s business plan, 

they are also introducing this notion of 

alternative graduation options for students 

and it’s to be introduced, I believe, this year 

for grade nine students. So my understanding 

is that they are offering the traditional 

diploma, but also another diploma that 

contains the same core academic 

requirements that you would need for a 

regular diploma, but where some of the 

optional courses are more tailored to the 

interests of the student in terms of the 

workforce. It’s an interesting approach and 

it’s something that we’ve talked about in our 

report in terms of providing these types of 

alternative options to students as a means of 

motivating them and also keeping them in 

school potentially. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᑕᐅᑐᓐᖏ. 

 

ᑕᐅᑐᓐᖏ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇ 

ᑭᖑᓪᓕᖅᐹᕆᓂᐊᖅᑕᕋ. ᑖᒃᑯᐊ ᒪᒃᐱᒐᐃᑦ 

ᓇᐃᓴᐅᑎᖃᖅᑐᖅ ᐱᖓᓲᓪᓗᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ 

ᑎᑎᕋᖅᓯᒪᔭᖏᑦ ᐅᖃᖅᓯᒪᖕᒪᑕ ᑖᒃᑯᐊᒎᖅ 

ᕿᒥᕐᕈᐊᖅᓯᒪᓐᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᑲᑎᒪᔨᕋᓛᑦ, ᑕᐃᒪᓗ ᓄᓇᕗᑦᒥ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑲᑎᒪᔨᕋᓛᖏᑦ ᐊᑐᐊᒐᐅᔪᓂᒃ 

ᐋᖅᑭᒃᓱᐃᖃᑦᑕᕐᒪᑕ ᐃᓕᓐᓂᐊᑦᑎᐊᕋᓗᐊᕐᒪᖔᖏᑕ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᐊᒻᒪᑦᑕᐅᖅ 

ᐊᑐᖅᑕᐅᑦᑎᐊᕋᓗᐊᕐᒪᖔᑦ ᐃᓅᖃᑎᒌᑦᑎᐊᕐᓂᖅ 

ᐱᖅᑯᓯᓂᖅ. ᐊᐱᖅᑯᑎᒐ, ᑭᓱᓄᑯᐊ ᐱᓕᕆᐊᕆᔭᖏᑦ 

ᑲᑎᒪᔨᕋᓛᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᐃᓚᐅᑎᑕᐅᓯᒪᓐᖏᓚᑦ 

ᕿᒥᕐᕈᐊᖅᑎᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ, 

ᑭᖑᓪᓕᖅᐹᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ, ᒥᔅ ᑕᐅᑐᓐᖏ. ᑭᓯᐊᓂᓄᑯᐊ 

ᑐᓵᔾᔪᑎᕗᑦ ᓈᒻᒪᓐᖏᑦᑐᖅᑕᖃᓚᐅᕐᒪᑦ ᑐᓵᔨ 

ᑐᓴᖅᑕᐅᓚᐅᕋᓗᐊᖅᖢᓂ ᐃᓄᒃᑑᖅᑐᒻᒨᖅᓴᑦ ᐃᓚᔮ 

ᑐᓴᖅᓴᐅᓐᖏᑦᑐᒃᑰᕐᓂᖅ ᑐᓴᖅᓴᐅᓚᐅᕐᒪᑦ. 

(ᑐᓵᔨᑎᒍᑦ) ᑐᓵᔨᐅᔾᔪᑎᓄᑯᐊ ᑖᓐᓇᖃᐃ 

ᐊᐱᖅᑯᑎᒋᒃᑲᓐᓂᕈᑦᑎᒃᑯᑦ. ᒥᔅ ᑕᐅᑐᓐᖏ. 

 

ᑕᐅᑐᓐᖏ: ᐃᒫᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

(ᑐᓵᔨᑎᒍᑦ) ᒪᑉᐱᒐᖅ 3−ᒥ ᐅᓂᒃᑳᓕᐊᑦᑎᓐᓂ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓪᓗᓯ ᕿᒥᕐᕈᓇᓚᐅᓐᖏᑦᑐᓯ 

ᖃᓄᐃᓕᐅᖃᑦᑕᕐᒪᖔᑕ ᓄᓇᓕᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ, ᒪᓕᒐᑎᒍᑦ 

ᐱᔭᔅᓴᖅᑖᖅᑎᑕᐅᓯᒪᑎᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 

ᐋᖅᑭᒃᓱᐃᓚᐅᖅᓯᒪᔪᑦ ᐊᑐᐊᒐᓂᒃ ᐊᑎᓕᐅᕐᓂᕐᒧᑦ 

ᑐᕌᖓᔪᓂᒃ ᐅᐸᖃᑦᑕᕐᓂᖅ ᐊᒻᒪᓗ 

ᐃᓅᖃᑎᒌᑦᑎᐊᕐᓂᒃᑯᑦ ᐱᑦᑎᐊᕆᐊᖃᕐᓂᖏᑦ. 

ᖃᓄᐃᒻᒪᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑲᑎᒪᔨᖏᑦ ᐃᓚᓕᐅᔾᔭᐅᓚᐅᖅᓯᒪᓐᖏᓚᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᕐᒧᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒥᑲᓐᔨ. 

 

ᒥᑲᓐᔨ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᓐᖏᑦᑐᒍᑦ ᓄᓇᓕᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ ᓄᓇᓕᓐᓂ 

ᓂᕈᐊᖅᑕᐅᖃᑦᑕᕐᓂᖏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ. ᒐᕙᒪᒃᑯᓪᓕ 

ᐱᓕᕆᐊᕆᔭᖏᓐᓂᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᕋᑦᑕ. 

ᑕᐃᒃᑯᐊᓕ ᓄᓇᓕᓐᓄᑦ ᓂᕈᐊᖅᑕᐅᖃᑦᑕᖅᑐᑦ. 
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Then again, that is in the Northwest 

Territories, and that’s not something we 

specifically audited, but coming back to your 

question about the Yukon though, I think 

there were some similarities that we noticed 

in terms of the challenges that the department 

there is facing, and some of our 

recommendations are similar to what we’ve 

made here in Nunavut about putting in place 

strategies to help close those gaps in terms of 

student outcomes. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Towtongie. 

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. The last question I would like 

to ask is on page 3 of the Auditor General’s 

report. You note that your audit did not 

examine opinions of the district education 

authorities. Given the legislative role of  

Nunavut’s elected district education 

authorities in developing such policies as 

registration, attendance, and the 

Inuuqatigiitsiarniq Code of Conduct, my 

question is: why were the activities of district 

education authorities not included in the 

audit? Thank you, Mr. Chairman. That’s my 

last question.  

 

Chairman (interpretation): Thank you, Ms. 

Towtongie. There was an issue with the 

audio system. The interpreter was audible, 

but it was on the Inuktitut channel. 

(interpretation ends) We had an issue there 

with the translation. Just for clarity, if you 

could repeat your question, please, Ms. 

Towtongie. 

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. (interpretation ends) On page 

3 of your report you noted that your audit did 

not examine activities of the district 

education authorities. Given the legislated 

role of Nunavut’s elected district education 

authorities, they develop policies such as 

ᐆᑦᑑᑎᖃᖅᑲᐅᒐᕕᑦ ᐊᑐᐊᒐᐃᑦ ᒥᔅᓵᓄᑦ, ᐄ, ᐱᑕᓕᒃ 

ᓂᓪᓕᐅᑎᒋᒐᓚᒃᓯᒪᔭᕗᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᖅ 

ᑖᒃᑯᑎᒎᓇᖅ, ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᓂᓪᓕᐅᑎᒋᓯᒪᓪᓗᓂᔾᔪᒃ ᓄᓇᓕᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓂᒃᑯᐊ 

ᐊᑐᐃᓐᓇᐅᔭᕌᖓᑕ ᑲᑎᒪᖃᑎᒋᖃᑦᑕᓚᐅᖅᑕᕗᑦ 

ᓄᓇᓕᓐᓄᐊᕌᖓᑦᑕ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 

ᑲᑎᒪᔨᖏᑕ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) 

ᓇᓗᓇᐃᑦᑎᐊᕐᓂᐊᕐᒪᑦ ᑭᖑᓪᓕᕐᒨᓚᐅᓐᖏᓂᕐᓂᒃ 

ᐊᐱᕆᒍᒪᔪᒧᑦ. ᓇᓕᐊᓂᒃᑯᐊ ᓄᓇᓖᑦ 

ᐳᓛᕆᐊᕐᓂᖅᑭᓯᐅᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑐᓯ? 

ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒥᑲᓐᔨ. 

 

ᒥᑲᓐᔨ (ᑐᓵᔨᑎᒍᑦ): ᐳᓛᕆᐊᔪᔪᒍᑦ 7−ᓂᒃ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ, ᐳᓛᕆᐊᕋᓱᔪᔪᒍᑦ ᓄᓇᕗᑦ 

ᐊᕕᑦᑐᖅᓯᒪᔪᓕᒫᖏᓐᓂ; ᐃᑉᐱᐊᕐᔪᒃ ᐃᓕᓴᕕᒻᒨᔪᔪᒍᑦ; 

ᑭᒻᒥᕈᒻᒥ; ᐃᖃᓗᓐᓂ; ᑲᖏᖅᖠᓂᕐᒥ, ᐃᒡᓗᓕᒑᕐᔪᒃ, 

ᖃᒪᓂᑦᑐᐊᖅ ᐊᒻᒪ ᖁᕐᓗᖅᑑᖅ ᐊᒻᒪᓗ 

ᐳᓛᕆᐊᔪᒻᒥᔪᒍᑦ ᐃᖃᓗᑦᑑᑦᑎᐊᒧᑦ 

ᓯᓚᑦᑐᓴᕐᕕᖓᓗᐊᑐᐃᓐᓇᖓᓄᓪᓕ ᓯᓚᑦᑐᓴᕐᕕᖃᕐᒪᑕ 

ᑕᑯᔭᖅᑐᔪᒻᒥᔭᕗᑦᑕᐅᖅ ᑲᖏᖅᖠᓂᕐᒥᓗᑦᑕᐅᖅ 

ᓯᓚᑦᑐᓴᕐᕕᖓᓄᑦ ᐳᓛᕆᐊᔪᒻᒥᔪᒍᑦ. 

 

ᒪᕐᕈᑲᓐᓃᒃ ᐃᓕᓴᕖᑦ ᓇᓗᓇᐃᖅᓯᒪᔪᒻᒥᔭᕋᓗᐊᕗᑦ 

ᐳᓛᕆᐊᕈᒪᓪᓗᑎᒍ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ 

ᐱᔾᔪᑎᖃᖅᑐᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᑭᓗᐊᕐᓂᑯᒧᓪᓘᓐᓃᑦ 

ᐊᒻᒪ ᓄᓇᓕᖓ ᐊᑲᐅᓈᖅᓯᒪᔪᓐᖏᒻᒪᑦ 

ᐳᓛᕆᐊᕈᓐᓇᔪᓐᖏᓇᑦᑎᒍ ᑕᐃᒃᑯᐊ ᒪᕐᕉᒃ. 

 

ᐳᓛᕆᐊᖃᑦᑕᖅᑐᑕ ᑲᑎᒪᖃᑎᖃᖃᑦᑕᔪᔪᒍᑦ 

ᐃᓄᒋᐊᕈᓘᔮᓗᓐᓂᒃ. ᐃᓕᓴᕖᑦ ᐊᖓᔪᖅᑳᖏᑦ, 

ᐃᓕᓴᐃᔩᑦ, ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓂ ᐊᖏᔪᖅᑳᒡᒍᑏᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑲᑎᒪᔨᖏᑦ ᐊᒻᒪ ᐃᖅᑲᓇᐃᔮᒧᑦ ᐱᕙᓪᓕᐊᑎᑦᑎᔩᑦ 

ᐃᓕᓴᐃᔩᑦ, ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ 

ᓇᒻᒥᓂᖃᐅᑎᓖᑦ ᐊᒻᒪ ᑲᑎᒪᔩᓪᓗ ᐃᓕᓴᐃᔩᓪᓗ 

ᐃᓱᒪᓕᕆᔨᓐᖑᖅᑎᑕᐅᓯᒪᔪᐃᑦ ᐃᓕᓴᕕᖓᓂ. 

 

ᐃᓚᖏᑦ ᑭᒡᒐᑐᖅᑏᑦ ᐅᖄᓚᐅᑎᒃᑯᑦ 

ᐅᖃᖃᑎᒋᔪᒐᑦᑎᒍ ᐳᓛᕆᐊᔪᓐᖏᑕᕋᓗᐊᕗᑦ 

ᐅᖄᓚᐅᑎᒃᑯᑦ ᐅᖃᖃᑎᒋᔪᓐᓇᖅᓯᒪᔭᕗᑦ ᐃᓚᖏᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
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registration, attendance, and the 

Inuuqatigiitsiarniq Code of Conduct, why 

were the activities of district education 

authorities not included in the audit? That’s 

my final question. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

You’re correct. As we state in our audit, we 

did not specifically audit the activities of the 

district education authorities. As they were 

locally elected officials, we felt that it was 

more appropriate to focus on the Government 

of Nunavut departments, in this case in 

particular the Department of Education.  

 

You had mentioned, for example, they do 

have a role with respect to attendance 

policies, and we do note some comments in 

the report around attendance with respect to 

the Department of Education that were 

discussed also in the department’s opening 

statement.  

 

I would note, however, that we did make an 

effort to meet with the district education 

authority representatives when they were 

available in the communities that we were at 

as well as the coalition representing the 

district education authorities. We certainly 

tried to get their input where we could. 

Thank you. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just to clarify that 

before we go to the next name on the list, 

which communities in particular did you visit 

as part of this audit and which schools? 

Thank you. Mr. McKenzie. 

 

Mr. McKenzie: We visited seven schools. 

We made an effort to visit schools in all three 

regions. We visited the school in Arctic Bay, 

Kimmirut, Iqaluit, Rankin Inlet, Chesterfield 

ᐊᕐᓇᒃᑲᖅ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, 

ᐅᓐᓄᓴᒃᑯᑦ, ᑐᓐᖓᓱᒋᔅᓯ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ 

ᐃᓕᔅᓯᓕᒫᖅ. ᑕᓚᕖᓴᒃᑯᑦ ᑕᑯᓐᓈᖅᑐᐃᑦ 

ᓈᓚᒃᑐᐃᓪᓗ ᑐᓐᖓᓱᒋᔅᓯ. ᑐᓴᕈᒥᓇᖅᑐᐊᓗᒻᒥᒃ 

ᒫᓐᓇ ᓈᓚᒃᑲᔅᓯ. 

 

ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ ᐅᓂᒃᑳᓕᐊᒥᓃᑦ ᐅᓇ 

ᖃᓄᖅ ᑲᓱᖅᓯᒪᒻᒥᒪᖔᑕ ᐃᓕᓐᓂᐊᕐᓂᖅ 

ᐃᖅᑲᓇᐃᔮᕐᓗ ᖃᐅᔨᓴᖅᓯᒪᒻᒪᑕ. ᑭᓱᓪᓚᑦᑖᓂᒃ 

ᐱᔾᔪᑎᖃᖅᑐᓯ ᑕᐃᒪᐃᑦᑐᓂᒃ ᖃᐅᔨᓴᕈᒪᓕᕐᓂᖅᐱᓯ 

ᖁᑦᑎᓂᖅᓴᓂᒃ ᐃᓕᓴᕕᓐᓂᒃ ᐊᒻᒪ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᕕᓐᓂᒃ ᐊᑕᐅᔅᓯᒃᑯᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕈᒪᓐᓂᖅᐱᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᒪᒥᐊᓇᖅ... ᒥᔅᑕ 

ᒥᑲᓐᔨ. 

 

ᒥᑲᓐᔨ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ ᐱᔾᔪᑎᖃᔪᔪᒍᑦ. ᓯᕗᓪᓕᖅᐹᖅ 

ᑖᓐᓇ ᐱᒻᒪᕆᐅᓂᖓᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ 

ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᑎᑦᑎᒋᐊᖃᕐᓂᖅ ᓱᕈᓯᕐᓄᑦ 

ᒪᒃᑯᒃᑐᓄᑦ ᐃᓐᓇᕐᓄᓪᓗ. ᑖᓐᓇ ᓯᕗᓪᓕᖅᐹᖅ 

ᐱᒋᐊᓐᖓᕐᓂᖓ ᐅᓂᒃᑳᓕᐅᒥᓂᑦᑕ ᐅᓪᓗᒥ 

ᒐᕙᒪᒃᑰᓯᒪᔪᓄᑦ ᓯᕗᓂᑦᑎᓐᓄᑦ ᒐᕙᒪᐅᓯᒪᔪᓄᑦ 

ᓯᕗᓪᓕᐅᓂᕋᖅᑕᐅᖃᑦᑕᖅᓯᒪᒻᒪᑦ. 

 

ᖃᓂᒌᓐᓂᖃᕐᒪᖔᑎᒃ ᑲᓱᖅᓯᒪᓂᖏᑦ ᒐᕙᒪᐅᑉ 

ᓴᖅᑭᕆᐊᓕᖏᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕆᐊᖃᕐᓂᖏᑦ 

ᐃᓄᖏᑦ ᖃᔅᓯᐅᓂᖏᑦ ᒪᓕᓪᓗᒋᑦ 

ᓄᓇᑖᕈᑎᐅᓯᒪᔪᓂᒃ. ᑕᑯᓚᐅᕋᑦᑕ ᐊᕗᖓᑲᓪᓛᓗᒃ 

ᓱᓕ ᐱᕙᓪᓕᐊᒋᐊᓕᕕᔾᔪᐊᕌᓘᒻᒪᑕ. ᑕᑯᓚᐅᖅᑐᒍᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᖁᑦᑎᓂᖅᓴᓂ ᐃᓕᓴᔪᑦ 

ᓯᕗᓂᕆᓛᖅᑕᑎᓐᓂ ᐃᖅᑲᓇᐃᔭᖅᑎᔅᓴᒫᖑᔪᐃᑦ 

ᒐᕙᒪᒃᑯᓐᓄᑦ ᖃᐅᔨᕕᒌᖑᓚᐅᕋᑦᑎᒍ ᖃᓄᖅ 

ᐃᑲᔪᖅᓯᖅᑕᐅᕙᒻᒪᖔᑕ ᐊᐅᓪᓛᕋᓱᒃᑎᓪᓗᒋᑦ 

ᖁᑦᑎᓂᖅᓴᒥ ᐃᓕᓴᐃᔪᓂᒃ ᐱᔭᕇᕈᑎᑖᖅᑕᕐᓗᑎᒃ 

ᐊᒻᒪ ᐃᖅᑲᓇᐃᔮᒧᑦ ᐊᐅᓪᓛᓛᕐᓗᑎᒃ. 

 

ᖃᐅᔨᒪᓚᐅᕐᒥᒐᑦᑕ ᖃᔅᓯᒻᒪᕇᒃᑭᐊᖅ ᐃᓕᓴᕕᒻᒥ 

ᐊᓂᖃᑦᑕᕐᒪᑕ ᐱᔭᕇᕈᑎᑖᕋᑎᒃ. ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐱᔭᕇᖅᑑᔮᕋᓗᐊᖅᑐᑎᒃ 

ᐃᓕᓐᓂᐊᑲᓐᓂᕆᐊᖃᓲᖑᒻᒪᑕ ᖁᑦᑎᓂᖅᓴᒥ 

ᐃᓕᓴᓐᖐᓇᖅᑕᒥᓐᓂ. 

ᓯᓚᑦᑐᓴᕐᕕᒻᒨᕈᓐᓇᖅᓯᓚᐅᓐᖏᓐᓂᕐᒥᓂ 

ᐃᓕᓴᑲᓐᓂᕆᐊᖃᖃᑦᑕᖅᓯᒪᒻᒪᑕ. ᖃᔅᓰᒻᒪᕇᒃᑭᐊᖅ 

ᐱᔭᕇᕈᑎᑖᖅᓯᒪᓐᖏᒻᔪᐃᑦ ᑲᓇᑕᒥ 
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Inlet, Baker Lake, and Kugluktuk. We also 

visited Cambridge Bay, but that was more to 

speak to the college given they had a campus 

there. I should note as well that in Rankin 

Inlet we met with college officials in Rankin 

Inlet.  

 

There were a couple of other schools that we 

had identified that we wanted to visit, but for 

a variety of reasons, whether it was lack of 

staff or a situation involving the community, 

made it difficult for us to visit those two 

communities, so we were unable to visit with 

them.  

 

I should note as well that during those visits, 

we met with a wide range of individuals that 

included, for example, school leaders, so 

principals and vice-principals, teachers, 

regional executive directors, DEA 

representatives; I had it mentioned. We also 

met with career development officers who 

work for the Department of Family Services, 

adult educators, private sector 

representatives, as well as counsellors or 

teachers who had been assigned that role in 

certain schools.  

 

I should note that we may have contacted 

some of those representatives over the phone 

because they were not necessarily in the 

communities that we visited, but we reached 

out to them via telephone. Thank you. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak (interpretation): Thank you. 

(interpretation ends) I was wondering if we 

have to… . Good afternoon. Welcome to the 

House today for everybody who is looking at 

TV, radio, and who are present here. It’s a 

very interesting topic and an important one.  

 

I guess my first question to start off is: I 

noted that your report is focused on some of 

ᑭᓪᓕᓯᓂᐊᖅᑎᑯᓐᓂ ᑎᑎᕋᖅᓯᒪᔭᖏᑦ ᒪᓕᑦᑐᒋᑦ. 

ᖃᔅᓯᒻᒪᕆᓐᓂᑭᐊᖅ ᐱᔾᔪᑎᖃᓚᐅᖅᑐᐃᑦ. 

 

ᐃᓛᒃᑰᖓᑎᓗᐊᕌᓗᒍᒪᓚᐅᓐᖏᓇᑦᑎᒍ 

ᑕ29ᕝᕙᓂᔅᓴᐃᓐᓈᖅᑐᕐᔪᐃᔮᓚᐅᕐᒪᑕ ᑕᐃᒃᑯᐊ ᒫᓐᓇ 

ᖁᑦᑎᓂᖅᓴᒥ ᐃᓕᓴᔪᐃᑦ ᐊᒻᒪ ᐃᓕᓴᒍᓐᓃᖅᓯᒪᔪᐃᑦ. 

ᑕᐃᒫᔅᓴᐃᓐᓇᖅ ᐃᒻᒥᓂᒃ 

ᑐᕌᒐᖃᖅᑎᒐᓱᒃᑲᓗᐊᖅᑐᑎᒃ ᐱᐅᓯᕚᓪᓕᕋᓱᓐᓂᕐᒧᑦ 

ᐃᓕᓐᓂᐊᖅᓯᒪᔭᖏᓐᓂ ᐱᒻᒪᕆᐅᓱᒋᓚᐅᕋᑦᑎᒍ 

ᑕᐃᒃᑯᐊ ᐃᓘᓐᓇᖏᑦ ᕿᒥᕐᕈᐊᑕᐃᓐᓇᕋᓱᒃᑯᑦᑎᒍ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖏᓛᖅ ᓯᕗᓪᓕᐅᑎᑕᐅᓯᒪᒻᒪᑦ 

ᐃᓕᓴᖅᓯᓪᓗᑕᓗ ᑕᒪᒃᑯᐊ ᐃᓄᐃᑦ ᑭᒃᑯᑐᐃᓐᓇᐃᑦ 

ᓯᕗᓂᑦᑎᓐᓂ ᐃᖅᑲᓇᐃᔭᖅᑐᒃᓴᐅᒻᒪᑕ ᒐᕙᒃᑯᓐᓄᑦ 

ᐊᒻᒪᓗ ᓇᒻᒥᓂᖃᐅᑎᓕᓐᓄᑦ ᑕᖅᑳᓂ 

ᐅᔭᕋᕐᓂᐊᖅᑎᓄᓪᓗ ᐊᓯᖏᓐᓄᓪᓗ. 

 

ᐱᒻᒪᕆᐅᓱᒋᓚᐅᕋᑦᑎᒍ ᑖᒃᑯᐊ ᐊᑕᐅᑦᑎᒥ 

ᕿᒥᕐᕈᐊᕈᑦᑎᒍ ᐊᔾᔨᒌᓐᖏᑦᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ. 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᖁᔭᓐᓇᒦᑦᑎᑕᐅᖅ ᑭᐅᔾᔪᑎᓐᓄᑦ. ᑭᖑᓪᓕᖅ 

ᐊᐱᖅᑯᑎᒐ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐅᓂᒃᑳᓕᐊᒥᓂᖏᑦ ᑕᐃᒪ 

ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒡᒎᖅ ᐱᔾᔪᑎᖃᖅᑐᑎᒃ 

ᖃᐅᔨᓴᕆᐊᕈᒪᓯᒪᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᑲᔪᖅᓰᒍᓐᓇᕋᓗᐊᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᓯᓚᑦᑐᓴᕐᕕᓕᐊᕋᓱᒃᑎᓪᓗᒋᑦ 

ᐃᓕᓴᕕᑐᐃᓐᓇᕐᓃᖔᓚᐅᕐᓗᑎᒃ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓄᑯᐊ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓄᑦ 

ᕿᒥᕐᕈᔭᐅᓐᓂᖏᑦᑐᓂᒃ ᐱᔾᔪᑎᐅᔪᓐᓇᖅᑐᓂᑦ 

ᐱᑕᖃᒃᑲᓐᓂᕆᕙ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᕐᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᒃᓯᕙᐅᑖᖅ, ᑖᓐᓇ ᐊᑕᖐᐸᓗᔅᓯᒪᓚᐅᖅᑐᖅ ᑕᐃᒫᒃ 

ᒪᑐᐃᖅᓯᒍᑎᓂ ᐅᖃᖅᑲᐅᒐᒪ ᓯᕗᒧᐊᖅᐸᓪᓕᐊᔪᒍᑦ 

ᐊᑐᓕᖁᔭᓕᐊᕕᓂᖏᑦ ᑖᒃᑯᐊ 

ᒪᓕᔅᓴᖅᐸᓪᓕᐊᓪᓗᑎᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᒥᔅ ᐊᕐᓇᒃᑲᖅ, 

ᐅᖃᒃᑲᓐᓂᕈᓐᓇᕈᕕᐅᒃ ᐊᐱᖅᑯᑏᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᒪᐃᓕᒐᓱᕋᑖᖅᑐᖓ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐅᓂᒃᑳᓕᐊᒥᓂᖏᑦ 
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the links between education and employment 

in Nunavut, but what specific factors 

prompted your office to focus both on the 

high school students and adult learners in the 

same audit? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Mr…I’m sorry. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

There are a number of factors. One, I think, 

was just the overall importance or 

significance of the topic and the fact that it 

has the notion of providing education to 

children, youth and adult learners, as we note 

in the first paragraph of our report, is a 

priority of the current government and has 

been the priority of previous governments as 

well.  

 

We also recognized the close link between 

the government’s obligation to achieve a 

representative workforce as part of the 

Nunavut Land Claims Agreement, and we 

saw that there was still a ways to go there in 

terms of achieving that goal and we saw that 

high school students were essentially that 

future supply of employees in the 

government, and we wanted to know what 

support was being provided to them to help 

them transition through high school, achieve 

their High School Diploma, and move on 

either into the workforce directly or into 

post-secondary.  

 

We were also conscious of the fact that a 

number of individuals were leaving school 

without getting a High School Diploma or 

they may have graduated from high school 

and still required some additional education 

either, for example, to get courses they may 

not have taken in high school in order to get 

into a post-secondary education program, and 

also the number of individuals who do not 

have a High School Diploma according to 

ᐅᖃᐅᓯᖃᕐᒪᑕ ᐊᑕᐅᓯᐅᓐᖏᒻᒪᕆᑦᑐᒥᒃ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᑲᔪᖅᓰᒍᓐᓇᕋᓗᐊᕐᒪᖔᑕ 

ᐃᓕᓐᓂᐊᕕᔾᔪᐊᒥ ᐃᓕᓴᐃᔪᓂᑦ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒨᕋᓱᒃᑎᓪᓗᒋᑦ. 

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓱᒪᖃᖅᐹᑦ ᑖᒃᑯᐊ 

ᐊᓯᖏᓐᓂᑦᑕᐅᖅ ᐱᔾᔪᑎᔅᓴᖅᑕᖃᕆᕚ 

ᖃᐅᔨᓴᖅᑕᐅᔭᕆᐊᖃᕋᔭᓐᖑᐊᖅᑐᒥᓂᐅᒐᓗᐊᓂᒃ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓄᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦᑐᓂᒃ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) 

ᑐᑭᓯᓇᖅᓯᒃᑲᓐᓂᖅᑯᖅ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐊᖏᖅᑐᒍᑦ ᐃᓕᓴᖅᓯᓪᓗᑕᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᓪᓗᑕ ᐃᑲᔪᖅᓰᒋᐊᖃᕋᑦᑕ 

ᐊᐅᓪᓛᖅᐸᓪᓕᐊᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᓕᒫᕗᑦ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕕᔾᔪᐊᒦᑦᑐᐃᑦ ᐱᓗᐊᖅᑐᒋᑦ. 

ᑖᓐᓇ ᐊᑐᓕᖁᔭᓕᐊᖅ ᐱᓪᓗᒍ ᐋᖅᑮᓯᒪᔪᒍᑦ ᓄᑖᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑕᖏᓐᓄᑦ ᐊᐅᓪᓛᖅᑎᕆᔨᓂᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ ᑲᑐᔾᔨᔪᓂᑦ 

ᐃᑲᔪᖅᓰᖃᑦᑕᓕᖅᑐᐃᑦ ᖁᑦᑎᓂᖅᓴᒥ 

ᐃᓕᓴᔪᖁᑎᓕᒫᑦᑎᐊᑎᓐᓂ ᐊᐅᓪᓛᕋᓱᒃᑎᓪᓗᒋᑦ 

ᐃᖅᑲᓇᐃᔮᒥᒃ ᑖᔅᓱᒥᖓᑦᑕᐃᓐᓇᖅ 

ᑲᑐᔾᔨᓂᕐᒥᓪᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᕐᕕᒋᖃᑦᑕᕐᓗᒍ. ᑖᓐᓇ 

ᓴᖅᑭᕆᐊᖃᓚᐅᕐᒪᓂᓛᒃ 

ᖃᐅᔨᓴᖅᑕᐅᔭᕆᐊᖃᓚᐅᕐᒪᑦ ᑕᒪᓐᓇ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᒥᔅ ᐊᕐᓇᒃᑳᖅ, 

ᐊᔾᔨᒋᓐᖏᑕᖓᒍᑦ ᐊᐱᕆᓗᖓᖃᐃ. ᑕᕝᕙᓂ 

ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᑐᐃᑦ ᑕᑯᓐᓈᕐᓗᒋᑦ ᑕᕝᕙᓂ 

ᖃᐅᔨᓴᖅᑕᐅᒋᐊᓕᒥᓂᐅᔮᖅᑑᒐᓗᐊᒥᒃ 

ᐱᔭᐅᔪᖃᕐᓂᓐᖏᓛ? ᐆᑦᑑᑎᒋᓗᒍ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑕ ᐊᐅᓚᓂᖏᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐅᖃᐅᓰᑦ ᖃᓄᐃᑦᑐᑦ ᐊᑐᖅᑕᐅᑉᐸᑦ 

ᐊᑦᑐᐃᖃᑦᑕᕐᓂᖏᓐᓂᒃ ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ. 

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓖ ᑕᑯᓐᓈᖅᑕᖓᒍᑦ 

ᐃᓗᐃᑦᑑᓂᖅᓴᒥᒃ 

ᑕᑯᓐᓇᓐᖑᐊᕋᔅᓴᐅᓕᖅᑎᑦᑎᒐᔭᕐᓂᕋᓗᐊᖅᐸᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖃᐅᔨᒪᒐᑦᑕ ᐃᓕᓐᓂᐊᕐᓂᖏᑦ ᓱᕈᓯᖁᑎᑦᑕ 

ᓴᖅᑭᑕᐅᖃᑦᑕᕐᒪᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ 

ᐊᐅᓚᑦᑎᖃᑕᐅᔪᓄᑦ ᑲᑐᔾᔨᖃᑎᒌᖑᔪᓄᑦ 
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Statistics Canada, as we note in our report. I 

think it’s in paragraph 60. 

 

There were a number of factors and we 

didn’t want to really treat them as separate; 

we saw them actually as very much the same 

part of a continuum. There are people who 

are in high school now. There are people who 

are outside of high school but still have goals 

or objectives for themselves to improve or 

ladder up, if you will, in terms of their 

academics. We thought it would be important 

to try to look at both together, again, because 

of the priority that has been given to 

education and also recognizing that these 

individuals are very much potential future 

employees for both the government but also 

the private sector, for example, in the mining 

sector here in Nunavut. We thought it was 

valuable to look at both of them together as 

part of a continuum, if you will. Thank you. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. Thank you for 

your response. My next question is to the 

Department of Education.  

 

The Auditor General’s report focused on a 

number of factors that impact the 

department’s ability to support high school 

students in transitioning to post-secondary 

education. Does the department feel if there 

were any factors that weren’t addressed in 

the Auditor General’s report that you feel 

should have been? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Thank you, Mr. Chairman. 

It was comprehensive and, as we prepared in 

our opening, we are moving forward with 

ᐱᖃᑕᐅᓪᓗᑎᒃ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑲᑎᒪᔨᖏᑦ, ᐃᓕᓐᓂᐊᖅᑎᖁᑎᓖᑦ, ᕿᑐᕐᖓᓖᑦ ᐊᒻᒪ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥᐅᑕᐃᑦ. 

 

ᑕᕝᕘᓇᖃᐃ ᕿᒥᕐᕈᔭᐅᑦᑎᐊᒃᑲᓐᓂᓂᖅᐸᑕ 

ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᑕᑯᓐᓈᖅᑕᐅᑎᓪᓗᒋᑦ ᐊᒻᒪ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᑮᓇᐅᔭᖏᓪᓗ ᑕᑯᓐᓈᖅᑕᐅᓗᑎᒃ 

ᓴᖅᑭᖅᑕᐅᔭᕆᐊᓖᑦ ᐃᓱᒪᒋᓪᓗᒋᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

ᐊᕐᓇᒃᑲᖅ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᐊᐱᕆᒍᒪᔪᖓ 

ᓯᓚᑦᑐᓴᕐᕕᒃ ᑕᐃᒫᔅᓴᐃᓐᓇᖅ ᐃᓱᒪᖃᖅᐸᓪᓕ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥᐅᑦ ᐱᔭᕇᓐᖏᔾᔪᑕᐅᔪᓐᓇᖅᑐᓂᒃ 

ᐱᓐᖏᔾᔪᑕᐅᔪᓐᓇᖅᑐᓂᑦ ᖃᐅᔨᓴᕋᔅᓴᕐᓂᒃ 

ᐱᑕᖃᒃᑲᓐᓂᕐᓂᕋᓗᐊᖅᐸᖃᐃ 

ᐃᑲᔪᖅᓰᒍᑎᔅᓴᐅᑲᓐᓂᖅᑐᓂᒃ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᔪᓄᑦ 

ᓯᓚᑦᑐᓴᕐᕕᓕᐊᕈᒪᑎᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᑕᒪᒃᑯᐊ 

ᑕᐃᔭᐅᖃᑖᕐᒥᒻᒪᑕ ᐊᓯᖏᑦᑕᐅᖅ 

ᑲᑐᔾᔨᖃᑎᒋᒋᕙᑦᑕᕗᑦ ᓯᓚᑖᓃᒻᒥᔪᐃᑦ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ 

ᐅᕝᕙᓘᓐᓃᑦ ᒐᕙᒪᒃᑯᓐᓂ. ᐃᓛᓐᓂᒃᑯᑦᑕᐅᖅ 

ᐊᑦᑑᑎᖃᖃᑦᑕᕐᒥᒻᒪᑕ ᐱᓕᕆᐊᖏᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐱᓕᕆᐊᕆᒃᑲᓐᓂᕆᐊᓕᖏᑦ. ᑖᓐᓇᖃᐃ 

ᐃᓱᒪᒋᔭᐅᒃᑲᓐᓂᕈᓐᓇᕋᔭᖅᑐᖅ ᓯᕗᓂᑦᑎᓐᓂ. ᒫᓐᓇ 

ᐃᓱᒪᒋᕙᓪᓕᐊᒐᑦᑎᒍ, ᐊᓪᓛᓘᓐᓃᑦ ᒫᓐᓂ 

ᖃᓄᖅᑑᖃᒌᓂᕆᔭᑦᑎᓐᓂ 

ᐋᖅᑭᒋᐊᖅᓯᒪᓂᖅᓴᐅᓕᕐᒥᔪᒍᑦᑕᐅᖅ ᐱᖓᓲᓪᓗᑕ, 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓂ 

ᐃᓄᓕᕆᔨᒃᑯᓪᓗ. ᐊᑐᓂ ᑭᐅᓇᓱᐊᓐᖏᑦᑐᑕ 

ᐊᑕᐅᑦᓯᒃᑯᑦ ᐊᑕᖏᕐᓂᖅᓴᐅᔪᒥᒃ 

ᑭᐅᓇᓱᐊᓐᓂᖅᓴᐅᖅᓱᑕ. 

 

ᑖᓐᓇᖃᐃ ᕿᒥᕐᕈᔭᐅᒃᑲᓐᓂᕈᓐᓇᖅᑐᒥᓂᐅᕚ, 

ᐃᓚᒃᑲᓐᓂᕈᑏᑦ ᐃᓱᓕᖃᕈᓐᓇᖏᑦᑐᑦ ᑭᓇᑐᐃᓐᓇᕐᓗ 

ᐃᓱᒪᑦᓴᖅᓯᐅᕈᑎᖃᕈᓐᓇᖅᑐᒍᑦ. ᑭᓯᐊᓂ ᑖᓐᓇᖃᐃ 

ᖃᓄᒃᑲᓐᓂᖅ ᐋᖅᑭᒋᐊᕈᓐᓇᕋᔭᕐᓂᖅᑲᑦ  

ᐋᖅᑭᒋᐊᑦᓴᐅᑎᒋᕙᓪᓕᐊᓕᕇᖅᑕᕗᑦ ᒫᓐᓇ 

ᑭᐅᓂᕆᖃᑦᑕᖅᑕᕗᑦ ᐊᑐᓂ ᐊᑎᒌᓐᓂᖅᓴᐅᔪᒥᒃ 

ᑭᐅᓇᓱᐊᕈᑎᒋᕙᑦᑕᑎᓐᓂᑦ. 

ᑐᑭᓯᓇᑦᓯᐊᖅᑐᑦᓴᐅᔫᒐᓗᐊᖅ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᑦᓯᕙᐅᑖᖅ. 
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addressing the recommendations. 

Qujannamiik, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Ms. Angnakak, maybe 

you want to rephrase the question. Ms. 

Angnakak. 

 

Ms. Angnakak: I guess what I was trying to 

get at is: in the Auditor General’s report they 

focus on a number of factors, and those 

which impact the Department of Education’s 

ability to support high school students in 

transitioning to a post-secondary education. 

Does the department feel there were maybe 

other factors that might not have been 

addressed in the Auditor General’s report 

that you feel should have been? Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) I hope that is a bit 

clearer. Ms. MacMillan.  

 

Ms. MacMillan: Qujannamiik. Thank you, 

Mr. Chairman. We acknowledged that, and 

the department recognizes the need to 

support transition for all of our learners, in 

particular at the high school level. For this 

recommendation we have established a new 

curriculum transition program team and they 

will look at supporting all of our high school 

students’ transition into areas of work, 

including cooperative experiences, hands-on 

learning, and continuing to expand in that 

area. So it was a valid area to be examined. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Ms. Angnakak, I will 

just try and phrase this a bit different. The 

things that were included in the scope of the 

audit, is there anything that maybe should 

have been included that wasn’t; say for 

example, the DEA function or maybe the 

effects of language in the school, or language 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ: ᑐᑭᓯᒋᐊᑲᐃᓐᓇᕈᒪᔪᖓ: ᐊᒥᓲᕕᑖ 

ᐊᐱᖅᓱᕈᒪᔪᑦ? ᐊᒥᓲᒍᑦᑕ ᑕᐃᒫᑲᐃᓐᓇᖅᑐᖓ. 

ᑕᐃᒫᑲᐃᓐᓇᓕᕐᓚᖓ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐱᕕᖃᒃᑲᓐᓂᕐᓂᐊᖅᑐᑎᑦ 

ᓇᓗᓇᓐᖏᑦᑐᖅ. ᒥᔅᑕ ᕋᒻᐴᑦ.  

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ, 

ᐅᓐᓄᓴᒃᑯᓪᓗ. ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ ᑐᕌᖅᑐᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᐅᐊᑦᑎᐊᕉᖅᑲᐅᔪᖅ 

ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ ᑎᑎᕋᕐᕕᖓ ᐅᖃᖅᑲᐅᒻᒪᑕ 

ᐳᓚᕋᓚᐅᕐᒪᑕ ᑎᓴᒪᐅᔪᓐᖏᒐᖅᑐᓂᒃ ᓄᓇᓕᓐᓂᒃ. 

ᖃᐅᔨᒪᔪᖓ 25-ᖑᒻᒪᑕ ᓄᓇᓖᑦ ᓄᓇᕗᒥ 40 

ᐅᖓᑖᓂ ᐃᓕᓐᓂᐊᕐᕕᖃᖅᑐᑎᒃ. ᐃᓱᒪᕕᑦ 

ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ ᐅᓂᒃᑳᖓ ᓄᓇᕗᓕᒫᒥ 

ᑕᑯᓐᓇᓐᖑᐊᖅᑑᔮᕐᓂᕐᒪᖔᑕ? ᖃᐅᔨᔭᒥᓂᖅᓯ 

ᑎᓴᒪᐅᔪᓐᖏᒐᖅᑐᑐᐃᓐᓇᐃᑦ ᓄᓇᓕᓐᓂ ᐊᔾᔨᒌᑉᐸᑦ 

ᓄᓇᕗᓕᒫᒥ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓄᓇᕗᑦ ᓄᓇᓕᖏᑦ ᐊᔾᔨᒌᓐᖏᑦᑑᑎᐊᓗᐃᑦ, 

ᐊᔾᔨᒌᐸᓗᓪᓛᔪᒐᓗᐊᑦ ᐃᓚᖏᖓᒍᑦ, ᐃᓛᒃ 

ᐊᑑᑎᖃᕐᓂᖅᓴᓪᓚᕆᐅᒐᔭᕐᓂᐊᔪᔪᖅ ᐃᓕᓴᕕᓕᒫᑦ 

ᐳᓛᕆᐊᖅᑕᐅᓐᓂᖅᑲᑕ, ᓄᓇᓕᓕᒫᓪᓗ ᐅᖃᐅᓯᖏᑦ 

ᐊᔾᔨᒌᑦᑎᐊᓐᖏᒐᓛᑦᑐᒡᒍᑕᐅᒻᒥᒻᒪᑕᑦᑕᐅᖅ 

ᓄᓇᓕᖁᑎᑦᑎᓐᓂ ᐃᓕᓴᔪᖁᑎᕗᓪᓗ ᐊᔾᔨᒌᒐᑎᒃ. ᐄ, 

ᐊᑑᑎᖃᕋᔭᖅᑐᒥᓂᖅ ᐳᓛᕆᐊᖅᑕᐅᓐᓂᖅᑲᑕ 

ᓄᓇᓕᓕᒫᖁᑎᕗᑦ ᐃᓕᓴᕕᖁᑎᓕᒫᕗᓪᓗ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᕋᒻᐴᑦ.  

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓇᒥᑐᐃᓐᓇᕐᖏᓛᖅ ᖃᐅᔨᓴᕋᓗᐊᕐᓗᓂ 

ᓄᓇᕗᓕᒫᕋᓪᓗᒥ ᓄᓇᓕᓕᒫᕋᓗᖏᑦ ᐳᓛᕋᓱᒋᐊᖏᑦ 

ᐱᔭᕆᐊᑐᔪᐊᓗᒃ ᐅᖓᓯᒌᕌᓘᒻᒪᑕ. ᓄᓇᓕᓕᒫᓂᓛᒃ 

ᖃᐅᔨᓴᖅᑕᐅᒋᐊᓕᐅᒐᓗᐊᑦ.  

 

ᑕᕝᕙᓂ ᑲᑎᓐᖓᔪᓂ 89 ᓈᓴᐅᑎᓕᒻᒥᒃ 

ᓇᓗᓇᐃᖅᓯᒪᒐᕕᑦ ᒪᕐᕉᓐᓂᒃ ᖁᑦᑎᓐᓂᖅᓵᓐᓂᒃ 

ᐃᓕᓴᕖᓐᓂᒃ ᖃᐅᔨᓴᖅᑕᒥᓃᓐᓂᒃ ᐊᒻᒪ 

ᐃᓂᖃᖅᑎᑦᑎᔪᑦ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᔪᓄᑦ. 

ᖃᐅᔨᓴᖅᑎᓪᓗᓯ ᐃᓐᓇᐃᑦ ᐃᓕᓴᕕᖏᓐᓂᒃ 
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use? Is there anything that from the 

Department of Education’s perspective that 

would have provided a more complete 

picture of these issues? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. As we know, the education of our 

students is relying on a number of 

individuals, stakeholders, and partners, 

which include our DEAs, our parents in 

communities, our partners with Nunavut 

Arctic College. So that would have perhaps 

provided more detailed information when 

you’re looking at our learners as well as the 

resources and funding that is available to 

support the work and the program of the 

Department of Education. (interpretation) 

Thank you. 

 

Chairman (interpretation): Okay. Thank 

you. Ms. Angnakak. 

 

Ms. Angnakak (interpretation): Thank you. 

(interpretation ends) I would like to ask the 

Nunavut Arctic College as well, basically the 

same questions; if they feel that there might 

have been factors missing that did not 

address their situation and their ability to be 

able to support adult learners in transitioning 

to a post-secondary education or 

employment. Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. They were already mentioned. We 

partner with other groups, with universities, 

or the government. They affect our work, as 

well as other things that need to be done. I 

think more thought should have been put into 

this matter. Today, when we’re trying to 

make decisions, the three groups; college, 

education, and Family Services, are 

collaborating more closely and better when 

we’re trying to answer certain things.  

ᕿᒥᕐᕈᓐᓂᕆᕕᓰ, ᐄᖑᓐᓂᖅᑲᑦ ᓇᓪᓕᐊᓂᒃ 

ᓄᓇᓕᓐᓂᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ.  

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᕝᕙᓂ ᓄᓇᓕᓐᓄᑦ ᐳᓚᕋᑦᑎᓪᓗᑕ, 

ᐳᓚᕋᖅᑐᑕᐃᓛᒃ ᐳᓚᕋᕆᐊᔪᔪᒍᑦ ᐃᓐᓇᐃᑦ 

ᐃᓕᓴᕕᖏᓐᓄᑦ ᐃᓐᓇᕐᓂᒃ ᐃᓕᓴᔪᓂᒃ 

ᕿᒥᕐᕈᔭᖅᑐᖅᑐᑕ. ᒪᕐᕉᓐᓂᒃ ᓄᓇᓖᓐᓂᒃ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᐃᔨᖃᔪᓐᖏᒻᒥᒻᒪᑦ ᐅᐸᑦᑕᑎᓐᓂᑦ 

ᑕᐃᑯᖓᕈᓐᓇᔪᓐᖏᒻᒥᔪᒍᑦ. ᖃᐅᔨᓴᓪᓚᕆᒋᐊᖅᑐᕋᑕ 

ᑕᐃᒃᑯᓂᖓ ᐃᓐᓇᐃᑦ ᐃᓕᓴᕕᖏᓐᓂᒃ, 

ᐃᓕᓴᔪᖔᓂᒃ ᑲᑎᖃᑎᖃᕆᐊᖅᑐᕋᓱᔪᔪᒍᑦ. 

ᐊᒻᒪᑦᑕᐅᖅ ᑕᑯᔪᔭᕋ ᐅᖃᐅᓯᕆᒻᒥᓗᒍ ᐃᓂᔅᓴᖅ 

ᑖᓐᓇ ᐃᓱᒫᓗᓐᓇᖅᑑᔮᔪᔪᖅ, ᐃᓕᓐᓂᐊᕋᔅᓴᖏᑦ 

ᑕᑯᓐᓈᖅᑐᒋᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᐅᑉ ᐊᑐᐃᓐᓇᐅᑎᓲᖏᑦ, 

ᑭᓯᐊᓂ ᐃᓂᔅᓴᖏᑦ ᑖᒃᑯᐊ ᐱᕕᑭᓗᐊᖅᑑᔮᔪᔪᑦ. 

ᑕᕝᕙ ᑕᑯᔪᔭᑦᑕ ᐃᓚᖓᑦ. ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᐃᓕᓐᓂᐊᕋᔅᓴᓕᕕᔾᔪᐊᕌᓘᒐᓗᐊᖅᑐᓂ 

ᐃᓂᔅᓴᑭᓗᐊᖅᑑᔮᔪᒻᒪᑕ ᐱᕕᑭᓗᐊᖅᑑᔮᖅᑐᑎᒃ. 

ᐳᓛᕆᐊᕐᓂᕆᔪᔭᕗᓪᓕ ᐃᓐᓇᕐᓂᒃ ᐃᓕᓴᔪᓂᒃ 

ᑕᑯᔭᖅᑐᓗᐊᖔᔪᔪᒍᑦ, ᐃᓐᓇᐃᑦ ᐃᓕᓴᓲᖏᑦ 

ᖃᐅᔨᓴᖅᑐᑎᒍ. ᖁᔭᓐᓇᒦᒃ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐊᑎᖁᑎᒃᑲ ᒪᓕᒃᖢᒋᑦ, ᒥᔅᑕ 

ᖁᐊᓴ. 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᑐᓐᖓᓱᑦᑎᐊᕆᑦᑎ ᑕᒪᔅᓯᑦᑎᐊᖅ 

ᑕᕝᕙᓃᖃᑎᒋᔭᐃᓐᓄᑉᐳᑦ ᑖᒃᑯᐊ ᑕᒪᕐᒥᒃ.  

 

ᑕᐃᒪᐃᓛᒃ ᑕᒫᓂ ᓄᓇᕗᑦ ᖃᐅᔨᒪᒐᑦᑎᒍ 

ᐊᔾᔨᐅᓐᖏᐅᔭᕐᒥᖕᒪᑦ ᓇᓂᑐᐃᓐᓇᖅ. 

ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒐ ᐊᐱᖅᑯᑎᖃᖅᑲᐅᒻᒪᑦ ᑕᐅᕙᓂ 

ᔫᑳᓐᓕ ᖃᓄᐃᓕᖓᓚᐅᕐᒪᖔᑦ 

ᐊᔾᔨᒋᓐᖏᐊᕐᔪᖕᒥᒐᑦᑎᒍ ᓲᖃᐃᒻᒪ. ᐃᓄᐃᑦ 

ᐊᒥᓲᓂᖅᓴᓪᓚᕆᐅᒻᒪᑕ ᑕᒫᓂ ᓄᓇᕗᑦᑎᓐᓂ, ᔫᑳᓐᓕ 

ᑕᐅᕙᓂ ᒥᑭᓐᓂᖅᓴᐅᒻᒥᖕᒪᑕ ᑕᒡᕘᓇ 

ᐊᔾᔨᒌᓐᖏᐊᕐᔪᖕᒪᑕ.  

 

ᑕᐃᒪ ᐊᐱᖅᑯᑎᒋᓗᐊᕐᓂᐊᖅᑕᕋᐃᓛᒃ ᑖᒃᑯᓄᖓ 

ᑭᒡᓕᓯᓂᐊᖅᑎᓄᑦ ᑲᓇᑕᒥ ᐃᒪᓐᓇᐃᓕᖓᔪᒥᒃ 

ᖃᓪᓗᓇᐅᔭᑐᐃᓐᓇᕐᓂᐊᕐᒥᒐᒃᑯ, ᐃᒃᓯᕙᐅᑖᖅ. 

(ᑐᓵᔨᑎᒍᑦ) ᖃᐅᔨᓴᕐᓂᓯ ᐃᑲᔪᖅᓱᐃᓂᕐᒧᑦ 

ᐊᐳᖅᑕᕈᑕᐅᔪᓄᓪᓗ ᖁᑦᑎᓐᓂᖅᓴᓂ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᓐᓇᐃᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ 

ᐳᖅᑐᓂᖅᓴᒦᑦᑐᐃᑦ ᒪᐅᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ 
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We try to respond in a tripartite way. Maybe 

that could have been better looked at on how 

the three parties could work together more. 

We can think of all sorts of things together.  

Maybe there is a way to make it so that we 

work more closely together. It’s better now 

where we can basically give out the same 

answer on a topic. 

 

Chairman (interpretation): Thank you.  Ms. 

Angnakak. 

 

Ms. Angnakak (interpretation): Many of us 

want to ask questions, so I’ll take a break for 

now and ask another question later.  

 

Chairman (interpretation): I’m sure you will 

have another opportunity. Mr. Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman 

and good afternoon. My first question is for 

the Department of Education.  

 

Earlier the auditor’s department stated that 

they visited seven communities and I know 

we have 25 communities in Nunavut with 

over 40 schools. Do you feel that the 

auditor’s report was representative of 

Nunavut as a whole? Like the findings that 

they found in these seven communities, is 

this common throughout Nunavut? Thank 

you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Nunavut communities are very 

diverse. There are some commonalities, 

however… of course it would have been 

beneficial to be able to visit each one of our 

schools and communities given the language 

dialect differences, our communities and our 

learners and the differentiation. So yes, it 

would have been beneficial to visit all of our 

ᖁᑦᑎᖕᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᓂ ᑕᒫᓂ 

ᑮᓇᐅᔭᓕᐅᕋᓱᓐᓂᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᕐᓂᖅ ᐱᓪᓗᒍ, 

ᖃᓄᐃᒻᒪᑦ ᑖᓐᓇ ᖃᐅᔨᓴᕐᓂᓯ 

ᐅᖃᐅᓯᖃᓚᐅᓐᖏᓚᖅ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ 

ᑕᒪᒃᑯᓄᖓ ᑐᕌᖓᑎᑕᐅᔪᑦ ᐃᑲᔪᖅᓱᐃᓂᕐᒧᑦ 

ᐃᓚᐅᑎᑦᑎᓇᓱᖕᓂᖅ ᑕᒫᓂ ᐃᓕᖅᑯᓯᒃᑯᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᓄᓇᒦᖃᑦᑕᕐᓂᖅ, ᑮᓇᐅᔭᓕᐅᕐᓂᖅ 

ᓲᕐᓗ ᐊᖑᓇᓱᖕᓂᒃᑯᑦ ᐊᒻᒪᓗ ᕿᓰᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐊᓐᓄᕌᓕᐅᕐᓂᕐᒧᑦ ᑎᑎᕋᐅᔭᕐᓂᕐᒧᓪᓘᓐᓃᑦ? 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ. 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒪᑐᒧᖓᓕ ᑕᒪᒃᑯᐊ ᓴᖅᑭᑎᑦᑎᒐᔭᖅᑐᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖕᓄᑦ ᐃᓕᖅᑯᓯᑐᖃᕐᒧᑦ ᐊᒻᒪᓗ 

ᑮᓇᐅᔭᓕᐅᕋᓱᓐᓂᒃᑯᑦ, ᒪᑭᒪᓇᓱᓐᓂᒃᑯᑦ ᐊᒻᒪᓗ 

ᑕᑯᓐᓈᕐᓗᒍ ᐃᓕᓐᓂᐊᓪᓚᑦᑖᕐᓂᖅ, ᑕᕝᕙᓂ 

ᓈᓴᐅᑎᖓ 56-ᒥ ᑕᑯᓇᑐᐊᕈᑦᑎᒍᑦ 

ᐃᓕᓐᓂᐊᓪᓚᑦᑖᕐᓂᕐᒧᑦ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᔪᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑕᒪᕐᒥᒃ ᑕᑯᓐᓇᓚᐅᖅᑕᕗᑦ. 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕋᒃᓴᐃᑦ ᑐᕌᖓᔪᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐱᕕᖃᕈᑕᐅᔪᓐᓇᖅᑐᑦ 

ᐃᓕᖅᑯᓯᕐᒥᒃ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᑦ. ᑕᐃᒪ 

ᑕᑯᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᑕᐃᒪᐃᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᖃᓚᐅᖅᑐᖅ, ᐆᒃᑑᑎᒋᓗᒍ 

ᐃᓕᖅᑯᓯᑐᖃᕐᒥᒃ ᖃᐅᔨᒪᔭᑐᖃᕐᓂᓪᓗ, 

ᐃᒡᓗᓕᐅᕐᓂᖅ, ᖃᔭᓕᐅᕐᓂᖅ, ᐃᖃᓗᒐᓱᓐᓂᖅ, 

ᑎᕆᒐᓐᓂᐊᕋᓱᓐᓂᖅ, ᒥᖅᓱᕐᓂᖅ, ᑕᐃᒪ 

ᐊᓯᖏᓐᓂᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᒐᒃᓴᖅᑕᖃᓚᐅᕐᒪᑦ ᓲᕐᓗ 

ᐳᓚᕋᖅᑐᓕᕆᓂᖅ, ᓄᔭᓕᕆᓂᖅ, ᑕᒪᓐᓇ 

ᐃᖅᑲᓇᐃᔮᓐᓄᓪᓕ ᑐᕌᖓᔪᑦ.  

 

ᑐᓴᕈᒪᓪᓗᐊᑕᓚᐅᕋᑦᑕ ᐃᓕᓐᓂᐊᖅᑎᕗᑦ 

ᓴᖅᑭᔮᕐᕕᐅᖃᑦᑕᖁᓗᒋᑦ ᐃᓕᖅᑯᓯᑐᖃᐅᓂᖅᓴᐅᔪᓂᒃ 

ᑖᒃᑯᐊ ᐱᒻᒪᕆᐅᓂᖏᑦ ᓇᓕᒨᑎᑐᐃᓐᓇᕐᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᑕᒪᓐᓇ ᐃᓚᒋᔭᐅᒐᓗᐊᖅᑎᓪᓗᒍ 

ᐃᒪᓐᓇᐃ 

ᐃᓕᖅᑯᓯᖅᑐᖃᖅᑎᑑᖓᓗᐊᓐᖏᑦᑑᒐᓗᐊᖅ, ᑭᓯᐊᓂ 

ᐳᓚᕋᖅᑐᓕᕆᔪᓐᓇᕐᓂᖅ ᑲᔪᓯᔪᓐᓇᖅᑐᒥᒃ ᑖᓐᓇ 

ᐊᔾᔨᒌᓐᖏᓐᓂᖓ ᓄᓇᓕᖕᓂ ᐱᓕᕆᐊᖑᔪᑦ ᐊᒻᒪ 

ᐳᓚᕋᖅᑐᓕᕆᔪᓐᓇᐃᓐᓇᕐᓂᖅ ᐊᒻᒪᓗ ᑕᑯᓚᐅᕐᒥᒐᑦᑕ 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᑐᐃᓐᓇᐅᑎᑦᑎᓚᐅᖅᑐᑦ 

ᐃᓕᖅᑯᓯᑐᖃᕐᒧᑦ ᑕᐃᒫ 

ᓴᖅᑭᔮᕐᕕᒋᑐᐃᓐᓇᓐᖏᓪᓗᒋᑦ ᐳᖅᑐᓂᖅᓴᒥᓪᓗ 

ᐃᓕᓐᓂᐊᕇᕈᑎᑦ ᖃᖓ ᐅᐸᒍᓐᓇᖅᑕᖏᓐᓂᒃ ᐊᒻᒪᓗ 

ᖃᓄᐃᓕᐅᕈᑕᐅᔪᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐱᖅᑯᓯᕐᒧᑦ 

ᑐᕌᖓᓂᖅᓴᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 
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communities and our schools. Qujannamiik, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you. I think in any 

audit it would be very difficult to visit every 

community in Nunavut. We are very spread 

out and it would be very difficult for the 

Auditor General’s office to visit every 

community in such an audit.  

 

My next question will be for the Auditor 

General’s office. In paragraph 89 of your 

report you indicated that in a couple of high 

schools you examined there were dedicated 

classrooms for adult learners. Did your audit 

also examine community learning centers, 

and if so, in which communities? Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie.  

 

Mr. McKenzie: Thank you, Mr. Chairman. 

In the course of our community visits we did 

visit community learning centres, but it was 

really more as a part of our focus on the adult 

learners. [When] we went to communities, 

that position may have been vacant, so we 

weren’t able to actually go to the community 

learning centres per se, but it was really more 

not so much to assess those facilities, but 

really more as a means of meeting the 

individuals that worked there.  

 

The one take-away, the one observation that I 

would suggest or make was, certainly space 

was an issue in terms of the number of 

programs that the college offers, and they’re 

limited in terms of the space that they can 

offer those in. So I guess that would be one 

observation that we had. It was just the 

ability of the college to meet that need to 

ᐃᒪᓐᓇᑐᐃᓐᓇᐅᓚᐅᓐᖏᒻᒪᑦ. ᐃᒪᓐᓇ 

ᐃᖅᑲᓇᐅᔭᖅᑳᕋᓱᖕᓂᕐᒧᑐᐃᓐᓇᐅᓐᖏᑦᑐᖅ, ᑭᓯᐊᓂ 

ᐃᓕᖅᑯᓯᑐᖃᕐᒧᑦᑕᐅᖅ ᑕᐃᒪᓐᓇᑦᑎᐊᖅ ᓇᓕᒧᑕᖏᑦ 

ᐱᒻᒪᕆᐅᔪᒧᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᖕᒦᖏᓐᓇᖁᓪᓗᒋᑦ 

ᐃᒪᓐᓇ ᐊᑑᑎᖃᑦᑎᐊᖁᓪᓗᒋᑦ, ᐱᕕᖃᕈᓐᓇᖁᓪᓗᒋᑦ 

ᑖᓐᓇ ᐃᓕᓐᓂᐊᕐᕕᖁᑎᖏᑕ ᐃᓕᓐᓂᐊᕇᕌᖓᑕ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᖁᐊᓴ. 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᒡᓗ 

ᑖᑦᓱᒥᖓ ᑭᐅᖕᒪᑦ. ᐃᓛᒃ ᐆᒥᖓ 

ᐅᖃᒃᑲᓐᓂᐊᕐᔪᑐᐃᓐᓇᕐᓗᖓᐃᓛᒃ ᑕᐃᒪ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥᓪᓚᑦᑖᓐᖏᑦᑑᒐᓗᐊᑦ ᐃᓄᓪᓚᑦᑖᑦ 

ᖃᓪᓗᓇᐅᔭᕈᓐᓇᓐᖏᑦᑐᑦ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᔪᐊᖅᓯᒪᖕᒥᒻᒪᑕ ᖃᐅᔨᒪᒐᑦᑎᒍᑦ, ᐃᓚᖏᑦ 

ᐅᕙᑦᑎᓐᓂᒃ ᖃᐅᔨᒪᓂᖅᓴᐃᑦ ᐊᖑᓇᓱᖕᓂᕐᒧᑦ, 

ᓂᕐᔪᑎᓕᕆᓂᕐᒧᑦ, ᒥᖅᓱᕐᓂᕐᒧᑦ, ᓱᓇᑐᐃᓐᓇᐃᑦ. 

ᑕᒪᒃᑯᐊᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᕐᔪᐊᖅᓯᒪᖕᒪᑕ 

ᖃᐅᔨᒪᓂᐊᕆᕙᕗᑦ.  

 

(ᑐᓵᔨᑎᒍᑦ) ᖃᐅᔨᓴᖅᑎᓄᒃᑲᓐᓂᖅ ᒪᑉᐱᒐᖅ 2-ᒥ 

ᐅᓂᒃᑳᖅ ᓈᓴᐅᑎᖓ 9 ᐅᖃᖅᓯᒪᖕᒪᑦ ᑖᒃᑯᐊ 

ᓄᓇᖃᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᖏᑦ ᐃᓱᐊᓂ 

ᐱᕕᖃᓐᖏᓐᓂᖅᓴᐅᖕᒪᑕ ᐃᖅᑲᓇᐃᔮᓄᑦ ᐊᒻᒪᓗ 

ᐃᓚᐅᖃᑦᑕᕐᓂᕐᒧᑦ. ᑐᑭᓯᓇᖅᓯᒋᐊᕈᓐᓇᖅᐱᐅᒃ 

ᖃᓄᖅ ᑐᑭᖃᖅᑎᒻᒪᖔᖅᓯᐅᒃ ᑖᓐᓇ ᓄᓇᖃᖅᑐᑦ 

ᐃᓚᐅᖃᑦᑕᕐᓂᖏᑦ ᓄᓇᕗᒥ ᐃᓅᖃᑎᒌᓐᓂᒃ 

ᑕᑯᓐᓈᕐᓗᒍ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ.  

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓄᓇᓕᖕᓂ ᐃᓚᐅᖃᑦᑕᕐᓂᑦᑕ ᑖᓐᓇ ᐅᖃᐅᓯᖅ, 

ᑕᐃᒎᓯᖅ ᓈᒻᒪᒃᑲᓗᐊᖅᐳᓪᓗᑭᐊᖅ 

ᐅᖃᐅᓯᑐᐃᓐᓇᕐᒧᓪᓗ ᐅᓇᐅᖕᒪᑦ: ᐃᓄᐃᑦ ᐃᓚᖏᑦ 

ᐃᓕᓐᓂᐊᖅᓯᒪᓪᓚᕆᓐᖏᑦᑑᒐᓗᐊᑦ 

ᑲᑦᑐᓐᖓᓲᖑᖕᒪᑕ, ᓲᕐᓗ ᐱᓕᕆᖃᑕᐅᔪᓐᓇᕐᓗᑎᒃ 

ᑮᓇᐅᔾᔭᒃᓴᓐᖏᓪᓗᑎᒃ ᐱᓕᕆᖃᑦᑕᕐᓂᖅ ᓄᓇᒥᖕᓂ 

ᓄᓇᓕᖕᓂᓗ ᐃᓱᒫᓗᒋᔭᐅᓲᓄᑦ, ᐃᑲᔫᑎᒋᔪᓐᓇᕐᓗᒋᑦ, 

ᐅᒃᑑᑎᒋᓗᒍ ᒪᑯᐊ ᓂᕈᐊᒐᒃᓴᐅᖃᑦᑕᕐᓂᒃᑯᑦ. ᑖᒃᑯᐊ 

ᐱᓕᒻᒪᒃᓯᒪᓐᖏᓗᐊᖅᑐᓂᒃ ᓲᕐᓗ 

ᐅᖃᓕᒫᕈᓐᓇᕐᓂᕐᒧᑦ, ᓈᓴᐅᓯᕆᓂᕐᒧᑦ 

ᑲᑦᑐᖓᔾᔪᑕᐅᔪᓐᓇᕐᒪᑦ ᑕᒪᒃᑯᓄᖓ 

ᐃᓚᐅᔾᔪᑎᖃᕆᐊᒃᓴᖅ.  
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deliver a variety of different programs but 

with limited space.  

 

In terms of what really were our visits; they 

were really more to meet with the adult 

learners… sorry, adult educators as part of 

the adult basic education part of the audit. 

Thank you. 

 

Chairman (interpretation): Thank you. 

According to my list of names, Mr. Quassa. 

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. First of all, welcome all of you 

who are attending this meeting.  

 

As we are all aware, Nunavut is unique. My 

colleague asked a question on part of the 

situation in the Yukon, and we’re different 

from them. We have more Inuit in Nunavut, 

and the Yukon has a smaller Inuit population, 

and that is where the differences are.  

 

My question will be to the Auditor General 

of Canada. I’ll ask it in English, Mr. 

Chairman. (interpretation ends) Your audit 

focuses on supports and barriers to high 

school students and adult learners in 

transitioning from high school education to 

post-secondary education and employment 

within the wage-based economy.  

 

Why did your audit not also address the 

educational activities intended to support 

participation in the traditional or land-based 

economy, such as harvesting food and skins 

or producing goods like clothing and 

artwork? (interpretation) Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman 

and Hon. Member. In terms of the activities 

that would expose students to traditional 

ᑖᓐᓇ ᓄᓇᓕᖕᓂ ᐃᓚᐅᖃᑦᑕᕐᓂᖅ, ᓄᓇᓕᖕᓂ 

ᐃᓚᐅᖃᑦᑕᕐᓂᕐᒥᒃ ᑐᑭᖃᕐᒪᑦ ᓇᖕᒥᓂᖅ 

ᐅᒃᐱᕆᔪᓐᓇᕐᓂᖅ ᑐᑭᓯᐅᒪᓕᕈᓐᓇᕐᓗᑎᒃ 

ᐃᓱᒪᒋᔭᐅᔪᓂᒃ ᐅᖃᐅᓯᐅᖃᑦᑕᖅᑐᑦ. ᑕᕝᕙᓂ 

ᐅᖃᐅᓯᕆᓯᒪᓪᓚᑦᑖᓐᖏᑕᕋᓗᐊᕗᑦ ᐅᓂᒃᑳᑦᑎᓐᓂ, 

ᑭᓯᐊᓂ ᐃᓄᖕᓄᑦ ᐊᑐᐃᓐᓇᐅᑎᑦᑎᒻᒥᖕᒪᑦ 

ᐃᓚᐅᑦᑎᐊᕈᓐᓇᕐᓂᕐᒧᑦ ᐅᓪᓗᑕᒫᑦ 

ᐱᓕᕆᔭᐅᕙᒃᑐᓄᑦ ᖃᐅᔨᒪᒐᑦᑕ ᓲᕐᓗ ᑕᐃᒪ 

ᐅᖃᓕᒫᕈᓐᓇᕐᓂᕐᒥᓐᓂᒃ ᐱᐅᓯᕚᓪᓕᖅᑎᑦᑎᓗᓂ 

ᒪᓕᑦᑎᐊᕈᓐᓇᕐᓂᖅᓴᐅᓕᕈᒪᓪᓗᑎᒃ ᓲᕐᓗ 

ᖃᕋᓴᐅᔭᖅᑎᒍᑦ. ᑖᓐᓇ ᐅᓪᓗᒥᕐᓂᓴᕐᓂᖃᐃ 

ᑐᓴᐅᒻᒪᔾᔪᑎ ᐊᑐᖅᑕᐅᔪᒻᒪᕆᐅᓕᕐᒪᑦ ᓄᓇᓕᓕᒫᓂ 

ᑐᑭᓯᐅᒪᔭᒃᑯᓪᓗ ᐊᑐᖅᑕᐅᑦᑎᐊᖅᑐᒻᒪᕆᐅᓪᓗᓂ 

ᓄᓇᕗᒥ ᓄᓇᓕᖕᓂ. ᐊᒻᒪᓗ ᐃᓄᐃᑦ 

ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᔪᑦ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᕐᒧᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐳᖅᑐᓂᖅᓴᒥᒃ ᐸᐃᑉᐹᖅᑖᕐᓂᖅ 

ᐃᔾᔪᐊᒐᒃᓴᑦᑎᐊᕙᐅᔪᓐᓇᕐᓗᑎᒃ ᓄᓇᓕᖕᓂ. ᑖᓐᓇ 

ᓄᓇᓕᖕᓂ ᐃᓚᐅᖃᑦᑕᕐᓂᖅ ᑕᒪᒃᑯᐊ ᐃᓚᔮᕇᓄᑦ 

ᐃᑲᔫᑎᖃᕐᒪᑦ.  

 

ᖃᐅᔨᒪᓪᓗᖓ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐋᖅᑭᒃᓱᖅᓯᒪᔭᖓᓂᒃ ᓴᖅᑭᑕᐅᓚᐅᖅᓯᒪᔪᒥᒃ 2008-ᒥ 

ᓴᖅᑭᑕᐅᓚᐅᖅᓯᒪᔪᒥᒃ ᐅᖃᐅᓯᖃᕐᒥᖕᒪᑕ. ᑕᒪᓐᓇ 

ᐃᓕᓐᓂᐊᕐᓂᖅ ᐃᒪᓐᓇ ᐃᑲᔪᕈᓐᓇᑦᑎᐊᖅᑐᕐᓗ 

ᓂᕆᐅᒋᔭᐅᓂᖏ ᒪᓕᓪᓗᒋᑦ ᑭᒃᑯᑐᐃᓐᓇᕐᓄᑦ ᑕᒪᓐᓇ 

ᓴᖅᑭᔮᖅᑎᑦᑎᓗᓂ ᐃᓄᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᖏᓐᓂᒃ 

ᐃᓄᒍᒃᓴᐃᓂᖏᓐᓂᒡᓗ. 

ᐃᖅᑲᓇᐃᔮᓄᑐᐃᓐᓇᐅᓐᖏᒻᒪᑦ, ᑭᓯᐊᓂᑦᑕᐅᖅ 

ᐊᓯᖏᑦᑕᐅᖅ ᑕᐃᒪᐅᖕᒥᒪᑕ ᐃᓄᖕᓂᒃ 

ᐅᔾᔨᕈᓲᑕᐅᔪᓐᓇᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᖁᐊᓴ. 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑭᖑᓪᓕᖅᐹᕆᓕᕐᓗᒍᖃᐃ ᑖᓐᓇ ᒫᓐᓇᐅᑲᓚᐅᖅᑐᖅ 

ᑕᐃᒪ ᑖᒃᑯᓄᖓᐃᓛᒃ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ, 

ᐃᓄᓕᕆᔨᒃᑰᓂᕋᖅᑕᕗᑦ ᑖᒃᑯᐊ Family Services. 

(ᑐᓵᔨᑎᒍᑦ) ᒪᑉᐱᒐᖅ 2-ᒥ ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ 

ᐅᓂᒃᑳᖓᓂ ᓇᓗᓇᐃᖅᓯᓯᒪᒻᒪᑦ 

ᖃᐅᔨᓴᕐᓂᖃᓚᐅᕐᒪᑕ ᒪᕐᕉᓐᓂᒃ ᑮᓇᐅᔭᒃᑯᑦ 

ᐃᑲᔪᖅᓱᐃᓂᕐᒧᑦ ᐱᓕᕆᐊᓂᒃ ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᑲᒪᒋᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐊᐅᓚᖃᑦᑕᖅᑕᖏᓐᓂᒃ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᓄᓇᕗᒥ, ᑭᓯᐊᓂ 

ᑐᑭᓯᓇᖅᓯᑎᒋᐊᕐᓗᒍ ᑐᑭᓯᐊᒐᑦᑕ ᐃᓚᖓᑦ 

ᓄᑦᑎᖅᑕᐅᓂᐊᕐᒪᑦ, ᑭᓯᐊᓂ 

ᓄᑦᑎᖅᑕᐅᓚᐅᓐᖏᓐᓂᖓᓂ, ᖃᐅᔨᒪᒐᕕᑦ 

ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔫᑎ ᓄᓇᕗᑦ 
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activities and that part of the economy, as 

part of our look at hands-on learning…and I 

apologize; I’ll just go to that section. In 

paragraph 56 we did look at the types of 

hands-on learning that was being offered to 

students. We did look at both programs or 

courses that were aimed at providing students 

with opportunities to learn about traditional 

knowledge and activities, and we did see that 

there were in fact schools that were offering 

those types of courses. For example, we talk 

about traditional knowledge and activities, 

building igloos and kayaks, fishing, fox 

trapping, and sewing.  

 

In our view there are also other courses, as 

we note, sustainable tourism and others as 

hairstyling and those that may be more, as 

you say, around the wage economy, but we 

were certainly interested in knowing are 

students being exposed to these other more 

traditional types of activities because, in our 

view, those are just as equally important for 

students. In fact, even though it’s part of 

the…we have it under like not necessarily 

traditional knowledge or activities, 

sustainable tourism, there’s certainly a 

linkage between traditional and local 

activities and sustainable tourism as well.  

 

We also saw that not only was it providing 

students opportunities in traditional 

knowledge and activities, not only an 

opportunity to expose them to potential areas 

that they could go after high school, but also 

as a means of making school more culturally 

relevant, if you will, to students so that it 

wasn’t all just about encouraging them to get 

into a specific occupation, but there are other 

more traditional activities that are equally 

important and that can also encourage them 

to stay in school and in fact could very much 

be a valuable opportunity for them to get into 

after high school as well. Thank you, Mr. 

Chairman. 

 

ᐃᓕᓐᓂᐊᖅᑎᖏᓐᓄᑦ ᐊᒻᒪᓗ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᓂᖏᓐᓄᑦ ᐱᓕᒻᒪᒃᓴᕐᓂᖏᓐᓄᓪᓗ ᐃᑲᔫᑎ, 

ᖃᓄᐃᑦᑐᓂᒃ ᐊᓯᖏᓐᓂᒃ ᐱᑕᖃᖅᐸᑦ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᓄᓇᕗᒥ ᐊᒻᒪᓗ ᖃᓄᖅ 

ᐃᑲᔫᑎᖃᖅᐱᓯ ᐱᓕᕆᕕᑦᑎᓐᓂ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᐊᑐᕈᓐᓇᖁᓪᓗᒋᑦ? 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᐃᒍ.  

 

ᓇᐃᒍ (ᑐᓵᔨᑎᒍᑦ): (ᑐᓴᖅᓴᐅᓐᖏᑦᑐᖅ) 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᒪᒥᐊᓇᖅ. 

ᐅᕙᓃᑦᑐᓕᒫᑦ ᐅᑕᖅᑭᖃᑦᑕᕈᓐᓇᖅᐸᑕ ᐊᐅᐸᖅᑐᖅ 

ᖃᐅᒻᒪᖅᑯᑎᕋᓛᖅ ᐃᑭᖅᑳᓚᐅᕐᓗᓂ 

ᐅᖃᓪᓚᒋᐊᓚᐅᓐᖏᓐᓂᑦᑎᓐᓂ. ᐅᐊᔭᒨᖅᑐᓂᒃ 

ᓄᑖᓐᖑᕆᐊᖅᑎᑦᑎᒐᑦᑕ ᐱᔭᕆᐊᑐᒐᓛᒃᑲᐃᓐᓇᕐᒪᑦ. 

ᒥᔅᑕ ᑭᓕᕝᑦ. 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ 

ᒪᓕᒐᓕᐅᖅᑎ ᐅᖃᕐᒪᑦ, ᑕᒪᒃᑯᐊ FANS ᐊᒻᒪᓗ 

ᐊᓯᖏᑦ, FANS  

ᑖᒃᑯᐊ ᑐᕌᖓᖕᒪᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓅᕈᒪᔪᐃᑦ 

ᖁᑦᑎᖕᓂᓕᒃ 12−ᒥᒃ ᐱᔭᕇᖅᓯᒪᔪᓄᑦ ᑐᕌᖓᓪᓗᑎᒃ 

ᐅᕝᕙᓘᓐᓃᑦ ᓇᓕᒧᑦᑕᖏᓐᓂᒃ ᐃᒪᓐᓇ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᒡᔪᐊᕐᒧᓪᓘᓐᓃᑦ 

ᑐᕌᖓᔪᓂᒃ ᐊᓯᖏᓐᓄᓪᓗ. ᐃᓕᓐᓂᐊᕐᓂᐅᔪᓄᑦ 

ᐱᖃᓯᐅᑎᔪᑦ. ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖅ ᐱᖃᓯᐅᔾᔨᓪᓗᓂ, 

ᐃᖅᑲᓇᐃᔭᖅᓯᓐᓈᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ, ᑎᑎᕋᕐᕕᖕᒥᓪᓗ 

ᐃᖅᑲᓇᐃᔭᕐᒧᑦ. ᑖᒃᑯᐊ ᐃᓄᓕᕆᔨᒃᑯᓐᓂᑦ 

ᐊᐅᓚᑕᐅᔪᓄᑦ. ᑖᒃᑯᐊ ᒪᕐᕉᒃ ᐊᑖᓃᒻᒪᑎᒃ ᑭᓯᐊᓂ 

ᐅᓄᖅᑑᖕᒪᑕ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ ᐃᓅᓯᖁᑎᖓ ᐊᒻᒪᓗ 

ᓇᖕᒥᓂᖅ ᑎᒥᖃᖅᑐᓂᒃ ᑕᒫᓂ ᓄᓇᕗᒻᒥ. 

ᐊᔾᔨᒋᑐᐃᓐᓇᕐᓗᒋᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᑲᔪᕆᐊᕈᑕᐅᔪᓂᒃ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓂᑦ ᐱᓕᕆᐊᕆᖃᑦᑕᖅᑕᑦᑎᓐᓂᒃ. 

 

ᐄ, ᑕᐃᒪᓕ ᐱᓕᕆᖃᑎᒌᖕᓂᖅᑕᖃᖃᑦᑕᖅᖢᑕ 

ᑲᑭᕙᒃᑯᓐᓂ KPTI−ᒃᑯᓐᓂᓗ ᑖᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᒪᓐᓇ ᐃᑲᔫᑎᒃᓴᒃᑲᓐᓂᕐᓂᒃ 

ᐃᒪᓐᓇᓗ FANS−ᒃᑯᓐᓂᒃ. ᐃᒪᓐᓇ ᑲᑭᕙᒃᑯᓐᓂᓗ 

ᑮᓇᐅᔭᖅᑖᒃᑲᓐᓂᕈᓐᓇᕐᓗᓂ ᓯᕗᒧᐊᒃᐸᓪᓕᐊᔪᒍᑦ 

ᐅᖃᖃᑎᒋᕙᓪᓕᐊᓪᓗᒋᑦ ᓄᕕᐱᕆᒥ 

ᐊᕕᒃᑐᖅᓯᒪᔪᓂᒃ ᐃᓄᐃᑦ ᑎᒥᖁᑎᖏᑦ ᑲᓇᑕᐅᓪᓗ 

ᒐᕙᒪᒃᑯᓪᓗ ᐅᖃᖃᑎᒌᒃᑲᓐᓂᕈᒪᓪᓗᒋᑦ ᖃᓄᖅ 

ᐱᓕᕆᖃᑎᒌᑦᑎᐊᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑕ 

ᐃᑲᔪᖅᓱᐃᓂᕐᒧᑦ.  
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Chairman (interpretation): Thank you. Mr. 

Quassa.  

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. I also thank you for that response. 

I’ll reiterate that those who are not 

necessarily in school, unilingual Inuit had a 

lot of education and they have more 

knowledge than some of us in harvesting, in 

treatment of animals or sewing, and they had 

a lot of learning experience.  

 

(interpretation ends) Again to the Auditor 

General of Canada, on page 2 of your report, 

paragraph 9 states, “Citizens whose 

education is limited face fewer opportunities 

for jobs and civic participation.” Can you 

clarify what you mean by “civic 

participation” in the context of Nunavut 

society? (interpretation) Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you Mr. Chairman. 

“Civic participation”, when I reflect on that 

word, I wonder if we did enough to put it 

into plain language, but really, some people 

who may not have sufficient literacy skills 

can be hesitant… yes, I guess “hesitant” 

might be the word; to get into activities such 

as volunteering within their community, 

following and understanding issues of local 

concern that they can contribute to, for 

example, political activities. Not having 

those sufficient skills, whether they be in 

literacy or numeracy, can make people 

reluctant and hesitant to get into those areas. 

 

I think civic participation is about being 

engaged in the local community and being 

able to feel confident to get in to understand 

what some of those issues are that are being 

discussed. 

 

ᐄ, ᑕᐃᒪᓕ ᐱᔪᒪᔭᐅᔪᓕᒫᑦ ᓴᖅᑭᔮᖅᑐᓄᓪᓗ ᐃᒪᓐᓇ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓂ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓂᕐᒧᑦ ᑕᒪᒃᑯᐊ ᑎᒦᑦ ᐊᑯᓂᐅᔪᓂᒃ, 

ᑕᒪᒃᑯᐊ ᐱᔭᐅᔪᕇᓕᒫᓂᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᔪᓄᓪᓘᓐᓃᑦ ᑖᒃᑯᐊ ᐅᖃᖃᑎᒌᖕᓂᖅ 

ᑲᔪᓯᓚᐅᖅᓯᒪᙱᑦᑐᑦ. ᐱᔭᕇᖅᓯᒪᙱᑦᑐᑦ ᑭᓯᐊᓂᓕ 

ᒫᓐᓇ ᐱᒋᐊᕋᑖᓚᐅᕋᑦᑎᒍᑦ ᑎᑎᖅᑲᑎᒍᑦ 

ᐱᓕᕆᐊᕆᓪᓗᑎᒍᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᐊᕐᕕᓕᒡᔪᐊᕐᒥᒃ, 

ᐊᒡᕕᓕᒡᔪᐊᕐᒥᐅᑕᐃᑦᑕᐅᖅ ᐊᐱᖅᑯᑎᒃᓴᖃᕼᐅᕐᒥᖕᒪᑕ. 

ᒥᔅᑕ ᕿᙳᖅ. 

 

ᕿᙳᖅ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᓕᒃ. ᑐᙵᓱᒡᓕᑦ 

ᑖᑉᑯᐊᑦ ᑕᒪᐅᖓ ᐊᐱᖅᓱᕆᐊᖅᑐᖅᓯᒪᔭᖅᐳᑦ. ᐅᑯᐊ 

ᐅᒃᑯᐃᕈᑕᐃᓂᒃ ᐊᐱᖅᑯᑎᒃᓴᖃᕋᒪ, ᐃᒃᓯᕙᐅᑕᓕᒃ. 

ᐅᓇ ᓯᕗᓪᓕᖅᐹᖅ ᑖᒻᓇ ᑲᕐᖑᓇᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑐᒡᓕᕆᔭᐅᔪᖅ ᐅᖃᐅᓯᕆᔮᑕ ᐃᓗᐊᓂ 

ᓈᓴᐅᑎᖃᖅᑐᖅ ᑕᓪᓕᒪᒥᒃ. ᑖᑉᑯᐊᑦ ᑲᓲᒪᙱᔾᔪᑕᐅᔪᑦ 

ᖃᑉᓗᓈᑐᑦ ᐅᖃᕐᓗᒍ “gaps and barriers”, ᐅᑯᐊ 

ᓱᓇᐅᖕᒪᑕ ᑐᑭᓯᔪᒪᓪᓗᖓ ᐊᐱᖅᑯᑎᖃᖅᐳᖓ 

ᐃᒃᓯᕙᐅᑕᓕᒃ, ᑐᑭᓯᓐᓇᕐᓂᖅᐸᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑲᓐᓯ. 

 

ᒪᑲᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ 

ᑎᑭᑕᐅᓯᒪᔪᑦ ᑐᓗᖅᑕᕈᑕᐅᔪᑦ ᐅᓂᒃᑳᑦᑎᓐᓂ 

ᓇᐃᓈᖅᓯᒪᔪᒥᒃ ᖃᐅᔨᓚᐅᖅᑕᑦᑎᓐᓂᒃ ᒪᒃᐱᒐᖅ 3ᒥ 

ᐱᒋᐊᖅᖢᒍ. ᓈᓴᐅᑎᓕᖕᓂ 12ᒥᒃ 15ᒨᖅᑰᖅᑐᖅ. 

ᐅᖃᓕᒫᓪᓚᑦᑖᙱᒃᑲᓗᐊᕐᓗᒋᑦ ᐅᖃᕈᓐᓇᖅᑐᖓ. 

ᑕᑯᓐᓇᓚᐅᖅᑐᒍᑦ ᓲᕐᓗ 

ᐃᑲᔪᖅᓰᖏᓐᓂᕆᔭᐅᓚᐅᖅᑐᑦ ᖁᑦᑎᖕᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᒪᑯᓄᖓ ᐱᔭᒃᓴᖃᖅᑎᑕᐅᓪᓗᑎᒃ 

ᐅᖃᐅᔾᔭᐅᒋᐊᕐᓂᕐᒥᒃ ᒪᑯᐊ ᐃᓕᓐᓂᐊᕆᐊᒃᓴᓂᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᔪᓂᒃ ᑕᐃᒃᑯᓄᖓ. 

 

ᐱᒻᒪᕆᐅᓂᖓᓗ ᐳᖅᑐᓂᖅᓴᒥᒃ ᐸᐃᑉᐹᖅᑖᕐᓂᖅ 

ᐱᔭᕇᕐᓂᕐᓗ ᑖᓐᓇ ᑕᒡᕙ 

ᐊᑯᓐᓂᖃᖅᑰᔨᒋᓚᐅᕋᑦᑎᒍᑦ. ᐄ, ᑖᒃᑯᐊ ᓇᓕᒧᒃᑐᒥᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᓚᐅᖅᑑᒃ ᒪᕐᕉᒃ. ᐃᓕᓐᓂᐊᕐᕖᒃ 

ᐳᓛᓚᐅᖅᑕᕗᑦ ᐃᓕᓴᐃᔨᖃᓚᐅᕐᒪᑕ 

ᐃᓕᓐᓂᐊᕐᕕᓪᓘᓐᓃᑦ ᐊᖓᔪᖅᑳᖓ ᐋᖅᑭᒃᓯᒪᓪᓗᑎᒃ. 

ᑕᐃᒪ ᐃᓕᓴᐃᔨᒥᒃ ᑕᐃᒪᐃᑦᑐᓕᕆᔪᑦ ᐃᒪᓐᓇ 

ᐅᖃᓪᓚᐅᔾᔨᔭᐅᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. 

 

ᑖᓐᓇᓕ ᑕᕝᕘᓇ ᐃᑲᔪᖅᓱᕐᓗᑎᒃ ᐊᒻᒪᓗ 

ᑕᑯᓇᓚᐅᕐᒥᒐᑦᑕ ᐃᓚᒃᑰᖅᑰᔨᔪᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ 

ᑖᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᓪᓚᑦᑖᖅ 
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I would also explain, we don’t note it 

specifically in the report, but it also provides 

individuals with an opportunity to more fully 

participate in daily activities. We do know of 

people who, for example, wanted to upgrade 

their basic literacy skill so that they could 

better follow issues that were being discussed 

on Facebook, for example. It is a modern 

form of communications that is now 

pervasive in what seems like all 

communities, but we understand that it is 

very well used in communities within 

Nunavut, and also individuals who wanted to 

upgrade their literacy skills, or get their high 

school diploma so that they can be a role 

model within their families as well. There is 

that civic notion, but also, I think at a 

personal and family level, there are also 

benefits. 

 

I know that in the education framework that 

the Department of Education produced back 

in about 2000 and 2008 as well, they also 

talk about that education; becoming a 

capable and contributing human being was 

an expectation for everyone which is a 

reflection of Inuit social teachings and child 

rearing. I think that, again, it is not just about 

jobs, but it also about other aspects of 

peoples’ daily lives where they can play a 

role. Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

Quassa. 

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. My last question for now is to the 

Department of Family Services. 

(interpretation ends) On page 2 of the 

Auditor General’s report, it indicates that the 

audit reviewed two financial aid programs 

that the Department of Family Services 

manages and delivers for adult learners in 

Nunavut. Just for clarification, we do 

understand that one of them is going to be 

moving over, but prior to that, as you know, 

ᑕᒪᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕈᓐᓇᙱᓐᓂᖏᑦ ᐊᒻᒪᓗ 

ᐃᓕᓴᐃᔨᓂᒃ ᐸᐸᑦᑎᓂᖅ. ᑕᐃᒪᓐᓇ ᑕᑯᓚᐅᖅᑕᑦᑕ 

ᐃᓚᒋᖕᒪᒍ. ᑕᐃᒪ ᐃᓕᔭᒃᓴᓂᒃ 

ᐱᒻᒪᕆᐅᓱᕆᓚᐅᖅᑕᕋ ᓄᓇᐅᑉ ᐸᕐᓇᐅᑎᓂᒃ 

ᓇᓗᓇᐃᔭᐃᓯᒪᓪᓗᓂ ᖃᓄᖅ ᐱᓕᕆᕝᕕᒃᐳᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᒧᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐊᑯᓐᓂᖃᕆᖅᑰᓕᔨᓚᐅᖅᑕᕗᑦ ᐃᒻᒪᖄ ᐸᕐᓇᐅᑎᑎᒍᑦ 

ᓇᓗᓇᐃᔭᐃᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᖃᓄᐃᓕᐅᕈᓐᓇᕐᒪᖔᑕ ᐃᑲᔪᕐᓗᑎᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᒦᖏᓐᓇᖁᓪᓗᒋᑦ 

ᐊᒻᒪᓗ ᐱᕙᓪᓕᐊᔪᓐᓇᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ. 

 

ᑕᕝᕙᓂ ᐅᓂᒃᑳᑦᑎᓐᓂ ᐅᖃᖅᓯᒪᔪᖅ ᑖᒃᑯᐊ 

ᐱᔾᔪᑕᐅᔪᑦ ᐊᒥᓱᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᐊᒃᑐᖅᓯᔾᔪᑕᐅᔪᑦ ᐊᐅᓚᑕᐅᓪᓚᑦᑖᕈᑎᖏᑦ ᑕᐃᒫᒃ 

ᐅᓂᒃᑳᑦᑎᓐᓂᒃ ᐅᖃᐅᓯᕆᓯᒪᓪᓗᒋᑦ, ᑖᒃᑯᐊ 

ᐸᕐᓇᐅᓯᐅᖅᐸᓪᓕᐊᔭᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. 

ᐊᑕᐅᓯᑐᐊᖑᙱᑦᑐᒧᑦ ᐱᓕᕆᐊᖑᔭᕆᐊᖃᑕᖏᑦ 

ᐃᒪᓐᓇ ᐃᑲᔪᕈᓐᓇᖅᑐᓄᑦ ᐃᓱᒫᓗᒋᔭᐅᔪᓂᒃ 

ᐃᒡᓗᖃᕐᓂᕐᒨᖓᒐᓗᐊᖅᐸᑦ ᐊᒻᒪᓗ ᐊᓯᖏᑎᒍᑦ 

ᓄᓇᓕᖕᓂ ᐃᖅᑲᓇᐃᔮᒃᓴᓂᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᔪᓐᓇᖅᑐᑦ. ᑖᓐᓇᑦᑕᐅᖅ 

ᐃᓚᑰᖅᑰᔨᒋᓚᐅᖅᑕᕗᑦ ᑖᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ. 

 

ᐊᒻᒪᓗ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᑖᒃᑯᐊ 

ᐃᓚᑰᔾᔪᑎᒋᔭᖏᑕ ᐃᓚᖏᑦ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᒐᓴᓄᑦ ᐃᓐᓇᕐᓄᑦ 

ᐊᑐᐃᓐᓴᓇᙱᓗᐊᕐᓂᖏᓐᓄᑦ ᓄᓇᓕᖕᓂ ᐊᒻᒪᓗ 

ᐃᓱᓕᑦᑕᖅᑐᓂᒃ ᐊᑐᐃᓐᓇᐅᔪᑎᑐᑦ ᑕᒪᒃᑯᐊ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᕐᓂᖅ. 

ᐱᑕᖃᕐᓂᖅᐸᑦ ᓄᓇᓕᖕᓂ ᐅᓪᓗᒃᑯᑦ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᓪᓗᓂ ᐱᓇᓱᐊᕈᓯᐅᓪᓗ ᑕᒪᒃᑯᐊ 

ᐃᓄᖕᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑐᑦ ᐅᓐᓄᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕐᓂᖅᑕᖃᓚᐅᕐᒪᑦ ᐱᓇᓱᐊᕈᓯᐅᓪᓗ 

ᓄᙳᐊᒍᑦ. ᑖᓐᓇ ᐃᓚᑰᓈᓕᖅᑲᐅᔪᖅ ᐃᓄᖕᓄᑦ 

ᑕᐃᒪᐃᑦᑐᓄᑦ ᑕᑯᓚᐅᕐᒥᒐᑦᑕ ᐃᓐᓇᕐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᒪᑐᒧᖓ ᐱᓪᓗᒍ, ᑎᓴᒧᓄᑦ. ᑖᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ ᓄᐊᑕᐅᖃᑦᑕᖅᑐᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓕᓐᓂᐊᕈᓐᓇᖅᑑᒐᓗᐊᑦ 

ᐊᔾᔨᒌᙱᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕋᓱᒡᓗᓂ. 

 

ᐄ, ᑕᐃᒪ ᐃᓕᓐᓂᐊᕈᑎᓕᐅᒐᓗᐊᑦ ᐊᔾᔨᒌᙱᑦᑐᓂᒃ 

ᓄᐊᑦᑏᔾᔪᑕᐅᕙᒃᖢᑎᒡᓗ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ 

ᐃᓯᕋᓱᒃᑐᓄᑦ. ᑕᒪᒃᑯᐊ ᑐᓴᐅᒪᔾᔪᑎᑦᑎᐊᕙᑦᑕᐅᖅ 

ᓲᕐᓗ ᑖᔅᓱᒧᖓ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᕐᓂᖏᑦ 

ᐃᒪᓐᓇ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᙱᓗᐊᕐᓂᖅᐸᑕ ᑭᓯᐊᓂ 

ᑕᐃᒃᑯᐊ ᑐᓴᐅᒪᔾᔪᑎᖏᑦ ᐊᔾᔨᒌᙱᑦᑐᒥᒃ 

ᓴᖅᑭᔮᖅᑎᑕᐅᖃᑦᑕᕐᒪᑦ ᓯᓚᑦᑐᖅᓴᕐᕖᑦ ᐃᓗᐊᓂ. 



 

 40 

[there is] the Financial Assistance for 

Nunavut Students program and the Adult 

Learning Training support program. What 

other financial assistance programs exist for 

adult learners in Nunavut, and what support 

does your department provide to adult 

learners to access them? (Interpretation) 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Niego.  

 

Ms. Niego: INAUDIBLE  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Sorry about that. Just 

for everybody present, just wait for the little 

red light in front of you to come on before 

you start speaking. We are going through 

technical upgrades too, so it’s making things 

more complicated than normal. Mr. Clift. 

 

Mr. Clift: Thank you Mr. Chairman. As the 

member has spoken, our primary programs 

are FANS and ALTS. 

 

FANS is intended for students who are going 

on to post-secondary education, so that is 

people who have graduated grade 12 or who 

have achieved equivalency of grade 12 and 

then are moving on to a college or university 

program. ALTS is intended for all the other 

types of learning. That can include basic 

literacy. It includes apprenticeship, office 

administration, and those types of programs.  

 

All of the programs the Department of 

Family Services administers come under 

those two umbrellas. However, there are 

many programs offered by the regional Inuit 

organizations and some private societies 

within the territory that either mirror or 

supplement the work that we do within 

Family Services. Informally there has been 

cooperation between Kakivak and KPID with 

FANS in terms of being able to top up the 

ᐃᒫᒃ ᐸᕐᓇᒍᓐᓇᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ. ᑖᓐᓇ 

ᐃᓗᑰᔾᔪᑕᐅᓚᐅᖅᑐᖅ ᐊᒻᒪᓗ ᑐᓗᖅᑕᕈᑕᐅᒋᓪᓗᓂ 

ᓇᓕᐊᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᙱᑦᑐᖅ ᐱᔪᒪᔭᐅᒐᓗᐊᖅᑎᓪᓗᒋᑦ 

ᓄᓇᓕᖕᓂ. 

 

ᑕᑯᓚᐅᖅᑐᒍᑦ ᑖᒃᑯᐊ ᐆᒃᑐᕋᐅᑎᑐᐃᓐᓇᐃᑦ 

ᐃᓚᑰᓂᖏᓐᓂᒃ ᑐᓗᖅᑕᕈᑎᖏᓪᓗ 

ᑕᑯᓚᐅᖅᑕᑦᑎᓐᓂ ᐊᒻᒪ ᑭᖑᓪᓕᖅᐹᒥᓗᖃᐃ. 

ᐅᖃᖅᑲᐅᒐᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐸᕐᓇᐅᑎᒥᒃ 

ᐸᕐᓇᐃᔪᓐᓇᕐᒪᖔᑕ ᐊᓯᖏᓐᓄᓪᓗ ᐊᒻᒪᓗ ᒥᔅᑕ 

ᑎᐊᓐ ᑕᕝᕙᓂ ᐅᓂᒃᑳᖅᑎᓐᓂᐊᕐᒥᔪᖅ ᐱᒻᒪᕆᐅᖕᒪᑦ 

ᑖᒃᑯᐊ ᐱᖓᓱᑦ ᐱᓕᕆᕝᕖᑦ ᐱᖓᓱᑦ ᑎᒥᐅᔪᑦ, 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᐊᒻᒪᓗ ᐃᓄᓕᕆᔨᒃᑯᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔪᑦ ᐱᓕᕆᖃᑎᒌᒡᓗᑎᒃ. 

 

ᑕᐃᒪ ᐅᖃᖅᑲᐅᒐᒪ ᑭᐅᓪᓗᖓ ᑖᒃᑯᐊ ᑲᔪᓯᓂᖅ 

ᐃᒪᓐᓇ ᐳᖅᑐᓂᖅᓴᒦᒃᑲᓗᐊᖅᑐᑦ 

ᓄᖅᑲᖅᓵᓕᓂᐊᖅᐸᑕ ᐃᓚᒋᔭᐅᖕᒪᑕ ᑖᒃᑯᓄᖓ. 

ᐃᓄᖕᓂᒃ ᐃᒪᓐᓇ 

ᐃᖅᑲᓇᐃᔭᕈᓐᓇᑐᐃᓐᓇᕆᐊᓕᖕᓂᒃ ᓄᓇᕗᑦ 

ᒐᕙᒪᒃᑯᓐᓂ ᐅᕝᕙᓘᓐᓃᑦ ᓇᖕᒥᓂᖅ 

ᑮᓇᐅᔭᓕᐅᕋᓱᒡᓗᓂ ᑖᒃᑯᐊ ᐱᓕᕆᖃᑎᒌᖕᓂᖅ 

ᐱᒻᒪᕆᐅᖕᒪᑦ ᑕᒪᓐᓇ ᑲᔪᓯᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ.   

 

ᑕᐃᒪ ᐴᑲᖅᑕᕐᓇᖅᑐᖅᑕᖃᐃᓐᓇᐅᔭᕐᓂᐊᖅᑑᒐᓗᐊᖅ 

ᑭᓯᐊᓂ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᔭᕆᐊᓕᖏᑦ ᐊᒻᒪᓗ 

ᐊᓯᖏᑦ ᑐᓗᖅᑕᕈᑎᒋᖃᑦᑕᖅᑕᖏᑦ 

ᖄᖏᕈᓐᓇᖁᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᕿᙳᖅ. 

 

ᕿᙳᖅ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᓕᒃ. ᖁᔭᓐᓇᒦᒡᓗ 

ᑖᓐᓇ ᑲᙳᓇᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᒡᓕᕆᔭᐅᔪᖅ 

ᑐᑭᓯᓐᓇᑦᓯᐊᖅᑐᒥᒃ ᐅᖃᒪ’ᒪᑦ ᐊᐱᖅᑯᑎᒐ 

ᓇᐃᑦᑐ’ᓅᒐᓗᐊᖅᑎᓪᓗᒍ ᑖᕗᖓᑲᓪᓚᒃ ᑭᐅᔭᒃᓴᖅ 

ᑕᒃᖠᔫᒥ’ᒪᑦ ᖁᕕᐊᓇᖅᑐᖅ. ᐆᒧᖓᑦᑕᐅᖅ 

ᐊᐱᕆᔪᒪᓪᓗᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑐᒡᓕᕆᔭᐅᔪᒧᑦ ᑐᕋᐃᓯ ᒪᒃᒥᓚᓐ. ᐆᒥᖓ 

ᐊᐱᖅᑯᑎᖃᕐᓂᐊᕋᒪ. ᐅᓇ ᖃᑉᓗᓈᑑᖅᓯᒪᖕᒪᑦ 

ᖃᑉᓗᓈᑑᕐᓗᒍ ᐃᓄᒃᑑᕐᓂᖅ ᐊᔪᕋᑉᑯ. 

ᑐᑭᖃᕐᓂᐊᖅᑰᕐᒪᑦ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ.  

 

(ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ ᐊᐅᓚᑕᐅᔪᑦ 

ᐃᑲᔪᖅᓲᑎᒋᔭᐅᓂᐊᖅᖢᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᑕᒪᒃᑯᐊᓗ ᖃᕆᓴᐅᔭᐅᒃᑰᖅᑎᑕᐅᔪᑦ ᑐᕌᒐᖃᖅᖢᑎᒃ 

ᓵᖓᓪᓗᑎᒡᓗ ᑕᒪᒃᑯᓄᖓ ᓄᓇᕗᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖕᓄᑦ ᐊᑐᕐᓂᐊᖅᑐᓂᒃ. 
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assistance that students get, so they would 

get so much from FANS and then they would 

get additional monies from KPID or 

Kakivak.  

 

We’re moving forward in discussions in 

November with the regional Inuit 

organizations and the Government of Canada 

to have further discussions about how we can 

better work together and layer our support so 

that where we can’t provide all the needs for 

our clients, whether it be in college, 

university, or in vocational training, we can 

find a way to layer it that between 

organizations we can provide everything the 

client needs. Those discussions are not far 

advanced at this point, but that’s something 

that we have taken up recently in a formal 

way that before was quite informal.  

 

Chairman (interpretation): Thank you. 

Following my list of names, as people of 

Kugaaruk have questions too, Mr. Qirngnuq.  

 

Mr. Qirngnuq (interpretation): Thank you, 

Mr. Chairman. Welcome, guests. 

 

I have a question on the opening comments, 

Mr. Chairman. First of all, in the Assistant 

Auditor General’s opening comments in 

paragraph 5, if I say it in English, it mentions 

(interpretation ends) gaps and barriers. 

(interpretation) I would like to understand 

what the gaps and barriers are. I hope that 

was understandable, Mr. Chairman. Thank 

you.  

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

If I could, in terms of the gaps and barriers, 

in our report, we provide a summary of our 

findings starting on page 3, paragraphs 12 to 

15, I think it is.  

 

 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᐅᑯᐊ 

ᐃᓕᓐᓂᐊᕈᓐᓇᖅᐸᓪᓕᐊᓂᖏᑦ 

ᐃᓕᓐᓂᐊᕆᐊᖅᑐᖃᑦᑕᕈᓐᓇᖅᐸᓪᓕᐊᓂᖏᑦ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᒥᒃᓵᓄᑦ ᐅᖃᖅᓯᒪᒻᒪᑦ ᑖᒻᓇ 

ᖃᕆᑕᐅᔭᒧᑦ ᐊᑐᖅᑐᐸᓗᒻᒪᑦ. 

ᑐᑭᓯᒋᐊᖅᑎᑐᐃᓐᓇᖅᐸᕋ. ᖃᓄᖅ ᐊᑐᖅᑕᐅᕙ 

ᑕᐃᒻᓇ ᐃᓕᓐᓂᐊᖃᑦᑕᕈᓐᓇᖅᐸᓪᓕᐊᔪᓐᓇᖁᓪᓗᒋᑦ 

ᐃᓕᓐᓂᐊᖅᑐᑦ. ᑐᑭᓯᓐᓇᕐᓂᖅᐸᑦ, ᐃᒃᓯᕙᐅᑕᓖᒃ, 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᓯᓇᖅᑎᑦᑎᒋᐊᒃᑲᓐᓂᕐᓗᒍ ᐊᒻᒪᓗ 

ᐅᖃᐅᓯᕆᔪᒪᓪᓗᒍ ᑖᒃᑯᐊ ᐊᑐᓕᖁᔭᓕᐊᕆᔭᐅᓯᒪᔪᑦ. 

ᒫᓐᓇᕈᓘᓚᐅᖅᑐᖅ ᔪᓚᐃᖑᓚᐅᖅᑐᒥ ᑕᐃᒃᑯᐊ 

ᖃᕆᓴᐅᔭᓕᕆᔨᒃᑯᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ 

ᖃᕆᓴᐅᔭᒃᑰᖅᑐᓂᑦ ᓂᐅᕕᓚᐅᖅᓯᒪᒻᒪᑕ.  

 

ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᕐᒥᔪᐃᑦ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 

ᐊᐅᓚᑕᐅᖃᑦᑕᕐᒪᖔᖏᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᒪᒃᑯᐊ ᓴᖅᑮᓚᐅᖅᓯᒪᔭᖏᑦ 

ᐊᑐᐃᓐᓇᕈᖅᑎᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ, ᓲᕐᓗ 

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐊᖏᔪᖅᑳᖓᓐᓄᑦ ᐃᓕᓴᐃᔨᓄᓪᓗ 

ᐅᐸᓗᖓᐃᕐᓂᖅᓴᐅᓂᐊᕐᒪᑕ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ 

ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ. ᑕᐃᒪᐃᑦᑑᑉᐸᑦ 

ᐱᐅᓯᑎᑲᓐᓂᕋᓱᒃᑕᕗᑦ ᑕᐃᒃᑯᐊ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᐊᕆᔭᐅᕙᒃᑐᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᕿᓐᖑᖅ. 

 

ᕿᓐᖑᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᓖᒃ. ᖁᔭᓐᓇᒦᓪᓗ 

ᑭᐅᔪᓐᓇᒻᒪᑦ. ᑖᓐᓇᑦᑕᐅᖅ ᐱᒋᕈᑕᐅᔪᖅ ᑕᐃᔅᓱᒧᖓ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ ᑐᓪᓕᕆᔭᐅᔪᖅ ᒥᔅᑐ ᓱᕕᒐᕐᒧᑦ 

ᐊᐱᖅᑯᑎᖃᕈᒪᓪᓗᖓ. ᑖᒻᓇ ᖃᕆᑕᐅᔭᖅ SIS 

ᖃᓪᓗᓈᑐᑦ ᑕᐃᓯᒪᒻᒪᑦ. ᓱᓇᒥᓪᓕ ᖃᓄᐃᑦᑐᒥᒃ 

ᐃᓗᓕᖃᐅᖅᐸ ᒫᓐᓇ ᖃᕆᑕᐅᔭᖅ ᐊᑐᖅᑕᖅᑯᑦ 

ᐃᓗᓕᖃᐅᕐᒪᑕ ᐋᓪᓚᑦᑎᒻᒪᕆᓐᓂᒃ ᐅᓇ ᐃᓄᒃᑐᑦ 

ᐊᑐᖅᑐᔅᓴᒥᒃ ᐃᓗᓕᖃᕆᕙ? ᖃᓄᐃᑦᑐᒥᒃ 

ᑐᑭᓯᔪᒪᓪᓗᖓ ᐊᐱᖅᑯᑎᖃᖅᑯᖓ. ᐃᔅᓯᕙᕙᐅᑕᓖᒃ, 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᓱᕕᒐᖅ. 
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Without reading it word by word, I would 

say that we looked at, for example, the 

support that was being provided to high 

school students in terms of being provided 

with advice in terms of either academic 

opportunities that could be available or that 

are available to them, the importance of a 

High School Diploma and graduating, and 

that was one of the gaps, if you will, was that 

it was something that was not being provided 

consistently. There were two schools that we 

visited where they had teachers, where the 

principals had made a decision to have a 

teacher play that role essentially and play that 

role of a counsellor to advise those students. 

There was that area of support.  

 

We also looked at as a form of a gap would 

be to students…or sorry, not to students but 

for the department itself knowing that it has 

human resource challenges in terms of 

recruiting and keeping teachers and others. 

One of the things that we saw that was not in 

place and that we felt was important was to 

have a strategy that outlined how the 

department would address its human 

resource needs.  

 

At the same time one of the gaps that we had 

noted was also in the area of a strategy, a 

strategy that outlined what the Department of 

Education could do to help students stay in 

school and transition through school. We 

note in our report, however, that many of the 

factors that affect students are not within the 

direct control of the department. That’s why 

in our report we emphasize that any strategy 

that the department puts forward should 

really be a multi-stakeholder strategy and 

that it include other stakeholders that could 

contribute to some of the issues that are 

facing students, whether that be in the area of 

housing, but also others within the 

community that can provide work 

opportunities to students, that was another 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ, ᐊᒻᒪᓗ 

ᖁᔭᓐᓇᒦᒃ ᒪᓕᒐᓕᐅᖅᑎᒧᑦ. ᑕᒪᒃᑯᐊ 

ᖃᕆᑕᐅᔭᓕᕆᔾᔪᑏᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ 

ᐱᓕᕆᐊᕆᔭᐅᓲᑦ ᓄᐊᑦᓯᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᒃᓴᐃᑦ 

ᒥᑦᓵᓄᑦ ᐃᓕᓐᓂᐊᕐᕖᓪᓗ ᒥᑦᓵᓄᑦ. 

ᕿᒥᕐᕈᕙᓪᓕᐊᑎᓪᓗᑕ ᖃᐅᔨᕙᓪᓕᐊᓕᓚᐅᕋᑦᑕ 

ᐅᓂᒃᑲᐅᑎᖃᕈᓐᓇᕐᓂᕐᒥᒃ ᐃᓗᐊᓂ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ 

ᐊᐳᕈᑎᖃᖃᑦᑕᓚᐅᕐᒥᒻᒪᑕ ᐃᓛᓐᓂᒃᑯᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ ᐃᓕᓴᐃᔨᓄᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ 

ᑖᓐᓇ ᐱᑐᖃᐅᔪᓂᒃ ᐊᑐᖅᑕᐅᓯᒪᓪᓗᓂ ᐊᑯᓂᕈᓗᒃ. 

 

ᑕᒪᒃᑯᐊ ᓇᓂᕙᓪᓕᐊᔭᕗᑦ 

ᐋᖅᑭᒋᐊᒃᑲᓐᓂᕈᑎᒋᔪᒪᓂᐊᖅᑕᕗᑦ ᓯᕗᓂᑦᑎᓐᓄᑦ 

ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᔪᒻᒥᔭᕗᑦ ᓄᑦᑕᕆᐊᖅ 

ᐊᖏᖃᑎᒌᑦᑖᕆᓯᒪᔭᕗᑦ ᓂᐅᕙᓐᓛᒥ ᒥᒧᐊᕆᔭᒃᑯᑦ 

ᓯᓚᑦᑐᓴᕐᕕᖓᓂ ᐊᖏᖃᑎᖃᖅᓯᒪᒻᒥᔪᖅ 

ᕿᒥᕐᕈᖃᑕᐅᒍᒪᓂᐊᕐᓂᕐᒥᒃ ᑕᐃᒃᑯᐊ 

ᐊᑐᖅᐸᑦᑕᖏᓐᓂ ᓯᕗᓂᑦᑎᓐᓂᖃᐃ 

ᐊᑐᕋᓱᐊᕈᓐᓇᕋᔭᖅᑭᑕ ᐊᑲᐅᓈᖅᑐᒥᒃ ᐱᐅᓂᐊᖅᑐᒥᒃ 

ᐅᕙᑦᑎᓐᓄᑦ ᐊᑑᑎᖃᕐᓂᖅᓴᐅᓂᐊᕋᑦᑕ ᑕᒪᒃᑯᓂᖓ 

ᓄᐊᑕᐅᕙᑦᑐᓂᒃ. 

 

ᑖᓐᓇᑦᑕᐅᖅ ᕿᒥᕐᕈᕙᓪᓕᐊᒐᓱᐊᕐᒥᒐᑦᑎᒍ 

ᓴᐳᒻᒥᔭᐅᒃᑲᓐᓂᕆᐊᕈᓐᓇᕐᓂᖏᑦ ᓄᐊᑕᐅᔪᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᒥᑦᓵᓄᑦ ᓲᕐᓗ ᑲᓐᖑᓇᖅᑑᑏᑦ 

ᓴᐳᒻᒥᒐᓱᐊᕆᐊᕐᓂᖅᓴᐅᒐᓱᐊᓂᐊᕐᓗᑕ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ. 

ᑖᒃᑯᐊ ᖃᓄᑎᒋ ᐱᔭᕇᖅᑕᐅᓂᐊᕐᒪᖔᑕ 

ᓇᓗᓇᒐᓚᑦᑑᒐᓗᐊᖅ ᐊᓯᖏᓐᓂᑦᑕᐅᖅ 

ᐱᓕᕆᖃᑎᖃᕆᐊᖃᕐᓂᐊᕐᒥᒐᑦᑕ ᓲᕐᓗ ᓄᓇᓕᓐᓂ 

ᒐᕙᒪᓕᕆᔨᒃᑯᓐᓂᓪᓗ ᕿᒥᕐᕈᖃᑎᖃᕐᓗᑕ.  

 

ᑖᒃᑯᐊ ᑐᖔᓂ ᐊᐅᔭᕈᒃᑲᓐᓂᓚᐅᖅᑎᓐᓇᒍᖃᐃ 

ᐃᓱᒪᓕᐅᕈᑎᔅᓴᒥᒃ ᓴᖅᑭᔮᖅᑎᑦᑎᒐᓱᐊᕐᓂᐊᕐᓗᑕ ᐅᓇ 

ᑕᒡᒐᖃᐃ ᓇᓂᓯᒪᓕᖅᑐᒍᑦ ᓄᐊᓯᒪᓕᖅᑐᒍᑦ ᑖᒃᑯᐊ 

ᐊᐱᕆᓯᒪᓪᓗᒋᑦ ᕿᒥᕐᕈᖃᑎᒋᓯᒪᓪᓗᒋᑦ. ᑖᒃᑯᐊ 

ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᐃᑦ ᐊᒻᒪᓗ 

ᐅᕙᑦᑕᐅᖅ ᓇᒻᒥᓂᖅ ᕿᒥᕐᕈᓂᕆᓯᒪᔭᑦᑎᓐᓂ 

ᐃᖅᑲᓇᐃᔭᕐᕕᐅᑉ ᐃᓗᐊᓂ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᕿᙳᖅ.  

 

ᕿᙳᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᓖᒃ. ᖁᔭᓐᓇᒦᓪᓗ 

ᑐᑭᓯᓐᓇᖅᓯᔫᒥᒻᒥᒻᒪᒍ ᓯᕗᓪᓕᖅ ᐅᖃᐅᓯᕆᔭᕋ 

ᑕᐃᓐᓇ ᐊᐱᖅᑯᑎᒋᔭᕋ.  

 

ᐅᓇ ᓯᑕᒪᒋᔭᐅᔪᖅ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ 

ᐊᐱᖅᑯᑎᖃᕐᕕᒋᓂᐊᖅᑕᕋᓗᐊᕋ, 

ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒪ ᐊᐱᖅᑯᑎᒋᒻᒪᒍ ᑭᓯᐊᓂ 
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type of gap, if you will, in terms of the level 

of high schools.  

 

For adult learners, I would say one of the 

gaps was simply having access to adult basic 

education programs within their communities 

and to a certain extent the limited offerings in 

the sense that there were available courses 

where communities that may have had an 

adult basic education program, it was offered 

during the day and during the week. For 

individuals, for example, who may be 

working, there were no evening classes or 

weekend classes that were available. That’s 

maybe a gap or barrier, if you will, to 

individuals like that.  

 

We saw as well, again, in the area of adult 

learners, the issue with respect to information 

that the college was collecting on potential 

learners who were applying to the various 

programs. What I mean by that is they have 

various programs and those programs collect 

information on people who are applying for 

those programs. That’s valuable information 

because we saw that some people, for 

example, were not able to get into the PASS 

program because they didn’t have the 

sufficient literacy skills to get into that 

program, but that information wasn’t being 

shared on a consistent basis with others 

within the college who could use that to plan 

programs on their side. That was maybe a 

gap, but it also contributed to barriers 

because there may not be programs that are 

being offered in communities where there is 

a potential demand or need for those types of 

programs. 

 

Those are maybe just examples of some of 

the gaps and barriers that we saw. Maybe just 

lastly that I had mentioned that a strategy that 

the Department of Education can prepare, it’s 

important that they include others, but I think 

as well and it’s something that Mr. DeJong 

and we note in our report as well that it’s 

ᐃᓚᒋᐊᖅᐹᓪᓕᓐᓄᐊᕐᓗᒍ ᐊᐱᖅᑯᑎᖃᕐᕕᒃᑯᒪᓪᓗᒍ 

ᐅᑯᐊ ᖃᑉᓗᓈᑐᑦ ᑎᒥᒋᔭᐅᔪᑦ Regional 

Organizations ᓇᓕᐊᖑᕙᑦ? ᐃᒃᓯᕙᐅᑖᖅ, 

ᑐᑭᓯᓐᓇᕐᓂᖅᐸᑦ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓄᓕᕆᔨᒃᑯᑦ, ᒥᔅᑕ ᑭᓕᕝ.  

 

ᑭᓕᕝ (ᑐᓵᔨᑎᒍᑦ): ᑕᐃᒃᑯᓂᖓ ᐅᖃᐅᓯᖃᖅᑐᒍᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐃᓗᓕᖏᓐᓃᑦᑐᓂᒃ ᒪᑯᐊ 

ᐃᓄᐃᑦ ᑎᒥᖁᑎᖏᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᓲᕐᓗ 

ᕿᑭᖅᑕᓂ ᐃᓄᐃᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᑲᑭᕙᒃᑯᑦ, 

ᐊᒻᒪᓗ  ᑭᕙᓪᓕᕐᒥ ᑮᓇᐅᔭᓕᐅᕋᓱᐊᖅᑎᑦ, 

ᕿᑎᕐᒥᐅᓂᓪᓗ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᔭᕗᑦ ᕿᑎᕐᒥᐅᑦ 

ᐃᓄᐃᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ 

ᐃᓱᒪᒋᓗᑎᒃᑯᑦ ᐊᔾᔨᓕᐅᕈᑏᒻᒪᑯᐊ ᐅᖃᓪᓚᑦᑐᓂᒃ 

ᖁᔭᓐᓇᒦᕌᖓᕕᑦ ᐊᓯᐊᓄᑦ ᓅᖃᑦᑕᕐᒪᑕ. ᐊᑏ 

ᖁᔭᓐᓇᒦᖃᑦᑕᓂᐊᖅᐳᑎᑦ. ᒥᔅᑕ ᕿᙳᖅ.  

 

ᕿᙳᖅ: ᖁᔭᓐᓇᒦᒃ. ᐊᐱᖅᑯᑎᓴᖃᕈᐃᕇᕋᒪ 

ᐅᕙᑦᑎᐊᖅ ᐅᖃᐅᓯᕆᔭᒻᒥᓂᒃ ᑕᒻᒪᑎᑦᑎᓐᓂᕋᒪ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᑦ ᒥᔅᓵᓄᑦ. ᒪᒥᐊᓇᖅ, 

ᐃᒃᓯᕙᐅᑕᓖᒃ. ᐊᓯᐊᓂᒃ ᐅᖃᐅᓯᔅᓴᖃᕈᐃᖅᑐᖓ 

ᐊᐱᖅᑯᑎᔅᓴᖃᕈᐃᕇᖅᑐᖓ ᒫᓐᓇ. ᖁᔭᓐᓇᒦᒃ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑕᐃᒪ ᒫᓐᓇ ᐊᑎᖁᑎᒃᑲ 

ᑕᒪᔾᔭᐅᒐᓗᐊᖅᑎᓪᓗᒋᑦ ᕼᐅᓕ ᒫᓐᓇ ᑭᕼᐃᐊᓂ 

ᓄᖅᑲᖓᓚᐅᑲᖕᓂᐊᕋᑉᑕ 15 ᒥᓂᔅᓯᒥᒃ 

ᓄᖅᑲᖓᓚᐅᑲᖕᓂᐊᕋᑉᑕ ᐅᕙᑦᓯᐊᕈ ᐅᑎᕈᑉᑕ ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ ᐊᐱᖅᕼᐅᕆᐊᕈᓐᓇᖅᕼᐃᓂᐊᖅᑐᑎᒃ. 

ᐅᕙᑦᓯᐊᕈᑦᑕᐅᖅ. ᒪ’ᓇ.  

 

>>ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑐᑦ 15:17ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ 

15:38ᒥ 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑕᐃᒪ ᐅᑎᖅᕼᐃᒪᓕᕇᕐᒥᒐᑉᑕ. 

(ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᑕᐃᒪ ᑭᖑᐊᓗᒍ 

ᐱᒋᐊᕐᓂᐊᓕᖅᑲᐅᒐᑦᑕ 

ᐅᖃᐅᓯᕆᕙᓪᓕᐊᓂᐊᓕᖅᑲᐅᔭᕗᑦ ᑖᒃᑯᐊ 

ᖃᐅᔨᓴᐃᓂᖅ ᑐᓴᒐᒃᓴᖅ ᑖᒃᑯᐊ ᓯᕗᓕᔅᓴᖅᐹᒥ ᑖᓐᓇ 

ᑎᑎᖅᑲᖓ 1, 2, 15-ᒧ. ᒫᓐᓇᐅᔪᖅ ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᕈᒪᑐᐃᓐᓇᖅᑐᖓ ᐃᓕᓐᓂᐊᖅᑎᓃᓐᖔᖅᑐᖅ 

ᐊᖓᔪᖅᑳᖑᔪᓂᓪᓗᓐᓃᓐᖔᖅᑐᒥᒃ ᑭᒡᒐᑐᖅᖢᒍ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑲᑎᒪᔪᐃᓪᓗ ᖁᔭᓕᔪᒪᓪᓗᒋᑦ ᐊᒻᒪᓗ 
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important that all three departments or all 

three organizations, I should say, the college, 

the Department of Family Services, and the 

Department of Education really work 

together because they’re essentially, as I had 

mentioned in an earlier response, it’s a 

continuum of individuals. Whether they’re in 

high school or they leave high school early, 

they’re all part of that pipeline of individuals 

of supply of potential candidates for jobs in 

the Government of Nunavut or in the private 

sector. It’s important that they work together 

to ensure that that system works; there are 

always going to be bumps here and there, but 

try to work so that the needs of students and 

some of those barriers that they are facing are 

overcome. Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

Qirngnuq. 

 

Mr. Qirngnuq (interpretation): Thank you, 

Mr. Chairman. I also thank the Assistant 

Auditor General for clearly explaining that 

even though my question was brief. I’m 

happy to get such a lengthy response. 

 

I would also like to ask a question to the 

Deputy Minister of Education, Tracy 

MacMillan. My question, and since it is 

written in English, I will read it in English. 

(interpretation ends) Operations and a better 

foundation is being laid to provide staff with 

support and training to the student 

information system, all with the goal of 

improving the quality of attendance data 

from Nunavut’s schools.  

 

(interpretation) It is for students. I would just 

like an explanation of what this means. Is it 

for distance education? I hope that was clear, 

Mr. Chairman. Thank you.  

 

Chairman (interpretation): Thank you. It 

was for the Department of Education. Ms. 

MacMillan. 

ᑖᒃᑯᐊ ᐊᓱᕈᖅᓯᒪᓪᓗᑎᒡᓗ ᐃᑲᕐᕋᓕᐅᕐᒪᕆᒃᖢᑎᒡᓗ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓇᓂᓯ, ᓇᕝᕚᖃᑦᑕᕐᓂᖅ ᑕᒪᒃᑯᓂᖓ 

ᐊᑐᓕᖁᔭᐅᔪᓂᒡᓗ ᐱᓗᐊᖅᑐᒥᒃ ᐱᒻᒪᕆᐅᓛᖑᔪᖅ 

ᑖᒃᑯᐊ ᐃᑲᔪᖅᑐᐃᑦ ᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᓄᑦ ᐊᒻᒪᓗ ᑐᒡᓕᐊᓂ 

ᐃᓕᓐᓂᐊᕋᓱᐊᖅᑐᑦ ᐊᒻᒪᓗ ᐱᐊᓂᒃᓯᓇᓱᒃᑐᐃᑦ 

ᓴᓇᐅᒐᑦᓴᒧᓪᓗ ᑐᕌᖅᑐᐃᑦ ᐊᒻᒪᓗ 

ᖁᔭᓐᓇᒦᒃᑲᓐᓂᕈᒪᓪᓗᖓ.  

 

ᑖᒃᑯᐊ ᐊᓪᓕᖅᑮᑦ ᑖᒃᑭᐊ ᐊᓪᓕᖅᑭᓂᙶᖅᓯᒪᔪᓂᒃ 

ᑖᒃᑯᐊ ᑲᒪᖃᑦᑕᖅᑐᐃᑦ ᑲᒪᖃᑦᑕᖅᑐᐃᑦ ᑲᑎᒪᓂᒃᑯᑦ 

ᐊᒻᒪᓗ ᑕᒪᒃᑯᓂᖓᓗ ᐊᔾᔨᐅᙱᑦᑐᓂᒡᓗ ᑕᒪᒃᑯᐊ 

ᖃᓄᖅ ᑕᑯᓯᒪᒐᒪ ᑕᒪᒃᑯᓂᖓ ᐃᓕᑕᖅᓯᒪᓪᓗᓂᖓᓗ 

ᖃᓄᖅ ᑕᒪᒃᑯᐊ ᐱᓕᕆᖃᑎᒌᒃᓯᒪᓂᖏᑦ ᐃᓄᐃᑦ. 

ᐃᓛᒃ ᑕᒪᒃᑯᐊ ᐱᓕᕆᔨᐅᔪᑦ ᐊᒻᒪᓗ ᐱᐊᓂᒍᒪᔭᖏᑦ 

23ᒧᑦ ᑖᓐᓇ ᓴᓇᐅᒐᕐᒧᑦ 23ᒥᒃ ᓈᓴᐅᑎᓂᒃ 

ᒪᓕᒐᖅᑎᒍᑦ. ᐃᒻᒪᖄ ᐅᖃᕈᒪᑐᐃᓐᓇᖅᑐᖓᓕ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑕᐅᑐᒃᓯᒪᔪᐃᓪᓗ ᑕᒡᕙᓂ ᐅᓪᓗᒥ 

ᑖᒃᑯᐊ ᐃᖅᑲᐅᒪᔭᐅᒋᐊᕐᓂᐊᖅᐳᖅ ᑕᒪᓐᓇ. ᐃᒻᒪᖄ 

ᐄ, ᕿᓚᒥᑯᓗᒃ ᓲᕐᓗ ᑭᓯᐊᓂᓕ 

ᐅᔾᔨᖅᑐᖅᓴᕆᐊᕐᓂᐊᖅᐳᑦ ᑖᒃᑯᐊ 

ᑐᓴᖅᑕᐅᔭᕆᐊᓖᓪᓗ ᐊᒻᒪᓗ ᐊᓪᓕᖅᑭᐅᖑᔪᓂᒃ 

ᐱᓕᕆᔨᐅᔪᓂᒃ. ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑖᓐᓇ 

ᐅᖃᐅᓯᒃᓴᑐᐃᓐᓇᐅᓚᐅᕐᒪ. ᒥᔅᑕ ᐋᖁᐊᖅ. 

 

ᐋᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᐅᑉᓗᒃᑰᖅᐸᔅᓯ ᑕᒪᔅᓯ ᑕᒫᓃᑦᑐᓯᒍᑦ 

ᐊᖏᔪᖅᑲᖁᑏᓪᓗ. ᐊᐱᖅᑯᑎᒋᔭᕋ ᑖᒃᑯᓄᖓ 

ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ. ᐃᓛᒃ ᑲᒪᒃᑯᐊ ᐃᓕᓴᕐᓂᖅ 

ᐊᒻᒪᑦᑕᐅᖅ ᑕᒪᒃᑯᐊ ᐃᑲᔪᖅᑐᐃᓂᕐᒧᓪᓗ 

ᐃᑲᔪᕈᓐᓇᕐᒪᑎᒍᑦ ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᐃᑦ ᑐᒡᓕᐊᓄᑦ 

ᓯᒪᑦᑐᖅᓴᕐᕕᖕᒧᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᓂᕐᒧᓪᓗ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᐊᒻᒪ ᑕᐃᒪ ᑕᒡᕘᓇ ᑐᓴᒐᒃᓴᒃᑯᑦ 

ᖃᓄᖅ ᓇᓗᓇᐃᔭᐃᔪᓐᓇᖅᐱᑦ ᖃᓄᕆᑦᑐᓂᒃ 

ᐊᑑᑎᖃᓚᐅᖅᓯᒪᕕᓯ? ᐃᑲᔪᕐᓂᖃᑦᑎᐊᓚᐅᖅᓯᒪᕙ 

ᓯᓚᑦᑐᖅᓴᕐᕕᕗᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓄᑦ ᐊᒻᒪᓗ 

ᐱᔭᒃᓴᓄᑦ? ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ 

ᐊᐱᖅᑯᑎᒋᕙᕋ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑲᓐᓯ. 

 

ᒪᑲᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᖅᓲᒪᓵᕋᕕᑦ. ᑖᒃᑯᐊ 

ᐅᖃᐅᓯᕆᕙᓪᓕᐊᓪᓗᒋᑦ ᑖᒃᑯᐊ ᐃᓕᑉᐸᓪᓕᐊᓂᖅ 

ᑕᐃᒪᓕ ᓈᒻᒪᓛᖑᔪᖅ ᐅᕙᑦᑎᓐᓄᑦ ᑖᒃᑯᐊ 

ᓇᓗᓇᐃᔭᖅᓯᒪᔭᕗᑦ ᐅᓂᒃᑳᓕᐊᕐᓂᒃ ᑕᒪᒃᑯᐊ 
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Ms. MacMillan: Qujannnamiik, Mr. 

Chairman. To provide clarification and to 

address the recommendation to improve our 

attendance data, recently, in July of this 

month, our IT Division purchased online 

video training software, and also in-service 

training audio and video files are being 

created by the department to provide in-

service to schools; for example, to our 

principals, secretaries, vice-principals, and 

teachers, so that they will be better prepared 

to input data into the system. This will better 

provide and inform us how we can provide 

those supports to our students. Qujannamiik, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Qirngnuq.  

 

Mr. Qirngnuq (interpretation): Thank you, 

Mr. Chairman and thank you for your 

response. Also, with Nunavut Arctic College 

opening, I would like to direct my question 

to Mr. Suvega, and it is regarding the SIS.  

 

What does it encompass? We are starting to 

use computers more frequently for 

educational purposes. Could you give us an 

overview of exactly what is in the SIS 

program? Mr. Chairman, thank you.  

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman and I would like to thank the 

member.  

 

We are starting to learn a bit more about 

what is available for students. They had 

barriers at the educator and the student level. 

We would like to make adjustments. We also 

have an agreement or partnership with 

Memorial University in Newfoundland and 

Labrador, and possibly in the future, we will 

ᓇᖕᒥᓂᖅ ᐃᓕᑦᓯᓂᖅ ᐃᓕᓐᓂᐊᕋᓱᐊᕐᓂᖅ ᐊᒻᒪᓗ 

ᑕᐃᒪᓗ ᑕᒪᒃᑯᓂᖓ ᑕᑕᑎᕈᑎᖃᐅᖅᑐᒃᓴᐅᔪᖅ 

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓚᖏᓐᓄᑦ ᐆᒃᑑᑎᒋᓗᒍ 

ᐅᕝᕙᓘᓐᓃᑦ ᓴᓇᐅᒐᕐᒧᑦ ᑐᕌᖅᑐᐃᑦ ᑖᒃᑯᐊ ᓲᕐᓗ 

ᐊᒃᓱᓪᓘᓐᓃᑦ ᐱᔪᓐᓴᐅᑎᖃᕋᒍᓐᓴᕐᒪᑕ ᐃᓗᓐᓂᐊᖅᑐᑦ 

ᑕᒪᒃᑯᓄᖓ ᓴᓇᐅᒐᕐᒧᑦ.  

 

ᑖᒃᑯᐊᓕ ᐃᓱᒪᒋᓪᓗᒋᓪᓗ ᑖᓐᓇ 

ᐃᓚᒋᔭᐅᓯᒪᒐᔭᖅᑐᖅ ᐃᓕᑦᑎᕙᓪᓕᐊᓂᕐᒥᒃ ᑭᓯᐊᓂᓗ 

ᐅᖃᕈᓐᓇᖅᑐᖓ ᓇᓕᐊᒃ ᓈᒻᒪᓛᖑᖕᒪᑦ. ᐃᓱᒪᒋᔭᕋᓕ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᓱᓇᓂᒃ ᐅᖃᖅᑲᐅᒐᒪ 

ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᐃᓗᓕᒃᓴᖏᓐᓂᒡᓗ 

ᐊᒻᒪᓗ ᑲᔪᓯᓂᐊᕈᓂ ᐊᒻᒪ ᐃᓕᓴᕐᕕᖕᒧᙵᐅᒍᓂ 

ᑕᒪᓐᓇ ᐊᑑᑎᖃᑦᓯᐊᕋᔭᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᓗᓂ ᐊᒻᒪᓗ 

ᐊᒃᓱᓪᓘᓐᓃᑦ ᑕᑯᔪᓐᓇᕋᔭᕋᑦᑕ ᐊᒻᒪᓗ 

ᑐᓴᕐᕕᒋᓗᒍᓘᓐᓃᑦ ᑭᓯᐊᓂᑦᑕᐅᖅ. ᓲᕐᓗ 

ᐆᒃᑑᑎᒋᓗᒋᑦ ᐅᖃᖅᐸᓪᓕᐊᓕᓵᖅᑎᓪᓗᑕ 

ᑐᓴᖅᑎᑦᑎᖅᑳᕋᑦᑕᐃ 

ᑎᑎᖅᑲᐅᒐᑐᐃᓐᓇᖅᑐᓕᕆᓂᕐᒧᑦ ᑕᒪᒃᑯᓄᖓ 

ᑕᒡᕙᓂ ᐃᖃᓗᖕᓂ.  

 

ᑖᒃᑯᐊ ᐱᐅᓂᖃᑦᑎᐊᖅᑰᖅᓯᒪᔪᑦ ᐅᕙᑦᑎᓐᓄᑦ 

ᑭᓯᐊᓂ ᐊᔾᔨᐅᙱᑦᑐᓄᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ 

ᓄᓇᓕᖕᒥᓂ ᐊᓯᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᐃᑦᑕᐅᖅ. 

ᐊᒃᓱᓪᓘᓐᓃᑦ ᐊᐅᓪᓚᖅᑕᐅᖃᑦᑕᕈᓐᓇᖅᑎᓪᓗᒋᑦ 

ᐱᓕᕆᑎᖃᑎᖃᕈᓐᓇᕋᓱᒃᑎᓪᓗᒋᑦ 

ᓄᓇᖅᑲᑎᒋᙱᑕᒥᓂᒡᓗ ᐊᒻᒪᑦᑕᐅᖅ ᑕᒪᒃᑯᐊ 

ᑐᕌᖅᑐᕐᕖᓪᓗ.  

 

ᐊᓰᑦ ᖃᐅᔨᒪᔪᖓᓕ ᑕᒡᕙᓂ ᐃᑉᐸᒃᓵᓂ 

ᑕᒫᓂᐅᓚᐅᖅᑐᖅ ᑕᐃᑲᓂ ᖃᒪᓂᑦᑐᐊᕐᒥ ᐊᒻᒪᑦᑕᐅᖅ 

ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ ᐃᓚᖏᑦ ᐃᓚᐅᓚᐅᖅᑐᐃᑦ 

ᐃᓄᐃᑦ ᐅᖃᖅᓯᒪᔪᐃᑦ ᑕᐃᒪ ᑕᒪᓐᓇᒎᖅ 

ᐃᖏᕐᕋᓂᖃᑦᓯᐊᖅᓯᒪᔫᓚᐅᖅᑑᒐᓗᐊᖅ 

ᑕᒪᒃᑯᐊᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᖅᐸᒃᑐᐃᑦ 

ᑕᒪᒃᑯᐊᓪᓗ ᐃᓗᓐᓂᐊᖅᑐᐃᓐᓇᐅᙱᑦᑐᐃᑦ ᖃᐅᑕᒫᑦ 

ᑖᒃᑯᐊ ᓴᖅᑭᑕᐅᓚᐅᕐᒪᑕ ᑕᐃᒪᓗ  

ᑕᒪᒃᑯᐊ ᓲᕐᓗ ᑭᖑᓪᓕᖅᐹᒥᓗ ᑕᐃᒪ ᑖᓐᓇ ᓲᕐᓗ 

ᓴᓇᓚᐅᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᖅ ᑖᓐᓇ ᐃᓱᒪᒋᓪᓗᒍᓕ, 

ᑖᒃᑯᐊ ᓴᖅᑮᑎᑦᑎᓇᓱᖕᓂᖅ ᑐᓂᓯᓂᐊᕐᓂᖅ 

ᐊᓚᑦᑐᐃᒍᐃᓂᖅ ᑕᒪᒃᑯᓂᖓ. ᐃᒻᒪᖃ 

ᐅᖃᕈᓐᓇᖅᖢᖓ ᑕᐃᒪᓕ ᓇᓕᐊᕋᔭᖅᑎᑦᑎᒐᔭᖅᑐᖓ 

ᐊᓱᓪᓘᓐᓃᑦ ᖃᐅᔨᒪᒐᑦᑕ ᐅᓂᒃᑳᓕᐊᑦᑎᓐᓂᒃ 

ᑕᒪᒃᑯᐊ ᐸᕐᓇᐃᓂᖅ ᓴᓇᐅᒐᒃᓴᓄᑦ ᐊᒻᒪᓗ 

ᐃᓯᕚᖃᑎᖃᕈᓐᓇᕈᓂ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᖅ 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᒥᒃ ᐃᓕᓴᐃᔨᓂᒃ. ᑖᒃᑯᐊᖃᐃ 

ᐸᕐᓇᒃᑐᐃᕙᓪᓕᐊᒐᔭᖅᑐᖅ ᑕᒪᒃᑯᓄᖓ ᐱᔭᒃᓴᓄᑦ 

ᐊᒻᒪᓗ ᓱᓇᓂ ᐊᑐᕈᓐᓇᖅᑕᑎᑦ.  
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be working with them so that the college can 

develop in terms of administration and 

northern research opportunities and program 

expansion. We are also looking at making 

sure that confidential documents are kept 

confidential.  

 

We don’t know exactly when we’re going to 

have to those completed but we are working  

with the Department of Community and 

Government Services. Prior to that and 

possibly before the next summer coming, we 

will have something tangible, but we are 

working with the university in expanding the 

program. We’re currently doing a review. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Qirngnuq. 

 

Mr. Qirngnuq (interpretation): Thank you, 

Mr. Chairman. I also thank you for clarifying 

that, Mr. Suvega.  

 

I have a question for the Department of 

Family Services to supplement a Member’s 

comment that was stated earlier. Which 

regional organization are you referring to 

when you talked about the regional entities? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Family Services, Mr. Clift. 

 

Mr. Clift: We’re talking about the economic 

development in education components of the 

regional Inuit organizations: in the case of 

QIA, Kakivak; in the case of KIA, Kivalliq 

Partners in Development; and in the case of 

the Kitikmeot, we’re working directly with 

the Kitikmeot Inuit Association.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just for the ease of the 

camera switchers, when you end statement 

 

ᐃᓕᓐᓂᐊᕋᑖᖅᓯᒪᑎᓪᓗᖓ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ 

ᐃᒻᒪᖃ ᐄ. ᑕᐃᒪ ᐃᓱᒪᒋᓪᓗᒋᑦ ᑖᒃᑯᐊ 

ᐊᔾᔨᐅᙱᑦᑐᐃᑦ ᑕᒪᒃᑯᓄᖓ ᓴᖅᑮᑎᑦᑎᓂᖅ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐊᒻᒪᑦᑕᐅᖅ ᑖᒃᑯᐊ 

ᓴᓇᐅᒐᒃᓴᓕᕆᓂᕐᒧᑦᑕᐅᖅ. ᑕᒪᓐᓇ 

ᑐᕌᖅᑎᒍᓐᓇᖅᖢᑎᒍᑦ ᐃᑲᔪᕈᓐᓇᕋᑦᑎᒍᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᓄᖅ ᓱᓇᓂᒃ ᐱᓕᕆᔪᒪᒐᔭᕐᒪᑕ. 

ᒪᒥᐊᓇᐅᒐᓗᐊᖅ ᑖᓐᓇ ᐱᒻᒪᕆᐅᓛᖑᖅᑰᕐᒪᑦ ᐅᕘᓇ 

ᐊᒻᒪᓗ ᐊᐱᖅᑯᑎᒋᔭᐃᑦ ᐱᒻᒪᕆᐅᓪᓗᓂᓗ ᐊᒻᒪᓗ 

ᐃᓱᒪᒋᓪᓗᒋᑦ ᑖᒃᑯᐊ ᐊᔾᔭᖅᑭᒍᐊᓂᖅ ᐱᔭᒃᓴᐃᑦ 

ᑕᐃᒪᐃᑦᑐᑦ ᑕᒪᒃᑯᐊ ᐱᔭᒃᓴᐃᑦ. ᐄ, ᐊᒃᓱᑦ 

ᓴᖅᑮᑎᑦᑎᔪᓐᓇᕐᒪᑦ ᐱᔭᒃᓴᒧᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑎᒥᒃ. ᐄ, ᑐᓂᓯᓇᓱᔅᓯᒪᔭᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᐋᖁᐊᖅ.  

 

ᐋᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᖅᑯᑎᒐᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

ᐊᐱᕆᔪᒪᔪᖓ ᑎᑎᕋᖅᓯᒪᓂᖓ 4-ᒥ ᐊᒻᒪᓗ 

ᖃᐅᔨᒐᑉᑕ ᑖᒃᑯᐊ ᑕᐅᑐᒃᓯᒪᔭᕗᑦ 

ᐃᓕᓐᓂᐊᖅᓯᒪᓂᖅᓴᒥᒃ ᐱᔪᒪᓪᓗᑕ ᓄᓇᕗᒻᒥᐅᑕᓄᑦ 

ᐃᓕᓐᓂᐊᖅᓯᒪᑦᑎᐊᖅᓯᒪᔪᓂᒃ ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᑦ 

ᐃᓱᓕᑦᑐᐃᔪᑦ ᒍᕋᐃ 12 ᑲᓇᑕᐅᑉᓗ ᐃᓗᐊᓂ ᐊᒻᒪᓗ 

ᑖᒃᑯᐊ ᐊᒥᓲᓂᖏᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ ᒪᒃᑯᒃᑐᑦ 

ᐃᓱᓕᒃᓯᔪᐃᑦ ᐃᓱᓕᑦᑐᐃᑦ ᑕᒪᒃᑯᐊ ᒍᕋᐃ 12−ᒥᒃ 

ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕋᓱᒃᑲᓐᓂᕐᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᑕᒪᑐᒪᙵ.   

 

ᖃᓄᕐᓕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ 

ᐱᓕᒻᒪᒃᓴᕐᓂᖅ ᐊᒻᒪᓗ ᐊᔪᙱᓐᓂᖏᓐᓄᑦ ᑖᒃᑯᐊ 

ᓄᓇᕗᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᓄᑦ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑲᓇᑕᐅᑉ ᐃᓐᓇᐅᓯᖓ ᐊᓯᖏᑦ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᒪᓐᓇ 

ᐃᖢᐃᖅᑎᑦᑎᔪᒪᙱᑦᑐᑦ. ᑭᓯᐊᓂ ᐊᐱᕆᔪᒪᔪᖓ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑭᒡᒐᖅᑐᖅᖢᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᔭᕗᑦ ᐃᖢᐊᖅᓯᕙᓪᓕᐊᓐᓂᖅᐸᑦ 

ᐅᕝᕙ ᓱᖅᑯᓯᙱᑦ ᐅᕝᕙᓘᕝᕙ ᐃᖢᐊᖅᓯᕚᓪᓕᖅᐸᑦ 

ᓄᓇᓖᑦ ᑲᓇᑕᒥᐅᑕᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓄᑦ 

ᐊᓯᖏᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᖅᑯᑕᐅᖅᑰᖅᑐ, ᒥᔅ 

ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᒃᑯᐊ ᐊᒥᓲᓂᖏᑦ ᓈᓴᐅᑏᑦ 
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with a thank you or qujannamiik or ma’na, 

then they know to switch. Mr. Qirngnuq. 

 

Mr. Qirngnuq (interpretation): Thank you. I 

have no further questions. I do apologize, but 

I have no further questions at this time. 

Thank you. 

 

Chairman (interpretation): Thank you. I still 

have names on my list, but we will now take 

a 15-minute break. When we return, Mr. 

Lightstone, you will be able to ask questions. 

We will see you later. Thank you. 

 

>>Committee recessed at 15:17 and 

resumed at 15:38 

 

Chairman (interpretation): Thank you. 

We’re now back. (interpretation ends) When 

we left off, we were starting on our 

discussion of the audit, on the report, and we 

were on the first section, which were 

paragraphs, basically, 1 to 15. Right now 

next name on my list, Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

would like to make a comment on behalf of 

all the students, parents, teachers, and the 

Standing Committee itself. I would like to 

thank the Office of the Auditor General for 

the effort and countless hours put into this 

audit, as well as shedding light on the 

findings and producing recommendations, 

and most importantly, recognizing the 

connection between supports for high school 

students, student achievements, and post-

secondary students in achieving our Inuit 

employment objectives.  

 

I would also like to thank all of the different 

departments and organizations that are also 

responsible over meeting or providing those 

supports. Given the different entities and 

different layers of bureaucracy, I could see 

how it would be difficult to recognize the 

connection between each member’s role and 

ᕿᓂᕆᐊᔅᓴᐅᔮᖃᕋᔭᖅᑕᕗᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐊᒻᒪᓗ 

ᑲᓇᑕᐅᑉ ᐃᓗᐊᓂ ᓄᓇᓖᑦ ᒫᓐᓇ ᐊᔾᔨᖏᓐᓂᒃ 

ᐱᓯᒪᙱᓇᒃᑭᑦ ᑖᒃᑯᐊ ᓈᓴᐅᑏᑦ ᒫᓐᓇᐅᔪᖅ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᐋᖁᐊᖅ.  

 

ᐋᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᑲᓇᑕᒥᐅᑕᓕᒫᑦ ᑲᓇᑕᒥᐅᑕᐅᑦ−ᑕᐅᑦᑖᓄᑦ ᐊᒻᒪ 

ᑕᐃᒪ ᐊᐱᖅᓲᒪᕗᒍᑦ 

ᐃᓕᓐᓂᐊᕋᔅᓴᖃᑦᑎᐊᕆᐊᖃᕐᒪᑕ ᐅᑯᐊ ᐃᓄᖁᑎᕗᑦ 

ᐊᒻᒪᑦᑕᐅᖅ ᐃᓚᒋᔭᐅᔪᒪᓪᓗ ᐊᒻᒪᓗ ᑖᒃᑯᐊᑦᑕᐅᖅ 

ᐃᓕᓴᐃᔨᕗᑦᑕᐅᖅ ᑲᓇᑕᒥᐅᑕᓗᑦᑕᐅᖅ ᐊᓰᑦᑕᐅᖅ. 

ᑖᓐᓇ ᐅᖃᐅᓯᔅᓴᑐᐃᓐᓇᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᑐᑭᓕᐅᑲᓂᕐᓗᒍ ᑭᐅᓗᒍ ᒥᔅᑕ ᐋᖁᐊᖅ 

ᐊᐱᖅᑯᑎᒋᔮᓄᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ 

ᑕᒪᒃᑯᓂᖓ ᓲᕐᓗ ᖃᐅᔨᓴᐃᖃᑦᑕᖅᓯᒪᕚ ᓲᕐᓗ 

ᑲᓇᑕᓕᒫᒥᑦ ᑕᑯᓪᓗᒍ ᐊᒻᒪᓗ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᓇᓂ, 

ᖃᓄᖅ ᑕᒪᓐᓇ ᑕᐃᒪ? ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᑎᔨᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᓖᒃ. 

ᑖᒃᑯᐊ ᐱᓕᕆᔨᒋᔭᕗᑦ ᑲᑎᒪᔨᕋᓛᓂ 

ᐃᒃᓯᕚᖃᑕᐅᖃᑦᑕᕐᒪᑦ ᓯᒫᒃᑯᓐᓄᑦ  

ᑲᑎᒪᔨᐅᔪᐃᑦ ᑖᒃᑯᐊ ᒥᓂᔅᑕᐃᑦ ᑲᑎᒪᓕᒫᒧᑦ. ᐊᒻᒪᓗ 

ᑖᒃᑯᐊ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᑐᐃᓪᓗ ᐊᒻᒪᓗ 

ᖃᖓᑦᑎᐊᓵᖅᑕᐅᖅ ᑕᐃᒪ ᐃᓕᓐᓂᐊᕈᑎᕗᑦ 

ᐃᓚᒋᔭᐅᓯᒪᓂᐊᕐᒪᑦ ᐊᒻᒪᓗ ᐊᖅᑯᑎᒋᔭᐅᓕᕐᓂᐊᕐᒪᑕ 

ᓲᕐᓗ ᐃᓕᓐᓂᐊᕐᓂᖅ ᑕᕝᕘᓇ ᓯᓚᑦᑐᖅᓴᕕᖕᒥ 

ᓅᕐᓂᖅ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᖁᑎᑦᑎᓐᓄᓪᓗ 

ᐊᑑᑎᖃᑦᓯᐊᕈᓐᓇᕐᒪᖔᓪᓗ. ᑕᒪᓐᓇ ᐱᓇᓱᒃᓯᒪᔭᕗᑦ 

ᐱᓗᐊᖅᑐᒥᒃ ᑐᕌᖓᑎᓪᓗᒋᑦ ᐱᔪᓐᓇᐅᑎᖃᖅᓯᒪᖕᒪᑕ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᒪᔭᒥᖕᓂᒃ ᑲᓇᑕᓕᒫᒥ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᑕᐅᑐᙱ. 

 

ᑕᐅᑐᙱ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪ 

ᖁᕕᐊᓱᑦᑎᐊᖅᑐᖓ ᐱᓕᕆᔩᑦ ᐃᓄᒃᑎᑐᑦ 

ᐅᖃᖃᑦᑕᕐᒪᑕ. ᑎᑎᕋᖅᓯᒪᙱᒻᒪᑕ ᖃᓄᖅ 

ᐱᕚᓪᓕᕈᑕᐅᔪᓐᓇᖅᑐᓂᒃ ᑕᐃᒃᑯᐊ ᒫᓐᓇ 

ᓂᖃᐅᑐᖃᑦᑕᖅᑐᑦ, income 

assistant−ᖑᓂᕋᖅᑕᐅᔪᖅ ᐅᖃᐅᓯᒃᑯᑦ 

ᓂᖃᐃᑐᖃᑦᑕᖅᑐᑦ. ᖃᓄᖅ ᑖᒃᑯᐊ 

ᐃᓚᒋᔭᐅᓕᖅᐹᓪᓕᕈᓐᓇᖅᐸᑦ ᓂᖃᐃᑐᕈᓐᓃᕐᓂᕐᒧᑦ 
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achieving Article 23 and reaching Inuit 

employment. I would just like to ask that all 

the witnesses who are here today just to keep 

that fact in mind. I know that it is easy to lose 

that connection, but just be sure to reinforce 

that message amongst every different 

division or entity within those organizations. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

That’s just a comment. Thank you, Mr. 

Lightstone. Mr. Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. 

Good afternoon to officials.  

 

My question is towards the Office of the 

Auditor General. Paragraph 2 of your report 

notes that hands-on learning as well as 

academic preparation, guidance, and support 

can help high school students transition 

through school to post-secondary education 

or work. From the past audits in this area, 

can you describe what types of hands-on 

learning experiences you feel best supports 

transitions to post-secondary education or 

employment opportunities? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

Thank you for the question, Hon. Member. In 

terms of, I would say, the types of hands-on 

learning and which ones maybe are best 

suited, our audit had identified several 

different types of hands-on learning 

opportunities. I guess there are forms of 

hands-on learning. What I mean by that is 

having guest speakers come into a school, for 

example, or career fairs, which give an 

opportunity for students to… . It’s outside of 

the classroom, but it gives them an 

opportunity to get exposed to different types 

of careers. I would consider those as part of 

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓅᕐᓗᑎᒃ ᐅᕝᕙᓘᓐᓃᑦ 

ᐱᓕᕆᐊᒃᓴᕐᒧᑦ ᐸᕐᓇᒃᑕᐅᓗᑎᒃ.  

 

ᑕᐃᒪᓕ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ ᐊᐱᕆᓇᔭᖅᑕᕋ 

ᑕᒪᑐᒥᖓ ᓂᖃᐃᑐᖃᑦᑕᖅᑐᑦ, 

ᐃᑲᔪᖅᑕᐅᖃᑦᑕᕐᒪᖔᖏᑦᑕ ᖃᐅᔨᒪᔪᒪᔪᖓ. 

(ᑐᓵᔨᑎᒍᑦ) ᐊᐱᖅᑯᑎᒐᓕ ᖃᐅᔨᓴᕐᓂᖅᑭᓯ ᐃᓐᓇᐃᑦ 

ᐃᓕᓴᔪᑦ ᐃᑲᔪᖅᑕᐅᖃᑦᑕᖅᑲᑦ ᑕᐃᒃᑯᐊ 

ᓂᖃᐃᑑᑎᔅᓴᑖᖃᑦᑕᖅᑐᑦ ᓱᒃᑯᐊᕆᖃᑦᑕᖅᑐᐃᑦ 

ᑕᐃᒃᑯᓄᖓᓪᓚᕆᒃ ᑐᕌᖓᔪᓂᒃ? ᖁᔭᓐᓇᒦᒃ 

ᐃᔅᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒪᑲᓐᓯ. 

 

ᒪᑲᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᕿᒥᕐᕈᐊᓪᓚᕆᓚᐅᙱᑦᑐᒍᑦ ᑭᓱ 

ᐊᑐᐃᓐᓇᐅᕙᒻᒪᖔᑕ ᓂᖃᐃᑑᑎᔅᓴᑖᖃᑦᑕᖅᑐᓄᑦ 

ᓱᒃᑯᐊᕆᖃᑦᑕᖅᑐᓄᑦ, ᑕᐃᒃᑯᓄᖓᖔᖅ 

ᐃᓄᒡᒍᑎᑐᐃᓐᓇᕐᓂᒃ ᖃᐅᔨᓴᓚᐅᖅᑐᒍᑦ, ᐃᓐᓇᕐᓂᒃ 

ᐃᓕᓴᔭᖅᑐᖃᑦᑕᓲᓂ. ᑕᐃᒃᑯᐊ ᐃᓚᖏᑦ 

ᓂᖃᐃᑑᑎᔅᓴᑖᖃᑦᑕᑐᔅᓴᐅᔪᒥᓂᐅᒐᓗᐊᖅ ᑭᓯᐊᓂ 

ᑕᒪᒃᑯᓂᖓ ᐊᐱᖅᓱᖃᑦᑕᓚᐅᙱᓇᑦᑕ 

ᖃᐅᔨᓴᖔᓚᐅᕋᑦᑕ ᐱᖃᑕᐅᓂᖃᕈᓐᓇᕋᓗᐊᕐᒪᖔᑕ 

ᐃᓐᓇᕐᓄᑦ ᑐᕌᖓᔪᓂᒃ.  

 

ᑕᕝᕙᓂ ᐅᓂᒃᑳᓕᐊᒥᓂᑦᑎᓐᓂ 

ᑎᑎᕋᖅᓯᒪᒐᓗᐊᖅᑐᒍᑦ ᕿᓂᑲᐃᓐᓇᕐᓚᒍᐊᐃ, 

ᑎᑎᕋᖅᓯᒪᔪᓂᒃ ᑕᕝᕙᓂ ᓈᓴᐅᑎᓕᒃ 76, ᑕᕝᕙᓂ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᔭᐅᒋᐊᖃᖅᑐᑦ 

ᐅᖃᐅᓯᕆᓯᒪᑦᑕᖅᑲᕗᑦ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᖃᑦᑕᖅᑐᑦ. 

ᑭᒃᑯᑐᐃᓐᓇᕐᓂᒃ ᐃᓕᓴᔭᐅᒍᓐᓇᖃᑦᑕᖅᑐᐃᑦ, 

ᖃᓪᓗᓈᑎᑐᑦ ᓈᓴᐅᓯᕆᒍᓐᓇᕐᓂᖏᓪᓗ 

ᖁᕝᕙᕆᐊᕈᓐᓇᖁᓪᓗᒋᑦ ᐃᖅᑲᓇᐃᔮᓄᑦ 

ᐱᒋᐊᕈᓐᓇᖅᓯᓂᐊᕐᖓᑕ. 

 

ᐃᓚᖓ ᑖᓐᓇ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᖃᑦᑕᓚᐅᖅᑐᖅ 

ᓄᓇᓕᓕᒫᐸᓗᓐᓂ ᓄᓇᕗᒻᒥ ᑭᓯᐊᓂ 

ᐃᓚᐃᓐᓇᖏᓐᓄᑦ ᑐᕌᖓᔪᖅ ᐃᓄᓐᓄᑦ ᐃᓐᓇᕐᓄᑦ. 

ᑕᐃᒃᑯᓄᖓ ᐱᓕᒻᒪᔅᓴᐃᔪᖅ ᐃᓚᐃᓐᓇᖏᓐᓂᒃ 

ᐃᖅᑲᓇᐃᔭᕈᓐᓇᖅᓯᓛᕐᖓᑕ ᐊᓯᒃᑲᓐᓂᖏᓪᓕ 

ᐃᓐᓇᕐᓄᑦ ᑐᕌᖓᔪᐃᑦ ᐃᓕᑕᐅᔭᕆᐊᓖᑦᑕᐅᖅ 

ᖁᑦᑎᓂᖅᓴᒧᑦ ᐃᓕᓴᓂᕐᒨᕈᑕᐅᓇᓱᑦᑐᑦ. ᑖᓐᓇ ᑕᕝᕙ 

ᑭᑭᑎᖅᓯᒪᕕᐅᑎᑦᑑᔮᓚᐅᖅᑐᖅ 

ᐊᓪᓗᐃᖃᑦᑕᖅᓯᒪᕈᓘᔮᓚᐅᖅᑐᐃᑦ 

ᐱᑕᖃᕆᐊᓕᐅᒐᓗᐊᓂᒃ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᑕᐅᑐᙱ. 
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that kind of package of hands-on learning, if 

you will.  

 

I think what I would say, though, is I don’t 

know if there’s any one that’s better suited. I 

think it’s maybe trying to offer students kind 

of, as I mentioned, a package of activities or 

maybe a continuum because certainly 

something like having a guest speaker come 

into your class is valuable because you get an 

opportunity to see someone who is in a field 

and you get to hear from them about what it 

means to work.  

 

You also have some of the camps, for 

example, in the opening statement and in our 

report and in the opening statement by the 

Department of Education there was reference 

to the health camp that is taking place here in 

Iqaluit. I think that those are valuable as well, 

but for different reasons because it brings 

students outside of their community, it gives 

them an opportunity to travel outside of their 

community and work with other students 

from other communities. It’s much different 

than having someone come in the class, but 

it’s also more difficult and takes more 

resources to coordinate and organize.  

 

We note in our report TASK week, which is 

an activity in Baker Lake, and certainly some 

of the teachers and individuals who have 

been involved in that have indicated that that 

has been very successful. Even though 

students may be chronic non-attenders or 

they don’t attend a lot, something like TASK 

week actually brings them to school for that 

week and they really get an opportunity to 

experience things hands-on.  

 

And then I guess lastly is the whole notion of 

something much more formal, which would 

be a co-op placement. So when a student 

would actually work in a work environment 

for a certain period of time; I think trying to 

offer a variety of different activities to 

ᑕᐅᑐᙱ: ᒪ’ᓇ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᕆᒻᒥᔪᖓ. ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᐅᖃᕐᓗᖓ ᖁᔭᒋᔭᐃᓐᓇᕆᔭᔅᓯ ᐃᓄᑦᑎᑐᑦ 

ᑕᐃᓯᖃᑦᑕᕋᔅᓯ ᖁᔭᒋᓪᓚᕆᑦᑕᔅᓯ. 

ᓇᓗᓇᐃᖅᓯᒍᓐᓇᖅᑭᑦ ᐃᓕᔅᓯ ᐊᐅᓚᓯᒪᔭᖏᓐᓂᒃ 

ᐊᐅᓚᑦᑎᐊᖅᓯᒪᔪᓂᒃ ᑲᔪᖏᖅᓴᐃᓪᓗᓯ 

ᓂᖃᐃᑑᑎᒃᓴᑖᖃᑦᑕᖅᑐᓂᒃ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᕕᖏᓐᓅᕈᓐᓇᖁᓪᓗᒋᑦ? 

ᐃᖅᑲᓇᐃᔭᕈᓐᓇᖅᓯᓛᕐᖓᑕ ᐊᒻᒪ ᓂᖃᐃᑑᑎᔅᓴᓂᒃ 

ᑐᕚᖃᕆᐊᖃᖃᑦᑕᔾᔮᓛᕈᓐᓃᕐᖓᑕ? ᑖᓐᓇ 

ᑭᖑᓪᓕᖅᐹᖅ. ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᐃᒍ. 

 

ᓇᐃᒍ: ᒪ’ᓇ, ᐃᑦᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᓂᖃᐃᑑᑎᔅᓴᑖᖃᑦᑕᖅᑐᐃᑦ ᐃᑲᔫᓯᐊᖃᑦᑕᖅᑐᐃᑦ 

ᐊᑐᖅᐸᑦᑕᕗᑦ ᒪᑭᒋᐊᕐᓗᓂ ᓂᕈᐊᕈᓐᓇᑎᑦᑎᓂᖅ. 

ᑕᐃᒃᑯᐊ ᐃᑲᔪᖃᑦᑕᖅᑕᕗᑦ 

ᐊᖅᑯᑎᑖᖅᑎᑦᑎᐊᕋᓱᓲᕗᑦ ᐃᖅᑲᓇᐃᔮᓄᑦ. ᐃᓚᖏᑦ 

ᐱᒡᒐᓇᖅᑐᐃᑦ ᐊᑐᕆᐊᖃᓲᕗᑦ. ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ 

ᐱᔾᔪᑎᖃᖅᑐᑦ. 

 

ᐆᑦᑑᑎᒋᓐᖑᐊᕐᓗᒍ ᒐᕙᒪᑐᖃᒃᑯᓐᓂᒃ 

ᑮᓇᐅᔭᖅᑕᖃᓲᖑᒻᒪᑦ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᒍᑎᔅᓴᑦᑎᓐᓂ 

ᐃᖅᑲᓇᐃᔭᖅᑎᕈᕆᐅᖅᓴᑎᑦᑎᓐᓂᑦᑎᓐᓂ ᒐᕙᒪᒃᑯᑦ 

ᓯᓚᑖᓂᒃ ᑮᓇᐅᔭᖃᖅᑎᑕᐅᖃᑦᑕᖅᑐᒍᑦ. 

ᐃᓕᓐᓂᐊᕋᔅᓴᕗᑦ ᐋᖅᑭᒋᐊᖃᖅᐸᑦᑕᕗᑦ 

ᓈᒻᒪᓈᖅᑎᒐᓱᒃᑐᒋᑦ ᒐᕙᒪᒃᑯᑦ ᑮᓇᐅᔭᓂᑦ 

ᖃᐃᔅᓯᒐᐃᒻᒪᑕ ᐃᒫᒃ ᐊᑐᖁᔨᔾᔪᑎᖏᓐᓂᑦ. 

 

ᓄᓇᓕᓐᓂᓗ ᓴᖅᑭᕈᓐᓇᖅᑐᐃᑦ 

ᐃᓱᒪᒋᒋᐊᖃᓲᕆᒐᑦᑎᒍ ᐅᔭᕋᕐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 

ᐃᓕᓴᐃᒍᒪᔪᐃᓐᓈᓘᓐᖏᒻᒪᑕ, ᐊᔾᔨᒌᓐᖏᑦᑐᕈᓘᔭᕐᓂᑦ 

ᐊᑐᐃᓐᓇᕈᐃᒍᓐᓇᕈᑦᑕ ᐃᓕᓐᓂᐊᕋᔅᓴᓂᑦ ᑕᐃᒪ 

ᐊᒥᓲᓂᖅᓴᓂᑦ ᓂᖃᐃᓲᑎᔅᓴᑖᖃᑦᑕᖅᑐᓂᒃ 

ᓴᖑᑎᑦᑎᕙᓪᓕᐊᒍᓐᓇᕋᔭᖅᑐᒍᑦ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᕐᒧᑦ. ᑭᒃᑯᓕᒫᕌᓗᐃᑦ 

ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐱᒍᒪᓂᖃᖅᑐᐃᓐᓇᐅᒻᒪᑕ. 

 

ᐊᖏᔪᖅᑳᖅ ᐅᓇ ᓇᓗᐃᖅᑎᒃᑲᓐᓂᖁᔭᕋᓗᐊᕋᑦᑕᐅᖅ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᑭᖠᕝ. 

 

ᑭᓕᕝ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᒪᕐᕉᓐᓂᒃ ᐱᓕᕆᔾᔪᑎᖃᕆᐅᖅᑐᒍᑦ ᑐᕌᖓᔪᓂᒃ 

ᓂᖃᐃᓲᑎᔅᓴᑖᓲᓄᑦ. ᑐᓴᐅᒪᔭᐃᖅᑲᐃᑦ G.R.E.A.T.-ᒥᒃ 
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students I would say, as opposed to picking 

any specific one.  

 

The one thing that I would note though, and 

we note in our report, we talk about what are 

called these career program plans, where 

students sit down with the principal or the 

councillor in the school and they talk about 

what is of interest to them, is maybe 

integrating those career program plans with 

the activities. 

 

So better integrating them so that these plans 

are not just left in a file, but in fact, it is 

something that students can use throughout 

their time at high school, and so it provides 

value, it makes them think throughout high 

school what is it that I would like to do after 

school. 

 

I think it is maybe a combination of offering 

a variety of different activities to students, 

but also integrating it into requirements such 

as career program plans and using them to 

help students think about what is it that I 

would like to do when I graduate from high 

school. 

 

I apologize if it is a long question, but I think 

it is an important one, and it is an important 

question that you ask. I think really a variety 

of activities is probably the best solution as 

opposed to any specific one. I think they all 

have a role to play and they all have specific 

benefits, and I think it is again, providing that 

variety to students that is probably the best 

route. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you Mr. Chairman. My 

next question is toward the Education 

department. Paragraph 4 of the audit report 

notes that “The Department’s vision is to 

have more well-educated and self-reliant 

ᑕᐃᔭᐅᔪᖅ ᑖᓐᓇ ᐊᑐᐃᓐᓇᕈᖅᓴᖅᑐᑦ ᐃᖅᑲᓇᐃᔭᒧᑦ 

ᐱᓕᒻᒪᖅᓴᓂᕐᒧᓪᓗ. ᒫᓐᓇ ᐱᖓᓱᓂᒃ ᐊᕐᕌᒍᓂᑦ 

ᐊᑕᓕᖅᑐᖅ ᑖᓐᓇ ᑲᑐᔾᔨᓂᐅᓪᓗᓂ ᐅᕙᑦᑎᓐᓄᑦ 

ᐊᓯᑦᑎᓐᓄᓪᓗ ᐃᓄᓕᕆᔨᒃᑯᓄᓪᓗ ᓯᓚᑦᑐᓴᕐᕕᑯᓐᓄᑦ 

ᑲᑐᔾᔨᓂᐅᔪᖅ. 

 

ᑕᐃᑲᓂ ᐱᑕᖃᖅᑎᑦᑎᕙᑦᑐᒍᑦ 

ᐱᓕᒻᒪᖅᓴᐃᒍᑎᔅᓴᕈᓘᔭᕐᓂᑦ ᐃᓅᓯᕐᒥᒃ 

ᖃᐅᔨᒪᔭᐅᒋᐊᓕᓐᓂᑦ ᐃᖅᑲᓇᐃᔮᒧᑦ 

ᐃᓕᓴᔭᐅᒋᐊᓕᓐᓂᑦ ᖁᕝᕙᕆᐊᖅᓯᓂᕐᒥᒃ 

ᐃᓕᓯᓯᒪᔭᖏᓐᓂᑦ. ᐱᓕᒻᒪᓴᒃᑲᓐᓂᕈᒪᑉᐸᑕ 

ᐊᑐᐃᓐᓇᕈᖅᓴᐃᖃᑦᑕᖅᑕᕗᑦ. ᓄᓇᓕᓐᓂ 

ᐱᑕᖃᕆᐊᖃᓪᓚᕆᑦᑐᓂ ᓴᖅᑮᒐᓱᐊᖅᐸᑦᑐᒍᑦ. 

ᐃᖃᓗᓐᓂ ᐱᖓᓱᐊᖅᑎᓕᖅᑐᒍᑦ 

ᑎᓴᒪᐃᕋᖅᑎᓕᖅᑐᑕᓗ ᑖᔅᓱᒥᖓᔅᓴᐃᓐᓇᖅ. ᓄᓇᓖᑦ 

ᐱᒍᒪᔭᖏᓐᓂᑦ ᒪᓕᒋᐊᖃᖅᐸᑦᑐᒍᑦ. 

ᐃᓕᓐᓂᐊᕈᒪᔪᐃᑦ ᓈᒻᒪᑉᐸᑕ ᓴᖅᑮᒍᓐᓇᓲᖑᔪᒍᑦ. 

 

ᒐᕙᒪᒃᑯᓪᓗ ᑐᑦᑕᕐᕕᕈᓘᔭᖏᑦ ᑕᒪᒃᑯᐊ ᕼᐋᒻᓚᐃᓪᓗ 

ᐅᖃᐅᔾᔨᒋᐊᖃᖅᐸᑦᑐᑦ ᐅᕙᑦᑎᓐᓂ, ᐅᕝᕙᐅᑯᐊ 

ᓈᒻᒪᓕᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᕈᒪᔪᐃᑦ 

ᐱᒋᐊᓕᕆᔅᓰᓚᔨᓂᑦ. ᖃᐃᑉᐸᑕ ᓈᒻᒪᒃᑐᓂᑦ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖃᓕᖅᑐᒍᑦ, ᐅᐸᒋᐊᓕᕗᑦ ᓄᓇᓕᒃ 

ᐊᑐᐃᓐᓇᐅᓂᕋᓕᖅᐸᑦ ᓈᒻᒪᓕᖅᐸᑕᓗ 

ᐃᓕᓐᓂᐊᕆᐊᓖᑦ. ᓯᓚᑦᑐᓴᕐᕕᒃ ᑕᐃᒪ ᐃᓕᓴᐃᔨᓂᑦ 

ᓴᖅᑮᒋᖃᓕᕋᔭᖅᐳᖅ ᑮᓇᐅᔭᓂᑦ 

ᓴᖅᑮᒐᓱᒋᐊᖃᕋᔭᖅᑐᒍᑦ. 

 

ᓂᖃᐃᑑᑎᔅᓴᓕᕆᔨᓄᑦ ᑕᒪᓐᓇ 

ᖃᐅᔨᒪᔭᐅᑦᑎᐊᖃᑦᑕᖏᒻᒪᑦ ᐃᑲᔫᓯᐊᖃᑦᑕᖅᑐᓄᑦ 

ᖃᐅᔨᒪᔭᐅᑦᑎᐊᖃᑦᑕᖏᒻᒪᑕ. ᐱᓕᒻᒪᓴᖅᑕᐅᑉᐸᑕ 

ᐃᑲᔪᖅᑕᐅᖃᑦᑕᕈᓐᓇᕐᒪᑕ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᔾᔪᑎᔅᓴᓄᑦ ᑮᓇᐅᔭᖅᑎᒍᑦ $400-ᑖᖃᑦᑕᕐᓗᑎᑦ 

ᐱᓇᓱᐊᕈᓯᑕᒫᑦ. ᑕᐃᒪ ᒪᕐᕉᒃ ᐃᓐᓈᒃ ᒪᕐᕉᓂᒃ 

ᓱᕈᓯᓂᑦ ᕿᑐᕐᖓᖃᖅᐸᑦ 

ᑮᓇᐅᔭᖅᑖᕈᓐᓇᓂᖅᓴᐅᖃᑦᑕᕈᓐᓇᖅᑐᐃᑦ 

ᐊᖏᓂᖅᓴᒻᒪᕆᒻᒥᒃ 

ᓂᖃᐃᑑᑎᔅᓴᑖᕆᖃᑦᑕᖅᑕᖏᓐᓂᑦ. ᑕᐃᒫᒃ ᓇᒻᒥᓂᖅ 

ᒪᑭᒋᐊᕈᒪᑉᐸᑕ ᑎᒍᔭᔅᓴᑦᑎᐊᕙᒃ. 

 

ᐱᖓᔪᐊᑦᑕᐅᖅ ᐱᓕᕆᐊᕆᒻᒥᔭᕗᑦ ᒫᓐᓇ 

ᐊᖏᔪᖅᑳᖃᓕᕐᒥᒐᑦᑕ ᓄᑖᒥᒃ ᓂᖃᐃᑑᑎᔅᓴᓕᕆᔨᒃᑯᑦ 

ᑕᐃᓐᓇ ᑲᑐᔾᔨᖃᑎᒋᓯᒪᔭᕋ ᐊᖏᔪᖅᑳᕗᓪᓗ 

ᐱᓕᕆᖃᑎᒋᓪᓗᓂᐅᒃ. ᐅᕙᓃᑉᐸᓪᓚᐃᔪᕆᓐᓇ. 

ᕿᓂᖅᑐᑕ ᖃᓄᖅ ᐃᓅᓱᒃᑐᐃᑦ 

ᓴᖑᑎᒋᐊᕈᓐᓇᕐᒪᖔᑦᑎᒍ ᓂᖃᐃᓲᑎᔅᓴᑖᓐᓂᕐᒥᒃ 

ᐃᖅᑲᓇᐃᔮᕐᓄᖔᖅ ᓴᖑᑎᖔᕐᓗᑎᒍ. 
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Nunavummiut, high school graduation rates 

that are on par with the rest of Canada, and a 

majority of Nunavut youth graduating from 

high school, college, or university… .” 

 

How does the department compare the level 

of skills and abilities of Nunavut graduates to 

the level of skills and abilities of graduates 

from other Canadian jurisdictions? I do not 

want to offend the department, or to offend 

our frontline workers. I am asking this on 

behalf of all of our students. Is our education 

system better, the same or “other” compared 

to the rest of Canada? Thank you Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) That question was for 

the Department of Education. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. We would have to look into if we 

collect statistics about comparing our 

students with those in other jurisdictions in 

Canada. I do not have that available at this 

moment. (interpretation) Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you Mr. Chairman. Yes, 

we all want a good education on par with the 

rest of Canada. We are trying to do that, so 

we are asking to make sure that we are on par 

and we are giving our educator the tools to 

teach, just like the rest of Canada. That’s just 

a comment. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just to get a clarification 

on your response to Mr. Akoak’s question, 

does the department of education carryout 

the regular evaluations in terms of looking at 

the rest of the country and looking at our 

results in the territory? Or is that something 

ᐱᓕᒻᒪᖅᓴᐃᑎᑦᑎᖃᑦᑕᖅᑐᒍᑦ ᐊᕐᕌᒍᑕᒫᖅ. ᑕᕝᕙᓂ 

ᐊᕐᕌᒍᑦᑎᓐᓂ ᑕᐃᒃᑯᐊ ᓂᖃᐃᑑᑎᔅᓴᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᖃᑎᒋᓂᐊᖅᑕᕗᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ 

ᑲᑎᑎᓪᓗᑎᒍ, ᐅᖃᐅᓯᖃᕐᓗᑕ ᖃᓄᖅ ᐱᐅᓂᖅᓴᒃᑯᑦ 

ᐊᐅᓚᑦᑎᒍᓐᓇᕐᒪᖔᑦᑕ ᐱᔭᐅᔭᕆᐊᖃᕐᖓᑦ 

ᖃᐅᔨᒪᔭᕗᑦ ᑕᒪᓐᓇ ᐱᓕᒻᒪᔅᓴᐃᓂᕗᓪᓗ ᐊᒃᑑᐸ 7 

ᐱᓇᓱᐊᕈᓯᖓᓂ ᐸᓐᓂᖅᑑᒦᒃᑲᔭᖅᑐᑦ ᐊᒻᒪᓗ 

ᓯᕗᓪᓕᖅᐹᖑᑐᐃᓐᓇᓛᖅᑐᖅ ᑖᓐᓇ. ᑕᐃᒃᑯᐊ 

ᐃᓄᓐᓂᒃ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᓪᓚᕆᑉᐸᑦᑐᑦ 

ᐃᓕᓴᑎᑕᐅᓛᕐᖓᑕ. ᐃᓕᑦᑎᕕᔾᔪᐊᕌᓘᕙᒃᑲᑦᑕ 

ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ ᐅᖃᖃᑎᒋᓪᓗᑎᒍᑦ. 

 

ᐅᐱᕐᖓᔅᓵᖃᐃ ᐅᖃᕈᓐᓇᖅᓯᓛᖅᑐᒍᑦ ᐱᓕᕆᐊᔅᓴᒥᒃ 

ᓴᖅᑭᓪᓚᕆᑕᑦᑎᓐᓂᒃ ᐅᖃᐅᓯᖃᕈᓐᓇᖅᓯᓗᑕ. 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᖁᐊᓴ. 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪᐃᓛᒃ ᑖᓐᓇ 

ᐅᖃᓕᒫᖅᖢᒍ ᑖᒃᑯᐊ ᑎᑎᕋᖅᓯᒪᔪᐃᑦ 

ᑕᑯᓐᓇᒃᑎᐊᓪᓚᕆᒃᑑᒐᓗᐊᑦ ᑭᓯᐊᓂ 

ᐃᖅᑲᐅᒪᖃᑦᑕᕐᓂᐊᖅᐳᒍᑦᑐᖅ ᑕᐃᒪ 

ᖃᐅᔨᓴᓕᕌᖓᑦᑕ ᓄᓇᕗᒻᒥ ᐅᖃᖅᑲᐅᑎᓪᓗᖓ 

ᓯᕗᓪᓕᖅᐹᒥᒃ ᐊᔾᔨᐅᙱᐅᔭᕐᒥᒐᑦᑕ ᓄᓇᕗᒻᒥ 

ᐱᔾᔪᑎᒋᓪᓗᒍ ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ ᐊᑐᕋᑦᑕ, 

ᐊᑐᓪᓗᐊᕋᑦᑕ.  

 

ᑖᓐᓇ ᑕᕝᕙ ᑕᐃᒪᓐᓇᐃᓕᖓᓪᓚᕆᖕᒪᑦ ᐊᒻᒪᓗ 

ᑕᒡᕙᓂ ᑎᑎᕋᖅᓯᒪᔭᖓᓂ 

ᑭᒡᓕᓯᓂᐊᖅᑎᖑᓂᕋᖃᑦᑕᖅᑕᑦᑎᓐᓃᓛᒃ, 

ᐅᖃᖅᓯᒪᑦᑎᐊᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ ᑕᒪᓐᓇ 

ᐱᒻᒪᕆᐅᖕᒪᑦ. ᐃᓄᐃᑦ ᑕᒪᒃᑯᐊ ᐃᓛᒃ 

ᓄᓇᕗᒻᒥᐅᑕᐃᑦ ᖃᓄᖅ ᐱᕚᓪᓕᕈᑎᒃᓴᖓᓄᑦ 

ᑐᕌᖓᖕᒪᑦ, ᕿᑐᕐᖓᕗᓪᓗ ᐸᕐᓇᐅᑎᐅᖕᒪᑦ 

ᕿᑐᕐᖓᑦᑎᓐᓄᑦ ᒪᒃᑯᒃᑐᖁᑎᑦᑎᓐᓄᓪᓗ ᖃᓄᖅ 

ᐃᓚᒋᔭᐅᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑕ ᓄᓇᑦᑎᓐᓂ 

ᓄᓇᓕᖁᑎᑦᑎᓐᓂ.  

 

ᑕᐃᒪᓕ ᑖᔅᓱᒧᖓ ᑭᒡᓕᓯᓂᐊᖅᑐᒧᑦ 

ᐊᐱᖅᑯᑎᒋᓗᐊᖅᐸᕋᖃᐃ ᑕᒪᓐᓇ ᖃᐅᔨᓴᖅᑎᓪᓗᒋᑦ 

ᐅᑯᐊ ᐅᖃᓕᒫᖅᖢᒋᑦ ᐃᓛᒃ, ᖃᓪᓗᓇᐅᔭᕐᓂᕐᒧᑦ 

ᑐᕌᖓᑐᐃᓐᓇᓪᓚᕆᖅᑰᔨᖕᒪᑕ. ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᐊᐱᕆᕗᖓ ᖃᓪᓗᓇᐅᔭᕐᓂᑐᐃᓐᓇᕐᓂᕐᒧᑦ ᑖᒃᑯᐊ 

ᑎᑎᖅᓯᒪᔪᐃᑦ ᑐᕌᖓᓂᖅᓴᐃᓐᓇᐃᑦ? ᖁᔭᓐᓇᒦᒃ 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑲᓐᓯ. 
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that is not being done regularly as part of 

your normal operations? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Our personnel sit on various 

committees with CMEC, the Council of 

Ministers of Education Council of Canada, 

and assessments, evaluations, programming, 

and actually just recently, our Curriculum 

Division will be taking part and have access 

to transitions information. So it is our goal as 

well to prepare our students and ensure that 

they do receive a high quality education with 

regard to… they are entitled to the same 

education as all of our students across 

Canada. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Following the list of names, Ms. Towtongie.  

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. I am thankful that Inuktitut is 

being spoken here. (interpretation ends) 

Thank you, so much. (interpretation) In the 

Auditor General’s report, for clients on 

(interpretation ends) income assistance 

(interpretation) right now, how can they get 

educated so they can get off of income 

support? How can they be assisted to prepare 

themselves for work? I would like to ask the 

Auditor General, for (interpretation ends) 

income assistance clients, (interpretation) I 

would like to know if they receive any help. 

 

(interpretation ends) My question is: did you 

analyze what kind of adult learner supports 

are [in place] for income support clients that 

are provided specifically? Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

McKenzie.  

 

Mr. McKenzie: Thank you, Mr. Chairman. 

We did not look specifically at what was 

available to recipients of income assistance. 

ᒪᑲᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, 

ᑖᒃᑯᐊ ᐅᓂᒃᑳᓕᐊᕗᑦ ᑕᐃᒫᒃ 

ᑐᑭᓯᔭᐅᖁᙱᑕᕋᓗᐊᕗᑦ. ᐊᒻᒪᑦᑕᐅᖅ 

ᓇᓗᓇᐃᑦᑎᐊᕐᓗᒍ ᐃᓚᖓ. ᑖᓐᓇ 

ᐃᓱᒫᓗᓐᓇᖅᓯᒪᔪᖅ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᕕᐅᕋᓱᑦᑐᓂᒃ ᐃᓕᓴᕕᒻᒥ, ᑖᓐᓇ 

ᕿᒥᕐᕈᔭᐅᓯᓐᓈᕐᖓᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 

ᐱᖁᔭᖅ ᕿᒥᕐᕈᔭᐅᑎᓪᓗᒍ.  

 

2013ᖑᑎᓪᓗᒍ ᕿᒥᕐᕈᒐᑦᑎᒍᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐃᓚᖓ ᖃᐅᔨᓚᐅᖅᓯᒪᔭᕗᑦ 

ᒐᕙᒪᒃᑯᑦ ᖃᖓᒃᑰᒃᑕᕐᓂᐅᓛᖅᑐᓂ ᒪᓕᙱᒻᒪᑕ. 

ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᑎᑦᑎᒍᓐᓇᖅᓯᓗᑎᒃ 

2019ᒥ, ᑖᓐᓇ ᐅᖃᐅᓯᐅᓪᓚᕆᖃᑦᑕᖅᓯᒪᔪᖅ 

ᐅᖃᐅᓯᐅᓪᓚᕆᐅᒻᒪᑦ ᕿᒥᕐᕈᓂᖃᖅᑎᓪᓗᒋᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐱᖁᔭᕐᒥᒃ.  

 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᖅᑎᓪᓗᑕ ᐃᓱᒪᓚᐅᕋᑦᑕᓕ 

2013ᒥ ᐅᖃᐅᓯᒥᓂᖅᐳᑦ ᐊᓯᔾᔨᕋᔭᖅᓯᒪᙱᒻᒪᑕ 

ᓱᓕ. ᒐᕙᒪᒃᑯᓪᓗ ᐅᖃᖅᓯᒪᓪᓗᑎᒃ 2013, 2019ᒥ 

ᑖᓐᓇ ᑎᑭᐅᑎᔭᐅᒐᓱᓐᓂᐊᔪᔪᖅ ᐱᒍᓐᓇᔾᔮᙱᒻᒪᑕ. 

2039ᒥᖔᖅ ᑕᑯᓐᓇᖔᓕᕐᒪᑕᒎᖅ. ᑕᒪᓐᓇ 

ᑐᓴᐅᒪᓚᐅᖅᑕᕗᑦ. 2013ᒥ ᐅᖃᖅᓯᒪᔪᔭᕗᑦ 

ᖃᐅᔨᒪᓚᐅᖅᑕᕗᑦ ᐊᓯᔾᔨᓚᐅᖅᓯᒪᔾᔮᙱᒻᒪᑕ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐱᖁᔭᖓ 

ᐊᓯᔾᔨᖅᑕᐅᕙᓪᓕᐊᒋᓪᓗᓂ. 

ᐃᓱᒫᓗᓇᖅᑐᖅᑕᖃᐅᔪᔪᖅ ᖃᐅᔨᓴᖃᑦᑕᕈᓯᖏᓐᓂᒃ 

ᐃᓕᑦᑎᐊᖅᓯᒪᒻᒪᖔᑕ. 

 

ᐊᔾᔨᒌᓂᒃ ᖃᐅᔨᓴᕈᑎᖃᕐᓂᖏᑦ ᐊᓪᐴᑕᒥᙶᖅᑐᓂᒃ 

ᑕᒪᒃᑯᐊ ᖃᐅᔨᓴᓚᐅᙱᑕᕗᑦ ᐃᓄᐃᑦ 

ᐱᖅᑯᓯᖏᓐᓄᑦ ᓈᒻᒪᓈᖅᓯᒪᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ. 

ᑕᒪᒃᑯᐊ ᖃᐅᔨᓴᓚᐅᙱᑦᑎᐊᖅᑕᕗᑦ. 

ᓂᓪᓕᕐᕕᒋᔪᓐᓇᕋᔭᙱᑕᕗᑦ. ᑖᒃᑯᐊ 

ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᒻᒪᑕ. ᐱᔭᕇᕐᓗᑕᓕ, 

ᐱᔭᕇᖅᑎᓪᓗᑕᓕ ᑭᒡᓕᓯᓂᐊᖅᑎ 

ᐱᔭᕇᑦᑎᐊᖃᑦᑕᓂᖅᓴᐅᓕᖁᔭᕋᓗᐊᕗᑦ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᔭᖏᓐᓂᒃ ᓯᓚᑦᑐᓴᕐᕕᓐᓄᑦ 

ᐃᖅᑲᓇᐃᔮᓄᓪᓘᓐᓃᑦ. 

 

ᐅᓪᓗᒥ ᓇᒥᑐᐃᓐᓈᕐᕕᖏᓐᓂᑦ ᐱᒋᐊᕐᓗᑎᒃ.  ᐄ, 

ᑕᕝᕙ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᐱᔭᕇᑦᑎᐊᑎᑦᑎᖃᑦᑕᕋᓱᓐᓂᖅ ᑕᕝᕙᓪᓚᕆᐅᒻᒪᑦ. 

ᑐᕌᒐᓪᓚᕆᒋᔭᖓ ᒐᕙᒪᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐱᔭᕇᖃᑦᑕᕐᓗᑎᒃ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ 

ᖃᐅᔨᒪᓕᕐᓗᑎᒃ. ᐱᒻᒪᕆᐅᑎᑕᖅ ᑖᓐᓇ. 

ᖃᓄᐃᔅᓴᖏᒃᑯᓯᓪᓗ ᐊᐃᑐᐃᐊᓐ ᔅᑳᑦ 
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It was more individuals, and when we looked 

at the availability of adult basic education 

programs, that some of those individuals may 

have been income assistance, but we didn’t 

look to see if they were… if they were on 

income assistance, we looked more just in 

terms of the access to those types of 

programs.  

 

I would note though, we do note in the report 

the question with respect to… I apologize. 

I’m just… on paragraph 76, we talk about 

adult basic education essential skills, and that 

is a specific program that is offered, and it is 

aimed at providing individuals with 

opportunities to develop English and math; 

essentially, basic English and math skills and 

skills that are required for entry level jobs. 

That is one area that we noted was… or not 

one area, but one program, that was offered 

in most communities across the territory, but 

we do note that it is very much a targeted 

program in the sense that it is meant to help 

individuals develop those basic skills, as well 

as work-related skills, that would help them 

get into the work force. Whereas some of the 

other, what we call the “adult basic education 

core programs” that would allow them to go 

up to higher levels of literacy, that is the area 

that we noted was more of a gap. That is 

covered off in paragraphs 76 and 77. Thank 

you.  

Chairman (interpretation): Thank you. Ms. 

Towtongie. 

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. (interpretation ends) My 

question is to Family Services. First of all, I 

appreciate each of you speaking terms in our 

language. I really do appreciate that.  

 

Can you describe what challenges or 

successes you have had in encouraging 

income assistance clients to become adult 

learners and improve their options to get 

employment and no longer rely on income 

ᓇᓗᓇᐃᖅᓯᑲᓐᓂᕈᒪᒻᒪᑦ. ᐃᓚᓯᒋᐊᕈᒪᒻᒪᑦ. 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᔅᑳᑦ. 

ᐊᐅᐸᖅᑐᕈᓗᒃ ᐃᑭᔅᓯᐊᕆᓚᐅᕐᓗᒍ. 

 

ᔅᑳᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑕᖅ. 

ᐃᓚᒋᐊᕌᕐᔪᒍᓐᓇᕈᒃᑯ, ᐃᓚᒋᐊᕈᓐᓇᕈᒃᑯ. 

ᐃᓚᖓᑦᑕᐅᖅ ᐱᒻᒪᕆᐅᔪᖅ 

ᓴᖅᑭᔮᖅᑎᒋᓪᓚᕆᒐᓱᑦᑕᕗᑦ ᐅᓂᒃᑳᑎᓐᓂ ᐃᓐᓇᐃᑦ 

ᐃᓕᓴᑎᑕᐅᓂᖓ. ᐱᒋᐊᕈᑎᖏᑦ ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕆᐊᓕᖏᓐᓄᑦ ᑐᙵᕕᖏᑦ, ᓈᓴᐅᓯᕆᓂᖅ, 

ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓴᓂᖅ, ᐃᓚᖃᐃᓐᓇᕆᐊᖃᕐᒥᔪᑦ 

ᐃᓄᑦᑎᑐᑦ. ᐊᒻᒪ ᖃᐅᔨᓴᕐᓂᓕᕆᓂᕐᒥᒃ 

ᐃᓅᖃᑎᒌᑦᑐᓕᕆᓂᕐᒥᒃ, ᐱᖅᑯᓯᓕᕆᓂᕐᒥᒃ, 

ᖃᕋᓴᐅᔭᓕᕆᓂᕐᒥᒃ, ᐃᓐᓇᕐᓄᑦ ᑕᐃᒃᑯᐊ 

ᐱᒋᐊᕐᖓᕈᑎᑕᐃᓐᓇᐅᓲᑦ ᐃᓛᒃ ᐃᓕᑕᐅᔭᕆᐊᖃᓲᑦ 

ᐃᓐᓇᕐᓄᑦ. 

 

ᐃᓚᖃᖅᑐᑦ ᐊᔾᔨᒌᙱᑦᑐᓂᒃ ᖁᑦᑎᓕᕇᓂᒃ, 

ᖁᑦᑎᓕᕇᒥᒃ 1ᒥᑦ ᖁᓕᒨᖓᔪᓂᒃ. ᑕᐃᒃᑯᐊ 

ᓱᕈᓯᓛᓄᑦ ᐃᓕᑕᐅᓲᓂᒃ ᐱᒋᐊᖅᑐᑎᒃ ᑕᑉᐸᐅᖓ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᔭᐅᓲᓂᒃ ᐊᑐᐃᓐᓇᖃᕆᐊᖃᓲᑦ. 

ᐃᓐᓇᐃᑦ ᐃᓕᓴᔪᑦ ᐃᓄᑦᑎᑐᑦ 

ᐃᓕᓴᑎᑕᐅᒍᓐᓇᕆᐊᓖᑦ, ᐃᓛᒃ ᐃᓕᓐᓂᐊᕕᔅᓴᓂᒃ 

ᐊᑐᐃᓐᓇᖃᕆᐊᓖᑦ.   

 

ᒥᑭᔫᑕᐅᓂᖅᐹᖏᓐᓂᒃ ᑕᑉᐸᐅᖓ ᖁᑦᑎᓐᓂᓕᒃ 

12ᒧᑦ. ᖃᐅᔨᒪᔪᒍᑦ ᐃᓄᑦᑎᑐᑦ ᐃᓚᒋᔭᐅᑎᑕᐅᔪᖅ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᔭᐅᓲᓄᑦ ᑭᓯᐊᓂᓕ ᖁᑦᑎᓐᓂᖓ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᐊᕐᓗᓃᓛᒃ 

ᐃᓕᓴᑎᑦᑎᓂᐅᑐᐃᓐᓇᖃᑦᑕᖅᑐᖅ 

ᐃᓄᑦᑎᑐᑐᐃᓐᓇᑦᑎᐊᖅ ᓇᐃᓴᐅᓯᕆᓂᕐᓗ ᖃᓪᓗᓈᑦ 

ᐅᖃᐅᓯᖓᑎᒍᓪᓗ ᖃᕆᓴᐅᔭᓕᕆᓂᕐᒥᓪᓗ.  

 

ᐊᑦᑎᓂᖅᓴᐅᖃᑦᑕᖅᑐᓂᑦ ᐃᓕᓴᑎᑦᑎᖃᑦᑕᖅᑐᑦ 

ᐃᒫᖃᐃ ᖁᑦᑎᖕᓂᓕᒃ 4ᒥᑦ ᖁᑦᑎᖕᓂᓕᒃ 6ᒥᑦ 

ᐃᓕᓴᔭᐅᓲᑦ ᐊᔾᔨᖏᓂᒃ ᐃᓕᓴᑎᑦᑎᓲᑦ. 

ᐃᓕᓴᕕᑐᐃᓐᓇᒦᓐᓂᖅᑲᑕ. ᐊᒻᒪ ᐊᓯᐊ 

ᐅᖃᐅᓯᕆᒍᒪᒻᒥᔭᕋ ᓯᓚᑦᑐᓴᕐᕖᑦ ᒪᑯᐊ ᖁᑦᑎᖕᓂᓕᒃ 

12ᑖᕋᓱᒡᕕᐅᔪᐃᑦ ᖃᓪᓗᓈᑎᑐᑦ 

ᐃᓕᓴᔭᐅᖃᑦᑕᕐᖓᑕ.  

 

ᓯᓚᑦᑐᓴᕐᕕᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᐋᖅᑮᓯᒪᒻᒪᑕ 

ᐱᖃᑕᐅᒍᓐᓇᓂᐊᕐᓗᓂ ᖁᑦᑎᓐᓂᕐᒥᒃ 12ᑖᕋᓱᑦᑐᓄᑦ 

ᖃᓪᓗᓈᑎᑐᑦ ᐅᖃᓪᓚᒍᓐᓇᕆᐊᓖᑦ 

ᑎᑎᕋᕈᓐᓇᕆᐊᓖᑦ. ᑖᓐᓇ ᑕᑯᔭᐅᖁᕖᙵᖅᑐᒍᑦ 

ᓴᖅᑭᔮᖅᑎᒋᐊᓚᐅᖅᑕᕗᑦ. ᑕᒪᓐᓇ ᑕᑯᔅᓴᐅᑎᑦᑎᒻᒪᑦ 
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support? That’s my final question. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) Income 

assistance, the main program that we utilize 

is a productive choice program as a means to 

begin encouraging our income assistance 

clients towards a path to employment.  

 

Some of the challenges would be 

prior…there’s a number of them. One would 

be, for example, we have federal funding 

available through our career development 

stream for labour market programs. We rely 

on third parties to apply and ensure that they 

fit within the requirements of the federal 

funding. That’s one challenge.  

 

Another challenge, of course, is having the 

broad spectrum of programs needed within a 

community. Not everyone can be in one 

field. Not everyone has the interest in, for 

example, mining. The more programs 

available, the better we can steer income 

assistance clients away from that assistance 

and into their career paths. Everyone has a 

different interest.  

 

I would like to have my director expand on 

some areas, if I may. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Clift.  

 

Mr. Clift: Thank you, Mr. Chairman. We 

have a couple of existing programs that are 

specifically aimed for income assistance 

recipients. As I’m sure, all the Members have 

heard of the G.R.E.A.T. program, which is 

an acronym for Getting Ready for 

Employment and Training. That has been in 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᐅᑏᑦ ᖃᓪᓗᓈᑎᑐᒧᑦ 

ᓵᖓᔪᕕᔾᔪᐊᕌᓘᒻᒪᑕ. ᑖᓐᓇ 

ᑕᑯᔅᓴᐅᕖᙵᖁᒪᐅᖅᑕᕗᑦ.  

 

ᐃᓄᑦᑎᑐᑦ ᐊᑐᐃᓐᓇᐅᙱᓐᓂᖓ ᐃᓇᐃᑦ 

ᐃᓕᓴᔭᖏᓐᓄᑦ ᐊᑐᐃᓐᓇᐅᔭᕆᐊᖃᕐᓂᖓᐃᓛᒃ. 

ᓄᓇᓕᓐᓂ ᐊᑐᐃᓐᓇᐅᒋᐊᓕᐅᒐᓗᐊᖅ 

ᐃᓕᓴᐃᔨᔅᓴᖃᕐᓂᖅᑲᑕ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ). ᖁᔭᓐᓇᒦᒃ. ᒫᓐᓇ 

ᐅᖃᐅᓯᕗᑦ ᓯᕗᓪᓕᖅᐹᖓᓄᑦ ᑕᕝᕙᓂ ᐅᓂᒃᑳᖓ 

ᒪᒃᐱᒐᖅ 4ᒧᑦ ᑎᑭᐅᑎᓯᒪᔪᑦ ᑎᑎᕋᖅᓯᒪᓂᖓ 

ᑲᔪᓯᒋᐊᕐᓂᐊᓕᕐᒥᒐᑦᑕ. ᑕᑯᓐᓈᓪᓗᐊᑕᖅ 

ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᐃᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᓂᒃ ᐅᑯᐊ 

ᑎᑭᖦᖢᒍ ᒪᒃᐱᒐᖅ545ᒥᑦ 15ᒧᑦ. ᑲᑎᒪᔨᑦ. ᒥᔅᑕ 

ᕋᒻᐴᑦ. 

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᐊᐱᖅᑯᑎᓅᓚᐅᙱᓐᓂᑦᑎᓐᓂ ᐊᐱᖅᑯᑎᖃᕋᒪ 

ᒪᑐᐃᖅᓯᔾᔪᑎᖏᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. 

ᒪᒃᐱᒐᖅ 7, ᑕᕝᕙᙵᑦ 20ᓂᒃ ᒪᑐᐃᕈᑎᖕᓂ 

ᐅᖃᐅᓯᖃᕋᕕᑦ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ, 

ᓄᓇᓕᖕᓄᑦ 15ᓂᒃ ᑖᒃᑯᐊ ᑕᐃᒍᖅᑕᐅᓚᐅᖅᑑᒐᓗᐊᑦ 

ᓄᓇᓖᑦ ᐊᑐᓂ. ᐱᔾᔪᑎᒋᔭᔅᓯᓐᓂᖃᐃ ᖃᓄᐃᒻᒪᑦ 

ᓄᓇᕗᒻᒥ ᓄᓇᓕᓕᒫᕌᓗᖕᓂ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᙱᓚᑦ? ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᒃ 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ: (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᑖᒃᑯᓄᖓ ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓄᑦ 

ᐱᓕᕆᐊᖃᑎᖃᖃᑦᑕᖅᑐᒍᑦ ᓄᓇᓕᖕᓂ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓂᒃ. ᑕᐃᒪᓕ ᑐᓂᓂᐊᖅᐸᕋ ᑖᓐᓇ 

ᐊᐱᖅᑯᑦ ᑖᒃᑯᓄᖓ ᑕᒪᒃᑯᓄᖓ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᔪᓄᑦ ᓄᓇᓕᖕᓄᑦ ᑖᒃᑯᐊ 

ᐱᔨᑦᑎᖅᑎᐅᖕᒪᑕ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ ᐃᑦᓯᕙᐅᑕᖅ. ᑕᒪᒃᑯᐊ 

ᐃᓛᓐᓂᒃᑯᑦ ᑕᐃᔭᐅᖃᑦᑕᖅᑲᐅᒻᒥᖕᒪᑕ 

ᕿᒥᕐᕈᓂᕆᕙᑦᑕᕗᑦ ᓱᒻᒪᑦ ᐊᑐᐃᓐᓇᐅᙱᒻᒪᖔᑕ 

ᓄᓇᓕᓕᒫᓂ, ᐃᓛᓐᓂᒃᑯᑦ ᓄᓇᓕᓐᓂᙶᖅᑐᓂᒃ 

ᐱᔭᐅᓯᒪᔪᒪᓂᖅᓴᐅᔪᓂᒃ ᑕᐃᒍᖅᑕᐅᓲᖑᒻᒥᒻᒪᑕ. 

ᑖᒃᑯᐊ ᖃᐅᔨᓴᕈᑏᑦ ᐊᑐᖃᑦᑕᕋᑦᑎᒍᑦ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥᙶᖅᓱᑕ ᐃᓛᓐᓂᒃᑯᑦᑕᐅᖅ 
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place now for three years. It’s a cooperative 

venture between ourselves in Family 

Services and Nunavut Arctic College where 

we provide a variety of skills, life skills, 

employment skills, academic upgrading 

skills to income assistance recipients for the 

purposes of preparing them for further 

training. It meets a real need in communities. 

Right now we’re offering it in Iqaluit for the 

either third or fourth time and we’re doing 

yet another section of it in Iqaluit in the new 

year.  

 

It has to be community-driven, though. We 

have to have enough people who want to do 

it and so we rely on communities, on our 

career development workers, on our income 

assistance workers, government liaison 

officers, hamlets to say to us, “We have a 

critical mass here. We have enough students. 

We have ten students or ten potential 

students who want to participate.” If they 

come to us and say they’ve got enough 

people, we will offer it. There is no limitation 

on that. If a community says, “We’re ready; 

we’ve got enough people,” we will offer it. 

The only limitation is the college’s ability to 

provide us with instructors. Money-wise, we 

will make the money available.  

 

More generally, and not a lot of income 

assistance recipients, I think, realize this, is 

that if they had skills far enough advanced to 

take regular training programs, they can be 

supported under our ALTS program, Adult 

Learning and Training Supports. That 

provides a training allowance of $400 per 

week. When you would do the math, a family 

of two adults and two children will in fact 

receive more money for living expenses 

through our training allowance than they will 

through income assistance. Economically, if 

they wanted to take that route, it’s available 

to them.  

 

ᑲᑐᔾᔨᖃᑎᒌᑦᓱᑕ ᑕᒪᒃᑯᓂᖓ ᐊᓯᖏᓐᓂ 

ᐱᓕᕆᕝᕕᐅᔪᓂ ᐊᑑᑎᒋᖃᑦᑕᕋᑦᑎᒍᑦ ᑐᓴᖃᑦᑕᖅᑐᒍᑦ 

ᓄᓇᓕᓐᓂ.  

 

ᐃᓛᓐᓂᒃᑯᑦ ᐊᑐᖅᑕᐅᒍᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ 

ᓄᓇᓕᓕᒫᓂ ᐊᔪᕈᑎᖃᖃᑦᑕᕐᒥᒐᑦᑕ ᓲᕐᓗ 

ᐱᓕᕆᔾᔪᑏᑦ ᓴᓇᕐᕕᑦᓴᐃᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓗ 

ᑕᒪᒃᑯᐊᓪᓗ ᐊᒻᒪᓘᓐᓃᑦ ᑮᓇᐅᔭᐃᑦ ᑭᓯᐊᓂ ᑕᒪᒃᑯᐊ 

ᕿᒥᕐᕈᔾᔪᑎᒋᓪᓗᒋᑦ ᓄᓇᓕᓐᓂᙶᖅᑐᐃᑦ 

ᖃᐅᔨᓴᕈᑎᐅᕙᑦᑐᐃᑦ, ᖃᓪᓗᓈᑎᑐᑦ “community 

needs assessments.”  

 

ᐊᑐᖃᑦᑕᕐᒥᒐᑦᑎᒍᑦ ᐃᓛᓐᓂᒃᑯᑦ ᐊᑑᑎᒋᓪᓗᒋᑦ 

ᕿᒥᕐᕈᓂᐊᕐᓗᑕ ᐱᔨᑦᓯᕋᐅᑎᐅᓂᐊᖅᑐᓂᒃ 

ᐃᓕᓐᓂᐊᕈᑎᐅᓂᐊᖅᑐᓂᒡᓗ ᑖᓐᓇ 

ᐊᑑᑎᖃᖃᑦᑕᕆᓪᓗᓂ ᑭᓯᐊᓂ 

ᓄᓇᓕᓐᓂᙶᖅᑐᖃᙱᑉᐸᑦ 

ᒪᓕᑐᐃᓐᓇᕈᒪᙱᒃᑲᓗᐊᕐᒥᔪᒍᑦ ᐃᓛᓐᓂᒃᑯᑦ 

ᑐᓴᙱᖃᑦᑕᕋᐃᒍᑦᑕ ᐅᕝᕙᓘᓐᓃᑦ ᑐᓵᙱᓗᐊᓕᕈᑦᑕ 

ᐊᑕᐅᓯᕐᒥᒃ ᓄᓇᓕᒻᒥᒃ ᐃᓛᓐᓂᑦ 

ᐅᐸᖃᑦᑕᕐᓂᐊᕐᒥᔪᒍᑦ, ᐃᓕᑦᓯᓐᓂᒃ ᑐᓴᓚᐅᙱᑦᑐᒍᑦ 

ᒪᑯᐊ ᒥᑦᓵᓄᑦ, ᖃᓄᐃᒻᒪᑦ, ᖃᓄᐃᒍᒪᕕᓯ, 

ᐅᕝᕙᓘᓐᓃᑦ ᐊᓯᖏᓐᓂᒃ ᕿᒥᕐᕈᖔᕈᒪᕕᓯ? ᑕᒪᒃᑯᐊ 

ᕿᒥᕐᕈᕙᓪᓕᐊᒍᒪᖃᑦᑕᓂᐊᖅᑕᕗᑦ. 

 

ᒪᓂᑐᐃᓐᓇᖏᓪᓗᑕ, ᕿᒥᕐᕈᔾᔪᑏᑦ ᒥᑦᓵᓄᑦ ᖃᓄᖅ 

ᓄᐊᑦᓯᑐᐃᓐᓇᙱᓪᓗᑕ. ᓂᓪᓕᐊᔪᖃᙱᑉᐸᑦ 

ᓄᓇᓕᓐᓂᙶᖅᑐᓂᒃ ᐃᓛᓐᓂᒃᑯᑦ 

ᐅᖃᖃᑦᑕᕆᐊᖃᕐᓂᐊᕐᒥᔪᒍᑦ. ᖁᔭᓐᓇᒦᒃ 

ᐃᑦᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᕋᒻᐴᑦ. 

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᐊᐱᖅᑯᑎᒃᑲᓐᓂᕋ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᒃᑯᑦ 

ᐱᓕᕆᕝᕕᖓᓐᓂᑦ. ᒪᒃᐱᒐᖅ 15 

ᒪᑐᐃᕈᑎᒃᓴᖏᓐᓃᑦᑐᑦ. ᑖᒃᑯᐊ ᐱᖓᓱᓂᒡᒎᖅ ᐃᒪᓐᓇ 

ᕿᓚᒻᒥᐅᔪᒃᑯᑦ ᑕᒪᒃᑯᓂᖓ ᐃᓕᓴᐃᔨᓂᒃ 

ᐱᓯᒪᐃᓐᓇᕋᓱᖕᓂᕐᒧᑦ ᑕᐃᒫᒃ ᑐᓴᐅᑎᑎᒎᖏᓐᓇᕐᒪᑦ 

ᐃᓕᓴᐃᔨᑭᒃᓴᕐᓂᖅᐳᑦ ᓄᓇᕗᒻᒥ ᑕᒫᓂ ᐊᕐᕌᒍᒥ. 

ᑕᐃᒪ ᒪᕐᕉᓕᖅᑲᐅᖕᒪᑦ ᖃᐅᔨᒋᐊᒃᑲᓐᓂᖅᑎᑕᐅᔪᑦ 

ᑕᒪᓐᓇ ᐃᓱᒫᓗᖕᓂᕐᒪᖔᑦ ᓱᓕ ᐊᒻᒪᓗ ᖃᓄᖅ 

ᐊᒃᑐᖅᓯᒪᕙ ᐃᓕᓴᐃᔨᑭᒃᓴᕐᓂᖅ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓪᓗ ᐊᑐᓕᖁᔭᖏᓐᓄᑦ? 

ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 
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The third thing is something that we’re 

working on now. We have a new director of 

income assistance who started in the spring 

and he and I have been working in 

conjunction with our executive director 

behind me…I think she’s still behind me, 

there she is, yes…to try to find a way 

specifically to divert youth away from 

income assistance and to training 

opportunities. As part of that, we do regional 

training every year and this year we are 

working in conjunction with income 

assistance to bring income assistance 

workers and career development officers 

together when we do our regional training to 

talk about how we can best accomplish that.  

 

We don’t have a hard and fast plan at this 

point, but we know it needs to be done. Our  

first training sessions will be the week of, I 

think it is October 7 in Pangnirtung. That 

will be our first go with this, working with 

our frontline workers and we will see how 

that proceeds. 

 

As we learn more from talking to our 

frontline workers, my hope is that by the 

time of the spring sitting, we will actually be 

able to announce that we have a specific 

program to divert people, but it is something 

that we are working on, specifically youth. 

(interpretation) Thank you. 

 

Chairman (interpretation): Thank you as 

well. Mr. Quassa. 

 

Mr. Quassa (interpretation): Thank you Mr. 

Chairman. Reading the report, the contents 

are very interesting, but let us all remember 

that whenever we are doing a study in 

Nunavut, like when I was talking earlier, 

Nunavut is very unique; we use two 

languages, we always use two languages. It 

is a (interpretation ends) bilingual 

(interpretation) territory and that is how it 

really is. In your report of the Office of the 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪ 

ᐅᖃᖅᑲᐅᒐᕕᑦ ᐱᑕᖃᕐᒪᑦ ᓱᓕ 

ᐃᓄᖃᙱᑦᑐᖅᑕᖃᐅᕐᒪᑦ ᓱᓕ ᐃᓕᓐᓂᐊᕐᕕᒃᑎᑦ 

ᐃᓚᖏᓐᓂ. ᐊᔾᔨᒌᙱᒻᒪᑦ ᓄᓇᓕᖕᓂ, 

ᐊᔾᔨᒌᙱᑦᑐᓂᓗ ᑭᓯᐊᓂᓕ ᐊᒃᓱᕈᕋᓱᒃᑲᓐᓂᖅᑐᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᓕᒫᕗᑦ ᒪᑐᐃᕐᕕᒃᓴᖏᑦ ᓈᒻᒪᓈᓚᐅᖅᑐᑦ 

ᑕᒫᓂ ᐊᕐᕌᒍᒥ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪᐃᓛᒃ ᑐᒡᓕᐊ 

ᐊᐱᖅᑯᑎᒋᔭᖓᑕ ᖃᓄᖅ ᐊᒃᑐᖅᓯᓯᒪᑎᒋᕙ  ᑕᒪᓐᓇ 

ᐃᓕᓴᐃᔨᑭᒃᓴᕐᓂᖅ ᒪᑐᒧᖓ ᐱᓕᕆᓇᓱᖕᓂᕐᒧᑦ 

ᑖᒃᑯᓄᖓ ᐱᔾᔪᑎᒋᔭᔅᓯᓐᓄ ᐅᓂᒃᑳᕐᒧᑦ? ᒥᔅ ᒪᒃᒥᓚᓐ? 

 

ᒪᒃᒥᓚᓐ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᑖᒃᑯᐊ ᐃᓐᓄᒃᓯᒪᙱᑦᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂᑦ 

ᐃᑲᔪᖅᓱᖅᑕᐅᖃᑦᑕᕐᒪᑕ ᐊᔾᔨᒌᙱᑦᑐᓂᒃ 

ᐃᖅᑲᓇᐃᔭᕐᕕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓗᐊᓂ. 

ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ 

ᐃᓕᓐᓂᐊᖏᓐᓇᕈᓐᓇᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ. 

ᐊᒻᒪᓗ ᑖᒃᑯᐊᖑᒐᔭᕐᒪᑕ ᐊᔾᔨᒌᙱᑦᑐᓂᒃ 

ᐃᖅᑲᓇᐃᔭᕐᕕᑦᑎᓐᓂ ᐃᒃᓯᕚᖃᑕᐅᓂᐊᕐᒪᑕ 

ᓴᖅᑭᑦᑎᕙᓪᓕᐊᓪᓗᑎᒃ ᐸᕐᓇᐅᓯᐅᖅᓯᒪᓪᓗᓂ 

ᐅᑭᐅᓄᑦ ᖁᓕᓄᑦ ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓂᐊᖅᑐᒥᒃ 

ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᓂᒃ ᑎᒍᒥᐊᖏᓐᓇᕈᓐᓇᕐᒥᓗᑎᒃ.  

 

ᑖᒃᑯᐊ ᓄᐊᖃᑦᑕᖅᑕᕗᑦ ᐅᖃᐅᓯᕆᔭᐅᔪᑦ 

ᐃᓕᓴᐃᔨᓂᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᓪᓗ 

ᐱᓕᕆᖃᑕᐅᓂᖃᕆᓪᓗᑎᒡᓗ ᐊᓯᖏᓐᓂᒃ 

ᐃᖅᑲᓇᐃᔭᕐᓗᓂ ᐃᑲᔪᖅᓱᐃᖃᑦᑕᕐᒥᔪᒍᑦ 

ᑲᔪᓰᓐᓇᕈᓐᓇᖁᓪᓗᒍ ᑕᒪᒃᑯᐊ ᐱᓇᓱᐊᕈᓐᓇᓕᒫᕗᑦ. 

(ᑐᓵᔨᑎᒎᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᕋᒻᐳᑦ. 

 

ᕋᒻᐳᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᐊᐱᖅᑯᑎᒐ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᑎᑎᕋᕐᕕᖓ 

ᑕᕝᕙᓂ ᓈᓴᐅᑎᖓ 28ᒥ ᑖᒃᑯᐊ ᐳᖅᑐᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᐊᕐᕌᒎᓚᐅᖅᑐᒥᒃ ᖁᑦᑎᖕᓂᓕᒃ 

ᖄᖏᖅᑕᕗᑦ, ᓇᓗᓇᐃᖅᓯᓚᐅᖅᐸ ᐅᓂᒃᑳᓯ 

ᐱᔾᔪᑕᐅᓪᓗᐊᑕᖃᑦᑕᖅᑐᖅ ᐊᕐᕌᒎᓚᐅᖅᑐᒥ 

ᖄᖐᓐᓇᕋᓱᖃᑦᑕᕐᓗᓂ ᓇᐃᑦᑐᑦ ᐅᔾᔨᕆᓯᒪᔭᓯ 

ᐅᓂᒃᑳᕆᔪᓐᓇᖅᐱᒋᑦ? ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ 

ᒪᑲᓐᓯ. 
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Auditor General, it states that education is 

extremely important to the Inuit of Nunavut, 

raising the people of Nunavut, and preparing 

our children and youth to become 

contributing participants of society in our 

communities. 

 

My first question to the Auditor General; 

when you are conducting the research, 

reading your report, everything seems to be 

slanted towards the English language. It 

seems like the report is more geared toward 

the English speaking audience. Thank you 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you Mr. Chairman. I 

would certainly hope that our report does not 

leave that impression because I think that at 

the end of the day, and I should maybe just 

preface that; one of the issues surrounding 

bilingual education within the school system 

was something that is being reviewed as part 

of the review of the Education Act. 

 

I know in 2013 when we looked at 

Education, one of our conclusions was that 

the government was not going to meet it’s 

timelines in terms of having bilingual 

education up to grade 12 by 2019,  and that 

was certainly that has been discussed as part 

of the review of the Education Act and the 

amendments to the Education Act. 

 

At the time of planning our audit, we felt that 

what we had said in 2013 would not have 

changed, and I know the government in fact 

has stated that as well that meeting that 2019 

target was not going to be feasible and was 

looking at, if I am not mistaken, 2039. That 

was in the area that we are certainly very 

conscious of, but we knew that what we had 

said in 2013 really had not changed, and that 

ᒪᑲᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᖁᔭᓐᓇᒦᒡᓗ ᒪᓕᒐᓕᐅᖅᑎ. ᒪᑐᒧᖓᓕ ᑖᒃᑯᐊ 

ᐱᔾᔪᑎᒋᖃᑕᐅᔪᓂ ᒪᕐᕉᖕᒪᑎᖃᐃ ᑕᒪᓐᓇ 

ᐅᐸᖃᑦᑕᕐᓂᕐᒧᑦ ᐃᓱᒪᔪᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᕐᕕᖕᓂᑦ 

ᐊᒥᓱᓂᒃ ᑐᓴᓚᐅᕋᑦᑎᒍᑦ ᑕᐃᒪ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐅᐸᖃᑦᑕᙱᑉᐸᑕ ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᕈᓐᓇᕐᓂᕐᒥᒃ 

ᒥᓂᑕᐅᖕᒪᑕ. ᑖᓐᓇ ᐅᐸᖃᑦᑕᕐᓂᖅ ᑖᓐᓇᐅᑦᑕᖅᐳᖅ. 

 

ᑖᒃᑯᐊᓗ ᕿᒥᕐᕈᐊᓚᐅᖅᑕᕗᑦ ᐊᒃᓱᕈᕐᓂᖃᖃᒪᑦ 

ᑖᓐᓇ ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᓪᓗ ᐊᒃᓱᕈᕐᓇᕐᓂᖃᕐᒪᑦᑕᐅᖅ 

ᓄᒃᑎᖅᐸᓪᓕᐊᓂᖅ ᖁᑦᑎᖕᓂᓕᖕᓂᒃ 9ᒥᑦ 

ᐳᖅᑐᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ. ᑖᓐᓇ 

ᐃᒃᐱᒋᔭᐅᖃᑦᑕᕐᒥᖕᒪᑦᑕᐅᖅ ᐊᕕᒃᑐᖅᓯᒪᓂᖏᓐᓂ 

ᑕᒫᓂ ᑲᓇᑕᒥ ᐊᒥᐊᓕᑲᒥᓗ.  

 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐸᕐᓇᒃᓯᒪᖃᑦᑕᕋᓗᐊᕐᒪᖔᑕ 

ᐅᕝᕙᓘᓐᓃᑦ ᖃᐅᔨᒪᖃᑦᑕᙱᒻᒪᖔᑕ ᑭᓱᒧᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖃᕐᓗᑎᒡᓗ 

ᐊᒥᓲᓂᖅᓴᓂᒃ ᑭᓯᐊᓂ ᐊᒃᓱᕈᕐᓂᖃᕐᓗᓂ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᒥᓲᓂᖏᑦ ᖁᑦᑎᖕᓂᖃᖅᑐᒥᒃ 

10ᒥᒃ ᐱᔭᕇᕈᓐᓇᖃᑦᑕᙱᑦᑐᑦ ᐊᕐᕌᒍᓂᒃ. ᑕᐃᒪ 

ᐊᕐᕌᒍᑎᓪᓗᒍ 10ᒨᒃᑲᓐᓂᕈᓂᓕ ᑖᓐᓇ 

ᓇᓗᓇᐃᒃᑯᑕᐅᖕᒪᑦ, ᑖᒃᑯᐊ ᐸᕐᓇᒃᓯᒪᓂᖏᓐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑦ ᐳᖅᑐᓂᖅᓴᓄᑦ 

ᐃᓕᓐᓂᐊᕈᓐᓇᕐᓂᖏᓐᓄᑦ ᐊᒻᒪ ᐅᐸᖃᑦᑕᕐᓂᖏᓐᓄᑦ. 

ᑖᒃᑯᐊᒃ ᑕᕝᕙ ᒪᕐᕉᒐᔭᖅᑰᖅᑑᒃ ᖃᐅᔨᑲᐅᑎᒋᔮᒃᑲᒃ. 

ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕋᒻᐳᑦ. 

 

ᕋᒻᐳᑦ (ᑐᓴᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑕᖅ. 

ᐊᐱᖅᑯᑎᒋᓂᐊᕋᑖᖅᑕᕋ ᑭᐅᖕᒪᒋᑦ ᐅᑎᕐᕕᒋᓂᐊᕋᒃᑭᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᖃᐅᔨᑲᐅᑎᒋᓇᓱᒡᓗᒋᑦ 

ᐃᒃᐱᒋᖃᑦᑕᖅᑕᕗᑦ ᐅᕙᖓᑑᙱᒻᒪᑦ 

ᒪᓕᒐᓕᐅᖅᑎᖃᑎᒐᑦᑕᐅᖅ ᐃᒃᓯᕚᖃᑎᖏᑦ. ᑕᐃᒪ 

ᑕᕝᕙᓂ ᒪᒃᐱᒐᖅ 9ᒥ ᐅᓂᒃᑳᖓᓂ ᓈᓴᐅᑎᖓ 40ᒥ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ.  

 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓪᓗᑎᒃ ᐱᔭᕇᓯᓯᒪᓚᐅᕐᒪᑕ 

ᐊᑐᐊᒐᕐᓂᒃ ᒪᓕᒐᒃᓴᓂᒡᓗ ᐃᓕᓴᐃᔨᓄᑦ ᐃᑲᔫᑎᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦ ᐱᔭᕇᖅᐸᓪᓕᐊᓂᐊᕐᓂᖏᓐᓂᒃ 

ᐃᒡᓗᕈᓯᕐᒥ. ᐃᒃᐱᒋᒐᑦᑎᒍᑦ. ᑖᓐᓇ ᐳᖅᑐᓂᖅᓴᓄᑦ 

ᒥᑭᓛᓂᒃ ᖁᑦᑎᖕᓂᓕᖕᒧᑦ 9ᒧᖃᐃ 

ᐅᖃᐅᓯᕆᔭᐅᓚᐅᕐᒪᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐱᔭᕇᖅᐸᓪᓕᐊᔪᑦ. ᐃᒪᓐᓇ ᖁᑦᑎᖕᓂᖅᓴᒨᕈᓐᓇᕐᓂᖅ. 

ᑕᐃᒪ ᖃᐅᔨᓴᕐᓂᖅᑕᖃᖅᑰᕐᒪᑦ ᓲᕐᓗ ᖁᑦᑎᖕᓂᓕᒃ 5 
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in fact, the requirements in the Education Act 

would be changing. 

 

There were certainly some issues regarding 

assessment methods; for example, the use of 

standardized exams, for example, using the 

Alberta curriculum. We did not get into 

whether or not those were culturally 

appropriate. Those were really questions of 

policy. We certainly did not get into that, we 

would not necessarily have an opinion one 

way or the other. Those are really questions 

of policy for the department and the 

government to look at. 

 

Certainly at the end of the day, I think that 

helping students graduate and transition 

through high school into the work force or 

post-secondary would apply to whether they 

are English or Inuktitut. 

 

Certainly, I think at the end of the day, 

helping students graduate is key, and I think 

that the goal of the government to have 

students graduate who are bilingual is an 

equally important objective. 

 

If it is ok, Adrienne Scott just wanted to add 

to that. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Ms. Scott, just wait for 

the red light. Ms. Scott. 

 

Ms. Scott: Thank you, Mr. Chairman. If I 

might add, one of the important things that 

we try to highlight in the report around the 

adult basic education core program is that 

that program, as conceived, provides for 

courses and subjects such as math, English, 

but also it must include Inuktitut and I think 

other electives include science, social studies, 

cultural studies, computer literacy, etcetera. 

The point about the adult basic education 

core program is that, again, as conceived, it 

includes several levels, everything from level 

ᐆᒃᑑᑎᒋᓗᒍ ᑕᐃᒪᓕ, ᖁᑦᑎᖕᓂᓕᒥᒃ 5ᒥᑦ 

ᖁᑦᑎᖕᓂᓕᖕᒧᑦ 6ᒧᑦ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᑐᒃᓴᐅᖕᒪᑦ. 

 

ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎ ᑕᐃᒪᓕ 

ᐃᓕᓐᓂᐊᕇᖅᓯᒪᙱᑦᑐᖅ ᖁᑦᑎᖕᓂᓕᒃ 

6ᒨᖅᑕᐅᖃᑦᑕᕐᒥᔪᖅ ᑭᓯᐊᓂ ᐸᕐᓇᐅᑎᑕᖃᕆᐊᖃᕐᒪᑦ 

ᐃᑲᔪᕈᑎᒋᓂᐊᖅᑐᒥᒃ ᐊᙳᑎᖁᓪᓗᒍ ᐃᒪᓐᓇ 

ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᖔᑦ ᖃᐅᔨᒪᓪᓚᑦᑖᙱᑦᑐᖓ. ᐄ, 

ᐊᒻᒪᓗ ᑕᑯᙱᑦᑎᐊᕋᒪ ᑕᕝᕙᓂ ᐅᖃᖅᓯᒪᔪᒥᒃ 

ᑖᒃᑯᓇᓂ ᖁᑦᑎᖕᓂᓕᖕᒥᒃ 5ᒥᒃ ᖁᑦᑎᖕᓂᓕᖕᒧᑦ 

6ᒨᕈᑎᒃᓴᒥᒃ ᐱᔭᕇᖅᓯᒪᖕᒪᑦ, ᖁᑦᑎᖕᓂᓕᖕᒧᑦ 

7ᒨᕆᐊᖃᕐᓗᓂ ᑲᔪᓯᑐᐃᓐᓇᖃᑦᑕᖅᐸ ᐅᕝᕙᓘᓐᓃᑦ 

ᑕᐃᑲᓂ ᐅᔾᔨᕆᒐᑦᑎᒍᑦ ᖁᕝᕙᖅᐸᓪᓕᐊᑐᐃᓐᓇᖅᑐᑦ. 

ᑕᐃᒪᓕ ᖁᑦᑎᖕᓂᓕᖕᓂᒃ 10, 11, 12, ᑖᒃᑯᓄᖓ 

ᑲᑦᑐᖓᔾᔪᑕᐅᓕᖃᑦᑕᕐᒪᑦ ᐊᔪᖅᓯᕝᕕᐅᓪᓗᓂᓗ. 

 

ᑕᕝᕙᓂ ᐅᖃᐅᓯᕆᔭᕐᓂ 40ᐅᑉ ᐃᓗᐊᓂ. 

ᖃᐅᔨᓴᕈᑎᓄᑦ ᑎᑎᕋᖅᓯᒪᔪᑦ ᐅᓂᒃᑳᕈᓐᓇᓚᐅᖅᑐᖅ. 

ᐄ, ᐊᒻᒪᓗ ᐊᑐᐊᒐᐃᑦ ᑕᒫᙵᑦ ᒥᑭᓛᓂᑦ 

ᖁᑦᑎᖕᓂᓕᖕᒧᑦ 12ᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐊᒻᒪᓗ 

ᓄᑖᙳᕆᐊᖅᓯᒪᔪᐃᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ 

ᑭᐅᔾᔪᑎᖏᓐᓂᒃ ᐊᑐᓕᖁᔭᐅᓯᓐᓄᑦ. ᐅᓪᓛᖅ 

ᐱᕋᑖᖅᑲᐅᒐᑦᑎᒍᑦ ᒪᒃᐱᒐᖅ 3ᖓᓂ ᐅᖃᖅᓯᒪᖕᒪᑦ 

ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ 

ᐃᓐᓄᒃᓯᒪᙱᒻᒪᑦ 2018ᒥ ᐋᒐᓯ ᑭᓯᐊᓂ 

ᐃᓐᓄᒃᑕᐅᓚᐅᕐᒪᑦ. 

 

ᑕᐃᒪᓕ ᖃᐅᔨᓴᕐᓂᕐᒧᑦ ᐅᓂᒃᑳᖑᖕᒪᓪᓗ 

ᒪᓕᒃᐸᓪᓕᐊᔭᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᑖᓐᓇ ᐋᖅᑭᒃᓱᖅᓯᒪᓂᖓ 

ᐅᖃᓕᒫᒐᕐᓗ ᐊᑐᓕᖅᑎᑕᐅᔪᓐᓇᕐᓂᐊᖅᐳᖅ 2020, 

2021 ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐊᕐᕌᒍᐊᓂ. ᐅᓇ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᕌᖅᑐᖅ 

ᐅᖃᐅᓯᕆᕋᑖᖅᑕᕋ ᖃᐅᔨᓴᕐᓂᐅᖃᑦᑕᖅᓯᒪᔪᖅ 

ᓯᕗᓂᑦᑎᓐᓂ. ᑖᒃᑯᐊ ᐃᒡᓗᕈᓯᕐᓂ  

ᖃᐅᔨᓴᕐᓇᐅᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖃᓄᖅ 

ᐱᓇᓱᒻᒪᑦ? ᖃᓄᖅ ᓴᖅᑭᑦᑎᓇᓱᒻᒪᑦ ᑖᒃᑯᐊ 

ᓄᐊᖃᑦᑕᖅᑕᓯ? ᖃᓄᖅ ᐸᕐᓇᒃᓯᒪᕕᓯ ᑖᔅᓱᒪ 

ᐊᑐᖅᑕᐅᓂᐊᕐᓂᖓᓄ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ 

ᑐᓴᖅᑎᑦᑎᔾᔪᑕᐅᙱᓐᓇᕐᒪᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᓄᑦ 

ᖃᓄᖅ ᐊᔾᔨᒌᙱᑎᑦᑎᓂᖅ ᐱᔭᕆᐊᓕᖏᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑕ. ᑲᑎᖅᓱᖅᓱᒋᑦ ᑖᒃᑯᐊ 
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1 to 10 that we talk about in the report, which 

is equivalent of the early grades all the way 

up to high school.  

 

Conceivably, if the program is offered in a 

community, adult learners have access to 

Inuktitut language training, conceivably 

anywhere from the kindergarten level all the 

way up to grade 12. We know that Inuktitut 

is included in the ABE essential skills 

program, but again, that level, that course, 

that pre-employment essential skills course is 

really only offering Inuktitut as well as math, 

numeracy, English, and computer/digital 

learning amongst other subjects at a very 

discrete level at the, if I’m not mistaken, 

equivalent of about grades 4 to 6, if you’re 

going to try to equate it with what you would 

get through the regular school system.  

 

Another point I would just like to make is 

that the college’s placement requirements for 

programs like PASS, for example, are in 

English. The college and the Department of 

Education have determined that and we 

highlight that the entrance requirements to 

get into PASS, into the adult high school 

education program are English reading and 

writing. We simply highlight and I guess that 

is reflective of the fact that the high school 

curriculum is very geared toward English.  

 

I just wanted to underline, though, the 

availability or provision of Inuktitut through 

adult basic education core again. If it is 

available in communities, it would be 

available at all of the different levels to adult 

learners. Thank you very much, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Well, we have now 

concluded our discussions on the first section 

of the report, which goes up to page 4, 

paragraph 15. We will now move on to the 

next section of the report, which focuses on 

ᑎᑎᕋᖅᐸᓪᓕᐊᔪᓐᓇᕐᓗᒋᑦ ᖃᐅᔨᓴᕐᓂᒧᓪᓗ 

ᓴᖅᑭᖅᑐᑦ ᑖᒃᑯᐊ ᐅᖃᐅᓯᖏᑦ ᐃᓄᑦᑎᑐᑦ ᒪᓕᓪᓗᒋᑦ 

ᐃᓄᐃᓐᓇᖅᑐᓪᓗ ᐱᒋᐊᕐᕕᖃᕐᓗᓂ ᒥᑭᓛᓂᒃ ᒍᕋᐃ 

12-ᒧᑦ ᑕᑉᐸᐅᖓᖅᐸᓪᓕᐊᔪᓄᑦ. ᐱᓕᕆᕝᕕᑉᐳᑦ 

ᒫᓐᓇ ᐱᓕᕆᕙᓪᓕᐊᔪᑦ ᑕᒪᑐᒥᖓ 

ᐅᖃᓕᒫᕈᓐᓇᓂᕐᒧᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᓐᓄᑦ. ᑖᓐᓇ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ ᑖᒃᑯᐊᓗ 

ᖃᐅᔨᕙᓪᓕᐊᔪᒍᑦ ᐊᑑᑎᖃᖅᑎᖃᑦᑕᕋᑦᑎᒍᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓂᒃ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᕗᑦ 

ᐱᔭᕆᐊᖃᖅᑕᖏᑦ ᑲᔪᓯᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕋᒻᐴᑦ.  

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᒪᓕ ᐊᑐᐊᒐᖅ ᐅᖃᓕᒫᒐᕐᓗ ᓄᑖᖅ 

ᐊᑐᖅᑕᐅᕙᓪᓕᐊᓕᖅᑐ ᐃᓕᓐᓂᐊᕕᑦᑎᓐᓂ. 

ᑎᑎᕋᖅᓯᒪᔪᖃᕐᓂᐊᖅᑐᓂ ᓲᕐᓗ ᒍᕋᐃ 5 

ᐆᒃᑑᑎᒋᓗᒍ ᓇᒧᙵᕈᓘᔭᕐᓂᐊᖏᓐᓇᒪ, ᑕᕝᕙᓂ 

ᑎᑎᕋᖅᓯᒪᔪᖃᕐᓂᐊᖅᐸ ᑖᓐᓇ ᐃᓄᒃ ᐃᓕᓐᓂᐊᖅᑎ 

ᒍᕋᐃ 5-ᒦᑦᑐᖅ ᐃᓕᓯᒪᙱᓗᐊᖅᐸᑦ ᒍᕋᐃ 

6−ᒧᕈᑎᔅᓴᒥᓂᒃ ᑖᓐᓇ ᒍᕋᐃ 5 

ᐊᑐᒃᑲᓐᓂᕆᐊᖃᖅᑎᑕᐅᔪᑦ ᐅᕝᕙᓘᓐᓃᑦ ᒍᕋᐃ 

6−ᒨᖅᑎᑕᐅᓂᖏᓐᓇᓂᐊᖅᐸ ᐃᒪᓐᓇ 

ᐃᑲᔪᕈᑎᔅᓴᖃᕐᓗᓂᓗ ᐊᖒᑎᔾᔪᑦ ᑖᓐᓇ 

ᐃᓚᒋᓂᐊᖅᐸᐅᖃᐃ ᐋᖅᑭᓱᖅᓯᒪᓂᖓᑕ ᓄᑖᑉ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐱᖃᓯᐅᑎᓯᒪᔪᖅ ᖃᐅᔨᓴᕐᓂᕐᒥᒃ 

ᐅᖃᐅᓯᖃᒃᑲᓐᓂᕋᑦᑕ ᐊᔾᔨᒌᙱᓐᓂᖏᓐᓂ 

ᐱᔭᕆᐊᖃᖅᑕᖏᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᑦᑕ. ᑕᐃᒫᑦᑕᐅᖅ 

ᖃᐅᔨᓴᕐᓂᕐᒧᑦ ᑖᒃᑯᐊ ᐱᔭᕆᐊᖃᖅᑕᖏᑦ 

ᐃᓕᓐᓂᐊᖅᑎᐅᑉ ᓱᕈᓯᐅᑉ ᐃᖅᑲᐅᒪᐃᓐᓇᖃᕋᕕᒋᑦ 

ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᑕᕝᕙᓂ. ᐃᒪᓐᓇ 

ᑲᔪᓯᕙᓪᓕᐊᒐᔭᕐᒪᖔᖅ ᖁᑦᑎᓂᖅᓴᒧᑦ 

ᑕᕝᕙᓃᖏᓐᓇᕋᔭᕐᒪᖔᖅ ᑖᓐᓇ ᐊᑕᐅᑎᒃᑯᑦ 

ᐋᖅᑭᓯᔾᔪᑕᐅᖃᑦᑕᖅᑐᖅ ᐃᓕᓴᐃᔨᒧᑦ ᐃᓕᓐᓂᐊᕐᕕᓂ 

ᐱᓕᕆᖃᑎᒌᑦᑐᓂᒃ ᐊᖏᔪᖅᑳᕆᔭᐅᔪᓂᒃ ᑖᒃᑯᐊ 

ᐱᔭᕆᐊᖃᖅᑕᖏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᑕᑯᓐᓈᒐᕆᓪᓗᒋᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕋᒻᐴᑦ, ᐊᑏᓗ? ᒥᔅᑕ 

ᕋᒻᐴᑦ.  
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high school students. (interpretation) It’s in 

the report from (interpretation ends) page 5 

to 15. (interpretation) Members? Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. 

Before I get into the questions that I would 

like to ask, I would like to ask a couple of 

questions toward the opening comments of 

the Department of Education.  

 

On page 7 of 20 of your opening comments, 

you talked about the PASS program being 

active in 15 communities and you did name 

the communities. I wonder if you can explain 

the reasoning why this program is not being 

offered in all Nunavut communities. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. For the PASS program, we 

collaborate with Nunavut Arctic College and 

so I will defer this question to them for the 

offerings in communities as they are the 

service providers. (interpretation) Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. The question has been raised at 

time during reviews we’ve done, asking why 

not all programs are offered in the 

communities. There is more demand in some 

communities. We use the studies as Arctic 

College and sometimes we collaborate with 

other departments. We also use the feedback 

from communities.  

 
Even though the programs want to be offered 

in all communities, sometimes we run into 

challenges, such as resources, facilities, 

employees, and even funding, but sometimes 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᑖᓐᓇ ᐃᓯᓐᓇᑲᐃᓐᓇᕐᓗᒍ. ᑖᒃᑯᐊ 

ᓂᓪᓕᐅᑎᒋᖅᑲᐅᔭᖏᑦᑕ ᐃᓚᖏᑦ, ᐅᐊᑦᑎᐊᖅ 

ᑭᐅᓪᓗᓂ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ ᐅᖃᐅᓯᕆᖅᑲᐅᒻᒪᒍ 

ᐊᒻᒪᓗ ᒪᒃᐱᖅᑐᒐᖅ 17 ᒪᑐᐃᖅᓯᔾᔪᑎᓐᓂ 

ᐅᖃᐅᓯᖃᖅᑐᑎᑦ 650-ᓂᒎᖅ ᐅᖃᓕᒫᒐᓂᒃ 

ᐃᓄᑦᑎᑑᖅᓯᒪᔪᓂᒃ ᐊᒻᒪᓗ 250-ᓕᐅᓪᓗᑎᒃ 

ᐃᓄᐃᓐᓇᖅᑎᑐᑦ ᑎᑎᕋᖅᓯᒪᔪᑦ ᐊᒻᒪᓗ 

ᐅᖃᐅᓯᖃᓕᕆᓪᓗᑎ ᐊᑕᐅᓯᖅ ᓂᐱᒃᑯᑦ ᐃᓚᖏᓪᓗ 

ᑎᑎᖅᑲᑎᒎᖓᓪᓗᑎᒃ ᐊᒻᒪᓗ ᖃᐅᔨᒪᓪᓗᑕ 

ᐅᖃᐅᓯᖃᑎᒌᙱᑦᑐᐃᓐᓇᐅᒐᑦᑕ ᓴᓂᑭᓗᐊᖅ 

ᐊᔾᔨᒋᔭᐅᙱᑎᐊᒻᒪᕆᒃᖢᓂ ᑕᐅᓇᓂ ᑯᐸᐃᒃ 

ᑕᕐᕋᖓᓃᓐᓂᖓᓄᑦ.  

 

ᐊᕐᕌᒍᒐᓴᓐᓂᒃ ᑕᐃᒃᑯᐊ ᐃᓄᑦᑎᑐᑦ ᑎᑎᕋᖅᑕᕗᑦ 

ᐊᔾᔨᒌᙱᒥᒻᒪᑕ ᐃᓚᖏᓪᓗ ᐃᓕᓴᐃᔩᑦ 

ᑎᑎᕋᒃᑲᓐᓂᕆᐊᖃᖃᑦᑕᖅᖢᑎᒃ ᑕᐃᒃᑯᓂᖓ 

ᐅᖃᓕᒫᓂᒃ ᐃᓄᑦᑎᑑᓕᖅᓯᒪᔫᒐᓗᐊᓂᒃ. ᓇᓕᐊᒃ 

ᐅᖃᐅᓯᕐᓂ ᐊᑐᕐᓂᐊᕋᔅᓯ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.    

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᐅᖃᓕᒫᒐᕗᑦ 

ᑕᑯᔭᕗᑦ ᐃᓕᓴᖅᑏᑦ ᐃᓕᑉᐸᓕᐊᓂᐊᕐᒪᑕ 

ᐊᑕᐅᓯᐅᙱᑦᑐᒥᒃ ᐅᖃᐅᓯᕐᒥ ᐃᓄᑦᑎᑑᖅᑐᒥᒃ. 

ᑕᐃᒃᑯᐊ ᐅᖃᓕᒫᒐᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐅᖃᐅᓯᖅ ᐊᑐᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐊᑐᖅᑐᑦ ᐊᒻᒪᓗ 

ᑕᐃᒃᑯᐊ ᖁᕝᕙᓯᓐᓂᖏᓐᓄᑦ 

ᖃᐅᔨᓴᐅᑎᒋᔭᐅᖃᑦᑕᖅᖢᑎᒃ ᐅᖃᓕᒫᒐᐃᑦ ᖃᓄᑎᒋ 

ᐊᔪᙱᑎᒋᒻᒪᖔᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕋᒻᐴᑦ.  

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᑐᑭᓯᓪᓗᒍᓗ. ᓄᓇᑦᑎᓐᓂᓕ ᐅᖃᐅᓯᖅᐳᑦ 

ᐊᓯᐅᖁᙱᓐᓇᑦᑎᒃᑯᑦ 

ᐅᖃᓕᒫᒐᓕᐊᕆᔭᐅᕙᓪᓕᐊᔪᓄᑯᐊ ᓇᓕᐊᒃᑎᑐᑦ 

ᐅᖃᓪᓚᑉᐸᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑲᑎᒪᔨᕋᓛᑯᓗᖃᕋᑦᑕ ᑭᒡᒐᖅᑐᐃᔪᓂᒃ 

ᐊᔾᔨᒌᙱᑦᑐᓂᒃ ᐊᕕᒃᑐᖅᓯᒪᔪᓂᒃ ᓄᓇᓕᖕᓂᓗ 

ᓄᓇᕗᒻᒥ. ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᖅᖢᑎᒡᓗ ᐃᓄᐃᑦ 

ᐅᖃᐅᓯᖏᓐᓂᒃ ᑕᐃᒎᓯᓕᐅᖅᑎᒃᑯᓐᓂᒃ ᐊᒻᒪᓗ 
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we rely on community needs assessments 

when reviewing services and programs that 

will be offered. That’s beneficial.  

 
However, if there’s no feedback from the 

community, we don’t want to end up doing 

nothing, but if we don’t hear from the 

community, or if we’re not listening to a 

certain community, then we will approach 

them to tell them we haven’t heard from 

them on certain programs and ask them what 

they want to do. We’ll ask them if they want 

to look at other programs. We don’t just sit 

there and wait on the needs assessment. If we 

don’t hear back from a community we have 

to approach them. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. 

My next question is for the Department of 

Education. On page 15 of your opening 

comments, you say that one of the three 

approaches “…focuses on the short-term 

needs of the department to recruit and retain 

educators, ensuring schools are fully staffed.” 

It’s no secret; it’s been in the media since 

school opened with the lack of teachers in 

our territory this year. It’s a two-part 

question: if we can get an update on if this is 

still an issue throughout Nunavut, and what 

impact the teacher shortage is having on 

implementing the Auditor General’s 

recommendations. Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. As you have referenced, there are 

still some vacancies in our schools and it 

varies from community to community. 

However, our increased efforts did result in 

ᐃᓕᓐᓂᐊᕈᑏᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐅᖃᐅᓰᑦ 

ᐊᑐᖅᑕᐅᔪᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᐊᓯᐊᓄᑦ 

ᓅᓚᐅᙱᓂᑦᑎᓐᓂ ᑭᐅᔾᔪᑎᒋᖅᑲᐅᔪᐃᑦ ᐃᓚᖓ 

ᐅᑎᕐᕕᒋᔪᒪᒐᒃᑯ.  

 

ᐃᓕᓴᖅᑏᑦ ᖁᕝᕙᕆᐊᖅᑎᑕᐅᙱᑉᐸᑦ 

ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᑳᕐᓗᓂ ᑖᓐᓇ ᐊᐱᖅᑯᑏᑦ 

ᐱᔭᕐᓂᖅᑐᑯᓘᒐᓗᐊᖅ, ᓄᓇᕗᒻᒥᐅᑕᐃᑦ 

ᐃᓕᓴᖅᑐᖁᑎᓖᑦ ᕿᑐᕐᖓᖓᑕ ᐃᓕᓴᐃᔨᖓᓂᒃ 

ᐅᖃᐅᔾᔨᔪᓐᓇᖅᐹ ᐅᓇ ᐊᓂᒍᐃᓯᒪᙱᑉᐸᑦ 

ᐊᑦᑎᓗᐊᖅᐸᓪᓗ ᐃᓕᓐᓂᐊᕐᓂᖓ ᖁᕝᕙᓯᖕᓂᖅᓴᒧᑦ 

ᐃᓕᔭᐅᖁᙱᑕᕋ. ᑕᐃᒃᑯᐊ ᕿᑐᕐᖓᓖᑦ 

ᑕᐃᒪᐃᓕᔪᓐᓇᖅᐹᑦ ᕿᑐᕐᖓᖓᑕ ᐃᓕᓴᐃᔨᖓᓄᑦ? 

ᑕᐃᒪᓐᓇ ᐊᔪᓗᐊᖅᑎᓪᓗᒍ ᐊᓂᒍᖅᑎᑕᐅᖁᙱᑕᕋ 

ᒍᕋᐃ 5 −ᖑᖅᓯᒪᓕᖅᑎᓪᓗᒍ. ᒍᕋᐃ 5 ᑭᓯᐊᓂ 

ᐊᓂᒍᐃᒃᐸᑦ ᖁᕝᕙᕆᐊᖅᑕᐅᖁᔭᕋ. ᑕᐃᒪᓕᔪᓐᓇᖅᐹ 

ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑐᖁᑎᓖᑦ? ᒥᔅ ᒪᒃᒥᓚᓐ.   

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐄᓗᐊᔮᖅ. ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑐᖁᑎᓖᑦ ᑕᕝᕙᐅᕗᑦ 

ᑕᐃᒪᐃᓕᔪᓐᓇᑦᑎᐊᖅᑐᑦ. ᑲᑎᖃᑎᖃᕈᓐᓇᖅᑐᑦ 

ᕿᑐᕐᖓᖓᑕ ᐃᓕᓴᐃᔨᖓᓂᒃ ᑕᐃᒪᙵᓕᒫᖅ 

ᐃᓕᓐᓂᐊᕐᓇᓕᒫᒥ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖓ 

ᕿᑐᕐᖓᖓ ᐱᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᒃ ᑖᓐᓇ 

ᑐᑭᓯᓇᖅᓯᑲᓐᓂᕐᒪᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᐅᓯᖃᒐᓛᒍᒪᒐᒪ ᐃᓕᓴᐃᔩᑦ 

ᐊᐅᓪᓚᖅᓴᕋᐃᙱᓂᖅᓴᐅᓂᖅ 

ᐃᓕᓴᐃᔨᒃᓴᖅᓯᐅᕐᓂᕐᓗ. ᐄ, ᖃᐅᔨᒪᔪᒍᑦ ᓄᓇᕗᒻᒥ 

ᐱᑦᑎᐊᖃᑦᑕᐅᑎᙱᓐᓂᖅ ᑕᒪᓐᓇ 

ᓴᖅᑭᐸᓪᓕᐊᑐᐃᓐᓇᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂᓗ. 

ᐃᓕᓴᖅᑐᖁᑎᕗᑦ ᐅᓄᖅᑐᐊᓘᖃᑦᑕᕐᒪᑕ ᐊᑕᐅᓯᕐᒥᒃ 

ᐃᒡᓗᕈᓯᕐᒦᑦᑐᑦ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ ᐅᓄᖅᑐᐊᓗᓐᓂᒃ 

ᐸᖅᑭᖃᑦᑕᕆᐊᖃᖅᖢᑎᒃ.  

 

ᓱᕈᓯᓪᓗᐃᒃᑯᐊ ᐅᓄᖅᑐᑦ ᓂᙵᓚᐅᖃᑦᑕᖅᖢᑎᒃ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒥ. ᑕᐃᒪᓐᓇ ᐃᓕᓴᐃᔨᒃᓴᖅᓯᐅᕐᓂᖅ 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓴᐃᔩᑦ ᐊᐅᓪᓚᖅᑕᐃᓕᒪᑎᑦᑎᓂᖅ 

ᒫᓂ ᒫᓂᕐᒥᐅᑕᐅᙱᒃᑯᒪ ᑐᑭᓯᓇᓱᖅᑳᕋᔭᖅᑰᕋᒪ 

ᐃᓕᓴᕐᕕᒃ ᖃᓄᐃᑦᑑᖕᒪᖔᑦ ᑭᓱᒥᒡᓗ 

ᓂᕆᐅᒋᐊᖃᕐᒪᖔᕐᒪ.  
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all of our schools opening as scheduled this 

year. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) The second part of his 

question was: what are the impacts of this 

educator shortage in terms of trying to 

achieve what you’ve set in front of 

yourselves in response to this report? Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The school vacancies, we receive 

support from various divisions throughout 

the Department of Education to ensure that 

student learning continues in our schools. It 

will be individuals in the different divisions 

that will be sitting on and creating the 

strategic 10-year implementation plan as well 

as the educator 10-year retention and 

recruitment strategy plan. So the input is 

gathered from our teachers from our school 

staff and they have a role in that. So other 

divisions, we provide support so that we can 

continue in the delivery of all services. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. 

My next question is for Auditor General’s 

office. In paragraph 28 of your report, you 

note that many high school students need 

more than one year to complete a grade. Did 

your audit identify any specific factors  

which led to students taking more than one 

year to complete a grade and, if so, can you 

describe your observations in this area? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

Thank you, Hon. Member. I think one of the 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᕆᔪᒪᔪᖓ ᐊᒻᒪᓗ 

ᖃᐅᔨᒪᓪᓗᖓ ᐃᓕᓴᐃᔩᑦ ᐊᒥᒐᖅᑐᕐᔪᐊᒻᒪᕆᐊᓘᖕᒪᑕ 

ᑲᓇᑕᒥ ᐱᓗᐊᕐᓗᒍ ᒫᓂ ᑲᓇᑕᒥ ᐃᓛᒃ 

ᕿᑭᖅᑖᓗᖕᒥ, ᑕᐃᒪ ᑕᒪᓐᓇ ᐃᓕᓴᖅᑏᑦ 

ᓂᙵᖃᑦᑕᕐᓂᖏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᑕᒪᓐᓇᖃᐃ 

ᐊᒃᑐᐃᓂᖃᖅᐸ ᐃᓕᓴᐃᔨᒃᓴᖅᓯᐅᕐᓂᕐᒥ ᐅᕝᕙᓘᓐᓃᑦ 

ᑕᐃᑲᓃᑎᑦᑏᓐᓇᕋᓱᖕᓂᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᑕᐅᓯᐅᙱᑦᑐᓂᓂᒃᑯᐊ ᐱᔾᔪᑎᖃᕐᒪᑕ ᐊᒻᒪᓗ 

ᑕᒪᓐᓇ ᐊᒃᑐᐃᓂᖃᓲᖑᓪᓗᓂ ᐃᓕᓴᐃᔨᒃᓴᓯᐅᕐᓂᕐᒥᒃ 

ᐊᒻᒪᓗ ᑕᒫᓃᑎᑦᑏᓐᓇᕋᓱᖕᓂᕐᒥᒃ 

ᑕᒫᓂᑐᐃᓐᓇᐅᙱᑦᑐᖅ ᑕᐃᒪᐃᑦᑐᖅ. ᑲᓇᑕᓕᒫᒥ 

ᑕᐃᒪᐃᑦᑐᖅ. ᐆᒃᑑᑎᒋᓗᒍ ᐳᕆᑎᔅ ᑲᓚᒻᐱᐊᒥ 

ᐅᓄᖅᓯᒋᐊᑲᓪᓚᒋᐊᖃᓚᐅᖅᓯᒪᔪᑦ ᑕᐃᒃᑯᐊ 

ᐃᓕᓴᖅᑕᐅᔪᑦ ᐊᑕᐅᓯᕐᒧᑦ ᐃᓕᓴᐃᔨᒧᑦ 

ᐱᔾᔪᑎᑕᐅᖁᕈᓘᔭᖅᑐᖅ.  

 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐱᓕᒻᒪᔅᓴᐃᖃᑦᑕᖅᑐᒍᑦ ᐊᒻᒪᓗ 

ᐃᓕᓴᐃᔨᓂᑦ ᐃᓕᓴᐃᖃᑦᑕᖅᑐᒍᑦ 

ᐸᐸᐃᓐᓇᖁᓪᓗᑎᒃᑯᑦ ᐃᓕᓴᐃᔩᑦ. ᓲᕐᓗ ᐃᓕᓴᐃᔩᑦ 

ᐊᖏᔪᖅᑳᖏᑦ ᑲᑎᒪᑎᑕᐅᓗᑎᒃ 

ᐃᓕᓐᓂᐊᓯᓐᓈᕐᓗᑎᓪᓗ ᑕᐃᒃᑯᐊ ᐃᓕᑕᖏᑦ 

ᐃᓕᓐᓂᐊᖅᑕᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓄᑦ.  

 

ᐊᑕᐅᓯᑐᐊᕐᒥᒃ ᐅᖃᐅᓯᖃᕈᓐᓇᙱᑦᑐᖓ 

ᐅᓄᖅᑑᒻᒪᑕ ᐱᔾᔪᑎᔅᓴᐃᑦ ᐊᒃᑐᐃᓂᖃᖃᑦᑕᖅᑐᒍᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᓐᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ 

ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓴᖅᑏᑦ ᓂᙵᖃᑦᑕᕐᓂᖅ ᑕᒪᓐᓇᐅᖕᒥᖕᒪᑦ 

ᐊᒃᑐᐃᓂᖃᖅᑐᒃᓴᐅᔪᖅ? ᐃᓕᓴᐃᔨᐅᓐᓂᕈᒪ ᐊᒻᒪᓗ 

ᖃᐅᔨᓐᓂᕈᒪ ᐅᓇ ᐃᓕᓐᓂᐊᕐᕕᒃ 

ᐊᑲᐅᙱᓕᐅᕈᑎᖃᓗᐊᖅᑐᐊᓘᖕᒪᑦ 

ᐱᔾᔪᑎᒃᓴᖃᐅᕐᓗᓂ. ᑭᓇᒥᒃ 

ᑎᒃᑯᐊᖅᑐᕋᓱᙱᑦᑐᖓᐅᒐᓗᐊᖅ, ᑭᓯᐊᓂ 

ᐊᒃᑐᐃᓂᖃᖅᑐᒃᓴᐅᔪᖅ ᐃᓕᓴᖅᑏᑦ 

ᓂᙵᖃᑦᑕᕐᓂᖏᑦ. ᐄ, 

ᐅᓄᖅᓯᕙᓪᓕᐊᑐᐃᓐᓇᖅᖢᑎᒡᓗ ᑕᐃᒃᑯᐊ 

ᐱᑦᑎᐊᖃᑦᑕᙱᑦᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᓄᖑᔾᔮᕋᓂᓗ. 

ᑕᐃᒪᐃᑦᑑᖕᒪᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᖃᓄᖅᑑᕈᑎᖃᕆᐊᓖᑦ ᐱᕙᓪᓕᐊᑐᐃᓐᓇᓕᕐᒪᑦ. 
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underlying factors… . Well, there would be 

maybe two that I will highlight. One would 

be that question of attendance. We certainly 

heard that in many of the schools, that if 

students are not attending, then they’re 

obviously missing instruction time in the 

classroom. Attendance would be one thing.  

 

There’s also, I think, at least based on the 

information that we were looking at, a 

challenge. We were looking at the transition 

from high school to post-secondary, but 

there’s also a challenge in that transition 

from grade 9 to high school. It’s an issue 

that’s felt in other jurisdictions in North 

America. Whether students are not prepared 

or are maybe not aware of what they’re 

facing or they’re being subject to more tests, 

if you will, but there’s certainly a challenge 

because of the number of students that aren’t 

able to finish grade 10 within one year that 

have to re-enrol in grade 10 in the second 

year.  

 

That was certainly an indicator or an 

indicator that there was maybe an issue of the 

preparedness of students getting into high 

school and attendance, so I think those would 

maybe be the two that I would flag. Thank 

you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. 

He covered my next two questions that I was 

going to ask him, and then I’m going to go 

back to the Department of Education and try 

to shed some light on the issues that we feel 

are in our communities. It’s not just me; 

there are other Members around the table that 

have same opinion.  

 

On page 9 of the Auditor General’s report, 

section 40, it talks about student assessments. 

It says, “We found that the Department of 

ᑕᐃᒪᐃᑦᑑᖕᒪᑦ ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᕙᕋ ᐊᒻᒪᓗ 

ᑭᐅᔭᐅᔪᒪᓪᓗᖓ ᐃᓕᖕᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᔅᓱᒧᖓ ᑭᐅᒋᐊᕐᓗᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑕᒪᑦᑐᒥᖓ ᖃᐅᔨᒪᔪᑦ ᐊᒻᒪᓗ ᐊᑦᑕᕐᓇᙱᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐃᑲᔪᖅᓱᑦᑎᐊᕋᑦᑕ. ᑕᐃᒪᐃᑦᑑᖕᒪᑦ 

ᐊᑦᑕᕐᓇᙱᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᑐᑭᒧᐊᕈᑎᓂᒃ 

ᐱᔭᕇᖅᓯᕙᓪᓕᐊᓕᖅᑐᒍᑦ ᐊᒻᒪᓗ ᐃᓄᐃᑦ 

ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᑐᙵᕕᒋᓪᓗᑎᒃᑯᑦ 

ᑕᐃᒪᐃᓕᐅᖅᑐᒍᑦ. ᑖᓐᓇᐅᑎᓪᓗᒍ, 

ᐅᖃᖃᑎᒋᖃᑦᑕᕐᒥᔭᕗᓂᒃᑯᐊ ᐃᓕᓴᖅᑐᖁᑎᓖᑦ 

ᐊᓯᖏᓪᓗ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᓪᓗ ᐱᓕᕆᕝᕕᖏᑦ 

ᓄᓇᕗᑦ ᑐᙵᕕᒃᑯᑦ ᑕᒪᓐᓇ ᐱᕐᔪᐊᖑᖕᒪᑦ 

ᐃᓕᓐᓂᐊᕐᕕᒃᐳᑦ ᐊᑦᑕᕐᓇᔾᔭᐃᓯᒪᖁᒐᑦᑎᒃᑯᑦ 

ᐃᓕᓴᖅᑐᓄᑐᐃᓐᓇᐅᙱᑦᑐᖅ ᐃᓕᓴᐃᔨᓄᓪᓗ 

ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓃᖃᑦᑕᖅᑐᓄᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖃᓄᖅ ᑕᐃᒪ ᐃᓕᓐᓂᐊᕕᖕᒦᑎᑦᑏᓐᓇᕈᓐᓇᖅᐱᑕ? 

ᖃᐅᔨᒪᔪᐃᓐᓇᐅᖅᑰᖅᑐᒍᑦ ᐃᓚᖏᓂᒃᑯᐊ 

ᐃᓕᓴᖅᑏᑦ ᐃᖢᐊᙱᑦᑐᐊᓗᖕᒦᖃᑦᑕᕐᒪᑕ 

ᐊᖏᕐᕋᒥᓂᒃ. ᑕᐃᒃᑯᐊᓗ ᓇᒃᓴᖅᐸᒃᖢᓂᒋᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖕᓄᑦ ᐅᓄᐱᒃᓯᓐᓇᖅᑎᓪᓗᒋᑦ. ᑕᐃᒃᑯᐊ 

ᐃᓚᖏᑦ ᑕᐃᒪᐃᓕᖓᓪᓗᑎᒃ ᓂᙵᐅᒪᓪᓗᑎᒡᓗ 

ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᒪᑕ ᐊᒃᑐᐃᓪᓗᑎᒡᓗ 

ᐃᓘᓐᓇᙱᓐᓂᒃ ᐃᓕᓐᓂᐊᖃᑎᒥᖕᓂᒃ. ᐃᓚᖏᑦ 

ᖃᐅᔨᒪᔭᒃᑲ ᐊᑯᓐᓂᓱᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᓃᑦᑐᑦ 

ᖃᐅᔨᒪᒐᒃᑭᑦ ᓲᕐᓗ ᒍᕋᐃ 6-ᒦᑦᑐᑦ 

ᐊᑲᐅᙱᓕᐅᕈᑎᖃᕐᒪᑕ ᑖᓐᓇ ᐃᓕᓴᖅᑎ  

ᓄᖅᑲᖓᓚᐅᑲᒃᑎᑕᐅᕗᖅ ᐅᑎᑐᐃᓐᓇᕐᓂᐊᖅᑎᓪᓗᒍ 

ᑕᐃᒪᐃᓪᓗᓂ ᓱᓕ.  

 

ᖃᓄᐃᑦᑐᓂᒃ ᐃᑲᔪᖅᓲᑎᒃᓴᓂᒃ ᐋᖅᑭᒃᓯᓯᒪᕕᓯ 

ᐃᓕᓴᐃᔨᑐᐊᖅ ᐃᑲᔪᖅᑕᐅᖏᓪᓗᓂ? ᑖᓐᓇ 

ᐃᓕᓴᖅᑎ ᐃᒻᒪᖃ ᓄᖅᑲᖓᑎᑕᐅᓚᐅᑲᒃᑐᖅ 

ᐅᓪᓗᓄᑦ ᐱᓇᓱᐊᕈᓯᓄᓪᓘᓐᓃᑦ ᐃᑲᔪᖅᓲᑎᒃᓴᖏᓐᓂᒃ 

ᐱᑕᖃᖅᐹ? ᑭᒃᑯᓐᓂᒃ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᖅᐱᑦ 

ᑕᐃᓐᓇ ᐃᓕᓴᖅᑐᖅ ᑐᙵᓱᒃᑎᑕᐅᓗᓂ 

ᐅᑎᕐᓂᐊᕐᒪᑦ ᐃᑲᔪᖅᑎᒃᓴᖃᕐᓗᓂᓗ. ᑕᐃᒪᓐᓇ 

ᐱᑦᑎᐊᖐᓐᓇᕐᓂᐊᖏᒻᒪᑦ? ᖃᓄᖅ ᑐᖏᓕᕇᒃᑐᓂᒃ 

ᐊᑐᖃᑦᑕᖅᐱᓯ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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Education did not have finalized policies and 

guidelines to help teachers assess student 

achievement in the classroom.” We feel that 

the issue goes back further than high school. 

I think you want to go back probably from K 

to grade 9 where students aren’t achieving 

what they need to move on from one grade to 

the next in the lower levels.  

 

I think there is an assessment process they do 

and I’ll use grade 5 for an example. If a 

person is going from grade 5 to grade 6, 

there’s probably an assessment done for that 

student and, if you don’t have the 

qualifications to go to grade 6, it’s my 

understanding that he does go to grade 6, but 

there has to be a plan in place to help that 

person catch up. I’m not sure whether that’s 

implemented or not. I don’t see anything 

where it says that if the person does not 

complete these requirements from grade 5 to 

6 and then it’s time to go to grade 7, does he 

move on or does he stay behind? It seems to 

us that students keep moving on, and then 

when you get to your grades 10, 11, and 12, 

it’s where your bottleneck starts. This is why 

people are getting jammed in there.  

 

If you go on in your statement on 40, it says 

that the department has drafted an 

“assessment, evaluation, and reporting 

framework and related policy for 

Kindergarten to Grade 12 students.” In the 

updated GN responses to your 

recommendations that were just given to us 

this morning on page 3, it states, “The 

manager of student assessment position, 

vacant since March of 2018, was filled in 

August of 2019. Along with the assessment, 

evaluation, and reporting policy, a 

framework and handbook are being 

developed for school staff. The framework, 

policy, and handbook will be ready for 

implementation in the 2020-21 school year.”  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᐃᓚᖓᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓗᐊᓂ 

ᐱᓗᐊᕐᓗᒋᑦ ᑖᒃᑯᐊ ᐊᕐᕈᖅᑐᖅᓯᒪᓂᖏᑦ 

ᑕᐃᒪᐃᑦᑐᓕᕆᔨ ᐃᓕᓴᐃᔩᑦ ᑭᙴᒪᔭᖏᓐᓂᒃ 

ᐃᒃᐱᒋᔭᖏᓐᓂᒃ ᖃᓄᐃᓐᓂᓕᒫᖏᓐᓂᒃ 

ᑕᐃᒪᐃᑦᑐᓕᕆᔨᑕᖃᕐᒪᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᕐᒥᔪᒍᑦ ᐃᓄᓕᕆᔨᒃᑯᓐᓂᒃ  

ᐋᓐᓂᐊᖃᕐᓇᙱᑦᑑᓕᕆᔨᒃᑯᒃᓂᓪᓗ 

ᐃᑲᔪᖅᑕᐅᔪᓐᓇᕐᓂᐊᕐᒪᑦ ᐃᓕᓴᖅᑏᑦ ᐊᒻᒪᓗ 

ᐃᓅᓯᓕᕆᔨᖃᕆᓪᓗᓂ ᐃᓕᓴᕐᕕᖕᒥ. ᑕᐃᓐᓇ 

ᐃᓚᒋᔭᐅᖃᑕᐅᖃᑦᑕᕋᔭᖅᑐᖅ ᐃᓚᖏᓪᓗ. ᓱᕈᓯᐅᑉ 

ᑖᔅᓱᒪ ᐃᓚᖏᓪᓗ ᐃᓚᒋᔭᐅᖃᑕᐅᖃᑦᑕᖅᑐᑦ. 

ᑲᑐᔾᔭᐅᓪᓗᑎᒃ, ᑲᑐᑎᓪᓗᑎᒃ ᑖᒃᑯᐊ ᐱᓕᕆᕝᕖᑦ 

ᐱᓕᕆᖃᑦᑕᖅᑐᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ 

ᐅᑎᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᖁᕕᐊᓇᖅᑐᖅ ᑕᒪᒃᑯᓂᖓ ᐋᖅᑭᒃᓯᓯᒪᕙᒌᕋᔅᓯ. 

ᐃᓛᒃ ᑕᐃᓐᓇ ᓱᕈᓯᖅ ᖃᐅᔨᒪᔭᕋ 13-ᓂᒃ 

ᐊᕐᕌᒍᖃᓕᖅᖢᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ 

ᐅᑎᒃᑲᓐᓂᓚᐅᙱᑦᑐᖅ. ᑕᐃᒪᐃᑦᑐᖅᑕᖃᖅᑎᓪᓗᒍ 

ᖃᓄᐃᓕᐅᖃᑦᑕᖅᐱᓯ ᑕᐃᓐᓇ ᐅᑎᕈᓐᓇᖅᓯᓂᐊᕐᒪᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ. ᐃᓄᖕᒥᒃ 

ᐊᑕᐅᓯᑐᐊᕐᒥᒃ ᐅᖃᐅᓯᖃᙱᒃᑯᕕᑦ ᐱᐅᓂᖅᓴᖅ. 

ᐅᑯᐊ ᐃᓘᓐᓇᙱᓐᓄᑦ ᐋᖅᑭᒃᓯᒪᖕᒪᑦ ᑕᒪᓐᓇ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖅ. ᒥᔅᑕ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᑎᔨᒍᑦ): ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑕᐃᒪᙵᓕᒫᖅ ᓄᖅᑲᐅᔾᔨᓇᓱᖃᑦᑕᙱᑦᑐᑦ 

ᐃᓕᓴᖅᑏᑦ ᐅᑎᕈᓐᓇᕐᓂᐊᕐᒪᑕ. 

ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᖅᑐᒍᑦ ᐃᓚᖏᓐᓂᒃ 

ᑎᒥᙳᖅᑎᑕᐅᓯᒪᔪᓂᒃ 

ᐋᓐᓂᐊᖃᕐᓇᙱᑦᑐᓕᕆᔨᒃᑯᓐᓂᒃ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓂᓪᓗ ᐃᒻᒪᖄᓗ ᐃᓚᖏᑦ 

ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᖅᐸᑕ ᐃᑲᔪᖃᓯᐅᑎᖃᑦᑕᖅᑕᕗᑦ 

ᐅᑎᕈᓐᓇᕐᓂᐊᕐᒪᑦ ᑕᐃᓐᓇ ᐃᓕᓴᖅᑎ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  
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This is to the Department of Education and, 

if you were listening to what I was just 

saying about assessments in the past, once 

you do these assessments in the classrooms 

on students, what is the intent with this data 

that you will now collect from these 

assessments? What do you plan to do with 

this? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. All our student assessments 

always inform instruction and how to 

differentiate and meet the needs of our 

students by pulling together and being able to 

record the assessment data, creating 

assessments that are in the language of our 

students, in Inuktut, in Inuinnaqtun, and 

starting at kindergarten and working your 

way to grade 12, which the department is 

doing right now in particular as it pertains to 

literacy assessments. The main purpose of 

student assessment and evaluation and what 

we use that data for is to plan relevant 

instruction to meet the needs of our learners 

so that they can attain success. Qujannamiik, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. 

When this new policy and handbook start 

being used in our schools, will it have a 

provision in there… ? I’ll use grade 5 for an 

example just so I’m not jumping all over the 

place. Will there be a provision in there, if a 

student in grade 5 does not have the 

qualifications to go to grade 6, will that 

person be required to repeat grade 5 or will 

he or she go on to grade 6 and there would be 

some sort of process to help them catch up? 

Will that be part of this new framework? 

Thank you, Mr. Chairman. 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᑎᑎᕋᕐᕕᖓᖃᐃ ᐊᐱᕆᓗᒍ 

ᐆᒥᖓ. ᑕᐃᒃᑯᐊ ᐅᐸᖃᑦᑕᕐᓂᖅ 

ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᖅ. ᑕᒪᓐᓇ 

ᐅᖃᐅᓯᕆᔭᐅᓚᐅᕐᒪᑦ ᑎᑎᕋᕐᕕᔅᓯᓐᓄᑦ ᓈᓴᐅᑎᓕᒃ 

30-ᒦᑦᑐᖅ, ᐊᑐᐊᒐᕐᓂᒃ ᕿᒥᕐᕈᓇᓚᐅᖅᐱᓰ 

ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᓇᓕᐊᒃ ᑕᐃᒃᑯᐊ ᐱᐅᓂᖅᐹᑦ 

ᐊᑐᖅᑕᐅᒃᐸᑕ ᐱᐅᓂᖅᓴᐅᖁᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᐊᓐᓯ.  

 

ᒪᑭᐊᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓈᓴᐅᑎᓕᒃ 30, ᐅᐸᖃᑦᑕᕐᓂᕐᒨᖓᔪᖅ. 

ᐊᑐᐊᒐᓕᕆᓪᓚᕆᓚᐅᙱᑦᑐᒎᒐᓗᐊᖅ ᑭᓯᐊᓂ 

ᐃᒪᐃᓕᔪᓐᓇᖅᑐᖓ, ᖃᐅᔨᒪᔮᖃᐅᖅᖢᑕ ᐊᒻᒪᓗ 

ᐅᐊᑦᑎᐊᖅ ᐅᖃᖅᑲᐅᓪᓗᖓ ᐅᖃᒃᑲᓐᓂᕐᓗᒍᓗ. 

ᑖᓐᓇ ᑕᑯᔭᒃᓴᖅ 1, ᒪᒃᐱᖅᑐᒐᖅ 14-ᒦᑦᑐᖅ, 

ᐋᖅᑭᒃᓯᓯᒪᔪᒍᑦ ᐃᓚᖓᑦ Task Week. 

 

ᖃᒪᓂᑦᑐᐊᕐᒥ ᓴᖅᑭᔮᖅᑎᑕᐅᓚᐅᖅᑐᑦ 

ᐱᓇᓱᐊᕈᓯᖃᖅᑎᑦᑎᑎᓪᓗᒋᑦ ᐃᓕᓴᐃᔩᑦ 

ᐅᖃᖃᑎᒋᓚᐅᕋᑦᑎᒃᑯᑦ ᑕᒪᑦᑐᒥᖓ ᓴᖅᑮᓚᐅᖅᑐᑦ 

ᐊᒻᒪᓗ ᐱᐅᔪᐊᓘᓚᐅᖅᑐᖅ ᐃᓕᓴᖅᑏᑦ ᐅᓄᖅᑐᑦ 

ᐅᐸᓚᐅᖅᓯᒪᖕᒪᑕ ᑕᐃᔅᓱᒪᓂ 

ᐱᓇᓱᐊᕈᓯᖃᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᑐᓴᕈᒥᓇᒋᔭᐅᓪᓗᓂ 

ᐃᓕᓴᖅᑎᓄᑦ. ᖁᕐᓗᖅᑐᕐᒥᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᐊ 

ᑖᓐᓇ ᐆᒃᑑᑎᒋᔪᓐᓇᕐᒥᔭᕋ. ᑲᔪᓯᑦᑎᐊᓚᐅᕐᒥᔪᖅ 

ᐃᓕᓴᖅᑏᓪᓗ ᐃᓚᐅᑎᑕᐅᓪᓗᑎᒃ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒦᖏᓐᓇᖅᑎᑕᐅᓇᓱᒃᖢᑎᒃ 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᓴᖅᑭᔮᖅᑎᑦᑎᓚᐅᖅᓯᒪᖕᒪᑕ ᐊᒻᒪᓗ 

ᐃᓕᓴᖅᑏᑦ ᐅᓄᖅᑐᑦ ᐊᓂᒍᐃᓚᐅᖅᑐᑦ 

ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᖅᖢᑎᒡᓗ ᖁᕝᕙᓯᖕᓂᖅᓴᓄᑦ. 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᖅᑲᓇᐃᔮᖅᑖᖅᖢᑎᒃ 

ᓴᓇᔨᓪᓚᕆᐅᓂᕐᒥᒃ.  

 

ᑖᒃᑯᐊ ᑕᕝᕙ ᐆᒃᑑᑎᑦᑎᐊᕚᒃ. ᐄ, 

ᐊᑕᐅᒐᐅᓇᔭᖅᑐᖃᐃ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒃ ᐱᖃᑖ 

ᐃᖅᑲᓇᐃᔭᕐᓂᕐᒧᑦ ᑐᕌᕆᔪᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᒪᑕ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ 

ᐊᑐᐃᓐᓇᐅᕈᖅᑎᑕᐅᓯᒪᖃᑦᑕᖅᖢᑎᒃ ᒪᕐᕉᖕᓄᒃ 

ᐱᓇᐊᕈᓰᖕᓄᑦ ᐃᓕᓐᓂᐊᕐᓇᖅ ᐃᓱᓕᑦᑎᓕᖅᑎᓪᓗᒍ. 

ᑕᒪᒃᑯᐊ ᐃᓚᐅᔪᓐᓇᖅᑎᑕᐅᒐᒥᒃ ᐃᓕᓴᖅᑏᑦ 

ᐱᔪᒪᓂᖅᓴᐅᓕᖅᑐᒍᑦ.  
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Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Included in assessments, again, 

we talk about differentiation and the specific 

needs of our students and the same thing with 

assessments. You have to take the needs of 

the students, of the child in mind for that 

assessment. Whether or not a student would 

progress to the next grade level or remain, 

that decision is made in conjunction with the 

teacher, with the school team, with the 

parents, again, to best meet the needs of our 

learners. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt, do you have another question? Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you. I’ll leave it at that 

for now, but something that the department 

mentioned in their previous answer was 

talking about the Inuktitut language. On page 

17 of your opening comments you talked 

about producing over 650 books in Inuktitut 

and 250 Inuinnaqtun books. You go on to 

talk about one for vocabulary and one for 

written Inuktitut syllabics.  

 

As you know, there are many dialects in our 

territory and Sanikiluaq is kind of different 

from everybody because of our location. One 

of the issues we have in our schools over the 

years is that the type of syllabics that is being 

used is not the same as they use in our 

community, and some of our teachers have to 

retranslate all the books that you provide.  

 

When it comes to these books, which dialect 

will you be using? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

ᐅᐸᒐᔪᙱᒃᑯᕕᑦ ᑕᐃᒃᑯᓄᙵᕈᓐᓇᖅᑎᑕᐅᙱᑦᑐᑦ. 

ᑲᔪᖏᖅᓴᐅᑎᑕᐅᓯᒪᔪᖅ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕐᕕᓕᐊᖃᑦᑕᕈᒪᓂᖅᓴᐅᑎᑦᑎᓲᑦ ᑕᒪᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᖃᑕᐅᔪᓐᓇᕐᓂᐊᕋᒥ.  

 

ᐄ, ᑕᒪᒃᑯᐊ ᐆᒃᑑᑎᓕᐊᕆᕙᒃᑲ ᐊᑐᐊᒐᐃᖅᑲᐃ 

ᒪᑯᐊᓗ ᐃᓕᓐᓂᐊᕈᑎᐅᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ 

ᐃᓗᐊᓃᙱᑦᑑᒐᓗᐊᑦ ᑲᔪᖏᖅᓴᐅᑎᒋᔭᐅᓇᓱᒃᖢᑎᒃ 

ᐃᓕᓴᖅᑐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᕆᒃᑲᓐᓂᕈᒪᒐᒪ. 

ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ ᖁᑦᑎᖕᓂᖅᓴᒥ 

ᐃᓕᓴᔪᑦ ᐃᓕᓴᐅᑎᒋᖃᑦᑕᖅᑕᖏᓐᓂᒃ. ᐅᐊᑦᑎᐊᕈᓕ 

ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑎᓪᓗᖓ ᒫᓂ ᐊᔾᔨᒌᙱᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᕈᑎᖃᕈᓐᓇᖅᐸᓚᐅᕋᑦᑕ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᕈᒪᔪᐃᑦ ᐊᒻᒪ 

ᐃᓕᓐᓂᐊᑐᐃᓐᓇᕈᒪᔪᐃᑦ ᐊᒻᒪ ᐃᓕᓴᑐᐃᓐᓇᖅᑐᐃᑦ. 

ᒫᓐᓇᓕ ᐊᑕᐅᓯᑐᐃᓐᓇᐅᔮᓕᕐᖓᑦ ᐃᓕᓴᑐᐃᓐᓇᖅᑐᑦ.  

 

ᑕᐃᔅᓱᒪᓂ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓯᓐᓈᖅᑐᓂᓪᓕ ᑕᐃᒪ 

ᑭᖑᓂᐊᒍᑦ ᐃᖅᑲᓇᐃᔭᕈᓐᓇᖅᐸᔪᒻᒪᑕ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓂᕐᓗᑎᒃ 

ᓯᓚᑦᑐᓴᕐᕕᓕᐊᕐᓗᑎᓪᓘᓐᓃᑦ 

ᐃᖅᑲᓇᐃᔮᖅᑖᓕᕐᓗᑎᒃ. ᒫᓐᓇᓕ ᑕᐃᒪ 

ᐊᓯᐅᔪᖅᔫᔮᕐᖓᑦ ᕿᑎᕐᖓᓄᑦ 

ᓄᖅᑲᖅᓯᒪᔪᖅᔫᔮᓕᕐᖓᑦ. 

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑕᒪᓐᓇ 

ᖃᐅᔨᒋᐊᖅᑕᐅᓯᒪᕚ ᖃᐅᔨᒋᐊᖅᑕᐅᒍᓐᓇᖅᑳ? 

ᐃᓕᕝᕕᒋᒍᓐᓇᕋᑦᑎᒍ ᐊᓂᒍᖅᓯᒪᔪᑦ. ᑖᓐᓇ 

ᐊᑑᑎᖃᕈᓐᓇᕋᔭᖅᐸᓪᓚᐃᔪᖅ ᖃᐅᔨᒋᐊᖅᑕᐅᑉᐸᑦ. 

ᖃᓄᖅ ᐃᓱᒪᒋᒻᒪᖔᖅᐱᐅᒃ ᑐᓴᕈᒪᒐᓗᐊᖅᑐᖓ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑖᓐᓇ ᑕᑯᓐᓈᖅᑕᐅᔪᖅ 

ᒫᓐᓇ. ᐃᖅᑲᓇᐃᔮᖅᑖᑎᑦᑎᕋᑖᓚᐅᕋᑦᑕ 

ᐊᐅᓪᓛᖅᑎᕆᔨᐅᓂᐊᖅᑐᓂᒃ ᐃᓕᓴᕕᒻᒥ 

ᓯᓚᑦᑐᓴᕐᕕᒻᒥ ᐃᖅᑲᓇᐃᔮᒧᓪᓘᓐᓃᑦ. ᑕᐃᒃᑯᐊ 

ᐊᖅᑯᑎᔅᓴᐅᒐᔭᖅᑐᓂᒃ ᕿᓂᕈᓘᔭᖃᑦᑕᓂᐊᖅᑐᑦ 

ᖃᓄᖅ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐃᑲᔪᖅᓯᑕᐅᒃᑲᓐᓂᕈᓐᓇᕋᔭᕐᒪᖔᑕ 

ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᓂᒃᑯᓪᓗ ᐊᒻᒪ 
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Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The literacy in the books in our 

schools is referred to as the educational 

dialect, and we see this as an opportunity for 

our students to learn a number of dialects. 

Through the balanced literacy program and 

those resources, they are learning in this 

educational dialect. However, that does not 

limit the dialect of the community to be 

integrated in their teaching and learning as 

well. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. I 

do understand that there would be a 

requirement in our communities where we 

would try and keep our language in our 

communities, but my specific question was: 

on these books, which dialect is being used 

to translate these books into? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. In the creation of our resources, it 

is based on a committee of members from 

representing the different jurisdictions and 

different regions throughout Nunavut, in 

collaboration and in conjunction with IUT, to 

ensure that the educational dialect is made 

available to all of our students and our 

children. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just before we move on 

I just wanted to follow up on one of your 

responses to Mr. Rumbolt. You had 

mentioned, if a student is to be held back or 

kept in the same grade as a result of their 

assessment, it’s a simple question: do parents 

in Nunavut have the ability to say to their 

ᓴᓇᔨᕈᕆᐅᖅᓴᓂᒃᑯᑦ ᐊᒻᒪᑦᑕᐅᖅ 

ᖃᐅᔨᒋᐊᕋᔅᓴᖃᖃᑦᑕᕐᓗᑎᒃ ᓰᒫᒃ 

ᐱᓕᕆᐊᕆᓯᒪᔭᖏᑦᑕᐅᖅ ᐃᓕᔭᐅᖃᑕᐅᓗᑎᒃ 

ᐊᐅᓪᓛᕈᒪᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᓯᐊᓄᑦ 

ᓄᓇᕗᒻᒥ. ᑕᒪᒃᑯᐊ ᕿᒥᕐᕈᐊᖅᑕᕗᑦ ᒫᓐᓇ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᓇᓗᓇᐃᖁᑐᐃᓐᓇᖅᑕᕋ ᒥᔅ 

ᐊᕐᓇᒃᑲᐅᑉ ᐊᐱᖅᑯᑎᒋᕋᑖᖅᑕᖓ ᑭᐅᔾᔪᑏᓪᓗ. 

(ᑐᓵᔨᑎᒋᒍᑦ) ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᒡᒎᖅ 

ᕿᒥᕐᕈᐊᖅᑕᐅᒻᒪᑦ ᑕᒪᓐᓇ. ᖃᓄᖅ ᑐᑭᖃᖅᑲ ᑖᓐᓇ? 

ᖃᓄᖅ ᑐᑭᖃᖅᑲ? ᖃᓄᖅ ᐱᔭᕇᕋᔭᖅᑭᓯᐅᒃ? ᖃᖓ 

ᐋᖅᑭᑦᑎᕆᓕᕋᔭᖅᑭᓯ ᐊᓯᔾᔩᓕᕋᔭᖅᑭᓯᓗ ᐃᓕᓴᕕᒻᒥ 

ᐃᓕᓐᓂᐊᑎᑦᑎᒍᑕᐅᕙᑦᑐᓂ? ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᒫᓐᓇ ᑕᑯᓐᓈᖅᑐᐃᑦ ᖃᓄᒃᑲᓐᓂᖅ ᐱᔭᔅᓴᓂᒃ 

ᓴᖅᑮᒍᑕᐅᒐᔭᕐᒪᖔᖅ. ᐊᒻᒪ 

ᖃᖓᒃᑰᑕᕐᓂᕆᒐᔭᖅᑕᖓᓕ, ᒫᓐᓇ ᐊᐅᓚᔪᖅ 

2019/2020 ᐃᓕᓐᓂᐊᕐᓇᐅᓂᖓᓂ 

ᖃᐅᔨᓴᖅᑕᐅᔪᖅ ᐃᑲᔪᖅᓯᖅᑕᐅᒐᓱᐊᖅᑐᓂᓗ. 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᑖᑦᑎᐊᓚᐅᕋᑦᑕ ᒫᓐᓇ ᐅᑭᐅᖅ 

ᑕᕝᕗᖓ ᑐᕌᖓᔪᒥ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓯᕗᓪᓕᖅ ᐊᐱᖅᑯᑎᒐᓕ ᑐᕌᖓᓂᐊᖅᑐᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᔾᔪᑎᖃᖅᑐ 21-ᒥ 

ᓈᓴᐅᑎᓕᒻᒥᒃ. ᑖᓐᓇ ᐅᖃᖅᓯᒪᒻᒪᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᖅᓯᒪᓂᔅᓯᓐᓂ 2013-ᖑᑎᓪᓗᒍ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎ ᐅᓂᒃᑳᓕᐅᓚᐅᖅᓯᒪᒻᒪᑦ 

ᐊᔾᔨᒌᙱᒻᒪᑕ ᐃᓪᓗᕈᓯᕐᒥ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ 

ᓈᓴᐅᑎᑖᖑᕙᑦᑐᐃᑦ ᐊᒻᒪᓗ ᖃᐅᔨᓴᖅᑕᐅᓕᕋᐃᒻᒪᑕ 

ᒍᕋᐃ 12-ᒥ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓯᒪᔪᓂᒃ ᖃᓪᓗᓈᑎᑐᑦ 

ᖃᐅᔨᓴᖅᑕᐅᓕᕋᐃᒻᒪᑕ. ᐊᑐᓕᖁᔭᓕᐅᓚᐅᖅᓯᒪᒻᒪᑦ 

ᐊᔾᔨᒌᙱᓐᓂᕆᕙᑦᑕᖏᓐᓂ ᖃᐅᔨᓴᕆᐊᖁᔨᓪᓗᓂ 

ᓈᓴᐅᑎᑖᖑᕙᑦᑐᐃᑦ. ᖃᓄᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᓕᕆᐊᖑᓯᒪᓕᖅᑲ 

ᑕᒪᓐᓇ ᑕᐃᒪᙵᑦ 2013-ᒥᓂᒃ ᐊᑐᓕᖁᔭᓕᐊᒥᓂᒃ 

ᐱᓕᕆᐊᕆᒐᓱᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᒫᓐᓇ 2019/2020 ᐃᓕᓐᓂᐊᕐᓇᐅᑎᓪᓗᒍ 

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐱᒋᐊᖅᑎᑦᑎᓯᒪᔪᑦ 

ᕿᒥᕐᕈᓂᕐᒥᒃ ᐃᓕᓴᕕᒻᒥ ᐊᐅᓚᑦᑎᓂᐅᔪᓂᒃ. 
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child’s teacher, “I do not want my child to 

remain with their peers if they are not on par 

with their peers”? Is that clear what I’m… . 

I’m asking: do parents have the ability to say 

to their child’s teacher “ Don’t give my kid 

an easy jump up from grade 5 to grade 6. 

Only if they are working at a grade 6, or pass 

grade 5, I want them to move on.”? Do 

parents have that right, or is it ability, or is it 

more complicated than that? Ms. MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Absolutely; the parent’s voice is 

key in the progress and placement of any 

child. So yes, they do have an opportunity to 

meet with their teacher, with the school team, 

throughout the entire year, throughout the 

progress of the education of their child, to 

provide that input. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Thank you for clarifying 

that. Ms. Angnakak. 

 

Ms. Angnakak: Thank you, Mr. Chairman. I 

would like to talk a little bit about retention 

of teachers and the recruitment of teachers. I 

don’t think it is any secret that we know that 

there is violence. Violence in Nunavut is 

escalating in different areas, and one area is 

the school, the classroom.  

 

We have a lot of students in one classroom. 

Many times teachers are having to deal with 

large classrooms and we have a high number 

of children that have shown violence in the 

classroom. When it comes to retention or 

when it comes to recruitment, there are a lot 

of people that talk about Nunavut. For 

example, if I wasn’t from here, I would 

probably try and find out from somebody 

who is here, like “How is it to teach in 

Nunavut? What was the experience like? 

What should I expect?”  

 

ᕿᒥᕐᕈᔭᕗᑦ ᑖᒃᑯᐊ 

ᐊᓯᔾᔨᕆᐊᖅᐸᓪᓕᐊᖁᔨᓯᒪᓂᐅᔪᐃᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᑎᔨᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᕐᕕᓂᓖᑦ ᐊᕐᕌᒍᐃᑦ ᐊᓂᒍᖅᑎᓪᓗᒋᑦ ᑖᔅᓱᒥᖓ 

ᐊᑐᓕᖁᔭᓕᐊᒥᒃ ᐱᓕᕆᐊᖃᖅᐸᓪᓕᐊᓕᑕᐃᓐᓇᖅᑐᑦ 

ᐊᒻᒪ ᑲᑎᙵᐅᖅᑐᑦ 26-ᒥ ᓈᓴᐅᑎᓖᑦ 

ᐊᐱᖅᑯᑎᔅᓴᖃᕐᕕᒐ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᓐᓄᑦ ᑖᓐᓇ 

ᑲᑎᙵᐅᖅᑐᐃᑦ 26-ᒥ ᓈᓴᐅᑎᓖᑦ 

ᐅᓂᒃᑳᓕᐊᒥᓂᖏᓐᓂ. 

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᒡᒎᕐᖑᑯᐊ 

ᑐᑭᒧᐊᕈᑎᔅᓴᖃᙱᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᐱᔭᕇᕋᓱᐊᖅᑎᑦᑎᒍᑎᔅᓴᖏᓐᓂᒃ 

ᓯᓚᑦᑐᓴᕐᕕᓕᐊᕈᑎᔅᓴᖏᓐᓂᓪᓗ 

ᐃᖅᑲᓇᐃᔮᖅᑖᕈᑎᔅᓴᖏᓐᓂᓪᓗ. ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ 

ᐊᐱᕆᒍᒪᔭᕋ, ᐊᓯᖏᑦᑕᐅᖅ ᑲᓇᑕᒥ 

ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᔪᐃᑦ ᑕᐃᒫᒃ ᑐᑭᒧᐊᕈᑎᖃᖅᑲᓪᓖ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᐊᓐᓯ.  

 

ᒪᑭᐊᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᒧᐊᕈᑎᔅᓴᒥᓪᓕ ᖃᐅᔨᒪᔭᖃᖅᑐᖓ ᑕᒪᓐᓇ 

ᐊᐅᓪᓛᑎᑦᑎᒐᓱᓐᓂᖅ ᐃᓕᓴᕕᒻᒥ ᓯᓚᑦᑐᓴᕐᕕᒻᒥ 

ᐃᖅᑲᓇᐃᔮᒧᓪᓘᓐᓃᑦ ᐱᔭᕆᐊᑐᒻᒪᑦ. ᑲᓇᑕᒥ 

ᐊᕕᑦᑐᖅᓯᒪᓂᒐᓛᓗᓐᓄᑦ ᐱᒡᒐᓇᕆᔭᐅᖃᑦᑕᖅᑐᖅ 

ᐊᒻᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᕐᔪᐊᖏᑦ 

ᑎᑎᖅᑲᒥᒃ ᓴᖅᑮᓯᒪᒻᒪᑕ ᓇᓗᓇᐃᖅᑐᐃᓯᒪᓪᓗᑎᒃ 

ᑐᙵᕕᐅᔭᕆᐊᖃᖅᑎᑕᐅᔪᓂᒃ ᐊᒻᒪ ᐱᐅᔪᓂᒃ 

ᐊᐅᓚᑦᑎᓂᐅᔪᓂᒃ ᑎᒍᔭᐅᔪᓐᓇᖅᑐᓂᒃ.  

 

ᑕᐅᕙᓂ ᑲᓇᑕᐅᑉ ᑲᓇᓐᓇᖅᐸᓯᖓᓂ 

ᐊᕕᑦᑐᖅᓯᒪᓃᑦ ᓴᖅᑮᓯᒪᒻᒥᔪᐃᑦ 

ᑐᑭᒧᐊᕈᑎᓪᓚᕆᐅᙱᑦᑑᒐᓗᐊᒥ ᑭᓯᐊᓂᓕ ᓅᕙ 

ᓯᑰᓴᒥ ᑕᐃᒃᑯᐊ ᑲᑎᒪᔨᕋᓛᓄᑦ 

ᕿᒥᕐᕈᔭᐅᑎᑕᐅᓚᐅᖅᓯᒪᒻᒪᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ 

ᐊᑐᓕᖁᔭᓕᐅᖅᑐᒥᓂᐅᓪᓗᑎᒃ ᐊᒻᒪ ᑖᕙᓂ 

ᑲᓇᓐᓇᖅᐸᓯᖓᓂ ᒥᓂᔅᑕᐅᖃᑎᒌᖑᔪᓄᑦ 

ᓴᖅᑮᖁᔨᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐱᔭᔅᓴᓂᒃ 

ᖃᕋᓴᐅᔭᒃᑯᓪᓗ ᐃᑭᐊᖅᑭᕕᒻᒥ ᓴᖅᑮᓗᑎᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᖃᐅᔨᒋᐊᕐᕕᔅᓴᐅᔪᒥᒃ 

ᐃᖅᑲᓇᐃᔮᔅᓴᕈᓘᔭᕐᓂᒃ ᖃᓄᐃᑦᑐᓂᒃ 

ᐊᑐᐃᓐᓇᖅᑕᖃᕐᒪᖔᖅ ᐃᓕᓐᓂᐊᕋᔅᓴᓂᓪᓗ.  
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So my question to the Department of 

Education is, I know that there is a shortage 

of teachers throughout Canada, and 

especially here in the Qikiqtaaluk, we know 

we have a number of positions that are still 

trying to be filled now. How much do you 

think, or what kind of impact do you feel the 

issue around violence has had on the 

challenges of hiring the teachers that we 

need? Thank you. 

 

Chairman (interpretation): Thank you. Ms. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. There are a number of factors that 

often result in the retention/recruitment of 

educators, not only here in Nunavut, but 

throughout other jurisdictions in Canada. 

Often that is related to, for example: 2 years 

ago British Columbia, all of a sudden they 

required an increase in their educators, so 

that affects our recruitment and retention as 

well.  

 

There are a number of factors. In schools we 

provide training and in-service to retain our 

teachers. For example, the theme of this 

year’s principal conference is Safe and 

Caring Schools. They are receiving in-

service this week that they can bring back 

and provide and share with their staff for the 

benefit of students. 

 

I could not comment on just one factor, as 

there are a number of factors that affect the 

retention of our positions. Qujannamiik, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. I would like to 

talk about violence in the classroom because 

I think it is a very important thing. I would 

like to know how aware… . It has to have an 

ᑖᓐᓇ ᑐᑭᒧᐊᕈᑎᔅᓴᐸᓗᖏᓛᒃ ᑲᑎᒪᔨᕋᓛᓄᑦ 

ᐱᒋᐊᖅᑎᑕᐅᓚᐅᖅᓯᒪᔪᖅ 

ᐊᑐᓕᖁᔭᓕᐅᖅᑐᒥᓂᐅᔪᓄᑦ. ᐋᓐᑎᐊᕆᐅᑦᑕᐅᖅ 

ᑕᐃᒪ ᐆᒃᑑᑎᔅᓴᐅᒻᒥᔪᖅ. ᑕᐃᑲᓂᓕ ᑕᒪᑐᒥᖓ 

ᕿᒥᕐᕈᖃᑦᑕᖅᓯᒪᒥᒻᒪᑕᑦᑕᐅᖅ. ᒫᓐᓇᓗ ᐅᕙᖓ 

ᑐᑭᓯᓯᒪᔭᖓᒍᑦ ᐱᔭᕇᕈᑎᖃᓕᖅᑐᐃᑦ 

ᐃᓕᓴᕆᔭᐅᔾᔪᒻᒥᒃ ᐊᑎᖃᖅᑐᖅ ᖁᑦᑎᒃᑐᓂ 

ᐊᔪᕈᓐᓃᖅᓴᓯᒪᔪᓄᑦ ᓇᓗᓇᐃᒃᑯᑕᖅ.  

 

ᐃᓕᓐᓂᐊᖅᑎᓕᒫᑦᑎᐊᑦ ᐊᑕᐅᑦᑎᒧᑦ ᑐᕌᖓᔪᒥᒃ 

ᐃᓕᓴᒍᓐᓇᖅᑎᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᐃᓕᓴᒍᒪᔭᖓᓂᒃ 

ᐃᓕᓴᕕᒻᒥ ᐱᒋᐊᑦᑕᐅᑎᒋᓗᑎᒃ 

ᐃᓕᓴᓪᓚᕆᒍᒪᓛᖅᑕᖏᓐᓂᒃ ᓯᓚᑦᑐᓴᕐᕕᒻᒦᓕᕈᑎᒃ 

ᖃᕋᓴᐅᔭᓕᕆᔨᕈᕈᒪᓐᓂᕈᑎᓪᓘᓐᓃᑦ. ᑕᕝᕙᓂ 

ᐱᔭᕇᕈᑎᑖᖅᑎᑦᑎᒐᓱᓕᕋᐃᒻᒪᑕ 

ᐃᓚᒋᔭᐅᖃᑦᑕᓕᖅᑐᖅ ᑖᓐᓇ.  

 

ᐳᕆᑎᔅ ᑲᓚᒻᐱᐊᒥᑦᑕᐅᖅ ᖃᐅᔨᒪᒻᒥᔪᖓ 

ᐱᓕᕆᒐᓱᓪᓚᕆᔅᓯᒪᒻᒥᒻᒪᑕ ᐃᑲᔪᕋᓱᑦᑐᑎᒃ ᐊᓪᓚᓂᒃ 

ᐃᖅᑭᓕᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᐱᔭᕇᑦᑎᐊᓂᖅᓴᐅᖃᑦᑕᖁᓪᓗᒋᑦ 

ᐃᓕᓴᒋᐊᓕᖏᓐᓂᒃ. ᑕᐃᒃᑯᐊᓕ 

ᐱᕙᓪᓕᐊᒍᓯᖃᕐᒥᒻᒪᑕᑦᑕᐅᖅ ᐊᕐᕌᓂ 

ᐅᓂᒃᑳᕆᔪᒻᒥᔭᕗᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᐅᓪᓗᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐊᓪᓚᐃᑦ ᖃᐅᔨᓴᖅᑎᓪᓗᑎᒍᑦ.  

 

ᑐᑭᒧᐊᕈᑎᔅᓴᑦᑎᐊᕚᓗᒃ ᑖᓐᓇ ᐊᒻᒪ 

ᖃᐅᔨᒋᐊᖅᑕᐅᑦᑎᐊᖃᑦᑕᔪᔪᖅ 

ᐅᓂᒃᑳᓕᐅᕈᑕᐅᖃᑦᑕᖅᑐᓂᓗ 

ᑐᑭᒧᐊᕈᑎᓕᐊᕆᓯᒪᔭᖓ ᐊᐅᓚᑦᑎᐊᕐᒪᖔᖅ 

ᐱᔭᕇᑦᑎᐊᖃᑦᑕᓂᖅᓴᐅᓕᕐᒪᖔᑕᓗ ᐊᓪᓚᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐅᓂᒃᑳᓕᐅᕈᑕᐅᖃᑦᑕᖅᑐᑎᒃ 

ᖃᓄᑐᐃᓐᓇᖅ ᑐᑭᖃᖅᑎᒃᑲᓗᐊᕐᓗᒍ ᑐᑭᒧᐊᕈᑎᔅᓴᖅ 

ᑲᓇᑕᒥ.  

 

ᐆᒃᑑᑎᔅᓴᖅᑕᖃᕈᓘᔭᖅᑐᖅ ᐆᒃᑐᕋᖅᑕᐅᒍᑎᒥᓂᕐᓂᒃ 

ᐊᑐᖅᑕᒥᓂᕐᓂᒃ ᐱᒡᒐᓇᖅᑐᖅᓯᐅᕈᑎᐅᖃᑦᑕᑐᓪᓗ 

ᑭᓲᒻᒪᖔᑕ ᑲᓇᑕᒥ ᐊᕕᑦᑐᖅᓯᒪᓂᕈᓘᔭᖏᓐᓂ 

ᑕᑯᔭᔅᓴᐅᔪᑦ ᖃᓄᖅ ᐋᖅᑭᒋᐊᕆᕙᓪᓕᐊᒐᓱᒻᒪᖔᑕ 

ᐊᐅᓪᓛᕐᓂᐅᕙᑦᑐᓂᒃ ᐃᓕᓴᕕᒻᒥ ᐃᖅᑲᓇᐃᔮᒧᑦ 

ᓯᓚᑦᑐᓴᕐᕕᒧᓪᓘᓐᓃᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᕙᓂ 

ᓈᓚᑦᑐᖓ ᑖᒃᑯᐊ ᑐᓵᔨᕗᑦ ᐱᔭᕆᐊᑐᔪᐊᓗᒻᒥᒃ 

ᐃᖅᑲᓇᐃᔮᖃᖅᑎᓪᓗᒋᑦ ᑕᐃᒃᑯᐊ 

ᖃᐅᔨᒪᒐᓱᖃᑦᑕᓚᐅᕆᔅᓯ ᓱᒃᑲᓕᓗᐊᙱᓪᓗᓯ 

ᖃᓪᓗᓈᑎᑐᑦ ᐅᖃᕋᓱᖃᑦᑕᕐᓗᓯ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  
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impact because if I was a teacher applying 

for a position and I found out that a particular 

school had a lot of problems due to a number 

of reasons, and I am not trying to lay blame 

anywhere, but I think it would have a big 

impact. Is that something you do not look at? 

You know it is a growing concern. It is 

something that is growing, it is not going 

away.  

 

To me, it would make sense of the 

department to recognize that and come up 

with some way of trying to address it before 

it gets even any bigger. That is why I am 

asking the question and I am hoping that you 

can provide me with a response. Thank you. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. In response to that, the department 

does recognize that, and we are committed to 

supporting the development of safe and 

caring schools, and it is for this reason that 

we are in the process of completing a safe 

and caring schools framework. It is being 

finalized and in keeping with Inuit 

Qaujimajatuqangit principles, in addition to 

the framework we have included 

consultations with a number of our 

stakeholders, including parents, students, 

various GN departments, and NTI because 

this is a very important issue and we want to 

ensure that our schools are safe not only for 

our students, but for our teachers and the 

entire community. Qujannamiik, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. In speaking 

about how we keep kids in schools, we were 

talking about attendance, I think we all know 

that a lot of children come from very difficult 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᑖᒃᑯᐊ ᐅᖃᐅᓯᖏᑦ 

ᐱᒻᒪᕆᐊᓘᑎᑕᒃᑲᑦᑕᐅᖅ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 

ᐊᐱᕆᒍᒪᒻᒥᒐᒪ.  

 

ᑖᓐᓇ ᑐᑭᒧᐊᕈᑎᔅᓴᖅ ᐋᖅᑭᑦᑕᐅᓯᒪᓕᕐᖓᒡᒎᖅ 

ᑲᓇᕐᓂᕐᒥ ᑲᓇᑕᐅᑉ ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓄᑦ. ᑖᓐᓇ 

ᑐᓴᕈᒥᓇᕐᖓᑦ. ᑖᒃᑯᐊᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᕗᑦ 

ᑐᓴᐅᒪᕚᑦ ᑖᔅᓱᒥᖓ ᑲᑎᒪᔨᕋᓛᓄᑦ ᐋᖅᑭᑦᑕᒥᓂᕐᒥᒃ 

ᑲᓇᑕᐅᑉ ᑲᓇᓐᓇᖅᐸᓯᖓᓂ ᐊᒻᒪᓗ 

ᐱᕙᓪᓕᐊᓂᕆᓯᒪᔭᖓ ᖃᐅᔨᒪᔭᐅᒐᓱᔅᓯᒪᕚ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ 

ᑖᒃᑯᐊ ᐊᐅᓪᓛᖅᑎᕆᔩᑦ ᖃᐅᔨᓴᕐᓂᐊᖅᑐᐃᑦ 

ᓂᕈᐊᖅᑕᐅᓯᒪᕕᕈᓘᔭᕐᒥ ᑲᓇᑕᒥ ᖃᓄᕐᓕ 

ᐱᓲᖑᒻᒪᖔᑕ. ᐄ, ᑖᒃᑯᓂᖓ ᑕᐃᒪᐃᑦᑐᓂᒃ 

ᖃᐅᔨᒋᐊᕐᓂᐊᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ ᑲᑎᙵᐅᖅᑐᓂᒃ 26 

ᐱᓪᓗᒍ. ᑲᑎᙵᐅᖅᑐᑦ 4-ᖓᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᒡᒎᖅ ᑕᑯᓐᓇᙳᐊᒐᖃᕐᖓᑕ 

ᐱᔭᕇᖅᑐᖁᑎᖃᖃᑦᑕᓂᐊᕐᓗᑎᒃ ᐊᔾᔨᖏᓐᓂᒃ 

ᑲᓇᑕᒥᐅᑕᐅᖃᑎᑦᑕ ᐊᒻᒪ ᑭᖑᓪᓕᖅᐹᖓᓂ 

ᑲᑎᙵᐅᖅᑐᓂᒃ 26-ᒥ ᐅᖃᖅᓯᒪᒻᒪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᕌᒐᖃᙱᑎᐊᖅᑐᑦ ᐅᓪᓗᒥ 

ᐋᖅᑭᓯᓯᒪᙱᑎᐊᖅᑐᑦ ᑕᐃᑲᓂ ᐃᓕᓐᓂᐊᖅᑎᕗᑦ 

ᐱᔭᕇᖃᑦᑕᓛᓕᕐᓗᑎᒃ ᐊᔾᔨᖓᓂᒃ ᐃᓕᓯᒪᓗᑎᒃ 

ᑲᓇᑕᒥᐅᑕᐅᖃᑎᑦᑕ.  

 

ᐅᖃᓕᒫᖅᑐᒋᓪᓕ ᑐᑭᓯᒐᒃᑭᑦ ᐱᔭᕇᖅᑐᖁᑎᕗᑦ 

ᑲᓇᑕᒥᐅᑕᐅᖃᑎᑦᑎᓐᓂᒃ ᐊᙳᑎᓯᒪᙱᑦᑐᑦ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᐱᕆᒍᒪᕙᒃᑲ 

ᐊᖏᖃᑎᖃᕐᒪᖔᑕ ᐅᕙᓐᓂ ᑕᐃᒪᐃᓕᑎᓪᓗᖓ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐱᔭᕇᖅᑐᖁᑎᕗᑦ ᐱᒋᐊᖃᕐᓂᖃᕐᒥᔪᐃᑦᑕᐅᖅ 

ᐊᔾᔨᖏᓐᓂᒃ ᑲᓇᑕᒥᐅᑕᐅᖃᑎᑦᑕ 
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homes, and they bring those frustrations to 

school, and we expect our teachers to deal 

with not only large classes, but also to deal 

with students, and individual students on an 

individual basis who come with some of 

these frustrations that have an impact on the 

whole classroom. 

 

In fact, myself, I know some families whose 

children are in middle school, in grade six 

and there are problems there, so they suspend 

the student and they do not come back after 

the suspension. So I am wondering what kind 

of support services you have in place, not 

only to help the teacher deal with this, but to 

help the student who is maybe being 

suspended for a number of days or weeks; 

whatever he or she did. Who do you work 

with that to ensure that that student comes 

back, and that they feel welcomed back, and 

that they receive that support to stop that 

kind of behaviour? How do you go about 

that? What are the steps? Thank you. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. One of the divisions of the 

Department of Education is student 

achievement. This division in particular has 

expertise to address all needs of students 

from social, emotional, to various needs in 

the school. 

 

Also, the Department of Education works 

with Family Services and the Department of 

Health to provide those additional 

wraparound supports. Each of our schools 

has a school community counsellor as well 

that would be involved and able to make 

home visits, again, to involve the family and 

provide those additional supports. It really is 

a team effort among different divisions and 

departments to ensure that those students do 

return to school and that a re-entry plan is 

ᐱᒍᓐᓇᐸᑦᑕᖏᓐᓂᒃ ᑕᐃᒪᐃᓪᓚᕆᒻᒥᔪᖅᑕᐅᖅ. 

ᑐᑭᒧᐊᕈᑎᔅᓴᕆᓂᐊᕐᓗᒍᓕ 

ᑐᕌᖓᔭᐅᓪᓚᕆᒐᓱᓐᓂᐊᖅᑐᖅ ᖁᓕᓄᑦ ᐊᕐᕌᒍᓄᑦ 

ᑐᑭᒧᐊᕈᑎᔅᓴᓕᐊᕆᔭᑦᑎᓐᓂ. ᐱᒋᐊᖅᓯᒪᓕᕇᖅᑕᕗᑦ 

ᐱᕙᓪᓕᐊᓪᓗᒍ ᑲᑐᔾᔨᖃᑎᖃᕈᓘᔭᖅᑐᑕ 

ᑐᓴᖃᑦᑕᖅᑐᑕᓗ ᑕᖅᑲᒃᑯᓇᙵᑦ 

ᐊᐅᓚᑦᑎᖃᑕᐅᔪᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑭᐅᒐᕕᙵ. ᐄ, ᑖᓐᓇ 

ᓂᕆᐅᒋᓂᐊᓕᖅᑲᕋ ᑐᓴᒃᑲᓐᓂᓛᕆᐊᖓ 

ᐱᔭᕇᕈᔅᓯᐅᒃ ᑐᑭᒧᐊᕈᑎᔅᓴᖅ.  

 

ᑕᐃᒪ 28-ᒥ ᓈᓴᐅᑎᓕᒃ ᑲᑎᙵᐅᖅᑐᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᓄᑦ ᐊᐱᕆᓗᖓ. ᑖᒃᑯᐊ 28-

ᒦᑦᑐᐃᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᒻᒪᑕ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑐᓯᒎᖅ 

ᐊᒥᓱᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᓄᖅᑲᓂᕐᖓᑕ. 2015/2016, 

2017/2018, ᑲᑎᑦᑐᑎᑦ 1,275 ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᓄᖅᑲᖅᑐᒥᓃᑦ ᒍᕋᐃ 10-ᒥ ᐊᒻᒪᓗ 12-ᒥ ᐃᓕᓴᔪᑦ. 

1,200 ᓄᖅᑲᑐᐃᓐᓇᖅᑐᒥᓃᑦ ᑕᒪᐅᓇᑐᐃᓐᓇᖅ 

ᐊᕐᕌᒍᓂᒃ ᐱᖓᓱᓂᒃ.  

 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ ᐊᐱᕆᒍᒪᔭᕋ ᖃᓄᕐᓕ 

ᐊᓪᓚᕝᕕᖓ ᖃᐅᔨᓲᖑᕙ ᖃᑦᑎᐅᒻᒪᖔᑕ 

ᓄᖅᑲᖅᑐᒥᓃᑦ ᑕᒪᐅᓇᑐᐃᓐᓇᖅ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒪᑭᐊᓐᓯ.  

 

ᒪᑭᐊᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᓐᓇ ᖃᐅᔨᓴᕐᓂᕈᓲᕗᖅ ᐃᒪᐃᓕᖓᓲᖅ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᖃᑎᒋᑦᑕᖅᑲᕗᑦ 

ᑎᑎᕋᖅᓯᒪᔭᖏᓐᓂᒃ ᐱᑦᑕᖅᑯᒍᑦ ᐅᐸᖃᑦᑕᖅᑐᒥᓃᑦ 

ᐊᑎᓕᐅᖅᓯᒪᔪᐃᑦ ᖃᑦᑎᐅᓂᕐᒪᖔᑕ 

ᐃᓕᓐᓂᐊᕆᐊᓛᕐᓗᑎᒃ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕆᐊᕐᓂᐊᖅᑐᐃᑦ ᐊᑎᓕᐅᖅᑐᒥᓃᑦ 

ᐊᕐᕌᒍᒥᒃ ᐊᑕᐅᓯᕐᒥᒃ ᒍᕋᐃ 10-ᒥ ᐆᒃᑑᑎᒋᓗᒍ 

ᐊᕐᕌᒍᓗ ᐃᓱᐊᓂᒃ ᐊᑎᓕᐅᒃᑲᓂᕐᓂᙱᑉᐸᑕ 

ᐊᕐᕌᒎᓛᖅᑐᒧᑦ. ᖃᐅᔨᓚᐅᖅᑯᒍᑦ ᓄᖅᑲᓂᕐᖓᑦ. 

ᐊᑎᓕᐅᖃᑦᑕᖅᑐᒥᓃᑦ ᐊᓯᔾᔨᖅᓯᒪᓂᖏᑦ ᐊᕐᕌᒍᑕᒫᑦ 

ᕿᒥᕐᕈᐊᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᐊᕐᕌᒍᑦᑕᕋᐃᒻᒪᓪᓗ 

ᐊᑎᓕᐅᒃᑲᓂᖅᐸᓂᕐᒪᖔᑕ. ᑕᐃᒃᑯᐊᓗ 

ᐅᑎᒃᑲᓐᓂᖃᑦᑕᓂᙱᑦᑐᐃᑦ 

ᓄᖅᑲᖅᑐᒥᓂᐅᑎᖃᑦᑕᓚᐅᖅᑕᕗᑦ ᐊᓂᓴᕋᐃᑦᑐᒥᓃᑦ 

ᐃᓕᓐᓂᐊᕕᒻᒥ ᐃᓕᓴᕕᒻᒥ. ᑕᐃᒫᒃ 

ᑕᐃᖃᑦᑕᓚᐅᖅᑕᕗᑦ. ᑕᐃᒃᑯᐊ ᓈᓴᐅᑎᒥᒃ 
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created for them. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. I’m just curious 

to know and it’s good to see that you have 

strategies in place to try to address this, but I 

am curious to know because I know this 

child has not gone back to school and she is 

13. How do you deal with something like 

that when you go and then you can’t get 

them to come back? Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) As much as possible, I 

encourage Members to talk in generalities; 

avoid mentioning individual cases as much 

as possible where this is a systematic kind of 

audit. Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Department of Education 

always perseveres to ensure that we can get 

that child back. Again, it’s working with 

those wraparound supports, working with our 

families, working with the Department of 

Health and Family Services to ensure the 

students and perhaps the family gets the 

support they required for that student to get 

back to school. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. I would like to 

ask the Auditor General’s office if they can 

answer this question because the low impact 

of school attendance is addressed in your 

audit, specifically paragraph 30. Did your 

audit analyze attendance policies at the 

different schools that you examined and, if 

so, were there any best practices that were 

identified? Thank you, Mr. Chairman. 

ᐱᑦᑕᖅᑯᒍᑦ ᖃᑦᑎᑦ ᐅᑎᔾᔮᒍᓐᓃᓂᕐᒪᖔᑕ 

ᐃᓕᓐᓂᐊᕕᒻᒧᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑭᖑᓪᓕᖅ ᐊᐱᖅᑯᑎᒐ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᖔᖅ. ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒐᑦᑕ 

ᐊᒥᓱᐊᓘᖃᑦᑕᕐᒪᑕ ᓄᖅᑲᖅᑐᐃᑦ ᑕᒪᐅᓐᓇᑐᐃᓐᓇᖅ 

ᐃᓕᓴᕕᑦᑎᓐᓂ. ᒫᓐᓇ ᑕᑯᔭᕆᐅᕋᒪ ᓈᓴᐅᒻᒥᒃ 

ᐊᒥᓱᐅᓘᓂᖏᓪᓗ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᓄᖅᑲᖃᑦᑕᖅᑐᐃᑦ 

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕗᑦ ᐊᐅᓚᑦᑎᐊᖃᕋᓗᐊᖅᑎᓪᓗᒍ. 

ᐊᐱᕆᒍᒪᔪᖓ ᓱᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐅᓂᒃᑳᖃᖅᐸᖏᒻᒪᖔᑕ ᑖᒃᑯᓂᖓ 

ᖃᐅᔨᒪᔭᐅᒋᐊᖃᓪᓚᕆᑦᑐᐊᓘᔮᖅᑐᓂᒃ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓯᕗᓂᑦᑎᓐᓂ ᐅᓂᒃᑳᓕᐊᕆᖃᑦᑕᓛᖅᑕᑎᓐᓂ ᑖᓐᓇ 

ᐃᓱᒪᒋᔭᐅᖃᑦᑕᓛᓕᖅᑐᖅ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᒋᓪᓚᕆᑉᐸᕋ ᑐᓴᕆᐊᖓ ᑖᓐᓇ. ᑭᖑᓪᓕᖅ 

ᐊᐱᖅᑯᑎᒐᓕ. ᑕᐃᒪ ᒥᔅ ᐊᕐᓇᒃᑲᐅᑉ 

ᐊᐱᖅᑯᑎᒋᖃᑦᑕᖅᑲᐅᔭᖓᓂᒃ 

ᐃᓚᒋᐊᖅᓯᓂᐊᑐᐃᓐᓇᖅᑐᖅ ᐊᖅᑯᑎᐅᒍᓐᓇᖅᑐᓂᒃ 

ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐱᔭᕇᕋᓱᓐᓂᕐᒧᑦ. ᑲᑎᓐᖓᐅᖅᑐᖅ 

29 ᓈᓴᐅᑎᓕᒃ ᐅᖃᖅᓯᒪᒻᒪᑦ ᒫᓐᓇᒎᖅ 

ᐊᑕᐅᓯᑐᐊᖑᒻᒪᑦ, ᐱᔭᕇᕐᓂᕐᒧᑦ ᐊᖅᑯᑎᐅᔪᓐᓇᖅᑐᖅ. 

 

ᑭᓯᐊᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᒡᒎᖅ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ 

ᕿᓂᖅᑑᒐᓗᐊᑦ ᐃᓕᓴᕕᒻᒧᑦ ᐊᖅᑯᑎᔅᓴᐅᒐᔭᖅᑐᓂᒃ. 

ᐅᑯᐊᖃᐃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐅᖃᐅᓯᖃᕈᓐᓇᖅᐹᑦ ᐆᑦᑑᑎᖃᕈᓐᓇᖅᐹᑦ 

ᐊᔾᔨᒋᓐᖏᑕᖓᒍᑦ ᐱᔭᕇᕈᑎᑐᐊᕈᑎᖏᑦ ᐃᓕᓴᕕᒻᒥ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᓕᐅᑎᓗᒍ ᑖᒃᑯᐊ ᐊᓯᐊᓅᖅᑎᑦᑎᓂᕐᒧᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑕᐅᔪᓐᓇᖅᑐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑎᓐᓂᒃ, ᐆᑦᑑᑎᒋᓗᒍ ᑕᒫᓂ 

ᐊᕐᕌᒍᒥ ᐊᔾᔨᒋᓐᖏᑕᖏᓐᓂᒃ ᓲᕐᓗ 
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Chairman (interpretation): Thank you. 

Office of the Auditor General, Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

Paragraph 30, in terms of attendance, we did 

not look specific policies per se, but I would 

say that there were certainly events/activities 

that we were aware of. I had mentioned 

earlier, but I’ll repeat it again.  

 

In our Exhibit 1 in our report on page 14, 

there are a couple of programs, if you will. 

One was this TASK week that I had 

mentioned that took place in Baker Lake, the 

Trades Awareness Skills and Knowledge 

week. Some of the teachers that we spoke to 

that were involved in this activity felt that it 

was very positive in terms of bringing 

students and having them attend that week 

because it was interesting to them. The pre-

trades program in Kugluktuk as well in the 

Kugluktuk High School is another example, I 

would say, of a program that was successful 

in engaging students and motivating them to 

stay in school. Based on information that we 

received from the school, many of these 

students went on to graduate from high 

school and pursued post-secondary education 

or became employed in the trades. Those are 

maybe two examples of activities.  

 

I would point out and I guess it would be a 

policy is that in one high school that they 

offered and the curriculum is the career and 

technology courses, so some of the hands-on 

learning courses were offered in a two-week 

period towards the end of the year, but in 

order to participate in those, you had to 

attend class throughout the year. There was 

an incentive for students in order to be able 

to participate in those courses which were 

ultimately of interest to them, but you 

couldn’t take it if you didn’t go to school, if 

you were a chronic non-attender, for 

ᐃᑯᔪᖅᓯᖅᑕᐅᓂᖅᓴᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓗ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓂᕐᒧᑦ 

ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᓂᖏᑦ 2019 ᐅᑭᐊᒃᓵᖓᓂᒃ 

ᒪᕐᕉᓐᓂᒃ ᐊᑐᕐᓗᑕ ᐳᖅᑐᓂᖅᓴᓄᑦ ᓄᓇᕗᒻ 

ᐃᓕᓐᓂᐊᕐᓂᖅ ᖃᐅᔨᓴᕐᕕᐅᓂᐊᕐᓗᓂ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ, 

ᓄᖅᑲᕆᐊᑭᑦᑐᕈᓘᓕᕋᑦᑕ ᕿᓚᒥᐅᔪᒥᒃ 

ᐊᐱᖅᑯᑎᖃᒃᑲᓐᓂᖅᑰᖅᑐᑎᑦ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓕᕗᖓ ᑐᑭᓯᒋᐊᕈᑎᔅᓴᒃᑲᓐᓂᕐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᑲᔪᓯᒋᐊᕈᒪᔪᖓ ᐊᐱᕆᓗᖓ 

ᑖᒃᑯᐊ ᒪᕐᕉᒃ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐆᑦᑐᕋᕐᕕᐅᓂᐊᖅᑐᑦ 

ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓂᕐᒧᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᑦᑎᓂᖅᓴᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᐅᒐᔭᖅᑐᑦ ᖃᒪᓂᑦᑐᐊᕐᒥ 

ᐃᒡᓗᓕᒻᒥᓗ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᓇᓗᓇᐃᔭᕋᕕᐅᒃ ᑕᒪᓐᓇ, ᒪ’ᓇ. 

ᒥᔅᑐ ᓚᐃᑦᓯᑑᓐ, ᐊᐱᖅᑯᑎᒃᓴᖃᒃᑲᓐᓂᕐᓂᕈᕕᑦ ᐊᖃᒍ 

ᐱᕕᖃᕈᒫᖅᑐᑎᑦ ᖃᐅᔨᒪᓂᐊᖅᐳᑎᑦ. 

 

ᑕᐃᒪ ᖃᐅᔨᓴᐅᑦ ᐅᔾᔨᕆᓗᒍ ᐃᓕᑕᕆᓗᒍᐃᓛᒃ 

ᑕᐃᒪ ᑲᑎᒪᓐᓂᕆᔭᖅᐳᑦ ᓄᖅᑲᖓᓚᐅᑲᖕᓂᐊᕐᒪᑦ. 

ᐊᖃᒍ ᐅᑉᓛᒃᑯᑦ ᐱᒋᐊᕈᒫᖅᑐᒍᑦ 9:00−ᒧᐊᖅᐸᑦ 

ᑲᑎᒪᓐᓂᕆᔭᖅᐳᑦ ᑲᔪᓯᓂᐊᖅᖢᓂ ᑕᒪᓐᓇ 

ᖃᐅᔨᓴᕐᓂᕆᔭᕗᐃᓛᒃ. ᑖᒃᑯᐊᖃᐃ 

ᐅᖃᓪᓚᒋᐊᖅᑐᓚᐅᖅᑐᓗᒃᑖᑦ ᐅᑉᓗᒥᒧᑦ ᒪ’ᓈᖅᖢᒋᑦ 

ᐊᒻᒪ ᐊᖃᒍᑦᑕᐅᖅ ᑕᑯᔪᒫᕆᕗᒍᑦ ᑕᕐᕆᔭᐅᑎᒃᑯᑦ 

ᑕᐅᑐᒃᑐᑦ. ᖃᐅᔨᒪᓂᐊᖅᐳᓯ 9:00−ᒧᐊᖅᐸᑦ 

ᐅᑉᓛᒃᑯᑦ ᑲᑎᒪᓐᓂᕆᔭᕗᑦ ᐱᒋᐊᒃᑲᓐᓂᕈᒫᖅ. 

ᐅᓐᓄᖃᑦᑎᐊᕐᓂᐊᖅᐳᓯ, ᒪ’ᓇ. 

 

>>ᑲᑎᒪᔨᕋᓛᑦ ᓄᖅᑲᖅᑐᑦ 17:00-ᒥ 
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example. It was a means of, I guess, 

incentivizing or providing an incentive to 

students to attend class, knowing that at the 

end of the day there would be this benefit of 

being able to participate in some of these 

courses that were of interest to them.  

 

Those are maybe examples of a policy but 

also some of the hands-on learning or as the 

pre-trades program, for example, are 

examples of programs that are offered that do 

motivate and encourage students to attend. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. I would like to 

ask another question to the Department of 

Education in regard to the high school 

curriculum and keeping kids in school and 

that. Way back when I went to school here, 

the high school, we had different streams. 

We had the vocational stream, we had the 

academic stream, and we had kind of like the 

general stream, what we have now, but it 

seems like now we only have the general 

stream. I feel like with the vocation stream, 

you would get a job in the trades, you can go 

and work academic, you can go off to 

university and do all of that and get a job 

whereas the general, we seem to be lost in 

the middle without really going either way. Is 

this something that the department has 

looked at? Is this something the department 

could look at? We can always learn from the 

past. Maybe it’s something that would be 

worthwhile to investigate and so I’m just 

wondering what your thoughts are on that. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. It is something that the 
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department is currently looking at with our 

recently hired and established transition 

program team in our curriculum division. 

They will be looking at various pathways and 

ways to facilitate and provide more support 

in the areas of the hands-on learning, work 

experience, and work in the trades, and also 

for reference, utilizing the work as well from 

CMAC and looking at the framework for 

successful student transition initiative that 

could also help inform our work in Nunavut. 

We are currently looking at that. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just a clarification on 

Ms. Angnakak’s question or on your 

response, you mentioned that the department 

is looking at that. What does that mean? 

Does that mean that you’re… ? What does 

that mean in terms of timelines, in terms of 

decisions or changes that would be made to 

the school system or to curriculum? Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Right now they are looking at the 

framework this year to explore the additional 

work in this area. In regard to timelines, it’s 

active for the 2019-2020 school year for 

examining this program and providing 

supports as we had just hired this position 

this past summer. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you for 

that explanation. Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

My first question is for the Department of 

Education and it’s regarding paragraph 21, 

which states that in the previous audit on 

education in 2013, the Auditor General 

reported that there was a discrepancy 

between classroom marks and marks 

received in standardized exams. The Auditor 
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General at the time “recommended that the 

Department of Education analyze these 

differences to identify potential areas for 

reducing this gap.” I would like to ask: what 

work has the Department of Education done 

since 2013 to meet this recommendation? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Currently, in the 2019-2020 

academic year, the Department of Education 

has initiated the review process for the school 

operations directives and the marks 

differential directive. So we are currently 

reviewing that process. (interpretation) 

Thank you.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

I’m glad to see that after six years the 

department is beginning to meet that 

recommendation. I would like to move onto 

my next question, and that is referring to 

paragraph 26.  

 

My first question is for the Office of the 

Auditor General. Paragraph 26 states that the 

Department of Education does not have a 

strategy to help students graduate and 

transition from high school to post-secondary 

education and employment.  

 

I would like to ask the Auditor General if 

other jurisdictions have similar strategies in 

place. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Office of the Auditor General, Mr. 

McKenzie.  
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Mr. McKenzie: Thank you, Mr. Chairman. 

In terms of a strategy, I am aware that this 

whole issue of transitioning from high school 

to post-secondary education and the 

workforce is a challenge that many provinces 

and territories are facing. It is reflected in the 

Council of Ministers of Education of Canada 

framework document that they have 

produced as a means of outlining the 

principles and some of the benchmarks in 

terms of good practices that could be 

implemented.  

 

Some of the maritime provinces have maybe 

not necessarily come out with a specific 

strategy, but they have put in place… for 

example, in Nova Scotia they had a taskforce 

that looked specifically at this issue and they 

have recommended to the government, and in 

fact, the government and the Council of 

Maritime Ministers, have put in place some 

of the very specific activities to encourage 

students. That includes, for example, a 

website that they have put up that students 

can go to to explore different occupations, if 

you will, or opportunities that are available to 

them.  

 

So I think that it is maybe a strategy that 

started with a taskforce looking at this issue, 

and then coming out with specific 

recommendations. Ontario is another 

example where they have been looking at this 

issue and they now have certain… . For 

example, from what I understand, they have a 

diploma that allows students to… I think it’s 

called high skills graduation diploma. So it is 

a variant of the high school diploma, but it 

allows students to focus in on specific fields 

that they may be able to pursue. What 

happens is through school, they can take 

courses that allow them to fine tune, or it 

gives them a step forward in terms of once 

they get in to that field.  
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So I think that is maybe a strategy in the 

sense that they have adopted it or reflected it 

in their approach to issuing graduation or 

types of diplomas that they offer. I do know 

that in British Columbia as well there have 

been very concerted efforts to assist First 

Nations students improve their learning 

outcomes and their educational 

achievements. They have a process. We 

reported on this last year actually, as a part of 

an audit that the Auditor General did on 

education on First Nations reserves, and it 

was highlighted as a good practice of a 

strategy that was put in place. I think maybe 

the important aspect of it as well, was that 

they were following up on that strategy and 

reporting on it on a regular basis to show 

how well they were closing that gap in terms 

of student outcomes for First Nations 

students in that province. 

 

So I think, depending on how you define a 

strategy or actions that have been taken, there 

are examples across the country where this 

issue is being certainly looked at. As I had 

mentioned, it’s a challenge that is being 

faced in provinces and territories across the 

country, and that there are efforts under way 

to try and improve that transition for 

students. Thank you.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) As I’m sitting here 

listening to the hard-working interpreters 

there, I would just ask everybody to be 

cognizant in terms of how fast we speak in 

English. Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

appreciate the information provided by the 

Office of the Auditor General.  

 

My next question is for the Department of 

Education. I find that the strategy in place by 

the Maritime Provinces is quite interesting. I 

would like to ask if the Department of 
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Education is familiar with the Maritime task 

force and has been following the progress 

that has been made in this area. Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The transition team will be 

completing a jurisdictional scan of the best 

practices in other areas throughout Canada, 

so they will expose themselves to that type of 

work. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

My last question for paragraph 26. In 

paragraph 4 the Department of Education’s 

vision is to have graduation rates as well as 

grads’ skills and abilities at par with the rest 

of Canada, and then in the last sentence in 

paragraph 26 it states that the department 

does not “have any targets or timelines to 

support its vision of having high school 

graduation rates and graduates’ skills equal 

to those in the rest of Canada.” The way I 

read it is that implies that our grads are not 

equal to the rest of Canada. I would like to 

ask if the Department of Education would 

agree to this imposition. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Our graduates are entitled to the 

same as their counterparts throughout the rest 

of Canada, absolutely. As for a strategy, this 

will be a part and focus of our ten-year 

strategic plan that we have already initiated 

and will be a result of a collaboration of 
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feedback and input from our stakeholders. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

Thank you for the response. I do look 

forward to hearing more about that upon 

completion of that strategy.  

 

I’ll move on to my next question and it’s in 

relation to paragraph 28. My question is for 

the Auditor General. Paragraph 28 states that 

throughout the audit, many high school 

students left school and, for example, 

between 2015-16 and 2017-18 there were a 

total of 1,275 students who left between 

grades 10 and 12, so 1,200 dropouts in a 

three-year span. I would like to ask the 

Auditor General how the OAG determined 

those dropout rates. Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

The process that we followed was that we 

worked with the Department of Education. 

We obtained data from them on enrolment 

figures and what we did was we analyzed 

students who were enrolled in one year in a 

grade, for example, grade 10, but then at the 

end of that year, they didn’t re-enrol the 

following year. We looked at essentially 

students… . That was really based on 

changes to enrolment. We looked at those 

that enrolled in following years and then we 

looked at the students that did not come back 

into the system to identify those that left. 

Early leavers, essentially, is how we 

characterized them to determine the number 

of students that were not coming back into 

the system. Thank you, Mr. Chairman. 
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Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

My next question is for the Department of 

Education. We all know that we do have high 

rates of dropouts in our education system, yet 

I think this is the first time I have actually 

seen a solid number. Given the significance 

of dropout rates to the success of our 

education system, I would like to ask why 

the Department of Education does not report 

that crucial information in our annual reports. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. In future reports this will be 

considered. (interpretation) Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

really appreciate that. Thank you very much. 

My next question is sort of following up on 

Ms. Angnakak’s question about different 

pathways to graduation. In paragraph 29 it 

states that currently there’s only one primary 

graduation pathway, but the school officials 

are looking into alternative pathways to 

graduation. I would like to ask if the 

Department of Education will be able to 

provide us with some examples for 

alternative diploma options. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Thank you, Mr. Chairman. 

For example, the transitions team in our 

curriculum division is looking at increasing 

the hands-on learning opportunities for our 
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students. For example, this year several 

alternative scheduling scenarios such as 

offering more support to students and 

employers embarking on work experience 

will be tested throughout the fall of 2019 

using two of Nunavut’s high schools as field 

testing. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Mr. Lightstone, we’re 

just about to wrap for the day; you might 

have time for one more, quick question. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

appreciate the additional information 

provided by the Department of Education. I 

would like to follow up and ask what two 

schools will be piloting this work experience 

program. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Thank you, Mr. Chairman. 

They would be the high schools in Baker 

Lake and Igloolik. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

Thank you for indicating that. Mr. 

Lightstone, if you have more questions, you 

will have an opportunity to ask them 

tomorrow. That’s for your information.  

 

Recognizing the clock, our meeting is 

adjourned and we will resume our meeting at 

nine o’clock tomorrow morning. I thank all 

the presenters that were in attendance today. 

We will see you again tomorrow. For those 

following the proceedings, please note that 

our meeting will resume at nine o’clock in 

the morning. Have a good evening. Thank 

you. 

 

>>Committee adjourned at 16:59 
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