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>>Committee commenced at 9:01 

 

Chairman (Mr. Main)(interpretation): Good 

morning. We’re now back. Ms. Towtongie, 

can you say the opening prayer, please. 

Thank you. 

 

>>Prayer 

 

Chairman (interpretation): Thank you, Ms. 

Towtongie. Following our agenda, we will 

continue where we left off yesterday. We are 

the Standing Committee on Government 

Operations and Public Accounts and today 

we’re reviewing the Auditor General of 

Canada’s report. We have guests from the 

Department of Education, Nunavut Arctic 

College, and the Department of Family 

Services. I usually forget the Inuktitut term 

for Family Services for some reason.  

 

We will resume our meeting from yesterday. 

We are dealing with the report regarding high 

school students, (interpretation ends) pages 5 

to 15. (interpretation) We are dealing with 

that this morning. For your information, we 

will continue and we will be using the same 

procedure as yesterday. Members, please 

remember that when you are referring to 

documents to indicate the page and clearly 

indicate who you are directing your question 

to, and if you have cellphones or other 

electronic devices, please put them on silent 

mode. Thank you. Are there any questions? 

Mr. Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. 

Good morning. I would like to pick up where 

I left off yesterday on paragraph 28, which 

highlights the number of high school students 

who had dropped out between grades 10, 11, 

and 12. I was quite shocked that the Auditor 

General findings identified that there was a 

total of over 1,200 students who dropped out 

between those three grades, between three 

academic years. I was quite astonished 

>>ᑲᑎᒪᓯᒋᐊᖅᑐᐃᑦ 9:01ᒥ 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᒪᐃᓐ): ᐅᑉᓛᑦᓯᐊᖅ, 

ᐅᑎᖅᓯᒪᓕᕐᒥᒐᑉᑕ. (ᑐᓵᔨᑎᒍᑦ) ᐅᓪᓛᒃᑯᑦ, 

ᐅᑎᖅᓯᒪᓕᕐᒥᒐᑦᑕ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᒥᔅ ᑕᐅᑐᓐᖏ, 

ᑐᒃᓯᐊᕐᓂᒃᑯᑦ ᐱᒋᐊᖅᑎᑦᑑᓪᓗᐊᖅᐱᑎᒍᑦ. 

 

>>ᑐᒃᓯᐊᖅᑐᑦ 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒪ’ᓈ, ᒥᔅ ᑕᐅᑐᓐᖏ. ᑕᐃᒪ 

ᑲᑎᒪᔾᔪᑎᒃᓴᕗᑦ ᒪᓕᒃᖢᒋᑦ ᐃᑉᐸᒃᓴᖅ 

ᐱᓕᕆᐊᕆᒋᐊᓚᐅᖅᑕᕗᑦ ᑲᔪᓯᑎᓐᓂᐊᕋᑦᑎᒍ. 

ᐅᕙᒍᐃᓛᒃ ᑲᑎᒪᔨᕋᓛᖑᒐᑉᑕ ᒐᕙᒪᒃᑯᑦ 

ᑮᓇᐅᔭᖅᑑᑕᐃᑕᓗ ᐃᖏᕐᕋᓃᑕᓗ ᒥᒃᓵᓄᑦ 

ᐱᓕᕆᐊᖃᖅᖢᑕᓗ ᐅᑉᓗᒥ. ᐅᑯᐊ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᕐᔪᐊᒃᑯᑦ ᑲᓇᑕᒥ 

ᐅᓂᒃᑳᓕᐊᕆᓚᐅᖅᑕᖓᑕ ᒥᒃᓵᓄᑦ ᕿᒥᕐᕈᓂᖃᕋᑉᑕ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᖃᐃᖁᔭᐅᓯᒪᔪᑦ 

ᐊᕕᒃᑐᖅᓯᒪᔪᓐᓃᓐᖔᖅᓯᒪᔪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ, ᓄᓇᕗᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓪᓗ ᐊᒻᒪ ᐃᓄᓕᕆᔨᒃᑯᑦ. 

ᖃᓄᐃᒻᒪᒃᑭᐊᖅ ᐃᓄᒃᑐᑦ ᐳᐃᒍᓗᐊᓛᕆᒐᑉᑯ. 

ᖃᓄᐃᒻᒪᑭᐊᖅ. 

 

ᐃᑉᐸᒃᓴᖅ ᑕᐃᒪ ᑲᑎᒫᓐᓂᕆᓚᐅᒐᕗᑦ ᑲᔪᓯᓂᐊᕐᒪᑦ. 

ᐅᓇ ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᖅ ᐱᓕᕆᐊᕆᒐᑉᑎᒍ. 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ ᐱᓕᕆᑦᑕᓱᖅᑐᑦ 

ᒥᒃᓵᓄᑦ. (ᑐᓵᔨᑎᒍᑦ) ᒪᒃᐱᒐᐃᑦ 5−ᒥᒃ 15−ᒧᑦ 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᐱᓕᕆᐊᕆᒐᑉᑎᒍᑦ ᐅᑉᓛᖅ 

ᖃᐅᔨᒪᓂᐊᖅᐳᓯ. ᑲᔪᓯᐅᔭᓚᐅᕐᓂᐊᕋᑉᑕ ᐊᒻᒪ 

ᐃᑉᐸᒃᓴᖅ ᐃᓕᖅᑯᓯᕆᓚᐅᒐᕗᑦ 

ᐊᑐᖅᑐᐃᓐᓇᐅᔭᕐᓂᐊᕋᑉᑎᒍᑦ. ᑲᑎᒪᔩᑦ 

ᐊᐅᓚᔨᑦᓯᐊᕐᓂᐊᖅᐳᓯ ᑎᑎᖅᑲᓂᒃ 

ᐅᖃᓕᒫᓗᕆᒃᑳᖓᑉᓯ ᓱᓇᓪᓗᐊᕕᐅᒻᒪᖔᑦ 

ᓇᓪᓕᐊᓪᓗᐊᓪᓘᒻᒪᖔᑦ ᑎᑎᖅᑲᖅ, ᐃᓛᒃ ᑖᓐᓇ 

ᐅᖃᓕᒫᒃᑲᑦ ᓇᓗᓇᐃᔭᕐᓗᒍ ᐊᒻᒪ ᐊᐱᖅᑰᑎᒋᔭᑦ 

ᑭᓇᒧᑦ ᑐᕌᖅᑎᕙᒻᒪᖔᕐᓃᒃ ᓇᓗᓇᐃᔭᑦᑎᐊᖅᑕᕐᓗᓯ. 

ᐅᖃᓘᑎᕋᓛᓂᒃ ᓇᑦᓴᖃᑦᑕᕐᓂᖅ ᑎᒍᒥᐊᕐᓂᕈᑉᓯ 

ᓂᐸᖏᖅᑎᓯᒪᒋᐊᕐᓗᒋᑦ ᐅᖃᓗᕝᕕᐅᓐᓂᕈᑎᒃ. 

ᒪ’ᓇ. ᐊᐱᖅᑯᑎᒃᓴᓄᑦ. ᒥᔅᑐ ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᓪᓛᒃᑯᑦ. ᓄᖅᑲᕐᕕᒋᓚᐅᖅᑕᑎᓐᓂ ᐱᒋᐊᕈᒪᔪᖓ 

ᑲᑎᓐᖓᐅᖅᑐᑦ ᑖᒃᑯᐊ ᓈᓴᐅᑎᓖᑦ 28. ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᒥᓃᑦ ᐃᓕᓐᓂᐊᕕᔾᔪᐊᒧᑦ 

ᖁᑦᑎᓂᖅᓴᒧᑦ ᖁᑦᑎᓂᓕᒃ 12−ᒥᒃ 

ᓄᖅᑲᖃᑦᑕᖅᑐᒥᓃᑦ. 
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because we all know that high school 

dropouts are high in the territory, but figures 

have never been made public.  

 

My first question is for the Department of 

Education and it’s whether or not the 

Department of Education had been able to 

confirm the accuracy of the dropout rates 

presented in the Auditor General’s findings. 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

(interpretation ends) Good morning, Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Yes, those are the statistics that 

were provided to the Auditor General. 

(interpretation) Thank you.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. 

My next question for the Department of 

Education is: is this data easy to track and 

monitor and, if so, and my supplementary 

question is: how long has the Department of 

Education been tracking the actual rates of 

dropouts in our territory? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The collection of data is quite an 

involved process. We have recently hired an 

individual who has that expertise so that in 

the future it will be more accessible and 

easier to provide and accumulate. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

ᖁᐊᖅᓵᓪᓚᕆᓚᐅᕋᒪᐃᓛᒃ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 

ᖃᐅᔨᔭᒥᓂᖏᑦ ᑲᑎᑦᑐᒋᒡᒎᖅ 1,200−ᓗᐊᖅᑐᐃᑦ 

ᓄᖅᑲᖅᑐᒥᓃᑦ ᐱᖓᓱᓂᒃ ᖁᑦᑎᓂᓕᓐᓂᒃ 

ᑕᑯᓐᓈᖅᑐᑎᒃ ᐱᖓᓱᓂᒃ ᐊᕐᕌᒍᓂᒃ. 

ᖁᐊᖅᓵᓪᓚᕆᓚᐅᕋᒪ ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒐᑦᑕ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᔪᐃᑦ ᓄᖅᑲᖃᑦᑕᖅᑐᐃᑦ 

ᐊᒥᓲᓪᓗᒋᑦ ᑐᓴᐅᒪᒐᓗᐊᕋᑦᑕ, ᑭᓯᐊᓂᓕ ᓈᓴᐅᑎᓂᒃ 

ᑕᐃᒫᒃ ᓴᖅᑭᖅᑐᖃᓚᐅᖅᓯᒪᓐᖏᒻᒪᑦ. 

 

ᓯᕗᓪᓕᖅᐹᒥᒃ ᐊᐱᕆᒍᒪᔪᖓ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐋᒡᒐ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᒍᓐᓇᕐᒪᖔᑕ 

ᓱᓕᓪᓚᑦᑖᕋᓗᐊᕐᒪᖔᑕ ᑕᐃᒪᓐᓈᓘᕐᒪᖔᑕ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᑕᑯᔭᒥᓂᖏᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, 

(ᑐᓵᔨᑎᒍᑦ) ᒥᔅ ᒪᒃᒥᓚᓐ. ᐅᓪᓛᒃᑯᑦ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᑕᕝᕙ ᑖᒃᑯᐊ ᓈᓴᐅᑏᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓄᑦ 

ᑐᓂᔭᐅᓚᐅᖅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ. 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᕆᒃᑲᓐᓂᕐᓗᖓ. 

ᑖᒃᑯᐊ ᓈᓴᐅᑏᑦ ᖃᐅᔨᒪᒐᓱᐊᓕᕐᓂᖅᐹᑦ 

ᖃᔅᓯᐅᓕᕐᒪᖔᑕ? ᐊᐱᕆᒃᑲᓐᓂᕐᓗᖓ. ᖃᓄᑎᒋ 

ᐊᑯᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᖃᐅᔨᒪᒐᓱᐊᖃᑦᑕᖅᓯᒪᓕᖅᐸᑦ ᖃᔅᓰᑦ 

ᓄᖅᑲᖃᑦᑕᕐᒪᖔᑕ ᓄᓇᕗᒥ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᒃᑯᐊ ᓄᐊᑕᐅᖃᑦᑕᕐᓂᖏᑦ ᓈᓴᐅᑏᑦ 

ᐱᔭᕆᐊᑐᔪᑲᓪᓚᐅᔪᑦ. ᒫᓐᓇᕈᓘᓚᐅᖅᑐᕐᓗ 

ᐃᖅᑲᓇᐃᔮᖅᑖᑎᑦᑎᕋᑖᓚᐅᖅᑐᒍᑦ ᑕᐃᒪᐃᑦᑐᓂᒃ 

ᖃᐅᔨᒪᓪᓚᕆᑦᑐᒥᒃ ᓯᕗᓂᕆᓂᐊᖅᑕᑎᓐᓂ 

ᐊᑐᐃᓐᓇᐅᓂᖅᓴᐅᖃᑦᑕᓛᕐᒪᑕ 

ᓴᖅᑭᖅᑎᕋᔅᓴᐅᓂᖅᓴᐅᓗᑎᓪᓗ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᓚᐃᑦᓯᑑᓐ. 
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Mr. Lightstone: Thank you, Mr. Chairman. 

From the Auditor General’s response about 

how those figures were identified, it seemed 

to me that there was quite an easy process of 

just comparing enrolments of students from 

one year to the next, so just comparing, for 

example, student numbers to identify the 

actual amount of students who had not 

returned. With that being said, I would like to 

ask again: how long has the Department of 

Education been tracking the true number of 

dropouts in our territory? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. We will have to look into that 

information and provide it back. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Thank you for 

committing to provide the additional 

information. Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

Just to follow up on this crucial bit of 

information, the dropout rates in our 

territory, I do believe that they’re just as 

important as vital statistics and as I see 

graduation rates, including dropout rates, a 

measure of our success of our society, and 

given that these numbers have never been 

publicly shared or voluntarily made public, I 

feel that that is a move on the government’s 

behalf to, for the lack of a better, be less 

transparent.  

 

For instance, every new government touts 

that they will be more accountable and more 

transparent, but this is an example where 

departments or the government itself is not 

voluntarily sharing information because it 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᑭᐅᔾᔪᑎᒥᓂᖏᓐᓂ ᖃᓄᖅ 

ᑖᒃᑯᐊ ᓇᓗᓇᐃᖅᑕᐅᓂᕐᒪᖔᑕ ᓈᓴᐅᑏᑦ. 

ᐱᔭᕆᐊᑭᑦᑐᕈᓘᔮᖅᑐᒥᓂᐅᔮᕐᒪᓪᓕ ᐱᒐᓱᒃᑐᓂᒋᑦ 

ᑖᒃᑯᐊ ᓈᓴᐅᑏᑦ. ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᖃᔅᓯᐅᓂᕐᒪᖔᑕ 

ᐊᕐᕌᓂ ᑕᕝᕙᓂ ᐊᒻᒪ ᐊᕐᕌᒎᓕᕐᒥᒻᒪᑦ 

ᖃᔅᓯᐅᓕᕐᓂᕐᒪᖔᑕ ᐅᑎᕐᓂᖏᑦᑐᐃᑦ. 

ᑕᐃᒪᐃᓕᑐᐃᓐᓇᓚᐅᕐᓗᖓᓕ ᐊᐱᕆᒃᑲᓐᓂᕈᒪᔪᖓ. 

ᖃᓄᖅ ᐊᑯᓂᖑᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᖃᐅᔨᒪᒐᓱᐊᖃᑦᑕᓕᖅᐸᑦ ᖃᔅᓯᓪᓚᑦᑖᖑᒻᒪᖔᑕ 

ᓄᖅᑲᖃᑦᑕᖅᑐᐃᑦ ᓄᓇᕗᒥ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖃᐅᔨᒋᐊᕆᐊᓐᖓᕈᓱᒃᑕᕋ ᑕᒪᓐᓇ. ᖃᐅᔨᒍᑦᑎᒍᑦ 

ᐅᖃᐅᓯᕆᓗᑎᒍᑦ ᐃᓕᔅᓯᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ 

ᑐᓴᖅᑎᑦᑎᒃᑲᓐᓂᓛᕋᕕᑦ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᕆᒋᐊᒃᑲᓐᓂᑐᐃᓐᓇᕐᓗᖓ. ᑖᓐᓇᓕ 

ᖃᐅᔨᒪᔭᐅᔭᕆᐊᖃᓪᓚᕆᒻᒪᑦ ᖃᔅᓯᑦ 

ᓄᖅᑲᖃᑦᑕᕐᒪᖔᑕ ᓄᓇᕗᒥ ᐃᓕᓐᓂᐊᖅᑐᑦ. 

ᐱᒻᒪᕆᐅᔪᖅ ᑕᖅᑲᒃᑯᐊ ᖃᔅᓯᐅᓕᕐᒪᖔᑕ 

ᓈᓴᖅᑕᐅᖃᑦᑕᕐᓂᖏᑦ ᐃᓄᐃᑦ ᓄᖅᑲᖃᑦᑕᖅᑐᐃᑦ 

ᐱᔭᕇᖃᑦᑕᖅᑐᐃᓪᓗ ᖃᔅᓯᐅᒻᒪᖔᑕ. ᑕᐃᒪ 

ᖃᐅᔨᑐᔅᓴᐅᒻᒪᑕ ᐊᐅᓚᑦᑎᐊᕐᒪᖔᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑕᖅᑲᒃᑯᓄᖓᓗ 

ᓴᖅᑭᖅᑕᐅᑦᑕᐅᑎᒋᖃᑦᑕᕋᑎᒃ. 

 

 

ᑖᓐᓇ ᒐᕙᒪᒃᑯᓐᓄᓪᓕ ᐃᓱᒪᒋᔭᕋ 

ᓴᖅᑭᔮᓐᖏᓂᖅᓴᐅᑎᒐᓱᑦᑑᔮᖅᑐᑦ ᐃᒻᒥᓂᒃ. ᓄᑖᑦ 

ᒐᕙᒪᐃᑦ ᓴᖅᑭᕋᐃᒻᒪᑕ ᐅᖃᖃᑦᑕᓲᑦ 

ᓴᖅᑭᔮᖅᑎᑦᑎᓂᖅᓴᐅᓛᕐᓂᐊᕐᓇᕋᖅᑐᑎᒃ, ᑭᓯᐊᓂ 

ᐅᓇ ᐆᑦᑑᑎᔅᓴᐅᔪᖅ ᒐᕙᒪᒃᑯᑦ ᐱᓕᕆᕕᖓᑦ ᐃᒻᒥᓂᒃ 

ᓴᖅᑮᑦᑕᐅᑎᒋᖃᑦᑕᖏᑦᑐᑦ. ᑕᑯᔭᐅᑐᐃᓐᓇᕆᐊᖃᕐᒪᑦ 

ᑕᑯᒥᓇᓐᖏᑦᑑᓗᒍ. ᑲᔪᖏᖅᓴᓪᓚᕆᑦᑕᒃᑲ 
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might be presumed or perceived as negative. 

I really encourage the Department of 

Education and the Government of Nunavut 

as a whole to start being more open and 

publicly sharing all information, whether or 

not it represents the government in a positive 

or negative light.  

 

I do believe that sharing all information, 

including negative statistics, is essential in 

addressing the concerns. I would like to 

request that the department voluntarily share 

with the Committee the actual numbers of 

dropout rates as far back as it’s able to track. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Ms. MacMillan had 

committed to provide some additional 

numbers. I guess the request is for more 

specific numbers. Could you maybe clarify 

your request, Mr. Lightstone?  

 

Mr. Lightstone: Thank you, Mr. Chairman. 

Yes, it is true that the Department of 

Education had committed to providing 

dropout rates or statistics in future annual 

reports, but I would also like to request that 

that information be shared with the Standing 

Committee going as far back as possible. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Absolutely we will look into that. 

The Department of Education is always 

looking to improve the quality of data that is 

collected from our schools and to support 

that, again, we are providing in-service for 

our schools, for department staff to ensure, 

moving forward in the future, that those 

numbers are accessible. Qujannamiik, Mr. 

Chairman.  

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᒻᒪ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ 

ᒪᑐᐃᖓᓂᖅᓴᐅᖁᓪᓗᒋᑦ ᑕᖅᑲᐅᓐᖓ. ᑕᖅᑲᒃᑯᐊ 

ᖃᐅᔨᒃᑲᖅᑕᐅᖃᑦᑕᕐᓗᑎᒃ ᑐᑭᓯᒃᑲᓐᓂᕈᑎᔅᓴᕈᓘᔭᕐᓂᒃ 

ᑕᐃᒪᐃᑦᑐᓂᒃ. ᐱᐅᒐᓗᐊᖅᐸᑦ ᐱᐅᓐᖏᒃᑲᓗᐊᖅᐸᑦ 

ᑐᓴᕋᔅᓴᓂᒃ ᑐᓴᖅᑎᑦᑏᓐᓇᖃᑦᑕᕐᓂᖅ ᓈᓴᐅᑎᓂᒃ 

ᑕᒪᒃᑯᓂᖓ ᐊᓯᐊᒎᕐᕕᖃᓐᖏᑦᑐᖅ 

ᐃᓱᒫᓗᓐᓂᕋᖅᑐᐃᑦ ᑭᐅᔭᐅᒐᓱᒍᓐᓇᕐᓂᐊᕐᒪᑕ. 

 

 

ᑐᒃᓯᕋᕐᒥᔪᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ 

ᓴᖅᑮᑦᑕᐅᑎᒋᖃᑦᑕᖁᔨᓪᓗᖓ 

ᑐᒃᓯᕌᕆᔭᐅᓚᐅᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ. 

ᑕᐃᒪᓐᖓᓕᒫᖅ ᑎᑎᕋᖅᑕᐅᖃᑦᑕᓕᕐᓂᕐᒪᑕ 

ᓄᖅᑲᖅᓯᒪᔪᐃᑦ ᓴᖅᑭᑕᐅᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᒥᔅ ᒪᒃᒥᓚᓐᑕᐅᖅ 

ᐊᖏᖅᑲᐅᔪᖅ ᓴᖅᑮᒍᓐᓇᓂᐊᕐᓇᕋᖅᑐᓂ 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᓈᓴᐅᑎᒃᑲᓐᓂᕐᓂᒃ. ᑖᓐᓇ ᑐᒃᓯᕋᐅᑎ 

ᖃᓄᓪᓚᑦᑖᖅ ᑐᒃᓯᕋᕐᒪᖔᖅᐱᑦ, ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ, 

ᓇᓗᓇᐃᖅᓯᑲᐃᓐᓇᕆᑦ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓱᓕᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓄᑯᐊ ᐊᖏᖅᑲᐅᔪᑦ 

ᖃᐃᔅᓯᒍᓐᓇᕐᓂᐊᕐᓇᖃᖅᑐᑎᒃ ᓄᖅᑲᖃᑦᑕᖅᑐᒥᓃᑦ 

ᖃᔅᓯᐅᖃᑦᑕᓂᕐᒪᖔᑕ. ᑐᒃᓯᕋᒃᑲᓐᓂᕈᒪᓕᕐᒥᔪᖓ 

ᑲᑎᒪᔨᕋᓛᓄᐊᖅᑕᐅᖁᓪᓗᒋᑦ ᑖᕗᓐᖓᓕᒫᖅ 

ᖃᐅᔨᒋᐊᖅᑕᐅᓗᑎᒃ ᑕᐃᒪᓐᖓᓂᒃ 

ᑎᑎᕋᖅᑕᐅᒋᐊᖃᑦᑕᓕᕐᓂᕐᒪᑕ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᓱᓪᓗᑭᐊᖅ ᖃᐅᔨᒋᐊᕈᓐᓇᓯᐊᖅᑕᕗᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᐅᔨᓴᐃᓐᓇᕐᒪᑕ ᖃᓄᖅ 

ᐋᖅᑭᒋᐊᕆᒍᓐᓇᕐᒪᖔᑕ ᓴᖅᑭᐊᖃᑦᑕᖅᑕᑎᓐᓂᒃ 

ᓈᓴᐅᑎᓂᒃ ᐃᓕᓴᕕᒻᒦᖔᖅᑐᓂᒃ. ᐃᓕᓴᕖᓪᓗ 

ᐃᓗᐊᓂ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ 

ᖃᐅᔨᒃᑲᖅᑎᑕᐅᒐᓱᖃᑦᑕᖅᑐᑦ ᑕᒪᒃᑯᐊ ᑕᐃᒪᐃᑦᑐᑦ 

ᓴᖅᑭᖅᑕᐅᖃᑦᑕᕆᐊᖃᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
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Chairman (interpretation): Thank you. 

(interpretation ends) The information that 

you provide in your annual reports is quite 

impressive. I’m looking at the 2016-17 

annual report and you have graduates, 

attendance rates, headcounts, graduates 

broken down by characteristic, broken down 

by age group, male and female, and so as 

Committee Members, we really do appreciate 

all this information. It helps us to do our 

jobs. Mr. Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

would like to move on to my next line of 

questioning and it’s with regard to 

recommendation No. 31 and developing and 

implementing a strategy to improve teacher 

recruitment and retention. The Department of 

Education’s response was that in the current 

fiscal year the Department of Education will 

develop a ten-year strategic plan. I would 

like to ask when the department projects that 

this strategic plan will be completed and 

whether or not the department will be able to 

share a draft with the Standing Committee in 

advance of that date. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Yes, so the Department of 

Education is in the process of going through 

the process to complete a ten-year strategic 

plan. It’s our intention to hold consultations 

and invite our stakeholders, such as Culture 

and Heritage, Nunavut Arctic College, NTI, 

regional Inuit associations, parents, students, 

education staff, to be a part of this process 

and also take part throughout the engagement 

activities. It’s our intention to have the draft 

completed by the end of this academic year. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ 

ᑐᑭᓯᒃᑲᓐᓂᕈᑎᔅᓴᐃᑦ ᖃᐃᖃᑦᑕᖅᑕᓯ ᐊᕐᕌᒍᑕᒫᑦ 

ᐅᓂᒃᑳᓕᐊᕆᔭᔅᓯᓐᓂ 

ᐃᓗᓕᖅᓯᑦᑎᐊᓘᖃᑦᑕᖅᑑᒐᓗᐊᑦ 2016−17−ᒥ 

ᐱᔭᕇᖅᑐᒥᓃᓪᓗ ᐅᐸᖃᑦᑕᖅᑐᒥᓃᓪᓗ 

ᖃᔅᓯᐅᕙᓐᓂᕐᒪᖔᑕ ᓇᓗᓇᐃᖅᑐᖅᓯᒪᓪᓗᑎᒃ 

ᐊᕐᕌᒍᖏᑎᒍᑦ ᐊᕕᑦᑐᖅᑕᐅᓯᒪᓪᓗᑎᒃ ᐊᕐᓇᐃᓪᓗ 

ᐊᖑᑏᓪᓗ. ᑲᑎᒪᔨᐅᓪᓗᑕᐃᓛᒃ ᑕᒪᒃᑯᐊ 

ᖁᔭᒋᖃᑦᑕᖅᑕᕗᑦ ᑕᐃᒪᐃᑦᑐᓂᒃ 

ᑐᑭᓯᒃᑲᓐᓂᕈᑎᒃᓴᓂᒃ ᖃᐃᔅᓯᒐᐃᒐᔅᓯ 

ᐱᔭᕆᐊᑭᓐᓂᖅᓴᐅᖃᑦᑕᕐᒪᑦ ᐃᖅᑲᓇᐃᔮᕗᑦ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑭᖑᓪᓕᕐᒧᑦ ᐊᐱᖅᑯᑎᓐᓄᑦ. ᓅᒋᐊᕐᓗᖓ 

ᐊᑐᓕᖁᔭᓕᐊᖅ ᓈᓴᐅᑎᓕᒃ 31 ᐱᓪᓗᒍ. 

ᐊᑐᓕᖅᑎᑦᑎᓂᖅ ᑐᑭᒧᐊᕈᑎᔅᓴᓂᒃ 

ᐋᖅᑭᒋᐊᕆᔾᔪᑎᔅᓴᓂᒃ ᐃᓕᓴᐃᔨᑖᕋᓱᓐᓂᕐᒥᒃ 

ᐃᓕᓴᐃᔨᓂᓪᓗ ᓄᖅᑲᑎᑦᑎᑦᑕᐃᓕᓂᕐᒧᑦ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑭᐅᓯᒪᒻᒪᑕ ᒫᓐᓇ ᐊᕐᕌᒍᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᒡᒎᖅ ᑐᑭᒧᐊᕈᑎᔅᓴᓕᐅᕐᒪᑕ. 

ᐊᐱᕆᒍᒪᔭᒃᑲᓕ ᖃᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑖᓐᓇ ᑐᑭᒧᐊᕈᑎᔅᓴᖅ ᐸᕐᓇᐅᑎᒃ 

ᐱᔭᕇᖅᑕᐅᓛᕐᒪᖔᖅ? ᑖᒃᑯᐊᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑎᑎᕋᕆᐊᓐᖓᐅᑎᖏᓐᓂᒃ 

ᑕᑯᑎᑦᑎᒍᓐᓇᓛᕐᒪᖔᑕ ᓴᖅᑭᑕᐅᓚᐅᓐᖏᓐᓂᖏᓐᓂᒃ 

ᓯᕗᓂᐊᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᐊᖃᖅᑐᑦ ᑖᔅᓱᒥᖓ. 

ᖁᓕᓄᑦ ᐊᕐᕌᒍᓄᑦ ᑐᑭᒧᐊᕈᑎᔅᓴᓂᒃ 

ᐸᕐᓇᐅᑎᓕᐅᖅᑐᑕ ᐊᒻᒪ ᖃᓄᖅ ᐃᓱᒪᒋᔭᐅᒻᒪᖔᑕ 

ᖃᐅᔨᒋᐊᓛᖅᑐᒍᑦ ᑕᐃᒃᑯᐊᓗ ᐱᖅᑯᓯᓕᕆᔨᒃᑯᑦ 

ᐃᑦᑕᕐᓂᓴᓕᕆᔨᒃᑯᓪᓗ, ᓄᓇᕗᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ, 

ᑐᓐᖓᕕᒃᑯᑦ, ᐃᓄᐃᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᓄᓇᕗᑦ 

ᐊᕕᑦᑐᖅᓯᒪᔪᓂ, ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 

ᐱᖃᑕᐅᑎᓂᐊᖅᑕᕗᑦ ᐃᓚᐅᑎᑦᑎᓐᓇᕈᓘᔭᑦᑎᓐᓄᑦ.  

ᑎᑎᕋᕆᐊᕐᖓᐅᑎᖏᑦ ᑖᒃᑯᐊ ᐅᓇ ᐃᓕᓐᓂᐊᕐᓇᖅ 

ᐱᔭᕇᖅᐸᑦ ᑎᑎᕋᕆᐊᕐᖓᐅᑎᖏᑦ 

ᐱᔭᕇᖅᓯᒪᒍᒪᓛᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑐ ᓚᐃᑦᓯᑑᓐ. 
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Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. 

Thank you for that response. My next 

question is whether that strategic plan will be 

developed internally or if the department will 

be using a consultant to do the work. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) It’s being done through 

a consultant. A tender came out earlier this 

year. Sorry to cut you off there, but Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

I’m curious why the Department of 

Education had chosen to put out a tender or 

an RFP to seek an external consultant to 

conduct this strategy on internal recruitment 

and retention as opposed to benefiting from 

the department’s own internal expertise in 

this area. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The department, we are engaging 

in a ten-year strategic plan which is separate 

from the ten-year recruitment and retention 

plan. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) I believe Mr. 

Lightstone’s question was: how was the 

decision made to go with a contractor for this 

strategic plan as opposed to using your own 

staff? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. It’s always beneficial to have an 

external facilitator when you are working 

with a number of stakeholders as well as due 

to capacity. We really want to move forward 

and ensure that this is completed. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ ᑕᐃᒫᒃ. ᑭᖑᓪᓕᕐᒥᒃ 

ᐊᐱᖅᑯᑎᒋᓕᕐᒥᔭᖃ. ᑕᐃᓐᓇ ᑐᑭᒧᐊᕈᑎᔅᓴᖅ 

ᐸᕐᓇᐅᑎᒃ ᐊᓪᓚᕕᔅᓯᓐᓂ ᐃᓗᐊᓂ ᓇᒻᒥᓂᖅ 

ᑲᒪᒋᓂᐊᖅᐱᓯᐅᑉ ᐅᕝᕙᓘᓐᓃᑦ ᖃᐅᔨᓴᖅᑎᓂᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᓛᖅᐱᓯ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᖃᐅᔨᓴᖅᑎᒧᒡᒎᖅ 

ᑲᒪᒋᔭᐅᔪᖅ ᑳᓐᑐᕌᕋᓱᐊᕋᔅᓴᖅ ᓴᖅᑭᖅᑕᐅᔪᔪᖅ 

ᑕᕝᕙᓂ ᐊᕐᕌᒍᑦᑎᓐᓂ. ᒪᒥᐊᓇᖅ ᑭᐅᖔᕋᒃᑭᑦ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖃᐅᔨᒍᒪᔪᖓ ᓱᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᐃᒫᒃ 

ᓂᕈᐊᕐᓂᕐᒪᖔᑕ ᑳᓐᑐᕌᒐᓱᐊᒐᔅᓴᒥᒃ ᓯᓚᑖᓂᒥᐅᑕᕐᒥᒃ 

ᖃᐅᔨᓴᖁᔨᓪᓗᑎᑦ? ᑐᑭᒧᐊᕈᑎᔅᓴᒥᒃ ᐸᕐᓇᐅᑎᐅᔪᒥᒃ 

ᐃᖅᑲᓇᐃᔭᕐᕕᖓᑕ ᐃᓗᐊᓂ 

ᓄᖅᑲᑎᑦᑎᑦᑕᐃᓕᒪᓂᕐᒥᒃ ᓇᒻᒥᓂᖅ 

ᖃᐅᔨᒪᔨᑕᖏᓐᓂᒃ 

ᐊᑐᕈᓐᓇᕋᔭᓐᖑᐊᖅᑑᔮᕋᓗᐊᖅᑐᑎᒃ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᔅᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐊᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, 

ᑕᐃᒪ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕗᑦ 

ᐸᕐᓇᐅᑎᖃᖅᓯᒪᔪᑦ, ᐃᔾᔪᐊᖅᓴᐃᓯᒪᔪᒍᑦ ᐅᑭᐅᓄᑦ 

ᖁᓕᓄᑦ ᐊᒻᒪᑦᑕᐅᖅ ᑖᒃᑯᐊ 

ᓄᖅᑲᖅᑎᑦᑕᐃᓕᒪᑎᑦᑎᓂᕐᒧᓪᓗ ᑕᒪᒃᑯᓄᖓ, ᐄ, 

ᐅᑭᐅᓄᑦ ᖃᓕᓄᑦ ᑲᒪᓂᐊᕐᕕᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ (ᑐᓵᔨᑎᒍᑦ) ᒥᔅᑕ ᓚᐃᑦᔅᑑᓐ. 

ᐊᐱᖅᑯᑎᒋᖅᑰᖅᑖ ᒥᔅᑕ ᓚᐃᑦᔅᑑᓐ, ᖃᓄᕐᓕ ᑖᒃᑯᐊ 

ᐃᓱᒪᓕᐅᖅᑕᐅᓯᒪᕙᑦ? ᑕᒪᑐᒧᖓ ᐸᕐᓇᐅᑕᐅᔪᓄᑦ? 

ᐊᒻᒪᓗ ᓴᓇᕝᕕᒋᔭᔅᓯᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᒪᒃᒥᓚᓐ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, 

ᑕᐃᒪ ᓴᓇᔨᖃᖅᖢᓂ ᑎᑎᕋᕐᕕᐅᑉ ᐊᑖᒍᑦ ᐊᒻᒪᓗ 

ᑕᒪᒃᑯᐊᑦᑕᐅᖅ ᑎᒥᒋᔭᕗᑦᑕᐅᖅ ᐃᓚᒋᔭᕗᑦ ᑕᐃᒪ, 

ᐄ, ᓯᕗᒨᕈᒪᓪᓗᑎᒍᑦ ᑕᒪᒃᑯᐊ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐱᔭᒃᓴᕆᔭᕗᑦ ᐱᐊᓂᑦᑎᐊᕈᒪᓪᓗᑎᒍᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 
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Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

I’ll move on to my next question and it’s 

with regard to paragraph 32 and “The 

Department of Education should take steps to 

improve the quality of attendance data.” The 

Department of Education’s opening 

comments on page 11, the department 

mentions a training video that “allows the 

Student Information System team to provide 

directed, specific and targeted video training 

sessions for staff, including principals, vice-

principals, secretaries, and teachers…” 

 

I would first like to start off by commending 

the Department of Education for their 

ingenuity in this area. I do believe that the 

government in total relies too heavily on 

manuals and documents, manuals which 

document the process of many procedures 

where I believe that going in this direction in 

creating short training videos really needs to 

be… . I really encourage other departments 

to follow this lead as similar training videos 

should be developed for all data entry 

positions. As the Department of Education 

has identified, it’s important to meet the 

needs of all learning types, including visual 

learners. I do commend the Department of 

Education on that.  

 

My question is whether or not these recently 

completed training videos were provided at 

the recent or current principals’ and vice-

principals’ training sessions. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The focus for the principals’ 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᓚᐃᑦᔅᑑᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᑐᒡᓕᐊᓂ. ᑎᑎᖅᑲᑦ 32ᒥ, 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕆᐊᖅᑐᐃᓐᓇᖅᓯᒪᔪᓄᑦ ᐊᒥᓱᑦ 

ᓈᓴᐅᑎᖏᑦ ᐊᒻᒪᓗ ᐅᖃᓚᐅᕐᒪᑦ ᒪᒃᐱᒐᕐᒦᑦᑐᖅ 

11ᒥ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᖃᖅᓯᒪᔪᐃᑦ 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᓂᖅ ᑕᒡᕙᓂ ᑕᕐᕆᔭᐅᑎᒃᑯᑦ 

ᐊᒻᒪᓗ ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓃᑦ. ᑕᒪᒃᑯᐊ 

ᐃᓕᓴᐃᔩᑦ ᑕᕐᕆᔮᒃᑯᑦ. 

 

 

 

 

 

ᓯᕗᓪᓕᖅᐹᒥᓪᓕ ᐃᓪᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐅᖃᐅᑎᖕᒪᖓ ᐃᒪᓐᓇ ᑕᒪᑐᒧᖓ ᑕᐃᒪᓐᓇ 

ᐅᒃᐱᕈᓱᒃᓯᒪᔪᖓᓕ ᑖᒃᑯᐊ ᒐᕙᒪᒃᑯᑦ ᑲᑎᓗᒃᑖᕐᓗᒋᑦ 

ᑕᒪᒃᑯᓂᖓ ᑎᑎᖅᑲᒡᒎᑦ ᐊᒻᒪᓗ ᒪᓕᒋᐊᖃᖅᑐᓂᒃ 

ᐃᓕᓐᓂᐊᒐᒃᓴᐃᓪᓗ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᒪᓕᒐᐃᑦ 

ᑐᑭᖏᑦ. ᑕᐃᒪᓐᓇ ᐅᒃᐱᕆᓯᒪᔭᕋ. ᑕᒡᕗᖓ 

ᑐᕌᕐᓂᐊᕐᓗᓂ ᐊᒻᒪᓗ ᓇᐃᑦᑐᒐᓗᐊᒥᒃ 

ᐃᓕᓐᓂᐊᒐᒃᓴᖃᕈᑎᒃ ᓴᖅᑭᔮᖅᑐᒃᑯᑦ ᑎᕖᒃᑯᓪᓗ 

ᑕᕐᕆᔭᐅᑎᒃᑯᑦ ᐊᒻᒪᓗ ᐃᑲᔪᖅᑐᕋᔭᖅᑕᒃᑲ ᐊᓰᑦ 

ᑖᒃᑯᐊ ᐱᓕᕆᔩᑦ. ᑕᐃᒪᓐᓇ ᐊᔾᔨᑉᔮᖏᑦ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕈᑕᐅᔪᒃᓴᐅᒍᓐᓇᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᓄᑦ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊᑦᑕᐃᖅ ᐄ, ᑕᐃᒪᓗ ᖁᕕᐊᓱᒃᐳᖓ. 

ᖁᕕᐊᒋᕙᒃᑲ ᑕᐃᒪᐃᓕᐅᕈᓐᓇᕐᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. 

 

 

ᑕᐃᒪᓕ ᐊᐱᖅᑯᑎᒋᒐᔭᖅᐸᒃᑲ ᐊᐱᖅᑯᑎᒋᒐᔭᖅᑕᕋᓕ 

ᖃᖓᑦᑎᐊᓵᕐᒥᒃ ᐱᔭᕇᖅᓯᓚᐅᖅᐸᓪᓕ 

ᐃᓕᓐᓂᐊᕐᓂᒃᑯᑦ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ 

ᐊᑎᓂᐅᔪᑦ ᑐᒡᓕᖏᓪᓗ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᖅᓯᒪᕙᑦ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᑖᒃᑯᐊ ᑕᐅᑐᒃᓯᒪᔭᒃᑲ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᓄᑦ ᐃᒻᒪᖄ  
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conference this week was safe and caring 

schools. The videos are not being highlighted 

this week and the reason for that is it’s our 

intention, and this has already occurred, to 

provide one-on-one, small group instruction 

with administrators, secretaries, and teachers 

when they’re actually sitting in front of their 

computer as this GoToTraining allows for 

that immediacy and the visuals of what’s 

actually on the screen. In addition to that, it 

can be delivered anywhere. Qujannamiik, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

will move on to my next question and it’s in 

relation to paragraph 34 where the Auditor 

General’s findings identified extremely high 

vacancy rates, for example, 82 percent in the 

Educator Development Division as well as 

57 percent in the Curriculum Development 

Division. I would like to ask if the 

Department of Education would be able to 

provide us an update or provide us with the 

current staffing levels in these two particular 

divisions. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. For educator development, there 

are 4 positions filled and 18 vacant, and one 

of those individuals had retired, but we were 

able to fill that, so that is why the numbers 

remain the same. For the curriculum division, 

10 positions are filled and 11 vacant. There 

were hires that occurred over the summer. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

ᑕᒪᒃᑯᐊ ᐃᒃᐱᒋᖃᑎᒌᑦᑎᐊᕐᓂᖅ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᓂᐱᓕᐅᖅᓯᒪᔪᐃᑦ ᐊᐅᓚᔨᒃᑯᑦ ᑕᒡᕙᓂ ᐱᓇᓱᐊᕈᓯᒥ 

ᓱᓕ ᐃᔾᔪᐊᖅᓯᖅᑕᐅᓯᒪᓐᖏᑦᑐᑦ ᐊᒻᒪᓗ 

ᐋᒃᑐᐊᓂᒃᓯᒪᓪᓗᑎᒃ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᓴᖅᑭᑎᑦᑎᔪᒪᓪᓗᑎᒃ ᑕᒪᒃᑯᓂᖓ ᓲᕐᓗ 

ᐃᓕᓴᐃᔨᐅᔪᓄᑦ ᑎᑎᕋᖅᑎᐅᔪᓄᓪᓗ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᖃᕆᓴᐅᔭᒥ ᐊᒻᒪᓗ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᖅ 

ᑕᒪᒃᑯᓄᖓ ᓲᕐᓗ ᐃᓄᖕᓄᓗ ᐃᓕᓐᓂᖅᑐᓄᑦ 

ᐃᓕᓴᐃᔨᓄᓪᓗ ᐃᓚᒋᐊᒃᑲᓐᓂᕐᓗᒍᓗ. ᐄ, 

ᐊᑐᐊᒐᒃᓴᐅᔪᓐᓇᖅᑐᖅ. ᐄ, ᓱᓕ ᐊᑐᒐᒃᓴᖅ 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᓚᐃᑦᔅᑐᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᑐᒡᓕᐊ. ᑎᑎᖅᑲᒥ 34, ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ ᑕᒻᒪᖅᓯᒪᔪᓂᒃ 

ᓇᓗᓇᐃᔭᖅᑕᐅᓯᒪᔪᖅ ᑎᑎᖅᑲᒃᑯᑦ ᑖᒃᑯᐊ 

ᐊᒥᓱᕈᓘᖕᒪᑕ 82%ᖑᖕᒪᑕ ᑖᒃᑯᐊ ᓲᕐᓗ 

57%ᖑᓪᓗᑎᒃ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᓪᓗ ᐊᒻᒪᓗ 

ᑕᐃᒪᓐᓇ ᐊᐱᕆᔪᒪᕙᕋ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᓴᖅᑭᑎᑦᑎᔪᓐᓇᖅᐸᑕ ᑐᓴᖅᑎᑦᑎᔪᓐᓇᖅᐸᑕ ᓄᑖᓂᒃ 

ᑕᒪᒃᑯᓂᖓ ᒫᓐᓇᐅᔪᖅ ᓱᓇᐅᕝᕙ ᓴᓇᔪᐃᑦ ᐊᒥᓱᓂᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑦ ᖃᔅᓯᐅᕙᑦ? ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐃᓕᓴᐃᔨᓄᑦ 

ᐱᕙᓪᓕᐊᑎᑦᑎᓂᖅ ᑕᐃᒪ ᓯᑕᒪᐅᓪᓗᑎᒃ ᐊᒻᒪ 

18ᖑᓪᓗᑎᒃ ᒫᓐᓇᐅᔪᖅ ᓴᓇᔪᖃᓐᖏᑦᑐᖅ ᐊᒻᒪᓗ 

ᐃᓚᖓ ᑕᐃᒪ ᐃᖅᑲᓇᐃᔭᖅᑐᖅ ᐃᓚᖓ 

ᓄᖅᑲᓚᐅᕐᒪᑦ ᐊᒻᒪᓗ ᑕᐃᒪ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ 

ᓱᖁᓯᓐᖏᑦᑐᑦ ᐊᒻᒪᑦᑕᐅᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᓱᓕ 

ᐊᐅᔭᐅᓚᐅᖅᑐᒥ ᑕᐃᒪ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᓕᓵᖅᑐᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᓚᐃᑦᔅᑑᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.  
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thank the department for providing those 

updated figures, although I would just like to 

point out that this audit was completed some 

time ago, over a year ago, and these crucial 

divisions still have significant vacancy rates. 

I would like to ask how the department 

intends on filling these vacant positions and 

when. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. For staffing the vacant positions, 

it continues to move forward, so it’s ongoing 

and posted on the GN websites as they 

become available and housing is available for 

the positions. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

take that as hopefully someday soon, as the 

response, and I really hope and wish the 

department best of luck in filling those 

positions as I do believe that they’re very 

crucial to the success of our students.  

 

I would like to move on to my next question. 

In paragraph 38, which the OAG 

recommends the Department of Education 

“develop and carry out a strategy to recruit 

and retain” school staff, and the last sentence 

in that recommendation is that the 

department should also “periodically assess 

the effectiveness of its strategy and take 

corrective action as required.” Now, I do 

recognize that the department had provided a 

response that it is developing the ten-year 

teacher recruitment and retention strategy. 

However, the department failed to 

acknowledge that last sentence regarding 

periodic assessments and corrective action.  

 

I would like to ask if the Department of 

ᖁᔭᓇᖅᑯᖅ ᑖᒃᑯᓂᖓ ᓈᓴᐅᑎᓂᒃ ᑐᓴᖅᑎᑦᑎᖕᒪᑦ. 

ᑕᐃᒪ ᑖᓐᓇ ᐅᑭᐅᖑᓚᐅᖅᑐᒥ ᑖᓐᓇ ᑖᒃᑯᐊ 

ᑕᒻᒪᖅᑎᑕᐅᓯᒪᔪᑦ ᐅᓂᒃᑳᓕᐊᖏᑦ ᓴᓇᔭᐅᓚᐅᕐᒪᑦ 

ᐊᒻᒪᓗ ᐅᓪᓗᒥᒧᑦ ᑎᑭᓪᓗᒍ ᓱᓕ ᐊᒥᓲᔪᕈᓘᖕᒪᑕ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖃᐅᓐᖏᒻᒪᑕ. ᖃᓄᕐᓕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ ᖃᑯᒍᓗ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᑎᓐᓂᐊᖅᐸᑦ?  

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᕼᐅᑕᓕᒃ. 

ᑖᒃᑯᓄᖓ ᓴᓇᐅᒐᒃᓴᓄᑦ ᓯᕗᒻᒨᕐᓂᐊᖅᑐᒍᑦ ᓱᓕ 

ᑕᒪᓐᓇ ᑲᒪᒋᔭᕗᑦ ᐊᒻᒪᓗ ᓴᖅᑮᑎᑦᑎᓪᓗᑕᓗ 

ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᓐᓂ ᖃᕆᓴᐅᔭᒃᑯᑦ ᑕᐃᒪ 

ᓴᓇᐅᒐᒃᓴᐃᑦ, ᐅᒃᑯᐃᓐᖔᓕᖅᑑᒐᓗᐊᖅ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᓚᐃᑦᔅᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᐄ, ᑕᐃᒪᓕ ᑐᑭᓯᓐᓇᖅᓯᕗᖅ. ᐃᒻᒪᖄ ᖃᓂᑦᑐᒃᑯᖃᐃ 

ᑕᐃᒪᓕ ᑭᐅᓯᒪᖅᑲᐅᖕᒪᑕ ᑕᐃᒪᓐᓇ. ᐊᒻᒪ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᐃᒪ ᐃᒻᒪᖄ 

ᐊᐱᕆᓯᒪᒐᒪᓕ ᑕᐃᒃᑯᐊ ᑕᒪᓐᓇ 

ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ. 

 

 

ᑕᐃᒪ ᑐᒡᓕᐊ ᐊᐱᖅᑯᑎᒋᒍᒪᒐᔭᖅᑕᕋ ᐊᒻᒪᓗ 

ᑎᑎᖅᑲᓂ 3−8ᒥ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑕᒪᒃᑯᓂᖓ. ᓲᕐᓗ ᐸᕐᓇᐃᓂᖅ ᐃᓕᓴᐃᔨᓄᓪᓗ 

ᐊᒻᒪᓗ ᐊᑐᓕᖁᔭᐅᓯᒪᑐᖃᖅᓯᒪᓪᓗᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓱᓕ ᑕᒪᒃᑯᓂᖓ 

ᐸᕐᓇᐅᑎᒋᔭᖏᓐᓂᒃ ᓲᕐᓗ ᐊᑑᑎᖃᑦᑎᐊᖁᔨᓪᓗᑎᒃ 

ᐊᒻᒪᓗ ᑕᐃᒪᓕ ᐃᓕᑕᕆᓯᒪᔭᕋᓗᐊᕋᓕ ᑕᒪᓐᓇ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑭᐅᓚᐅᖅᑑᒐᓗᐊᑦ ᑕᒪᑐᒪ 

ᐅᑭᐅᑦ ᖁᓕᓄᑦ ᐃᒻᒪᖄ ᐅᓐᓂᒃᑎᑦᑎᑦᑕᐃᓕᒪᓂᓖᑦ 

ᑭᓯᐊᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ ᑕᒪᓐᓇ 

ᑕᓐᓇ ᑕᕝᕘᓇ ᑎᑎᖅᑲᓂᓗ ᓱᓇᓂᒃ.  

 

 

 

 

 

ᐄ, ᑕᐃᒪ ᐊᐱᖅᑯᑎᒋᒐᔭᖅᑕᕋ  
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Education will commit that it will follow 

through with these periodic assessments as 

well as set a timeline as to when these 

assessments will be done, and commit to 

sharing with the public evidence that the 

reviews are being taken as well as corrective 

actions associated. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Ongoing monitoring will be a key 

part of the plan and as we have engaged in 

new strategies this year, we are beginning to 

track that data. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. 

I’ll move on to my next question and it’s 

relation to paragraph 39 and the department’s 

response. In the last sentence the department 

indicates that the Department of Education 

“supports Take Your Kids to Work Day.” 

That’s another area where I would like to 

commend the department’s ingenuity 

because this is the first that I have ever heard 

of Take Your Kid to Work Day within the 

Government of Nunavut. I would like to ask: 

when exactly did the department officially 

support Take Your Kids to Work Day? 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. It has been a couple of years, but 

as for the specific number, we would have to 

get back to you with that information. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᒋᐊᒻᒪᕆᒐᔭᖅᐸᓪᓕ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᒻᒪᓗ 

ᖃᐅᔨᒋᐊᕈᓐᓇᖅᐱᑦ ᑕᒪᒃᑯᐊ ᓇᓗᓇᐃᔭᐃᓂᖅ 

ᖃᐅᔨᓴᐃᓂᓗ ᐊᒻᒪᑦᑕᐅᖅ ᓱᓕ ᐃᓪᓗᐊᖅᓴᐃᓯᒪᕙᑕ 

ᖃᖓᐅᑎᓪᓗᒍᓗ ᖃᖓᐅᑎᓪᓗᒍ 

ᐱᔭᕇᖅᑕᐅᒐᔭᖅᐸᑕ? ᐊᒻᒪᓗ ᓴᖅᑭᑎᑦᑎᔪᓐᓇᖅᐸ 

ᑕᖅᑲᒃᑯᓄᖓ ᓇᓗᓇᐃᔭᐅᑎᓂᒃ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᓱᓕᓯᒪᔪᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, 

ᑕᐃᒪ ᑖᒃᑯᐊ ᖃᐅᔨᓴᐃᓂᖅ ᐱᕐᓇᐅᑎᓂ, ᐄ 

ᑕᐃᒪᓐᓇ ᑲᔪᓯᓯᒪᐃᓐᓇᖅᓯᒪᓂᐊᖅᑕᕗᑦ ᐊᒻᒪᓗ 

ᑕᒪᒃᑯᐊ ᑲᒪᒋᕙᓪᓕᐊᓕᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᒪᐃᑦᔅᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑐᒡᓕᐊᓂ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᒻᓄᑦ. 39ᒦᑦᑐᖅ 

ᐅᖃᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᐊ 

ᑭᐅᓯᒪᓂᖓ ᐅᖃᖅᓯᒪᓪᓗᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑖᒃᑯᐊ ᐃᑲᔪᖅᑐᐃᓯᒪᖕᒪᑦ ᐃᖅᑲᓇᐃᔭᕐᓂᕐᒧᑦ 

ᐃᓕᓐᓂᐊᕐᓂᖅ. ᑕᐃᒪᓕ ᑕᒪᓐᓇ ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ ᐃᓗᐊᓂ ᑕᐃᒪ ᑕᒪᓐᓇ 

ᑐᓴᓚᐅᖅᓯᒪᓐᖏᓐᓇᒃᑯ ᓱᕈᓰᑦ 

ᐃᖅᑲᓇᐃᔭᕐᕕᖕᒧᓐᖓᐅᓂᖅ. ᖃᑯᒍᓪᓕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᐱᕆᒍᒪᓇᔭᖅᐳᖓ ᑕᒪᓐᓇ 

ᐃᑲᔪᖅᑐᐃᒐᔭᖅᐸ ᑕᒪᑐᒧᖓ ᓲᕐᓗ 

ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖏᑦ ᐃᖅᑲᓇᐃᔭᕐᕕᖕᒥᓄᑦ? 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᑭᐅᒃ ᒪᕐᕉᓕᖅᑑᒃ ᑭᓯᐊᓂ ᖃᐅᔨᒋᐊᒃᑲᓂᕐᓗᒋᑦ 

ᓈᓴᐅᑎᖏᑦ ᐅᑎᕐᕕᒋᒋᐊᖃᓛᖅᑕᓯ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᓪᓗᒥ  
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(interpretation ends) I wish today was Take 

Your Kids to Work Day because I’m missing 

my boys right now. Travelling MLAs, right? 

Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

like to give credit where credit is due, and I 

really do support the Department of 

Education in taking up this initiative in Take 

Your Kid to Work Day. Given that the 

Government of Nunavut is the largest 

employer in the territory and it’s most likely 

that our future graduates and future 

generations will most likely become 

employed in the public service, I think it’s 

crucial that all government departments also 

support this initiative and allow parents to 

bring their kids to work and allow them to 

have first-hand experience in an office 

environment and sort of hopefully encourage 

them to plan their own future success. It’s 

just a comment.  

 

I would like to move on to my next question. 

In paragraph 40, student assessment, the 

Auditor General “found that the Department 

of Education did not have finalized policies 

and guidelines to help teachers assess student 

achievement in the classroom.” As a result, 

the Department of Education “did not have 

assurance that students were being assessed 

consistently across schools or that classroom 

marks were reliable.” At the time of the 

audit, “the Department had a draft 

assessment, evaluation, and reporting 

framework and related policy for 

Kindergarten to Grade 12 students.” I would 

like to ask: how old is this draft? When did 

the department begin working on it? Why 

has it not come to completion? Thank you, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) It was mentioned 

yesterday it goes back to 2013 Auditor 

General’s office report. Ms. MacMillan.  

ᕿᑐᕐᖓᕗᑦ ᐃᖅᑲᓇᐃᔭᕐᕕᑎᓐᓄᑦ 

ᓇᔅᓴᕐᓇᐅᓇᖁᔪᒥᓇᐅᒐᓗᐊᖅ. ᐃᕐᓃᒃᑲᒃ 

ᐅᖓᓕᕋᒃᑭᒃ. ᐊᐅᓪᓚᖅᑕᖅᑏᑦ ᒪᓕᒐᓕᐅᖅᑏᓇᐃᑦ? 

ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᑲᔪᖅᑎᒌᑦᑎᐊᕈᒪᔪᒍᑦ. ᐃᑲᔫᑎᑦᑎᐊᖅᓯᒪᔪᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑕᒪᔅᓱᒥᖓ 

ᐱᓕᕆᐊᖑᔪᒥᒃ ᕿᑐᕐᖓᕗᑦ ᐃᖅᑲᓇᐃᔭᕐᕕᑎᓐᓄᑦ 

ᓇᔅᓴᕐᓇᒥ. ᑖᒃᑯᐊ ᐃᓱᒪᒋᓪᓗᒋᑦ ᑖᒃᑯᐊ ᒐᕙᒪᒃᑯᑦ 

ᓄᓇᕗᒻᒥ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᓛᖑᒻᒪᑕ. 

ᐊᖏᓂᖅᐸᐅᖑᖅᑰᕐᒪᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂ ᐊᒻᒪᓗ 

ᓯᕗᓕᓂᒃᓴᒥ ᑖᒃᑯᐊ ᐱᔭᕇᕐᓂᐊᖅᑐᐃᑦ 

ᐃᓱᓕᑦᑎᓂᐊᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ ᐊᒻᒪᓗ 

ᐃᒻᒪᖃ ᓴᓇᐅᒐᖅᑖᕐᓗᑎᒃ. ᑕᒪᓐᓇ, ᐄ, ᒐᕙᒪᒃᑯᑦ 

ᑕᒪᐃᑕ ᒐᕙᒪᓕᕆᔨᒃᑯᑦ ᑕᒪᐃᑕ ᑕᒫᓂ 

ᐃᑲᔪᖅᑐᓯᒪᔭᕆᐊᖃᖅᑕᖓ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ 

ᐊᖏᔪᖅᑳᖑᔪᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᖁᑎᒥᓐᓂᒃ. ᓲᕐᓗ ᐄ, 

ᐱᑕᖃᖅᑎᑦᑎᓃᑦ ᓴᓇᕕᒧᓪᓗ ᐅᕝᕙᓘᓐᓃᑦ ᐊᒻᒪᓗ 

ᐃᑲᔪᖅᑐᐃᖁᓪᓗᒋᑦ ᑕᒪᒃᑯᓂᖓ ᐸᕐᓇᐅᑎᓄᓪᓗ 

ᐊᒻᒪᓗ ᓯᕗᓂᔅᓴᒧᑦ. ᐅᖃᐅᓯᔅᓴᑐᐃᓐᓇᖅ. 

 

 

 

ᑐᒡᓕᐊᓂ ᐊᐱᖅᑯᑎᖃᕈᒪᒻᒥᒐᒪ 40-ᒥ ᑎᑎᖅᑲᓕᒃ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᓇᓗᓇᐃᔭᖅᑕᑦ. ᑕᐃᒪ ᑖᒃᑯᐊ 

ᑕᒻᒪᖅᓯᑕᖅᓯᒪᔪᑦ ᐅᖃᖅᓯᒪᔪᐃᑦ ᒪᓕᒐᒃᓴᓂᒡᒎᖅ ᓱᓕ 

ᐸᕐᓇᓯᐊᑦ ᓱᓕ ᐱᔭᕇᖅᓯᓚᐅᓐᖏᒻᒪᑕ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᑕᐃᒪᓕ ᑖᒃᑯᐊᑦᑕᐅᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓱᓇᖃᓚᐅᓐᖏᒻᒪᑕ 

ᓱᓇᑕᖃᓚᐅᓐᖏᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. ᖃᓄᖅ 

ᓇᓗᓇᐃᔭᖅᓯᖅᑕᐅᓂᖅ ᐊᒻᒪᓗ ᑕᐃᒪᓕ ᓄᑖᒥᒃ 

ᓱᓇᓂᒃ ᑎᑎᖅᑲᓕᐅᓚᐅᖅᓯᒪᕕᓯ ᐃᓕᓐᓂᐊᓕᓵᓂᒃ 

ᒥᑭᓛᓂᑦ ᑕᐃᑯᖓ 12-ᒧᑦ. ᑕᐃᒪ ᐊᐱᕆᒍᒪᕗᖓ. 

ᖃᔅᓯᓂᒃ ᐅᑭᐅᖃᕆᐊᖃᖅᐸᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᔭᐅᔪᒻᒪᔾᔪᒃ ᐊᒻᒪᓗ 

ᖃᓄᐃᒻᒪᓪᓗ, ᓱᒻᒪᓪᓕ ᑕᒪᓐᓇ 

ᐱᔭᕇᖅᑕᐅᓯᒪᓐᖏᑉᐸ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᑉᐸᔅᓴᖅ 

ᐅᖃᐅᓯᐅᓚᐅᖅᑐᖅ 2013−ᒨᖓᔪᖅ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᑎᐅᑉ ᐊᓪᓚᕕᖓᑕ ᐅᓂᒃᑳᖓᓂ. ᒥᔅ 

ᒪᒃᒥᓚᓐ.  
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Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The framework, policy, and 

handbook will be ready for implementation 

in the 2020-21 school year. That takes into 

account that we are able to complete the 

documents, have it translated, and in-service 

our teachers so that they are familiar and 

receive in-service to deliver and work 

confidently and competently with the 

assessment document. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Mr. Lightstone, I have a 

number of names on my list. I’ll give you 

one more question. Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

would like to go back to paragraph 35 where 

the OAG findings that indicate that of course 

staff housing is an issue, but teachers and 

other staff are not being a first priority when 

allocated housing and also indicated that 

there’s a “need for teachers to share 

accommodations…” When I brought this up 

with the Nunavut Housing Corporation, they 

stated that teachers sharing accommodations 

were optional and were not necessarily 

enforced upon them. I would just like to seek 

clarification on that specific wording, 

whether or not teachers are forced to share 

accommodations in staff housing or whether 

it is in fact optional. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. We continue to work with our 

stakeholders and partners such as Housing. 

What I can state is all the job advertisements 

for teachers, it states on the advertisement 

that sharing may be required and once the 

application is submitted, of course the 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᒃᑯᐊ ᒪᓕᒐᖏᑦ ᑖᒃᑯᐊᓗ ᐸᕐᓇᖅᐸᒌᖅᓯᒪᓇᑎᒃ 

2020−21-ᒧᑦ ᐅᑭᐅᖏᓐᓄᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᑎᑎᖅᑲᐃᑦ ᐱᔭᕇᕈᒫᕋᑦᑎᒍ ᐃᓄᑦᑎᑑᑕᐅᓪᓗᑎᓪᓗ 

ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᑦᑎᓐᓄᑦ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᖁᑎᕗᑦ 

ᐃᒻᒪᖃ ᑐᑭᓯᐅᒪᓂᐊᕐᒪᔾᔪᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ 

ᐊᑎᖁᑎᖃᒻᒪᕆᒃᐱᑦ ᐊᒻᒪᓗ ᐊᑕᐅᓯᒃᑲᓂᕐᒥᒃ 

ᐊᐱᖅᑯᑎᖃᖅᑎᓐᓂᐊᖅᑲᒋᑦ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

35-ᒧᑦ ᐅᑎᕐᕕᒋᔪᒪᓪᓗᒍ. ᑖᓐᓇ ᑖᒃᑯᐊ 

ᓇᓂᔭᐅᓯᒪᒻᒪᑕ ᓇᓗᓇᐃᔭᖅᓯᒪᓪᓗᑎᓪᓗ ᑖᒃᑯᐊ 

ᐃᓕᓴᐃᔩᑦ ᐃᓪᓗᖃᓐᖏᓐᓂᖅ ᐊᖏᕐᕋᖃᓐᖏᓐᓂᖅ 

ᓴᓇᔨᓄᑦ, ᐃᓕᓴᐃᔩᓪᓗ, ᓯᕗᓪᓕᐅᖅᑎᓪᓗ, 

ᐃᓕᓴᐃᔩᓪᓗ, ᑖᒃᑯᐊ. ᓲᕐᓗ ᑕᐃᒪ 

ᐃᓪᓗᓕᕆᔨᕐᔪᐊᒃᑯᓐᓄᑦ ᑐᓴᖅᑎᓐᓇᒃᑯᑦ 

ᑐᑭᓯᑎᓐᓇᒃᑯᑦ ᐃᓕᓴᐃᔩᑦ ᑖᒃᑯᐊ 

ᐃᓪᓗᒥᐅᖃᑎᒌᓯᒪᒻᒪᑕ. ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ 

ᑕᒪᓐᓇ ᑕᐃᒪᓕ ᑐᑭᓯᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᑐᖓ 

ᑕᒪᑐᒧᖓ. ᑖᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ ᐃᓪᓗᖃᖅᑎᑕᐅᓯᒪᕚᑦ 

ᐃᓪᓗᖃᑎᖃᕆᐊᖃᖅᐹᑦ ᐅᕝᕙᓘᕝᕙ 

ᐃᓪᓗᒥᐅᖃᑎᒋᒋᐊᖃᖅᐸᑦ ᐊᑕᐅᓯᕐᒥᒃ ᐃᓪᓗᒥᒃ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᓱᓕ ᑕᒪᓐᓇ ᑲᔪᓯᓯᒪᔪᖅ ᑖᒃᑯᐊ ᑎᒍᒥᐊᖃᑦᑎᔪᑦ 

ᐃᓪᓗᓕᕆᔨᒃᑯᑦ ᑭᓯᐊᓂᓕ ᐅᖃᕈᓐᓇᖅᑐᖓ ᑖᒃᑯᐊ 

ᓴᖅᑭᔮᖅᑎᓐᓇᓱᓚᐅᕐᓕᑦ ᐃᓕᓴᐃᔨᒧ ᐅᖃᖅᓯᒪᔪᖅ 

ᓴᖅᑭᐅᓯᒪᔪᖅ ᑖᒃᑯᐊ 

ᐃᓪᓗᒥᐅᖃᑎᖃᑐᐃᓐᓇᕆᐊᖃᖅᑐᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᑕᑕᑎᖅᓯᒪᔪᐃᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐃᓚᒌᓂᖏᑦ  
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sharing is dependent on the candidate, the 

family situation, number of members in the 

relocation, so that is dependent on the 

housing allocation. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Moving on, Ms. 

Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. Good morning. My first 

question is regarding paragraph 16, which 

states that (interpretation ends) “We found 

that the Department of Education was not 

doing enough to prepare students 

academically for post-secondary education or 

employment.” Reading the report, I noticed 

that there wasn’t a lot of mention in terms of 

what career development officers can do to 

assist youth in high school or youth to get 

into post-secondary education.  

 

I would like to ask the Department of Family 

Services: would you have records as to how 

many visits are done to schools by career 

development officers in the communities? 

(interpretation) Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Family Services, Ms. Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) I would like 

my director of career development to answer 

that.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just a reminder: we 

have this new system in front of us. You 

don’t have to push any buttons right now; we 

have a switcher and that goes for everybody 

in the room. Mr. Clift.  

 

Mr. Clift: Ma’na, Mr. Chairman. We don’t 

have specific records as to the visits made by 

ᐊᒥᓲᓂᖏᑦ ᖃᑉᓯᐅᓂᖏᓪᓗ, ᓲᖅ 

ᐸᓃᓐᓂᐊᕐᓂᖏᓐᓂᒡᓗ ᑕᐃᒪ ᑖᒃᑯᐊ ᐃᒡᓗᒧᑦ 

ᑕᐃᒪᓐᓇᐃᖦᖤᖅᐳᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᑲᔪᓯᓂᐊᕐᓗᑕ, ᒥᔅ ᓇᑲᓱᒃ. 

 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ, ᐅᑉᓛᒃᑯᑦ. ᐅᓇ 

ᓯᕗᓪᓕᖅᐹᒥᒃ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ. ᑎᑎᕋᖅᓯᒪᔪᒥ 16ᒥ 

ᐅᖃᖅᓯᒪᒻᒪᑦ (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᓐᖏᓗᐊᕐᒪᑕᒎᖅ 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᒪᑯᓂᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ 

ᐃᖅᑲᓇᐃᔮᖅᑖᕋᓱᖕᓂᕐᒧᓪᓘᓐᓃᑦ. ᐅᓂᒃᑳᖅ 

ᐅᖃᓕᒫᖅᖢᒍ ᐅᔾᔨᕆᒐᒃᑯ ᐅᖃᐅᓯᐅᒐᔪᖃᑦᑕᕐᒪᑦ 

ᑕᒪᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓕᕆᔨᑦ ᐃᑲᔪᕈᓐᓇᕐᒪᑕ 

ᒪᒃᑯᒃᑐᓂᒃ ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ 

ᐅᕝᕙᓘᓐᓃᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒨᕈᓐᓇᖁᓪᓗᒋᑦ.  

 

 

 

 

ᑕᐃᒪᓕ ᐃᓄᓕᕆᔨᒃᑯᑦ ᐊᐱᕆᔪᒪᕙᒃᑲ. 

ᑎᑎᕋᖅᓯᒪᔪᖁᑎᖃᕋᔭᖅᐱᓯᖃᐃ ᖃᔅᓯᐅᖕᒪᖔᑕ 

ᖃᔅᓯᐊᖅᖢᑎᒃ ᐳᓛᕆᐊᖃᑦᑕᖅᐸᑦ 

ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓕᕆᔨᑦ? ᖁᔭᓐᓇᒦᒃ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓄᓕᕆᔨᒃᑯᑦ, ᒥᔅ ᓂᐃᒍ. 

 

ᓂᐃᒍ: ᒪ’ᓇ ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ ᐃᖅᑲᓇᐃᔮᒃᓴᓕᕆᓂᕐᒧᑦ 

ᐊᐅᓚᑦᑎᔨᕗᑦ ᑭᐅᖁᒐᒃᑯ. ᖁᔭᓐᓇᒦᒃ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ.  (ᑐᓵᔨᑎᒍᑦ) ᐃᖅᑲᐃᑎᓪᓗᓯ 

ᐅᓇ ᓄᑖᖑᒻᒪᑦ. ᓇᕿᑦᑕᕆᐊᑐᒍᓐᓃᖅᑐᖅ; 

ᓇᕿᑦᑕᐃᔨᖃᓕᕋᑦᑕ ᐃᓘᓐᓇᓯ ᑲᒪᒋᔪᓐᓃᕐᓗᒋᑦ. 

ᒥᔅᑕ ᑭᓕᕝ 

 

 

ᑭᓕᕝ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑎᑎᕋᖅᓯᒪᔪᖁᑎᖃᓐᖏᑦᑐᒍᑦ ᑖᒃᑯᓄᖓ 

ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᕐᓄᑦ, ᐄ, ᑕᒪᒃᑯᐊ ᖃᐅᔨᒪᔾᔪᑎᑦ  
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our career development officers to high 

schools at hand. I will certainly get that 

information and provide it. I will let the 

Member know and the Committee know that 

this year we have stepped up our efforts to 

get the career development officers out to 

high schools in career fairs and trade shows 

and have provided new specific budgetary 

allocations so they can do so. Ma’na, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you as 

well. Ms. Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. (interpretation ends) I’m very 

curious too as to what the records will be 

because, as it’s stated, there’s not a lot of 

support within education because of also 

teachers’ schedules and times they could to 

plan with students in terms of planning for 

further education. It would be very 

interesting to see those numbers.  

 

I’ll move on to the next one and paragraph 

31, recommendations also made to Education 

to “develop and implement a strategy that 

specifies the actions that it and other partners 

will…help students graduate from high 

school and transition…” In the response 

Education provided, “…the Department 

staffed a new position, within the Advanced 

Education Division.” My question to the 

Department of Education is: where is this 

position and is it expanding to more than one 

staff or how many staff are in that division? 

(interpretation) Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The position has been staffed and 

it resides in the Advanced Education 

Division and there is one position at this 

time. (interpretation) Thank you. 

ᐱᓂᐊᖅᐸᒃᑲ ᐊᑐᐃᓐᓇᐅᑎᓪᓗᒋᓪᓗ. ᑲᑎᒪᔨᕋᓛᑦ 

ᐅᖃᐅᑎᔪᓐᓇᖅᐸᒃᑲ ᑕᒫᓂ ᐊᕐᕌᒍᒥ 

ᐊᒃᓱᕈᕆᐊᓪᓚᒃᓯᒪᔪᒍᑦ ᑕᒪᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓕᕆᔨᕗᑦ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐃᖅᑲᓇᐃᔮᓄᓪᓗ ᓴᖅᑭᔮᖅᖢᑎᒃ. ᐄ, ᑮᓇᐅᔭᓂᒃ 

ᓴᓂᕐᕙᐃᖃᑦᑕᖅᓯᒪᓪᓗᑕ ᑕᒪᑐᒧᖓ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ. ᒪ’ᓇ. ᒥᔅ ᓇᑲᓱᒃ. 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᖃᐅᔨᔪᒪᓪᓚᕆᒃᑲᒪ ᐄ. ᖃᓄᖅ ᑎᑎᕋᖅᓯᒪᔪᖅ 

ᖃᓄᐃᑦᑑᓂᐊᕐᒪᖔᑕ ᓲᖃᐃᒻᒪ ᐅᖃᖅᓯᒪᓂᖓ 

ᐃᑲᔪᖅᓱᖅᑕᐅᓗᐊᖅᓯᒪᖕᒥᖕᒪᑕ ᑕᒪᒃᑯᐊ 

ᐃᓕᓴᐃᔨᓪᓗ ᖃᖓᒃᑰᖃᑦᑕᕐᓂᖏᑦ ᖃᖓᒃᑯᓪᓗ 

ᐸᕐᓇᐃᖃᑎᖃᓕᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᖅᑎᑦ 

ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᓂᕐᒧᑦ. ᑐᓴᕈᒥᓇᕋᔭᖅᑐᑦ ᑖᒃᑯᐊ 

ᓈᓴᐅᑎᑦ. 

 

 

 

ᐊᓯᐊᓅᖔᕐᓂᐊᓕᕐᒥᒐᒪ ᑕᕝᕙᓂ ᓈᓴᐅᑎᖓ 31, 

ᐊᑎᓕᖁᔭᐅᔪᓂᑦ ᐊᑐᓕᖁᔭᐅᓚᐅᕐᒥᖕᒪᑦ 

ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ, ᐊᑐᓕᖅᑎᓪᓗᑎᒃ ᐸᕐᓇᐅᑎᓪᓗ 

ᓇᓗᓇᐃᔭᐃᓯᒪᔪᓄᑦ ᐱᓕᕆᐊᖑᓂᐊᖅᑐᓂ 

ᐊᓯᖏᓐᓂᓗ ᐱᓕᕆᐊᖃᑕᐅᔪᓂ ᐃᑲᔪᕐᓂᐊᕐᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓂᑦ ᐱᔭᕇᖃᑦᑕᖁᓪᓗᒋᑦ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐊᒻᒪᓗ ᓄᒃᑎᖅᐸᓪᓕᐊᓂᐊᖅᑐᑦ ᑕᐃᒃᑯᐊ ᑖᒃᑯᐊ 

ᐱᔾᔪᑎᒋᓚᐅᖅᑕᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑖᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕐᓄᑦ. ᐊᐱᖅᑯᑎᒋᔭᕋᓕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᓇᓃᒻᒪᑦ ᑖᓐᓇ 

ᐃᖅᑲᓇᐃᔮᖅ? ᐊᖏᒡᓕᒋᐊᕐᓂᐊᖅᐸᑦ ᐊᑕᐅᓯᐅᑉ 

ᐅᖓᑖᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕐᓂᐊᕐᓗᑎᒃ ᑕᐃᑲᓂᓗ 

ᐃᖅᑲᓇᐃᔭᕐᕕᖕᒥ ᖃᓄᐃᓕᖓᓂᐊᖅᐸ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑖᓐᓇ ᐃᓐᓄᒃᑕᐅᓯᒪᓕᖅᑐᖅ ᑕᐃᑲᓂᓗ 

ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐊᑕᐅᓯᕐᒥᒃ 

ᒫᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᖅᑐᒍᑦ. ᖁᔭᓐᓇᒦᒃ. 
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Chairman (interpretation): Thank you. Ms. 

Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. Is the employee located here 

in Iqaluit or where is it located? Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Yes, the position is located in 

Iqaluit. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. Earlier in our meeting I 

discussed the issue of regional offices in 

communities, including Pangnirtung, which 

is a decentralized community, and there are a 

lot of vacant positions at the office there. My 

first question is: do you look at the 

communities outside of Iqaluit? Maybe those 

positions can be staffed outside of Iqaluit. 

Has that been considered by the Department 

of Education. Why wasn’t the position 

located outside of Iqaluit? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. There are various offices 

throughout Nunavut, and in Pangnirtung 

there is the registrar’s office and student 

assessment, so we do have Education staff 

located there. However, the advanced 

Education resides here in Iqaluit, and that is 

the division it fell under, therefore the 

position was filled here in Iqaluit. 

Qujannamiik, Mr. Chairman.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᑲᓱᒃ. 

 

 

ᓇᑲᓱᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑖᓐᓇ 

ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔪᖅ ᑕᒫᓃᑦᑐᖅ ᐃᖃᓗᖕᓂ ᐅᕝᕙᓗ 

ᓇᒦᑦᑐᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, 

ᐃᖅᑲᓇᐃᔮᖅ ᐃᖃᓗᖕᓃᑦᑐᖅ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᑲᓱᒃ. 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑲᑎᒪᓂᖃᖅᑎᓪᓗᑕ ᐅᖃᐅᓯᕆᓚᐅᖅᓯᒪᒻᒥᒐᒃᑯ ᒪᑯᐊ 

ᐆᑦᑐᖅᓯᒪᔪᐃᑦ ᐊᓪᓚᕝᕕᕈᔪᐃᑦ ᓄᓇᓕᓐᓂ 

ᐸᓐᓂᖅᑑᖅ ᐃᓚᒋᔭᐅᒻᒥᒻᒪᑦ (decentralized 

community). ᐅᓪᓗᒥ ᐊᒻᒪ ᐊᓪᓚᕝᕕᖓ ᑕᐃᑲᓂ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓂ. ᐊᓪᓚᕝᕕᕈᔪᐃᑦ 

ᐃᓄᖃᐅᓐᖏᑦᑐᒐᓚᐅᖃᑦᑕᖅᓯᒪᑎᓪᓗᒋᑦ ᑖᓐᓇ 

ᖃᓄᖅ ᓯᕗᓪᓕᖅᐹᒥᖃᐃ, ᑭᐅᓪᓗᓂᖃᐃ 

ᐊᐱᖅᑯᑎᒋᒍᒪᔭᕋ. ᓄᓇᒥ ᑕᑯᓐᓇᖅᑕᐅᖃᑦᑕᖅᑲ 

ᓯᓚᑖᓂ ᐃᖅᑲᓇᐃᔮᑦ 

ᐱᔭᐅᔪᓐᓇᖅᑐᐃᖅᑲᐃᖅ−ᑕᐅᓯᒪᔫᒥᖃᑦᑕᖃᖅᑲᐃ 

ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᑖᓐᓇ 

ᖃᓄᐃᒻᒪᓕᑭᐊᖅ ᐊᓯᖏᓐᓄᑦ ᐃᖃᓗᐃᑦ ᓯᓚᑖᓄᑦ 

ᐃᓕᔭᐅᓐᓂᓐᖏᓚᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᐊᔾᔨᒌᓐᖏᒻᒪᑕ ᑕᐃᒪ ᐊᒡᓚᒡᕖᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ, 

ᐸᖕᓂᖅᑑᕐᒥ ᐱᑕᖃᕐᒪᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᑕᐃᑲᓂ, 

ᑭᓯᐊᓂᓕ ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕈᒪᔪᐃᑦ 

ᐃᖃᓗᖕᓃᒻᒪᑦ, ᑖᓐᓇ ᐃᖅᑲᓇᐃᔭᕐᕕᐅᑉ ᐃᓗᐊᓃᒻᒪᑦ. 

ᑕᐃᒪ ᐃᓂ ᑖᓐᓇ ᐃᓐᓄᒃᑕᐅᓚᐅᖅᐳᖅ ᐃᖃᓗᖕᓂ 

ᐱᔾᔪᑎᒋᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
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Chairman (interpretation): Thank you. Ms. 

Nakashuk, are you done? Do you have 

another question? Ms. Nakashuk.  

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. (interpretation ends) On page 

8, No. 34, the second tab also states 

“…Educator Development division, 18 of 22 

positions (82%) were vacant.” That’s 82 

percent. What is the issue in filling these 

positions? What has been done to ensure 

these positions are being filled? I’m curious 

to know, when we talk about Article 23, and 

it’s also mentioned in this report that a lot of 

the positions could be filled by high school 

graduates or Inuit in general in the 

communities. My question is: what is the 

issue in filling these positions? 

(interpretation) Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Department of Education 

continues to work with the Department of 

Human Resources to follow the staffing 

process and there is always priority provided 

to Inuit, and often the job advertisements will 

state it is an indeterminate position if it is 

filled by a beneficiary. However, if it is not, 

it becomes a term position so that way it is 

always available for future staffing for Inuit 

individuals. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Nakashuk.  

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. I have a few questions, but I 

also want to ask a question on page 11, 

paragraph 48, which talks about 

(interpretation ends) guidance counsellors. 

(interpretation) Is the Department of 

Education looking at that? Are those 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᑲᓱᒃ, ᑕᐃᒫᖅᐱᑦ 

ᐊᐱᖅᑯᓯᒃᓴᖃᒃᑲᓐᓂᖅᐱᓘᕝᕙ?  

 

ᓇᑲᓱᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

ᒪᒃᐱᒐᖅ −8ᒥ, 34−ᒥ ᓈᓴᐅᑎᓕᖕᒥ ᐅᖃᖅᓯᒪᖕᒪᑦ 

ᑖᓐᓇ ᑐᒡᓕᐊᓃᑦᑐᖅ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᑦ 18 

ᑕᕝᕙᓐᖓᑦ ᑖᓐᓇ 82%ᒥᒃ ᐃᓐᓄᒃᓯᒪᓐᖏᒻᒪᑕ. 

ᖃᓄᖅ ᐃᓱᒫᓘᑎᑕᖃᕐᒪᑦ ᐃᓐᓄᒃᓯᓇᓱᖕᓂᕐᒥᒃ 

ᑖᒃᑯᓂᖓ ᐃᓂᐅᔪᓂᒃ? ᖃᓄᐃᓕᐅᖅᓯᒪᓕᖅᐱᓯ 

ᑖᒃᑯᐊ ᐃᓂᐅᔪᑦ ᐃᓐᓄᒃᑕᐅᓯᒪᒐᓗᐊᕐᓗᑎᒃ 

ᖃᐅᔨᔪᒪᒐᒪ. ᐅᖃᐅᓯᖃᓕᕌᖓᑕ ᐃᓗᓕᖓ 23ᒥᒃ 

ᐊᖏᖃᑎᒌᒍᑎᓄᑦ ᐅᖃᖅᓯᒪᖕᒥᖕᒪᑦ. ᑖᓐᓇ ᑕᕝᕙᓂ 

ᐅᓂᒃᑳᕐᒥ ᐅᖃᖅᓯᒪᖕᒥᖕᒪᑦ ᑖᒃᑯᐊ ᐃᓄᐃᑦ ᑕᒡᕗᖓ 

ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᕇᖅᓯᒪᔪᓂᒃ 

ᐃᓐᓄᒍᓐᓇᕋᓗᐊᕐᒪᑕ ᐃᓄᖕᓂᒃ ᐊᐱᖅᑯᑎᒐ ᑖᓐᓇ 

ᑭᓱᒥᒃ ᐃᓱᒫᓘᑎᑕᖃᕐᒪᑦ ᐃᓐᓄᐃᓇᓱᖕᓂᕐᒧᑦ 

ᑖᒃᑯᓄᖓ ᐃᓂᐅᔪᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᒃᑯᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᖃᑎᖃᐃᓐᓇᖅᑐᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ ᑖᔅᓱᒧᖓ 

ᐊᑐᐊᖅᑕᐅᔭᕆᐊᓕᖕᒧᑦ. ᑕᐃᒪ 

ᓯᕗᓪᓕᐅᔾᔭᐅᔪᖃᐃᓐᓇᐅᔭᕐᒪᑦ ᐃᓄᐃᑦ ᑕᒪᒃᑯᐊᓗ 

ᓴᖅᑭᔮᖅᑎᑕᑦᑎᓐᓂ ᐃᖅᑲᓇᐃᔮᒐᒃᓴᑦ, ᐃᒪᓐᓇ 

ᐃᖅᑲᓇᐃᔭᐃᓐᓇᕐᓂᐊᕐᒪᑦ. ᑕᐃᒪ ᓄᓇᖃᖃᑕᐅᔪᒧᑦ 

ᐃᓐᓄᒃᑕᐅᒃᐸᑦ ᐅᕝᕙᓘᓐᓃᑦ ᓄᓇᖃᖅᑳᖅᓯᒪᔪᓄᑦ 

ᐃᓂᖃᕐᒪᑦ ᐃᖅᑲᓇᐃᔭᑲᐃᓐᓇᑐᐃᓐᓇᖃᑦᑕᖅᑐᖅ 

ᓯᕗᓂᒃᓴᒥ ᐃᓄᖕᓄᑦ ᐃᓐᓄᒃᑕᐅᑎᓐᓇᓱᖃᑦᑕᖅᑕᕗᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᑲᓱᒃ. 

 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᐱᖅᑯᑎᒃᓴᒃᑲ 

ᐊᒥᓲᓗᐊᓐᖏᑦᑑᒐᓗᐊᑦ ᑭᓯᐊᓂ ᐅᓇ 

ᐊᐱᖅᑯᑎᒋᔪᒪᒻᒥᒐᒃᑯ ᒪᒃᐱᒐᖅ 11ᒦᑦᑐᖅ 

ᑎᑎᕋᖅᓯᒪᔪᓂ 48. ᐃᑲᔪᖅᑎᓂᒃ ᐃᓕᓴᕕᐅᑉ 

ᐃᓗᐊᓂ ᐃᑲᔪᖅᑎᐅᔪᓐᓇᖅᑐᓂ ᐅᖃᐅᓯᖃᕐᒥᒻᒪᑦ 

ᑖᒃᑯᐊᖃᐃ ᑕᑯᓐᓇᖅᑕᐅᕙᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᑦ ᐅᕝᕙᓗ ᑖᒃᑯᐊ 

ᐃᓄᖃᐅᖅᑐᒐᓚᐅᓕᖅᑲᖅᑲᐃ? (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪ 
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positions filled? (interpretation ends) It states 

“At the time of our audit, it was considering 

obtaining funding for these positions.” I’m 

just curious to know if there are any new 

guidance counsellors in the schools and how 

many in the communities? (interpretation) 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Currently we have five guidance 

counsellors in our schools; two in the 

Qikiqtani region, two in the Kivalliq region, 

and one in the Kitikmeot. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Nakashuk.  

 
Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. I also thank you for indicating 

that. Lastly I want to ask and I’m aware that 

the Department of Family Services was 

responsible for the NEAT program, 

apprenticeship for students, if they want to 

take positions in the education system. It was 

through Family Services in collaboration 

with Education. They said they were going to 

assess it further. What’s the status of that? 

That’s my last question. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Is 

your question directed to the Department of 

Family Services? Ms. Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. It’s for the Department of 

Family Services.  

 

Chairman: Okay. (interpretation) Is it to the 

Department of Family Services?  

 

Ms. Nakashuk: Yes.  

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒎᖅ ᑮᓇᐅᔭᖅᑖᕈᑕᐅᓇᓱᓚᐅᕐᒪᑕ 

ᑖᒃᑯᐊ ᐃᓂᐅᔪᑦ ᖃᐅᔨᔪᒪᑐᐃᓐᓇᖅᑐᖓ ᓄᑖᓂᒃ 

ᐅᖃᓪᓚᐅᔾᔨᔨᑕᖃᖅᐸ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐊᒻᒪᓗ 

ᖃᔅᓯᐅᕙᑦ ᓄᓇᓕᖕᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᒫᓐᓇᐅᔪᖅ ᑕᓪᓕᒪᓂᒃ ᐅᖃᓪᓚᐅᔾᔨᔨᖃᖅᑐᒍᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖁᑎᑎᑦ ᒪᕐᕉᒃ ᕿᑭᖅᑕᓂ, ᒪᕐᕉᒃ 

ᑭᕙᓪᓕᕐᒥ ᐊᒻᒪᓗ ᐊᑕᐅᓯᖅ ᕿᑎᕐᒥᐅᓂ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᑲᓱᒃ. 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᓪᓗ 

ᑖᔅᓱᒧᖓ ᓇᓗᓇᐃᖅᓯᒍᓐᓇᕐᖓᑦ. ᑭᖑᓪᓕᖅᐹᒥᒃ 

ᐅᓇ ᐊᐱᖅᑯᑎᒋᔪᒪᓕᖅᑕᕋ. ᖃᐅᔨᒪᓪᓗᖓ 

ᐃᓄᓕᕆᔨᒃᑯᑦ ᑲᒪᒋᔭᖃᓚᐅᖅᓯᒪᒻᒪᑕ NEAT 

Program−ᖑᓂᕋᖅᑕᐅᔪᒥᒃ (Nunavut Education 

Apprenticeship Training), ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᓴᓇᔨᐅᓂᕐᒧᓘᓐᓃᑦ 

ᐱᒐᓱᐊᖅᐸᓪᓕᐊᒍᒪᔪᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᐃᓄᓕᕆᔨᒃᑯᑎᒍᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑲᑐᔾᔨᖃᑎᒌᑦᑐᑎᒃ 

ᕿᒥᕐᕈᔭᐅᒃᑲᓂᕐᓂᐊᕐᓂᕋᖅᑕᐅᓯᒪᒻᒪᑦ ᑕᕝᕙᓂ. ᑖᓐᓇ 

ᖃᓄᐃᓕᖓᑦᑕᕐᒪᖔᖅ. ᑭᖑᓪᓕᖅᐹᒥᒃ 

ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᕌᖅᑑᖅ ᐊᐱᖅᑯᑎᒋᔭᑦ? ᒥᔅ 

ᓇᑲᓱᒃ. ᐆᑲᐃ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ? ᒥᔅ ᓇᑲᓱᒃ.  

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᐅᓚᑦᑎᔨᕗᑦ 

ᑖᓐᓇ ᑭᐅᖁᒐᒃᑯ ᑖᔅᓱᒥᖓ ᐊᐱᖅᑯᒻᒥᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ? 

 

 

ᓇᑲᓱᒃ (ᑐᓵᔨᑎᒍᑦ) ᐄ. 
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Chairman: Ms. Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) I would like 

my director to answer that question, please. 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Apologies for whatever 

technical difficulties we’re having with your 

microphone, but we will have somebody 

look at that. Mr. Clift. 

 

Mr. Clift: Ma’na, Mr. Chairman. To the best 

of my knowledge, that assessment didn’t 

happen. Since becoming director of this 

division a year ago, I had identified working 

with Education to see about re-establishing 

the NEAT program. With respect to our 

apprenticeship unit, they’re very keen on it 

and we see this as an important bridge 

between high school and the world of work. 

There are no specific plans at this point, but 

certainly as we proceed, we will keep the 

legislature advised. Ma’na, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Nakashuk, you said that was your last 

question, so maybe this is your last one. Ms. 

Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. Since he mentioned that 

there’s not much being done on it and in the 

report it states that students really enjoy 

hands-on learning or work experience. The 

way it is set up or the availability of it is 

good for students. I wonder if this will be 

looked at again, and I know that there are 

challenges with lack of teachers, but I’m 

asking if the program will definitely be 

reinstated. That’s my last question. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅ ᓇᐃᒍ. 

 

ᓇᐃᒍᓪ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᐅᓚᑦᑎᔨᕗᑦ 

ᑖᓐᓇ ᑭᐅᖁᒐᒃᑯ ᑖᔅᓱᒥᖓ ᐊᐱᖅᑯᒻᒥᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᒥᐊᓇᖅ ᒫᓐᓇ 

ᑖᒃᑯᓄᖓ ᖃᓂᓐᖒᑎᔅᓯᓐᓄᑦ ᐃᓗᐊᓐᖏᑦᑐᖅ 

ᑖᓐᓇᓗ ᑕᑯᓇᑦᑕᐅᑎᓐᓂᐊᖅᐸᕗᑦ. ᒥᔅᑕ ᑭᓕᕝᑦ.  

 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖃᐅᔨᒪᔭᒃᑯᓪᓕ ᑖᓐᓇ ᖃᐅᔨᓴᕐᓂᖅ 

ᑲᔪᓯᓚᐅᓐᖏᑦᑐᖅ. ᑕᐃᒪᓕ 

ᐊᐅᓚᑦᑎᔨᓐᖑᕋᑖᓚᐅᖅᑐᖓ ᐊᕐᕌᓂᓗ 

ᓇᓗᓇᐃᖅᓯᓚᐅᕋᑦᑕ ᐱᓕᕆᖃᑎᖃᕐᓂᕐᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᑖᓐᓇ 

ᓴᖅᑭᑲᓐᓂᕈᓐᓇᕐᒪᖔᑦᑎᒍ NEAT−ᖑᓂᕋᖅᑕᐅᔪᖅ 

ᑖᓐᓇ ᐃᖅᑲᓇᐃᔭᕐᓯᓐᓈᑦ ᐃᓕᓐᓂᐊᓂᕐᒥᓂ ᑖᓐᓇ 

ᐱᒻᒪᕆᐅᓱᒋᒐᑦᑎᒍ ᑲᓯᐅᑎᑦᑎᐊᕐᒪᑦ 

ᐱᖅᓱᐃᓇᓱᓐᓂᐅᔪᒧᑦ ᒫᓐᓇ 

ᐸᕐᓇᐅᑎᖃᓪᓚᑦᑖᓐᖏᑦᑐᒍᑦ ᑭᓯᐊᓂ 

ᑲᔪᓯᕙᓪᓕᐊᓗᑕ. ᒪᓕᒐᓕᐅᕐᕕ 

ᑐᓴᐅᒪᑎᑉᐸᓪᓕᐊᓂᐊᖅᐸᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑭᖑᓪᓕᖅᐹᕆᓂᕋᓚᐅᕋᖕᓂ 

ᑭᖑᓪᓕᖅᐹᕆᖅᑰᒐᖕᓂ. ᒥᔅ ᓇᑲᓱᒃ.  

 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᐅᓯᕆᕋᑖᕐᖓᒍ ᒫᓐᓇ 

ᑲᒪᒋᔭᐅᓗᐊᓐᖏᓐᓂᕋᖅᑕᐅᓪᓗᓂ ᐊᒻᒪᓗ ᑕᕝᕙᓂ 

ᐅᓂᒃᑲᐅᓯᐅᔪᓂᒃ ᐅᖃᖅᓯᒪᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐊᓕᐊᓇᐃᒋᔭᖃᓪᓚᕆᓲᖑᒻᒪᑕ ᑭᓱᓕᕆᒋᐊᖅ 

ᓴᓇᓂᒃᑯᓘᓐᓃᑦ ᐱᓕᕆᓂᒃᑯᓘᓐᓃᑦ. ᑖᓐᓇ 

ᐋᖅᑭᓯᒪᓂᖓ ᐃᓛᒃ ᐊᑐᐃᓐᓇᐅᒪᓂᖓ 

ᐱᐅᒐᓗᐊᕐᖓᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᑖᓐᓇ 

ᑕᑯᔭᐅᒃᑲᓂᕐᓂᐊᕐᒪᖔᖅ ᐊᒻᒪᓗ ᖃᐅᔨᒪᔪᖓ 

ᐊᔅᓱᕉᑎᖃᓲᑦ ᐃᓕᓴᐃᔨᑭᔅᓴᕐᓂᖏᓐᓄᑦ ᑭᓯᐊᓂ 

ᑖᓐᓇ ᐱᔭᐅᒐᓱᐊᒃᑲᓐᓂᓚᕆᓐᓂᐊᓗᐊᕐᒪᖔᖅ 

ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ? ᑭᖑᓪᓕᖅᐹᖅ ᑖᓐᓇ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓄᓕᕆᔨᒃᑯᑦ, ᒥᔅᑕ ᑭᓕᕝᑦ.  
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Department of Family Services, Mr. Clift. 

 

Mr. Clift: Ma’na, Mr. Chairman. If I could 

please ask the Member to repeat the question. 

Sorry, I didn’t quite get specifically what 

you’re asking for; it was about teachers. 

(interpretation) Thank you. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Ms. Nakashuk and 

apologies if that was me; I wasn’t sure who 

that question was directed to, so if you could 

please clarify, Ms. Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Mr. Chairman. (interpretation ends) My 

question is to the Department of Family 

Services, as they stated that there’s no 

current plan to run this program. I understand 

that when this program was running, there 

were issues in terms of having a certified 

journeyman to assist students as well as 

teachers being committed to working with 

the Department of Education to continue this 

program. My question is: is the department 

committing to restarting this NEAT program. 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Family Services, Mr. Clift. 

 

Mr. Clift: Ma’na, Mr. Chairman. Thank you. 

We can’t make a commitment to that. It was 

a program that was based in the schools and 

so ultimately it’s the Department of 

Education’s decision. We are certainly 

committing to supporting that program 

getting off the ground again if we can reach 

the necessary agreement with the Department 

of Education.  

 

On a related issue, we are having discussions 

in some communities about community-

based skills training, which we have involved 

our colleagues at the college. That would 

feed into a solution that we could come up 

 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 

ᒪᓕᒐᓕᐅᖅᑎ ᐅᖃᒃᑲᓐᓂᑲᐃᓐᓇᖁᓪᓗᒍ ᑖᓐᓇ 

ᑐᑭᓯᑦᑎᐊᕋᑖᓐᖏᑦᑐᖓ ᖃᓄᓪᓚᑦᑖᖅ 

ᐊᐱᖅᑯᑎᖃᕐᒪᖔᖅ ᐃᓕᓴᐃᔩᑦ ᒥᔅᓵᓅᒐᓗᐊᖅ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᓇᑲᓱᒃ ᒪᒥᐊᓇᖅ 

ᐅᕙᖓᐅᕋᑖᖅ ᑭᒃᑯᓐᓄᑦ ᑐᕌᕋᓗᐊᕐᒪᖔᖅ ᐊᐱᖅᑯᑦ. 

ᑐᑭᓯᓇᖅᓯᑎᒋᐊᓚᐅᕈᒃ ᐊᐱᖅᑯᑏᑦ. ᒥᔅ ᓇᑲᓱᒃ.  

 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᖅᑯᑎᒐ ᐅᖃᖅᑲᐅᒻᒪᑦ ᑕᐃᒪ 

ᒫᓐᓇ ᐸᕐᓇᐅᑎᖃᓐᖏᒻᒪᑕᒎᖅ ᑖᔅᓱᒥᖓ 

ᐊᐅᓚᑦᑎᓂᕐᒧᑦ. ᑐᑭᓯᐅᒪᓪᓗᖓᓕ ᑖᓐᓇᓗ 

ᐊᑐᖅᑕᐅᓚᐅᖅᓯᒪᑎᓪᓗᒋᑦ 

ᓈᒻᒪᖏᔾᔪᑎᑕᖃᐅᒐᓗᐊᓪᓗ ᐃᒪᓐᓇ 

ᐸᐃᑉᐹᖅᑖᖅᓯᒪᔪᓂᒃ ᐃᑲᔪᖅᑎᑕᖃᓕᕐᒪᑦ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᓂᒃ 

ᐱᓕᕆᖃᑎᖃᕈᒪᓯᒪᔪᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ 

ᑲᔪᓯᔪᓐᓇᕐᓗᒍ ᑖᓐᓇ ᐱᓕᕆᐊᖅ. ᐊᐱᖅᑯᑎᒐᓕ 

ᐱᓕᕆᕝᕕᒥᖅᑲᐃ ᐅᖃᖅᓯᒪᕙᑦ 

ᐱᒋᐊᖅᑎᑎᒃᑲᓐᓂᕆᐊᖓ ᑖᔅᓱᒥᖓ ᐱᓕᕆᐊᖑᔪᒥᒃ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓄᓕᕆᔨᒃᑯᑦ, ᒥᔅᑕ ᑭᓕᕝᑦ. 

 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ. ᒫᓐᓇ ᐅᖃᖅᓯᒪᔪᓐᓇᓐᖏᑦᑐᖅ ᑖᓐᓇ 

ᐱᓕᕆᐊᖑᓚᐅᖅᓯᒪᔫᒐᓗᐊᖅ ᑐᓐᖓᕕᖃᖅᖢᓂ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ. ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ 

ᐋᖅᑭᒍᑕᐅᒐᔭᖅᑐᖅ. ᑕᐃᒪᓕ ᐃᑲᔪᖅᓱᐃᓂᐊᕐᓂᕐᒧᑦ 

ᐅᖃᖅᓯᒪᔪᓐᓇᑎᐊᖅᑐᒍᑦ ᐱᒋᐊᖅᑎᑲᓐᓂᕐᓗᒍ. ᑕᐃᒪ 

ᐊᖏᖃᑎᒋᔪᓐᓇᕋᑦᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑕᐃᒪ ᐊᒃᑐᐊᔪᒧᑦ ᑕᐃᓐᓇ. 

 

 

ᒫᓐᓇ ᐅᖃᖃᑎᒌᒃᐸᓪᓕᐊᔪᒍᑦ ᓄᓇᓕᖕᓂ 

ᐱᓕᒻᒪᒃᓴᓄᑦ. ᑕᒪᒃᑯᐊ ᐱᓕᕆᐊᖃᑎᕗᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓄᑦ ᑖᓐᓇ ᐃᓚᓕᐅᑎᕙᓪᓕᐊᔪᑦ 

ᐋᖅᑭᒍᑎᒋᒐᔭᖅᑕᑦᑎᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᑭᓯᐊᓂᓕ 

ᒫᓐᓇᐅᔪᖅ ᐅᖃᖅᓯᒪᔪᓐᓇᓐᖏᑦᑐᒍᑦ ᓲᖃᐃᒻᒪ  
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with for the schools, but at this point we’re 

not in a position to make that commitment 

because it’s not in our jurisdiction. We will, 

however, if Education wants to move 

forward, completely support them. Ma’na, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) This is an example of 

why it’s so helpful to have different 

departments in the same room. I’ll take Ms. 

Nakashuk’s question with your permission 

and turn it to the Department of Education in 

terms of specific timelines regarding this 

program. What information can you share 

with us? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. A review of this program began 

this academic year, 2019-2020, and as my 

colleague referenced, it would be in 

partnership with a number of stakeholders. 

Taking the lead would be the Curriculum 

Development Division team and the 

Iqqaqqaukkaringniq team, which involves 

the math, science, career, and technology 

division as well, hopefully partnering with 

other organizations and looking at 

individuals who have either trades or Red 

Seal journeymen staff that we may partner 

with for the benefit of our students. We are 

reviewing this program this year. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Then would I be correct 

to understand that the earliest we could see it 

rolling out would be the beginning of the 

2020 school year? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. That would be dependent on our 

partners and stakeholders and the availability 

of tradespeople/journeymen to be able to 

work in conjunction with us. Qujannamiik, 

Mr. Chairman.  

ᐱᓕᕆᐊᑦᑎᓐᓃᓐᖏᒻᒪᑦ ᑭᓯᐊᓂᓕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᑲᔪᖅᓱᕋᔭᖅᑕᕗᑦ 

ᑕᒪᒃᑯᓄᖓ ᑲᔪᓯᒋᐊᕈᒪᒃᐸᑕ. ᖁᔭᓐᓇᒦᒃ. 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑖᓐᓇ 

ᐆᒃᑐᑎᒋᔭᖅᑎᑦ ᐃᑲᔫᑎᕐᔪᐊᑦ ᑖᒃᑯᐊ ᐱᓕᕆᕝᕖᑦ 

ᐊᑕᐅᓯᕐᒥᒃ ᐃᒡᓗᕈᓯᕐᒥᒃ ᒥᔅ ᓇᑲᓲᑉ ᐊᐱᖅᑯᑎᒋᔭᖓ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᓂᖔᓕᕐᒥᓗᒋᑦ, 

ᖃᖓᒃᑯᓪᓚᑦᑖᖅ ᑕᒪᓐᓇ ᐱᓪᓗᒍ ᑖᓐᓇ 

ᐱᓕᕆᐊᖑᔪᖅ ᖃᓄᖅ ᖃᐅᔨᒪᔾᔪᑎᓄᑦ ᐅᕙᑦᑎᓐᓄᑦ 

ᑐᓂᓯᓂᐊᖅᐱᓯ? ᒥᔅ ᒪᒃᒥᓚᓐ? 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᕿᒥᕐᕈᓂᖅ ᑖᔅᓱᒪᓐᖓᑦ 

ᐱᓕᕆᐊᒥᒃ ᐱᒋᐊᓚᐅᖅᑕ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᖅ 

ᐊᕐᕌᒍᖓᓂ 2019−2020−ᒥ. ᑕᐃᒪ 

ᐃᖅᑲᓇᐃᔭᖃᑎᑦ ᐅᖃᕋᑖᕐᒪᑦ ᐱᓕᕆᖃᑎᕈᔪᐃᑦ 

ᖃᔅᓯᑲᓪᓚᖕᓂᒃ ᐱᓕᕆᖃᑕᐅᔪᑦ ᓯᕗᓕᖅᑎᐅᒐᔭᖅᑐᑦ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖅᑐᐃᑦ ᑕᒪᒃᑯᐊ 

ᓈᓴᐅᓯᕆᓂᕐᒧᑦ ᖃᐅᔨᓴᕐᓂᕐᒧᓪᓗ 

ᐃᖅᑲᓇᐃᔭᐅᑎᓕᕆᓂᕐᒧᓪᓗ ᐃᖅᑲᓇᐃᔭᕐᕕᖓ 

ᐃᓚᐅᒐᔭᕆᓪᓗᓂ. ᐃᓱᒪᓇᖅᑑᒐᓗᐊᖅ 

ᐱᓕᕆᖃᑎᖃᕐᒥᓗᑕᑦᑕᐅᖅ ᐊᓯᖏᓐᓂᒃ 

ᓇᐃᑦᑐᒥᐅᔪᓂᒃ ᑕᑯᓇᒡᓗᑕ ᐃᓄᖕᓂᒃ 

ᐸᐃᑉᐹᖅᑖᖅᓯᒪᔪᓂᒡᓘᓐᓃᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓛᖅᑐᐃᑦ ᑖᒃᑯᐊ ᐃᑲᔫᑎᐅᒐᔭᕐᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑐᖅ ᑖᓐᓇ ᕿᒥᕐᕈᕙᓪᓕᐊᔭᕗᓪᓗ 

ᐱᓕᕆᐊᑉ ᑕᒫᓂ ᐊᕐᕌᒍᒥ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ. ᐊᓱᐃᓛᒃ 

ᓱᓕᓇᔭᖅᐳᖓ ᑕᑯᓛᖅᑕᕗᑦ 2020 

ᐱᒋᐊᓕᓵᖅᑲᐅᑎᓪᓗᒍ ᐃᓕᓐᓂᐊᕐᓇᖅ? ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᖃᑦᑕᖅᑕᕗᑦ 

ᒪᓕᑐᐃᓐᓇᕋᔭᖅᑕᕗᑦ ᐸᐃᑉᐹᖅᑖᕋᓱᖕᓂᕐᒥᒃ 

ᐃᓕᓐᓂᐊᕈᑎᖃᖅᑎᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 



 

 22 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Before I move on to the 

next Committee Member, just to the Office 

of the Auditor General, the issue of staffing 

has come up just in the past few questions. 

Do you have any comments or observations 

from the audit around staffing issues within 

the Department of Education? I know that the 

report says, “You need a strategy,” and the 

department has said, “Yeah, we’re going to 

get a strategy.” Okay. Beyond that, aside 

from the whole strategy piece, observations 

or comments you might have. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

What I would say about the strategy in 

staffing in general, one of the observations 

that I have made during the course of the 

audit in speaking with school officials and 

teachers is one of the challenges that they 

face in terms of retaining teachers is in 

relation to the support that they have. There’s 

a lot of discussion about, and rightly so, the 

recruitment and retention of teachers. One of 

the observations that we make in the report in 

paragraph 34 is about the vacancies in the 

Educator Development and the Curriculum 

Development divisions because we wanted to 

highlight those given the important role that 

they play in terms of supporting the teachers.  

 

I guess the observation we would have is that 

the retention and recruitment strategy that the 

Department of Education is working on 

recognize the role all of the people within the 

department play in terms of supporting not 

just the students but also the teachers. The 

more support that can be put in place for the 

teachers, I think, would ultimately help 

potentially in terms of the retention of those 

teachers. Again, I just wanted to emphasize 

the importance of other personnel within the 

department that play a key role, supporting 

teachers within the schools, which ultimately 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᒻᒪᓗ ᐊᓯᐊᓄᑦ 

ᓅᓚᐅᓐᖏᓐᓂᓐᓂ ᐊᒻᒪᓗ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᕗᑦ 

ᑎᑎᕋᕐᕕᖓᓄᑦ ᑐᕌᖅᑎᓪᓗᒍ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᖅ ᑕᒪᑐᒪᓂ. 

ᐊᐱᖅᑯᑕᐅᑲᑕᒃᓯᒪᓕᕐᒪᑦ ᐅᔾᔨᕆᓯᒪᓕᕐᓂᑰᕕᓯ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑲᐅᑎᓪᓗᑎᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ? ᒥᔅᑕ ᒪᑭᓐᓯ? 

 

 

 

 

 

 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᖅ ᑕᑯᓐᓇᕐᓗᒍ ᐃᓘᓐᓇᖓ 

ᐊᒻᒪᓗ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓪᓗᑕ ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 

ᐅᖃᓪᓚᖃᑎᒋᓯᒪᓪᓗᒋᑦ ᐃᒃᑯᐊ 

ᐱᔭᕐᓂᓐᖏᑦᑑᑎᖃᕐᒪᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑏᓐᓇᕈᓐᓇᖃᑦᑕᓐᖏᒻᒪᑕ 

ᐊᕗᖓᐅᔨᓯᒪᔪᒥᒃ. ᐊᒻᒪᓗ 

ᐅᖃᐅᓯᕆᔭᐅᕈᓘᔭᖃᑦᑕᓚᐅᖅᓯᒪᔪᑦ ᑕᒪᓐᓇ. 

ᐃᓕᓴᐃᔨᒃᓴᓂᒃ ᕿᓂᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᐃᓚᖓᑦ 

ᐅᔾᔨᕆᓚᐅᕐᒥᔭᕗᑦ ᓈᓴᐅᑎᓕᒃ 34ᒥᒃ 

ᐃᓐᓄᒃᑕᐅᓯᒪᓐᖏᑦᑐᑦ ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔮᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᖅᑎᑦ. ᑖᒃᑯᐊ ᐱᕐᔪᐊᕌᓘᑎᓪᓗᒋᑦ 

ᐃᑲᔫᑕᐅᓪᓚᕆᖃᑦᑕᖅᑎᓪᓗᒍᓗ ᑕᐃᒪᓐᓇ 

ᐃᖅᑲᓇᐃᔭᖅᑎᒃᓴᖅᓯᐅᕐᓂᕐᒧᑦ ᒪᓕᒐᓂᒃ 

ᐋᖅᑭᒃᓱᐃᓇᓱᒃᓯᒪᔪᑦ. ᐃᓕᓴᖅᑎᑐᐃᓐᓇᕐᓂᒃ 

ᐃᑲᔪᖅᓱᐃᖃᑦᑕᓐᖏᒻᒪᑕ ᒪᑯᓂᖓᑦᑕᐅᖅ 

ᐃᓕᓴᐃᔨᓂᒃ ᐃᑲᔪᖅᑎᒃᓴᓂᒃ ᐱᑕᖃᕆᐊᖃᕐᒪᑦ. 

 

ᑕᒪᓐᓇ ᐃᑲᔫᑎᓪᓚᕆᐅᓂᐊᖅᑐᖅ ᐊᑯᓂᒃᑲᓐᓂᖅ 

ᐃᖅᑲᓇᐃᔭᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑕ. ᐊᓯᖏᓪᓗ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑦ ᐊᒃᓱᐊᓗᒃ ᐃᑲᔪᖅᑎᒋᔭᐅᖃᑦᑕᕐᒪᑕ 

ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔮᕆᔭᕆᐊᖃᖅᑕᖏᑦ 

ᐅᕿᒡᓕᒃᑲᓐᓂᕋᔭᖅᖢᑎᒃ ᐊᒻᒪ ᓵᓐᓂᖅᓴᐅᓗᑎᒃ 

ᐃᓕᓴᖅᑎᓄᑦ. ᑕᒪᓐᓇ ᐃᑲᔫᑎᓪᓚᕆᐊᓘᔪᓐᓇᖅᑐᖅ. 

ᖁᔭᓐᓇᒦ ᐃᒃᓯᕙᐅᑕᒃ. 
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would alleviate some of the work that they 

have to do and would allow them to focus 

more on supporting students and potentially 

help retain teachers as well in the long run. 

Thank you. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Thank you for those 

observations. Mr. Kaernerk. 

 

Mr. Kaernerk (interpretation): Thank you, 

Mr. Chairman. Good morning. (interpretation 

ends) My question is to the Office of the 

Auditor General. In paragraph 30, with the 

low attendance rates, has the audit identified 

any links between attendance rates and the 

amount of time it took students to complete a 

grade from levels 10, 11, 12. (interpretation) 

That is the first question I wanted to ask. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie.  

 

Mr. McKenzie: Thank you, Mr. Chairman. 

Certainly attendance issues were a concern 

that raised by many of the individuals we met 

and consulted with during the audit.  

 

One of the challenges that we faced was 

when we looked at the attendance data, was 

that there were questions around, for 

example, the incompleteness of the data or 

the quality. So what I mean by that is things 

such as incomplete fields, missing records, or 

duplicate records, and that prevented us from 

really doing any kind of analysis in terms of 

attendance and being able to really look at 

attendance and, for example, students that 

may have had to take more than one year to 

complete a grade. 

 

Our comments about the quality of the data, I 

wanted to emphasize does not mean that 

attendance is not a problem because certainly 

if students are not attending class, they’re not 

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ ᐅᖃᐅᓯᕆᕋᑖᕋᕕᐅᒃ 

ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᖅᖢᒋᑦ. ᒥᔅᑕ ᖃᐃᕐᓂᖅ. 

 

ᖃᐃᕐᓂᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓪᓛᒃᑯᑦ. 

(ᑐᓵᔨᑎᒍᑦ) ᐅᓇ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 

ᑎᑎᕋᕐᕕᖓᓐᓄᑦ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ 30ᒦᑦᑐᖅ. 

ᑖᒃᑯᐊ ᐅᖃᖃᑦᑕᖅᑐᑦ ᐅᐸᒐᔪᓐᖏᓗᐊᖃᑦᑕᕐᒪᑕᒎᖅ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᕐᓂᖅ ᖃᐅᔨᓯᒪᕙ ᐊᒃᑐᐊᓂᖃᕐᒪᖔᑦ 

ᐅᐸᒐᔪᓐᖏᓗᐊᖃᑦᑕᕐᓂᖏᓐᓂᒃ ᐊᒻᒪᓗ 

ᐊᑯᓂᐅᑎᒋᕙᖕᓂᖏᓐᓂᒡᓗ 10, 11, 12ᒥᒃ 

ᐊᓂᒍᐃᓇᓱᖃᑦᑕᕐᓂᖏᓐᓄᑦ? ᑖᓐᓇ ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᐊᐱᖅᑯᑎᒐ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, 

ᐅᐸᖃᑦᑕᕐᓂᖅ ᑕᒪᓐᓇ ᐃᓱᒫᓘᑎᒋᓚᐅᖅᑕᕗᑦ. 

ᑲᑎᖃᑎᒋᔭᕗᑦ ᐅᖃᓪᓚᖃᑎᒋᔭᕗᓪᓗ. 

 

 

ᑕᐃᒃᑯᐊ ᐃᓱᒫᓘᑎᖃᓚᐅᖅᓯᒪᖕᒪᑕ 

ᐅᐸᖃᑦᑕᓐᖏᓗᐊᖅᑐᑦ ᒥᒃᓵᓄᑦ. ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ 

ᓈᓴᐅᑏᑦ ᕿᒥᕐᕈᓇᓕᕋᑦᑎᒃᑯᑦ 

ᐊᐱᖅᑯᑎᖃᖃᑦᑕᓚᐅᖅᑐᑦ ᑕᐃᒃᑯᐊ 

ᓇᓕᖅᑯᑦᑎᓯᒪᓪᓚᕆᖕᒪᖔᖏᑦ ᐊᒻᒪᓘᓐᓃᑦ 

ᑕᐃᒫᑦᑎᐊᖅ ᐋᖅᑭᒃᓯᒪᒐᓗᐊᕐᒪᖔᖏᑦ. ᓲᕐᓗᖃᐃ 

ᐱᔭᕇᖅᓯᒪᓐᖏᑦᑐᑦ ᑕᐃᒃᑯᐊᓗ ᐸᐃᑉᐹᑦ 

ᐱᓯᒪᔭᐅᓪᓗᐊᖅᑑᒐᓗᐊᑦ ᑕᐃᑲᓃᓐᖏᓐᓂᖏᓐᓂ 

ᐊᐱᕆᓚᐅᕐᒥᔭᕗᑦ ᑕᒪᒃᑯᐊ 

ᕿᒥᕐᕈᓇᒃᑕᐅᓪᓚᕆᖃᑦᑕᕐᒪᖔᖏᑦ ᓲᕐᓗ ᐃᓚᖏᑦ 

ᐊᑕᐅᓯᐊᕐᓇᑎᒃ 10, 11, 12−ᒥᓘᓐᓃᑦ 

ᐊᓂᒍᐃᔪᓐᓇᐃᓪᓕᐅᖅᑲᖃᑦᑕᕐᒪᑕ. 

 

ᐄ, ᐃᓕᓴᖅᑎᑦ ᐅᐸᖃᑦᑕᓐᖏᒃᑯᑎᒃ ᑕᐃᒪ 

ᐃᓕᑦᑕᕆᐊᖃᖅᑕᕋᓗᐊᕐᒥᓂᒃ 

ᐃᓕᑦᑐᓐᓇᐃᓕᖃᑦᑕᕐᒪᑕ ᐊᒻᒪᓗ 

ᐊᓂᒍᐃᔪᓐᓇᐃᓪᓕᓪᓗᑎᒃ ᑖᔅᓱᒪᓐᖓᑦ  
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getting the instruction that they require, 

which is going to prevent them from 

successfully completing a grade within a 

year. I think that there is a linkage between 

attendance and the ability of the student to 

succeed in moving through a grade. 

However, having complete and accurate data 

is important, and I would say that based on 

the steps that the department is taking to 

strengthen its capacity in the area of data 

analysis, I think is important, not only for 

things such as looking at students who are 

leaving school early or before graduating, but 

also in the area of attendance as well. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Kaernerk. 

 

Mr. Kaernerk: Thank you, Mr. Chairman. 

Thank you for the information. Moving on 

with my question to the Department of 

Education, with your student information 

system, and that you guys have agreed to the 

Auditor General’s recommendation, is the 

department working on the student 

information system right now? Has the 

department taken steps to improve the data? 

Or how much training is [given] to those 

staff?  

 

(interpretation) That is my last question. 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Yes, the one-on-one sessions, 

small group sessions, and in-service being 

provided to our schools began this past 

August with the new software tool, with the 

GoToTraining, and modules have already 

been developed and created for that, so it has 

begun. Qujannamiik, Mr. Chairman. 

 

ᖁᕝᕙᓯᖕᓂᕐᒥᒃ. ᐊᒃᑐᐃᓂᖃᖅᑐᖅ ᐅᐸᖃᑦᑕᕐᓂᕐᒥᒃ 

ᐊᒻᒪᓗ ᐊᓂᒍᐃᔪᓐᓇᕐᓂᕐᒥᒃ 

ᖁᕝᕙᕆᐊᒃᑲᓐᓂᕈᓐᓇᐃᓪᓕᐅᖅᑲᖃᑦᑕᖅᑎᓪᓗᒋᒃ 

ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊ ᐸᐃᑉᐹᑦ ᐃᓚᑰᓗᐊᕐᓂᖏᓐᓄᑦ 

ᖃᓄᓪᓚᕆᒃ ᑐᑭᓯᐊᓂᒍᓐᓇᓚᐅᓐᖏᑕᕗᑦ. 

ᑕᐃᒪᐃᑦᑑᖕᒪᑦ ᑕᒪᓐᓇ ᐱᓕᕆᐊᕆᔭᐅᒃᑲᓐᓂᕆᐊᓖᑦ 

ᓈᓴᐅᑏᓪᓗ ᑕᐃᒃᑯᐊ ᓈᒪᓪᓗᑎᒃ ᐊᒻᒪᓗ ᐃᓕᓴᖅᑎᑦ 

ᐃᓱᓕᑦᑎᓐᖏᖦᖢᑎᒃ ᓄᖅᑲᑐᐃᓐᓇᖃᑦᑕᕐᓂᖅ 

ᑕᒪᓐᓇᑦᑕᐅᖅ ᐊᒃᑐᐃᓂᖃᖅᑐᖅ 

ᐅᐸᖃᑦᑕᓐᖏᓐᓂᕐᒥᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᖃᐃᕐᓂᖅ. 

 

ᖃᐃᕐᓂᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ 

ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᖅᖢᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 

ᓵᖔᕐᓂᐊᓕᕐᒥᒐᒪ. ᑖᒃᑯᐊ ᐃᓕᓴᖅᑐᑦ ᒥᒃᓵᓅᖓᔪᑦ 

ᐊᒻᒪᓗ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑏᑦ ᑖᒃᑯᐊ ᐊᖏᓚᐅᕋᕕᒋᑦ, 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐱᓕᕆᐊᕆᔭᕕᓂᖏᓐᓂᒃ. 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᐃᒃᑯᓄᖓ 

ᑎᑎᖅᑲᕐᓂᒃ ᖃᓄᖅ ᐋᖅᑭᒋᐊᖅᑎᑦᑎᓂᐊᖅᐸᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᐊᖅᐸᑦ?  

 

 

 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, 

ᑕᐃᒪᓐᓇ ᐊᒡᒍᖅᑐᖅᓯᒪᓪᓗᑎᒃ ᐃᓄᑑᖃᑎᒋᓪᓗᑎᒃᑯᑦ 

ᐃᒃᑯᐊ ᐃᓕᓴᐃᔨᑦ ᑲᑎᒪᖃᑎᒋᖃᑦᑕᖅᑕᕗᑦ ᐊᒻᒪᓗ 

ᒪᑯᐊ ᓄᑖᑦ ᖃᕆᓴᐅᔭᒃᑰᕈᑏᑦ ᐋᖅᑭᒃᓱᖅᓯᒪᓕᖅᑐᑦ 

ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᐋᖅᑭᒃᓱᖅᓯᒪᓪᓗᑎᒃ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
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Chairman (interpretation): Thank you. Mr. 

Kaernerk, do you have a final question? Mr. 

Kaernerk. 

 

Mr. Kaernerk (interpretation): Thank you, 

Mr. Chairman, for recognizing me. That was 

supposed to be the last one but it did come to 

mind that under paragraph 59, 

Iqqaqqaukkaringniq team, for the 

(interpretation ends) transition team; who are 

they? Are they at the community level? Are 

they from the district education authority, or 

exactly who are these people? That’s the last 

question I would like to ask. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Transition Team is located in 

Arviat and that is in our Curriculum 

Division. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just for the committee, 

if you could provide some specifics in terms 

of these two teams. I believe the question 

was about the two teams. How many staff are 

on each team, and where are they located? 

Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Transition Team is located in 

Arviat, and the curriculum team is also 

located in Arviat. Qujannamiik, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) And then the next part 

of the question is: it a team of two people, is 

it a team of a hundred? How many positions 

are we talking about with each of these 

teams? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᖃᐃᕐᓂᖅ. 

 

 

 

ᖃᐃᕐᓂᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ 

ᐃᓕᓴᕆᒃᑲᓐᓂᕋᕕᖓ, ᑭᖑᓪᓕᖅᐹᖑᓵᖅᑑᒐᓗᐊᖅ 

ᐆᒥᖓ ᐃᖅᑲᐃᒃᑲᓐᓂᕋᒪ. ᑕᐃᒪ ᐅᕙᓂ ᐱᖃᑖᓂ 

ᐊᑐᓕᖅᑎᑕᐅᖁᔭᐅᔪᒥᒃ 59ᒥᒃ ᓇᐃᓴᐅᑎᓕᒃ, 

ᐅᕙᓃᓐᓇᒪ ᐊᑐᓕᖅᑎᑕᐅᖁᔭᐅᓯᒪᔪᓂᒃ. ᐅᑯᐊ 

ᐃᖅᑲᖃᑎᒌᖕᓂᖅ, ᑲᑐᔾᔨᖃᑎᒌᒃᑐᑦ (transition 

team), ᓄᓇᓕᖕᓂᓐᖔᖅᑐᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᓐᖔᖅᑐᑦ. ᑭᒃᑰᖕᒪᑕᐅᑯᐊ 

ᑕᕝᕙ ᑭᖑᓪᓕᖅᐹᓪᓚᕆᓚᐅᖅᑐᑦ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᕆᔭᑎᑦ ᐊᕐᕕᐊᓃᑦᑐᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᖅᑎᐅᓪᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᒻᒪᓗ 

ᑐᑭᓯᒃᑲᓐᓂᕐᓂᐊᕋᑦᑕ ᓇᓗᓇᐃᖅᓯᑲᐃᓐᓇᕆᑦ ᑖᒃᑯᐊ 

ᐅᑯᐅ ᒪᕐᕉᐃᓕᖓᕙᓪᓚᐃᔫᒃ ᒪᕐᕉᐃᖑᖕᒪᑕᐅᑯᐊ 

ᖃᔅᓯᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᖅᐸᑦ ᑖᒃᑯᐊ ᒪᕐᕉᒃ 

ᐊᒻᒪᓗ ᓇᓃᑉᐸᑦ? ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑕᐃᒃᑯᐊ ᐊᕐᕕᐊᓃᑦᑐᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᖅᑏᑦᑕᐅᖅ 

ᑕᐃᑲᓃᑎᓪᓗᑎᑦᑕᐅᖅ ᐊᕐᕕᐊᓂ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ. ᐊᒻᒪᓗ ᐊᐱᖅᑯᑎᒪ 

ᐃᓚᖓ, ᖃᓄᖅ ᒪᕐᕈᐃᓐᓇᐅᓪᓗᑎᒃ? 100ᖑᕙᑦ? 

ᖃᔅᓯᓂᒃ ᐃᖅᑲᓇᐃᔮᒃᓴᓂᒃ ᐅᖃᐅᓯᖃᖅᐱᑕ? ᑖᒃᑯᐊ 

ᐊᑐᓂ ᖃᔅᓯᓂᒃ? 

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᐱᖓᓱᓂᒃ. ᖁᔭᓐᓇᒦᒃ,  

 



 

 26 

Chairman. The transition team is three 

individuals. Qujannamiik, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) And the curriculum 

team? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. I would have to get the exact 

number, but it would be around twenty-two. 

Twenty-one. Qujannamiik, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends). Thank you for 

clarifying that. (interpretation) Following my 

list of names, Ms. Angnakak. 

 

Ms. Angnakak (interpretation): Thank you, 

Mr. Chairman. (interpretation ends) Getting 

back to my proper page. 

 

I am interested in speaking a little bit about, 

and asking questions about advanced level 

courses and distance learning. Perhaps my 

first question would to the Office of the 

Auditor General. Your audit notes that some 

advances course could be made available to 

Nunavut students through distance learning, 

and I am wondering of your audit evaluation, 

how many students enrolled in distance 

learning courses, and what topics of studies 

were they interested in? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Office of the Auditor General, Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

In terms of the advanced level courses, 

maybe a couple things that I would note: one 

of the challenges that we had during the 

audit, and it comes back to this question of 

data, was trying to determine the number of 

students who were taking distance learning, 

for example, because we had asked the 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᖅᑎᑦ ᖃᔅᓯᐅᕙᑦ? ᖁᔭᓐᓇᒦᒃ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᓈᓴᐅᑎᖏᑦ ᑕᒫᓂᖃᐃ 21. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᖅ): ᖁᔭᓐᓇᒦᒃ ᑖᓐᓇ 

ᑐᑭᓯᓇᖅᓯᖕᒪᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑖᒃᑯᐊ 

ᒪᓕᒃᖢᒋᑦ ᐊᑎᖁᑎᖏᑦ, ᒥᔅ ᐊᕐᓇᑲᖅ. 

 

 

ᐊᕐᓇᑲᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᓂᓪᓕᐅᑎᖃᒐᓛᒍᒪᒐᒪ ᐊᒻᒪᓗ ᐊᐱᖅᑯᑎᒃᓴᖃᖅᖢᖓ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᖁᕝᕙᓯᖕᓂᖅᓴᐃᑦ. 

 

 

ᐃᓛᒃ ᐱᔭᕐᓂᓐᖏᓐᓂᖅᓴᐃᑦ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ. ᑖᓐᓇᖃᐃ 

ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᓗᒍ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 

ᑎᑎᕋᕐᕕᖓᓐᓄᑦ. ᑕᐃᒃᑯᐊ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᔪᓐᓇᖅᑐᑦ 

ᓄᓇᕗᒻᒥᐅᓄᑦ ᐃᓕᓴᖅᑎᓄᑦ ᐊᒻᒪᓗ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓪᓗᓯ ᖃᔅᓯᑦ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᖃᑦᑕᖅᓯᒪᕙᑦ ᑭᓱᓂᒡᓗ ᐃᓕᓐᓂᐊᖅᐸᑦ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᕐᔪᐊᒃᑯᑦ 

ᑲᓇᑕᒥ, ᒥᔅᑕ ᒪᑭᓐᓯ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᐱᔭᕐᓂᓐᖏᓐᓂᖅᓴᐃᑦ 

ᐊᒻᒪᖄ ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓯᖃᒐᓛᑲᐃᓐᓇᕈᒪ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓪᓗᑕ 

ᐱᔭᕐᓂᓐᖏᑦᑐᖁᑎᖃᓚᐅᕋᑦᑕ ᐅᑯᐊ ᓈᓴᐅᑎᑦ 

ᓄᐊᑕᐅᖃᑦᑕᖅᑐᑦ ᖃᔅᓯᓪᓗ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᖃᑦᑕᖅᓯᒪᖕᒪᖔᖏᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᓴᐅᒪᔾᔪᑎᖏᑦ  
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department for information and what we got 

was… . We looked at the information and 

then there was additional information that we 

got, but we could not really come up with 

something that was reliable, if you will. 

 

However, we did note that the Alberta 

Distance Learning Centre, and this was after 

we had completed the audit, what we do is 

reach out to organizations that we refer to in 

the audit, it is essentially a process of asking 

them “Is our reference to your organization, 

have we interpreted it correctly?” It was 

actually in that process that they were able to 

send us a list of the number students, and 

they indicated that there were thirteen 

students that were taking on-line courses, and 

it was in areas such as, to give you an 

example, biology. 

 

There are challenges, as we note in the 

report. I do not know if they are necessarily 

challenges, but in some schools there may be 

a small number of students that are interested 

in taking those courses. They may not have 

the capacity within the school to teach those 

courses, hence the distance learning provides 

an opportunity for them to take that.  

 

There are also 79 students who were using 

the materials through the distance learning 

program but not using it necessarily online. 

To give you an example, there’s a program 

here in Iqaluit in the Inuksuk High School 

called the storefront program and they, from 

what we understand, were using some of 

those materials for students who would come 

into the school, mature students, and they 

were using the materials, but the support was 

being provided to them in the school. 

Essentially those types of events/courses was 

really around the science and math, so 

biology, as we note in the report, physics, 

chemistry, it’s using some of the science and 

math programs.  

 

ᑐᒃᓯᕋᕐᕕᒋᓚᐅᖅᓯᒪᒐᑦᑎᒃᑯᑦ ᐊᒻᒪᓗ 

ᕿᒥᕐᕈᓇᒃᑲᑦᑎᒍᑦ. ᑖᒃᑯᐊ ᑭᓯᐊᓂ ᓈᒻᒪᒃᑐᓂᒃ 

ᐱᔪᓐᓇᓚᐅᖅᓯᒪᓐᖏᓐᓇᑦᑕ. 

 

 

 

ᐊᓪᐴᑕᒥ ᑕᐃᒃᑯᐊ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕐᕕᒋᔭᐅᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ 

ᐱᔭᕇᖅᓯᒪᓕᖅᑎᓪᓗᑕ ᐊᐱᖅᓱᖃᑦᑕᓚᐅᖅᓯᒪᔭᕗᑦ 

ᑕᐃᒫᑦᑎᐊᖅ ᑎᑎᕋᖅᓯᒪᓂᖓ ᒪᓕᒃᑕᐅᖕᒪᖔᑦ 

ᑕᐃᒪᐃᑦᑑᖕᒪᑦ ᖃᔅᓯᓂᒃ ᐃᓕᓴᓕᖅᑎᓂᒃ 

ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᖃᕐᒪᖔᑦ 

ᐊᐱᕆᒐᑦᑎᒃᑯᑦ, ᒪᕐᕉᒎᖅ ᖃᕆᓴᐅᔭᒃᑰᖅᑐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᑦ.  

 

 

 

 

 

 

 

ᓲᕐᓗ ᑎᒥᒥᒃ ᖃᓄᐃᑦᑑᓂᖓᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᑦ, 

ᐃᓚᖏᓐᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐅᓄᓐᖏᑦᑐᑯᓗᐃᑦ 

ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓘᓐᓃᑦ 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᖅᑐᓂᒃ 

ᐱᑕᖃᓐᖏᓗᐊᕐᓂᖓᓄᑦ ᑕᐃᒪᐃᓕᖓᓇᔭᖅᑐᑦ. 

 

 

 

 

ᐊᒻᒪ 79−ᖑᓚᐅᖅᑐᑦ ᐃᓕᓴᖅᑎᑦ ᒪᑯᓂᖓᓕ 

ᐸᐃᑉᐹᓂᒃ ᐊᑐᖅᑐᑦ ᖃᕆᓴᐅᔭᒃᑰᖅᑎᑕᕕᓃᑦ. ᓲᕐᓗ 

ᐆᒃᑑᑎᒋᓗᒍ ᑕᒫᓂ ᐃᖃᓗᖕᓂ ᐃᓄᒃᓲᑉ 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᐊᓂ storefront 

program−ᖑᓂᕋᖅᑕᒥᒃ ᐱᑕᖃᕐᒪᑦ ᐊᒻᒪᓗ 

ᑕᐃᒃᑯᓄᖓ ᖃᕆᓴᐅᔭᒃᑰᖅᓯᒪᔪᕕᓂᕐᓂᒃ ᐊᑐᖅᖢᑎᒃ 

ᐃᓕᓐᓂᐊᖅᑐᑦ. ᐊᒻᒪᓗ ᑕᐃᒃᑯᓂᖓ ᐊᑐᖅᖢᑎᒃ 

ᐃᑲᔪᖅᑕᐅᓪᓗᑎᒡᓗ ᐃᓕᓐᓂᐊᕐᕕᖕᒥᑦ. ᑕᐃᒪᐃᑦᑐᑦ 

ᐱᔭᕐᓂᓐᖏᓐᓂᖅᓴᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ ᑕᒫᓂ 

ᖃᐅᔨᓴᖅᑐᓕᕆᓂᖅ, ᓇᐃᓴᐅᓯᕆᓂᖅ, ᑎᒥᐅᓪᓗ 

ᒥᒃᓵᓄᑦ ᑕᒪᒃᑯᓄᖓ ᑐᕌᖓᔪᑦ.  
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If I could maybe just conclude by saying that 

one of the things that we noted in our audit 

was the importance of providing students 

with supports. Online learning can be 

challenging. It’s often what they call self-

directed. The student really has to take the 

course. They have to be disciplined, so to 

speak, to complete the assignments. It’s not 

like they’re going into a classroom studying; 

they’re doing it on their own. Having those 

supports in place, a teacher, for example, 

available in the school or someone available, 

potentially online, that can answer questions 

that come up or challenges that a student may 

face, that’s also an important piece of 

offering distance learning, especially for 

some of these more advanced courses that, in 

their nature, can be challenging. Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you, Mr. Chairman. 

Thank you for that information. That’s very 

interesting. I know that when I was on the 

Special Committee to Review the Education 

Act the last time around, not this time, this 

came up as a concern by some of the students 

that we met with where the school was not 

offering new advanced courses in these areas 

of biology, math. I remember one student 

was very angry that she couldn’t take this 

course and she didn’t seem to know that she 

could do it through the distance learning 

process.  

 

I guess my next question is to the 

Department of Education. I want to know if 

the Department of Education has evaluated 

what kinds of advanced level courses are 

most in demand. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

ᒪᑯᐊ ᖃᐅᔨᒪᔪᕐᔪᐊᖑᓂᕋᖅᑕᐅᔪᑦ ᒥᒃᓵᓄᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᐃᓕᓐᓂᐊᖃᑦᑕᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓪᓗᑕ ᐃᓕᓴᖅᑎᑦ 

ᐃᑲᔪᖅᓲᑎᒃᓴᖃᖅᑎᒃᑲᓐᓂᕆᐊᖃᖅᑕᕗᑦ 

ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᖢᓂ 

ᐱᔭᕐᓂᓐᖏᑦᑐᐊᓘᖃᑦᑕᕐᒪᑦ. ᐃᖕᒥᓂᒃ ᑭᓯᐊᓂ 

ᐱᓇᓱᓪᓚᕆᒡᓗᓂᐅᔭᕆᐊᖃᓲᖑᖕᒪᑕ ᐊᒻᒪᓗ 

ᐋᖅᑭᑦᑎᐊᖅᓯᒪᓂᖅᓴᒃᑰᕆᐊᖃᖅᖢᑎᒃ ᒫᓐᓇ 

ᓇᖕᒥᓂᖅᓱᓗᐊᕐᓂᕐᒧᑦ ᐱᔭᕐᓂᓐᖏᓈᖅᓯᖃᑦᑕᕐᒪᑕ.  

ᐃᒻᒪᖄ ᐃᓕᓐᓂᐊᕐᓇᐅᑎᓪᓗᒍ ᐃᓕᓴᐃᔨᒥᒃ 

ᑭᓇᒥᒡᓗᑭᐊᖅ ᐃᑲᔪᖅᑎᖃᕆᐊᓖᑦ 

ᐊᐱᖅᑯᑎᖃᕌᖓᑕ ᐅᖃᐅᔾᔭᐅᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑕ. 

ᑕᒪᓐᓇ ᐱᕐᔪᐊᖑᖕᒥᔪᖅ ᐃᓚᒋᔭᐅᖃᑕᐅᓪᓗᓂᓗ 

ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᐊᖅᖢᓂ, 

ᐱᓗᐊᖅᖢᒋᑦ ᑕᐃᒃᑯᐊ ᐱᔭᕐᓂᓐᖏᓐᓂᖅᓴᐃᑦ 

ᐊᔪᕐᓇᖅᑐᐊᓘᖃᑦᑕᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᑦ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᐄ, 

ᖁᔭᓐᓇᒦᒃ ᑐᑭᓯᑎᑦᑎᒋᐊᕋᕕᑦ. ᑐᓴᕈᒥᓇᖅᑐᖅ 

ᑕᒪᓐᓇ. ᖃᐅᔨᒍᒥᓇᖅᑐᖅ. ᖃᐅᔨᒪᒐᒪ 

ᑲᑎᒪᔨᕋᓛᓃᖃᑕᐅᑎᓪᓗᖓ ᕿᒥᕐᕈᓪᓗᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᖁᔭᖓᓂᒃ 

ᑭᖑᓪᓕᖅᐹᖑᔪᔪᒥ ᑖᓐᓇ ᓴᖅᑭᓚᐅᖅᓯᒪᒻᒥᒻᒪᑦ 

ᐃᓱᒫᓗᒋᔭᐅᓪᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ, 

ᑲᑎᒪᖃᑎᒋᕙᔪᔭᑦᑎᓐᓄᑦ. ᐃᓕᓴᕖᑦ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᖃᑦᑕᕋᓂ ᖁᑦᑎᓂᖅᓴᐅᔪᓂᒃ 

ᐃᓕᓐᓂᐊᕋᔅᓴᓂᒃ ᐆᒪᔪᓕᕆᓂᕐᒥᒃ ᑎᒥᓕᖏᓐᓂᒃ, 

ᓈᓴᐅᓯᕆᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑕᐅᖅ 

ᓂᓐᖓᐅᒪᒻᒪᕆᓚᐅᖅᓯᒪᔪᖅ ᐊᑕᐅᓯᖅ 

ᐃᓕᓐᓂᐊᕈᓐᓇᓐᖏᓐᓇᒥ ᐃᓕᓐᓂᐊᕈᒪᒐᓗᐊᖅᑐᓂ 

ᑕᐃᒫᒃ. ᖃᐅᔨᒪᓪᓗᓂᓗ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕋᔅᓴᐅᒻᒪᑦ ᐅᖓᓯᑦᑐᒥᒃ ᐃᓕᓴᐃᔭᖃᕐᓗᑎᒃ. 

 

ᐊᐱᖅᑯᑎᒐᓕ ᑭᖑᓪᓕᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

ᖃᐅᔨᒍᒪᔪᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᖁᐅᔨᓴᖅᓯᒪᒻᒪᖔᑕ ᖃᓄᐃᑦᑐᓂᒃ ᖁᑦᑎᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᕋᔅᓴᓂᒃ ᐱᒍᒪᔭᐅᓂᖅᐹᖅᑕᖃᕐᒪᖔᑦ. 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 
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Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The department just completed 

the K to 12 distance learning directive and 

this improvised the process for families or 

parents and students that they now can go 

through the district education authorities 

instead of through Alberta Education for this. 

As previously referenced, we are in the 

process of using additional data collection 

software and tools so that we would be able 

to track this information and requests in the 

future. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you, Mr. Chairman. 

It was mentioned by the Auditor General’s 

office that one of the challenges, perhaps, is 

about you have to make sure there are 

teachers and that to oversee the learning 

when the students are learning through this 

process. Obviously that’s one challenge. 

What are some of the other challenges does 

the department face when students want to 

learn through this process? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Finding a designated educator to 

support the student, challenges in the area of 

technological support for connectivity and 

videoconferencing capabilities at the school, 

and ensuring that this information and data is 

entered and recorded, which we are 

addressing through the video training 

sessions. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. I just have one 

more. I just want clarification and I just don’t 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᔭᕇᖅᓯᕋᑖᓚᐅᖅᑐᑦ 

ᒥᑭᔫᑕᐅᓂᖅᐹᖏᓐᓂᒃ ᐊᖏᔫᑕᐅᓂᖅᐹᖏᓐᓄᑦ 

ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᒪᓕᑦᑕᐅᖁᔭᐅᔪᓂᒃ. ᑕᐃᒃᑯᐊ 

ᐃᓚᒌᑦ ᐊᓈᓇᒃᑯᖏᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑲᑎᒪᔨᖏᑎᒎᖃᑦᑕᕈᓐᓇᕐᓂᐊᓕᕐᖓᑕ. 

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐊᖅᑯᑎᒋᔭᐅᓐᖏᖔᕐᓗᑎᒃ. 

ᑕᐃᒫᒃ ᐅᖃᐅᓯᐅᖃᑎᖃᕐᒪᑦ. ᒫᓐᓇ ᑕᒪᓐᓇ 

ᓴᖅᑭᑉᐸᓪᓕᐊᔭᕗᑦ ᓄᐊᑦᑎᒃᑲᓐᓂᓂᖅᓴᐅᖃᑦᑕᖅᑐᑕ 

ᖃᕋᓴᐅᔭᖅᑎᒍᑦ ᖃᐅᔨᒪᔾᔪᑎᔅᓴᓂᒃ 

ᒪᓕᓱᐊᕋᔅᓴᐅᔾᔫᒥᓂᐊᕐᖓᑕ ᓯᕗᓂᑦᑎᓐᓄᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

ᐃᒃᓯᕙᐅᑕᑦ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

ᐅᖃᐅᓯᐅᓯᒪᒻᒪᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓄᑦ 

ᐃᓚᖓᒡᒎᖅ ᐱᒡᒐᓇᖅᑐᖅᓯᐅᖃᑦᑕᕐᖓᑦ 

ᐃᓕᓴᐃᔨᖃᕋᓱᓐᓂᖅ ᐅᐊᑦᑎᔨᐅᖃᑦᑕᓂᐊᖅᑐᓂᒃ. 

ᐃᓕᓴᑎᓪᓗᒋᑦ ᑕᐃᒫᒃ ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᒻᒥᓂᒃ. ᑖᓐᓇ 

ᐱᔭᕆᐊᑐᖃᑕᐅᕗᖅ. ᑭᓱᒃᑲᓐᓂᕐᓂᒃ 

ᐱᔭᕆᐊᑐᔪᖅᓯᐅᖃᑦᑕᕆᕙᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ? 

ᐃᓕᓐᓂᐊᖅᑎᑦ ᐃᓕᓴᒍᒪᑎᓪᓗᒋᑦ ᖃᕋᑕᐅᔭᒃᑯᑦ, 

ᐃᑭᐊᖅᓯᕕᒃᑯᑦ? ᖁᔭᓐᓇᒦᒃ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, 

ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

ᐃᓕᓴᐃᔨᔅᓴᓯᐅᕐᓂᖅ ᐃᑲᔪᖅᓰᒍᓐᓇᕋᔭᖅᑐᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐱᔭᕆᐊᑐᖃᑦᑕᖅᑐᖅ. 

ᖃᕋᓴᐅᔭᓕᕆᔨᐅᒍᓐᓇᕆᐊᖃᖅᑐᓂ ᐊᒻᒪ 

ᖃᕋᓴᐅᔭᒃᑯᑦ ᑲᑎᒪᒍᓐᓇᕆᐊᖃᖅᑐᑎᒃ ᐃᓕᓴᕕᐅᑉ 

ᐃᓗᐊᓂ. ᑕᐃᒪ ᖃᐅᔨᒪᒐᓱᓐᓂᖅ ᑕᒪᒃᑯᐊ 

ᖃᕋᓴᐅᔭᒧᑦ ᐴᖅᑲᑕᐅᑦᑎᐊᐸᒃᑲᓗᐊᕐᒪᖔᑕ ᑕᕝᕘᓇ 

ᑕᕐᕆᔭᖅᓯᓐᓈᑦ ᐃᓕᓐᓂᐊᖅᑕᐅᑎᑕᕗᑦ 

ᑕᕐᕆᔭᐅᑎᑎᒍᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᑕᐅᓯᒃᑲᓐᓂᖅ ᓱᓕ 

ᓇᓗᓇᐃᖅᑕᐅᖁᔭᕋᓗᐊᕋ. ᖃᐅᔨᒪᓐᖏᓐᓇᒪ ᐅᓇ  
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know if this spelling is correct on page 5 

when we talk about the transitional team and 

the Iqqaqqaukkaringniq team. Is that the 

correct spelling or not? Even when we’re just 

talking about it here, we’re trying to do… . 

What is the correct pronunciation of that? 

We’re wondering if that is the correct 

spelling or not. Thank you.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Please give me a moment and I 

will check on that with my notes.  

 

The final three should be n-i-q, 

Iqqaqqaukkaringniq, I-q-q-a-q-q-a-u-k-k-a-r-

i-n-g-n-i-q. That’s the curriculum strand to 

represent math, science, career, and 

technology. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Iqqaqqaukkaringniq. (interpretation ends) 

Just to add to Ms. Angnakak’s question about 

distance learning on your updated GN 

response, page 4 of 8 here, it makes reference 

to reimbursement process, which the 

directive clarifies and simplifies the 

enrolment and reimbursement process for 

distance learning courses. If you could just 

explain who is getting reimbursed, who is 

spending money, and where is money 

changing hands when it comes to a distance 

learning course. Ms. MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Previously it would have to go 

through Alberta Education. Now it’s going 

through the DEAs and the money is supplied 

by the Department of Education. However, I 

would have to check for the specifics as to 

where it’s initiating. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

ᑎᑎᕋᑲᒻᒪᖅᓯᒪᖕᒪᖔᕐᓘᓐᓃᑦ ᒪᒃᐱᒐᖓ 15-

ᖓᓃᑦᑐᖅ, ᐅᖃᐅᓯᖃᕋᐃᒐᑦᑕ ᑲᔪᓯᒋᐊᖅᑎᐅᔪᓂᒃ 

ᐃᒃᑲᖅᑲᐅᖃᐅᖃᑎᒌᒡᒎᖅ(?) ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ 

ᑕᐃᒫᖑᓇ ᑎᑎᕋᑦᑎᐊᖅᓯᒪᔫᒐᓗᐊᖅ? 

ᐅᖃᐅᓯᕆᓪᓗᑎᒍᑦ ᐅᕙᓂ ᑭᓲᑦᑕᕐᒪᖔᑦ ᖃᓄᖅ 

ᑕᐃᔭᐅᒐᔭᕐᒪᖔᖅ ᖃᐅᔨᒍᓐᓇᓚᐅᓐᖏᓇᑦᑕ. ᑕᐃᒫᒃ 

ᐅᓇ ᑎᑎᕋᑦᑎᐊᖅᓯᒪᔫᒐᓗᐊᖅ ᐅᓇᖃᐃ? ᖁᔭᓐᓇᒦᒃ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖃᓄᖅ ᐃᔅᓯᕙᐅᑕᖅ? ᖃᓄᖅ, 

ᐅᐊᑦᑎᐊᕈᐊᐃ ᐅᑕᖅᑭᑲᐃᓐᓇᕆᑦ ᑕᑯᒋᐊᕐᓂᐊᕋᒃᑯ 

ᑎᑎᕋᖅᓯᒪᔭᓐᓂ.  

 

ᑖᒃᑯᐊ ᐱᖓᓱᑦ ᑭᖑᓪᓕᖅᐹᖏᑦ niq−ᖑᒋᐊᓖᑦ 

ᖃᓪᓗᓈᑎᑐᑦ, ᓂᖅ−ᓚᒋᐊᓕᒃ. 

Iqqaqqaukkaringniq-ᐃᖅᑲᖅᑲᐅᒃᑲᕆᖕᓂᖅ. 

ᖃᓪᓗᓈᑎᑐᑦ ᑕᐃᒫᒎᖅ ᑎᑎᕋᖅᓯᒪᔭᕆᐊᓕᒃ. ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖅᑎᑦ ᓈᓴᐅᓯᕆᓂᕐᒥᒃ 

ᖃᐅᔨᓴᖅᑎᐅᓂᕐᒥᒃ ᐊᒻᒪ ᐃᖅᑲᓇᐃᔮᓄᑦ ᑐᕌᖓᔪᓄᑦ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᖅᑲᖅᑲᐅᒃᑲᕆᖕᓂᖅ. 

(ᑐᓵᔨᑎᒍᑦ) ᒥᔅ ᐊᕐᓇᒃᑲᐅᑉ ᐊᐱᖅᑯᑎᖓ 

ᐃᓚᒋᐊᑐᐃᓐᓇᕐᓗᒍ. ᐅᖓᓯᑦᑐᒥᒃ ᐃᓕᓴᐃᔨᖃᖅᑐᑎᒃ 

ᐃᓕᓴᖃᑦᑕᕐᓃᑦ ᒥᔅᓴᓄᑦ ᒪᒃᐱᒐᖓᓂᒃ ᑎᓴᒪᖓᓂᒃ. 

ᐅᖃᐅᓯᖃᖅᓯᒪᒻᒪᑕ ᐊᑭᓕᐅᑎᒥᓂᖏᒡᒎᖅ 

ᐅᑎᖅᑎᑕᐅᒍᓐᓇᕐᖓᑕ ᐱᔭᕆᐊᑭᓪᓕᑎᖅᑎᓪᓗᑎᓪᓗ 

ᐊᑎᓕᐅᕐᓂᕆᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐃᓕᓴᐃᔨᑦ ᐊᒻᒪ 

ᐊᑭᓕᐅᑎᒥᓂᖏᓐᓂᒃ ᐅᑎᖅᑎᑦᑎᓂᕐᒧᑦ. ᑖᓐᓇ 

ᓇᓗᓇᐃᕈᓐᓇᖅᐱᐅᒃ? ᑭᒃᑯᑦ ᐃᒃᑯᐊ 

ᐅᑎᕐᕕᐅᖃᑦᑕᓂᐊᖅᑲᑦ? ᑭᒃᑯᑦ ᐃᒃᑯᐊ 

ᑮᓇᐅᔭᐃᔭᕐᖓᑕ ᐅᖓᓯᑦᑐᒥᒃ ᐃᓕᓴᐃᔨᖃᕐᓗᑎᒃ 

ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᑎᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ, ᒥᔅ 

ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

ᐅᐊᑦᑎᐊᕈᓕ ᐊᓪᐴᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑎᒎᕆᐊᖃᖃᑦᑕᓚᐅᕐᖓᑕ. 

ᒫᓐᓇᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑲᑎᒪᔨᖏᑎᒎᖃᑦᑕᕐᓂᐊᓕᕐᖓᑕ. 

ᑮᓇᐅᔭᖃᖅᑎᑕᐅᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

ᑭᓯᐊᓂ ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ 

ᖃᐅᔨᒋᐊᑦᑎᐊᕆᐊᓕᒐ ᓇᑭᓪᓚᑦᑖᖅ ᑮᓇᐅᔭᖅ 

ᐱᔭᐅᕙᒻᒪᖔᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 
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(interpretation ends) I just wanted to clarify 

that because I wasn’t sure if parents were 

spending money to register their children, but 

it sounds like it’s between the DEAs and the 

department or the school and the department. 

Thank you for clarifying that. Ms. 

Kamingoak. 

 

Ms. Kamingoak: Thank you, Mr. Chairman. 

Welcome to the House. In paragraph 22 of 

the report, this is for the Auditor General. 

The Department of Education “requires 

Grade 9 students to develop a personal career 

and program plan.” Did your audit analyze 

information for all grade 9 students across 

Nunavut to determine the extent to which 

this requirement was being met? Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie.  

 

Mr. McKenzie: Thank you, Mr. Chairman. 

Your question is regarding the career 

program plans. In paragraph 49 we focused 

on the seven schools that we examined in 

terms of the career program plans, and in 

paragraph 9 we state what we found was that 

four of the seven schools had complete or 

prepared career program plans. One of our 

observations was the plans that were being 

completed, I would say, varied in terms of 

the level of detail that was contained in the 

plans. Some were fairly brief, and some were 

actually quite detailed in terms of the amount 

of attention and effort that went into in 

completing the plans and working with the 

student. 

 

We also noted, and to a certain extent this I 

think has changed over the course of the 

audit, was in relation to the awareness. Some 

individuals indicated to us that they were not 

aware of the requirement, or that it was just 

not something that they were necessarily 

aware of. That I guess would tie back to my 

ᓇᓗᓇᐃᖅᑕᐅᑦᑎᐊᖁᑐᐃᓐᓇᕋᑖᖅᑕᕋ 

ᓇᓗᓇᕋᑖᕐᖓᑦ. ᐃᒃᑯᐊᖃᐃ ᕿᑐᕐᖓᓖᑦ 

ᐊᓈᓇᒃᑯᖏᑦ ᐊᑖᑕᒃᑯᖏᑦ ᐊᑭᓖᖃᑦᑕᖅᑲᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓘᓐᓃᑦ 

ᑲᑎᒪᔨᖏᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. 

ᖁᔭᓐᓇᒦᒃ ᓇᓗᓇᐃᕋᕕᐅᒃ. ᒥᔅ ᖃᒥᓐᖑᐊᖅ. 

 

 

ᖃᒥᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᖅ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

ᑐᓐᖓᓱᒋᔅᓯ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ. ᑲᑎᓐᖓᐅᖅᑐᓂ 22ᒥ 

ᓈᓴᐅᑎᓕᒃ ᑕᕝᕙᓂ ᐅᓂᒃᑳᓕᐊᒥᓂᖏᓐᓂ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐅᑯᐊ ᖁᑦᑎᖕᓂᓕᖕᒥᒃ 9ᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ 

ᓴᓇᕙᓪᓕᐊᒋᐊᖃᖅᑎᑕᐅᓲᖑᒻᒪᑕ 

ᐃᖅᑲᓇᐃᔮᕆᒍᒪᓛᖅᑕᖏᓐᓂᒃ ᐃᖅᑲᓇᐃᔭᓕᖅᑲᑕ. 

ᑖᒃᑯᐊ ᖁᑦᑎᖕᓂᓕᒃ 9ᓕᒫᕌᓗᐃᑦ ᓄᓇᕗᒻᒥ 

ᖃᐅᔨᓴᕐᓂᖅᑭᓯᐅᒃ ᑕᐃᒫᒃ 

ᐸᕐᓇᖅᑎᑕᐅᕙᒃᑲᓗᐊᕐᒪᖔᑕ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᔅᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ.  

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 

ᐊᐱᖅᑯᑎᑦ ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔮᒧᑦ ᐸᕐᓇᒐᓱᓐᓂᕐᒥᒃ 

ᐱᓕᕆᓂᐅᖃᑦᑕᖅᑐᐃᑦ. ᑕᕝᕙᓂ ᑲᑎᓐᖓᐅᖅᑐᓂ 

49 ᕿᒥᕐᕈᐊᖅᓯᒪᔪᒍᑦ 7ᓂᒃ ᐃᓕᓴᕕᓐᓂᒃ 

ᐅᐸᖃᑦᑕᔪᔭᑦᑎᓐᓂᑦ ᐃᖅᑲᓇᐃᔮᒧᑦ ᐸᕐᓇᒍᑎᖏᓐᓂᒃ 

ᑕᐃᒃᑯᐊ ᖁᑦᑎᖕᓂᓕᖕᒥ 9-ᒥ ᖃᐅᔨᓚᐅᖅᑕᕗᑦ 

ᑎᓴᒪᑦ 7-ᓂᒃ ᐃᓕᓴᕕᓐᓂᒃ ᑕᑯᔭᑦᑎᓐᓂᒃ. 

ᐱᔭᕇᖅᓯᒪᔪᓂᒃ ᐸᕐᓇᒃᓯᒪᔪᒥᓃᑦ ᐃᖅᑲᓇᐃᔮᒧᑦ 

ᑐᕌᖓᔪᓂᒃ ᐸᕐᓇᐅᑎᖏᓐᓂ. ᐃᓚᖓᑦ ᑕᐃᒪ 

ᑕᑯᓚᐅᕐᒥᔭᕗᑦ ᑖᒃᑯᐊ ᐸᕐᓇᐅᑎᓕᐊᖑᓯᒪᔪᐃᑦ 

ᐱᔭᕇᖅᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᐊᔾᔨᒌᑉᐸᓚᐅᓐᖏᒻᒥᔪᑦ 

ᖃᓄᑎᒋ ᐃᓗᓕᖅᑐᓂᖃᕐᒪᖔᑕ ᐸᕐᓇᐅᑎᖏᑦ 

ᓇᓗᓇᐃᖅᑐᖅᓯᒪᓂᖃᕐᒪᖔᑕ. ᐃᓚᖏᑦ 

ᓇᐃᑦᑐᑯᓘᕙᓚᐅᖅᑐᑦ ᐊᒻᒪ ᐃᓚᖏᑦ 

ᓇᓗᓇᐃᖅᑐᑎᐊᖅᓯᒪᔪᕕᔾᔪᐊᕌᓘᒐᓗᐊᖅᑐᑎᒃ 

ᑎᑎᕋᖅᑕᐅᑦᑎᐊᕋᓱᓯᒪᔪᑦ 

ᐸᕐᓇᐅᓯᓕᐅᑦᑎᐊᕋᓱᑦᑐᕕᔾᔪᐊᕌᓘᔮᖅᑐᑎᒃ. 

 

ᐃᓚᖏᑦ ᐊᒻᒪ ᐊᓯᔾᔨᐸᓪᓕᐊᓯᒪᔪᖅ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᓪᓗᑕ ᖃᐅᔨᒪᔭᐅᓂᖓ 

ᑐᓴᐅᒪᔭᐅᓂᖓ ᑕᒪᓐᓇ. ᐅᖃᐅᔾᔭᐅᖃᑦᑕᔪᔪᒍᑦ 

ᑕᒪᒃᑯᓂᖓ ᑐᓴᐅᒪᓐᓂᖏᒻᒪᑕᒎᖅ 

ᐸᕐᓇᐅᓯᐅᕆᐊᖃᕐᓂᕐᒥᒃ. ᑕᐃᒫᓪᓗ 

ᑐᓴᐅᒪᔭᐅᖃᑦᑕᓂᓐᖏᑦᑐᖅ. ᑕᕝᕗᖓ 

ᐅᖃᐅᓯᕆᖅᑲᐅᔭᓐᓄᑦ ᐊᑦᑐᐊᓂᖃᕐᒥᔪᖅ ᑕᒪᒃᑯᐊ  
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earlier comment about the role that the 

division such as educator-development plays. 

They play a key role in terms of being in 

schools and helping train teachers and others 

such as principals and vice-principals about 

the schools policies and insuring them that 

they are aware of what is required. I just 

wanted to reemphasise that as well. 

 

Coming back to your question, we did not 

look at all of the schools, but in paragraph 

forty-nine we note what we found in the 

seven that we did examine. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Kamingoak. 

 

Ms. Kamingoak: Thank you, Mr. Chairman. 

The same, paragraph 22, for the Department 

of Education, how does the department track 

and monitor the development of each 

student’s personal career and program plan? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Career and Program 

Planning, the CPP, is embedded in the health 

curriculum for grade 9, and also in the 

Aulajaaqtut courses in grade 10, 11, and 12. 

Grade 10 and 11 are mandatory, so this can 

be tracked to the Student Information System 

and the Educational School Program Plan, 

but in addition to that, we are working with 

our regional school offices, our 

superintendents, principals, and educator 

development team to stress the importance 

and provide support to ensure these courses 

are being offered in our schools. 

Qujannamiik, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Kamingoak. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᐊᖃᕐᓂᖏᑦ 

ᐃᓕᓴᐃᔨᓂᒃ ᐱᕙᓪᓕᐊᑎᑦᑎᓂᕐᒥᒃ ᑕᒪᒃᑯᐊ 

ᐃᓕᓴᕕᒻᒥ ᐱᓕᕆᔨᓪᓚᕆᐅᖃᑦᑕᕐᖓᑕ 

ᐃᓕᓴᐃᔨᐅᖃᑎᒥᓂᓪᓗ ᐃᓕᓴᑎᑦᑎᒍᓐᓇᐸᑦᑐᑎᒃ 

ᐃᓕᓴᕕᐅᓪᓗ ᐊᖏᔪᖅᑳᖏᓐᓂᒃ 

ᖃᐅᔨᒪᑦᑎᐊᑐᐃᓐᓇᐅᒐᓗᐊᕐᒪᖔᑕ 

ᑭᓱᓕᕆᒋᐊᖃᕐᒪᖔᕐᒥᓂᒃ. ᑖᓐᓇ 

ᐅᖃᐅᓯᕆᓕᕿᑦᑖᖃᑦᑕᖅᑕᕗᑦ.  

 

ᐊᐱᖅᑯᑏᓪᓕ ᐃᓱᒪᒋᓗᒋᑦ ᐃᓕᓴᕕᓕᒫᕌᓗᐃᑦ 

ᕿᒥᕐᕈᐊᓚᐅᓐᖏᑕᕗᑦ. ᑕᐃᒪ 7-ᓂᒃ ᐃᓕᓴᕕᓐᓂ 

ᑕᑯᓚᐅᕋᓗᐊᖅᑐᒍᑦ ᑎᓴᒪᑦ ᐋᖅᑭᑎᐊᖅᓯᒪᔪᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᖃᒥᓐᖑᐊᖅ.  

 

ᖃᒥᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᕝᕙᓂᔅᓴᐃᓐᓇᖅ 22-ᖓᓂ ᑲᑎᓐᖓᐅᖅᑐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ. ᖃᓄᕐᓕ 

ᖃᐅᔨᒪᒐᓱᖃᑦᑕᖅᑲᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ ᒍᕋᐃ 9-ᒦᑦᑐᐃᑦ 

ᐃᖅᑲᓇᐃᔮᒧᑦ ᓯᕗᒧᑦ ᐸᕐᓇᔅᓯᒪᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ 

ᐊᒻᒪ ᓄᑖᕈᖅᑎᑕᐅᕙᓪᓗᑎᒃ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒪᒃᑯᐊ ᐃᖅᑲᓇᐃᔮᒧᑦ ᐸᕐᓇᐸᓪᓕᐊᓂᖅ 

ᐃᓚᓕᐅᑎᔭᐅᓯᒪᔪᖅ ᐋᓐᓂᐊᖃᕐᓇᓐᖏᑦᑐᓕᕆᓂᕐᒥᒃ 

ᐃᓕᓴᔭᐅᖃᑦᑕᖅᑐᓂ ᖁᑦᑎᖕᓂᓕᒻᒥ 9−ᒥ 

ᐊᒻᒪᑦᑕᐅᖅ ᐊᐅᓈᔮᖅᑐᓂᒃ ᐃᓚᒋᔭᐅᒻᒥᔪᖅ ᒍᕋᐃ 

10, 11, ᐊᒻᒪ 12-ᒥ ᐃᓕᓴᔪᓄᑦ. ᒍᕋᐃ 10 ᐊᒻᒪ 

11 ᐊᓯᐊᒎᕐᕕᖃᕋᑎᒃ ᐃᓕᓴᔭᐅᒋᐊᖃᓪᓚᕆᑦᑐᖅ. 

ᖃᐅᔨᒪᔭᐅᒐᓱᖃᑦᑕᖅᑐᓂ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᑐᑭᓯᐅᒪᔾᔪᑎᓕᕆᔾᔪᑎᖏᓐᓂᒃ ᖃᕋᓴᐅᔭᒃᑯᑦ ᑖᒃᑯᐊ 

ᐸᕐᓇᐅᑎᓕᐊᕆᓯᒪᔭᖏᑦ ᐊᒻᒪᑦᑕᐅᖅ ᓄᓇᕗᑦ 

ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓂ 

ᐱᓕᕆᖃᑎᖃᖅᐸᒻᒥᔪᒍᑦ ᐊᖏᔪᖅᑳᖏᓐᓂᒃ 

ᐃᓕᓴᕖᓪᓗ ᐊᖏᔪᖅᑳᖏᓐᓂᒃ ᐊᒻᒪ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐱᕙᓪᓕᐊᑎᑦᑎᔨᖏᓐᓂᒃ 

ᐃᑲᔪᖅᓯᖅᑕᐅᑎᑦᑎᖃᑦᑕᖅᑐᑕ ᑕᒪᒃᑯᐊ 

ᐊᑐᐃᓐᓇᐅᕙᒃᑲᓗᐊᕐᒪᖔᑕ ᖃᐅᔨᒪᒐᓱᑦᑐᑕ 

ᐃᓕᓴᕕᑦᑎᓐᓂ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᖃᒥᓐᖑᐊᖅ.  
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Ms. Kamingoak: Thank you, Mr. Chairman. 

Moving onto paragraph 27 of the Auditor 

General’s report, paragraph 27 of your report 

lists a number of factors which can affect 

student’s academic performance, and refers 

specifically to the high percentage of school 

aged children with hearing impairments. Did 

your audit also included an analysis of 

supports provided to the students with 

hearing impairments or other physical 

challenges? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

The issue of hearing impairments was an area 

that we thought was important to highlight in 

part because again, as we’ve mentioned in a 

previous audit in 2013, issues such as 

overcrowded housing, food insecurity can 

certainly play a role, but maybe what is less 

well known are issues such as hearing 

impairments. 

 

During the course of the audit, we were 

aware that there has been research done in 

this area, and that there are supports in some 

schools. It was not an area that we examined 

in detail, but we were aware that there have 

been initiatives to better understand the 

prevalence of hearing impairments and that 

in some classroom settings there are, how 

would you describe it… aids in place to help 

the students better hear the teacher. It also, I 

guess, emphasizes the whole notion that this 

is an issue that is not just something that the 

Department of Education can address but that 

other departments can contribute, so for 

example, in this case the Department of 

Health. It’s also, I would say, another 

example of supports such as mental health 

supports that could be in schools that can 

help alleviate some of the pressure that is put 

on, whether it’s individual teachers or 

 

ᖃᒥᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᒪ ᑲᑎᓐᖓᐅᖅᑐᐃᑦ ᓈᓴᐅᑎᓕᒃ 27 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᓂᒃ ᐅᓂᒃᑳᓕᐊᒥᓂᖏᓐᓂ. ᑕᕝᕙᓂ 

ᑎᑎᕋᖅᓯᒪᒻᒪᑕ ᐱᔾᔪᑕᐅᖃᑦᑕᖅᑐᓂᒃ 

ᐊᑦᑐᐃᔪᓐᓇᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐃᓕᓐᓂᐊᕋᓱᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᑦᑕᐅᖅ 

ᐅᖃᖅᓯᒪᒻᒪᑕ ᐊᒥᓱᕕᔾᔪᐊᕌᓘᓕᕐᖓᑕᒎᖅ 

ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᑦ ᑐᓵᑦᑎᐊᓐᖏᑦᑐᐃᑦ, 

ᑐᓯᓚᑦᑐᐃᑦ ᐊᒻᒪ ᖃᐅᔨᓴᕐᓂᕆᓚᐅᖅᑕᓯ ᑕᒪᒃᑯᐊ 

ᐃᑲᔪᖅᑕᐅᕙᒃᑲᓗᐊᕐᒪᖔᑕ ᐃᓕᓴᕕᒻᒥ 

ᖃᐅᔨᓴᕐᓂᕆᕕᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ.  

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒪᓐᓇ ᑐᓯᓚᑦᑐᖃᕐᓂᖅ ᐃᓕᓴᔪᓂᒃ. ᑖᓐᓇ 

ᐱᒻᒪᕆᐅᓱᒋᓚᐅᖅᑕᕗᑦ ᓴᖅᑭᖅᑎᒋᐊᖓ ᐃᓚᖓᒍᑦ 

ᐱᔾᔪᑎᖃᖅᑐᑕ, ᑕᕝᕙᓂ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᓚᐅᖅᓯᒪᓂᑦᑎᓐᓂ 2013-ᒥ 

ᐃᓄᒋᐊᓗᐊᖃᑦᑕᕐᓃᑦ ᐊᖏᕐᕋᒥ 

ᐊᑦᑐᐃᖃᑕᐅᖃᑦᑕᔪᒻᒪᑕ. ᑖᓐᓇ 

ᖃᐅᔨᒪᔭᐅᑦᑎᐊᖏᓐᓂᖅᓴᐅᔫᔮᖃᑦᑕᓚᐅᕐᖓᑕ 

ᑐᓯᓚᑦᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ.  

 

 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑐᑕ ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᑕᒪᓐᓇ 

ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖅᓯᒪᔫᒐᓗᐊᕉᖅ. 

ᐃᑲᔪᕈᑎᖃᓕᖅᑐᑎᓪᓗ ᐃᓚᖏᓐᓂᒃ ᐃᓕᓴᕕᓐᓂ 

ᖃᐅᔨᓴᓪᓚᕆᑦᑕᑯᓗᒋᓚᐅᓐᖏᓇᑦᑎᒍᑦ 

ᐃᓕᓴᕕᓕᒫᓂ. ᑐᓴᔪᒐᓗᐊᖅᑐᒍᑦ 

ᐱᒋᐊᖅᑎᑦᑎᓯᒪᔪᖃᕐᖓᑦ 

ᑐᑭᓯᔭᐅᕚᓪᓕᕆᐊᖃᖅᓯᒪᓪᓗᑎᓪᓗ ᖃᑦᑎᐅᕙᒻᒪᖔᑕ 

ᑐᓯᓚᓕᖅᑐᐃᑦ. ᐃᓚᖏᓐᓂᓗ ᐃᓪᓗᕈᓯᕐᒥ 

ᐃᓕᓐᓂᐊᕕᓐᓂ, ᖃᓄᖏᒃᑯᐊ 

ᑕᐃᔭᐅᓲᖑᒐᓗᐊᒃᑭᐊᖅ, ᐃᑲᔪᕈᑏᑦ ᑐᓯᓚᑦᑐᓄᑦ. 

ᑐᓴᑦᑎᐊᓂᖅᓴᐅᒍᓐᓇᖃᑦᑕᓂᐊᕐᖓᑕ 

ᐃᓕᓴᐃᔨᖏᓐᓂᒃ 

ᑐᓴᕈᓐᓇᑦᑎᐊᖃᑦᑕᓂᖅᓴᐅᒍᓐᓇᓂᐊᕐᖓᑕ. ᑕᐃᒫᒃ 

ᑕᕝᕙ ᑖᓐᓇ ᐃᓱᒫᓗᓇᖅᑐᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑐᐊᖅ 

ᑲᒪᒋᔭᐅᒍᓐᓇᓐᖏᑦᑐᖅ. ᐊᓯᖏᓐᓄᑦ ᒐᕙᒪᒃᑯᑦ 

ᐱᓕᕆᕕᖏᓐᓄᑦ ᐃᑲᔪᕐᕕᐅᒍᓐᓇᖅᑐᖅ 

ᑕᐃᒃᑯᓄᖓᓗ ᐋᓐᓂᐊᖃᕐᓇᓐᖏᑦᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

ᐊᒻᒪᑦᑕᐅᖅ, ᐆᑦᑑᑎᐅᒍᓐᓇᕐᒥᔪᖅ ᐃᑲᔪᖅᓰᓂᖅ 

ᐃᓱᒪᓕᕆᓂᒃᑯᑦ ᐃᑲᔪᖅᓰᒍᑎᓂᒃ 

ᐱᑕᖃᒃᑲᓐᓂᕆᐊᓕᒃ ᑕᒪᒃᑯᐊ ᐊᔅᓱᕈᕐᓂᐅᖃᑦᑕᖅᑐᐃᑦ 
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principals and vice-principals, again, that 

notion of other departments in the 

government being able to contribute to 

student success at the end of the day. Thank 

you. 

 

Chairman (interpretation): Thank you. Ms. 

Kamingoak. 

 

Ms. Kamingoak: Thank you, Mr. Chairman. 

My question to the Department of Education 

is: how do you monitor the students who 

have hearing impairments? We would like 

for students to be not falling back because of 

their hearing impairments. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Department of Education 

takes the hearing of our students very 

seriously and, over the last several years, 

have been active in installing the Phonak 

SoundField systems in the majority of our 

schools and providing training to the student 

support teachers, teachers, and student 

support assistants. To date, in the Qikiqtani 

region, all elementary schools and many of 

the high schools have received this 

equipment and training; in the Kitikmeot 

region half of the schools have received the 

equipment and training; and in the Kivalliq 

region half of the schools have received the 

equipment and training, and this is ongoing. 

Most recently, to better support the learning 

needs of our hard of hearing students, the 

department has hired a deaf and hard of 

hearing specialist. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Kamingoak. 

 

Ms. Kamingoak: Thank you, Mr. Chairman. 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᓕᓴᐃᔨᓄᓪᓗ 

ᐊᖏᔪᖅᑳᖏᓐᓄᓪᓗ ᐃᑲᔪᕈᑕᐅᒐᔭᖅᑐᒥᒃ. ᒐᕙᒪᒃᑯᑦ 

ᐊᓯᖏᑦ ᐱᓕᕆᕕᖏᑦ ᑕᕝᕘᓇ 

ᐃᑲᔪᕐᓂᖃᕈᓐᓇᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐱᔭᕇᑦᑎᐊᖁᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ 

ᖃᒥᓐᖑᐊᖅ.  

 

ᖃᒥᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᖅᑯᑎᒐ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᖃᓄᖅ 

ᖃᐅᔨᒪᒐᓱᑉᐸᑉᐱᓯᐅᒃ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᑐᓯᓚᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕ? ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᑭᖑᕙᖅᐸᓪᓕᐊᖁᓐᖏᓇᑦᑎᒍᑦ 

ᑐᓵᒍᓐᓇᑎᐊᓐᖏᓐᓂᖏᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᓵᑦᑎᐊᕈᓐᓇᕋᓗᐊᕐᒪᖔᑕ 

ᐱᒻᒪᕆᐊᓘᑎᑦᑎᖃᑦᑕᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᕗᑦ 

ᐊᕐᕌᒍᓂᒃ ᐊᓂᒍᖅᓯᒪᔪᓂ. ᑐᓵᔾᔪᑎᓂᒃ 

ᐋᖅᑭᑦᑎᕆᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᐃᓕᓴᕕᓕᒫᐸᓗᑦᑎᓐᓂ 

ᐊᒻᒪ ᐃᓕᓴᑎᑦᑎᖃᑦᑕᖅᑐᑕ ᐃᓕᓴᐃᔨᓂᒃ 

ᐃᑲᔪᖅᑎᓂᒃ ᐃᑲᔪᖅᑎᖏᓐᓂᓪᓗ. ᒫᓐᓇᐅᓕᖅᑐᖅ 

ᕿᑭᖅᑕᓂ ᒥᑭᔫᑕᐅᓂᖅᐹᓄᑦ ᐃᓕᓴᕕᓕᒫᑦᑎᐊᑦ 

ᐊᒻᒪ ᐊᒥᓲᓂᖅᓴᐃᑦ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᕖᑦ 

ᐃᓕᓴᑎᑕᐅᓯᒪᓕᖅᑐᐃᑦ ᑕᐃᒪᐃᑦᑐᒥᒃ ᐊᑐᕐᓂᕐᒥᒃ 

ᓱᓇᒃᑯᑖᖃᐅᓕᖅᑐᑎᓪᓗ. ᑭᕙᓪᓕᕐᒥ ᐊᕝᕙᖏᑦ 

ᐱᓯᒪᓕᖅᑐᐃᑦ ᑕᐃᒪᐃᑦᑐᓂᒃ ᓱᓇᒃᑯᑖᓂᒃ 

ᑐᓵᔾᔪᑎᓂᒃ. ᑕᒪᓐᓇ ᑲᔪᓰᓐᓇᖅᑐᖅ ᐱᓕᕆᐊᕗᑦ ᐊᒻᒪ 

ᒫᓐᓇᓕᓴᐅᓕᓛᖅ ᐃᑲᔪᖅᓯᑦᑎᐊᕈᒪᓪᓗᑕ 

ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᔪᐃᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᓯᒪᔪᒍᑦ 

ᑐᓯᓚᑦᑐᓕᕆᔨᒥᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᖃᒥᓐᖑᐊᖅ.  

 

 

ᖃᒥᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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How does the department work with the 

Department of Health on this? I know in my 

community we have a long list of patients 

that need to be seen. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Student Achievement 

Division in the Department of Education 

works collaboratively with the Department of 

Health and other departments to ensure that 

additional supports are provided and the 

needs of our students are addressed. Often a 

wraparound approach is taken. Qujannamiik, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Towtongie. 

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. My question is for the 

college. In paragraph 23 on page 5 of the 

report it states that the Office of the Auditor 

General found that the college “offers several 

post-secondary programs, including nursing 

and teaching.” I would like to know if the 

students in the higher grades are clearly 

informed of the programs that are offered.  

 

(interpretation ends) Something wrong? 

 

Chairman (interpretation): We can’t hear the 

English translation. Thank you. 

(interpretation ends) Ms. Towtongie, if you 

could repeat your question. There was an 

issue with the translation. Ms. Towtongie. 

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. Unfortunately I will say it in 

English. 

 

(interpretation ends) Paragraph 23 of the 

audit report notes that Nunavut Arctic 

ᖃᓄᕐᓕ ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᓯᒪᓕᖅᑲᑦ ᑕᒪᑐᒧᖓ? ᓄᓇᑦᑎᓐᓂᓕ 

ᐅᓄᖅᑐᒻᒪᕇᑦ ᑕᑯᔭᐅᑦᑎᕐᒪᑕ. ᖁ.ᓐᓇᒦᒃ 

ᐃᒃᓯᕙᐅᑖᖅ, 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᓱ 

ᑕᐃᒪ, ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐱᔭᕇᖅᓯᔪᓄᑦ 

ᐱᓕᕆᕕᖓᑦ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᖅᑐᖅ 

ᐋᓐᓂᐊᕐᓇᖅᑐᓕᕆᔨᒃᑯᓂᒃ ᐊᓯᖏᓐᓂᒡᓗ 

ᖃᐅᔨᒪᑦᑎᐊᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑕ 

ᐃᑲᔫᑎᒃᓴᖃᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ. ᑕᐃᒪᐃᒐᔪᒃᑐᖅ, 

ᑲᑐᔾᔨᖃᑎᒌᒐᔪᒃᑐᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᑕᐅᑐᓐᖏ.  

 

ᑕᐅᑐᓐᖏ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ. ᑕᐃᒪ ᓈᓴᐅᑎᖃᖅᑐᒥ 23, 

ᒪᒃᐱᖅᑐᒐᖓ 5, ᐅᖃᖅᓯᒪᖕᒪᑦ, ᑖᒃᑯᐊᒎᖅ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑏᑦ ᖃᐅᔨᓚᐅᕐᒪᑕ ᑖᒃᑯᐊ 

ᐃᓐᓇᕐᓄᑦ ᐅᑭᐅᖅᑕᖅᑐᒥ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᒪᑕ ᓇᔭᓐᖑᐊᖑᓂᕐᒥᒃ ᐊᒻᒪ 

ᐃᓕᓴᐃᔨᓐᖑᖅᓴᓂᕐᒥᒃ. ᑕᐃᒪᓕ ᑐᑭᓯᔪᒪᔪᖓ ᖃᓄᖅ 

ᑐᓴᖅᑎᑕᐅᑦᑎᐊᖃᑦᑕᖅᐹᑦ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦ ᑖᒃᑯᐊ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ 

ᐃᓕᓐᓂᐊᖅᑕᐅᖃᑦᑕᖅᑐᑦ? 

  

(ᑐᓵᔨᒃᑯᑦ) ᑕᒻᒪᖅᓯᒪᔪᖃᕐᒫᑦ?  

 

ᐃᒃᓯᕙᐅᑕᖅ: ... ᖃᑉᓗᓈᑐᑦ. ᒪ’ᓇ. ᒥᔅᑕ ᑕᐅᑐᓐᖏ, 

ᐅᖃᐅᓯᖃᒃᑲᓐᓂᕈᕕᑦ ᐊᐱᖅᑯᑎᖕᓂᒃ, ᑐᓵᔨᑎᒎᕐᓂᖅ 

ᑐᓴᖅᓴᐅᕋᑖᓐᖏᒻᒪᑦ. ᒥᔅ ᑕᐅᑐᓐᖏ.  

 

 

ᑕᐅᑐᓐᖏ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄᑯᓗᒃ 

ᖃᑉᓗᓇᐅᔭᕐᓂᐊᕋᒃᑯ. ᑕᐃᒪᖃᐃ?  

 

 

(ᑐᓵᔨᑎᒍᑦ) ᓈᓴᐅᑎᖃᖅᑐᒥ 23, ᒪᒃᐱᖅᑐᒐᖓ 5, 

ᐅᖃᖅᓯᒪᖕᒪᑦ, ᑖᒃᑯᐊᒎᖅ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑏᑦ  
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College offers post-secondary programs in 

nursing and teaching. I would like to know 

what efforts are made by the college to 

inform high school students… .  

 

Chairman: I’m sorry. Sorry, Ms. Towtongie. 

We’re having technical difficulties with the 

translation. It’s a new system that we’re 

working with here. At this point we will take 

a 10-minute break and we will return in 10 

minutes. Hopefully we will have the issues 

fixed then. (interpretation) We will see you 

again later.  

 

>>Committee recessed at 10:20 and 

resumed at 10:43 

 

Chairman (interpretation): Thank you for 

coming back. (interpretation ends) I call the 

meeting back to order. Before we go to Ms. 

Towtongie and her question, the Department 

of Education has something they would like 

to clarify. Ms. MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. In regard to the distance learning 

directive, I would like to clarify that it is the 

parents or the student that is responsible for 

the initial payment and then they are 

reimbursed by the DEA. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) I don’t know if I’m 

allowed to ask a question to your 

clarification, but what happens in a case 

where parents don’t have, let’s say, a 

thousand dollars lying around to enrol their 

child into a distance learning course? Is there 

any money available for that type of 

situation? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Yes, there will be provisions in 

the directive to account for that type of 

situation. Qujannamiik, Mr. Chairman.  

ᖃᐅᔨᓚᐅᕐᒪᑕ ᑖᒃᑯᐊ ᐃᓐᓇᕐᓄᑦ ᐅᑭᐅᖅᑕᖅᑐᒥ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᒪᑕ 

ᓇᔭᓐᖑᐊᖑᓂᕐᒥᒃ ᐊᒻᒪ ᐃᓕᓴᐃᔨᓐᖑᖅᓴᓂᕐᒥᒃ.  

ᑕᐃᒪᓕ ᑐᑭᓯᔪᒪᔪᖓ ᖃᓄᖅ 

ᑐᓴᖅᑎᑕᐅᑦᑎᐊᖃᑦᑕᖅᐹᑦ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦ... 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪᒥᐊᓇᖅ. ᒪᒥᐊᓇᖅ, ᒥᔅ 

ᑕᐅᑐᓐᖏ. ᑐᓴᖅᓴᐅᖏᒻᒪᑦ ᑐᓵᔨᑎᒎᖅᑐᖅ. 

ᓄᑖᖑᒻᒪᑦ ᐊᑐᖅᑕᕗᑦ ᒫᓐᓇ. ᒫᓐᓇᐅᔪᖅ 

ᓄᖅᑲᖓᑲᐃᓐᓇᕐᓂᐊᖅᑐᒍᑦ 10-ᒥᓂᔅᓯᒥᒃ. 

ᐅᑎᕐᓂᐊᖅᑯᒍᑦ 10 ᒥᓂᑦ ᐊᓂᒍᖅᑲᑦ ᐊᒻᒪᓗ ᑕᒪᓐᓇ 

ᐋᖅᑭᓯᓯᒪᖁᓇᖅᑯᖅ ᐅᑎᕈᑦᑕ. ᐅᐊᑦᑎᐊᕈᑦᑕᐅᖅ.  

 

>>ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑐᑦ 10:20ᒥ ᐊᒻᒪᓗ 

ᐱᒋᐊᒃᑲᓐᓂᖅᑐᑎᒃ 10:43ᒥ 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ ᐅᑎᖅᕼᐃᒪᓕᕐᒥᒐᑉᑕ. (ᑐᓵᔨᑎᒍᑦ) 

ᐱᒋᐊᕈᒪᓕᕆᕗᒍᑦ. ᑲᔪᓯᓂᐊᓵᕐᓗᑕ ᒥᔅᑕ 

ᑕᐅᑐᓐᖏᒨᓚᐅᖅᑎᓐᓇᑕ ᑕᐃᒪ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᒻᒪᖃ ᑐᑭᓯᑎᑦᑎᔪᒪᔪᑦ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᒪ ᑖᒃᑯᐊ ᐅᖓᓯᒃᑐᒥᒃ ᓲᕐᓗ ᐃᓕᓐᓂᐊᕋᔅᓴᓂᒃ 

ᑕᐃᒪ ᑖᒃᑯᐊ ᐊᖓᔪᖅᑳᖏᑦ ᐃᓕᓐᓂᐊᖅᑑᓪᓗ 

ᐅᕝᕙᓘᓐᓃᑦ ᐊᓈᓇᖓ, ᐊᖏᔪᖅᑳᖏ ᑕᐃᒃᑯᐊ 

ᐱᔭᒃᓴᖃᖅᓯᒪᔪᐃᑦ ᐊᑭᓖᒋᐊᖃᖅᑐᐃᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᑮᓇᐅᔭᑦ 

ᐅᑎᖅᑎᑕᐅᖃᑦᑕᖅᑐᑎᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᖃᐅᔨᒪᓐᖏᑦᑐᖓ ᐊᐱᕆᒍᓐᓇᕐᒪᖔᑦ 

ᑐᑭᓯᒋᐊᕈᑎᖕᓂ ᑭᓯᐊᓂ ᖃᓄᕐᓕ ᑕᐃᒪ ᓲᕐᓗ 

ᐃᒪᐃᑦᑐᖃᖅᐸ ᐊᖏᔪᖅᑳᖑᔪᐃᑦ 

$1,000−ᖃᓐᖏᑉᐸᑕ ᐃᓕᓐᓂᐊᕋᓱᐊᕈᒪᑉᐸᑕᓗ 

ᑮᓇᐅᔭᖃᓐᖏᑎᓪᓗᒋᑦ ᐊᑭᓖᔭᕆᐊᖃᖅᑐᑦ. 

ᑮᓇᐅᔭᕐᒥᓪᓕ ᓴᓂᕌᒍᑦ ᐱᑕᖃᕋᔭᖅᐸ? ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᐱᑕᖃᕋᔭᖅᑐᖅ ᐊᒻᒪᓗ ᑮᓇᐅᔭᖃᖅᑎᑕᐅᒐᔭᖅᑐᖅ 

ᓴᓂᕌᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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Chairman (interpretation): Thank you. 

(interpretation ends) Thank you for clarifying 

that. (interpretation) You will try again, Ms. 

Towtongie. Let me remind the Members and 

presenters that you shouldn’t push the 

buttons in front of you. (interpretation ends) 

Please do not push any of the buttons on the 

console in front of you other than the volume 

control and the translation-related ones. 

(interpretation) Is that clear? Thank you. Ms. 

Towtongie.  

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. Paragraph 23 of the audit 

report notes that Nunavut Arctic College 

offers post-secondary programs in nursing 

and teaching. I would like to know what 

efforts are made by the college to inform 

high school students of those programs and 

how do they work with the Department of 

Education so that adult learners can have a 

better understanding of how to further their 

education to gain employment. Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Arctic College, Mr. Suvega.  

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. I also thank you for that question. 

First of all, I would like to welcome our 

employee, Jackie Price, who is sitting in the 

gallery. We hired her for policy work and 

will now be assisting us.  

 

We follow past practices. What avenue do 

we use? Sometimes our staff themselves do 

that in collecting information or to attract 

students. Moving forward, we have 

introduced and that we’re hiring staff on 

communications and we are looking for 

students or information officers. We’re 

staffing those positions. Even though that’s 

the case, even though they’re going to be 

indeterminate positions, we will be working 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ 

ᑐᑭᓯᑎᑦᑎᓐᓂᖅᑲᐅᒐᕕᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᐆᒃᑐᒃᑲᓐᓂᕐᓂᐊᕋᕕᑦ ᒥᔅ ᑕᐅᑐᓐᖏ. 

ᐃᖅᑲᐃᑎᐊᓪᓚᒡᓚᒃᑲ ᑲᑎᒪᔩᑦ ᐊᒻᒪᓗ 

ᐅᖃᓪᓚᒋᐊᖅᑐᖅᕼᐃᒪᔪᑦ ᐅᑯᐊ 

ᓇᖅᑭᑦᑕᕆᐊᖃᓐᖏᑦᑑᓐᓃᑦ 

ᕼᐃᕗᓂᑦᑎᓐᓂᕼᐃᐅᖅᑐᑦ. (ᑐᓵᔨᑎᒍᑦ) 

ᓇᕿᑎᑦᑕᐃᓕᓂᐊᖅᐳᓯ ᑖᒃᑯᐊᓗ 

ᓂᐱᑭᓪᓕᒋᐊᕈᑏᓪᓗ ᑖᒃᑯᐊᓗ. . . 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑐᑭᕼᐃᓇᖅᐸ? ᒪ’ᓇ. ᒥᔅ 

ᑕᐅᑐᓐᖏ. 
 

ᑕᐅᑐᓐᖏ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ 

ᓇᐃᓴᐅᑎᖃᖅᑐᒥᒃ ᑎᑎᕋᖅᓯᒪᔪᓂᒃ 23 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ ᖃᐅᔨᓐᓂᕐᒪᑕ ᑖᒃᑯᐊ 

ᓄᓇᕗᑦᒥ ᐅᑭᐅᖅᑕᖅᑐᒥ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᒪᑕ ᓇᔭᓐᖑᐊᖑᓂᖅᓯᓂᕐᒧᑦ 

ᐊᒻᒪ ᐃᓕᓴᐃᔨᐅᓯᐅᓂᕐᒧᑦ. ᑐᑭᓯᔪᒪᔪᖓᓕ 

ᖃᓄᐃᑦᑐᒃᑯᑦ, ᖃᓄᐃᑦᑑᓪᓗᑎᒃ ᑖᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕖᑦ ᑐᓴᐅᒪᑎᑦᑎᖃᑦᑕᖅᐸᑦ ᐳᖅᑐᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᑖᒃᑯᐊ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐊᒻᒪ 

ᖃᓄᖅ ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᐸᑦ ᑖᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ ᓲᕐᓗ 

ᑐᑭᓯᒃᑲᓐᓂᕐᓂᐊᕐᒪᑕ ᑕᒪᒃᑯᐊ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᑕᒪᒃᑯᓂᖓ 

ᐱᓕᕆᐊᒃᓴᖅᑖᕈᒪᓇᔭᖅᑐᓂᒃ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᒫ’ᓇ. ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᑦ, ᒥᔅᑕ 

ᓱᕕᒐᖅ. 
 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᒐᕕᑦ. ᓯᕗᓪᓕᕐᒥᒃ 

ᑐᓐᖓᓱᑦᑎᑲᐃᓐᓇᕈᒪᒻᒥᔭᕋ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ ᔮᑭ 

ᐳᕋᐃᔅ ᑕᕝᕙᓂ ᐃᑦᓯᕚᖃᑕᐅᒻᒥᔪᖅ. 

ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕆᓚᐅᕐᒥᒐᑦᑎᒍᑦ 

ᐃᑲᔪᕐᓂᐊᓕᕐᒥᔪᑦᑕᐅᖅ ᐅᕙᑦᑎᓐᓂᒃ.  
 

ᑕᒪᒃᑯᐊ ᑭᖑᓂᐊᒍᑦ ᐃᓛᒃ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᒥᓃᑦ 

ᖃᓄᖅ ᐊᑐᖃᑦᑕᖅᓯᒪᓐᓂᖅᑭᑕ, ᓱᓇᒥᒃ 

ᐊᖅᑯᑎᖃᖃᑦᑕᖅᓯᒪᓐᓂᖅᑭᑕ. ᐃᓛᓐᓂᒃᑯᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐊᑐᓂ ᓇᒻᒥᓂᖅ 

ᑕᐃᒪᐃᖃᑦᑕᖅᓯᒪᔪᐃᑦ ᓄᐊᑦᓯᒐᓱᐊᖅᓱᑎᒃ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑖᕋᓱᐊᖅᓱᑎᒃ. ᓯᕗᒧᐊᑉᐸᓪᓕᐊᓪᓗᑕ 

ᓴᖅᑭᑎᑦᓯᓯᒪᔪᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᐸᓪᓕᐊᓪᓗᑕ 

ᑕᒪᒃᑯᓂᖓ ᑐᓴᐅᒪᑎᑦᓯᔪᓕᕆᓂᕐᒧᑦ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑎᑦᓴᓂᒃ ᕿᓂᕋᓱᐊᖃᑦᑕᕐᓂᕐᒧᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᕐᒥᓪᓗ ᐅᕝᕙᓘᓐᓃᑦ ᖃᐅᔨᒃᑲᐃᓂᕐᒥᒃ. 

ᑕᒪᒃᑯᐊ ᐃᓐᓄᑉᐸᓕᐊᔪᐃᑦ. ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ 
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together at Arctic College to deal with that.  

 

We will have to advertise them more in the 

future, especially information for the public 

and the communities. Not only Arctic 

College will have to travel to all the 

communities and that’s obvious already. We 

want to advertise the communications 

positions and the board of governors has 

directed us to have better plans at Arctic 

College in the next ten years and how we’re 

going to deal with it as the college in 

Nunavut.  

 

On top of that, our collaborators, I mentioned 

Memorial University and they have agreed to 

be involved and they will be training in their 

past practices, especially for the more 

isolated communities, on what they have 

done. Also Canada-wide, we are involved 

with the Colleges and Institutes Canada. The 

director of CICan went to Nunavut for the 

first time and they have agreed to provide 

assistance to us.  

 

Also, in the communities Inuit organizations 

are open and we have been collaborating 

with them. It’s obvious that they provide 

services to students in the communities and 

also to NTEP students. It was mentioned 

briefly yesterday that other organizations like 

Kakivak, Kivalliq and Kitikmeot Inuit 

associations, and we will be working closely 

with them to make a decision in the future 

because we cannot deal with this by 

ourselves.  

 

Also, the Department of Education, we just 

signed an agreement in moving forward, not 

just in one year, who are thinking about 

going to Arctic College so that they can think 

more about…available to the students and 

there are quite a few things, but I just gave 

you a summary. I hope was clear. Thank you, 

Mr. Chairman. 

 

ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔮᖃᓪᓚᑦᑖᕐᓂᐊᕋᓗᐊᖅᑎᓪᓗᒋᑦ 

ᐊᑕᐅᑦᓯᒃᑯᑦ ᑲᑐᔾᔨᓗᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᑕᐃᒪᐃᑦᑐᓕᕆᓂᐊᕐᒥᔪᒍᑦ, ᐱᓕᕆᓂᐊᖅᑐᒍᐃᓛᒃ 

ᑖᒃᑯᓂᖓ.  
 

ᐊᒻᒪᓗ ᓯᕗᓂᐊᓂ ᑕᒪᒃᑯᐊ ᓇᓗᓇᓐᖏᑦᑐᖅ 

ᓴᖅᑭᔮᕐᓂᖅᓴᐅᖃᑦᑕᕆᐊᖃᕐᓂᐊᖅᑐᐃᑦ 

ᓄᓇᓕᓐᓄᐊᖓᔪᓂᒃ ᐱᓗᐊᖅᑐᒥᒃ, ᑭᒃᑯᓕᒫᖓᔪᓂᒃ 

ᐱᓗᐊᖅᑐᒥᒃ, ᓯᓚᑦᑐᖅᓴᕐᕕᒦᑐᐃᓐᓇᓐᖏᓪᓗᑎᒃ, 

ᓄᓇᓕᓕᒫᕐᓅᖃᑦᑕᕆᐊᖃᕐᓂᐊᕆᓪᓗᑕ ᑕᒪᓐᓇ 

ᓇᓗᓇᓐᖏᑦᓴᐅᑎᒋᔪᖅ. ᑖᒃᑯᐊ ᑐᓴᐅᒪᑎᑦᓯᔪᓕᕆᓂᕐᒧᑦ 

ᖃᓄᐃᓕᖓᒋᐊᕋᓱᐊᕐᓂᐊᖅᑕᕗᑦ. 

ᓴᖅᑭᔮᑦᓯᐊᕈᒪᓂᐊᖅᑕᕗᑦ ᓯᕗᓂᑦᑎᓐᓂ ᐊᒻᒪᓗ 

ᑲᑎᒪᔨᒃᑯᓐᓂ ᑎᓕᐅᕆᔭᐅᓯᒪᓪᓗᑕ, Board of 

Governors-ᓄᑦ ᑕᒪᒃᑯᐊ 

ᐸᕐᓇᑕᐅᒋᐊᑦᓯᐊᕐᓂᖅᓴᐅᖁᓪᓗᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᖁᓕᓂᑦ ᐊᕐᕌᒍᕆᓂᐊᖅᑕᑎᓐᓂ ᖃᓄᐃᓕᖓᓂᐊᖅᐱᑕ 

ᓯᓚᑦᑐᖅᓴᕐᕕᐅᓪᓗᑕ ᓄᓇᕗᒥ.  
 

ᐊᒻᒪᓗ ᖄᒃᑲᓐᓂᐊᒍᑦ ᑲᑐᔾᔨᖃᑎᒌᒋᕙᑦᑕᕗᑦ 

ᐃᓚᐅᖃᑕᐅᖃᑦᑕᕆᐊᖃᕐᓂᐊᕆᓪᓗᑎᒃ. ᑕᐃᓐᓇ 

ᐃᑉᐸᑦᓴᖅ ᒥᒧᐊᕆᐅᓪ ᓯᓚᑦᑐᖅᓴᕐᕕᕝᔪᐊᖓᓂ 

ᑕᐃᓚᐅᕐᒥᒐᒃᑯ, ᑕᐃᒃᑯᐊ ᐊᖏᑦᓯᐊᖅᓯᒪᑐᐃᓐᓇᖅᑐᑦ 

ᐃᓚᐅᖃᑕᐅᒍᒪᓪᓗᑎᒃ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓗᑎᒃ 

ᐅᕙᑦᑎᓐᓂᒃ ᐊᑐᖃᑦᑕᖅᓯᒪᔭᖏᓐᓂᒃ ᓄᓇᓕᖏᓐᓂ, 

ᐱᓗᐊᖅᑐᒥᖃᐃ ᐅᖓᓯᓐᓂᖅᓴᓄᑦ 

ᓄᓇᓕᕋᓛᖑᓂᖅᓴᐅᔪᓄᓪᓗ ᖃᓄᖅ 

ᐊᑑᑎᖃᖃᑦᑕᖅᓯᒪᒻᒪᖔᑕ. ᐊᒻᒪᓗᑦᑕᐅᖅ ᑲᓇᑕᓕᒫᒧᑦ 

ᐃᓚᐅᔾᔪᑎᖃᕐᒥᒐᑦᑕ, Colleges and Institutes 

Canada-ᒥ. ᐊᖓᔪᖅᑳᖓ CICan-ᒧᑦ 

ᓄᓇᕗᒻᒨᕆᐅᑦᓯᐊᒻᒪᕆᓚᐅᖅᑐᖅ, (ᑐᓵᔨᑎᒍᑦ) 

ᓄᓇᕗᒻᒨᕆᐅᖅᑐᑦ, (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᐊᒻᒪᓗᑦᑕᐅᖅ 

ᑕᐃᒃᑯᐊᑦᑕᐅᖅ ᐅᕙᑦᑎᓐᓂᒃ ᐃᑲᔪᕈᒪᓯᒪᒋᓪᓗᑎᒃ 

ᑕᒪᑦᓱᒪ ᒥᑦᓵᓄᑦ.  
 

ᑕᒫᓂᑦᑕᐅᖅ ᖃᓂᓐᓂᖅᓴᒥ ᓄᓇᑦᑎᓐᓂ ᐃᓄᐃᑦ 

ᑎᒥᖁᑎᖏᑦ ᐊᑦᓱᐊᓗᒃ ᐊᑐᐃᓐᓇᐅᒻᒥᔪᐃᑦ. 

ᑲᑐᔾᔨᖃᑎᒋᓂᖅᓴᕆᕙᓪᓕᐊᓕᕐᒥᔭᕗᑦᑕᐅᖅ 

ᓇᓗᓇᓐᖏᒻᒪᑦ ᐱᔨᑦᓯᕋᐅᑎᖃᖃᑦᑕᕐᒥᒻᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ, ᓄᓇᓕᓐᓄᑦ, ᐊᒻᒪ ᐊᓯᖏᓐᓄᑦ 

ᐃᓕᓴᐃᔨᑦᓴᓄᑦ. ᑖᒃᑯᐊ ᐃᑉᐸᑦᓴᖅ 

ᑕᐃᔭᐅᕌᕐᔪᓚᐅᕐᒥᔪᐃᑦ ᐃᓚᖏᑦ ᑎᒥᐅᔪᐃᑦ, ᑲᑭᕙᒃᑯᑦ, 

ᑭᕙᓪᓕᖅ ᐃᓄᐃᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ, ᕿᑎᕐᒥᐅᑦ ᐃᓄᐃᑦ 

ᑲᑐᔾᔨᖃᑎᒌᖏᑦ, ᑕᐃᒃᑯᐊ 

ᑲᑐᔾᔨᖃᑎᒌᒍᒪᑦᓯᐊᕐᓂᐊᖅᑕᕗᑦ 

ᖃᓄᐃᓕᖓᑦᓯᐊᕋᓱᐊᕐᓂᐊᕐᓗᑕ ᓯᕗᓂᑦᑎᓐᓂ ᑖᒃᑯᐊ 

ᐃᓄᑑᔾᔨᔪᓇᔾᔮᓐᖏᓐᓇᑦᑎᒍ.  
 

ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐊᖏᖃᑎᒌᕋᑖᓚᐅᕐᒥᔭᕗᑦ ᑖᒃᑯᐊ ᓯᕗᒧᐊᑉᐸᓪᓕᐊᓪᓗᑕ 

ᐊᑕᐅᓯᑐᐃᓐᓇᐅᓐᖏᑦᑐᕐᒥ ᐊᕐᕌᒍ ᐃᓗᐊᓂ 

ᐊᒥᓱᐊᖅᑎᕐᓗᑕ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᑦ 
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Chairman (interpretation): Thank you. Ms. 

Towtongie.  

 

Ms. Towtongie (interpretation): Thank you, 

Mr. Chairman. Also in paragraph 20 of the 

Auditor General’s report, it shows a picture 

of courses that were available for adults 

beginning in 2014 to 2019. The Kitikmeot 

was the only region they offered adult 

learning courses. Why was Kitikmeot treated 

differently than the Kivalliq or Qikiqtani 

regions? What is the status of that? That is 

my final question, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Towtongie, we will try and deal with your 

question regarding adult, but you are going a 

little too far forward. Mr. Suvega, if you 

would like to respond to that right now. 

 

Mr. Suvega: Thank you, Mr. Chairman, and 

thank you for the question. In terms of past 

practices, we are reviewing what was useful. 

Sometimes our terms are different from the 

past. We are trying to review it within Arctic 

College to determine best practices for one 

community and how they can be applied in 

other communities, especially for the smaller 

communities that we don’t hear from. 

 

After our meeting in Baker Lake last spring, 

we were given direction by the board of 

governors as to how the smaller communities 

could be provided assistance, and what is 

available through communications. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just to clarify; right now 

we’re working on pages 5 to 15 of the report 

and taking questions on that. Once members’ 

questions have finished, we will move on to 

the next section of the report focused on 

adult learners. Mr. Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. 

ᐃᓱᒪᔪᓂᒃ, ᐊᑕᐅᓯᑐᐃᓐᓇᕐᒨᓐᖏᑦᑑᒐᓗᐊᖅ, ᐊᒥᓱᓄᑦ 

ᐃᓱᒪᕙᓪᓕᐊᖁᓪᓗᒋᑦ ᓴᖅᑭᔮᕐᓂᖅᓴᐅᖁᓪᓗᒋᑦ ᑕᒪᒃᑯᐊ 

ᐊᑐᐃᓐᓇᐅᒍᓐᓇᕋᔭᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓴᓄᑦ. 

ᐊᒥᓱᑲᓪᓚᐅᒐᓗᐊᑦ; ᓇᐃᓈᕆᐊᑐᐃᓐᓇᕋᑖᖅᑕᕋ. 

ᑐᑭᓯᓇᖅᑐᑦᓴᐅᔫᒐᓗᐊᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᑕᐅᑐᓐᖏ. 
 

ᑕᐅᑐᓐᖏ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪ ᐅᓇ 

ᓇᐃᓴᐅᑎᖃᖅᑐᖅ 20 ᐅᕙᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ 

ᑎᑎᕋᖅᓯᒪᔭᖓᓂ 20 ᐊᔾᔨᓐᖑᐊᖅ ᑕᑯᒃᓴᐅᑎᑦᑎᒻᒪᑦ 

ᐃᓐᓇᓄᑦ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᓐᓇᖅᑐᑦ 2014 ᐱᒋᐊᖅᓱᑎᒃ 

ᑕᐃᑯᖓ 2019 ᑎᑭᔅᓱᒋᑦ ᕿᑎᕐᒥᐅᓂᑐᐊᑦᑎᐊᖅ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᒪᑕ. ᖃᓄᕐᖑᓇ 

ᕿᑎᕐᒥᐅᑦ ᐊᔾᔨᒋᔭᐅᓐᖏᑦᑐᒥᒃ ᑐᕌᖅᑕᖃᖅᐸ ᑖᒃᑯᐊ 

ᑭᕙᓪᓕᕐᓗ ᕿᑭᖅᑖᓗᒡᓗ ᓯᓚᑖᒍᑦ? ᖃᓄᐃᑦᑐᕐᖑᓇ? 

ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ, ᐃᒃᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᒃ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ, ᒥᔅ ᑕᐅᑐᓐᖏ. ᑖᓐᓇ 

ᐊᐱᖅᕼᐆᑎᒋᔭᑦ ᑕᒪᒃᑯᐊ ᐊᒃᑐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᑐᕌᖓᔪᑦ ᐱᓕᕆᐊᕆᒋᐊᕐᓂᐊᕋᓗᐊᒐᖅᐳᑦ, ᑭᕼᐃᐊᓂ 

ᕼᐃᕗᕼᐃᒐᔮᒃᑲᕕᑦ ᒫᓐᓇᐅᔪᖅ. ᑭᕼᐃᐊᓂ ᒥᔅᑕ ᓱᕕᒐᖅ, 

ᑕᒪᓐᓇ ᑭᐅᓂᓗᕼᐅᐊᕐᓂᕈ’ᓂ ᒫᓐᓇ. ᒥᔅᑕ ᓱᕕᒐᖅ. 
 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ 

ᐊᐱᕆᒐᕕᑦ. ᑕᒪᒃᑯᐊ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᒥᓃᑦ 

ᑭᖑᓂᐊᒍᑦ, ᕿᒥᕐᕈᕙᓪᓕᐊᒻᒥᔭᕗᑦ ᓱᓇᐃᑦ 

ᐊᑑᑎᖃᖃᑦᑕᖅᓯᒪᒻᒪᖔᑕ. ᐃᓛᓐᓂᒃᑯᑦ 

ᐊᔾᔨᒌᓐᖏᑦᑑᔮᑲᐃᓐᓇᖃᑦᑕᕋᓗᐊᖅᑎᓪᓗᒋᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ ᕿᒥᕐᕈᒐᓱᐊᖅᓯᒪᔪᒍᑦ 

ᐊᔾᔨᒌᑎᑦᓯᒐᓱᐊᖅᓱᑕ ᐱᐅᓂᕆᔭᖏᓐᓂᒃ, 

ᐊᑐᖅᑕᐅᓂᕆᔭᖏᓐᓂᒃ ᐊᑕᐅᓯᕐᒥᒃ ᓲᕐᓗ ᓄᓇᓕᒻᒥ 

ᐊᒻᒪᓗ ᖃᓄᒃᑲᓐᓂᖅ ᐊᑐᖅᑕᐅᒍᓐᓇᕐᒪᖔᑕ ᐊᓯᖏᓐᓂ 

ᓄᓇᓕᓐᓂ, ᐱᓗᐊᖅᑐᒥᒃ ᑐᓴᕐᕕᒋᖃᑦᑕᑎᓐᓂᒃ 

ᓄᓇᓕᕋᓛᖑᓂᖅᓴᐅᔪᓂ.  
 

ᑕᒪᒃᑯᐊ ᑲᑎᒪᓚᐅᖅᑎᓪᓗᑕ ᖃᒪᓂᑦᑐᐊᕐᒥ ᑲᑎᒪᔩᓪᓗ 

ᐅᐱᕐᖓᑦᓵᖑᓚᐅᖅᑐᒥ ᑕᒪᓐᓇ ᑲᑎᒪᔨᑦᑎᓐᓄᑦ 

ᑎᓕᐅᕆᔾᔪᑕᐅᓚᐅᕐᒥᔪᖅ ᐅᕙᑦᑎᓐᓄᑦ 

ᕿᒥᕐᕈᒋᐊᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑦᑕ ᖃᓄᖅ ᓄᓇᓖᑦ, 

ᓄᓇᓕᐸᐅᔭᐅᓂᖅᓴᐅᔪᓂ ᓯᓚᑖᓂ ᖃᓄᒃᑲᓐᓂᖅ 

ᐃᑲᔪᖅᑕᐅᒍᓐᓇᖅᐸᑦ ᐱᓕᕆᔾᔪᑎᓄᑦ, ᐊᑐᐃᓐᓇᐅᔪᑦ, 

ᐊᒻᒪ ᑐᓴᐅᒪᑎᑦᓯᔪᓕᕆᓂᕐᒧᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) 

ᓇᓗᓇᐃᕆᐊᑐᐃᓐᓇᕐᓗᒍ ᒫᓐᓇ ᒪᑉᐱᖅᑐᒐᐃᑦ 5-ᒥᒃ 

15-ᒧᑦ ᐅᓂᒃᑳᒥ ᐱᓕᕆᐊᕆᒐᑦᑎᒍ ᐊᒻᒪᓗ 

ᐊᐱᖅᓱᕈᑎᒋᔭᕗᑦ. ᑕᐃᒪ ᑲᑎᒪᔩᑦ ᐊᐱᖅᓱᕇᖅᐸᑕ 

ᑕᐃᒪ ᐊᓯᐊᓅᖔᕐᓂᐊᕆᓪᓗᑕ ᒪᑯᐊ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᑐᕌᖓᔪᑦ. ᒥᔅᑕ ᐋᖁᐊᖅ. 
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Good morning, or good afternoon, 

colleagues. I’m happy today because my 

suitcase finally arrived. 

 

>>Laughter 

 

I’m getting it today. 

 

On page 12, paragraph 52 in your report, my 

question is to Office of the Auditor General.  

Your report recommends that “The 

Department of Education should ensure that 

high school students are getting advice on 

academic and career options…” and that 

school staff are “…provide training and 

support materials to… give students career 

advice.”  

 

Did your audit evaluate how many Nunavut 

students had initiated a career plan and 

selected school courses based on their plan? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Office of the Auditor General, Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

In terms of the career program plans, we 

refer to them in a couple of places. One is in 

paragraph, I believe it’s 19. I’m sorry, 

paragraph 22; really what the requirements 

are with respect to preparing a plan and how 

they are meant to be used to help guide a 

student through high school. And in 

paragraph 49 of our report, that is where we 

indicate that for the seven schools that we 

examined, we found evidence that students 

were preparing career program plans, and 

maybe what I would just add to that is the 

importance of not… . I think there is an 

opportunity to strengthen the use of career 

and program plans, so not that there are 

completed and then put in a file, but in fact 

that if they could be integrated into, for 

example hands-on learning opportunities, 

ᐋᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᓪᓛᒃᑯᑦ, ᑲᑎᒪᔨᐅᖃᑎᒃᑲ. ᖁᕕᐊᓱᒃᑐᖓ ᐃᑦᑎᕐᕕᒐ 

ᑎᑭᑦᑐᐊᓗᑕᐃᓐᓇᐅᖕᒪᑦ. ᐅᓪᓗᒥ ᐱᓂᐊᖅᑕᕋᒎᖅ.  

 

>>ᐃᓪᓚᖅᑐᑦ 

 

ᐅᓪᓗᒥ ᐱᕙᕋ. 

 

ᒪᑉᐱᒐᖅ 12-ᒥ ᑎᑎᕋᖅᓯᒪᔪᖅ 52-ᒥ ᐅᓂᒃᑳᖓ 

ᐊᐱᖅᑯᑎ ᑖᒃᑯᓄᖓ ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ 

ᑎᑎᕋᕐᕕᖓᓄᑦ. ᐄ, ᐊᑐᓕᖁᔨᓯᒪᒻᒪᑕ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᒡᒎᖅ ᑕᒪᒃᑯᐊ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐅᖃᓪᓚᐅᔾᔭᐅᖃᑦᑕᕋᓗᐊᕐᒪᖔᑕ 

ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓂᕐᒧᓪᓗ, ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 

ᐱᓕᒻᒪᒃᓴᔭᐅᖃᑦᑕᕐᓂᖏᑦ ᐃᑲᔪᖅᓱᕐᓗᑎᓪᓗ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᖅᑲᓇᐃᔮᖅᑖᕋᓱᖕᓂᐅᑉ ᒥᒃᓵᓄᑦ.  

 

ᖃᐅᔨᓴᕐᓂᕆᔭᓯ ᖃᐅᔨᓴᓚᐅᖅᐹᑦ ᓄᓇᕗᒥ ᖃᔅᓯᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᒋᐊᖅᓯᓚᐅᕐᒪᖔᑕ 

ᐃᖅᑲᓇᐃᔭᕈᒪᓂᕐᒧᑦ ᓂᕈᐊᖅᖢᑎᒡᓗ 

ᐃᓕᓐᓂᐊᒐᒃᓴᓂᒃ ᑖᔅᓱᒧᖓ ᐸᕐᓇᐅᑎᖏᓐᓄᑦ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑕᒻᒪᖅᕼᐃᒪᔪᖅᕼᐃᐅᖅᑎᕐᔪᐊᒃᑯᑦ, 

ᒥᔅᑕ ᒪᑭᓐᓯ. 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒪᑐᒧᖓᓕ ᐃᖅᑲᓇᐃᔭᕈᒪᓂᕐᒧᑦ ᐸᕐᓇᐅᑎᓄᑦ 

ᑖᒃᑯᐊ ᐅᖃᐅᓯᕆᓯᒪᒐᑦᑎᒍ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ 

ᑕᕝᕙᓂ 19-ᒥ, 22-ᒥ ᑖᒃᑯᐊ ᐱᓪᓗᒍᓗ 

ᐱᕙᒌᔭᕐᓂᕐᒧᑦ ᐸᕐᓇᐅᑎᓂᒃ ᖃᓄᕐᓗ 

ᐊᑐᖅᑕᐅᔭᕆᐊᖃᕐᒪᖔᑕ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᐊᒻᒪᓗ ᓈᓴᐅᑎᖓᓂ 49-ᒥ 

ᑕᕝᕙᓂ ᐅᓂᒃᑳᑦᑎᓐᓂ ᑕᕝᕙᓂ ᓇᓗᓇᐃᖅᓯᒐᑦᑕ 

ᑖᒃᑯᓄᖓ 7-ᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ 

ᕿᒥᕐᕈᐊᓚᐅᖅᑕᑎᓐᓂ ᑕᒪᒃᑯᐊ ᖃᐅᔨᓚᐅᕋᑦᑕ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐸᕐᓇᐅᓯᐅᖅᐸᓪᓕᐊᓚᐅᕐᒪᑕ. 

ᐃᓚᒋᐊᑐᐃᓐᓇᕐᓗᒍᖃᐃ ᑕᒪᓐᓇ ᐱᒻᒪᕆᐅᓂᖓ.  

ᑕᐃᒪ ᐱᕕᑕᖃᖅᑰᕐᒪᑦ ᓴᓐᖐᑦᑎᒋᐊᕐᓗᒍ ᑖᓐᓇ 

ᐃᖅᑲᓇᐃᔭᕐᓂᕐᒧᑦ ᐸᕐᓇᐅᑎᓄ. 

ᐱᔭᕇᖅᑕᐅᓯᒪᓕᕐᖓᑦ ᐸᐃᑉᐹᒃᑯᕕᒻᒧᐊᖅᑕᐅᓗᓂ 

ᐃᒪᓐᓇ ᐃᓚᓕᐅᔾᔭᐅᓯᒪᔪᓐᓇᕐᒪᑦ ᓲᕐᓗ 

ᐃᓕᓐᓂᐊᓚᑦᑖᕐᓂᕐᒧᑦ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓂᕐᒧᓪᓗ 

ᐱᕕᖃᕐᕕᐅᔪᓄᑦ ᑖᒃᑯᐊ ᐸᕐᓇᐅᑏᑦ ᑕᐃᒃᑯᐊ 

ᐊᑐᖅᑕᐅᔪᓐᓇᑐᐃᓐᓇᕆᐊᖃᕐᓂᖏᑦ ᓴᖅᑭᖁᓪᓗᒋᑦ.  
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work experience opportunities, so that the 

potential of those plans could be realized. 

 

I think that they can play an important role. 

So not just completing them, but also help 

using them as a guide for students and as a 

means of identifying, for example, what kind 

of work experience or hands-on learning they 

could benefit from based on their 

experiences, or interests I should say in 

school. 

 

We did note in, again in paragraph 49, the 

number. What I would say is that I think that 

the potential of what they offer is something 

that could be strengthened. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you. My question now is 

towards the Department of Education. In its 

response to the audit report recommendation 

regarding career and program plans, the 

Department of Education noted that some 

schools may not be following the mandatory 

career and program planning process. 

 

What steps have been taken to identify those 

high schools which may not be following this 

process and ensuring that they will undertake 

to do so? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. And thank you for the question. 

 

Currently, the Department of Education is 

working with our regional school operations, 

principals, educator development, to ensure 

the CPP is part of the education and program 

planning, and the fall review will be soon 

submitted to the regional school operations 

 

 

 

ᑖᒃᑯᐊ ᐱᒻᒪᕆᐅᔪᒥᒃ ᐱᓕᕆᔪᑦ ᑕᐃᒪᓐᓇ 

ᐱᔭᕇᑐᐃᓐᓇᓐᖏᓪᓗᒋᑦ ᐃᑲᔫᑎᒋᓗᒋᓪᓗ 

ᑕᓯᐅᕈᑕᐅᓗᑎ ᐃᓕᓐᓂᐊᖅᑎᓂ ᐊᑐᖅᑕᐅᓗᑎᑦ 

ᓇᓗᓇᐃᖅᓯᑎᓪᓗᒋᑦ ᑕᒪᑐᒧᖓ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ 

ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᖅ ᐃᑲᔫᑎᖃᕈᓐᓇᕐᒪᖔᖅ 

ᐊᑐᖅᓯᒪᔭᖓ ᐊᑐᕐᓗᒍ ᐅᕝᕙᓘᓐᓃᑦ ᐱᔪᒪᔭᖏᑦ 

ᒪᓕᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ.  

 

 

 

ᑕᕝᕙᓂ 49-ᒥ ᐅᖃᐅᓯᕆᓚᐅᕐᒥᒐᑦᑎᒍ ᖃᔅᓯᐅᓂᖏᑦ 

ᐅᖃᕐᓗᖓ ᑕᒪᒃᑯᐊ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᔪᑦ 

ᓴᓐᖐᑦᑎᒋᐊᕋᔅᓴᐅᓗᐊᕋᓗᐊᕐᒪᑕ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐋᖁᐊᖅ.  

 

ᐋᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᖅᑯᑎᒐ ᑐᕌᖅᑎᓕᕐᒥᔭᕋ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᑭᐅᔾᔪᑎᖏᓐᓂᒃ 

ᑖᔅᓱᒧᖓ ᐅᓂᒃᑳᒥ ᐊᑐᓕᖁᔭᐅᔪᓄᑦ 

ᐸᕐᓇᐅᑎᖏᓐᓂᒃ ᐃᖅᑲᓇᐃᔮᔅᓴᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑎᑎᕋᖅᓯᒪᒻᒪᑕ ᐃᓚᖏᒡᒎᖅ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᒪᓕᓐᖏᑐᐃᓐᓇᕆᐊᖃᕐᒪᑕ 

ᐊᑐᖅᑕᐅᓪᓚᑦᑖᕐᓂ ᐸᕐᓇᒃᐸᓪᓕᐊᓂᐅᑉ 

ᐊᐅᓚᓂᖓᓄᑦ.  

 

ᖃᓄᐃᓕᐅᖃᑦᑕᖅᓯᒪᕕᓯ ᓇᓗᓇᐃᕋᓱᓪᓗᒋᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᒪᓕᓐᖏᑐᐃᓐᓇᕆᐊᓖᑦ ᐊᒻᒪᓗ 

ᐱᒋᐊᕐᓂᐊᕋᓗᐊᕐᒪᖔᑕ ᑕᒪᑐᒥᖓ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, 

ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᖅᑯᑎᖓᓄᑦ.  

 

ᒫᓐᓇᐅᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᖃᑎᖃᖅᑐᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᒃ 

ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᖏᓐᓄᑦ ᐊᖏᔪᖅᑳᕆᔭᐅᔪᓪᓗ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᑕᒪᓐᓇ CPP 

ᐃᓚᒋᔭᐅᒐᓗᐊᕐᒪᖔᖅ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᖅ 

ᐸᕐᓇᐅᑎᖏᑦ ᐊᒻᒪᓗ ᐅᑭᐊᔅᓵᒃᑯᑦ ᕿᒥᕐᕈᓂᖅ 

ᑐᓂᔭᐅᓂᐊᓕᖅᑐᖅ ᒫᓐᓇᒫᒃᑯᑦ ᑖᒃᑯᓄᖓ 



 

 42 

for review in the department. So there is an 

opportunity built in to ensure these courses 

and programs are being offered. 

Qujannamiik, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. On 

page 12 of the auditor’s report, your response 

to the recommendation, paragraph 52, you 

say the “…course selection and involving 

parents in these life choices… .” Can you 

explain to us what that means? Or how do 

you respect the parents when they want to go 

ahead with their programs in the future. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. 

 

The parents are involved throughout the CPP 

process and would be invited to our high 

schools to participate in the review of the 

CPP. Qujannamiik, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. The 

questions are now geared towards school 

councillors. First of all, can you explain to 

me what a student support assistant does? 

What does that job… what does the person 

doing that job “school support assistant”? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. A student support assistant 

provides supports and works in classrooms 

ᐊᕕᑦᑐᖅᓯᒪᔪᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᒃᑯᓐᓄᑦ 

ᕿᒥᕐᕈᔭᐅᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓕ ᑕᐃᒫᒃ 

ᐱᕕᖃᖅᑎᑦᑎᕙᒌᖅᑐᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑏᑦ 

ᐱᓕᕆᐊᓪᓗ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᒐᓗᐊᕐᒪᖔᑕ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐋᖁᐊᖅ.  

 

ᐋᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᕝᕙᓂ 12-ᒥ ᒪᒃᐱᒐᖓᓂ ᐅᓂᒃᑳᑦ ᑖᓐᓇ ᑭᐅᔾᔪᑎᓯ 

ᐊᑐᓕᖁᔭᐅᔪᒧᑦ ᑖᔅᓱᒧᖓ 52-ᒧᑦ. ᑖᒃᑯᐊᒎᖅ 

ᐃᓕᓐᓂᐊᖅᑎᑦ ᐊᒻᒪᓗ ᐊᖏᔪᖅᑳᕆᔭᐅᔪᑦ 

ᐃᓚᐅᕙᓪᓗᑎ ᐃᓅᓯᕐᒧᑦ ᐸᕐᓇᐅᑎᓂ. ᖃᓄᖅ ᑖᓐᓇ 

ᑐᑭᖃᕐᒪᖔᖅ ᐅᓂᒃᑳᕆᔪᓐᓇᖅᐱᐅᒃ ᖃᓄᖅ 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐱᒋᐊᕈᒪᔭᕌᖓᑕ 

ᐃᓕᓐᓂᐊᒐᒃᓴᒥᓐᓂᒃ ᓯᕗᓂᔅᓴᒥ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, 

ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᖅᑯᑎᓐᓄᑦ.  

 

ᑖᒃᑯᐊ ᐊᖏᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓚᐅᖃᑕᐅᔪᑦ CPP 

ᐊᑐᐊᖅᑕᐅᕙᓪᓕᐊᑎᓪᓗᒍ 

ᑐᓐᖓᓱᑦᑎᑕᐅᒐᔭᕆᓪᓗᑎᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓄᑦ 

ᐃᓚᐅᖁᓪᓗᒋᑦ ᕿᒥᕐᕈᓂᕐᒥᒃ ᑖᔅᓱᒪ CPP ᒥᔅᓵᓄᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ ᒥᔅᑕ ᐋᖁᐊᖅ.  

 

 

ᐋᖁᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᖅᑯᑏᒃᑲ ᑐᕌᖅᑎᓕᕐᒥᔭᒃᑲ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ 

ᐅᖃᓪᓚᐅᔾᔨᔨᓄᑦ. ᓯᕗᓪᓕᖅᐹᒥᒃ ᐅᓂᒃᑳᕈᓐᓇᖅᐲᑦ 

ᐅᕙᓐᓄᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᓂ ᐃᑲᔪᖅᑎ 

ᑭᓱᓕᕆᖃᑦᑕᖅᑲ ᐊᒻᒪᓗ ᑭᓱᓂᒃ ᐱᓕᕆᐊᖃ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐃᓕᓐᓂᐊᖅᑎᓂ ᐃᑲᔪᖅᑏᑦ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᑲᔪᖅᓱᐃᔩᑦ 

ᐱᑕᖃᖅᑎᑦᑎᖃᑦᑕᖅᑐᐃᑦ ᐃᑲᔪᖅᓱᐃᓂᕐᒥ  
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with teachers to help students in their 

learning, often working with special needs 

students, students who may be on individual 

program plans, and they provide extra 

support at the direction of the teacher. 

Qujannamiik, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. I 

guess I got the wrong person I’m trying to 

get at, but you have some people who help 

out high school students. I don’t think they 

are considered as school counsellors. You 

said that you have only five school 

counsellors in the territory and you have 

some people who sit in the schools that do 

some sort of counselling with students, but I 

don’t know what their job title is. Can you 

tell me who they are and what their title is? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. There are five guidance 

counsellors in our schools. The guidance 

counsellors in particular would provide 

support in career counselling, work 

placement experience for high school 

students; in addition to that, we have school 

community counsellors, so two different 

positions in our schools, Ilinniarvimmi 

Inuusilirijiit. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. 

Community counsellors don’t have the same 

work as a school counsellor. Am I correct? 

Does a community counsellor need more 

education to become a school counsellor? 

Am I going in the right direction? I’m just 

ᐃᓕᓴᐃᔨᓂᓪᓗ ᐱᓕᕆᖃᑎᖃᖅᐸᑦᑐᑎ ᐃᑲᔪᖅᑐᑎ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓕᑉᐸᓪᓕᐊᑎᓪᓗᒋᑦ. 

ᐊᔾᔨᐅᓐᖏᑦᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᓖᓪᓗ 

ᐃᒪᓐᓇ ᓇᒻᒥᓂᖅ ᐸᕐᓇᐅᓯᐅᖅᑎᓪᓗᒋᑦ 

ᐃᑲᔪᖅᓱᐃᓂᕐᒥᒃ ᓴᖅᑭᔮᖅᑎᑕᐅᔪᑦ 

ᑎᓕᐅᖅᑕᐅᓪᓗᑎᒃ ᐃᓕᓴᐃᔨᒧᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᐋᖁᐊᖅ. 

 

ᐋᖁᐊᖅ: (ᑐᓵᔨᑎᒍᑦ):ᖁᔭᓐᓇᒦᒃ. ᐅᖃᕆᐊᑦᓴᖅ 

ᐅᓪᓗᒥ, ᐃᖅᑲᓇᐃᔭᖅᑎᖃᖅᐱᓰ ᐳᖅᑐᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᑲᔪᖃᑦᑕᖅᑐᓂᒃ? 

ᐃᓱᒪᒋᔭᐅᖅᑯᖅᑲᐅᒥᒻᒪᑕ ᐅᖃᓪᓚᐅᔾᔨᔨᐅᓂᕐᒧᑦ 

ᑕᓪᓕᒪᐃᓐᓇᕐᓂᒃ. ᑕᓪᓕᒪᐃᓐᓇᐃᒡᒎᖅ ᐃᓕᓴᐃᔩᑦ 

ᐅᖃᓪᓚᐅᔾᔨᔨᖃᕐᒪᑕ ᓄᓇᕗᒻᒥ. ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐱᑕᖃᐅᕐᒥᔪᖅ ᐃᒪᓐᓇ 

ᐅᖃᓪᓚᐅᔾᔨᓲᖑᒐᓗᐊᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᑭᓯᐊᓂ 

ᖃᓄᖅ ᑕᐃᔭᐅᕐᒪᖔᑦ ᐃᓂᖓ ᐅᖃᐅᑎᔭᐅᓚᐅᕐᓕ 

ᑭᒃᑯᒪᖔᑕ ᖃᓄᕐᓗ ᑕᐃᔭᐃᒻᒪᖔᑕ ᐃᖅᑲᓇᐃᔮᖏᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᓪᓕᒪᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᐸᓪᓕᐊᓇᓱᓐᓂᕐᒧᑦ 

ᐅᖃᓪᓚᐅᔾᔨᓲᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔭᖅᐸᓪᓕᓂᕐᒧᑦ ᐅᖃᓪᓚᐅᔾᔨᔨ 

ᐃᑲᔪᖅᓱᐃᖃᑦᑕᓂᐊᕐᓂᖏᑦ ᐃᒪᓐᓇ 

ᐃᖅᑲᓇᐃᔮᖅᑖᖅᐸᓪᓕᐊᓇᓱᓐᓂᕐᒧᑦ ᐱᓕᕆᐊᑦ 

ᐃᖅᑲᓇᐃᔮᖅᑖᕐᓂᕐᒥᒃ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᔅᓯᒪᓂᕐᒥᒃ 

ᐳᖅᑐᓂᖅᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐊᒻᒪᓗ 

ᖄᒃᑲᓐᓂᐊᒍᑦ. ᑖᔅᓱᒪ ᐃᒪᐃᑦᑐᖃᖅᑐᖅ, ᓄᓇᓕᓐᓂ 

ᐅᖃᓪᓚᐅᔾᔨᔨᖃᕐᒪᑕ. ᒪᕐᕉᒻᒪᑎᒃ, ᑖᒃᑯᐊ 

ᐊᔾᔨᒌᖏᑦᑐᐃᑦ ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ 

ᐃᓄᓯᓕᕆᔩᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᐋᖁᐊᖅ. 

 

ᐋᖁᐊᖅ: (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓄᓇᓕᓐᓂ ᐅᖃᓪᓚᐅᔾᔨᔨ ᐊᔾᔨᒋᖏᑕᖓᓂᑦ 

ᐱᓕᕆᐊᒃᓴᑲᕐᒪᑕ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ 

ᐃᖅᑲᓇᐃᔮᖃᖅᐹᑦ, ᓱᓕᕗᖔ? ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ 

ᐅᖃᓪᓚᐅᔾᔨᔩᑦ ᐃᓕᓐᓂᐊᑲᓐᓂᕆᐊᖃᖅᑐᖅ 

ᐃᖅᑲᓇᐃᔮᔅᓴᓕᕆᓂᕐᒥᒃ. ᖃᐅᔨᓇᓱᑐᐃᓐᓇᖅᑐᖓ 
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trying to find out if every school can get a 

guidance counsellor in each school so that 

the students can go to them and be forwarded 

to what kind of programs that they have to 

have to get to where they’re going, if you 

understand what I’m trying to say. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The department is considering the 

provision of guidance counsellors in all of 

our schools. In particular the guidance 

counsellors do provide course selection, 

future career advice, looking at what’s 

required for entrance into colleges, 

universities, or trades, which would be 

different from the position of Ilinniarvimmi 

Inuusilirijik, and that’s our school 

community counsellor. The school 

community counsellor would provide more 

social supports for our students and the 

liaison between the school and the home. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. 

Thank you for the clarification. Every school 

has a community counsellor and, if they 

do…I see you nodding your head. Mr. 

Chairman, you say the department is also 

considering developing further training for 

school staff in this area as a guidance 

counsellor. Am I correct and, if so, can the 

community counsellors become a guidance 

counsellor? If you had one in every school, 

can you train them to become guidance 

counsellors? Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

ᑕᐃᒪ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ 

ᐃᖅᑲᓇᐃᔮᑦᓵᖅᑖᖅᐸᓪᓕᐊᓂᕐᒧᑦ 

ᐅᖃᓪᓚᐅᔾᔨᔨᑖᕈᓐᓇᕐᒪᖔᑕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᐅᐸᑦᑕᐅᔪᓐᓇᕐᒪᑕ. ᖃᓄᐃᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᕆᐊᖃᕐᒪᖔᑕ ᐊᔪᕆᖅᓲᔾᔭᐅᖃᑦᑕᓗᑎᒃ 

ᐃᒪᓐᓇ ᐅᐹᕆᓇᓱᑦᑕᒥᓐᓂᒃ ᑎᑭᐅᑎᖁᓪᓗᒋᑦ. 

ᑐᑭᓯᒍᕕᐅᒃ ᐅᖃᐅᓯᕆᓇᓱᑦᑕᕋ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐱᓕᕆᕝᕕᑉᐳᑦ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᖅᑐᑦ ᑕᒪᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔮᖅᑖᖅᐸᓪᓕᐊᓂᕐᒧᑦ ᐅᖃᓪᓚᐅᔾᔨᓂᖅ 

ᐃᓕᓐᓂᐊᕕᑦᑎᓐᓂ. ᑖᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔮᖅᑖᖅᐸᓪᓕᓂᕐᒧᑦ ᐅᖃᓪᓚᐅᔾᔨᔨᑦ 

ᓇᓕᐊᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᐊᕐᒪᖔᑕ ᓂᕈᐊᖅᑎᑦᑎᓲᑦ, 

ᑭᓯᐊᓂ ᒪᑯᓄᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᔾᔪᐊᓄᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓂᓪᓘᓐᓃᑦ ᐃᖅᑲᓇᐃᔮᓄᓪᓘᓐᓃᑦ 

ᐅᐸᒍᑎᕙᓪᓕᐊᔪᑦ ᐊᔾᔨᒋᖏᑕᖓᓕ, ᐊᔾᔨᒋᖏᑕᖏᑦ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐃᓄᓯᓕᕆᔨ. ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐃᓄᓯᓕᕆᔩᑦ ᐃᓄᓯᐅᑉ 

ᒥᒃᓵᓄᖓᓂᖅᓴᒥᒃ ᐃᑲᔪᖅᓱᐃᖃᑦᑕᕐᓂᐊᕐᒪᑕ 

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ, ᐊᒻᒪᓗ ᐊᖏᕐᕋᐅᓪᓗ 

ᐃᓕᓐᓂᐊᕐᕕᐅᓪᓗ ᑲᓱᖅᓯᒪᓂᖓᓂᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᐋᖁᐊᖅ. 

 

ᐋᖁᐊᖅ: (ᑐᓵᔨᑎᒍᑦ):ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ ᑐᑭᓯᑎᑦᓯᔪᓐᓇᓵᕋᕕᑦ. ᑕᐃᒪ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᑕᒪᐃᑕ ᐃᓄᓕᕆᔨᖃᖅᐹᑦ? 

ᐱᑕᖃᕐᓂᖅᐸᑕᓗ ᑕᒪᐃᑕ ᐊᖏᖅᓯᒪᖁᕋᕕᑦ 

ᑕᐃᒪᓐᓇ ᐃᒃᓯᕙᐅᑖᖅ. ᐅᖃᖅᓯᒪᒐᕕᑦ ᑖᒃᑯᐊ 

ᐅᖃᖅᓯᒪᔪᑦᑕᐅᖅ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᓯᕗᒧᑦ ᐃᓕᓐᓂᐊᒐᔅᓴᓂᒃ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᐅᔪᓄᑦ. 

ᑕᒪᓐᖏᑉᐳᖓ? ᖃᓄᖅ ᑖᒃᑯᐊ ᓄᓇᓕᒻᒥᐅᑕᐃᑦ 

ᐃᓚᒋᔭᐅᔪᓐᓇᖅᐹᑦ? ᓲᕐᓗ ᓄᓇᓕᒃ ᐃᓕᓴᐃᕝᕖᑦ 

ᐃᓗᐊᓂ ᑕᒪᐃᓐᓂ ᐱᑕᖃᕐᓂᖅᐸᑦ, ᓲᕐᓗ 

ᐅᖃᐅᔾᔨᒋᐊᖅᑎᐅᔪᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 
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Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. We 

work with our partners, such as Nunavut 

Arctic College, and looking at different 

laddering programs for school staff, such as 

Ilinniarvimmi Inuusilirijiit, who are 

interested in different positions to get that 

additional training. Yes, the potential is there 

that they could become guidance counsellors 

in schools. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Akoak. 

 

Mr. Akoak: Thank you, Mr. Chairman. I 

understand that you are using the principles 

or the teachers that are at the school now as a 

guidance counsellor. You are getting them to 

direct students to what programs they need to 

go to where they’re getting at and make 

already overloading or overworking the 

present staff. Training the community 

counsellors to become guidance counsellors 

would be great just to help the present staff 

from being overworked, which they already 

are. It’s just a comment. Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Thank you, Mr. Akoak. 

It’s just a comment. Just to follow up to Mr. 

Akoak’s question, would the Department of 

Education be able to provide, not today I 

guess, but a written summary, a list of all the 

different positions in the schools and what 

the educational requirements or other 

qualifications are for those positions? For 

example, inuusilirijik needs to be what? Does 

a guidance counsellor need to have a 

teaching degree? Does a language specialist 

need to have a teaching degree? I hope I’m 

being clear in terms of what I’m requesting. 

Would the Department of Education be 

willing to prepare a summary for Committee 

Members and provide it to us at a later date? 

Ms. MacMillan. 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᔪᓐᓇᓵᕐᒥᒐᕕᑦ. ᑕᐃᒪ 

ᓴᓇᖃᑎᒋᖃᑦᑕᖅᑕᕗᑦ ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᖏᑦ ᐊᒻᒪᓗ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ 

ᖃᓄᖅ ᑕᒪᒃᑯᓂᖓ ᑕᐅᑐᑦᓯᒪᓇᓱᖃᑎᒋᓪᓗᒋᑦ 

ᐃᓕᓴᐃᓕᓄᓪᓗ ᐊᒻᒪᓗ ᐃᓄᓯᓕᕆᔩᑦ ᑕᐃᒃᑯᐊ 

ᐱᔪᒪᔭᖃᕐᓂᖅᐸᑕ ᓲᕐᓗ ᐊᔾᔨᐅᓐᖏᑦᑐᓂᑦ ᐊᒻᒪᓗ 

ᑖᓐᓇ ᐃᓚᒋᐊᒃᑲᓐᓂᕈᑕᐅᒐᔭᖅᑐᖅ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐅᓗᓂᓗ ᐊᒻᒪᓗ, ᐄ, ᐃᓕᓴᐃᔨᓗᑦᑖᑦ 

ᐃᓕᓐᓂᐊᕌᓂᑉᐸᑕ, ᐄ 

ᐅᖃᐅᔾᔪᐃᒋᐊᖅᑎᐅᒍᓐᓇᖅᓯᓂᐊᖅᑐᓄᑦ ᐃᓕᓴᕐᕕᐅᑉ 

ᐃᓗᐊᓂ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᐋᖁᐊᖅ. 

 

ᐋᖁᐊᖅ: (ᑐᓵᔨᑎᒍᑦ):ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᓯᐅᒪᒐᒪᓕ. ᑕᐃᒪ ᐊᑐᖅᓯᒪᔪᑎᑦ ᓲᑉᓗ ᑖᒃᑯᐊ 

ᐊᑕᓂᐅᑉ ᐃᓱᒪᑕᖏᑦ ᐃᓕᓴᐃᔩᑦ, ᓲᑉᓗ ᒪᓐᓇ 

ᐅᖃᐅᔾᔪᐃᒋᐊᖅᑎᑦ ᐅᖃᐅᔾᔨᐅᒋᐊᖅᑎᐅᖅᑯᔨᒻᒪᑕ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊᑐᐊᖅ ᑎᓕᓯᖃᑦᑕᖅᓱᑎᓪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓂᑦ ᓇᒧᑦ, ᓇᒧᓐᖓᐅᓂᐊᕐᒪᑕ ᐊᒻᒪᓗ 

ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᐅᓂᖅᓴᐃᑦ ᐃᓱᒪᑕᐅᒻᒪᑕ. ᓲᕐᓗ 

ᐱᓕᕆᓂᖅᓴᐅᒻᒪᑕ. ᑕᐃᒪ ᐃᓕᓐᓂᐊᑎᑦᓯᔪᓐᓇᖅᑯᓯ 

ᓲᑉᓗ ᐃᓄᓕᕆᔨᒃᓴᒥᑦ ᐅᖃᐅᔾᔪᐃᒋᐊᖅᑎᐅᔪᔅᓴᒥᒃ 

ᐃᑎᐅᕐᓂᖃᑦᓯᐊᕋᔭᕐᒪᑦ ᒫᓐᓇᐅᔪᓂ 

ᓴᓇᔨᐅᔪᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑐᓂᒃ ᐃᓚᖏᑦ. 

ᐅᖃᐅᓯᔅᓴᑐᐃᓐᓇᖅ ᑕᒪᓐᓇ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐋᖁᐊᖅ 

ᐅᖃᐅᓯᕆᔮᓄᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓕ ᑕᐃᒪ 

ᓴᖅᑮᑎᑦᓯᔪᓐᓇᖅᓯᒪᕙᑦ ᐅᓪᓗᒥᐅᖏᑦᑐᖃᐃ ᑭᓯᐊ, 

ᑕᒪᒃᑯᓂᐊ ᑎᑎᖅᑲᓂᑦ ᑎᑎᖅᑲᓕᐅᖅᓯᒪᔪᓂᑦ 

ᑕᒪᐃᓐᓂ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ. ᑭᒃᑯᑦ ᓇᓖᑦ 

ᓱᓇᓂᑦ ᓱᓇᓕᕆᒻᒪᑕ ᐊᒻᒪᓗ ᓴᓇᐅᒐᕆᔭᖏᓐᓄᑦ, 

ᐊᒻᒪᓗ ᐆᒃᑑᑎᒋᓗᒍ ᐃᓄᓯᓕᕆᔩᑦ ᑐᑭᖃᖅᑐᖅ 

ᓱᓇᐅᒋᐊᖃᖅᐸ ᑖᓐᓇ? ᐅᖃᐅᔾᔪᐃᒋᐊᖅᑎᐅᔪᖅ, 

ᑖᓐᓇ ᐅᖃᐅᔾᔪᐃᒋᐊᖅᑎᐅᔪᑦ ᐃᓕᑕᕆᔭᐅᓯᒪᕚ 

ᐱᐊᓂᒃᓯᒪᔪᒥᒃ ᐊᒻᒪᓗ ᑐᒃᓯᖅᑐᑦ? ᐃᒻᒪᖄ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓕ ᑕᐃᒪ ᐃᔾᔪᐊᖅᓴᐃᒐᔭᖅᐹᑦ 

ᑎᑎᖅᑲᓂᒃ, ᑲᑎᒪᔨᓄᑦ ᑖᒃᑯᐊ ᑲᑎᒪᔨᐊᓛᓄᑦ 

ᐅᕗᖓ ᑐᓂᔭᐅᔪᓐᓇᖅᑐᓃᑦ? ᒥᔅ ᒪᒃᒥᓚᓐ. 
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Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Yes, we can commit to providing 

information about school positions. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Thank you for 

committing to that. Mr. Quassa.  

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. Welcome, everyone. Hearing 

these questions and responses, sometimes 

considering as an Inuk, we can speak in 

Inuktitut and hopefully we ask different 

questions in Inuktitut as we have a Nunavut 

territory and because the Inuktitut language 

is very important and it has to be taught and 

learned. Yes, I was taught in English, so I’m 

going to speak and ask questions in English. 

 

(interpretation ends) First to the Auditor 

General, paragraphs 42 and 43 of your report 

address the difference between standardized 

departmental exams and classroom marks for 

students taking grade 12 English. Your 2013 

audit noted that there was an average 26 

percent point difference between the two 

marks while a more recent analysis 

conducted under your current audit notes a 

difference of 20 percent points. Can you 

clarify why this difference in marks is 

important and why you recommended that 

the Department of Education complete and 

implement its directive to reduce the gap 

between the classroom marks and the 

standardized exam marks? (interpretation) 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Office of the Auditor General, Mr. 

McKenzie.  

 

Mr. McKenzie: Qujannamiik, Mr. 

Chairman. The question with respect to 

assessing differences between classroom 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦᓯᒻ ᐄ, ᑕᐃᒪᐃᓕᐅᕈᓐᓇᖅᑐᒍᑦ. 

ᑕᒪᒃᑯᓂᖓ ᑐᓴᖅᑕᐅᔭᕆᐊᖃᖅᑐᓂᓘᓐᓃᑦ, 

ᐃᓕᓴᐃᔩᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᒋᔭᐅᔪᓂᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑖᓐᓇ. ᒥᔅᑕ 

ᖁᐊᓴ. 

 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑐᓐᖓᓱᑦᑎᐊᕆᑦᑎ. 

ᐃᓛᒃ ᐊᐱᖅᑯᑎᑦ ᑕᒪᒃᑯᐊ ᑐᓵᓪᓗᒋᓪᓗ ᐊᒻᒪᓗ 

ᑭᐅᔭᐅᖃᑦᑕᖅᑐᐃᑦ. ᐃᓱᒪᓇᖅᐸᒃᑑᒐᓗᐊᕐᖏᓛᒃ 

ᐃᓅᓪᓗᓂᓕ ᐃᓄᑦᑎᑐᓪᓗ ᐅᖃᓪᓚᒍᓐᓇᖅᖢᓂ. 

ᑕᐃᒪᑐᖅ ᖃᑯᒍ ᐃᓄᒃᑎᑐᓪᓗ ᐅᖃᐅᓯᖅ ᑖᓐᓇ 

ᐱᔾᔪᑎᒋᓪᓗᒍ, ᑕᐃᒪᓐᓇᑦᓯᐊᖅᑐᖅ. ᑕᕝᕙ 

ᐊᐱᖅᓱᖃᑦᑕᓛᖅᐳᒍᑦ, ᐊᔾᔨᒌᖏᑦᑐᓂᒃ, 

ᐱᔾᔪᑎᒋᓪᓗᒍ ᓄᓇᕗᖃᖅᑎᓪᓗᑕᐃᓛᒃ. ᑖᓐᓇ 

ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖅ ᐱᒻᒪᕆᐅᖕᒪᑦ. ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑕᐅᓪᓚᕆᒋᐊᖃᖅᖢᓂ, 

ᖃᓪᓗᓇᐅᔭᕐᓂᕐᒥᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᕐᒥᒐᒪ 

ᖃᓪᓗᓇᐅᔭᕐᓗᖓ ᐊᐱᖅᓱᕐᓂᐊᕋᒪ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

(ᑐᓵᔨᑎᒍᑦ) ᓯᕗᓪᓕᖅᐹᒧᑦ ᑖᒃᑯᐊ ᑕᒻᒪᖅᑐᐃᑦ 

ᑎᑎᕋᖅᓯᒪᓂᖓᓂᒃ 42, 43-ᒥᓪᓗ, 

ᐅᓂᒃᑳᓕᐊᑦᓴᖏᓐᓄᑦ ᓇᓗᓇᐃᔭᖅᓯᒪᓪᓗᓂ 

ᐊᔾᔨᒌᖏᓐᓂᖏᑦ ᑖᒃᑯᐊ ᐃᓪᓗᐊᖅᑕᖅᑕᐅᓯᒪᔪᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ ᑕᒪᒃᑯᐊ, ᖁᕝᕙᒥᓐᓂᓕᒻᒥ 

12-ᒥ ᖃᓪᓗᓇᐅᔭᕐᓂᖅ ᑖᒃᑯᐊ 

ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᒪᑕ. 2013-ᒥ ᑕᐃᒪ 

ᓇᓗᓇᐃᔭᖅᓯᒪᔪᑦ 2013-ᖑᑎᓪᓗᒍ 26-ᐳᓴᖑᔪᐃᑦ 

ᐊᔾᔨᒌᖏᓐᓂᖃᕐᒪᑦ ᑕᐃᑲᖓᑦ ᐱᒋᐊᖅᖢᒍᐃᓚᒃ 

ᓇᓗᓇᐃᖅᑐᖅ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᒪᓐᓇᐅᔪᒧᑦ ᑕᑯᓪᓗᒋᑦ 

ᑎᑎᕋᖅᓯᒪᔪᐃᑦ ᐊᔾᔨᒌᖏᓐᓂᖏᑦ 20-ᐳᓴᒥᑦ. 

ᑐᑭᓯᑎᑦᑎᔪᓐᓇᐲᑦ, ᖃᓄᐃᒻᒪᑦ ᑖᒃᑯᐊ ᐊᔾᔨᒌᖏᓚᒃ? 

ᖃᓄᖅ ᐱᒻᒪᕆᐅᑎᒋᒻᒪᑦ ᐊᒻᒪᓗ ᓱᒻᒪᑦ 

ᐊᑐᓕᖁᕕᓯᐅᒃ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᔭᕇᖅᓯᒪᔪᓂᒃ ᑕᒪᒃᑯᓂᖓ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓲᕐᓗ 

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊ ᐊᒻᒪᓗ 

ᐃᓪᓗᐊᖅᓴᖅᑕᐅᓯᒪᔪᑐᖃᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪᑭᓐᓯ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ 

ᑖᓐᓇ ᐊᐱᖅᑯᑕᐅᓯᒪᔪᒧᑦ ᑖᒃᑯᓄᖓ ᓲᑉᓗ 

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ ᐊᒻᒪ ᑕᒪᒃᑯᐊ ᐱᒻᒪᕆᐅᒻᒪᑦ  
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marks and standardized exams is important. 

It’s something that we noted, as the Member 

mentioned, in 2013 in our 2013 audit as well.  

 

There are three issues or three reasons why 

we would note that it’s important to look at 

the differences. One is to know whether 

students are being properly prepared in the 

classroom for the exams. Are they being 

prepared in terms of the content and the 

questions, for example, that they would be 

asked or could be asked?  

 

It would also help, for example, if a principal 

were to note that there was a big gap between 

a final exam mark and an in-classroom mark. 

It could help a principal identify whether 

teachers needed additional support in 

providing classroom assessments and helping 

prepare students.  

 

Lastly, it can also be used to help inform 

decisions with respect to whether different 

assessment tools and approaches are needed 

or required in terms of assessing student 

knowledge regarding that specific topic. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Quassa.  

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) The next 

question is addressed to the Department of 

Education. The audit report recommends in 

paragraph 44 that the Department of 

Education complete and implement its 

guidelines on student assessment. In its reply 

the department indicates that the “draft 

student assessment and reporting policy that 

is being reviewed following feedback from 

the Coalition of Nunavut District Education 

Authorities, which recommended that the 

Department revise the policy to further 

reflect Inuit Qaujimajatuqangit.” What is the 

current status of the student assessment 

ᐊᒻᒪᓗ ᑖᓐᓇ 2013−ᒥ.  

 

 

 

ᑖᒃᑯᐊ ᓇᓗᓇᐃᔭᖅᑕᐅᔪᕕᓃᑦ ᐊᒻᒪᓗ 

ᐱᖓᓲᓕᖅᓯᒪᖕᒪᑦ ᐃᖢᐃᓪᓕᐅᕈᑕᐅᓯᒪᔪᑦ ᑖᒃᑯᐊ 

ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐱᖓᓲᔪᐃᑦ. ᓇᓗᓇᐃᔭᖅᑎᑦᑎᔪᒪᔪᒍᑦ 

ᐱᒻᒪᕆᐅᓪᓗᓂᓗ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᑕᐅᑐᑦᓯᒪᒋᐊᖃᕋᑦᑎᒍ ᐊᔾᔨᒌᖏᓐᓂᖏᑦ.  

 

ᓯᕗᓪᓕᖅᐹᖅ, ᖃᐅᔨᒋᐊᖃᕐᓂᖅ, 

ᖃᐅᔨᒪᔭᕆᐊᖃᕐᓂᖅ ᐃᓕᓐᓂᐊᖅᑐᖅ ᑖᓐᓇ 

ᐸᕐᓇᑦᑐᖅᑕᐅᑦᑎᐊᕐᒪᖔᖅ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ, 

ᑕᒪᒃᑯᓄᖓ ᓲᕐᓗ ᐊᒻᒪᓗ ᐸᕐᓇᑦᑐᖅᑕᐅᑦᑎᐊᕐᒪᖔᖅ. 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐊᐱᖅᑯᑕᐅᔪᐃᓪᓗ ᐆᒃᑑᑎᒋᓗᒍ 

ᐊᐱᕆᔭᐅᒐᔭᕐᒪᑦ ᐊᐱᖅᓱᖅᑕᐅᒐᔭᕐᒪᑦ, 

ᐊᐱᖅᑯᑕᐅᒐᔭᕐᒪᓘᓐᓃᑦ ᓲᕐᓗ ᑖᓐᓇ ᐃᓕᓴᐃᔨᐅᔪᖅ. 

ᐃᓱᒪᑕᖅ ᓇᓗᓇᐃᖅᓯᒍᓐᓇᓗᑎᒃ ᑖᒃᑯᐊ. ᑕᐃᑲᓐᖓᑦ 

ᐃᓕᓐᓂᐊᖅᑐᖅ ᖃᐅᔨᓴᖅᑕᐅᓂᖓ ᐃᓕᓐᓂᐊᕐᓂᖅ 

ᖃᓄᖅ ᐊᔪᓐᖏᑎᒋᖕᒪᖔᑦ.  

 

ᐃᓕᓴᔪᖅ ᑖᓐᓇ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᕈᓂ 

ᐃᑲᔪᖅᑎᑖᕆᐊᖃᖅᐸᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 

ᐃᓗᐊᓂ ᐃᑲᔪᖅᑎᑖᕆᐊᖃᖅᐹᓪᓕᖅᐸᑕ, 

ᐸᕐᓇᑦᑐᐃᓂᕐᒧᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. ᑭᖑᓪᓖᑦ 

ᐊᑐᖅᑕᐅᒍᓐᓇᖅᑐᓂᑦ ᑭᖑᓪᓕᐅᑎᓂᒃ ᐃᒻᒪᖄ, 

ᖃᓄᖅ ᐃᓱᒪᓕᐅᕈᑎᑦᓯᒍᓐᓇᕐᓂᖅ. ᐃᒻᒪᖄ ᑕᕝᕙ 

ᐊᔾᔨᐅᖏᑦᑐᒥᒃ, ᓲᕐᓗ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓂᒃ 

ᐱᔭᕆᐊᖃᕐᒪᖔᑕ ᐅᕝᕙᓘᓐᓃᑦ 

ᐊᑐᕆᐊᖃᖅᐸᓘᓐᓃᑦ? ᑖᒃᓱᖓ ᐃᓕᓐᓂᐊᖅᑐᒧᑦ 

ᖃᐅᔨᒪᔭᖓᒍᓪᓗ ᒪᓕᒃᖢᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖁᐊᓴ. 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋᓕ, ᑐᒡᓕᐊ ᑐᕌᖓᔪᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᑖᒃᑯᐊ ᑕᒪᖅᓯᒧᔪᓂ 

ᓇᓗᓇᐃᔭᕐᓗᓂ 44−ᒥ. ᑖᒃᑯᐊᓕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᔭᕇᖅᓯᒪᖕᒪᑕ. ᑖᒃᑯᐊ 

ᒪᓕᒋᐊᖃᑦᑕᒥᓂᓪᓗ ᑖᒃᑯᓄᐊ ᐃᓕᓐᓂᐊᖅᑐᒧᑦ 

ᐸᕐᓇᒍᑕᐅᔪᒧᑦ. ᑕᐃᒪ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐅᖃᖅᓯᒪᔪᑦ ᓇᓗᓇᐃᔭᖅᓯᒪᔪᑦ ᑖᒃᑯᐊ 

ᐸᕐᓇᖅᑐᐃᓂᖅ ᐃᓕᓐᓂᐊᖅᑐᒧᑦ ᐊᒻᒪᓗ ᒪᓕᒐᔅᓴᖏᑦ 

ᕿᒥᕐᕈᖅᑕᐅᓂᖓᓄᓗ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑭᒡᒐᖅᑏᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑭᒡᒐᖅᑐᐃᔨᖏᓪᓗ 

ᑕᒪᒃᑯᐊ ᐊᑐᓕᖁᔭᐅᓯᒪᔪᑦ. ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᓪᓗᐊᖅᓯᒋᐊᖅᓯᒋᐊᖃᓕᕐᒪᑕ ᒪᓕᒐᖏᓐᓂᒃ, 
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policy and how has it specifically been 

revised to reflect Inuit Qaujimajatuqangit? 

(interpretation) Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. 

Currently the assessment evaluation and 

reporting framework policy handbook, the 

work is still underway and it is incorporating 

the feedback of the stakeholders that were 

consulted for that. Qujannamiik, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Quassa.  

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. Just to add on, we are aware that 

since we had the Nunavut territory in 

existence, our government departments and 

with the Inuit Qaujimajatuqangit principles, 

we had a foundation. It’s about 20 years now 

that IQ principles are our foundation. The 

way I understand it currently, it’s being 

reviewed and it’s being processed. Maybe I 

misunderstood, but like I said earlier, for 20 

years ever since we had Nunavut, the Inuit 

Qaujimajatuqangit principles were always 

out of base or out of foundation. Just to get 

more clarification, are they just reviewing 

that and are they just finally establishing the 

IQ principles? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. All of 

the policy documents and frameworks that 

are created by the Department of Education 

incorporate the principles of Inuit 

Qaujimajatuqangit and to ensure that’s 

reflected. The feedback is being taken 

ᐱᓗᐊᖅᑐᒥᒃ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᓐᖏᑦ. ᒫᓐᓇᔪᕐᓕ 

ᐃᓕᓐᓂᐊᖅᑐᒧᑦ ᖃᓄᐃᑦᑐᒥᒃ ᒪᓕᒐᖃᓕᖅᑲᑦ 

ᐃᓕᓐᓂᐊᖅᑐᒧᑦ? ᐊᒻᒪᓗ ᖃᓄᖅ ᑕᒪᓐᓇ 

ᐃᖢᐊᖅᓯᒋᐊᕆᐊᖃᖅᐸ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓄᐃᑦ 

ᖃᐅᔨᒪᔭᑐᖃᓐᖏᑦ ᐊᑦᑑᒪᑎᓪᓗᒍ? ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᖅᓱᕈᓐᓇᓵᕐᒥᒐᕕᑦ. ᒫᓐᓇᐅᔪᖅ ᑖᒃᑯᐊ 

ᖃᐅᔨᓴᖅᑕᐅᓃᑦ ᓇᓗᓇᐃᔭᕐᓂᓗ, ᑖᒃᑯᐊ ᓱᓕ 

ᐱᓕᕆᐊᖑᔪᖅ ᑕᒪᓐᓇ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᑐᓴᕐᕕᒋᓇᓱᑦᑕᕗᑦ ᑖᒃᑯᐊ ᑎᒍᒥᐊᖅᑎᒋᔭᕗᓪᓗ 

ᑖᒃᑯᐊ. ᐄ, ᐅᑕᖅᑭᓯᒪᔭᕗᑦ ᓱᓕ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᖁᐊᓴ. 

 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓚᒃᑲᓐᓂᐊᕐᔪᑐᐃᓐᓇᕈᒪᓪᓗᒍ. ᖃᐅᔨᒪᒐᑦᑕᐃᓛᒃ 

ᑕᐃᒪᓐᖓᑦ ᓄᓇᕗᑖᕋᑦᑕ, ᑖᒃᑯᐊ ᒐᕙᒪᒋᔭᐅᔪᐃᑦ 

ᑕᐃᒪᓐᖓᑦ ᑖᑦᓱᒥᖓ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ, 

ᖃᐅᔨᒪᑐᖃᖓᓂᒃ ᓲᕐᓗ ᑐᓐᖓᕕᖃᓚᐅᕐᒪᑕ 

ᑕᐃᑲᖓᓕᒫᖅ ᐅᑭᐅᑦ 20−ᐅᓕᖅᑐᐃᑦ. ᑖᓐᓇ 

ᑐᑭᓯᔅᓯᐊᕈᒪ, ᒫᓐᓇᒎᖅ ᕿᒥᕐᕈᐊᖅᑕᐅᓪᓗᓂᓗ 

ᐱᓕᕆᔭᐅᓇᓱᓕᑕᐃᓐᓇᖅᑐᖅ ᐅᕝᕙᓗᑭᐊᖅ 

ᑐᑭᓯᑦᑎᐊᖏᓐᓇᒪ, ᐅᖃᖅᑲᐅᑎᒡᓗᖓ ᐅᑭᐅᓂᒃ 

20−ᓂᒃ. ᑕᒪᓐᓇ ᓄᓇᕗᖃᓕᖅᑎᓪᓗᑕ, ᑖᓐᓇ 

ᑐᓐᖓᕕᒋᔭᐅᖏᓐᓇᓚᕆᖕᒪᑦ. 

ᑐᑭᓯᑦᑎᐊᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᐳᖓ. ᑖᓐᓇ ᓄᑖᕐᖑᓈ 

ᐱᔭᐅᓇᓱᓕᑕᐃᓐᓇᖅᐸ, ᐱᓕᕆᔭᐅᓇᓱᓕᑕᐃᓐᓇᖅᐸ, 

ᓴᖅᑭᑕᐅᓇᓱᓕᑕᐃᓐᓇᖅᐸ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ ᒪ’ᓇ, ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ. 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᔪᓐᓇᓵᕐᒥᒐᕕᑦ. ᐄ, ᑕᐃᒪ ᑖᒃᑯᐊ 

ᒪᓕᒐᐅᔪᐃᑦ ᐊᒻᒪᓗ ᐱᓕᕆᔭᐅᔪᐃᑦ ᑖᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᓪᓗ ᐃᓄᐃᑦ 

ᖃᐅᔨᒪᔭᑐᖃᓐᖏᓐᓄᑦ ᑐᕌᖓᔪᐃᑦ. ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᑕᐃᒪᐃᓕ, ᑕᒪᓐᓇ, ᐄ. ᑖᒃᑯᐊ 

ᑎᑎᕋᖅᑕᐅᖁᓪᓗᑎᕗᑦ ᒪᓕᒐᔅᓴᓄᑦ ᐊᒻᒪᓗ ᐃᒻᒪᖄ  

 



 

 49 

seriously to incorporate into the document. 

The timeline for that is to be completed and 

ready to deliver to schools by 2020-21. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Quassa.  

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. I’ll move on to something else. 

The Auditor General’s office, I call them by 

another name in Inuktitut, but they’re the one 

and the same or maybe I just call them that 

because I’m not fully clear on the 

terminology.  

 

(interpretation ends) Paragraph 45 of your 

report provides examples of advanced 

physics and chemistry as advanced level 

courses that are not offered in many of our 

schools. Did your audit identify any other 

types of advanced level courses that were not 

offered and, if so, what were they? 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Qujannamiik, Mr. 

Chairman. The types of courses, just to give 

examples, would include things such as 

biology and advanced math. One of the 

challenges, for example, with respects to 

offering these types of courses as we note in 

our report, were a lack of teachers that had 

the back grounds to be able to teach those 

courses, and also the small number of 

students who wanted to take those courses, or 

were academically prepared.  

 

Nonetheless as we emphasize in the report, 

having access to such courses is important 

for students who are interested in going on 

into certain fields that require things such as 

science and math to go on into post-

secondary. Having access to that, and as we 

2020, 2021-ᒥ ᑕᐃᒪ ᐱᓂᐊᓂᒐᔭᖅᑐᔅᓴᐅᕗᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᖁᐊᓴ. 

 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᓯᐊᓄᑦ 

ᓅᒻᒥᓗᖓ, ᑖᒃᑯᓄᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᑦ ᐅᕙᖓ 

ᑭᒡᓕᓯᓂᐊᖅᑎᐅᓂᕋᖃᑦᑕᔪᔭᕋ ᐊᔾᔨᒌᑐᐃᓐᓇᐸᓗᒃ. 

ᐅᕝᕙᓗᑭᐊᖅ ᑐᑭᓯᑦᑎᐊᖅᓯᒪᓐᖏᒧᑦ ᑕᐃᒪᓐᓇ 

ᑕᐃᖃᑦᑕᖅᖤᖅᐸᒃᑲ.  

 

 

 

 

(ᑐᓵᔨᑎᒍᑦ) 45−ᒥᑦ ᑕᕝᕙᓂ ᐅᓂᒃᑳᓕᐊᑦᓯᓐᓂᒃ. 

ᓴᖅᑮᑎᑦᑎᓯᒪᒻᒪᑦ ᐆᑦᑑᑎᒋᓗᒋᑦ ᑕᒪᒃᑯᐊ ᑕᒪᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᒐᔅᓴᓂᕐᒧᓪᓗ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕕᑦᑎᓐᓂ 

ᑕᐃᒪᐃᑦᑐᒥᒃ ᐃᓕᓐᓂᐊᒐᒃᓴᖃᐅᖏᒻᒪᑦ. 

ᑕᐃᒪᓐᓇᐃᑦᑐᒥᓪᓕ ᓯᕗᐊᒍᑦ ᓴᖅᑮᑎᑕᐅᓐᖏᒻᒪᑕ 

ᐃᓕᓐᓂᐊᒐᒃᓴᖅ ᓱᓇᐅᓚᐅᖅᐸᑦ, ᖃᓄᐃᑦᑑᓚᐅᖅᐸᑦ 

ᐃᓕᓐᓂᐊᒐᒃᓴᐃᑦ, ᓴᖅᑭᑕᐅᓚᐅᓐᖏᑦᑐᑦ 

ᐃᓕᓐᓂᐊᕕᖁᑎᑉᑎᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ ᒪ’ᓇ, ᒥᔅᑕ ᒪᑭᓐᓯ. 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᑕᐃᒪ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑏᑦ 

ᐆᒃᑑᑎᒋᑐᐃᓐᓇᕐᓗᒋᑦ. ᖃᓄᐃᑦᑐᑦ ᐃᓕᓐᓂᐊᕈᑎᑦ 

ᓲᕐᓗ ᓈᓴᐅᓯᕆᓂᕐᒧᓪᓗ ᑕᐃᒪᓕ ᐃᓚᖓ 

ᐊᔪᕈᑎᒋᖃᑦᑕᖅᑕᕗᑦ ᑕᒪᒃᑯᐊ ᑕᐃᒪᐃᑦᑐᑦ 

ᖃᓄᐃᑦᑐᑦ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᔪᓐᓇᖅᑐᑦ 

ᐃᓕᓴᐃᖃᓐᖏᓗᐊᕐᓂᖓᓄᑦ 

ᐃᓕᓴᐃᔨᔅᓴᖃᓐᖏᓗᐊᕐᓂᖓᓄᑦ ᐊᒻᒪᑦᑕᐅᖅ 

ᐊᒥᓲᓐᖏᓗᐊᖅᑐᒋᓪᓗ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ 

ᐊᒥᓲᓐᖏᓗᐊᖅᑎᒋᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᐊᒥᓲᓐᖏᓗᐊᕐᓂᖓᓄᓪᓗ ᐱᔾᔪᑎᒋᓪᓗᒍ. 

 

 

 

ᑕᐃᒪ ᓲᕐᓗ ᐊᖅᑯᑎᖃᖅᑎᑦᑎᓂᖅ ᐱᒻᒪᕆᐅᒐᓗᐊᕐᒪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᐃᓪᓗ ᐱᔪᒪᓂᖃᖅᑐᐃᑦ ᐊᒻᒪᓗ 

ᑕᒪᒃᑰᓂᖓ. ᓲᕐᓗ ᐆᒃᑑᑎᒋᓗᒍ ᖃᐅᔨᓴᕐᓂᒧᓪᓘᓐᓃᑦ 

ᓈᓴᐅᓯᕆᓂᕐᒧᓪᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᑲᓐᓂᕈᒪᑉᐸᑕ 

ᐃᓱᓕᑦᑎᒐᓱᓐᓂᒧ ᐊᖅᑯᑎᖃᖅᑎᑦᑎᓯᒪᓲᖑᔪᒍᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐅᖓᓯᑦᑐᑯᓪᓘᓐᓃᑦ. ᑕᐃᒪ ᑖᒃᑯᐊ  
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talk about it in our report, that can be through 

distance learning as one of the means of 

offering that to students. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Quassa. 

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. This question, perhaps, is going 

toward the Department of Education. 

(interpretation ends) Again, I’m just referring 

this question to the Department of Education. 

 

Paragraph 45 again, of the audit report notes 

that many of the schools did not offer 

advanced level courses, and as we heard, 

some of the explanations from the auditor, 

again which could be important for students 

who wish to follow certain select post-

secondary programs. 

 

Has the Department of Education evaluated 

what kinds of advanced level courses are 

most in demand, and what factors most 

commonly prevent their delivery? 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan.  

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman, and thank you for the question. 

 

With the Department of Education’s new 

data and software we are beginning to track 

those requests and there are some challenges 

related to the distance education.  

 

For example, the technological support that 

would be required in video conferencing at 

the school, the capabilities at the school 

level, as well as the capacity of teachers in 

those specialized areas, and the collection of 

data that, again, we are addressing through 

the video training. Qujannamiik, Mr. 

ᐱᔭᔅᓴᐅᔪᓐᓇᕐᒪᑕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖁᐊᓴ.  

 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᓐᓇᓴᐃᓐᓇᐸᓘᔭᖅ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᑖᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪ ᐅᓇ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᐱᖅᑯᑎᒐ. 

 

 

ᑖᓐᓇ 45-ᒥ ᓇᓗᓇᐃᔭᖅᓯᒪᔪᖅ ᑖᒃᑯᐊ 

ᓇᓗᓇᐃᖅᓯᔪᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᒎᖅ 

ᐊᒥᓲᔪᐃᒡᒎᖅ ᑖᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᒐᒃᓴᖃᖅᑎᑦᑎᓚᐅᓐᖏᒻᒪᑕ ᐊᒻᒪᓗ 

ᑐᓴᖅᖢᑕᓗ ᑖᒃᑯᓂᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓂᒃ 

ᐱᒻᒪᕆᐅᖏᓐᓇᐅᔪᓐᓇᕐᒪᑦ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓂᕈᐊᖅᑕᒥᓂᒃ ᓇᒧᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ.  

 

ᑕᐃᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᒪᓐᓇ 

ᖃᐅᔨᓴᓚᐅᖅᓯᒪᕙ ᖃᓄᐃᑦᑐᓂᓪᓗ 

ᐃᓕᓐᓂᐊᒐᒃᓴᓂᒃ ᐱᔭᐅᔪᒪᓛᖑᒐᔭᖅᑲ ᐊᒻᒪᓗ ᓱᓇᓗ 

ᐱᔾᔪᑕᐅᒻᒪᕆᑉᐸ ᓄᖅᑲᕈᑕᐅᖃᑦᑕᖅᐸ, ᓱᓇ 

ᖃᔅᓯᖓᓄᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ, 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᖅᑯᑎᓐᓄᑦ. 

 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᐅᖅᑲᐃᕙᓪᓕᐊᓕᖅᑐᑦ ᐊᒻᒪᓗ 

ᑐᒃᓯᕌᕆᔭᐅᖃᑦᑕᖅᑐᑦ ᑕᐃᒃᑯᐊ 

ᐃᓕᐅᖅᑲᐸᓪᓕᐊᓪᓗᑎᒃᑯᑦ. 

 

 

ᑕᒪᒃᑯᓄᖓᓗ ᓲᕐᓗ ᖃᕆᓴᐅᔭᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ 

ᐃᑲᔪᖅᑎᖃᖃᑦᑕᕆᐊᖃᕐᓂᐊᖅᑐᑦ ᐊᒻᒪᓘᓐᓃᑦ 

ᑕᓚᕖᓴᒃᑯᑦ ᐃᕐᖐᓐᓇᖅ ᓴᖅᑭᔮᖃᑦᑕᐅᑎᓗᑎ 

ᐃᑲᔪᖃᑎᒌᒍᓐᓇᖅᑐᑦ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᑕᖃᕐᓗᓂ 

ᑕᐃᒪᐃᑦᑐᓕᕆᔨᐅᔪᓂᒃ. ᓄᐊᑕᐅᓗᑎᓪᓗ ᑕᐃᒃᑯᐊ 

ᑐᒃᓯᕌᕆᔭᑦ ᐃᓕᓐᓂᐊᖅᑕᐅᔪᒪᔪᑦ ᑕᐃᒃᑯᑎᒎᓇᖅ  
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Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Before we move to the 

next person, maybe I will just follow-up on 

Mr. Quassa’s question.  

Are there any language courses that are 

available through distance education? I am 

thinking for example, if I live in Cambridge 

Bay and I want to take Inuktitut, is that 

available through distance education? Or, if I 

live in Arviat and I want to learn French, if a 

high school student wanted to take French 

classes, are there any language courses 

available? Or is it mostly specialized; 

physics, science type of courses? Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. We will look into that course list 

of languages and we will get back to you on 

that. Qujannamiik. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you Mr. Chairman, 

for allowing me an opportunity to ask a few 

more questions. I only have about two 

themes, so I will keep it short. 

 

I would like to follow up on my colleague’s 

questions regarding guidance councillors. 

My first question will be to the office of the 

Auditor General. I would like to enquire if it 

is common practice in Canada to have a 

guidance councillor in every high school. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

My understanding is that guidance 

councillors are available in schools, and I 

think, depending on the jurisdiction, what 

ᖃᕆᓴᐅᔭᒃᑯᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐊᓯᐊᓄᑦ 

ᓅᓚᐅᓐᖏᓂᓐᓂ ᑖᓐᓇᖃᐃ ᐅᐃᒍᑲᐃᓐᓇᕐᓗᒍ ᒥᔅᑕ 

ᖁᐊᓴ ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖓ. ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ 

ᑐᕌᖓᔪᓂᒃ ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᑦ 

ᐱᑕᖃᖅᐹ? ᓲᕐᓗ ᐃᖃᓗᒃᑑᑦᑎᐊᕐᒥᐅᑕᐅᒍᒪ 

ᐃᓄᑦᑎᑐᓪᓗ ᐃᓕᓐᓂᐊᕈᒪᒍᒪ. ᑕᒪᓐᓇᖃᐃ 

ᐊᑐᐃᓐᓇᐅᕙ ᖃᕆᓴᐅᔭᒃᑯᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐊᕐᕕᐊᒥᐅᑕᐅᓗᖓ ᐅᐃᕖᑎᑐᑦ ᐃᓕᓐᓂᐊᕈᒪᒍᒪ. 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᐱᑕᖃᖅᐹ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ 

ᑐᕌᖓᔪᑦ ᒪᑯᓄᖓ 

ᐱᑐᐃᓐᓇᐅᓐᖏᑦᑐᑐᐃᓐᓇᐅᓐᖏᑦᑐᓄᑦ? ᖁᔭᓐᓇᒦᒃ. 

ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᔪᖅ 

ᕿᒥᕐᕈᓇᓚᐅᕐᓗᑎᒃᑯᑦ ᑭᐅᓛᖅᐳᒍᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ 

ᐱᕕᖃᖅᑎᓐᖑᐊᑕᖅᓯᓐᓇᕋᓐᖓ. ᓇᐃᓈᕐᓂᐊᖅᐸᒃᑲ.  

 

 

 

ᑖᓐᓇ ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒪ ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖓ 

ᐅᑎᕐᕕᒋᔪᒪᓪᓗᒍ ᐃᓅᓯᓕᕆᔩᓂᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕕᒻᒦᐸᑦᑐᑦ. ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ 

ᑎᑎᕋᕐᕕᐊᓄᑦ ᓯᕗᓪᓕᖅᐹᖅ, ᑲᓇᑕᒥ ᐃᓅᓯᓕᕆᔩᑦ 

ᐃᓅᓯᓕᕆᔨᑕᖃᖅᑐᐃᓐᓇᐅᕚᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᐃᑦ 

ᑲᓇᑕᓕᒫᒥ? ᑕᐃᒪᓐᓇᐃᒃᑭᕚ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒪᑭᓐᓯ.  

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᓯᐅᒪᓂᕋ ᒪᓕᒃᖢᒍ ᐃᓅᓯᓕᕆᔩᑦ ᐊᑐᐃᓐᓇᐅᔪᑦ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐊᒻᒪᓗ ᒐᕙᒪᖃᕐᕖᓂᒃᑯᐊ 

ᐊᔾᔨᒌᓐᖏᒻᒪᑕ. ᐱᔾᔪᑎᒃᓴᖅᑕᖃᖅᐸᑦ ᖃᔅᓯᓪᓘᓐᓃᑦ  
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might be a deciding factor or in terms of how 

many counsellors are available is the number 

of students in our school. There would be a 

formula that’s put in place in terms of one 

counsellor per X number of students. I think 

that’s certainly a factor that comes into play.  

 

Something that I may have mentioned 

yesterday but I thought it would be worth 

noting as well is, for example, in the 

Northwest Territories how they are 

introducing a team of counsellors to serve the 

territory and they call them a mobile team so 

that they are centralized, I believe, in 

Yellowknife but they will service schools 

across the territory. That includes being there 

in person but also providing follow-up 

support as required, either through 

teleconferences or videoconferences.  

 

We’re also aware of an innovative approach 

in Nunatsiavut where they have an individual 

who also plays a similar role in terms of 

providing advice to students and helping 

them with that transition through high school 

into post-secondary, so providing advice to 

them in terms of the options that are 

available as well as what’s required to get 

into certain programs and helping ensure that 

the students are aware of those prerequisites 

and are able to take them or take them in 

school if they’re offered. Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. 

Thank you for that additional information.  

 

My next question is for the Department of 

Education. I’m glad that 20 percent of our 

high schools do have guidance counsellors, 

but it’s unfortunate that there are still 80 

percent of high schools that do not have 

guidance counsellors. As was previously 

indicated, if the Government of Nunavut is 

ᐃᓅᓯᓕᕆᔩᑦ ᐊᑐᐃᓐᓇᐅᑎᓪᓗᒋᑦ ᐃᓕᓴᖅᑐᓪᓗ 

ᐅᓄᕐᓂᖏᑦ ᑖᒃᑯᐊ ᑐᓐᖓᕕᒋᔭᐅᖃᑦᑕᖅᑐᑦ. ᓲᕐᓗ 

ᐊᑕᐅᓯᖅ ᐃᓅᓯᓕᕆᓂᔨ ᖃᔅᓯᓂᑭᐊᖅ ᐃᓕᓴᖅᑎᓂᒃ 

ᐃᑲᔪᖃᑦᑕᕐᓗᓂ. ᑕᒪᒃᑯᐊ ᓈᓴᐅᑎᖏᓐᓂᒃ 

ᐊᒃᑐᐃᓂᖃᖃᑦᑕᖅᑐᑦ.  

 

 

ᐃᑉᐸᒃᓴᖅ ᐅᖃᑐᐃᓐᓇᕆᐊᖃᖅᑐᕕᓂᐅᔪᖓ 

ᐆᒃᑑᑎᒋᓗᒍ ᓄᓇᑦᓯᐊᕐᒥ ᑕᐃᒃᑯᐊ ᑖᕙᓂ 

ᐃᓅᓯᓕᕆᔨᓂᒃ ᖃᔅᓯᓂᑭᐊᖅ 

ᐊᑐᐃᓐᓇᕈᖅᑎᑦᑎᓯᒪᔪᑦ ᓄᓇᓕᖕᓂ 

ᑐᒃᓯᕌᕆᔭᐅᔭᕌᖓᒥᒃ ᑎᑭᓵᕆᔭᐅᕙᒃᖢᑎᒃ. ᔭᓗᓇᐃᕝᒥ 

ᑐᓐᖓᕕᖃᖦᖤᖅᐳᑦ ᓄᓇᑦᓯᐊᓕᒫᒧᑦ ᑕᐃᒃᑯᐊ 

ᓄᒃᑕᖃᑦᑕᕈᓐᓇᖅᑐᑦ ᑐᒃᓯᕌᕆᔭᐅᑐᐊᕋᒥᒃ. ᐊᒻᒪ 

ᑭᖑᓂᐊᒍᑦ ᑲᒪᒋᔭᐅᒃᑲᓐᓂᕆᐊᖃᖅᐸᑕ ᑕᐃᒃᑯᐊ 

ᐃᑲᔪᖅᑕᐅᔭᕆᐊᓖᑦ ᐅᖄᓚᐅᑎᒃᑯᓪᓘᓐᓃᑦ ᑕᐃᒪᓐᓇ 

ᐃᑲᔪᒃᑲᓐᓂᖃᑦᑕᖅᑐᑦ.  

 

 

 

ᐊᒻᒪᓗ ᓄᑖᖅ ᐊᑐᖅᑕᐅᓕᑕᐃᓐᓇᖅᑐᖅ 

ᓄᓇᑦᓯᐊᕗᒻᒥ ᑕᐃᑲᓂ ᑕᐃᒪᐃᑦᑐᐸᓘᖅᑰᔨᓪᓗᓂ 

ᐃᖅᑲᓇᐃᔮᓕᒃ, ᖃᐅᔨᒪᔨᑕᕆᔭᐅᖃᑦᑕᖅᖢᓂ 

ᐃᓕᓴᖅᑎᓂᒃ. ᐊᑦᑎᖕᓂᖅᓴᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᓄᑦ 

ᑕᐃᒃᑯᐊ ᓄᒃᑎᔭᖅᑐᓂᒃ ᐃᑲᔪᖃᑦᑕᖅᑐᑦ 

ᐃᓕᖅᑭᑦᑎᐊᕐᓂᐊᕐᒪᑕ ᑕᕝᕗᖓ 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒧᑦ. ᐊᒻᒪᓗ ᐃᓚᖏᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ ᓇᓕᐊᖕᓂᒃ ᐃᓕᓐᓂᐊᕈᒪᒃᐸᑦ 

ᐃᑲᔪᖅᑎᒋᔭᐅᖃᑦᑕᕐᒥᔪᑦ. ᑕᐃᒪᓐᓇ ᐃᑲᔪᖃᑦᑕᖅᑐᑦ 

ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᓯᒪᑉᐸᑕ ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑕᐅᔪᒪᔪᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒡᓗ ᑐᑭᓯᑎᑦᑎᒋᐊᕋᕕᑦ.  

 

ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋᐅᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 

ᑐᕌᖅᑎᓐᓂᐊᖅᑕᕋ. ᐄ, ᐊᒻᒪᓗ ᖁᕕᐊᓱᒃᖢᖓ 20 

ᐳᓴᓐᑏᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓅᓯᓕᕆᔨᖃᕐᒪᑕ, 

ᑭᓯᐊᓂᓗ ᒪᒥᐊᓇᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᓂ 

ᐃᓅᓯᓕᕆᔨᑕᖃᖅᑐᐃᓐᓇᐅᓐᖏᒻᒪᑦ. ᐊᒻᒪᓗ 

ᐅᖃᖅᑐᖃᖅᑲᐅᖕᒪᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ ᐃᓚᖓ 23-

ᒥ ᓄᓇᑖᕐᓂᒃᑯᑦ ᐊᖏᕈᑏᑦ ᐊᑐᓕᖅᑎᑉᐸᑕ 45  
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ever to achieve Article 23 and reach the 85 

percent Inuit employment, it’s going to be 

several organizations that are going to be 

required to train the next generation to meet 

those qualifications, such as the Department 

of Education, Arctic College, and Family 

Services, but given those three different 

organizations and their roles, I see it as the 

guidance counsellor in schools that has the 

most ability or the best ability to actually 

accomplish that.  

 

My first question to the Department of 

Education is: who determines the allocation 

of guidance counsellors in our high schools? 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. The 

Nunavut student-educator ratio determines 

the overall number of teaching staff allocated 

to schools. Schools, working in collaboration 

with the DEA and the RSOs, decide what 

teachers are going to teach what courses and 

it’s up to them if they want to assign a 

position as a guidance counsellor. Most 

schools do not have guidance counsellors 

because they choose to allocate those 

individuals to teach specific courses in our 

classrooms. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Just to clarify that on 

your behalf, who decides, let’s say, this 

person is going to serve as a guidance 

counsellor? Is it the principal’s decision or is 

it the DEA’s decision in terms of what you 

just described? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. It’s a decision that would be made 

in collaboration, but ultimately the principal 

is responsible for assigning teaching duties. 

ᐳᓴᓐᑎᓐᖑᖅᑎᑕᐅᓂᐊᖅᐸᑦ ᑕᐃᒃᑯᐊ ᑭᖑᕚᕗᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ, 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓂ, ᐊᓯᖏᓐᓂᓗ. 

ᐃᓅᓯᓕᕆᔨᑕᖃᕈᒥᓇᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᓂ 

ᐊᔪᓐᖏᑦᑎᐊᕐᓗᑎᒡᓗ ᑕᐃᒃᑯᐊ ᐃᓅᓯᓕᕆᔩᑦ. 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᑕᑯᔪᒥᓇᖅ. 

 

 

 

 

 

ᐅᓇ ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᑭᒃᑯᑦ 

ᓇᓗᓇᐃᔭᐃᖃᑦᑕᖅᐸᑦ ᐃᓅᓯᓕᕆᔩᑦ 

ᓇᒧᓐᖓᖅᑕᐅᓂᐊᕐᒪᖔᖏᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᓂ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᕆᒐᕕᑦ. ᓄᓇᕗᒥ ᐃᓕᓴᖅᑏᑦ 

ᐅᓄᕐᓂᖏᑦ ᒪᓕᒃᑕᐅᖃᑦᑕᕐᒥᔪᑦ ᖃᔅᓯᑦ 

ᐃᓕᓴᐃᔨᖃᕆᐊᖃᕐᓂᐊᕐᒪᖔᑦ ᐊᒻᒪᓗ 

ᐃᖅᑲᓇᐃᔭᖃᑎᒋᖃᑦᑕᖅᖢᑎᒃᑯᑦ ᓄᓇᓕᖕᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 

ᐃᓱᒪᓕᐅᖃᑦᑕᖅᑐᑦ, ᓇᓕᐊᒃ ᐃᓕᓴᐃᔩᑦ ᓇᓕᐊᖕᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᐊᕐᒪᖔᖏᑦ. ᐃᓱᒪᖅᓲᑎᖃᖅᑐᑦ 

ᐃᓅᓯᓕᕆᔨᑕᖃᕆᐊᖃᕐᒪᖔᑦ. 

ᐃᓅᓯᓕᕆᔨᑕᖃᓐᖏᓲᓂᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑕᐅᔪᒪᔪᓂᒃ 

ᐃᓕᓴᐃᔨᑕᖃᖃᑦᑕᕐᓂᐊᕐᒪᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) 

ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓐᓂᕐᓗᒍ ᑭᒃᑯᑦ 

ᐃᓱᒪᓕᐅᖃᑦᑕᖅᐸᑦ ᐅᓇ ᐃᓅᓯᓕᕆᔨᐅᓂᐊᖅᑐᖅ, 

ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖓ ᐅᕝᕙᓘᓐᓃᑦ ᑲᑎᒪᔩᑦ, 

ᑖᓐᓇ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᐃᑦ ᒪᓕᑐᐃᓐᓇᕐᓗᒍ? ᒥᔅ 

ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓱᒪᓕᐅᕈᑕᐅᖃᑦᑕᖅᑐᖅ ᑖᓐᓇ ᑲᑐᔾᔨᖃᑎᒌᓐᓂᒃᑯᑦ, 

ᑭᓯᐊᓂ ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖓ ᖃᓄᐃᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᓂᐊᕐᒪᖔᑦ  

 



 

 54 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. 

My next question is also for the Department 

of Education. I’m glad that there are at least 

five guidance counsellors in our territory 

supporting our secondary students, but I 

would like to enquire if this figure of five 

guidance counsellors has remained constant 

or has been increasing over the years. Thank 

you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. We will have to get back to you 

with that data. (interpretation) Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

understand that the guidance counsellors 

serve a crucial role in assisting our high 

school students, but I for one believe it 

would be in the government’s best interest if 

these guidance counsellors were removed 

from the student-educator ratio to ensure that 

principals and DEAs don’t have to make that 

tough decision whether they should support 

their high school students in their achieving 

or completing their diploma and then 

planning the next steps off to work or some 

other type of position.  

 

My question to the Department of Education 

is: do they believe that the guidance 

counsellors should be removed from the 

student-educator ratio? Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

ᓇᓗᓇᐃᔭᐃᔨᐅᖃᑦᑕᖅᑐᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᖅᑯᑎᒋᒃᑲᓐᓂᕐᓂᐊᖅᑕᕋ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᓱᓕ. ᐄ, ᖁᕕᐊᓇᖅ 

ᐃᓅᓯᓕᕆᔨᑕᖃᐅᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ, ᑭᓯᐊᓂ 

ᐊᐱᕆᔪᒪᔪᖓ ᑕᓪᓕᐅᒪᓂᕋᖅᑲᐅᒻᒪᑦ ᑕᐃᒃᑯᐊ, ᐅᑯᐊ 

ᐅᓄᖅᓯᕙᓪᓕᐊᕙᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᖃᓄᐃᓕᕙᓪᓕᐊᕙᑦ? ᐅᓄᖅᓯᕙᓪᓕᐊᕙᑦ 

ᒥᒃᖠᕙᓪᓕᐊᕙᓪᓘᓐᓃᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᒃᑯᐊ ᓈᓴᐅᑎᖏᑦ ᑐᑭᓯᒍᑦᑎᒃᑯᑦ ᑭᐅᓛᖅᐳᒍᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐄ, ᑐᑭᓯᓪᓗᖓ ᑕᐃᒃᑯᐊ ᐃᓅᓯᓕᕆᔩᑦ ᐊᒃᓱᐊᓗᒃ 

ᐱᕐᔪᐊᒥᒃ ᐃᖅᑲᓇᐃᔮᖃᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. ᒐᕙᒪᒃᑯᑦ, ᑖᒃᑯᐊ ᐃᓅᓯᓕᕆᔩᑦ 

ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓴᐃᔩᑦ ᐅᓄᕐᓂᖏᓐᓄᑦ 

ᓈᓴᖅᑕᐅᖃᓯᐅᑕᐅᖏᒻᒪᑕ ᐱᐅᓂᖅᓴᐅᔪᖅ, 

ᐃᓕᓴᐃᔨᓄᑦ ᓈᓴᖅᑕᐅᖃᓯᐅᔾᔭᐅᖃᑦᑕᕐᒪᑕ. 

ᐸᐃᑉᐹᖅᑖᕋᓪᓚᓚᐅᖅᖢᑎᒃ 

ᖃᓄᖅᑑᕈᑎᖃᖅᐸᓪᓕᐊᓕᓲᖑᒻᒪᑕ.  

 

 

 

 

 

ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋᐅᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, 

ᑕᐃᒃᑯᐊ ᐃᓅᓯᓕᕆᔩᑦ, ᐃᓕᓴᐃᔩᑦ ᐅᓄᕐᓂᖏᓐᓄᑦ 

ᓈᓴᖅᑕᐅᖃᓯᐅᑎᖏᑉᐸᑦ ᐊᑲᐅᓂᖅᓴᐅᓇᓱᒋᔭᐅᕚ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ):ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 
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MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. The 

department is considering the provision of 

guidance counsellors in high schools. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

just want to re-clarify my question. I’m glad 

that the department is considering… . I can’t 

recall the exact wording, but my question 

was: does the Department of Education and 

the government believe that guidance 

counsellors are crucial to the success of our 

high school grads and that the guidance 

counsellors should be removed from the 

student-educator ratio to ensure that every 

high school student has access? Thank you, 

Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. The Department of Education 

does feel that the role of a guidance 

counsellor is very important for our high 

schools and our students to benefit their 

learning and future career planning. 

Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

I’ll rephrase that. Will the Department of 

Education commit to removing guidance 

counsellors from the student-educator ratio? 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᒻᒪᓗ ᖁᔭᓐᓇᒥᖅᖢᒋᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᖅᑐᑦ, ᑕᐃᒃᑯᐊ ᐃᓅᓯᓕᕆᔩᑦ 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᑐᑦ 

ᖃᓄᐃᓕᖓᓂᐊᕐᒪᖔᖏᑦ? ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓂᕐᓗᒍᖃᐃ ᐊᐱᖅᑯᑎᒋᔭᕋ. ᐄ, 

ᖁᕕᐊᓇᖅ ᑕᒪᓐᓇ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᐅᒻᒪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᐊᐱᖅᑯᑎᒐᐅᓇ 

ᐃᒪᐃᑦᑑᖅᑲᐅᔪᖅ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, 

ᒐᕙᒪᒃᑯᓪᓗ ᐃᓱᒪᖃᖅᐹᑦ ᑕᐃᒃᑯᐊ ᐃᓅᓯᓕᕆᔩᑦ 

ᐃᑲᔪᖅᑐᖅᑕᐅᒻᒪᕆᐊᓘᒻᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓂᒃ, ᐃᓕᓴᐃᔨᓄᑦ 

ᓈᓴᖅᑕᐅᖃᓯᐅᔾᔭᐅᓐᖏᑉᐸᑦ 

ᐱᐅᓂᖅᓴᐅᓂᐊᕋᓱᒋᓐᓈᕖᑦ, 

ᐊᑐᐃᓐᓇᐅᓂᖅᓴᐅᓂᐊᕐᒪᑕ ᑕᐃᒃᑯᐊ ᐃᓅᓯᓕᕆᔩᑦ?  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓅᓯᓕᕆᔨᓂᒃ 

ᐱᑕᖃᕆᐊᓕᒃ. 

ᐃᓅᓯᓕᕆᔨᖃᖅᑐᐃᓐᓇᐅᔭᕆᐊᖃᕋᓱᒋᓈᔪᑦ 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᓂ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᑦᑎᐊᒃᑲᓐᓂᕐᓗᒍᕐᑲᐃ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, 

ᐃᓅᓯᓕᕆᔩᑦ ᓈᓴᖅᑕᐅᖃᓯᐅᔾᔭᐅᓂᖏᑦ 

ᐃᓕᓴᐃᔨᓄᑦ ᐲᖅᑕᐅᓂᐊᖅᐸ? ᖁᔭᓐᓇᒦᒃ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅ ᒪᒃᒥᓚᓐ. 
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Ms. MacMillan: Qujannamiik, Mr. 

Chairman. We’re definitely considering that. 

However, at this time we cannot make any 

commitments. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) I understand your 

hesitance to commit to things. I think, Mr. 

Lightstone, questions of that nature would be 

better directed to the Minister of Education. 

Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

do appreciate that response. I would like to 

move on to my next question and it’s in 

relation to paragraph 52 and the department’s 

response. The Department of Education had 

indicated that there are several schools or 

schools that have undergone high staff 

turnover, which prevents the department 

from ensuring career planning and student 

success. My first question is: how many 

schools suffer from high turnover and which 

ones? Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. It 

varies from year to year, school to school, so 

I wouldn’t have that specific data with me at 

this time. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

understand that turnover does fluctuate from 

year to year, but I do consider this type of 

information crucial, once again, to the 

outcome of our education program. I would 

like to ask if the Department of Education 

would consider incorporating high rates of 

turnover into the annual reports that we 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᓪᓚᕆᒃᑕᕗᑦ, ᑭᓯᐊᓂ ᒫᓐᓇᐅᔪᖅ 

ᐃᒪᐃᓕᖓᓂᐊᖅᑐᒎᓚᔪᓐᓇᖏᑦᑐᒍᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᑐᑭᓯᓪᓗᒍ 

ᐃᒪᐃᓕᖓᓂᐊᖅᑐᒎᓚᔪᓐᓇᖏᓐᓂᖏᑦ ᑕᒪᒃᑯᐊ 

ᑕᐃᒪᐃᑦᑐᑦ ᐊᐱᖅᑯᑏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᒥᓂᔅᑕᒧᖔᖅ ᑐᕌᖅᑎᑕᐅᒃᐸᑦ ᐱᐅᓂᖅᓴᐅᓂᐊᖅᑐᖅ. 

ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ. 

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᖅᖢᒍ. ᐊᓯᐊᓄᑦ ᐊᐱᖅᑯᑎᒃᓴᒧᑦ 

ᓅᓐᓂᐊᓕᕐᒥᒐᒪ. 52−ᒥ ᓈᓴᐅᑎᓕᖕᒥᑦ ᐱᔾᔪᑎᓕᒃ. 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑭᒡᒍᑎᖏᓐᓂ, 

ᐅᖃᖅᓯᒪᖕᒪᑕ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒡᒎᖅ ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ 

ᐊᓯᔾᔨᖅᑕᖅᑐᕐᔪᐊᒻᒪᕆᐊᓘᖕᒪᑕᒎᖅ ᐊᒻᒪᓗ 

ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᑲᔪᓐᖏᓐᓂᖅᓴᐅᓕᖃᑦᑕᖅᑐᑦ ᐃᓕᓴᖅᑎᓂᒃ 

ᐃᖅᑲᓇᐃᔮᒃᓴᖅᑖᕐᓂᐊᕐᓂᖓᓄᑦ ᐱᔾᔪᑎᒋᓪᓗᒍ. 

ᖃᔅᓯᑦ ᐃᓕᓴᕐᕖᑦ ᑕᐃᒪᐃᑦᑑᕙᑦ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᒐᖕᓂ. 

ᐊᔾᔨᒌᖏᑦᑐᑦ ᐊᕐᕌᒍᑕᒫᑦ ᐊᔾᔨᒌᖏᑦᑐᐃᓐᓇᐅᔭᕐᒪᑕ 

ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᑕᒪᒃᑯᓄᖔᖅᑐᓂᑦ ᐸᐃᑉᐹᓂᒃ 

ᐱᓯᒪᓐᖏᑦᑐᖓ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ 

ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᖅᖢᑎᑦ. ᐄ, ᐊᓯᔾᔨᖅᑕᖃᑦᑕᕐᓂᖏᑦ 

ᐊᔾᔨᒌᓚᐅᖅᓯᒪᓐᖏᒻᒪᑕ ᐊᕐᕌᒍᑕᒫᖅ ᐊᒻᒪᓗ ᑕᒪᓐᓇ 

ᑐᑭᓯᓯᒪᔭᕆᐊᖃᖅᖢᑎᒃᑯᑦ ᐃᓕᓐᓂᐊᕈᑎᑦᑎᓐᓂ 

ᐊᑦᑐᐃᖃᑦᑕᕐᒪᑦ. ᐃᒻᒪᖃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᓇᓗᓇᐃᖅᓯᔪᓐᓇᖅᐹᑦ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᓪᓗ 

ᐅᓂᒃᑳᖏᓐᓂ ᓇᓗᓇᐃᖅᓯᖃᑦᑕᕐᓗᑎᒃ ᓇᓕᐊᒃ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ  
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might identify areas of concern and then also 

find a means of addressing it. Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Thank you for the question. We 

can consider including that information in 

future reports. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Just 

to follow up on Mr. Lightstone’s line of 

questioning, if there is a school where you 

see turnover year after year after year and it’s 

not just here and there, it’s like chronic 

where you can’t keep the educators or the 

staff in the school, does the Department of 

Education have a practice or a way of 

identifying that type of situation and 

rectifying it? I’m thinking of the regional 

school operations, I guess. Do they track 

things of this nature and try to address 

problems if they exist? Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. That will definitely be 

incorporated into the retention and 

recruitment strategy. However, I need to 

reiterate that it fluctuates from school to 

school and we would consider collecting that 

data. Qujannamiik, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Right now we’re on the 

portion of the report focused on high school 

students. Right now I have no further names 

on my list, looking around. I’m just going 

to… . Mr. Qirngnuq.  

 

Mr. Qirngnuq (interpretation): Thank you, 

Mr. Chairman. I wanted to ask a question on 

this regarding the Office of the Auditor 

General’s report on page 6 within paragraph 

28. It’s obvious that it has been discussed 

ᐊᓯᔾᔨᖅᑕᓗᐊᕐᒪᖔᑦ ᐃᑲᔫᑎᓪᓚᕆᐊᓘᔪᓐᓇᕐᒪᑦ 

ᖃᓄᖅᑑᕈᑎᒋᔪᓐᓇᖅᓯᔪᓐᓇᖅᖢᑎᒃᑯᓪᓗᖃᐃ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ 

ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ ᑕᒪᓐᓇ ᐊᐱᖅᑯᑎᒋᔭᕐᓂᒃ. 

ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔪᓐᓇᖅᑕᕗᑦ ᑕᒪᓐᓇ 

ᓯᕗᓂᒃᓴᑦᑎᓐᓂ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑏᑦ ᐅᓂᒃᑳᖏᓐᓄᑦ 

ᐃᓕᓂᐊᕐᓂᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕ: ᖁᔭᓐᓇᒦᒃ ᐊᒻᒪ ᐅᐃᒍᓗᒍ ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ ᐊᐱᖅᑯᑎᒋᔭᖏᑦ. ᐃᓕᓐᓂᐊᕐᕕᒃᑕᖃᖅᐸᑦ 

ᓲᕐᓗ ᐊᕐᕌᒍᑕᒫᖅ ᐊᓯᔾᔨᖅᑕᓗᐊᖅᑐᐊᓘᑉᐸᑕ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓛᓐᓂᓕ ᑕᐃᒪᓐᖓᓕᒫᖅ 

ᑕᐃᒪᐃᑦᑐᐊᓘᓐᓂᖅᐸᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓘᓐᓃᑦ ᓄᖅᑲᖅᑕᓗᐊᓕᕐᓂᖅᐸᑕ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᐅᓯᖃᖅᐹᑦ 

ᓇᓗᓇᐃᖅᓯᔪᓐᓇᕐᓂᐊᕐᒪ ᐃᓛᒃ 

ᑕᐃᒪᐃᑦᑐᖅᑕᖃᖅᐸᑦ ᐋᖅᑭᒋᐊᖅᑕᐅᓂᐊᕐᒪᑦ? 

ᐃᒻᒪᖃ ᑕᐃᒃᑯᐊ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑕᐃᒪᐃᑦᑐᓕᕆᔨᐅᖃᑦᑕᖅᑐᔅᓴᐅᔪᑦ 

ᖃᓄᖅᑑᕈᑎᒋᔭᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ ᑕᒪᒃᑯᐊ 

ᐊᑲᐅᓐᖏᓕᐅᕈᑏᑦ. ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᑕᒪᓐᓇ ᐃᓕᖃᓯᐅᔾᔭᐅᔪᓐᓇᓂᐊᖅᑐ 

ᐃᓕᓴᐃᔨᔅᓴᖅᓯᐅᕐᓂᕐᒧᑦ. ᑭᓯᐊᓂ 

ᐅᖃᒃᑲᓐᓂᑐᐃᓐᓇᕈᒪᔪᖓ ᐊᕐᕌᒍᑕᒫᑦᑎᐊᖅ ᑕᒪᓐᓇ 

ᐊᓯᔾᔨᑕᕐᓂᖏᑦ ᐃᓕᓴᐃᔩᑦ ᐊᓯᔾᔨᖅᑕᐃᓐᓇᐅᔭᕐᒪᑕ 

ᑭᓯᐊᓂ ᓈᓴᐅᑎᓂᒃ ᓄᐊᒍᓐᓇᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒫᓐᓇ ᐅᓂᒃᑳᑦ 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓐᓄᑦ ᑐᕌᖓᒐᑦᑕ 

ᐊᑎᖁᑎᖃᕈᓐᓃᖅᖢᖓᓗ. ᒥᔅᑕ ᕿᓐᖑᖅ.  

 

 

 

ᕿᓐᖑᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᓖᒃ. ᐅᓇ 

ᐊᐱᖅᑯᑎᔅᓴᖃᕐᕕᒃᑯᒪᓪᓗᒍ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᑦ 

ᑎᑎᕋᖅᑖ ᒪᒃᐱᒑᓂ 6, ᑎᑎᖅᑲᖅᑖ 28 ᐃᓗᐊᓂ 

ᑖᓐᓇ ᐅᖃᐅᓯᐅᑖᖅᓯᒪᔪᖅ ᓇᓗᓇᓐᖏᑦᑐᖅ. 

ᐃᓱᒪᒋᓪᓗᒍᑦᑕᐅᖅ ᐃᓗᐊᒍᑦ  
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before. I wanted to ask a question along the 

lines of my thinking. The Office of the 

Auditor General has noted that some high 

school students in grades 10, 11, and 12 

leave school before finishing their grade. My 

question is regarding the years 2015, 2016, 

and 2017, just those three years. That 

comprises of many students, 1,275, young 

people who would have received further 

education but have dropped out in those 

years.  

 

In the Office of the Auditor General’s report 

on page 7, paragraph 31, it states that “The 

Department of Education should develop and 

implement a strategy that specifies the 

actions that it and other partners will take to 

help students graduate from high school...” 

The Department of Education’s response is 

that they “will develop a 10-year strategic 

plan.” What does the Office of the Auditor 

General think of that? Do they think 10 years 

is too short or too long? Mr. Chairman, I 

hope that came across. Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

If it’s okay, Mr. DeJong would like to answer 

the question. Thank you. 

 

Chairman (interpretation): Thank you. Mr. 

DeJong. 

 

Mr. DeJong: Thank you, Mr. Chairman. Ten 

years for a plan is too long, but a plan has to 

be a living document. To say we’re going to 

go ten years and not start, that’s clearly not 

what we’re talking about. I have really been 

encouraged by the Member questions and the 

focus on data. We need reliable data on that 

used as examples; it has come up in the 

questioning on things like attendance, on 

things like completion rates, on things like 

job vacancies. That plan has to be a living 

ᐊᐱᖅᑯᑎᖃᕐᕕᒃᑯᒪᓪᓗᒍ ᑖᒃᑯᐊ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᑦ ᓇᓗᓇᐃᖅᓯᒪᔭᖃᖅᑯᑦ 

ᖁᑦᑎᑦᑐᓂ ᐃᓕᓐᓂᐊᖅᑐᓂᒃ 

ᐱᐊᓂᒃᐹᓪᓕᕆᐊᖃᖃᑦᑕᕐᒪᑕ ᓄᖅᑲᖃᑦᑕᕐᒪᑕ 

ᖁᓕᓂᒃ ᖁᑦᑎᓐᓂᖃᖅᑐᑦ, ᖁᓕᓪᓗ ᐊᑕᐅᓯᕐᓗ, 

ᖁᓕᓪᓗ ᒪᕐᕉᓪᓗ ᖁᑦᑎᓐᓂᖃᖅᑐᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᓄᖅᑲᖅᑐᕕᓂᐅᒻᒪᑕ ᐅᑭᐅᓂᒃ 

ᓇᐃᑦᑐᓂᒃ. ᒪᓇ ᐅᖃᐅᓯᕆᔭᕋ ᐅᑭᐅᕐᒥ ᑕᐅᕙᓂ 

2015, 2016, 2017 ᐅᑭᐅ ᐅᑯᐊ ᐱᖓᓱᐃᓐᓇᑦ 

ᐃᓄᐃᓄᑯᐊ ᐊᒥᓲᑎᓪᓗᒋᑦ 1,225 ᐃᓅᓱᑦᑐᑦ 

ᐃᓕᓐᓂᐊᖅᑖᖅᐹᓪᓕᓂᐊᖅᑑᒐᓗᐃᑦ 

ᐅᓂᒃᑐᕕᓂᐅᖃᑦᑕᕐᒪᑕ ᑖᒃᑯᓇᓂ ᐅᑭᐅᓂ.  

 

ᑖᒃᑯᐊ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᑦ ᐅᖃᐅᓯᖃᖅᑯᑦ 

ᐃᓱᒪᒋᔭᖃᖅᑯᑦ ᑕᕝᕙᓂ ᒪᒃᐱᒐᕐᒥ 7, 31 ᑎᑎᖅᑲᑖ 

ᐃᓗᐊᓂ, ᐅᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᕚᓪᓕᕆᐊᖃᕐᓂᖏᑦ ᑕᐅᑐᒐᐅᕗᑦ 

ᐃᑲᔪᖅᑐᒐᐅᓪᓗᑎᓪᓗ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᓄᖅᑲᖅᑕᐃᓕᕚᓪᓕᕈᓐᓇᕈᑎᔅᓵᓂ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ 

ᐅᖃᐅᔾᔨᓯᒪᕗᑦ ᑖᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᕕᖓᓂ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑭᐅᓯᒪᕗᑦ ᐅᑭᐅᓄᑦ ᖁᓕᓄᑦ ᑕᐃᓐᓇ 

ᖁᓐᓂᐊᖅᑕᐅᓂᐊᕐᒪᑦ ᐃᓪᓗᐊᒃᕼᐊᒐᐅᓂᐊᕐᒪᑦ, 

ᖃᓄᕐᓕ ᐃᕼᐅᒪᒋᔭᐅᕙ ᑖᒻᓇ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᓐᓂ ᐅᑭᐅᑦ ᖁᓕᑦ ᓇᐃᑦᑑᕙᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᑕᑭᔫᕙ? ᐃᒃᓯᕙᐅᑕᓖᒃ, ᑐᑭᓯᓐᓇᓂᕐᐸᑦ. 

ᖁᔭᓐᓇᒦᒃ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ.  

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᖃᓄᐃᔅᓴᓐᖏᒃᑯᕕᑦ ᒥᔅᑕ ᑎᔭᖕᒧᑦ ᑖᓐᓇ 

ᑭᐅᔭᐅᖁᔭᕋᓗᐊᕋ ᐊᐱᖅᑯᑎ. ᖁᔭᓐᓇᒦᒃ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᑎᔭᖕ. 

 

ᑎᔭᖕ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᐊᕐᕌᒍᓂᒃ ᖁᓕᓂᒃ ᐸᕐᓇᐅᑎᖃᕐᓂᖅ ᑕᑭᓗᐊᖅᑐᖅ, 

ᑭᓯᐊᓂ ᐸᕐᓇᐅᑏᑦ ᐊᓯᔾᔨᖅᑕᖃᑦᑕᕈᓐᓇᕆᐊᓖᑦ. 

ᐊᕐᕌᒍᓄᑦ ᖁᓕᓄᑦ ᐊᑐᕐᓂᐊᕈᑦᑎᒍ 

ᑖᒃᑯᐊᖑᓂᐊᕐᓗᑎᒃ ᑕᐃᒫᖑᑯᐊ ᐅᖃᐅᓯᖃᓐᖏᑦᑐᑦ. 

ᑲᑎᒪᔨᐅᑉ ᐊᐱᖅᑯᑎᖓ ᑖᓐᓇ ᐱᐅᒋᕋᑖᖅᑕᕋ ᐊᒻᒪ 

ᑎᑎᕋᖅᑕᐅᓯᒪᖃᑦᑕᖅᑐᓂ ᐊᐱᖅᑯᑎᖃᖃᑦᑕᕐᖓᑕ, 

ᑎᑎᕋᖅᑎᑦᑎᐊᖃᑦᑕᕆᐊᖃᕐᖓᑕ 

ᖃᐅᔨᓴᒃᑲᓐᓂᕋᔅᓴᐅᔪᓂᒃ ᑕᒪᒃᑯᓂᖓ 

ᐅᐸᖃᑦᑕᕐᓂᐅᔪᓂᓪᓗ ᖃᑦᑎᐅᕙᒻᒪᖔᑕ ᐊᒻᒪ 

ᐃᖅᑲᓇᐃᔮᓪᓗ ᒪᑐᐃᖓᔪᑦ ᖃᓄᐃᑦᑑᕙᒻᒪᖔᑕ.  
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document.  

 

One of the mantras that we use is sort of this 

plan-do-check-improve. It’s not that you do 

the plan and put it in a filing cabinet. It really 

has to be “Has the graduation rate gotten 

better? Has the attendance situation gotten 

better?” And real monitoring and real follow-

up on an ongoing basis. From that 

standpoint, no, if it was just, “We wrote a 

plan and we will do another one in ten 

years,” we would be very disappointed, but I 

think we have been very encouraged by the 

opening statements of the departments where 

there does seem to be real recognition that 

they will require cooperation and some 

substantive steps in that direction.  

 

In that plan, the critical elements, I think, 

cooperation, this is not a one-entity issue. In 

realistic time frames, attendance will not be 

sorted out in one year. These are the sorts of 

things that will take time, will involve 

parents, and will involve changing attitudes. 

The other thing is realistic costing. A 

department that has 82 percent vacancies, it 

will cost more when you don’t fill all the 

vacancies. I think the fact that the plan covers 

a ten-year period is the right answer, but we 

would very much want to see that sort of 

plan-do-check-improve kind of mentality that 

it’s actively being used as a management tool 

and actively being monitored. Thank you, 

Madam Chairperson. 

 

Chairperson (Ms. Towtongie): Thank you, 

auditor. (interpretation) Member Qirngnuq. 

 

Mr. Qirngnuq (interpretation): Thank you, 

Madam Chairperson. I also thank you for 

responding to what I was wondering about. 

I’m asking in consideration of page 7 of the 

Auditor General’s report. There’s a response 

in paragraph 32. The Department of 

Education has provided a response regarding 

the SIS which has been implemented with 

ᑖᓐᓇ ᐸᕐᓇᐅᑎ ᐊᓯᔾᔨᖅᑕᖃᑦᑕᕈᓐᓇᕆᐊᓕᒃ 

ᐊᑐᕋᔅᓴᐅᓗᓂ.  

 

ᐊᐅᓚᑦᑎᔨᐅᓪᓗᑕ ᐸᕐᓇᐅᑎᒥᒃ ᑕᑯᒋᐊᖃᑦᑕᓲᖑᒐᑦᑕ. 

ᐃᒫᒃ ᐸᕐᓇᐅᑎᓕᐅᑦᑕᖅᑯᒍᑦ ᑐᖅᑯᑐᐃᓐᓇᓕᕐᓗᒍ. 

ᑕᐃᒫᖑᓐᖏᒻᒪᑦ. ᑖᓐᓇ ᖃᐅᔨᒪᔾᔪᑕᐅᒋᐊᓕᒃ 

ᐱᔭᕇᖃᑦᑕᖅᑐᑦ ᐃᓕᓴᕕᒻᒥ ᐱᐅᓯᕚᓪᓕᖅᓯᒪᕚᑦ, 

ᑕᒪᒃᑯᓂᖓ ᖃᐅᔨᒪᔾᔪᑎᐅᒐᓱᓪᓚᕆᖃᑦᑕᕐᓗᑎᒃ ᐊᒻᒪ 

ᑭᖑᓂᐊᒍᑦ ᖃᐅᔨᒋᐊᒃᑲᓐᓂᕈᑕᐅᖃᑦᑕᕐᓗᑎᒃ. ᐃᒫᒃ 

ᐸᕐᓇᐅᑎᓕᐅᑐᐃᓐᓇᓂᐊᕐᓂᕈᑦᑕ ᐊᕐᕌᒍᑦ ᖁᓖᑦ 

ᐊᓂᒍᖅᑲᑕ ᐸᕐᓇᐅᑎᓕᐅᒃᑲᓐᓂᓛᕐᒥᓗᑕ 

ᐅᒡᒍᓇᕋᔭᖅᑐᖅ ᑕᐃᒪᐃᑐᐃᓐᓇᓂᖅᑲᑕ 

ᐊᑐᖅᑕᐅᓐᖏᓪᓗᑎᒃ. ᑕᐃᒫᒃ 

ᒪᑐᐃᖅᓯᒍᑎᒋᖅᑲᐅᔭᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᓕᓴᑦᑎᐊᓯᖅᒪᔫᔮᖅᑐᑦ ᑕᐃᒫᒃ 

ᑲᑐᔾᔨᖃᑎᖃᖃᑦᑕᕆᐊᖃᕐᓂᐊᕋᒥᒃ ᐊᓯᒥᓂᒃ 

ᐱᓕᕆᓪᓚᕆᒐᓱᓪᓗᑎᓪᓗ ᑕᒪᑐᒪ ᒥᔅᓵᓄᑦ. ᑕᐃᒃᑯᐊ 

ᓴᖅᑭᕆᐊᖃᓪᓚᕆᑦᑐᐃᑦ ᐃᓱᒪᒋᓪᓗᒋᑦ. 

 

ᑲᑐᔾᔨᖃᑎᒌᓐᓂᒃᑯᑦ ᑭᓯᐊᓂ ᐊᑕᐅᑦᑎᒧᑦ 

ᐱᓕᕆᕕᒻᒧᑦ ᑲᒪᒋᔭᔅᓴᐅᓐᖏᒻᒪᑦ ᐊᒻᒪ ᐅᐸᖃᑦᑕᕐᓃᑦ 

ᐊᕐᕌᒍ ᐅᐸᓐᖏᖃᑦᑕᓃᓪᓘᓐᓃᑦ ᐊᕐᕌᒍᐃᓐᓇᑯᓗᒻᒥᒃ 

ᐋᖅᑭᒋᐊᖅᑕᐅᔮᓐᖏᒻᒪᑕ. 

ᐋᖅᑭᑦᑕᐅᕙᓪᓕᐊᖑᔮᕐᔪᒋᐊᖃᕐᖓᑕ 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐱᖃᑕᐅᖃᑦᑕᕐᓗᑎᓪᓗ. ᑕᐃᒫᒃ 

ᐱᓕᕆᕕᒃ 82 ᐳᓴᓐᑎᖏᓐᓂᑦ ᐃᖅᑲᓇᐃᔮᖏᑦ 

ᐃᓐᓄᑕᐅᓯᒪᓐᖏᑉᐸᑕ, ᑕᐃᒪᓕ 

ᑮᓇᐅᔭᖅᑐᒃᑲᓐᓂᕐᓗᓂ ᑭᓯᐊᓂ ᐃᓐᓄᑦᑕᐅᒐᔭᕐᖓᑕ 

ᑕᒪᓐᓇ ᐃᓚᑐᐃᓐᓇᕆᒻᒪᒍ. ᑖᓐᓇ ᖁᓕᓄᑦ ᐊᕐᕌᒍᓄᑦ 

ᐸᕐᓇᐅᑎᓕᐅᕐᓂᖅ ᑕᑭᔫᒐᓗᐊᖅ, ᑭᓯᐊᓂ 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᐸᕐᓇᐅᑎᖃᖃᑦᑕᖁᔨᔪᒍᑦ 

ᐋᖅᑭᒋᐊᕆᒍᓐᓇᓂᐊᕐᖓᑕ, 

ᐋᖅᑭᒋᐊᕆᕙᓪᓕᐊᔾᔪᑕᐅᓗᑎᒃ ᐊᐅᓚᑦᑎᔨᓄᑦ ᐊᒻᒪ 

ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑕᐅᑐᓐᖏ)(ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, 

ᖃᐅᔨᓴᖅᑏ. (ᑐᓵᔨᑎᒎᕈᓃᖅᑐᖅ) ᒪᓕᒐᓕᐅᖅᑎ 

ᕿᓐᖑᖅ.  

 

ᕿᓐᖑᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᓖᒃ. ᖁᔭᓐᓇᒦᒡᓗ 

ᑕᐃᒻᓇ ᐃᕼᐅᒪᒋᔭᕋ ᑭᐅᕚᓪᓕᕈᓐᓇᕐᒪᒍ. ᐅᓇ 

ᐃᕼᐅᒪᒋᓪᓗᒍ ᐊᐱᖅᑯᑎᒋᕙᕋ ᑕᒡᕙᓂ ᒪᑉᐱᕌᓂ 7 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ ᑎᑎᕋᖅᑖᑕ ᐃᓗᐊᓂ 

ᑭᐅᔾᔪᑎᑕᖃᒥ’ᒪᑦ 32-ᒥ ᓈᕼᐊᐅᑎᖃᖅᑐᖅ ᐃᓗᐊᓂ. 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑭᐅᕼᐃᒪᕗᑦ ᑕᐃᑉᓱᒪ 

ᒥᒃᓵᓄᑦ, ᐅᓇ ᖃᑉᓗᓈᑑᕐᓗᒍ, SIS, ᑕᐃᒻᓇ 

ᐃᓪᓗᐊᖅᕼᐊᒐᐅᕼᐃᒪ’ᒪᑦ ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ.  
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respect to that. If I understood it correctly, it 

has been considered that the information 

system is complex, as students’ lives are 

complex. That’s why I asked about the 

number of years, as ten years seems to be a 

long time when it comes to students’ 

education. We would all like to see students 

receive their education, those of us here in 

this Chamber, as we do support the students. 

That’s just a comment. Thank you for 

clarifying that for me. Madam Chairperson, 

that’s all.  

 

Chairperson (interpretation): Thank you, 

Member Qirngnuq. Member John Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) I 

want to ask questions about the finding 

around attendance data. My question is for 

the Office of the Auditor General. You 

mention in here that the department should 

improve attendance data. I’m wondering: the 

way the report is written, why didn’t you 

include a recommendation to just simply 

improve attendance across Nunavut? 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you. 

Office of the Auditor General. Thank you. 

Office of the Auditor General, Mr. 

McKenzie. 

 

Mr. McKenzie: Qujannamiik, Mr. 

Chairman. Thank you for that question. I 

guess we didn’t have a specific 

recommendation on improving attendance, 

but maybe the culmination of our 

recommendations on developing a strategy to 

help students transition through high school 

and help them be prepared for life after high 

school, along with our recommendations on 

things such as hands-on learning, which we 

have seen as an opportunity to engage and 

motivate students to attend school, and also a 

ᑖᓐᓇ ᑐᑭᕼᐃᓐᓂᕈᒃᑯ ᐅᓇ ᖃᕆᑕᐅᔭᖅ 

ᐃᕼᐅᒪᒋᔭᐅᕼᐃᒪᔪᖅᐸᓗ’ᒪᑦ, ᑕᐃᓐᓇ ᐱᔭᕆᐊᑐᔫ’ᒪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᓕᖅᑯᕼᐄᑦ ᐱᔭᕆᐊᑐᔫ’ᒪᑕ. ᑖᒃᑯᐊ 

ᐅᑭᐅᓄᑦ ᖃᑉᕼᐃᓄᑦ ᐊᐱᖅᑯᑎᒋᕙᕋ. ᐅᑭᐅᑦ ᐅᑯᐊ 

ᖁᓕᑦ ᕼᐃᕕᑐᔫᒐᓗᐃᑦ 

ᐃᓪᓗᐊᖅᕼᐊᑦᑎᐊᕋᓱᐊᖅᑕᐅ’ᒪᑕ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᖏᑦᑕ ᒥᒃᓵᓄᑦ 

ᐱᔾᔪᑕᐅᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖁᔨᒐᑉᑕ ᕼᐆᖃᐃᒻᒪ ᑕᒪᑉᑕ 

ᑕᒡᕙᓂ ᐃᒡᓘᑉ ᐃᓗᐊᓃᑦᑐᑎᒍᑦ ᐃᑲᔪᖅᑐᐃᒐᑉᑕ 

ᐃᓕᓐᓂᐊᖅᑐᒃᕼᐊᓐᓄᐊᕐᓂᒃ. ᑖᓐᓇ 

ᐅᖃᐅᕼᐃᒃᕼᐊᑐᐃᓐᓇᐅᒻᒪᑦ. ᖁᔭᓐᓇᒦᒃ 

ᑐᑭᕼᐃᓇᖅᕼᐃᔭᐅᕚᓪᓕ’ᒪᑦ ᑖᓐᓇ. ᐃᒃᓯᕙᐅᑕᓖᒃ, 

ᑕᐃᒪ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᕿᓐᖑᖅ. 

ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐊᐱᖅᑯᑎᖃᕈᒪᔪᖓᓕ ᖃᐅᔨᔭᐅᖃᑦᑕᖅᑐᒥᓃᑦ 

ᐅᐸᖃᑦᑕᕐᓃᑦ ᐅᐸᖃᑦᑕᓐᖏᓐᓃᓪᓗ ᒥᔅᓵᓄᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓄᑦ. ᐅᕙᓂ ᐅᖃᖅᓯᒪᒐᔅᓯ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᐸᖃᑦᑕᖅᑐᓂᑦ 

ᑎᑎᕋᑦᑎᐊᖃᑦᑕᓂᖅᓴᐅᔭᕆᐊᓖᑦ 

ᓄᐊᑦᑎᑎᐊᓐᓂᖅᓴᐅᖃᑦᑕᕆᐊᓖᑦ. ᑕᐃᒪ ᐅᓂᒃᑳᓯ 

ᑎᑎᕋᖅᓯᒪᒻᒪᑦ. ᓱᒻᒪᑦ 

ᐊᑐᓕᖁᔭᓕᐅᕆᑐᐃᓐᓇᓂᖏᓚᓯ ᐅᖃᖅᓯᒪᔪᓂᑦ 

ᐅᐸᖃᑦᑕᕐᓂᐅᔪᓂ ᐱᐅᓯᕚᓪᓕᑎᑦᑎᒋᐊᕆᐊᓖᑦ? 

ᑕᐃᒪᐃᓕᖓᑐᐃᓐᓇᖅᑐᖓ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᑎᑎᕋᕐᕕ. ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᒪᑭᓐᓯ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᒐᕕᑦ ᑕᐃᒫᒃ. 

ᐊᑐᓕᖁᔭᓕᐅᕆᓪᓚᕆᓯᒪᓐᖏᑦᑐᒍᑦ 

ᐅᐸᖃᑦᑕᓂᖅᓴᐅᓕᖅᑎᑦᓯᒪᖁᔨᔪᒥᑦ. ᑖᒃᑯᐊ 

ᐊᑐᓕᖁᔭᓕᐊᕆᓯᒪᔭᕗᑦ ᐱᕙᔾᓪᓕᐊᑎᑦᑎᖁᔨᓂᕗᑦ 

ᑐᑭᒧᐊᕈᑎᔅᓴᓂᑦ ᐸᕐᓇᐅᑎᓂᑦ ᐃᑲᔪᕈᑕᐅᒐᔭᖅᑐᓂᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᐅᓪᓛᕋᓱᑦᑎᓪᓗᒋᑦ ᖁᑦᑎᓂᖅᓴᒥᑦ 

ᐃᓕᓴᔭᖏᓐᓂᑦ ᓯᕗᒧᑦ, ᐃᓅᓯᕆᓛᖅᑕᖏᓐᓄᑦ 

ᐃᓕᓐᓂᐊᕇᖅᑲᑕ ᐸᕐᓇᒍᑎᖏᓐᓄᑦ ᐸᕐᓇᒍᔾᔭᐅᓗᑎᒃ. 

ᐊᑐᓕᖁᔭᓕᐊᕗᑦ ᐃᒫᒃ ᐃᖅᑲᓇᐃᔭᕆᐊᖅᓴᓂᒃᑯᓪᓗ 

ᐃᓕᓴᑎᑕᖃᑦᑕᕐᓗᑎᒃ, ᐱᖃᑕᐅᓪᓚᕆᓐᓂᒃᑯᑦ 

ᐊᐅᓚᔾᔭᐃᒋᐊᕈᑕᐅᒐᓱᓪᓗᑎᒃ  
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recommendation on ensuring that the human 

resource needs of the department through a 

strategy on recruiting and retaining teachers 

and other positions within the department 

that play an important role, supporting 

teachers, would, all combined, contribute to 

improving supports to students and 

ultimately helping improve attendance, put in 

place mechanisms or actions that would 

motivate students to come to school.  

 

We don’t have a specific recommendation on 

improving attendance, but I think that one of 

the outcomes or the results of our various 

recommendations would contribute to 

improving attendance and ultimately 

improving students being successful in 

graduating from high school and 

transitioning on to either post-secondary or 

work. Thank you. 

 

Chairperson (interpretation): Thank you, 

Principal McKenzie. Member John Main. 

 

Mr. Main (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) Thank you 

for explaining that. On the attendance data, 

you say in this report that the quality of the 

attendance data is not great. It’s concerning 

to read that from where I sit because based 

on that attendance data, the Department of 

Education is cutting or adding teacher 

positions to different communities.  

 

I’ll use Arviat, my home community, as an 

example. We had very substantial cuts to our 

teacher numbers based on what you point 

out, unreliable data. I guess I would like the 

Auditor General’s opinion or observations in 

terms of the student-educator ratio of the 

Department of Education allocating teacher 

positions based on this attendance data, 

which needs to be improved. (interpretation) 

Thank you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

ᐅᐸᒍᒪᓕᕐᔫᒥᑎᑦᑎᒍᑕᐅᒐᓱᓪᓗᑎᑦ ᐊᒻᒪ 

ᐊᑐᓕᖁᔭᓕᐅᖅᓯᒪᒻᒥᔪᒍᑦ ᖃᐅᔨᒪᑦᑎᐊᖁᔨᓪᓗᑕ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᓈᒻᒪᑦᑎᐊᖅᑎᑕᐅᒐᓱᓪᓗᑎᒃ 

ᑐᑭᒧᐊᕈᑎᔅᓴᖃᕐᓗᑎᑦᑕᐅᖅ ᐃᓄᓐᓂᑦᑕᐅᖅ 

ᐃᓚᔭᐅᓗᑎᒃ ᐃᓕᓴᐃᔨᖏᑦ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ 

ᑕᒪᐅᖓ ᐃᑲᔪᖅᓰᑦᑎᐊᖃᑦᑕᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ. 

ᐱᐅᓯᕚᓪᓕᑎᑦᑎᖁᔨᔪᒍᑦ ᐃᑲᔪᖅᓯᖅᑕᐅᓂᖏᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐱᐅᓯᕚᓪᓕᖁᓪᓗᒋᑦ 

ᐅᐸᖃᑦᑕᕐᓂᐅᔪᐃᑦ, ᐱᐅᓯᕚᓪᓕᑎᑦᑎᒍᑎᔅᓴᓂᒃ, 

ᐅᐸᓐᓂᖅᓴᐅᑎᑦᑎᖃᑦᑕᕈᑎᔅᓴᐅᔪᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ.  

 

ᐊᑐᓕᖁᔭᓕᐅᕈᑎᓪᓚᕆᖃᓐᖏᑦᑐᒍᑦ ᑕᒪᐅᖓ 

ᑐᕌᖓᔪᒥᒃ ᑭᓯᐊᓂ ᐃᓚᖓ ᑖᓐᓇ ᓴᖅᑭᑦᓯᒪᔪᖅ 

ᐊᑐᓕᖁᔭᓕᐊᑦᑎᓐᓂᑦ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ 

ᐱᐅᓯᕚᓪᓕᑎᑦᑎᒍᓐᓇᖅᑐᓂᒃ ᐅᐸᖃᑦᑕᓂᕐᒥᑦ.  

ᑕᐃᒫᓪᓗ ᐅᐸᖃᑦᑕᑎᐊᖅᑲᑕ 

ᑲᔪᓯᑦᑎᐊᕈᓐᓇᓂᖅᓴᐅᖃᑦᓴᕐᖓᑕ 

ᐱᔭᕇᑦᑎᐊᓂᖅᓴᐅᓪᓗᑎᓪᓗ 

ᐊᐅᓪᓛᑦᑎᐊᓂᖅᓴᐅᓪᓗᑎᓪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᓐᓄᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᖅᑲᓇᐃᔮᓄᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᓂᐅᓴᓐ 

ᒪᑭᓐᓯ. ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ ᓇᓗᓇᐃᕋᕕᐅᒃ ᑕᒪᓐᓇ. ᑕᕝᕙᓂ 

ᐅᐸᖃᑦᑕᖅᑐᐃᑦ ᑎᑎᕋᖅᑕᐅᖃᑦᑕᕐᓂᖏᑦ, 

ᑎᑎᕋᖅᑕᐅᓯᒪᔪᐃᑦ. ᑕᒪᒃᑯᐊ ᑎᑎᕋᖅᑕᐅᓯᒪᓂᖏᑦ 

ᐱᐅᑦᑎᐊᖏᒻᒪᑕᒎᖅ. ᐃᓱᒫᓗᓇᖅᑐᖅ ᑖᓐᓇ, ᐅᕙᖓ 

ᐃᓂᖓᓂᒃ. ᐅᐸᖃᑦᑕᕐᓂᖅ ᓄᐊᑦᑎᖃᑦᑕᕐᓂᖅ 

ᐅᐸᖃᑦᑕᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 

ᒪᓕᒃᑕᐅᖃᑦᑕᖅᑐᖅ ᐃᓕᓴᐃᔨᓂᒃ 

ᐃᓚᖓᖅᑎᕆᓪᓗᑎᒃ ᐃᓚᓯᓪᓘᓐᓃᑦ ᓄᓇᓕᓐᓂ.  

 

ᐊᕐᕕᐊᑦ ᓄᓇᒐ ᐆᑦᑑᑎᒋᔪᓐᓇᖅᑕᕋ, 

ᐊᒥᓱᑲᓪᓛᓗᓐᓂᒃ ᐃᓕᓴᐃᔨᕗᑦ 

ᐃᓚᖓᖅᑕᐅᓚᐅᖅᑐᐃᑦ. ᒪᓕᑦᑐᑎᒃ ᑕᐃᒃᑯᓂᖓ 

ᐅᖃᐅᓯᕆᕋᑖᖅᑕᓯᓐᓂᒃ ᐅᑉᐱᕆᔭᔅᓴᐅᖏᑦᑐᓂᒃ 

ᓈᓴᖅᑕᐅᓯᒪᔪᓂᒃ. ᑕᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓕ ᖃᓄᖅ 

ᐃᓱᒪᖃᕐᒪᖔᖅ ᑐᓴᕈᒪᑦᑕᕋᓗᐊᖅᐳᖓ, ᖃᓄᖅ 

ᑕᑯᓐᓈᖅᑕᖃᕐᒪᖔᖅ? ᐃᓕᓐᓂᐊᖅᑐᐃᑦ 

ᖃᑦᑎᐅᒋᐊᖃᕐᒪᖔᑕ ᐊᑕᐅᓯᕐᒥᒃ ᐃᓕᓴᐃᔨᓖᑦ? 

ᑕᐃᒃᑯᐊᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐃᓕᐅᖅᑲᐃᕙᑦᑐᑎᒃ ᐃᓕᓴᐃᔨᔅᓴᓂᒃ ᒪᓕᑦᑐᒋᑦ 

ᐅᐸᖃᑦᑕᕐᓃᑦ ᖃᑦᑎᐅᓂᖏᑦ. ᑖᒃᑯᐊᓗ 

ᐋᖅᑭᒋᐊᖅᑕᐅᒋᐊᖃᖅᑑᔮᖅᑐᑎᒃ ᐅᐸᖃᑦᑕᕐᓃᑦ 
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Member. Principal McKenzie. 

 

Mr. McKenzie: Thank you, Madam 

Chairperson. Thank you, Hon. Member. 

That’s an important question. Certainly 

attendance data plays a role in funding. It’s 

maybe a policy question whether, for 

example, funding should be based on 

attendance versus enrolment. We wouldn’t 

necessarily come down one side or the other.  

 

I do know that some of the teachers that we 

spoke to indicated that although students may 

be not attending class, when they do show up 

and if they haven’t been included in the 

funding formula, they nonetheless require 

support like any other students. There were 

some concerns that were raised to us or 

brought to our attention about using 

attendance versus enrolment, for example. 

Attendance data would also, I think, help 

inform the department regarding other policy 

decisions, for example, how successful some 

of its programs or actions in terms of 

encouraging attendance amongst students.  

 

Just a note, in terms of one of the things that 

we noted and it really comes down to data 

entry and how individuals in the schools are 

entering data, how they’re interpreting 

attendance, and so I think that the approach 

that the department is taking in terms of 

strengthening the training of staff within 

schools and ensuring consistency in terms of 

how that data is entered will go a long way to 

strengthening the reliability of that data.  

 

Just to come back and to conclude, I think, in 

terms of the use of attendance data for things 

such as funding, we wouldn’t have an 

opinion one way or the other because, again, 

it gets into a policy question. Nonetheless, 

we did want to raise it and we do recommend 

it because it is an important statistic, if you 

will, an important indicator of the realities 

within schools, so hence our 

ᑎᑎᕋᖅᑕᐅᓂᖏᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪᓕᒐᓕᐅᖅᑎ, ᑕᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ 

ᒪᑭᓐᓯ. 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᒪᓕᒐᓕᐅᖅᑏ, ᑖᓐᓇ 

ᐊᐱᖅᑯᑎᓪᓚᕆᐊᓗᒃ. ᐅᐸᖃᑦᑕᕐᓃᑦ 

ᑎᑎᕋᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᑦ ᒪᓕᑦᑕᐅᖃᑦᑕᖅᑐᖅ 

ᑮᓇᐅᔮᖅᑖᕐᓂᐅᔪᓄᑦ. ᐊᑐᐊᒐᕐᒥᖃᐃ ᐱᔾᔪᑎᓕᒃ. 

ᑮᓇᐅᔭᖅᑖᖏᖅᑲᐃ ᒪᓕᖃᑦᑕᖅᑲᑕ ᐅᐸᖃᑦᑕᕐᓃᑦ 

ᒪᓕᓪᓗᒋᑦ, ᐊᑎᓕᐅᖅᓯᒪᔪᐃᑦ ᒪᓕᑦᑕᐅᖏᖔᕐᓗᑎᒃ 

ᐅᐸᖃᑦᑕᓛᕐᓂᐊᓂᕋᖅᑐᐃᑦ. 

 

ᐃᓕᓴᐃᔩᑦᑕᐅᖅ ᖃᐅᔨᒪᒐᑦᑎᒍ ᐃᓚᖏᑦ 

ᐅᖃᖃᑎᒋᕙᔪᔭᕗᑦ ᐅᖃᖃᑦᑕᔪᒻᒪᑕ, 

ᐃᓕᓐᓂᐊᖅᑏᖅᑲᐃ ᐅᐸᖃᑦᑕᖏᑦᑐᐃᑦ 

ᐅᐸᑦᑕᓯᓐᓇᓕᕋᒻᒪᑕ ᓈᓴᖅᑕᐅᖃᑕᐅᓐᓂᖏᑉᐸᑕᓗ 

ᑮᓇᐅᔭᖅᑖᕈᑎᔅᓴᖏᓐᓄᑦ ᐃᓕᓴᕕᐅᑉ. ᑕᐃᒫᒃ ᓱᓕ 

ᐃᑲᔪᖅᑕᐅᖏᓐᓇᕆᐊᖃᖅᐸᒻᒪᑕ ᓱᓕ 

ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ. ᐅᐸᖃᑦᑕᕐᓃᑦ 

ᒪᓕᑦᑕᐅᖔᓕᖁᔭᐅᓯᒪᔪᑦ 

ᐃᓕᓐᓂᐊᕆᐊᓛᕐᓂᐊᖅᑐᐃᑦ 

ᐊᑎᓕᐅᖅᓯᒪᑐᐃᓐᓇᖅᑑᓐᖏᑦᑐᖓ. ᑖᒃᑯᐊᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑐᐊᒐᖏᑦ 

ᐊᐅᓚᑦᑎᐊᖃᑦᑕᖅᓯᒪᒻᒪᖔᑕ ᐱᒋᐊᖅᓯᒪᔭᖏᓪᓗ 

ᓴᖅᑮᑦᑎᐊᖃᑦᑕᖅᓯᒪᒐᓗᐊᕐᒪᖔᑕ 

ᐅᐸᑦᑎᐊᓕᖅᑎᑦᑎᓂᖅᓴᐅᖃᑦᑕᖅᓯᒪᒻᒪᖔᑕᓗ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ.  

 

ᐊᒻᒪ ᐃᓚᖓᑦᑕᐅᖅ ᑕᑯᓚᐅᕐᒥᔭᕗᑦ ᓈᓴᐅᑎᓂᒃ 

ᐴᖅᑲᐃᖃᑦᑕᕆᐊᖃᕐᓂᖅ. ᐃᓕᓴᕕᒻᒥ 

ᑎᑎᕋᖃᑦᑕᖅᑐᐃᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐅᐸᒍᑎᓂᒃ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᒐᓱᓐᓂᕆᔭᖓ 

ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅᓴᐅᖃᑦᑕᕋᓱᓐᓂᕆᓕᖅᑕᖓᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᒃ ᐊᔾᔨᒌᔾᔫᒥᔪᓂᒃ 

ᐴᖅᑲᐃᖃᑦᑕᓕᖅᑎᑦᑎᓂᖓ 

ᓴᓐᖏᓕᖅᑎᑦᑎᔫᒥᓂᐊᖅᑐᖅ, 

ᐅᑉᐱᕆᔭᔅᓴᐅᓂᖅᓴᕈᖅᑎᑦᑎᓗᑎᒃ ᓈᓴᐅᑎᖏᓐᓂᒃ.  

 

ᐊᒻᒪ ᐱᔭᕇᕐᓗᒍ ᐅᐸᖃᑦᑕᕐᓂᕐᒥᒃ ᓈᓴᐅᑎᓂᒃ 

ᐊᑐᖃᑦᑕᕐᓃᑦ ᑮᓇᐅᔭᒧᑦ ᑖᓐᓇ 

ᐅᖃᐅᓯᔅᓴᖃᕐᕕᒋᒐᔭᓐᖏᑕᕗᑦ ᐊᑐᐊᒐᕐᒥᒃ 

ᐱᔾᔪᑎᖃᕐᖓᑦ, ᑭᓯᐊᓂ ᓴᖅᑭᕈᒪᓚᐅᕐᒥᔭᕗᑦ 

ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᐱᒻᒪᕆᐅᖃᑕᐅᒻᒥᒻᒪᑦ 

ᖃᐅᔨᒪᔭᐅᔭᕆᐊᓕᑦ ᓈᓴᐅᑏᑦ ᖃᐅᔨᒪᔾᔪᑎᐅᒻᒪᑦ 

ᖃᓄᐃᑐᖃᓪᓚᕆᑉᐸᒻᒪᖔᑦ ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ 

ᖃᐅᔨᔾᔪᑎᔅᓴᐅᒻᒪᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
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recommendation. Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you. 

(interpretation ends) Thank you for that 

information. I’m going to ask a similar 

question to the Department of Education, and 

this is how screwed up things are when you 

mention the actual reality on the ground in 

the communities. School attendance is very 

high at the beginning of the school year. The 

first couple of weeks, school attendance is 

very high, but because the allocation of 

teachers is not based on just those couple of 

weeks at the beginning of the school year, so 

for those couple of weeks of the school year, 

the teachers are swamped and their classes 

are way too big and they don’t have enough 

teachers if those kids keep showing up.  

 

The sad fact, and this is based on 

conversations with people who actually work 

in the schools, is that they don’t have enough 

staff to keep all those kids in school. If they 

keep showing up, they don’t have enough 

staff to handle them, and so poor attendance 

is kind of baked into the system. The 

teachers will say, “Well, it’s just the first 

couple weeks. Attendance is going to drop 

off. It always does.” And sure enough it 

does, and then the number of students to 

educators goes down to a reasonable or more 

manageable level.  

 

My question for the Department of Education 

is: how soon will we see modifications to the 

student-educator ratio and how it’s 

calculated, specifically to move beyond just 

looking at attendance, and give some 

thought, give some consideration, and give 

some funding to the kids who do not show up 

to school because they are still in the 

community and they are still requiring 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ.  

 

 

ᒪᐃᓐ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᑦᑕᐅᖅ 

ᑐᑭᓯᑎᑦᑎᒋᐊᕋᕕᑦ. ᑕᐃᒫᔅᓴᐃᓐᓇᖅ ᐊᐱᕆᒍᒪᔪᖓ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᑕᐃᒫᒃ ᑕᕝᕙ 

ᐋᖅᑭᑲᒻᒪᔅᓯᒪᐅᓕᕐᖓᑕ ᐊᑐᖅᑕᐅᓪᓚᕆᑉᐸᑦᑐᐃᑦ 

ᑕᑯᓐᓈᖅᑐᒋᑦ ᓄᓇᓕᓐᓂ. ᐃᓕᓴᕕᒻᒥ ᐅᐸᖃᑦᑕᕐᓂᖅ, 

ᐅᐸᖃᑦᑕᖅᑐᕕᔾᔪᐊᕌᓘᓲᑦ ᐱᒋᐊᓕᕋᑖᖅᑎᓪᓗᒋᑦ 

ᒪᕐᕉᒃ ᐱᓇᓱᐊᕈᓰᒃ ᐃᓕᓴᕕᒃ ᐱᒋᐊᕋᑖᒥᓂᐅᑎᓪᓗᒍ 

ᐅᐸᖃᑦᑕᖅᑐᒐᓛᓘᓲᑦ. ᑭᓯᐊᓂᓕ ᐃᓕᓴᐃᔩᑦ 

ᐃᓕᐅᖅᑲᖅᑕᐅᓂᖏᑦ ᒪᓕᑉᐸᓐᖏᒻᒪᑕ ᑕᐃᒃᑯᓂᖓ 

ᐱᒋᐊᓐᖓᕐᓂᖓᓂ ᖃᑦᑎᐅᓂᖏᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᑦ. ᒪᕐᕉᒃ ᐱᓇᓱᐊᕈᓰᒃ ᓯᕗᓪᓕᖅᐹᖓᓂᒃ 

ᐃᓕᓐᓂᐊᕆᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓴᐃᔩᑦ 

ᐃᓄᒋᐊᓗᐊᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᒋᐊᖃᓲᑦ, 

ᐃᓕᓴᐃᔨᖏᓪᓗ ᖃᑦᑏᓐᓇᐅᓗᐊᓕᒻᒪᕆᑦᑐᑎᒃ, 

ᐅᐸᖃᑦᑕᐃᓐᓇᖅᑲᑕᓗ ᐃᓕᓴᐃᔨᑭᔅᓴᓗᐊᓕᓲᑦ.  

 

 

ᐅᖃᖃᑎᖃᖃᑦᑕᖅᑐᖓ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᑕᒪᓐᓇ 

ᖃᐅᔨᓯᒪᔭᕋ. ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ 

ᖃᑦᑏᓐᓇᐅᓗᐊᑦᑕᖅᑯᑦ, ᖃᑦᑏᓐᓇᐅᓗᐊᓲᑦ 

ᐅᐸᐃᓐᓇᖃᑦᑕᖅᑐᐊᓘᑉᐸᑕ ᑕᐃᒪᓐᓈᓗᒃ, 

ᐃᓕᓴᐃᔨᖏᑦ ᖃᑦᑏᓐᓇᐅᓗᐊᓕᓲᑦ. ᑕᒪᓐᓇ 

ᐅᐸᖃᑦᑕᑎᐊᓐᖏᓐᓂᖅ 

ᐃᑲᔫᑎᖃᖔᖅᑎᑕᐅᔪᕐᔫᔮᖅᑐᑦ ᐃᓕᓴᐃᔨᓄᑦ. ᐄ, 

ᐃᓕᓴᐃᔩᑦ ᐅᖃᒻᒪᕆᓲᑦ ᐱᓇᓱᐊᕈᓯᖓᓂ 

ᓯᕗᓪᓕᖅᐹᖓᓂᒃ ᒪᕐᕉᓐᓂᒃ 

ᐃᓄᒋᐊᕌᓘᖃᑦᑕᓂᐊᕐᒥᔪᐃᑦ ᐅᐊᑦᑎᐊᕈ 

ᐃᓅᓴᓐᓂᖅᓴᐅᓛᕐᒥᔫᒐᓗᐊᑦ. 

ᑕᐃᒪᐃᓕᐅᑦᑎᐊᒻᒪᕆᖃᑦᑕᓲᑦ. 

ᐊᐅᓚᒐᔅᓴᐅᓂᖅᓴᐅᓛᕐᒥᔪᐃᑦ.  

 

 

ᐊᐱᕆᕗᖓᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ: 

ᖃᖓᑕᐃᒪ, ᐃᓛᒃ ᒫᓐᓇᑦᑕᐅᑎᒋᐸᓗᒃ 

ᐋᖅᑭᒋᐊᖅᑕᐅᔪᓂᒃ ᑕᑯᓛᓕᖅᑭᑕ ᖃᓄᖅ 

ᓈᓴᖅᑕᐅᕙᒻᒪᖔᑕ ᖃᑦᑎᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᖃᕆᐊᖃᖅᑎᑕᐅᕙᒻᒪᖔᑕ ᐃᓕᓴᐃᔩᑦ? 

ᐃᓱᒪᒋᔭᐅᒋᐊᓛᖅᑲ ᑕᒪᓐᓇ, 

ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᒋᐊᕐᓗᑎᓪᓗ ᑕᐃᒃᑯᐊ 

ᐅᐸᖃᑦᑕᓐᖏᑦᑐᐃᑦ ᓈᓴᖅᑕᐅᖃᑕᐅᖃᑦᑕᕐᓗᑎᒃ 

ᐃᓕᓴᕕᖏᓐᓄᑦ ᑮᓇᐅᔭᖅᑖᕈᑎᐅᖃᑦᑕᖏᓐᓇᕐᓗᑎᒃ?  
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education? (interpretation) Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member Main. Department of Education. 

Thank you. Ms. MacMillan for the 

Department of Education. Ms. MacMillan. 

Thank you. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. Thank you for the question. 

Currently the department does follow a 

cabinet-approved funding formula when 

determining the number of teaching staff. 

However, we are considering alternate 

funding formulas.  

 

In response to the portion of the question 

related to the attendance and students and 

ensuring that we get those students back into 

our schools, that’s where our ten-year 

strategic plan and consulting with all of our 

partners, stakeholders, communities, and 

parents, because to ensure that our students 

are in school to receive their education. 

Qujannamiik, Madam Chairperson.  

 

Chairperson (interpretation): Thank you, 

Ms. MacMillan. Member John Main.  

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) To 

change the student-educator ratio, yes, it 

requires a cabinet decision. We have asked 

questions to the Minister of Education on this 

and, to paraphrase, they were looking at 

changing it. I don’t know when it will be 

changed. It seems like something that could 

be fixed. Is there a timeline that the 

Department of Education is working with in 

terms of changing that ratio or how it’s 

calculated? (interpretation) Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member Main. Department of Education, 

ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᒪᐃᓐ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ. ᒪᒃᒥᓚᓐ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᒪᒃᒥᓚᓐ.  

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᖅᑯᒻᒧᑦ. ᒫᓐᓇᐅᔪᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒥᓂᔅᑕᐃᑦ ᑲᑎᒪᔨᖏᓐᓂ 

ᐊᖏᖅᑕᐅᓯᒪᔪᓂᒃ ᓈᓴᐅᓯᕆᔾᔪᑎᑦ ᖃᔅᓯᓂᒃ 

ᐃᓕᓴᐃᔨᖃᕐᓂᐊᕐᒪᖔᑕ, ᑭᓯᐊᓂᓕ ᐃᓱᒪᒋᔭᕗᑦ 

ᐊᓯᐊᒍᑦ ᑮᓇᐅᔭᖃᖅᑎᑦᑎᓂᕐᒧᑦ 

ᓈᓴᐅᓯᕆᔾᔪᑎᑖᕈᒪᔪᒍᑦ.  

 

 

ᑭᐅᓗᒍ ᐊᐱᖅᑯᑕᐅᔪᖅ, ᒪᑯᓄᖓ ᐅᐸᖃᑦᑕᖅᑐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᑕᐃᒃᑯᐊ 

ᐅᑎᖅᑎᓐᓂᐊᕋᓗᐊᕐᒪᖔᑦᑎᒍ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ, 

ᑖᓐᓇ ᑕᕝᕙ ᐅᑭᐅᓄᑦ ᖁᓕᓄᑦ ᐸᕐᓇᐅᑎᕗᑦ 

ᐅᖃᖃᑎᖃᖅᑐᑕ ᐱᓕᕆᖃᑎᒋᔭᓕᒫᕗᑦ ᓄᓇᓖᓪᓗ 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓪᓗ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒦᒃᑲᓗᐊᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᕐᓂᐊᕐᒪᑕ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᒃᒥᓚᓐ. ᒪᓕᒐᓕᐅᖅᑎ 

ᔮᓐ ᒪᐃᓐ. 

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ 

ᐃᓕᓴᐃᔩᓪᓗ ᐃᓕᓐᓂᐊᖅᑏᓪᓗ ᑖᒃᑯᐊ ᒥᓂᔅᑕᐃᑦ 

ᑲᑎᒪᔨᖏᓐᓂᒃ ᐊᖏᖅᑕᐅᔭᕆᐊᖃᕐᒪᑦ. ᒥᓂᔅᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒥᓂᔅᑕᒧᑦ 

ᐊᐱᖅᑯᑎᒋᓯᒪᔭᕗᑦ ᐅᖃᐅᓯᕆᒃᑲᓐᓂᕐᓗᒍ 

ᐊᓯᔾᔩᓂᕐᒥᒃ ᐃᓱᒪᒋᔭᖃᓚᐅᕐᒪᑦ ᖃᖓᑭᐊ 

ᐊᓯᔾᔨᑕᐅᓛᖅᑑᒐᓗᐊᖅ. ᑖᓐᓇ 

ᐋᖅᑭᒐᔅᓴᐅᖅᑰᔨᒐᓗᐊᕐᒪᑦ. ᖃᖓᒃᑰᕐᓂᖓᓂᖃᐃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᖃᑎᖃᐅᖅᐹᑦ 

ᑕᒪᒃᑯᓂᐊ ᐊᓯᔾᔩᓂᐅᓴᓂᕐᓂᒃ ᖃᓄᖅ 

ᓈᓴᐅᓯᕆᔾᔪᓯᖓ. ᖁᔭᓐᓇᒥᒃ ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ ᒪᐃᓐ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᒪᒃᒥᓚᓐ. 
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Ms. MacMillan. Thank you. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. I will get back to you with that 

time frame. (interpretation) Thank you. 

 

Chairperson (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) I’ll move on 

to a different topic. When it comes to 

graduation requirements, in the report it 

mentions on page 5, paragraph 20, that 

“Nunavut high school students must obtain 

100 credits and pass Grade 12 English to 

graduate.” I would just like a clarification on 

how it’s written there. Does that mean that 

grade 12 English is the only course or the 

only departmental exam that is mandatory to 

pass in order to graduate? I’m just curious 

about why grade 12 specifically is mentioned 

in that sentence, for the Office of the Auditor 

General. (interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member John Main. To the Office of the 

Auditor General, Mr. McKenzie. 

 

Mr. McKenzie: Thank you, Madam 

Chairperson. If it’s okay, I would like to ask 

Madam Scott to answer the question. Thank 

you. 

 

Chairperson: Go ahead, Madam Scott.  

 

Ms. Scott: Thank you, Madam Chairperson. 

The paragraph, as worded, indicates that 

grade 12 English is required to graduate. As 

far as we understand, that is the only grade 

12 course that is required to graduate and it 

happens to have a diploma exam requirement 

attached to it. As we understand, in order to 

pass the course, it’s a combination of your 

course mark, which makes up 70 percent of 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᑎᕐᕕᒋᓂᐊᖅᐸᒋᑦ 

ᖃᖓᒃᑰᖃᑦᑕᕐᓂᕆᒐᔭᖅᑕᖏᓐᓂᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

 

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᓯᐊᓄᐊᓕᕐᒥᓗᖓ. ᑕᐃᒪᓕ ᑕᒪᑐᒧᖓ 

ᐱᔭᕇᖅᐸᓪᓕᐊᔭᕆᐊᖃᖅᑎᑦᑎᓂᕐᒧᑦ, ᐅᓂᒃᑳᕐᒥ 

ᑕᕝᕙᓂ ᐅᖃᖅᓯᒪᒻᒪᑦ, ᑎᑎᕋᖅᓯᒪᓂᖓᓂ 20−ᒥ, 

ᐅᖃᐅᓯᖃᕐᒪᑦ ᓄᓇᕗᒻᒥ 100−ᓂᑦ 

ᑎᑎᖅᑖᕆᐊᖃᕐᒪᑕ ᖄᖏᖅᓯᓂᐊᕈᑎᒃ 

ᖁᕝᕙᓯᓐᓂᓕᒻᒥᑦ 12−ᒥᑦ ᖃᓗᓈᑎᑐᑦ ᐃᓱᓕᑦᑎᔪᓂᑦ. 

ᑐᑭᓯᓇᖅᑎᑦᓯᑎᒋᐊᖅᑕᐅᖁᔭᕋ ᖃᓄᖅ 

ᑎᑎᕋᖅᓯᒪᓂᖓ ᑖᓐᓇ ᑐᑭᖃᖅᐹ? ᖁᕝᕙᓯᓐᓂᓕᒃ 

12−ᒥᑦ ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᒐᔅᓴᑑᕚ 

ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑕᐅᔭᕆᐊᖃᖅᑐᑑᕚ 

ᖄᖏᖅᓯᓂᐊᕐᓗᓂ ᐃᓕᓐᓂᐊᓂᕐᒥ? ᖃᓄᐃᒻᒪᑦ 

ᖁᕝᕙᓯᓐᓂᓕᒃ 12−ᒥᒃ ᖃᓪᓗᓈᑎᑑᖓᔪᖅ 

ᐅᖃᐅᓯᕆᓯᒪᔪᑑᕙ ᑕᕝᕙᓂ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᔮᓐ ᒪᐃᓐ, ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑐᒃᑯᓐᓄᑦ 

ᒥᑭᐊᓐᔨ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖃᓄᐃᖏᑉᐸ ᒪᑖᒻ ᓯᑳᑦ ᑭᐅᖁᒐᒃᑯ ᑖᔅᓱᒥᖓ 

ᐊᐱᖅᑯᒻᒥᑦ? 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: (ᑐᓵᔨᑎᒍᑦ): ᐊᑏᒎᖅ, ᒪᑖᒻ ᓯᑳᑦ. 

 

ᓯᑳᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 

ᐅᖃᐅᓯᕆᔭᐃᑦ ᓇᓗᓇᐃᖅᓯᒪᖏᒻᒪᑦ ᖁᕝᕙᓯᓐᓂᓕᒃ 

12 ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᑕᐅᓯᒪᔭᕆᐊᓕᒃ 

ᖄᖏᖅᓯᓂᐊᕐᓗᓂ ᑐᑭᓯᐅᒪᔭᑦᑎᒍᓪᓕ. ᑖᓐᓇ 

ᖁᕝᕙᓯᓐᓂᓕᒃ 12−ᒥᑦ ᐱᔭᕇᕈᑕᐅᔪᓐᓇᖅᑐᖅ, ᑖᓐᓇ 

ᐸᐃᑉᐹᖅᑖᕋᓱᓐᓂᐅᔪᖅ ᖃᐅᔨᓴᖅᑕᐅᔪᖅ ᑖᔅᓱᒥᖓ 

ᐱᑕᖃᕆᐊᖃᖅᑎᑕᐅᔪᓂᑦ ᑐᑭᓯᐅᒪᒐᑦᑕ, 

ᖄᖏᕐᓂᐊᕈᕕᐅᒃ ᑖᓐᓇ ᐃᓕᓐᓂᐊᒐᔅᓴᖅ 

ᑲᑎᓯᒪᒻᒪᑎᒃ 70 ᐳᓴᓐᒥᒃ ᑎᑎᕋᕆᐊᖃᖅᑐᖅ ᐊᒻᒪᓗ  

 

ᐸᐃᑉᐹᖅᑖᕈᑎᖓᓗ ᑖᓐᓇ 30 ᐳᓴᒋᓪᓗᓂᐅᒃ, ᑖᒃᑯᐊ 
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the grade, and then the diploma mark makes 

up 30 percent of the grade to achieve or 

obtain your overall mark. That ratio was 

changed recently, we understand. It was 50 

percent and 50 percent, and it’s now 70-30. 

 

Again, to the other part of the question, are 

there other grade 12 courses that are required 

for students to take in order to graduate, 

based on our review of the secondary school 

administration handbook, it’s not a 

requirement that a student take a grade 12 

math course or a science course or a social 

studies course. They are required to take 

grades 10 and 11 courses and they have to 

get a minimum number of credits in the 

various strands, and there are other 

requirements which I’m sure the Department 

of Education can speak to more accurately 

than me with regard to elective and non-

specified credits, but with regard to those 

core areas, such as I said, math and science, 

for example, there are no requirements for 

any grade 12 courses. Thank you very much, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Madam Scott. Member John Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. Perhaps the 

Department of Education can provide an 

explanation on that, (interpretation ends) 

when it comes to the departmental exams, 

which ones are mandatory to get your grade 

12, and just if you could clarify this matter. 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member John Main. To the Department of 

Education, Ms. MacMillan. Thank you. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. Grade 12 English is a 

requirement. (interpretation) Thank you. 

ᑎᑎᖅᑖᓕᒫᑎᑦ ᑲᑎᓪᓗᓂᐅᒃ.  

 

ᑖᓐᓇ ᐊᓯᔾᔨᖅᑕᐅᕋᑖᓚᐅᖅᑐᖅ. 50 ᐳᓴᖓ 

ᐊᕝᕙᖓᐅᓚᐅᕋᓗᐊᕐᒪᑦ ᒫᓐᓇ 70 ᐊᒻᒪ 

30−ᐅᓕᖅᑐᑦ. ᑭᓯᐊᓂ ᐊᐱᖅᑯᑎᒐ ᐃᓚᖓᓄᑦ, 

ᐊᓯᖏᓐᓂᑦ ᖁᕝᕙᓯᓐᓂᓕᒃ 12−ᒥᑦ 

ᐃᓕᓐᓂᐊᕆᐊᖃᐅᕆᕚᑦ ᖄᖏᖅᓯᓂᐊᕈᑎᒃ? 

ᕿᒥᕐᕈᓂᑦᑎᓐᓂ ᑖᒃᑯᐊ ᐳᖅᑐᓂᖅᓴᒧᑦ 

ᐃᓕᓐᓂᐊᓂᕐᒧᑦ. ᐃᒪᓐᓇ ᓈᓴᐅᓯᕆᓂᕐᒧᑦ 

ᐃᓕᓐᓂᐊᕆᐊᑐᖅᑎᑕᐅᖏᒻᒪᑦ ᖃᐅᔨᓴᕐᓂᒧᓪᓕ 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᓅᓯᕐᒧᑦ. ᖁᕝᕙᓯᓐᓂᓕᒃ 10-ᒥ ᐊᒻᒪ 

11−ᒥᑦ ᐃᒪᓐᓇ ᑎᑎᖅᑕᐅᓂᖏᑦ 

ᖃᔅᓰᓐᓇᐅᒋᐊᖃᕐᒪᑕ ᐊᔾᔨᒌᖏᑦᑐᓂ. ᐊᓯᖏᓪᓗ 

ᐱᑕᖃᕆᐊᖃᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᓪᓕ 

ᐅᖃᐅᓯᕆᔪᓐᓇᑐᒃᓴᐅᔪᖅ, ᐃᒪᓐᓇ ᓂᕈᐊᖅᓯᓂᐊᖅᐸᑕ 

ᓇᓗᓇᐃᖅᓯᒪᓐᖏᑦᑐᒥᑦ ᐃᓕᓐᓂᐊᒐᔅᓴᓄᑦ, ᑭᓯᐊᓂᓕ 

ᑖᒃᑯᓄᖓ ᐱᑕᖃᕆᐊᓕᓐᓄᑦ, ᓲᕐᓗ ᓈᓴᐅᓯᕆᓂᖅ, 

ᖃᐅᔨᓴᕐᓂᖅ, ᖁᕝᕙᓯᓐᓂᓕᒃ 12 ᖄᖏᕋᓱᓪᓗᒍ 

ᑖᒃᑯᐊ ᐱᔭᕆᐊᑐᓐᖏᑦᑐᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒫᑕᒻ ᓯᑳᑦ, ᒪᓕᒐᓕᐅᖅᑎ 

ᔮᓐ ᒪᐃᓐ. 

 

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᐃᓛᒃ 

ᑐᑭᕼᐃᓐᓇᖅᓯᑦᑎᑎᐊᑲᓐᓂᖅᑑᓪᓗᐊᔪᑦᑖᖅ. 

(ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪᓕ ᖃᐅᔨᓴᕈᑕᐅᔪᑦ ᓇᓕᐊᒃ 

ᐱᔭᐅᔭᕆᐊᖃᓪᓚᑦᑖᖅᐸ ᖁᕝᕙᓯᓐᓂᓕᒻᒥ 12−ᒥᒃ 

ᐃᓕᓐᓂᐊᕈᑎᑖᕐᓂᐊᕈᕕᑦ, 

ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓐᓂᕈᓐᓇᕈᕕᐅᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒪᒃᒥᓚᓐ. ᖁᔭᓐᓇᒦᒃ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᒍᕈᐃᑦ 12 ᖃᓪᓗᓈᑎᑐᑦ ᐱᑕᖃᕆᖃᓪᓚᑦᑖᖅᑐᖅ. 

ᖁᔭᓐᓇᒦᒃ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒫᓐᓇ ᓂᕆᓐᓇᕐᓂᖅ 
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Chairperson (interpretation): Thank you. At 

this time in recognizing the clock for lunch, 

we will return with Aarluk John Main after 

lunch. For your information, we will resume 

at 1:30 p.m. Thank you.  

 

>>Committee recessed at 11:55 and 

resumed at 13:31 

 

Chairperson: I call the committee meeting 

back to order. It’s now 1:30 and before the 

break before lunch, we were going to go back 

to (interpretation) Member John Main. 

(interpretation ends) Please go ahead. Thank 

you.  

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) I 

know we have a lot more stuff to cover, so 

I’ll try to go quickly.  

 

Before lunch I was asking about the 

Department of Education about the 

graduation requirements, and I was asking 

about the standardized grade 12. Well, we 

were trying to figure out what exactly was 

mandatory to graduate from grade 12. My 

understanding is that it’s the only mandatory 

standardized exam they have to write is the 

grade 12 English, so if the department could 

just maybe explain or clarify or correct me, 

whatever is appropriate. (interpretation) 

Thank you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member Main. Department of Education, 

Madam MacMillan. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. You are correct in that in order 

to graduate, students have to write and pass 

the grade 12 departmental exam. However, in 

order to graduate, students are also required 

ten credits in courses of their choice at the 

grade 12 level. An additional ten credits at 

ᖃᐅᔨᓴᐅᑦ ᕿᒥᕐᕈᐊᖅᓱᒍ. ᐋᕐᓗᒃ ᔮᓐ ᒪᐃᓐ−ᒧᑦ 

ᐅᑎᕐᓂᐊᖅᐳᒍᑦ ᓂᕆᐊᓂᒃᑯᑦᑕ. 1:30 

ᐱᒋᐊᒃᑲᓂᕐᓂᐊᕋᑦᑕ ᖃᐅᔨᒪᒋᑦᑎ. ᒪ’ᓇ.  

 

>>ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑐᑦ 11:55ᒥ ᐊᒻᒪᓗ 

ᐱᒋᐊᒃᑲᓐᓂᖅᑐᑎᒃ 13:31ᒥ 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): 1:30-ᒧᐊᕐᒪᑦ 

ᐱᒋᐊᒃᑲᓂᕐᓂᐊᓕᕋᑦᑕ. ᓄᖅᑲᓚᐅᓐᖏᓂᑦᑎᓐᓂ 

ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ−ᒧᐊᕐᓂᐊᖅᑲᐅᒐᑦᑕ. ᐊᑏ.  

 

 

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᓄᖅᑐᐊᓗᓐᓂ ᓱᓕ 

ᐱᔭᒃᓴᖃᕋᑦᑕ ᑖᒃᑯᐊ ᑐᐊᕕᐅᑎᒋᓇᓱᓐᓂᐊᐸᒃᑲ.  

 

 

 

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓄᑯᐊ ᐊᐱᖅᓱᕈᒪᖅᑲᐅᒐᒃᑭᑦ 

ᐱᔭᕇᖅᓯᕙᓪᓕᐊᔪᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ 

ᖃᓄᐃᓕᖓᒻᒪᖔᖅ ᓲᕐᓗ ᖁᕝᕙᓯᓐᓂᓕᒃ 12-ᒥ 

ᐱᓪᓗᒍ, ᓇᓪᓕᐊᒃ ᐃᓕᓐᓂᐊᕈᑎ 

ᐃᓕᓐᓂᐊᖅᑕᐅᓪᓚᕆᒋᐊᖃᖅᐸᑦ ᐃᓱᓕᑦᑎᓂᐊᕈᑎᒃ 

ᖁᑦᑎᓐᓂᖓ 12-ᒥ? ᑕᐃᓐᓇ ᑎᑎᕋᖅᑕᐅᔭᕆᐊᓕᒃ 

ᖁᑦᑎᓐᓂᖓ 12 ᖃᓪᓗᓈᑎᑐᑦ ᐃᒻᒪᖃ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓇᓗᓇᐃᖅᓯᑉᐸᑦ 

ᑕᒻᒪᕈᒪᓘᓐᓃᑦ ᓇᓗᓇᐃᖅᓯᕕᐅᔪᒪᔪᖓ 

ᖃᓄᐃᓕᖓᓪᓚᕆᒻᒪᖔᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒥᔅ ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓱᓕᔪᖅ ᑕᐃᒪ ᐃᓱᓕᑦᑎᓂᐊᕈᕕᑦ ᑕᐃᒃᑯᐊ 

ᐃᓕᓴᖅᑏᑦ ᑎᑎᕋᕆᐊᓖᑦ ᐃᓱᓕᑦᑎᔾᔪᑎᓂᒃ ᖃᓄᑎᒋ 

ᖃᐅᔨᒪᒻᒪᖔᖅ ᖃᓪᓗᓈᑎᑐᑦ. ᑭᓯᐊᓂ 

ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᐃᓱᓕᑦᑎᓂᐊᕈᓂ 

ᐃᓕᓴᖅᑏᑦ ᖁᓕᓂᒃ ᓇᓗᓇᐃᒃᑯᑕᖃᕆᐊᓖᑦ 

ᓇᓕᐊᑐᐃᓐᓇᕐᓂᒃ ᐃᓕᓐᓂᐊᕈᒪᔭᒥᓂᒃ ᖄᒃᑲᓐᓂᐊᒍᑦ  

 

10−ᓂᒃ ᓄᐊᑦᑎᔭᕆᐊᓕᒃ −ᖃᕆᐊᓖᑦ 

ᐃᓱᓕᑦᑎᓂᐊᕈᑎᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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the grade 12 level are part of the graduation 

requirements. Qujannamiik, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Ms. MacMillan. Going to Member John 

Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) I 

have a question for the Office of the Auditor 

General. In paragraph 20 it mentions 70 

percent of the mark is based on classroom 

work, 30 percent on the standardized exam, 

and we know that classroom marks tend to be 

higher than the actual exam marks. When 

you have this weighting, 70 and 30, was the 

auditor’s team able to understand or did you 

gather any information about why they’re 

given 70-30 weighting in terms of the school 

system? (interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member Main. Office of the Auditor 

General, Mr. McKenzie. 

 

Mr. McKenzie: Qujannamiik, Madam 

Chairperson. No, I’m sorry, we were aware 

that the weighting between the classroom 

mark and the final exam had been adjusted, 

but the rationale behind that was not 

something that we pursued. The department 

officials may be able to clarify why that type 

of adjustment was made, however. Thank 

you. 

 

Chairperson (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. Maybe the Department 

of Education can elaborate or give us 

clarification on whether they can adjust it. It 

was at 50-50, but they have adjusted it to 70-

30. I would like to know why that was 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᒪᒃᒥᓚᓐ. 

ᒪᓕᒐᓕᐅᖅᑎᒧᑦ ᔮᓐ ᒪᐃᓐ.  

 

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᓐᓄᑦᑕᐅᖅ 20-ᒥ ᓈᓴᐅᑎᓕᒃ 

ᐅᖃᖅᓯᒪᒻᒪᑦ 70% ᑖᒃᑯᐊ 30% 

ᐃᓱᓕᑦᑎᔾᔪᑎᖏᓐᓄᑦ ᐊᒻᒪᓗ ᖁᕝᕙᓯᕐᓂᔅᓴᐅᒍᓪᓗᑎ. 

70 ᐊᒻᒪᓗ 30−ᓚᓯᒪᑎᓪᓗᒍ ᖃᓄᖅ ᑖᒃᑯᐊ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑏᑦ ᑐᑭᓯᔪᓐᓇᓚᐅᖅᐸᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᑐᓴᖅᑎᑕᐅᒃᑲᓐᓂᓚᐅᖅᐹᑦ ᖃᓄᐃᒻᒪᑦ 70-30-ᒥ 

ᑕᐃᒪᓐᓇ ᐋᖅᑭᑦᑕᐅᓯᒪᒻᒪᖔᖅ ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᐃᓗᐊᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᒪᐃᓐ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᓐᓄᑦ, ᒪᑭᓐᓯ.  

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᖃᐅᔨᒪᔪᒍᑦ ᑕᐃᒃᑯᐊ ᐅᑕᖅᑭᔪᑦ ᐱᔭᕇᖅᑕᐅᕕᔅᓴᖏᑦ 

ᐋᖅᑭᒋᐊᖅᑕᐅᖃᑦᑕᕐᒪᑕ ᑭᓯᐊᓂᓗ ᐱᔾᔪᑖ 

ᕿᓂᓚᐅᓐᖏᑕᕗᑦ. ᐃᒻᒪᖃ ᐅᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑭᐅᔪᓐᓇᓂᐊᖅᐳᑦ ᖃᓄᐃᒻᒪᑦ 

ᑕᐃᒪᓐᓇ ᐋᖅᑭᓯᒪᒻᒪᖔᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ.  

 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. ᐅᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᖃᐃ 

ᑐᑭᕼᐃᒋᐊᖅᑎᑦᑎᔫᓪᓗᐊᕋᔭᖅᐸᑦ ᕼᐆᖅ ᑕᒪᒃᑯᐊ 

ᐊᔾᔨᒌᑦᑎᑕᐅᓗᑎ 50-50 ᐋᖅᑭᕼᐃᒪᓚᐅᕋᓗᐊᕐᒪᑦ 

ᒫᓐᓇ ᐊᕼᐃᐊᒎᖅᑐᒥ ᐊᑐᕐᒪᑕ 70-30. ᕼᐆᖅ 

ᑕᒪᓐᓇ ᐊᕼᐃᔾᔨᓚᐅᕐᒪᖔᒍ ᑐᑭᕼᐃᒍᐊᖅᑐᖓ? ᒪ’ᓇ,  

 

ᐃᒃᕼᐃᕙᐅᑖᖅ.  
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changed. Thank you, Madam Chairperson.  

 

Chairperson (interpretation): Thank you, 

Member Main. Going back to the 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. I would have to look into the 

particulars as to why it was changed several 

years back. However, it could be related to 

the focus on classroom-based assessment and 

the needs of our students. Qujannamiik, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Going back to Member Main. 

 

Mr. Main (interpretation): Thank you, Mr. 

Chairman. She said that she will get back to 

us. Is she going to provide us with a written 

submission? I also would like to know when 

they would provide that information. Thank 

you, Mr. Chairman. 

 

Chairperson (interpretation): Thank you, 

Member Main. To go back to the Department 

of Education, if Ms. MacMillan can provide 

further explanation. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. Yes, we can provide a written 

submission. (interpretation) Thank you. 

 

Chairperson (interpretation): Thank you, 

Ms. MacMillan. Let’s go back to Member 

Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. I’ll be moving on to 

something else. (interpretation ends) Moving 

on, page 15 of the report, I think this is a 

very important recommendation. I’m very 

appreciative that the Auditor General’s team 

has included it. It’s very clear, “The 

Department of Education should…increase 

students’ access to opportunities for hands-

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᒪᐃᓐ. 

ᐅᑎᕐᓗᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒪᒃᒥᓚᓐ. 

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᓐᓇ ᑐᑭᓯᒋᐊᕆᐊᖃᕐᓂᐊᖅᑕᕋ ᓱᖕᒪᑦ 

ᐊᓯᔾᔨᖅᑕᐅᓚᐅᕐᒪᖔᖓ, ᑭᓯᐊᓂᓗ 

ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᓵᖓᓂᖅᓴᐅᓕᕈᒪᓚᐅᕋᑦᑕ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᓕᓐᓂᐊᕈᑎᖏᑦᑕ 

ᐋᖅᑭᒋᐊᖅᑕᐅᓂᖓ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐅᑎᕐᓗᑕ 

ᒪᓕᒐᓕᐅᖅᑎᒧᑦ ᒪᐃᓐ. 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. ᐅᑎᕐᕕᒋᓂᐊ’ᒫᑎᒍᒡᒎᖅ, 

ᑐᑭᕼᐃᐊᕈᑎᒃᕼᐊᒥᒃ ᖃᐃᑦᑎᓂᐊᖅᐸᓘᕝᕙ 

ᑎᑎᕋᖅᕼᐃᒪᔪᒥᒃ ᐊᒻᒪ ᖃᑯᒍ 

ᑐᑭᕼᐃᐊᕈᑕᐅᓇᔭᖅᑐᓂᒃ ᕼᐊᖅᑮᓂᐊ’ᒪᖔᑕ 

ᑐᑭᕼᐃᕼᐅᐊᖅᑐᖓ. ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᒪᐃᓐ. 

ᐅᑎᕐᓗᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᒃᑯᓐᓄᑦ 

ᓇᓗᓇᐃᕆᐊᕈᓐᓇᖅᐸᑦ, ᒪᒃᒥᓚᓐ. 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᑎᑎᖅᑲᑎᒎᖓᔪᓂᒃ ᓇᓗᓇᐃᖅᓯᔾᔪᑎᒃᓴᓂᒃ 

ᖃᐃᑦᑎᔪᓐᓇᖅᑐᒍᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᖁᔭᓐᓇᒦᒃ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᒃᒥᓚᓐ. ᐅᑎᕐᓗᑕ 

ᒪᓕᒐᓕᐅᖅᑎᒧᑦ ᔮᓐ ᒪᐃᓐ. 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. ᐊᕼᐃᐊᓄᑦ 

ᓅᓐᓂᐊᓕᕋᒪᐃ. (ᑐᓵᔨᑎᒍᑦ) ᑲᔪᓯᓗᖓ ᒪᑉᐱᖅᑐᒐᖅ 

15-ᒥᒃ ᓈᓴᐅᑎᓕᒻᒧᑦ ᑖᓐᓇ ᐱᕐᔪᐊᒻᒪᕆᐊᓘᖅᑰᕐᒪᑦ 

ᐊᒻᒪᓗ ᖁᕕᐊᓱᒃᖢᖓ ᑖᒃᑯᐊ ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ 

ᑎᑎᕋᕐᕕᖓᓃᓐᖔᖅᑐᑦ ᑕᕝᕙᓃᖃᑕᐅᒻᒪᑕ. ᐄ, 

ᑐᑭᓯᓇᖅᓯᓪᓗᓂᓗ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᒪᑯᓂᖓ ᐊᒡᒐᒥᓂᒃ ᐊᑐᕐᓗᓂ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕆᐊᓕᑦ ᓲᕐᓗ 

ᐃᖅᑲᓇᐃᔭᕐᕕᖕᒦᑎᑕᐅᑲᐃᓐᓇᕐᓗᑎᒡᓘᓐᓃᑦ,  

 

ᐊᓯᐊᒎᖓᔪᓂᒡᓗ ᓇᓖᕌᕈᑎᖃᕐᓂᖅᓴᐅᓗᑎᒃ.  

ᓄᓇᕗᒻᒥᐅᑦ ᑕᐃᒪᓐᓇ ᑕᑯᓐᓇᖅᖢᑎᒃ 
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on learning, including work placements or 

cooperative education options.” This 

recommendation, I believe, is something that 

is very in line with Nunavummiut.  

 

A lot of people up here are hands-on 

oriented. You have people who don’t have 

basic literacy skills, maybe, but they know 

how to take apart a snowmobile from top to 

bottom and can do things that more literate 

people and written material can’t even think 

about. It’s pretty clear what the Auditor 

General’s office is referring to here. Across 

Canada, if we look at, let’s say, Yukon or 

other jurisdictions, how important are these 

hands-on learning opportunities to learners in 

other parts of the country in your 

observations or in your knowledge? 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member John Main. Going back to the 

Office of the Auditor General, Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Madam 

Chairperson. My understanding is that there 

is certainly interest in offering students 

hands-on learning and alternative types of 

diplomas for reasons that the Hon. Member 

had discussed, that some people have 

strengths in areas that may be in reading, 

writing, or numeracy whereas others may 

have strengths that are more geared towards 

hands-on learning.  

 

Just a couple of examples that I’m aware of, 

one for example, in Ontario they offer an 

option for students to get a High School 

Diploma and they can also get specialized in 

certain fields. What I mean by that is it could 

be more office oriented, so business, but it 

can also be hands-on. If someone wanted to 

work in the agricultural sector, for example, 

they can take courses that give them 

ᐊᑐᖅᑕᕕᓂᕆᓪᓗᓂᔾᔪᒡᓗ 

ᐃᓕᑉᐸᓪᓕᐊᔪᕐᔪᐊᒻᒪᕆᐊᓘᖕᒪᑕ.  

 

 

ᒪᑯᓂᖓ ᐅᖃᓕᒫᑦᑎᐊᕈᓐᓇᓐᖏᒃᑲᓗᐊᖅᖢᑎᒃ, 

ᑭᓯᐊᓂ ᐃᒍᑦᑎᕆᔪᓐᓇᖅᑐᑦ ᖃᒧᑕᐅᔭᕐᒥᒃ ᐊᒻᒪ 

ᐅᑎᖅᑎᓪᓗᓂᒋᑦ. ᑕᐃᒪᓐᓇ ᐊᒃᓱᐊᓗᒃ 

ᐃᓕᑉᐹᓪᓕᕈᑎᒋᔭᐅᖃᑦᑕᕐᒪᑦ ᐃᓄᖕᓄᓪᓕ, 

ᐅᓄᖅᑐᓪᓗ ᓄᓇᕗᒻᒥᐅᑦ ᑕᐃᒪᐃᓕᖓᓪᓗᑎᒃ. 

ᑕᐃᒃᑯᐊ ᑕᐃᔭᐅᓂᖏᑦ ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ ᑲᓇᓕᒫᒥ, 

ᓲᕐᓗ ᔫᑳᓐ ᐊᓯᖏᓪᓘᓐᓃᑦ ᒐᕙᒪᖃᕐᕖᑦ 

ᑕᑯᓐᓇᕐᓂᕈᑦᑎᒃᑯᑦ ᖃᓄᖅ ᑕᐃᒪᓐᓇ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᐸᑦ? ᐊᓯᑦᑎᓐᓂᓕ 

ᖃᓄᐃᓕᖓᕙ? ᓲᕐᓗ ᐊᒡᒐᒥᓄᑦ ᐱᓕᕆᐊᖃᕐᓗᓂ 

ᐃᓕᑉᐹᓪᓕᐅᑎᓪᓚᕆᐊᓘᖃᑦᑕᕐᒪᑦ. ᐊᓯᕗᓪᓕᑭᐊᖅ 

ᖃᓄᐃᓕᖓᕙᑦ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, 

ᐃᒃᕼᐃᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

ᐅᑎᕐᓗᑕ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒧᑦ, ᒪᑭᓐᓯ. 

 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᓯᐅᒪᓂᕋ ᒪᓕᒃᖢᒍ ᐃᓕᓴᖅᑏᑦ ᑕᐃᒪᓐᓇ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᒪᓂᖏᑦ ᓴᖅᑭᔮᖅᑐᖅ, ᓲᕐᓗ 

ᐸᐃᑉᐹᑦ ᐊᓯᐊᒍᖔᖅᑐᓂᒃ ᐃᓚᖏᓂᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᑕᒪᒃᑯᓂᖓ ᐊᔪᓐᖏᓐᓂᖅᓴᐅᒻᒪᑕ, 

ᐃᓛᒃ ᓈᓴᐅᑏᑦ, ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᖅ ᑕᒪᒃᑯᐊ 

ᐱᓐᖏᓐᓂᖅᓴᐅᓪᓗᓂᒋᑦ.  

 

 

 

 

ᖃᐅᔨᒪᔭᒃᑯᑦ ᐋᓐᑎᐅᕆᐅᒥ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᒥᔪᑦ ᓲᕐᓗ ᐃᓕᓴᖅᑏᑦ 

ᓇᓕᕌᕐᕕᒃᓴᖃᖅᑎᑕᐅᓲᑦ. ᒪᑯᓂᖓ ᓲᕐᓗᖃᐃ 

ᐃᓕᓐᓂᐊᕈᓐᓇᖅᑐᑦ ᑎᑎᕋᕐᕕᖕᒧᑦ ᑐᕌᖓᔪᓂᒃ 

ᐅᕝᕙᓘᓐᓃᑦ ᐱᔅᓂᓯᓕᕆᓂᕐᒧᓪᓘᓐᓃᑦ, ᐊᓯᖏᓪᓗ 

ᓲᕐᓗ ᐱᕈᖅᓰᔨᐅᔪᒪᒍᑎᒃ ᑕᒪᒃᑯᓄᖓ ᑐᕌᖓᔪᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓲᑦ. ᑕᐃᒪᓐᓇ 

ᐱᓕᒻᒪᒃᓯᒪᕙᒌᖅᐸᓗᓪᓗᓂ ᓇᓗᓇᐃᒃᑯᑕᖅᑖᕈᓐᓇᕐᒪᑦ 

ᐅᓇ ᐄ, ᐅᑯᓂᖓᐅᓇ ᐃᓕᓐᓂᐊᖅᓯᒪᖕᒪᑦ  

 

ᐊᔪᓐᖏᑦᑐᖅ. ᑕᐃᒪᓐᓇ ᐱᕈᖅᓰᔨᐅᔪᒪᒍᑎᒃ 

ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓐᓇᖅᑐᑦ. 
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essentially a head start in terms of going into 

a certain field and they will actually get a 

certification in addition to their diploma that 

indicates that they have experience in this 

field, so it facilitates their movement into a 

specific area.  

 

I believe, if I’m not mistaken, Saskatchewan, 

as another example, allows students to work 

with tradespeople, and it is part of their 

course options and they can get credits for 

that. Again, it gives them an opportunity to 

explore certain fields where, again, it’s more 

hands-on as opposed to in-class. I think 

again, it’s the view of offering and 

recognizing that learners and students have 

different strengths and trying to offer courses 

that will speak to the strengths of those 

individuals and their interests as well.  

 

I think that it is something that is more and 

more viewed as an important part of the 

curriculum and the learning process. Thank 

you.  

 

Chairperson (interpretation): Thank you, to 

Office of the Auditor General. Moving on. 

John Main.  

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. I would then to ask a 

question to the Department of Education. 

You indicated that… (interpretation ends) 

When I see the response to this 

recommendation from Auditor General’s 

office, I don’t see a lot of language around 

action. I see “reviewing”, “considering.” If 

we know that this hands-on learning is 

beneficial for students and attendance, let’s 

do it. Let’s make it happen in the schools 

across Nunavut.  

 

My question is: what does the department 

need in order to make this happen? Is it 

additional funds? Is it additional equipment? 

Are there capital requirements that are tied to 

 

 

 

 

 

 

ᐊᒻᒪᓗ ᑕᒻᒪᓐᖏᒃᑯᒪ ᓴᔅᑳᑦᓯᕗᐊᓐᒥ ᐃᓕᓴᖅᑏᑦ 

ᑕᐃᒃᑯᐊ ᒪᑯᓂᖓ ᓴᓇᔨᓪᓚᕆᐊᓗᖕᓂᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖃᑎᖃᕈᓐᓇᖅᑐᑦ ᐊᒻᒪᓗ 

ᓈᓴᐅᑎᑖᖅᑐᕈᑎᒋᔪᓐᓇᖅᖢᓂᔾᔪᒃ. ᐄ, ᑕᒪᒃᑯᓂᖓ 

ᐱᑕᖃᐅᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 

ᐃᓗᐊᓃᓐᖏᒃᑲᓗᐊᖅᖢᑎᒃ 

ᐱᓕᒻᒪᒃᓴᖅᑕᐅᖃᑦᑕᖅᑐᖅ ᐊᒻᒪᓗ ᐃᓕᓴᖅᑏᑦ 

ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᓴᓐᖏᓂᖃᕐᓂᖏᑦ ᖃᐅᔨᒪᔭᐅᒐᒥ 

ᑕᐃᒪᓐᓇ ᓇᓖᕌᕐᕕᔅᓴᖃᖅᑎᑕᐅᓲᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐊᒻᒪᓗ ᐱᔪᒪᔭᖏᓐᓄᑦ ᑐᕌᖓᓂᖅᓴᐅᔪᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ.  

 

 

ᑕᒪᒃᑯᓄᖓᓗ ᓵᑉᐸᓪᓕᐊᑐᐃᓐᓇᓕᖅᖢᑎᒃ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐃᓗᐊᓂ ᐱᓕᕆᔪᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ. ᐅᑎᕐᓗᑕ ᒪᓕᒐᓕᐅᖅᑎᒧ ᔮᓐ 

ᒪᐃᓐ.  

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᑕᐃᒪ ᒫᓐᓇ ᐊᐱᕆᕼᐅᐊᓕᕋᓗᐊᖅᐸᒃᑲ. 

ᑭᐅᔾᔪᑎᒋᔭᖓᓂᒃ ᑕᕝᕙᓂ ᐅᖃᖅᕼᐃᒪᒻᒪᑦ 

ᖃᐅᔨᕼᐊᕐᓂᖃᕋᒥᒎᖅ ᕿᒥᕐᕈᓂᖃᕋᒥ 

ᐊᑐᐊᒐᒃᕼᐊᓗᓐᓂᒎᖅ, (ᑐᓵᔨᑎᒍᑦ) ᐅᑯᐊ ᑭᒡᒍᑏᑦ 

ᐊᑐᓕᖁᔭᓕᐊᕆᔭᐅᓯᒪᔪᓄᑦ ᐅᖃᓕᒫᖅᖢᒍ ᒪᑯᓄᖓ 

ᐊᐅᓚᔾᔭᐃᒋᐊᕈᑎᒃᓴᓂᑦ ᑕᑯᓐᖏᑦᑐᖓ 

ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒥᒃ ᕿᒥᕐᕈᓇᓐᓂᖅ 

ᑕᐃᒪᐃᑦᑐᑐᐃᓐᓇᕐᓂᒃ ᐅᖃᖅᓯᒪᒻᒪᑦ ᐱᔾᔪᑕᐅᑎᓪᓗᒋᑦ 

ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ ᑕᐃᒪᓐᓇ ᐊᒡᒐᒥᓂᒃ ᐊᑐᕐᓗᑎᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔾᔫᒥᖃᑦᑕᖁᓪᓗᒋᑦ. ᐊᑏ 

ᐱᒋᐊᓕᖅᑕ.  

 

ᖃᓄᐃᑦᑐᓂᒃ ᑭᓐᖒᒪᔭᕋᔅᓯ ᓱᓕ ᑕᒪᓐᓇ 

ᕿᒥᕐᕈᓇᑦᑕᐅᕙ ᓱᓕ? ᑮᓇᐅᔭᒃᑲᓂᕐᓂᒃ ᐅᑕᖅᑭᕖᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᓱᓇᒃᑯᑖᓂᒃ ᐊᑭᑐᔪᖅᑐᕈᑎᔅᓴᓂᒃ 

ᐅᑕᖅᑭᕕᓰ? ᑐᑭᓯᔪᒪᑐᐃᓐᓇᖅᑐᖓ ᓱᒻᒪᑦ ᑕᒪᓐᓇ  

 

ᐱᒋᐊᖅᑕᐅᓚᐅᓐᖏᒻᒪᖔᖏᑦ ᓄᓇᕗᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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this? I would just like to understand what is 

standing in the way of seeing this across the 

territory in our schools. (interpretation) 

Thank you, Mr. Chairman. 

 

Chairperson (interpretation): Thank you, 

Member John Main. Department of 

Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. One of the key items that we 

would require is collaboration from our 

partners and stakeholders to look at 

supporting work experience programs, the 

experiential learning, such as various career 

camps, looking at the Nunavut Early 

Apprenticeship Program, so working with 

other departments for that. Qujannamiik, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Ms. MacMillan. Member John Main. 

 

Mr. Main (interpretation): Thank you. 

(interpretation ends) In terms of the 

timeline… . I’ll just leave that alone. 

 

One of the responses here mentions the 

Multiple Options Initiative, which the 

Department of Education worked on, I 

believe, a number of years ago. Each school 

was supposed to be able to choose what they 

were going to offer in their school, and trades 

was one of them, if I understand correctly. 

What happened to that initiative? I haven’t 

heard a lot about it lately, so I’m just trying 

to understand why the multiple options 

doesn’t seem to be an option anymore. 

(interpretation) Thank you. (interpretation 

ends) That is to the Department of Education. 

(interpretation) Thank you. 

 

Chairperson (interpretation): Thank you, 

Member Main. Department of Education, 

Ms. MacMillan. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᔮᓐ ᒪᐃᓐ. ᐅᑎᕐᓗᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᓐᓇ ᐱᕐᔪᐊᖑᔪᖅ ᐊᑐᖃᕆᐊᖃᕐᓂᖅ 

ᑲᑐᔾᔨᖃᑎᒌᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᓯᖏᓪᓗ 

ᑕᐃᒪᓐᓇ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᕈᓐᓇᓂᐊᕐᒪᑕ 

ᐱᓕᒻᒪᒃᓴᕐᓗᑎᒡᓗ ᒪᑯᓂᖓ 

ᐃᖅᑲᓇᐃᔮᖑᔪᓐᓇᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᓯᓐᓈᕐᓗᒍ 

ᐃᖅᑲᓇᐃᔭᖅᑐᑦ. ᑕᒪᒃᑯᐊ ᒐᕙᒪᒃᑯᑦ ᐱᓕᕆᕝᕕᖏᑦ 

ᐃᖅᑲᓇᐃᔭᖃᑎᒋᓪᓗᑎᒃᑰᔭᕆᐊᓕᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᒃᒥᓚᓐ. ᐅᑎᕐᓗᑕ 

ᒪᓕᒐᓕᐅᖅᑎᒧᑦ ᔮᓐ ᒪᐃᓐ.  

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᐱᔭᕇᖅᑕᐅᕕᔅᓴᖏᑦ ᑖᓐᓇᖃᐃ 

ᕿᒪᑲᐃᓐᓇᕈᒃᑯ.  

 

 

ᐅᕙᓐᓂ ᑭᒡᒍᑏᑦ ᐃᓚᖓ ᑕᑯᓪᓗᒍ ᓇᓖᕌᕈᑏᑦ 

ᐊᔾᔨᒌᓐᖏᑦᑐᒻᒪᑯᐊ ᐅᖃᐅᓯᕆᔭᐅᒻᒪᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᐊᑐᓂ ᑭᓱᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ 

ᓴᖅᑭᑦᑎᓂᐊᕐᒪᖔᖅ ᑕᐃᒪᓐᓇ ᐃᓱᒪᖅᓲᑎᖃᕐᒪᑦ 

ᐊᒻᒪᓗ ᓴᓇᔨᓪᓚᕆᓐᖑᕆᐅᔅᓴᕐᓃᑦ. ᑕᒪᓐᓇ 

ᑐᓴᓚᐅᖃᒥᓐᖏᓐᓇᒃᑯ ᓂᓪᓕᐅᑎᒋᔭᐅᖅᑲᒥᓐᖏᒻᒪᑦ 

ᑕᐃᒃᑯᐊ ᓇᓖᕌᕈᑎᐅᕙᓚᐅᖅᓯᒪᔫᒐᓗᐊᑦ 

ᐊᑐᖅᑕᐅᖅᑰᕈᓐᓂᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᔮᓐ ᒪᐃᓐ. ᐅᑎᕐᓗᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒪᒃᒥᓚᓐ.  

 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐊᑯᓐᓂᖅᓱᖅᑐᓂᒃ 



 

 73 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. The Department of Education, 

the transition team, is currently looking at 

alternate pathways to incorporate that 

learning for our students and utilize the 

information accordingly. Qujannamiik, 

Madam Chairperson.  

 

Chairperson (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) What 

happened to the Multiple Options Initiative? 

Is it alive? Is it dead? Where is it? 

(interpretation) Thank you, Madam, 

Chairperson.  

 

Chairperson (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. Some background for the 

Multiple Options; the program was first 

offered as a field test pilot in Kugluktuk, and 

that required again, additional partnerships in 

order to offer that type of programming. So 

we will be looking at that through the 

transition team at alternate pathways. As for 

the Multiple Options Program, I would have 

to get details as to why that is no longer 

being offered. Qujannamiik, Madam 

Chairperson.  

 

Chairperson (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you. 

Would the department be able to commit to 

giving us something in writing in terms of 

this Multiple Options Initiative and where it 

is at; an update, because it was very 

promising. I remember when it was being 

rolled out, or started to be rolled out because 

theoretically, each school could say “yeah, 

we want trades in our school” and, 

ᑲᒪᔨᐅᔪᑦ ᕿᒥᕐᕈᓇᑦᑐᑦ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᓇᔭᖅᑐᓂᒃ 

ᐃᓕᓴᖅᑎᓂᒃ ᐊᒻᒪᓗ ᑐᓴᐅᒪᔾᔪᑏᑦ ᑕᒪᒃᑯᐊ 

ᐊᑐᕐᓗᓂᔾᔪᑦ ᐃᓱᒪᓕᐅᓛᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᒃᒥᓚᓐ. ᒪᓕᒐᓕᐅᖅᑎ 

ᔮᓐ ᒪᐃᓐ.  

 

 

ᒪᐃᓐ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. ᑕᐃᒃᑯᐊᓕ 

ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᓇᓖᕌᕈᑏᑦ ᑖᒃᑯᐊ ᓱᓕ ᒪᑭᑕᕚᑦ? 

ᐊᑐᖅᑕᐅᕙᑦ ᓱᓖ? ᑐᖁᖓᕚ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᔮᓐ ᒪᐃᓐ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒪᒃᒥᓚᓐ.  

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᑯᐊ ᓇᓖᕌᕈᑏᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ 

ᐊᑐᐃᓐᓇᕈᖅᑕᐅᓚᐅᖅᓯᒪᔪᑦ ᐆᒃᑑᑎᒋᔭᐅᓪᓗᓂ 

ᖁᕐᓗᖅᑑᕐᒥ ᐊᑐᖅᑕᐅᓚᐅᖅᓯᒪᔪᖅ ᐊᒻᒪ 

ᑕᐃᒪᐃᑦᑑᒻᒪᑦ ᒐᕙᒪᒃᑯᑦ ᐱᓕᕆᕝᕕᖏᓐᓂ 

ᐊᓯᖏᓂᓪᓗ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᒃᑲᓂᕐᓗᑎᑦ 

ᑭᓯᐊᓂᐅᓂᐊᖅᑐ ᑖᓐᓇ ᐊᑐᖅᑕᐅᑲᓂᕐᓂᐊᖅᐸᑦ. 

ᑕᐃᒃᑯᐊ ᐊᑯᓐᓂᓱᖅᑏᑦ ᐱᓕᕆᔨᖏᑦ 

ᑕᐃᒃᑯᑎᒎᓈᕐᒥᓗᑎᑦ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᓱᒻᒪᑦ ᑕᒪᓐᓇ 

ᐊᑐᖅᑕᐅᔪᓐᓃᕐᒪᖔᖅ ᐱᔾᔪᑖ ᕿᓂᓚᐅᕐᓗᒍ ᑭᓯᐊᓂ 

ᑭᐅᓛᖅᐳᖓ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐅᑎᕐᓗᑕ 

ᒪᓕᒐᓕᐅᖅᑎᒧᑦ ᔮᓐ ᒪᐃᓐ. 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊᖃᐃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑎᑎᖅᑲᑎᒎᖓᔪᓂᒃ 

ᖃᐃᑦᑎᔪᓐᓇᖅᐸᑦ ᓇᓖᕌᕈᑏᑦ ᒥᒃᓵᓅᖓᔪᓂᒃ 

ᖃᓄᐃᓕᖓᓕᕐᒪᖔᑦ? ᐊᒃᓱᐊᓗᒃ 

ᑕᑯᒥᓇᓚᐅᖅᓯᒪᒐᓗᐊᕐᒪᑦ 

ᐊᑐᖅᑕᐅᕙᓪᓕᐊᓕᖅᑎᓪᓗᒍ. ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᐊᑐᓃᒃᑯᐊ ᓲᕐᓗ ᐃᒪᐃᓕᒍᓐᓇᕐᕕᖃᓚᐅᕐᒪᑕ 

“ᓴᓇᔨᓪᓚᕆᓐᖑᕆᐅᖅᓴᕐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑕᐅᔪᒃᓴᒥᒃ 

ᐱᔪᒪᔪᒍᑦ.” ᑕᐃᒪᓐᓇ  

 

ᐱᔪᓐᓇᖅᓯᑦᑎᐊᖅᑰᔨᓚᐅᖅᓯᒪᒐᓗᐊᕐᒪᑦ 

ᑕᑯᒃᑲᓐᓂᕈᒥᓇᖅ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, 
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theoretically, we could have had it in every 

school by now under that initiative The 

request is for a written summary or history of 

this program. (interpretation) Thank you, 

Madam Chairperson.  

 

Chairperson (interpretation): Thank you. 

Department of Education, Ms. MacMillan.  

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. Yes, we can commit to 

providing a written summary. Qujannamiik, 

Madam Chairperson.  

 

Chairperson (interpretation): Thank you. I 

have no other names on my list. We can then 

move on in the Auditor General’s report to 

pages 15 to 25. The floor is now open for 

questions. Mr. Rumbolt. 

 

Mr. Rumbolt: Thank you, Madam 

Chairman. I have a few questions for Arctic 

College. The college provides a number of 

adult basic education programs. Can you 

provide an overview of the different kinds of 

programs that are currently being offered to 

adult learners? Thank you, Madam 

Chairman.  

 

Chairperson (interpretation): Thank you, 

Mr. Alan Rumbolt. Mr. Suvega, for Nunavut 

Arctic College.  

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. There are quite a lot of 

different programs that are made available to 

adult learners. I would like to refer this to 

Rebecca, my assistant. Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you. 

Rebecca Mearns. 

 

Ms. Mearns (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

Currently in the 2019-2020 academic year, 

ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐅᑎᕐᓗᑕ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒪᒃᒥᓚᓐ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᑎᑎᕋᖅᓯᒪᔪᓂᒃ ᐃᓕᔅᓯᓐᓄᐊᖅᓯᓛᖅᑯᒍᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐊᑎᓕᐅᖅᓯᒪᔪᓂᒃ 

ᐊᐱᖅᓱᕈᒪᔪᓂᒃ ᐱᑕᖃᕈᓐᓃᕋᒪ. ᑕᐃᒪ ᓅᒋᐊᕐᓗᑕ 

ᓇᐃᓴᐅᑎᖃᖅᑐᒧᑦ ᐅᕙᓐᖓᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ ᑎᑎᕋᖅᓯᒪᔭᖏᓐᓂᒃ 15-ᒥᒃ 

25-ᒧᑦ ᑎᑭᓪᓗᒍ ᐊᐱᖅᓱᕈᓐᓇᖅᓯᔪᓯ. ᒪᓕᒐᓕᐅᖅᑎ 

ᐋᓚᓐ ᕋᒻᐴᑦ. 

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ ᐊᐱᖅᑯᑎᒃᓴᖃᕋᒪ ᒪᑯᓄᖓ 

ᐃᓐᓇᕐᓄᑦ ᑐᕌᖓᔪᑦ. ᖃᓄᐃᑦᑐᑦ ᒫᓐᓇ 

ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᓯᒪᕙᑦ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᐋᓚᓐ 

ᕋᒻᐴᑦ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᑕᒻᒪᖅ. . . ᐹᓪ 

ᓯᕘᒐᖅ, ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒦᖔᖅᑐᓂ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐅᓄᖅᑐᕈᓗᐃᑦ 

ᑕᒪᒃᑯᐊ ᐊᑐᐃᓐᓇᐅᔪᐃᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐅᔪᐃᑦ 

ᐃᓐᓇᕐᓄᑦ. ᑖᑦᓱᒧᖓ ᑐᖏᓕᕐᓄᑦ ᑖᓐᓇ 

ᑭᐅᔭᐅᖁᒐᓗᐊᕋᒃᑯ. ᖃᓄᐃᑦᓴᓐᖏᒃᑯᑦᓯ 

ᐃᓚᓯᒋᐊᕈᓐᓇᖅᑐᖅ ᑖᓐᓇ ᑐᖏᓕᕋ ᕇᐱᑲ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᕆᕕᑲ ᒨᓐᔅ. 

 

 

ᒨᓐᔅ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᒫᓐᓇᐅᔪᖅᑕᐃᒪ 

2019-2020-ᒧᓪᓗ ᑖᒃᑯᐊ ᐱᔭᒃᓴᐅᔪᐃᑦ ᐃᓛᒃ 

ᖃᕋᓴᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᒐᒃᓴᖃᐅᖅᑐᐃᑦ ᐃᓐᓇᕐᓄᑦ  

 

ᐊᒻᒪᓗ ᓄᓇᓕᓐᓂ ᓯᑕᒪᐅᔪᓂᒃ ᓴᖅᑭᐅᒪᔪᖅ ᐊᒻᒪᓗ 

ᓴᓇᐅᒐᕐᒧᓪᓗ, ᓴᓇᐅᒐᒃᓴᕐᒧᑦᑕᐅᖅ ᐸᕐᓇᐅᑏᑦ 
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the academic program is available on our 

website. As for adult basic education 

programs, we have Adult Basic Education 

being offered in four communities, as well as 

the Get Ready for Employment and Training 

being offered in four communities for the fall 

term, and then an additional four 

communities in the winter term, and… 

 

Chairperson: Too fast. You have to be 

cognizant of the interpreters. Slow down so 

we could keep up.  

 

Ms. Mearns (interpretation): I apologize.  

 

Chairperson: Thank you. 

 

Ms. Mearns (interpretation): Thank you, 

Madam Chairperson. I apologize. 

(interpretation ends) For the winter term we 

also four communities for the Get Ready for 

Employment and Training, and then on top 

of that, we also have the Adult Basic 

Education Essential Skills being offered in a 

large number of communities throughout all 

regions of the territories.  

 

Just to clarify, the Adult Basic Education is 

actually being offered in five communities; 

not four. (interpretation) Thank you, Madam 

Chairperson.  

 

Chairperson (interpretation): Thank you, to 

the Nunavut Arctic College. Mr. Rumbolt. 

 

Mr. Rumbolt: Thank you, Madam 

Chairperson. Again, my next question is for 

the Nunavut Arctic College. The audit 

examined whether adult learners had access 

to adult basic education core programs. 

Paragraph 77 of the audit report shows that 

adult learners in many communities had very 

limited access to these core programs, which 

resulted in them being unable to upgrade 

their academic skills and qualify for more 

advanced programs, which could lead to 

ᑕᒪᒃᑯᐊᑦᑕᐅᖅ ᐃᓕᔭᑦᑎᓐᓄᑦ ᓄᓇᓖᑦ ᓯᑕᒪᐅᔪᑦ.  

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᓱᒃᑲᐃᓐᓂᐅᔭᕐᓂᐊᖅᐳᑎᑦ 

ᐅᖃᓪᓚᒃᑎᓪᓗᑎᑦ. 

 

ᒨᓐᔅ: ᒪᒥᐊᓇᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ.  

 

ᒨᓐᔅ: ᒪᒥᐊᓇᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᐅᑭᐅᒃᑯᑦ 

ᑕᐃᒪᑦᑕᐅᖅ ᓯᑕᒪᐅᔪᑦ ᓄᓇᓖᑦ 

ᐸᕐᓇᐅᑎᖃᖃᑦᑕᖅᓯᒪᖃᑦᑕᖅᑐᑦ ᐃᖅᑲᓇᐃᔭᕐᓂᕐᒧᓪᓗ 

ᐊᒻᒪᓗ ᖄᖓᒍᑦᑕᐅᖅ ᓱᓕ ᐱᑕᖃᕐᒥᔪᒍᑦᑕᐅᖅ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐅᔪᐃᑦ ᓴᖅᑭᐅᒪᑎᑕᐅᔪᑦ 

ᑕᐃᒃᑯᓄᖓ ᓄᓇᓖᑦ ᐊᖏᓂᖅᓴᐅᔪᓄᑦ ᐊᒻᒪᓗ 

ᐊᕕᑦᑐᖅᓯᒪᔪᑦ ᐱᖓᓱᓄᑦ. 

 

 

 

 

ᑐᑭᓯᑎᑦᓯᒃᑲᓐᓂᕐᓗᑕ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕈᑏᑦ 

ᓄᓇᓕᖕᓄᑦ ᑕᓪᓕᒪᐅᔪᓄᑦ ᓴᖅᑭᐅᒪᔪᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖃᐅᖅᓯᒪᔪᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥᑦ. 

ᒪᓕᖓᓕᐅᖅᑎᒧᑦ ᐋᓚᓐ ᕋᒻᐴᑦ. 

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᓱᓕ 

ᐊᐱᖅᑯᑎ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ. ᑕᐃᒪ ᑖᒃᑯᐊ 

ᐃᓐᓇᐅᔪᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᖅᑯᑎᖃᖅᑎᑕᐅᓯᒪᕚᑦ 

ᐃᓕᓐᓂᐊᒐᒃᓴᓄᑦ, ᐱᔭᒃᓴᓄᓪᓗ, ᐊᒻᒪᓗ 

ᑎᑎᕋᖅᓯᒪᔪᑦ ᐊᕕᒃᓯᒪᓂᖏᓐᓂ 77-ᒥ 

ᓴᖅᑭᔮᖅᑎᑦᑎᓯᒪᖕᒪᑦ ᑖᒃᑯᐊ ᓄᓇᓕᖕᓂ ᐊᒥᓲᔪᓂ 

ᑭᒡᓕᖃᖅᑎᑕᐅᓯᒪᖕᒪᑕ ᑕᒪᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ. ᐊᒻᒪᑦᑕᐅᖅ ᑖᒃᑯᐊ 

ᖁᕝᕙᕆᐊᖅᑕᐅᕚᓪᓕᕈᓐᓇᓐᖏᖦᖢᑎᒡᓗ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᓪᓗ ᐊᒻᒪᓗ 

ᐱᔭᒃᓴᖃᖅᑕᐅᓐᖏᓯᒪᓪᓗᑎᒃ.  
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career and employment.  

 

Can you describe some of the factors which 

led to the lack of adult basic education core 

programs being delivered in Nunavut’s 

communities? Thank you, Madam 

Chairperson.  

 

Chairperson (interpretation): Thank you, 

Member Alan Rumbolt. Nunavut Arctic 

College, Mr. Suvega.  

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

Thank you for that question. There are a 

variety of factors to consider on some of the 

program limitations.  

 

As I joined the college, I started spending a 

bit more time in some of the community 

learning centres, the different campuses; not 

just as staff. We also spent time with the 

board of governors in some of these 

communities as well to try and assess some 

of the needs and some of the challenges, but 

to also see what may actually be working for 

some of these community centres or 

campuses, and not specifically just adult 

programs.  

 

Some of the things that we were seeing, and 

certainly I saw it firsthand, were just some of 

the age of the infrastructure. Some of it was 

physical limitations; some of it may have 

been size, building, and even the equipment. 

We saw things like computer service, sitting 

inside very dusty closets, and some of those 

service were quite old. 

 

So we are taking a whole systemic look at 

what some of the limitations are; whether it 

is physical, software, money, partners, and 

what are the community needs? All of that is 

factored into how does the college adjust and 

better align itself to deliver the programming 

to meet the needs of the communities? This 

 

ᐃᒻᒪᖄ ᑐᕌᖅᑎᑦᑎᒍᓐᓇᕋᔭᕐᒪᑕ ᓴᓇᐅᒐᒃᓴᖅᑖᕐᓂᕐᒧᑦ. 

ᓱᓇᓕ ᑖᒃᑯᐊ ᑐᓗᖅᑕᕈᑕᐅᕙᑦ? ᓱᓇᐅᕙᑦ ᓄᓇᕗᑦ 

ᓄᓇᓕᖏᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᐋᓚᓐ 

ᕋᒻᐴᑦ. ᐅᑎᕐᓗᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ, ᓯᕘᒐ. 

 

 

 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᕆᒐᕕᑦ. ᐄ, ᐊᔾᔨᒌᓐᖏᒻᒪᑕ 

ᐱᔾᔪᑕᐅᔪᑦ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᔭᕆᐊᓖᑦ ᑕᒪᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐅᔪᓐᓇᖅᑐᓄᑦ ᐃᓐᓇᕐᓄᑦ.  

 

 

ᑕᐃᒪ ᐃᓚᐅᓕᖅᑎᓪᓗᖓ ᐃᓕᓴᐃᑦᑐᓴᕐᒥᒃ 

ᑕᒪᒃᑯᓂᖓ ᑕᒪᑯᐊᓕ ᑲᒪᓂᖅᓴᐅᓕᕐᒪᑦ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᐳᓛᕆᐊᖅᑕᖅᖢᒋᑦ ᐊᒻᒪᓗ 

ᐊᔾᔨᒌᓐᖏᑦᑐᐃᑦ ᓴᓇᔩᓐᓇᐅᖐᑦᑐᐃᑦᑕᐅᖅ 

ᐊᒻᒪᑦᑕᐅᖅ ᑲᑎᒪᔪᐃᑦ ᒐᕙᒪᒃᑯᑦ ᐊᒻᒪᓗ 

ᓄᓇᓕᖕᒥᐅᑕᐅᑉ ᑲᑎᖃᑎᒋᓪᓗᒋᑦ ᐊᒻᒪᓗ ᓲᕐᓗ 

ᑕᒪᒃᑯᐊ ᐊᔪᕐᓇᕈᑕᐅᔪᐃᓪᓗ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊᓗ 

ᐃᓚᖏᑦ. ᐄ, ᓄᓇᓕᓐᓂ ᐱᓗᐊᖅᑐᒥ ᐃᓐᓇᕐᓄᑦ 

ᐱᓗᐊᓐᖏᑦᑑᒐᓗᐊᖅ. 

 

 

 

ᑭᓯᐊ ᐃᓚᖏᑦᑕᐅᖅ ᑕᑯᓯᒪᒻᒥᔭᕗᑦᑕᐅᖅ 

ᐅᕙᖓᑦᑕᐅᖅ ᓯᕗᓪᓕᐹᒥᒃ ᑕᑯᓚᐅᖅᓯᒪᔭᕋ ᑕᒪᒃᑯᐊ 

ᐅᑭᐅᖏᑦ ᐊᒻᒪᓗ ᑭᒡᓕᖃᖅᑎᑕᐅᓪᓗᑎᒡᓗ ᐃᓚᐃᓪᓗ 

ᐃᒡᓗᕐᔪᐊᖏᑦ ᒥᑭᓗᐊᖅᖢᑎᒃ ᐊᒻᒪᓗ ᐃᓂᑭᓗᐊᖅᑐᑦ 

ᐃᓚᖏᑦ ᐊᒻᒪᑦᑕᐅᖅ ᑕᑯᓯᒪᓪᓗᑕ ᖃᕋᑕᐅᔭᓪᓗ 

ᑕᐃᑲᓃᑐᐃᓐᓇᖅᑐᖅ ᓴᓗᒪᐃᑦᑐᓂ ᑕᕝᕙᓂ 

ᑐᖅᑰᒪᑎᑕᐅᑐᐃᓐᓇᖅᖢᑎᒃ. ᓄᑖᖑᓐᖏᑦᑐᐊᓗᒻᒪᑕ 

ᐃᓚᖏᑦ ᑕᐃᒃᑯᐊ.  

 

ᐄ, ᑕᕝᕙ ᑖᒃᑯᐊ ᑕᑯᓗᒃᑖᖅᖢᑎᒃ ᑕᒪᐃᑕ 

ᓇᓕᖏᑦᑕᐅᖅ ᓱᓇ ᐃᒃᑯᐊ ᑭᒡᓕᖃᖅᑎᑕᐅᓲᖑᒻᒪᑦ 

ᖃᕋᓴᐅᔭᒃᑯᑦ ᑮᓇᐅᔭᐅᕙ ᐅᕝᕙᓘᕝᕙ ᐃᓚᒌᑦ ᑖᒃᑯᐊ 

ᐱᓕᕆᐊᑎᒋᑎ ᓱᓇᓄᑦ ᖃᓄᕐᓗ ᐃᓱᓕᑦᑐᓴᕐᕕᒃᑯᑦ 

ᐃᖢᐊᖅᓯᒋᐊᖅᑎᑦᑎᔪᓐᓇᖅᓯᒪᕙ ᐊᒻᒪᓗ ᖃᓄᖅ 

ᑕᒪᒃᑯᓂᖓ ᓴᖅᑮᑎᑦᑎᔪᓐᓇᕐᓂ ᓄᓇᓕᖕᒥᐅᑕᕐᓂᒃ 

ᐱᔭᐅᔭᕆᐊᖃᖅᓯᒪᑎᓪᓗᒍ ᐊᒻᒪᓗ ᓱᓕ ᑕᒪᓐᓇ 

ᑲᔪᓯᓯᒪᐃᓐᓇᐅᔭᖅᑐ ᑕᒪᓐᓇ ᐱᓕᕆᐊᕆᔭᕗᑦ 

ᑕᐃᒪᓐᓇᑦᑎᐊᖅᑕᐅᖅ. 
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is an ongoing process. 

 

Just like the Auditor General said, these 

plans are meant to be a living document, so 

it’s meant to be adjusted annually, based on 

the needs of individual communities trying to 

engage with them and identify certain areas 

that they may want to spend time on, whether 

it is mining, nursing, teaching, or sciences. 

Thank you. (interpretation) Thank you, 

Madam Chairperson.  

 

Chairman (Mr. Main)(interpretation): Thank 

you. Mr. Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. 

On page 21 of the audit, section 81, the 

Auditor General talked about factors that 

affect the college’s ability to provide its core 

programs in communities. As you just stated, 

and as they state in here, limited space in 

some community learning centres are a 

factor, and I know in a lot of communities 

they only have one-room classrooms, so just 

to get a feel of the extent of the issue, how 

many communities in Nunavut have limited 

space available for their core programs? 

Thank you.  

 

Mr. Chairman (interpretation): Thank you. 

Nunavut Arctic College, Mr. Suvega. 

 

Mr. Suvega: Thank you, Mr. Chairman. We 

are currently doing an assessment by 

community as well. One is on programs, and 

we have another one on the physical 

assessment of community learning centres. I 

hope to be able to provide a better update, so 

I will take that question for now and commit 

to providing a more detailed response later. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Rumbolt. 

 

Mr. Rumbolt: Thank you, Mr. Chairman. 

 

ᑕᒻᒪᖅᓯᔪᖅᓯᐅᑎᑦᑎ ᐅᖃᖅᑲᐅᒻᒪᑕ ᑕᐃᒪᓐᓇ 

ᑎᑎᖅᑲᑰᖅᖢᑎᒃ ᑭᓯᐊᓂ ᐊᕐᕌᒍᑕᒫᓪᓗ 

ᑐᓐᖓᑎᒋᓗᒋᑦ ᑕᒪᒃᑯᐊ ᑎᑎᖅᑲᐃᑦ 

ᑐᓴᒐᒃᓴᐅᖃᑦᑕᖅᑐ ᐊᕐᕌᒍᓕᒫᖅᓯᐅᑕᓄᑦ. ᐊᒻᒪᑦᑕᐅᖅ, 

ᐄ, ᐃᓚᖏᓐᓇᖃᒃᑲᓐᓂᕈᒪ ᓲᕐᓗ 

ᐃᓕᓐᓂᐊᑲᓐᓂᕈᒪᓐᓂᖅᐸᑕ ᓇᔭᓐᖑᐊᒧᓪᓗ 

ᓱᓇᒧᓪᓘᓐᓃᑦ ᑕᒪᒃᑯᐊ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᕋᒻᐴᑦ.  

 

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᒪᒃᐱᒐᕐᓕ 21−ᒥ, ᐃᓚᖓ 81−ᒥ ᑖᒃᑯᐊ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᑦᑎᔨ ᐅᖃᖅᓯᒪᔪᖅ ᑕᒪᒃᑯᐊ 

ᓴᖅᑭᑎᑦᑎᔨᐅᔪᓐᓇᖅᑐᑦ ᑕᒪᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐅᓂᐊᖅᑐᓂᒃ ᓄᓇᓕᓐᓂ. 

ᐅᖃᖅᑲᐅᒐᕕᑦ ᑕᐃᒪ ᐅᕙᓂᓗᖃ ᑖᒃᑯᐊ 

ᐃᓛᓐᓂᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓂᑭᓗᐊᕐᓂᖓᓄ 

ᒥᑭᓗᐊᕐᓂᖏᓐᓄᓪᓗ ᑐᓗᖅᑕᕈᑕᐅᖃᑦᑕᕐᒪᑕ ᑕᐃᒪ 

ᓄᓇᓖᑦ ᐊᒥᓱᒻᒪᕇᑦ ᐊᑕᐅᓰᓐᓇᕐᒥᒃ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖃᖅᑐᑎᑦ. ᖃᑉᓯᐅᕙᑦ ᓄᓇᕗᒻᒥ 

ᓄᓇᓕᓐᓂ ᐃᓂᑭᒃᓴᖅᐸᑦ ᑖᒃᑯᓂᖓ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ ᖃᔅᓯᐅᕙᑦ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᒫᓐᓇᐅᔪᖅ ᖃᐅᔨᓴᐃᓯᒪᒐᑦᑕ ᓄᓇᓕᑦᑎᓐᓂᑦᑕᐅᖅ 

ᑕᐃᒪᐃᒻᒥᖕᒪᑦ ᐊᑕᐅᓯᖅ ᑖᒃᑯᐊ ᐱᔭᒃᓴᓂᒃ 

ᐊᒻᒪᑦᑕᐅᖅ ᐱᖃᑖᓂᑦᑕᐅᖅ ᑕᒪᒃᑯᓂᖓ 

ᐱᓕᕆᐊᕆᓇᓱᒡᓗᒋᑦ ᐳᓛᖃᑦᑕᕐᓂᖅ ᑖᒃᑯᐊᓗ 

ᐃᒻᒪᖃ ᐱᐅᓂᖅᓴᒥᒃ 

ᑐᓴᖅᑎᑦᑎᔪᓐᓇᕋᓱᒍᓐᓇᕋᓗᐊᖅᑐᖓ ᐃᒻᒪᖃ 

ᖃᐅᔨᒋᐊᒃᑲᓂᖅᑳᕐᓗᒋᑦ ᑐᑭᓯᒋᐊᒃᑲᓂᖅᑳᕐᓗᒋᑦᑕᐅᖅ 

ᑖᒃᑯᐊ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᕋᒻᐴᑦ.  

 

 

ᕋᒻᐴᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ  

 

ᑖᒃᑯᐊ ᖃᕆᓴᐃᓂᕐᒧᓪᓗ ᐃᒡᓗᕐᔪᐊᖅᓯᓐᓄᑦ 

ᐅᖃᖅᑲᐅ... ᑕᐃᒪ ᒫᓐᓇᐅᓕᖅᑐᕐᓕ ᓇᒦᓕᖅᐱᓯ 
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With this assessment for your buildings and 

whatnot, I know you said you would get back 

to us later, but at what stage is it right now? 

When can we anticipate seeing an actual 

assessment report put forward to us? Thank 

you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega: Thank you, Mr. Chairman. 

Thanks for that question. We would like to 

try and get it to the Assembly as quickly as 

possible. Given just kind of the size of the 

task and the scale and the scope some of the 

things we are looking at, it won’t be a very 

speedy response. Some of these things are 

items that we’re trying to plan ahead for, 

whether it is to make recommendations 

through the capital planning process or items 

we may have to adjust in our business 

planning processes.  

 

All of this is going to be driven by some of 

the factors we find and put into things like 

our 10-year strategic plans, our five year 

academic plans, and the intent, by and large, 

is to ensure that all of this information is 

brought to the surface so that all key 

stakeholders and decision-makers are aware 

of all of the different factors that go into 

determining how best to realign some of the 

programs, what resources do we need, and in 

some cases we know we are not going to be 

able to have all of the resources in the 

territory, so we have actively reached out to 

other partners like CICan, Colleges and 

Institutes Canada, to help us do some of 

those assessments to see what resources 

could we perhaps try and go after outside of 

the territory. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Mr. Suvega, you 

mentioned that it would be a while until we 

will see anything from you in terms of the 

ᖃᑯᒍᓪᓗ ᑕᑯᒃᑲᓐᓂᕆᐊᕈᒫᖅᐱᑕ 

ᐃᖢᐊᖅᓯᒋᐊᕈᑎᒃᓴᓂᒃ ᑖᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᕐᕕᒃᓴᐅᔪᓂᒃ ᐃᒡᓗᕐᔪᐊᓂ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᓐᓇᕐᒥᓵᕐᒥᒐᕕᑦ. ᐃᒻᒪᖃ 

ᐱᓇᓱᐊᕈᓐᓇᕋᓱᓐᓂᐊᖅᑕᕗᑦ ᕿᓚᒦᓐᓇᐅᒐᓗᐊᖅ 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᑖᒃᑯᐊᓗ ᖃᐅᔨᓴᕆᐊᖃᕐᓂᓪᓗ 

ᑕᑯᔭᖅᑐᕆᐊᖃᕋᑦᑎᒍᓪᓗ ᑖᒃᑯᐊ ᐃᒪᓐᓇᑐᐊᒥ 

ᑐᐊᕕᕐᓇᖅᑐᖅ ᑭᐅᑲᐅᑎᒋᔾᔮᖏᑦᑐᔅᓴᐅᔪᒐᓗᐊᖅᑐᒍᑦ.  

ᑭᓯᐊᓂ ᐸᕐᓇᖅᑐᕋᓱᑲᑦᑕ ᓯᕗᓂᐊᒍᑦ ᑭᓯᐊᓂᑦᑕᐅᖅ 

ᐊᒻᒪᓗ ᐊᑭᑐᔫᑎᒃᑯᓪᓗ ᐊᒻᒪᑦᑕᐅᖅ ᓱᓇᓂᒃᑕᐅᖅ 

ᐸᕐᓇᒃᑐᐃᔮᖅᑐᐃᓐᓇᕆᐊᖃᕋᑦᑕ ᑕᒪᒃᑯᐊ 

ᑕᒪᐃᑕᓗᒃᑖᖅ. 

 

 

 

 

ᑕᒪᓐᓇ ᐊᑑᑎᒋᓇᓱᖃᑦᑕᕋᑦᑎᒍ ᐅᑭᐅᓄᑦ ᖁᓕᓄᑦ 

ᐸᕐᓇᐅᑏᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᑕᓪᓕᒪᓄᑦ 

ᐅᑭᐅᓄᑦ ᐸᕐᓇᑎᒍᓪᓗᑎᒍ. ᐊᒻᒪ ᑖᒃᑯᐊ ᑕᒪᐃᑕ 

ᑎᒍᒥᐊᑦᑕᑦ ᐃᒻᒪᖃ ᑖᒃᑯᐊᓕ ᑎᒥᒋᔭᕗᓪᓕ 

ᑎᒍᒥᐊᖅᑎᒋᔭᕗᓪᓗ ᐄ. ᖃᓄᕐᓗ ᑕᒪᒃᑯᐊ ᐱᔭᒃᓴᐃᑦ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᖃᓄᖅ ᓴᖅᑭᒍᓐᓇᕋᑦᑎᒍ 

ᐱᐅᓂᖅᓴᒃᑯᑦ ᐃᓛᓐᓂᑯᓪᓕ ᑕᒪᐃᑕ ᑕᒪᒃᑯᐊ 

ᓄᓇᕗᑦ ᐃᓗᐊᓂ ᑕᒪᐃᑕ ᐱᓇᔭᕆᑦᑕᕗᑦ 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᑎᒥᖃᕐᒥᒐᑦᑕ ᑖᒃᑯᐊ ᑲᓇᑕᐅᑉ 

ᐃᓗᐊᓂ ᐃᓕᓐᓂᐊᕕᔾᔪᐊᖅ ᐊᒻᒪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᓪᓗ 

ᐊᒻᒪᓗ ᖃᓄᐃᑦᑐᓂᒃ ᑐᕌᕐᕕᑦᑕᖃᕋᑦᑕᕈᓐᓇᕐᒥᒐᑦᑕ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓱᕕᒐᖅ 

ᐅᖃᖅᑲᐅᒐᕕᑦ ᑕᐃᒪ ᐊᑯᓂᐅᒋᐊᖅ 

ᐅᑕᖅᑭᓂᐊᖅᑐᔅᓴᐅᒐᑦᑕ ᓱᓇᓂ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᓄᓇᓕᓐᓂ. ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓪᓕ  

 

ᐃᒻᒪᖃ ᑎᑎᖅᑲᓂᒃ ᐃᔾᔪᐊᖅᓴᐃᒍᓐᓇᖅᐱᓯ ᐊᒻᒪᓗ 

ᐱᓗᐊᖅᑐᒥ ᑕᒪᑰᓂᖓ ᓄᓇᓕᒃ ᓄᓇᓖᑦ ᑕᒪᐃᑕ 
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community learning centres. Would the 

Arctic College be able to prepare a summary 

for members and I’m thinking of a basic 

summary that lists the community learning 

centres in each community, the age of the 

facility, the number of classrooms, square 

footage, and any other relevant information? 

Would you be able to provide something like 

that to the committee in the short-term? Mr. 

Suvega. 

 

Mr. Suvega: Thank you, Mr. Chairman. 

Certainly, we would be pleased to provide a 

summary. We also actively work with other 

departments and agencies like Community 

and Government Services when we try to 

conduct some of these assessments. We also 

try to engage and reach out with departments 

like Finance as we try and look to build 

future options to introducing this into things 

like long-term capital planning.  

 

We would like to try and aim for some time 

this winter, perhaps in the next sitting to 

present some of this information in the 

summary format. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) You said you would like 

to aim for… . I’m going to have to ask for a 

firm commitment from you on that. Can you 

commit to providing it to the members for 

the upcoming winter sitting? Oh, you said 

winter sitting. Fall sitting? Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. Yes, (interpretation ends) fall 

sitting, not winter sitting. In the next sitting 

we would like to try and at least present in 

summary format what some of the things are 

we are finding by working with partners like 

Community and Government Services. 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) We’ll take it. 

ᑎᑎᕋᕐᕕᒋᓗᒋᑦ ᖃᔅᓯᐅᒪᓪᓗ ᐅᑭᐅᖃᕐᒪᑕ ᑖᒃᑯᐊ 

ᐃᒡᓗᕐᔪᐊᖅ ᖃᓄᖅ ᐊᑯᓂᐅᑎᒋᕙᓗ ᐊᒻᒪᓗ 

ᐊᖏᑎᒋᕙ ᐊᒻᒪᓗ ᖃᓄᒥᐊᖅ ᑐᕌᖓᔪᐃᑦ 

ᑕᒪᒃᑯᓄᖓ. ᐃᒻᒪᖃ ᑐᓂᓯᔪᓐᓇᕋᔭᖅᐲᑦ ᐅᕙᒍᑦ 

ᑲᑎᒪᔨᕋᓛᓄᑦ ᖃᓂᑦᑐᒃᑰᒐᓗᐊᖅ? ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᐄᑦᑎᐊᖅ ᓴᖅᑮᑎᑦᑎᒍᓐᓇᖅᑐᒍᑦ ᑐᓂᓯᔪᓐᓇᖅᑐᒍᑦ 

ᐊᒻᒪᑦᑕᐅᖅ ᐱᓕᕆᖃᑎᖃᖃᑦᑕᕐᒥᔪᒍᑦᑕᐅᖅ ᓄᓇᓕᑦ 

ᒐᕙᒪᓕᕆᔨᒃᑯᓪᓗ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᐃᓗᐊᖅᓯᕆᒃᑲᓐᓂᕈᒪᓪᓗᑎᒍ ᐊᒻᒪᓗ 

ᑮᓇᐅᔭᓕᕆᔨᒃᑯᓪᓗᑦᑕᐅᖅ ᐅᖃᖃᑎᒋᖃᑦᑕᓲᕗᑦ 

ᓲᕐᓗ ᓯᕗᓂᔅᓴᒧᓪᓗ ᐸᕐᓇᒃᑐᐃᔪᒪᓪᓗᑕ.  

 

 

 

 

ᐃᒻᒪᖃ ᐅᑭᐅᒥᖃᐃ ᖃᐃᔪᒥᒃ. ᐃᒻᒪᖃ ᑕᒪᓐᓇ 

ᐱᓕᕆᐊᕆᕙᓪᓕᐊᔪᒪᓂᐊᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᐅᖃᖅᑲᐅᖕᒥᒐᕕᑦᑕᐅᖅ ᐃᒻᒪᖃ 

ᓇᓗᓇᐃᔪᒪᑦᑎᐊᕈᓐᓇᖅᐳᖓ ᖃᑯᒍᒻᒪᕆᒃ 

ᐅᖃᕈᓐᓇᖅᐲᑦ ᑐᓴᕈᒪᓂᐊᕋᒪ ᐅᕙᖓ ᐅᑭᐅᒃᑯᑕᒫᖅ 

ᑲᑎᒪᖃᑦᑕᕐᓂᐊᖅᑐᑦ. ᐅᑭᐅᒃᑰᑦ ᐅᑭᐊᒃᓵᒃᑯᑦ? ᒥᔅᑕ 

ᓱᕕᒐᖅ.  

 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᑭᐊᔅᓵᒥᕙᓗᒃ ᑲᑎᒪᒋᐊᕐᒥᒍᑦᑕ ᑐᒡᓕᐊᓂ 

ᑎᑎᒻᒥᔭᕐᒥ ᐃᒻᒪᖃ ᓴᖅᑮᑎᑦᑎᔪᒪᔪᒍᑦ ᓱᓇᓂ 

ᓇᒡᕚᖅᓯᒪᒐᑦᑕ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ 

ᒐᕙᒪᓕᕆᔨᒃᑯᓂᓪᓗ ᑐᓴᕐᕕᒋᔭᕗᑦ ᑕᒪᒃᑯᐊ 

ᐱᔪᒫᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᑕᐃᒪᓐᓇ ᐱᓂᐊᖅᐸᕗᑦ. ᒥᔅ 

ᖃᒥᓐᖑᐊᖅ.  
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(interpretation) Thank you. Ms. Kamingoak.  

 

Ms. Kamingoak: Thank you, Mr. Chairman. 

My question is going to be directed to the 

Auditor General. In paragraph 3, it states in 

there “Under Article 23 of the agreement, the 

Government of Nunavut is required to 

increase Inuit participation in government 

employment to a representative level of 85%. 

As of 30 September 2018, Inuit made up 

about 50% of the Government of Nunavut’s 

3,500 employees; almost 1,500 additional 

positions were vacant. Typically, these 

vacant positions required at least a high 

school diploma or some form of post-

secondary education.” 

 

My question is: did you audit conduct any 

analysis comparing the types of post-

secondary qualifications required to fill 

vacant Government of Nunavut positions 

with the types of post-secondary programs 

currently being offered at the Nunavut Arctic 

College? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Office of the Auditor General, Ms. Scott. 

 

Ms. Scott: Thank you, Mr. Chairman. With 

regard to the qualifications required for 

public sector positions within the 

Government of Nunavut, we did not analyze 

those in detail. We are aware that a very 

detailed labour market analysis was recently 

conducted for Nunavut. It was conducted by 

Economic and Social Development Canada 

in conjunction and with input from NTI and 

the Government of Nunavut, and it’s a 1000 

page document that incorporates all, I would 

say the most recent data, based on surveys of 

government employees, private sector, the 

latest 2016 census, and it has a really 

exhaustive review of the types of positions in 

the government and the types of 

qualifications that are required.  

 

ᖃᒥᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᖅᑯᑎᒋᒐᔭᖅᑕᕋ ᑖᒃᑯᓄᖓ ᑕᒻᒪᓯᐅᖅᑎᐅᔪᓄᑦ 

ᐅᖃᖅᓯᒪᓪᓗᓂ ᑖᒃᑯᐊ ᐃᓚᖓ 23 ᓄᓇᕗᒻᒥ ᑖᓐᓇ 

ᐱᔭᕆᐊᖃᕐᒪᑦ ᐃᓄᐃᑦ ᓴᓇᐅᒐᖃᕆᐊᖃᕐᓂᖅ ᐊᒻᒪᓗ 

ᐸᕐᓇᒃᑐᖅᑕᐅᓂᖅ 85 ᐳᓴᒦᒋᐊᖃᕐᒪᑕ ᐊᒻᒪᓗ 

ᓯᑎᕝᕙ 30, 2018-ᖑᑎᓪᓗᒍ ᐃᓄᐃᑦ ᑕᐃᒪᓕ 50 

ᐳᓴᖑᔪᐃᑦ 3,500 ᓴᓇᔨᐅᓪᓗᑎᑦ. ᐊᒻᒪᓗ 1,500 

ᓱᓕ ᓴᓇᔨᖃᐅᓐᖏᒻᒪᑦ ᑖᒃᑯᐊ. ᑖᒃᑯᐊ ᑎᑎᕋᕐᕕ 

ᓴᓇᔨᑖᕆᐊᓖᑦ ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᐱᒐᔭᖅᐸ?  

 

 

 

 

 

 

 

ᐊᐱᖅᑯᑎᒋᒋᐊᖅᐸᕋ ᑖᒃᑯᐊ ᖃᐅᔨᓯᒪᕕᓰ 

ᑕᑯᓯᒪᕕᓯᓪᓘᓐᓃᑦ ᑖᒃᑯᐊ ᓲᕐᓗ ᐃᓕᓐᓂᑲᓐᓂᕈᒪᔪᑦ 

ᓴᓇᐅᒐᒃᓴᓄᑦ ᐃᒻᒪᖃ ᑖᒃᑯᐊ ᐊᒻᒪᓗ ᖃᓄᐃᑦᑐᓂᒃ 

ᐱᖃᑖᓂ ᐱᔭᒃᓴᓂ ᑕᕝᕙᓂ ᑖᒃᑯᓂᖓ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑕᒻᒪᖅᕼᐃᒪᔪᖅᕼᐃᑎᖅᔪᐊᒃᑯᑦ, 

ᒥᔅ ᓯᑳᑦ.  

 

ᓯᑳᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᒃᑯᓄᖓᓕ ᐃᓗᓕᖃᕆᐊᖃᕋᑦᑕ 

ᐱᔪᓐᓇᐅᑎᖃᕆᐊᓖᑦ ᐃᒫᒃ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᓪᓗ 

ᐊᒻᒪ ᑖᒃᑯᐊ ᖃᐅᔨᓴᓐᖏᑕᕋᓗᐊᕗᑦ ᐃᒪᓐᓇᒧᑦ 

ᑐᑭᒻᒪᕆᖓᓂᒃ ᑭᓯᐊᓂ ᖃᐅᔨᒪᔪᒍᓪᓕ ᑕᒪᑯᓂᖓ 

ᑐᑭᓕᐅᑦᑎᐊᖅᓯᒪᔪᓂᒃ ᐊᒻᒪᓗᑦᑕᐅᖅ 

ᑕᑯᔭᐅᓯᒪᔪᓂᓪᓗ ᑖᒃᑯᐊ ᓄᓇᕗᒥᐅᑕᓄᑦ ᐃᒻᒪᖃ 

ᐱᓕᕆᐊᖑᓚᐅᖅᑐᑦ ᑖᒃᑯᓄᖓ 

ᐱᕙᓪᓕᐊᔪᓕᕆᔨᒃᑯᓐᓂ ᑲᓇᑕᒥ ᐊᒻᒪᓗ 

ᐃᓚᖃᖅᖢᑎᒃ ᑖᒃᑯᐊ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᓐᓂ 

ᐊᒻᒪᓗ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓐᓂ ᐃᓚᖃᖅᖢᑎᒃ 

ᐊᒻᒪᓗ 1,000 ᒪᒃᐱᕋᐅᓪᓗᑎᒃ ᑖᒃᑯᐊ 

ᑐᑭᓕᐅᖅᓯᒪᔪᐃᑦ. ᐃᒻᒪᖃ ᖃᖓᑦᑎᐊᓵᖑᓚᐅᖅᑐᖅ 

ᐃᒻᒪᖃ ᖃᐅᔨᓴᐃᓪᓗᑕ ᓴᓇᔩᑦ ᒐᕙᒪᒃᑯᓐᓂ 

ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 2016-ᓗ ᓈᓴᖅᑕᐅᔪᕕᓃᑦ ᐊᒻᒪ 

ᑖᒃᑯᐊ ᕿᒥᕐᕈᓛᕋᑦᑎᒍ ᑖᒃᑯᐊ ᓲᕐᓗ ᒐᕙᒪᒃᑯᓪᓗ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐱᔭᕆᐊᓖᓪᓘᒐᓗᐊᖅ.  

 

 

ᐃᒪᓐᓇ ᐊᖏᔪᐊᓗᒻᒥᑦ ᓲᕐᓗ ᐃᒪᓐᓇ 

ᓱᒃᑲᐃᓕᖅᑎᑦᑎᓇᓱᖏᑦᑐᒍᑦ ᐅᑭᐅᓄᑦ ᓯᕗᓂᕐᒧᑦ, 
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We did not do an exhaustive comparison. We 

do know that some of the, at least… . The 

labour market analysis does highlight that 

some of the issues of which there is key 

demand are related to the healthcare field, 

office administration, overall management, 

and as I understand it, science-based 

positions. 

 

With regard to the Nunavut Arctic College, 

and of course Education, I have neglected to 

mention Education; so Nunavut Arctic 

College, as we know, is offering the Nunavut 

Teacher Education Program, Pre-Nursing and 

the full RN Nursing. Whether they are 

addressing all of the needs of the 

government, that is something probably that 

you may wish to direct that question more 

specifically to the college. Thank you very 

much. 

 

Chairman (interpretation): Thank you. Ms. 

Kamingoak. 

 

Ms. Kamingoak: Thank you, Mr. Chairman. 

I will direct my question to Arctic College. 

In paragraph 3, what steps are being taken to 

ensure that Nunavut Arctic College’s 

program offerings match the education 

training requirements of vacant jobs within 

the government employment sector as 

government and industry? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. Thank you for asking that 

question. Nunavut Arctic College has put in a 

lot of effort each year. (interpretation ends) 

We strive to fill positions actively and have 

worked actively with all HR personnel, not 

just at the college, but also with the 

department of HR. 

 

ᑭᓯᐊ ᖃᐅᔨᒪᔪᒍᑦ ᐃᓚᖏᓐᓂᒃ ᑖᒃᑯᐊ 

ᓴᓇᐅᒐᑦᓴᓕᕆᓂᕐᒧᓪᓗ. ᑕᒪᒃᑯᐊ ᐃᓚᖏᑦ 

ᐃᖢᐃᓪᓕᐅᕈᑕᐅᔪᐃᓪᓗ ᐱᔪᒪᔭᐅᓪᓗᑎᕗᑦ 

ᑐᕌᖓᔪᐃᑦ ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᓂᕐᒧᑦ, 

ᑎᑎᕋᕐᕕᒻᒧᓪᓗ, ᑲᒪᔨᐅᓂᕐᒧᓪᓗ ᐊᒻᒪᓗ 

ᑭᓪᓕᓯᓂᐊᖅᑏᑦ ᓱᓇᓗᑦᑖᓂᑦ 

ᖃᐅᔨᓴᖅᑎᐅᓂᕋᑦᑕᐅᕙᑦᑐᐃᑦ.  

 

ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᓪᓗ ᐊᒻᒪᓗ ᐱᓗᐊᖅᑐᒥ, ᐄ, 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ, ᑖᓐᓇ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᓪᓗ, ᓯᓚᑦᑐᖅᓴᕐᕕᓪᓗ 

ᓄᓇᕘᒥ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᑦᓴᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ 

ᑕᒪᒃᑯᐊᑦᑕᐅᖅ, ᓇᔭᓐᖏᐊᒧᓪᓘᓐᓃᑦ, ᓇᓪᓖᑦ 

ᑕᒪᒃᑯᐊ ᑕᒪᓪᓗᓂ ᒐᕙᒪᒃᑯᓐᓂᑦ 

ᐱᔭᐅᔭᕆᐊᖃᕈᓐᓃᕐᒪᖔᓗᓐᓃᑦ ᑕᐃᒪ, ᐄ, ᑖᓐᓇ 

ᐊᐱᖅᑯᑎᓕᒃ ᑐᕌᖅᑎᒍᓐᓇᕆᐊᖃᖅᑕᓯᐅᒃ ᑖᒃᑯᓄᖓ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓐᓄᑦ. ᖁᔭᓐᓇᒦᒻᒪᕆᐊᓗᒃ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ)ᑦ: ᒥᔅ ᖃᒥᓐᖑᐊᖅ. 

 

 

 

ᖃᒥᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ)ᑦ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᔭᕋ ᑖᒃᑯᓄᖓ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ, ᑎᑎᕋᖅᓯᒪᔪᖅ 3−ᖓᓂᒃ. 

ᓱᓇᐅᕙᑦ ᑕᒪᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕕᒃᑯᑦ ᐱᔭᑦᓴᖏᑦ, 

ᐃᓕᓐᓂᐊᕈᑎᖏᑦ ᖃᓄᖅ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᐃᑲᔪᕈᑕᐅᕚᓪᓕᕈᓐᓇᖅᐸᑦ ᖃᓄᖅ 

ᓴᓇᐅᒐᑦᓴᖅᑖᓂᕐᒧᓪᓗ ᐊᒻᒪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᐅᓪᓗ 

ᐃᓗᓕᒫᖓ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᓱᕕᒐᖅ. 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ)ᑦ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ 

ᐊᒃᓱᕉᑎᖃᖅᓯᒪᔪᑦ ᐊᕐᕌᒍᕆᔭᑦᑎᓐᓂ ᑕᒪᒃᑯᓂᖓ. 

(ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᒪᒃᑯᐊ 

ᓴᓇᔨᑖᕆᓇᓱᖃᑦᑕᖅᓯᒪᒐᓗᐊᖅᑐᒍᑦ, ᑖᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥᓪᓗ ᑖᒃᑯᓂᖓᑦᑕᐅᖅ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓂᑦ, ᐊᒻᒪᓗ ᑖᒃᑯᐊ, ᐄ, 

ᐅᖃᖃᑎᒌᓐᓇᖅᓯᒪᔭᕗᑦ. 

 

 

ᐊᒻᒪᓗ ᐃᓕᑕᖅᓯᓯᒪᔪᒍᑦ ᑕᒪᒃᑯᐊ ᐊᒥᓱᒻᒪᕆᐊᓘᒻᒪᑕ 

ᑖᒃᑯᐊ ᓴᓇᐅᒐᐃ ᐃᓄᖃᓐᖏᓐᓂᖏᓐᓄᑦ ᐊᒻᒪᓗ 
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We have been plugging away at identifying a 

lot of the long-term vacancies, term 

instructive positions, long-term casuals, and 

have also tried to be strategic in how we fill 

some of the critical areas. We report 

regularly through the Department of Human 

Resources to continue to track, monitor, and 

actively implement Inuit employment plans. 

 

As we work diligently with our HR teams, by 

March 31, the college was sitting at about 51 

percent; by this fall, by August 31, we were 

at about 55 percent, which is a 4 percent 

increase in Inuit employment. 

 

It is not just getting the Inuit employees into 

positions; it is also ensuring that they have a 

good track of supports and have available a 

sweep of options for things like support, 

professional development, and other 

opportunities, whether it is inside or outside 

of the college. For example, as we are going 

through the hiring process of getting a new 

chief financial officer, one of the questions I 

posed was: if a person is coming in, would 

they be willing to mentor young Inuit that are 

potential leaders to take over their positions? 

It is strategically trying to look at: how do we 

bring the individuals in and provide a support 

base going forward for them? 

 

It is not just fill job. How do we fill a support 

piece for them going forward? Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

My first questions are for the Nunavut Arctic 

College, and it is in reference to paragraph 80 

where the Office of the Auditor General 

findings indicated that the college only offers 

courses Monday to Friday during the fall and 

the winter semesters, indicating that there are 

no evening, weekend or summer courses 

ᑖᒃᑯᐊ ᐸᕐᓇᒍᑎᒋᐊᖃᖅᓯᒪᓪᓗᑎᒍ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 

ᖃᓄᖅ ᐱᔭᕆᐊᖃᒻᒪᕆᒻᒪᑕ. ᐊᒻᒪᓗ 

ᑕᐃᒃᑯᓄᖓᑦᑕᐅᖅ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᑕᐃᑰᓇ 

ᑐᓴᖃᑦᑕᕐᓗᑕᓗ ᐅᓂᒃᑳᓕᐊᓂᑦ ᐊᒻᒪᓗ ᐃᓄᐃᑦ 

ᖃᓄᖅ ᐊᑦᑐᖅᑕᐅᓯᒪᒻᒪᑕ ᓴᓇᐅᒐᑦᓴᒧᑦ 

ᐸᕐᓇᐅᑎᖏᓐᓄᑦ.  

 

ᑕᐃᒪ, ᐄ, ᑖᒃᑯᐊ ᐱᓕᕆᖃᑎᒋᓯᒪᓪᓗᑎᒍᑦ ᑖᒃᑯᐊ 

ᒫᑦᓯ 31−ᖑᑎᓪᓗᒍ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ ᑕᐃᒪ ᐃᒻᒪᖄ 

51 ᐳᓴᓐᒦᓚᐅᖅᑐᑦ. ᐊᒻᒪᓗ ᑕᕝᕙᓂ ᐅᑭᐊᑦᓵᒥ 

ᐊᐅᒡᒍᓯ 31−ᖃᐃ ᑕᒫᓂ 55 ᐳᓴᓐᒦᓚᐅᖅᑐᒍᑦ, 4 

ᐳᓴᒥ ᐊᖏᓪᓕᒋᐊᓚᐅᖅᑐᑦ ᓴᓇᔪᓖᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑐᐃᑦ.  

 

ᐃᓄᐃᓪᓗ ᑖᒃᑯᐊ ᓴᓇᐅᒐᖅᑖᖅᑎᑦᓯᓇᓱᓐᓂᖅ ᐊᒻᒪᓗ 

ᐃᑲᔪᕐᓂᖃᑦᓯᐊᕆᐊᖃᖅᑐᖅ ᐊᒻᒪᓗ ᑕᒪᒃᑯᓂᖓ 

ᐃᑲᔪᕈᑎᒃᓴᓂᓗ ᐊᒻᒪᓗ ᐊᓯᖏᓐᓄᓪᓗ 

ᐱᔭᒃᓴᐅᔪᓐᓇᖅᑐᓂᑦ ᓯᓚᑖᓂᒃᑲᓗᐊᖅᐸᑦ 

ᐃᓗᐊᓃᑲᓗᐊᖅᐸᓘᓐᓃᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᐅᑉ. 

ᐆᒃᑑᑎᒋᓗᒍ, ᑕᒪᓐᓇ ᓲᕐᓗ 

ᑮᓇᐅᔭᓕᕆᔨᒃᑰᖅᓯᒪᓪᓗᑕᑲᐃᓐᓇᖅ ᐃᒻᒪᖄ 

ᐊᐱᖅᑯᑎᒋᓚᐅᖅᑕᕗᑦ ᐃᓚᖓ. ᐃᓄᒃ ᑖᒻᓇ ᓲᕐᓗ 

ᑎᑭᓐᓂᐊᕈᓂ ᐃᒻᒪᖄ ᑖᓐᓇ ᑐᑭᓯᑎᑕᐅᒐᔭᖅᑐᖃᐃ 

ᒪᒃᑯᒃᑐᓂ ᐅᖃᐅᔾᔨᐅᔪᐃᔪᓐᓇᖅᑳ? ᑕᐃᒪᓐᓇ, ᐄ, 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑕᐃᒪᓐᓇ ᐸᕐᓇᒍᑎᒋᓯᒪᕗᑦ.  

 

 

 

 

ᖃᓄᕐᓗ ᐃᓄᒃ ᑖᓐᓇ ᑕᕝᕗᖓ ᐊᒻᒪᓗ 

ᐃᑲᔪᖅᑐᕈᓐᓇᖅᐸ ᓯᕗᓂᒃᓴᒧᑦ, ᐃᑲᔪᖅᑎᐅᔪᓐᓇᖅᐸ? 

ᖃᓄᕐᓗ, ᖃᓄᕐᓕ ᓯᕗᒨᑉᑎᒍᓐᓇᕐᒪᖔᑦᑎᒍ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ)ᑦ: ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ. 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ)ᑦ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᖅᑯᑎᒃᑲ, ᓱᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ ᓄᓇᕗᒻᒥ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ. ᐅᖃᐅᓯᖃᖅᖢᓂᓗ ᓈᓴᐅᑎᖓ 

80, ᑕᕝᕙᓂ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᑦ ᐅᖃᖅᓯᒪᔪᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ ᓇᒡᒐᔾᔭᐅᒥ ᐅᓪᓗᑐᐃᓐᓇᕐᒧᑦ 

ᐅᑭᐅᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᓇᐅᑎ ᐅᓐᓄᑯᓪᓗ 

ᐱᓇᓱᐊᕈᓯᐅᑉ ᓄᓐᖑᐊᓂ ᐊᐅᔭᒃᑯᓪᓗ 

ᐱᑕᖃᓲᖑᓇᓂ.  
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provided at the college. 

 

I do recall that the college, only a few short 

years ago, was offering evening and weekend 

courses but I would like to ask the college: 

when did the college stop offering those part-

time courses and why? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Nunavut Arctic College, Mr. Suvega.  

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) Thank you 

for that question. It is hard to determine 

when the college stopped offering some of 

those night and evening courses, and a 

variety of factors could include things like 

funding, different program partners that have 

kind of shifted or changed over time, access 

to resources, the physical limitations of the 

building, like maybe it’s size, maybe stage 

and condition of the building, faculty, access 

to staff and support staff for faculty; those 

sorts of things.  

 

Though they are not currently available, I say 

yet, it is something we would like to actively 

explore for all community learning centres 

and campuses as we look to grow and 

develop programming throughout the 

college. We are actively looking with 

partners like Memorial University, other 

colleges throughout Canada, Inuit 

organizations. Some of that happens in 

pockets, and it’s also community driven. So 

there may be a safety aspect in a community 

where they want to learn more about things 

like first aid, eco-tourism, cruise ship 

opportunities and those sorts of things.  

 

For the most part we are trying to ensure we 

are providing the space open to the 

community, so though it may not necessarily 

be a college driven program, we are trying to 

ensure that we are also being complementary 

ᐃᖅᑲᐅᒪᒐᒪ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᖃᖓᕋᑖᑦᑎᐊᖑᔪ 

ᐅᓐᓄᒃᑯᑦ ᐱᓇᓱᐊᕈᓯᐅᑉ ᓄᕐᓐᖑᐊᓂ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᖃᑦᑕᓚᐅᕋᓗᐊᕐᒪᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᐊᐱᕆᔪᒪᓪᓗᑎ ᖃᖓᒃᑯᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᔪᓐᓃᓚᐅᖅᐸ ᑕᒪᒃᑯᓂᖓ 

ᖃᓄᐃᒻᒪᓪᓗ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᕼᐃᓚᑦᑐᕼᐊᕐᕕᓕᕆᔨᒃᑯᑦ, ᒥᔅᑕ 

ᓱᕕᒐᖅ.  

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ 

ᐊᐱᖅᑯᒻᒧᑦ. ᖃᐅᔨᒪᓇᑦᑎᐊᖏᑦᑐᖅ ᖃᖓ ᐅᓐᓄᒃᑯᑦ 

ᐃᓕᓐᓂᐊᖅᑕᐅᓂᕐᓗ ᓲᕐᓗ ᐱᔾᔪᑕᐅᖃᑦᑕᖅᓯᒪᒻᒪᑦ 

ᑕᒪᒃᑯᐊ ᓲᕐᓗ ᑮᓇᐅᔭᖅᑐᕐᑎᐅᓂ 

ᐱᓕᕆᖃᑎᒋᔭᕗᓪᓗ ᐊᓯᔾᔨᖅᐸᓪᓕᐊᑎᓪᓗᒋᑦ 

ᒪᑯᓂᖓ ᐃᖅᑲᓇᐃᔭᐅᑎᓄᑦ ᐊᑐᐃᓐᓇᖃᓐᖏᓂᕐᒥᒃ 

ᐊᒻᒪᓗ ᐃᓱᓕᑦᑕᕐᓂᖏᑦ ᒥᑭᓗᐊᕐᓂᖏᑦ ᐃᒡᓘᓪᓗ 

ᖃᓄᐃᓕᖓᓂᖓ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᓪᓗ 

ᐊᑐᐃᓐᓇᖃᓐᖏᓂᕐᒧᑦ ᑕᒪᒃᑯᓄᖓ ᓲᕐᓗ.  

 

 

 

 

 

ᒫᓐᓇ ᐊᑐᐃᓐᓇᐅᓐᖏᒻᒪᑕ ᓱᓖᕈᓐᓇᖅᑐᖓ ᑕᒪᓐᓇ 

ᕿᒥᕐᕈᐊᑦᑎᐊᕈᒪᔭᕗᑦ ᓄᓇᓕᓐᓂ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᓕᒫᖏᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᓪᓗ ᑕᒪᓐᓇ 

ᐱᕈᖅᐸᓪᓕᐊᑎᓪᓗᑎᒍ ᐃᓕᓐᓂᐊᕋᔅᓴᐃᑦ. ᒫᓐᓇ 

ᕿᓂᓪᓚᑦᑖᖅᑕᒍᑦ ᓲᕐᓗ ᒥᒧᐊᕆᐅ 

ᓯᓚᑦᑐᖅᓴᕐᕕᔾᔪᐊᒥ ᑲᓇᑕᒥᓗ ᐃᓄᐃᓪᓗ 

ᑎᒥᖁᑎᖏᓐᓂ ᐃᒪᓐᓇ ᐊᑐᓂ ᑲᔪᓯᖃᑦᑕᕐᒥᔪᑦ 

ᓄᓇᓕᓐᓂᓪᓗ ᐱᒋᐊᖅᑎᑕᐅᔪᑦ ᐊᒻᒪᓗ ᒪᑯᓄᖓ 

ᐋᓐᓂᖅᑐᓕᕆᓂᕐᒧᑦ ᐳᓚᕋᑦᑐᓕᕆᓂᖅ ᐅᒥᐊᕐᔪᐊᓪᓗ 

ᐳᓚᕋᑎᒋᓲᑦ.  

 

 

 

 

 

 

ᑕᐃᒪ ᐃᒪᐃᓕᐅᕋᓱᒃᑲᒃᑭᑦ ᐱᑕᖃᖅᑎᑦᑎᓗᑕ ᐃᓂᒥ 

ᒪᑐᐃᖓᔪᒥ ᐃᒪᓐᓇ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᐱᓕᕆᐊᖑᓐᖏᒃᑲᓗᐊᖅᐸᑦ ᑭᓯᐊᓂ 

ᐃᓚᒋᐊᕈᑎᒋᔪᒪᒻᒥᒐᑦᑎᒍ ᓄᓇᓕᓐᓂ 

ᐱᒋᐊᖅᑎᑕᐅᔪᑦ.  
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to communities that are coming up with their 

own initiatives too.  

 

It’s a combination of us trying to determine 

how much resources we need to allocate to 

keep the lights on, keep it staffed, and make 

sure it meets standards, and also meet the 

growing needs of communities depending on 

programs. (interpretation) Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone.  

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

just want to point out that it is quite 

unfortunate that our facilities are empty 

throughout the majority of the year; 

evenings, weekends, and summer.  

 

With that being said, across Canada in most 

other colleges, they are heavily reliant on 

part-time staff to accommodate evening and 

weekend courses. So I would like to ask if 

the college is looking into what sort of 

specialists that reside in our communities that 

would be available to provide part-time 

employment or teaching to enable the Arctic 

College campuses to offer such 

programming. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega.  

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. One of the early areas we are 

exploring is aspects around youth. All 

campuses, all community learning centres, 

are geared to be family friendly and 

obviously we are kind of centered towards 

aiming at programs around youth or families.  

 

Things like actual camps are an easy one. 

Things for learning camps, language camps; 

some of those options we are exploring now. 

One that I contacted about recently was from 

 

ᑕᒪᓐᓇ ᑲᑎᓯᒪᔪᖅ ᐋᖅᑮᒍᑎᒋᒐᓇᓱᑦᑕᑎᒋᔪ ᖃᓄᖅ 

ᐃᖅᑲᓇᐃᔭᐅᑎᓄᑦ ᓴᓂᕝᕙᐃᔭᕆᐊᖃᖅᐱᑖ 

ᖃᐅᒪᖃᐃᓐᓇᖁᓪᓗᒍ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖃᐃᓐᓇᖁᓪᓗᒍ ᐊᒻᒪᓗ ᒪᓕᒐᕐᓂᒃ 

ᒪᓕᒃᓯᒪ ᐊᒻᒪᓗ ᐱᕈᖅᐸᓪᓕᐊᔪᓪᓗ ᐱᑕᖃᕆᐊᓖᑦ 

ᓄᓇᓕᓐᓂ ᑕᑯᓐᓈᕐᓗᒋᑦ ᑕᒪᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᒐᒃᓴᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᕈᒪᑐᐃᓐᓇᖅᑐᖓ ᐊᐃᑦᑖᖑᒐᓗᐊᖅ 

ᐃᒡᓗᖁᑎᕗᑦ ᐃᓄᖃᓐᖏᒻᒪᑎᒃ ᑕᒫᓂ ᐅᓐᓄᒃᑯᓪᓗ 

ᐊᐅᔭᒃᑯᓪᓗ ᐃᓄᖃᖃᑦᑕᓐᖏᒻᒪᑕ.  

 

 

ᑲᓇᑕᓕᒫᒥ ᑕᐃᒪᐃᓚᐅᖅᑎᓪᓗᒍ ᐊᓯᖏᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕖᑦ ᑐᓐᖓᕕᖃᖅᑐᒻᒪᕆᐅᒻᒪᑕ 

ᐃᖅᑲᓇᐃᔭᑲᐃᓐᓇᖃᑦᑕᖅᑐᓂᒃ ᐅᓐᓄᒃᑯᑦ 

ᐱᓇᓱᐊᕈᓯᐅᓪᓗ ᓄᕐᓐᖑᐊᓂ ᐃᓕᓐᓂᐊᒐᒃᓴᓄᑦ.  

ᑕᐃᒪ ᐊᐱᕆᔪᒪᓪᓗᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ 

ᕿᒥᕐᕈᐊᕐᒪᖔᑕ ᖃᓄᐃᑦᑐᓂᒃ ᖃᐅᔨᒪᔨᑕᓪᓚᑦᑖᓂᒃ 

ᐊᑐᐃᓐᓇᐅᔪᓂᒃ ᓄᓇᓕᓐᓂᒃ ᐅᓪᓘᑉ 

ᐃᓚᐃᓐᓇᖓᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᒥᒃ 

ᐃᓕᓴᐃᔨᒥᓪᓘᓐᓃᑦ ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᐱᔪᓐᓇᖁᓪᓗᒋᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᖏᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᑕᐃᒪᐃᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᔅᓯᓂᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᖁᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᒪᓕ ᕿᒥᕐᕈᔭᑦᑕ ᓯᕗᓕ ᓲᕐᓗ ᒪᒃᑯᑦᑐᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᒫᓂ ᓄᓇᓕᓐᓂᓗ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖏᑦ ᐃᓚᔮᕇᓄᑦ ᑐᓐᖓᓇᕆᐊᖃᕐᒪᑕ.  

 

 

 

 

ᑕᐃᒫᓪᓗ ᑐᕌᖅᑕᖃᖅᑐᒍᑦ ᒪᒃᑯᑦᑐᓄᑦ 

ᐃᓚᔮᕇᖅᑐᓄᑦ ᐃᒪᓐᓇ ᐊᐅᓪᓚᐅᔾᔨᓯᒪᓂᕐᒧᑦ, 

ᓯᓂᑦᑕᕐᕕᐅᔪᑦ, ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ, ᐃᓚᖏᑦ ᑕᒪᒃᑯᐊ 

ᕿᒥᕐᕈᐊᖅᐸᓪᓕᐊᔭᕗᑦ.  

 

ᑕᐃᒪᓕ ᑐᓴᖅᑎᑕᐅᕋᑖ CPA ᑲᓇᑕᒃᑯᓐᓂ 

ᐱᓕᕆᔪᒪᒻᒪᑕ ᐅᓐᓄᒃᑯᑦ ᐱᓇᓱᐊᕈᓯᐅᓪᓗ 
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CPA Canada where they are interested in 

doing something at the college, and it may 

involve evening or weekend courses, or even 

just providing information generally to the 

public. I didn’t want it to just be “Oh we’d 

like to provide this at this campus or this 

campus.” If it’s an offering I would like to 

ensure that it is generally available to all of 

college community, particularly the 

communities that don’t necessarily have 

access to all of these resources. Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Mr. Suvega, if you 

could just, for the benefit of the official 

record, spell out or explain CPA Canada. Mr. 

Suvega.  

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. I apologize. Yes, they are 

(interpretation ends) Certified Professional 

Accountants Association of Canada reached 

out to me recently to see if they could 

explore partnering opportunities with the 

college. Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

would like to follow-up on the theme of part-

time and evening courses, but my questions 

will be directed to the Department of Family 

Services. I would like to ask: specifically 

what sort of funding is available to 

Nunavummiut that wish to take part-time 

courses? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Department of Family Services, Ms. Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) The majority 

of student funding would go to full-time 

students, however, we have been examining 

ᓄᓐᖑᐊᒍᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᑐᓴᐅᒪᑎᑦᑎᓗᐊᑐᐃᓐᓇᓂᕐᒧᑦ ᑕᖅᑲᒃᑯᓄᖓ. ᑕᒪᓐᓇ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑐᒪᒐᑦᑎᒍ ᐅᕙᓂ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᐊᑐᐃᓐᓇᖁᓪ ᓄᓇᓕᓐᓂ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᐱᓗᐊᖅᑐᒥ ᑕᒪᒃᑯᓂᖓ 

ᐊᑐᐃᓐᓇᖃᖅᐸᒌᓐᖏᑦᑐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓱᕕᒐᖅ. 

ᐃᑲᔫᑎᖁᓪᓗᒋᑦ ᑎᑎᕋᖅᑕᐅᕙᓪᓕᐊ CPA ᑲᓇᑕ 

ᑭᓲᒻᒪᖔᖅ ᐅᖃᐅᓯᕆᔪᓐᓇᕈᕕᐅᒃ? ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᑕᐃᒃᑯᐊ Certified Professional Accounting 

Association of Canada. ᑕᐃᒃᑰᓇ ᐸᐃᑉᐹᖃᖅᑐᑦ 

ᑮᓇᐅᔭᓕᕆᓂᕐᒧᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐅᕙᑦᑎᓐᓄᑦ 

ᐅᐸᒍᑎᒐᓚᐅᕐᒪᑕ ᕿᓂᖅᑐᑎᒃ 

ᐱᓕᕆᖃᑎᖃᕈᒪᓪᓗᑎᒃ ᓇᐅᒃᑯᒃᑭᐊᖅ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓚᒋᐊᕈᒪᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑕᐅᑲᐃᓐᓇᕈᓐᓇᖅᑐᓄᑦ. 

ᐅᓐᓄᒃᑯᑦ ᐊᐱᖅᑯᑏᑦ. ᑕᐃᒪᓕ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ 

ᐊᐱᕆᔪᒪᓪᓗᒋᑦ ᐱᓗᐊᖅᑐᒥᒃ ᖃᓄᐃᑦᑐᓂᒃ 

ᑮᓇᐅᔭᓂᒃ ᐊᑐᐃᓐᓇᖃᖅᐸᑦ ᓄᓇᕗᒻᒥᐅᒧ 

ᐃᓚᐃᓐᓇᖓᓂ ᐃᓕᓐᓂᐊᖃᑦᑕᕈᒪᔪᓄᑦ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᓇᐃᒍ.  

 

ᓇᐃᒍ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ 

ᐊᒥᓲᓂᖅᓴᐃᑦ ᑮᓇᐅᔭᓂ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑮᓇᐅ 

ᐅᓪᓗᓕᒫᖅ ᐃᓕᓐᓂᐊᖃᑦᑕᖅᑐᓄᑦ ᑐᕌᖓᔪᑦ. 

ᑭᓯᐊᓂᓕ ᑕᑯᓇᖃᑦᑕᖅᑐᒍᑦ ᖃᓄᖅ  

 

ᐋᖅᑭᓱᐃᔪᓐᓇᕐᒪᖔᑦᑕ ᐅᓪᓘᑉ ᐃᓚᐃᓐᓇᖓᓄᑦ. 

ᐊᐅᓚᑦᑎᔨᕗᖅᑲᐃ ᐃᖅᑲᓇᐃᔮᔅᓴᓕᕆᓂᕐᒧᑦ 
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how we can arrange for part-time. Perhaps 

my director of career development can 

expand on some of that planning process. 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Clift. 

 

Mr. Clift: Ma’na, Mr. Chairman. 

Historically we have focused on those people 

who are unemployed and able to commit 

themselves to a full-time course of study to 

move from unemployment to employment. 

What we have been noticing in recent years 

is that we are giving less take-up on that 

because people are getting part-time 

employment, or there are family 

responsibilities, and we’re getting a lot more 

requests for part-time support than we had in 

the past. 

 

With respect to the FANS program, we are 

limited by the legislation, but we have as a 

part of our FANS review, we have identified 

this short coming and we have proposed 

some ideas, but we will eventually go to 

cabinet.  

 

With respect to ALTS, we have a little more 

flexibility and we’re looking in part, driven 

by the Auditor General’s report, at our 

overall ALTS funding policy. Certainly our 

intention is to provide more part-time 

opportunities precisely because in some 

cases, people need one or two courses; they 

don’t need full-time, and that will give them 

the transition to work. In the past we have 

been rather narrow in our view that people 

should be able to commit full-time to a 

course of study leading them to work, but 

that doesn’t work for everybody.  

 

In that respect, just this year we have 

increased our funding commitment to the 

Nunavut Literacy Council recognizing that 

their short six week programs, which 

ᑖᔅᓱᒧᖓ ᐊᐅᓚᕙᓪᓕᐊᓂᖓᓄᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑭᓕᕝᑦ.  

 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᑐᖅᓯᒪᔭᑦᑎᓂᓪᓕ ᑕᐅᑐᒐᓪᓗᐊᑕᖃᕋᑦᑕ ᐃᓄᓐᓂᒃ 

ᐃᖅᑲᓇᐃᔮᖃᓐᖏᑦᑐᓂᒃ ᐊᒻᒪᓗ ᐅᓪᓗᓕᒫᖅ 

ᐃᖅᑲᓇᐃᔭᓐᖏᓚᐅᕐᓗᑕ 

ᐃᖅᑲᓇᐃᔭᕈᓐᓇᖅᓯᖁᓪᓗᑕ. ᐅᕝᕙ ᐅᔾᔨᕆᓯᒪᔭᕗᓪᓕ 

ᐊᕐᕌᒍᕋᑖᖅᑐᓂᒃ. ᐄ, ᑖᒃᑯᓇᖓᓂ 

ᐅᐸᑦᑕᐅᖃᑦᑕᕈᓐᓃᖅᐸᓪᓕᐊᓪᓗᑎᒃ ᐅᓪᓗᐃᑦ 

ᐃᓚᐃᓐᓇᖓᓂᒃ ᐃᓚᖓᓂᒃ ᐃᖅᑲᓇᐃᔮᖅᑖᖅᑐᓄᑦ 

ᐃᓚᔮᕇᓄᓪᓗ ᑐᒃᓯᕋᕐᕕᐅᖃᑦᑕᓂᖅᓴᐅᓕᕋᑦᑕ ᐅᓪᓘᑉ 

ᐃᓚᐃᓐᓇᖓᓂᒃ.  

 

 

 

 

ᑖᔅᓱᒧᖓᓕ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᑲᔪᖅᓱᖅᑕᐅᔪᓄᑦ 

ᐱᖁᔭᕐᒥ ᑐᓗᖅᑕᐅᑎᖃᕋᑦᑕ. ᑕᐃᔅᓱᒪᓂ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᓂᕐᒧᑦ ᓇᓗᓇᐃᖅᓯᒪᔭᕗᑦ 

ᐃᓄᖅᓯᓯᒪᔪᒥ ᐊᒻᒪᓗ ᐃᓱᒪᒋᔭᐅᔪᖃᖅᓱᓂ.  

ᑕᐃᒪ ᒥᓂᔅᑕ ᑲᑎᒪᔨᖏᓐᓄᑦ ᑖᔅᓱᒪᓕ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᑖᓐᓇ ᐃᓱᒪᖅᓱᕐᕕᒋᓂᖅᓴᕆ. 

 

ᑖᒃᑯᐊ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᓐᓄᑦ ᐅᓂᒃᑳᒧᑦ 

ᐊᔭᐅᖅᑕᐅᓪᓗᓂ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑎᓂ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᓂᕐᒧᓪᓗ ᑕᐃᒪᓕ 

ᐃᒪᐃᓕᐅᕋᓱᖃᑦᑕᕆᐊᖃᕋᑦᑕ ᐅᓪᓘᑉ ᐃᓚᐃᓐᓇᖓᓂ 

ᐃᓕᓐᓂᐊᑎᑦᑎᔪᓐᓇᖅᓯᒧᓪᓗ ᐃᓛᓐᓂᒃᑯᑦ. 

ᐊᑕᐅᓯᕐᒥᒃ ᒪᕐᕉᓂᓪᓘᓐᓃᑦ ᐅᓪᓗᓕᒫᕌᓗᐃᑦ 

ᐃᓕᓐᓂᐊᕆᐊᑐᒻᒪᑕ ᑕᐃᒪᓕ ᐊᐅᓪᓛᕈᓐᓇᕈᑎᖏᓪᓗ 

ᑕᐃᒪ ᑕᐅᒃᑯᕋᕆᔭᕗᑦ ᐊᒥᑦᑐᑯᓘᖃᑦᑕᖅᓯᒪ ᑕᐃᒪ 

ᐃᖅᑲᓇᐃᔭᕈᓐᓇᖅᓯᓱᑦᑐᓄᑦ ᑭᓯᐊᓂ ᑭᒃᑯᓕᒫᓄᑦ 

ᐊᑐᕈᓐᓇᓐᖏᒻᒪᑦ.  

 

 

 

 

ᑕᒫᓂ ᐊᕐᕌᒍᒥ ᑮᓇᐅᔭᖃᖅᑎᑦᑎᔪᓄᑦ ᓄᓇᕗᒻᒥ 

ᐅᖃᓕᒫᕆᐅᓂᕐᒧᑦ ᑲᑎᒪ ᑖᓐᓇ ᐱᓇᓱᐊᕈᓯᖅ 6-ᓄᑦ 

ᑮᓇᐅᔭᖃᖅᑎᒃᑲᔭᓚᐅᓐᖏᑕᕋᓗᐊᕗᑦ. ᑕᐃᒪᓕ 

ᐱᓕᕆᑦᑎᐊᑐᒻᒪᕆᐅᓕᕋᑦᑕ ᐅᖃᓕᒫᕈᓐᓇᑎᑦᑎᓂᕐᒧᑦ  

 

ᐊᒻᒪᓗ ᐊᔭᐅᕆᓪᓗᑕ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓂᕐᒧᑦ 

ᐊᒻᒪᓗ ᐃᓕᖅᑯᓯᑐᖃᕐᒥᒃ ᐱᓕᒻᒪᒃᓴᖅᓯᒪᓂᖅ.  
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traditionally we wouldn’t have funded, 

actually we’re doing a great job in improving 

literacy skills and also promoting work skills 

and traditional skills.  

 

In the context of finding a way for people to 

find their path to literacy, we made a 

significant increase in our funding to the 

Literacy Council this year. Ma’na, Mr. 

Speaker.  

 

Chairman (interpretation): Thank you. I just 

want to clarify I am not the Speaker. Our 

fellow member, Mr. Mikkungwak from 

Baker Lake, is the Speaker, if he is watching. 

Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

would like to move onto my next line of 

questioning and it is in relation to paragraph 

94, and specifically the college’s response. In 

the college’s response, the first sentence 

states that “During the 2018–2019 academic 

year, the Nunavut Arctic College moved up 

the schedule of community assessments, 

which are reports annually collected by 

College staff in communities…” I was 

wondering if the college would be able to 

provide a little bit more detail about what 

exactly it means by “moving up the schedule 

of community assessments”. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) In some of 

the assessments, when we are considering 

them to try and drive some programming 

change, if a need is arising from a 

community, or if we suspect numbers are 

starting to shrink in the community for 

whatever reason, we’d like to try and get to 

the root cause of some of those. Sometimes 

that may be one of the reasons that an 

 

 

 

ᐃᒪᓐᓇ ᓇᓂᓯᓇᓱᑦᑐᑕ ᐊᖅᑯᑎᔅᓴᖓᓂᒃ 

ᐅᖃᓕᒫᕈᓐᓇᖅᓯᓂᕐᒧᑦ ᐊᑐᖅᑕᐅᔪᓂᒃ 

ᑮᓇᐅᔭᖃᖅᑎᓂᖅᐳᑦ ᐅᓄᖅᓯᒋᐊᓂᐊᖅᑐᑦ ᑕᒫᓂ 

ᐊᕐᕌᒍᒥ ᐅᖃᓕᒫᕈᓐᓇᓂᕐᒧᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ, ᐅᖃᖅᑎᑦᑎᔨᐅᓐᖏᓐᓇᒪ 

ᖃᐅᔨᒪᓂᐊᖅᐳᑎ. ᐃᓐᓇᓕ ᖃᒪᓂᑦᑐᐊᕐᒥᐅᑕᐅ 

ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᕗᑦ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ 

ᑕᐅᑦᑐᐊᑐᐊᕋᔭᕐᓂᖅᐸᑦ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑲᔪᓯᔪᒪᔪᖓ ᐊᐱᖅᑯᑎᑲᓂᕐᒧᑦ ᑖᓐᓇ ᑎᑎᕋᖅᓯᒪᔪᖅ 

94-ᒧᑦ ᑐᕌᖓᔪᖅ ᑖᓐᓇ ᐃᑲᔪᖅᑐᓴᕐᕕᒃ ᑭᐅᔾᔪᑎᖓ. 

ᑕᕝᕙᓂ ᐃᑲᔪᖅᑐᓴᕐᕕᒻᒥ ᑭᐅᔾᔪᑎᖏᑦ ᑖᓐᓇ 

ᐅᖃᖅᓯᒪᒻᒪᑦ ᐱᒋᐊᕐᓂᖓᓂᒃ 2018−2019 

ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐊᕐᕌᒍᐊᓂ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᑖᒃᑯᐊ 

ᓄᓇᓖᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᓐᓂᒃ ᑖᒃᑯᐊ 

ᐊᕐᕌᒍᑕᒫᓪᓗ ᐅᓂᒃᑳᖏᑦ ᓄᐊᑕᐅᕙᔅᓱᑎᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ ᓄᓇᓕᓐᓂ. 

ᓯᓚᑦᑐᖅᓴᕐᕕᖃᐃ ᐊᑐᐃᓐᓇᐅᑎᑦᑎᕙᑦ 

ᓇᓗᓇᐃᔭᖅᓯᒪᓂᖅᓴᓂᒃ ᖃᓄᖅ ᑐᑭᖃᕐᒪᖔᖅ ᑖᓐᓇ 

ᖃᖓᒃᑰᓂᐊᕐᓂᖓ ᓯᕗᕙᕆᐊᖅᑎᑕᐅᓂᕋᖅᑕᐅᓂᖓ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓚᖏᓐᓂᑦ ᖃᐅᔨᓴᕐᓂᐅᔪᑦ 

ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᒋᓕᕌᖓᑦᑎᒍᑦ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕈᑏᑦ ᐊᓯᔾᔨᖅᑕᐅᕙᓪᓕᐊᓂᖏᓐᓄᑦ. 

ᑕᐃᒪᓕ ᐱᔭᕆᐊᓕᒻᒥᒃ ᓴᖅᑭᖅᑐᖃᖅᐸᓪᓕᐊᑎᓪᓗᒍ 

ᓄᓇᓕᓐᓂ ᐊᒻᒪᓗ ᐳᓴᒋᔭᖃᕈᑦᑕ ᐱᔾᔪᑎᖃᐅᕐᓗᒍᑦ. 

ᑖᓐᓇ ᐃᓛᓐᓂ ᐱᔾᔪᑕᐅᑐᐃᓐᓇᕆᐊᖃᕐᒪᑦ 

ᖃᐅᔨᓴᖅᑕᐅᓂᖅ ᓯᕗᕙᕆᐊᖅᑕᐅᓂᖓ ᐃᒪᓐᓇ 

ᓯᕗᓕᐅᕋᓱᓪᓗᒋᑦ ᑭᓱᒃᑭᐊᖅ. 
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assessment could be moved up to try to 

hedge ahead of something. 

 

Nursing and teaching were kind of two areas 

we are keeping a close eye on as numbers 

either suddenly increase or suddenly 

decrease. We are also trying to ensure that 

there is good support for other programs. We 

are not just hyper-focusing on one area or 

one program. We are trying to ensure that all 

options are available to community members 

and potential learners. (interpretation) Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

would like to follow up on that. In the 

second paragraph of the college’s response, it 

indicates that the college also recognizes a 

need for more quantitative information to 

play a role in determining the program 

deliveries. I would like to ask if the college 

would be able to elaborate a bit more on that 

as well. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega: Thank you, Mr. Chairman. For 

the student information system, as we are 

assessing it to see the effectiveness of how 

well it is working and how well it is not, we 

are finding that the systems or the different 

programs did not really do well at talking to 

each other so we had different parts of the 

college that had different bits of information 

that couldn’t really be collected well or all at 

one time, in a short amount of time. The 

issue of data collection and data management 

in a timely and efficient manner is something 

we zeroed in on right away. 

 

We are also asking some of our partners, like 

Memorial University, to examine some of 

 

ᐋᓐᓂᐊᓯᐅᖅᑎᐅᓂᕐᒥ ᐃᓕᓴᐃᔨᓐᖑᕋᓱᓐᓂᕐᒥ 

ᑕᐃᒃᑯᐊᓗ ᑕᑯᓐᓇᕋᒋᑦᑎᐊᕋᓱᒃᑲᑦᑎᒍ ᓈᓴᐅᑎᖏᑦ 

ᐅᓄᖅᓯᒋᐊᑳᓪᓚᓂᖅᐸᑕᓘᓐᓃᑦ 

ᐃᓚᓐᖓᕆᐊᑳᓪᓚᓂᖅᐸᑕᓘᓐᓃᑦ 

ᐃᒪᐃᓕᐅᕋᓱᖃᑦᑕᕐᓂᖅ ᐃᑲᔪᖅᓰᑎᐊᖅᓯᒪᓂᖅ 

ᐊᓯᖏᓐᓄᑦ ᐃᓕᓐᓂ ᐊᑕᐅᓯᑐᐊᕌᓗᒻᒥᒃ 

ᑕᐅᑐᒐᖃᓐᖏᓪᓗᑕ ᐃᓕᓐᓂᐊᕈᑎᒥᓪᓘᓐᓃᑦ 

ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ ᑕᐅᑐᒐᖃᕐᓗᑕ ᓇᓖᕌᒐᒃᓴᐃᑦ 

ᐊᑐᐃᓐᓇᐅᔪᑦ ᓄᓇᓕᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑎᐅᔪᓐᓇᖅᑐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᔅᓱᒧᖓ ᑕᕝᕙᓂ ᑐᒡᓕᐊᓂ ᑎᑎᕋᖅᓯᒪᒻᒪᑕ 

ᓯᓚᑦᑐᖅᓴᕐᕖᑦ ᑭᐅᔾᔪᑎᖏᓐᓂ ᐃᓕᓴᖅᓯᓯᒪᒻᒥᒪᑕᒎᖅ 

ᓯᓚᑦᑐᕐᓯ ᓈᓴᐅᑎᑎᒍᑦ ᖃᐅᔨᒪᓪᓗᑎ ᑕᒪᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑎᓂᒃ. ᐊᐱᕆᔪᒪᔪᖓ, 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᐅᓂᒃᑳᕆᐊᑲᓐᓂᖅᕈᓐᓇᕋᔭᖅᐳᖃᐃ 

ᑕᒪᑐᒪ ᒥᔅᓵᓄᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᒃᑯᓄᖓᓕ ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᐅᔨᓴᖅᐸᓪᓕᐊᑎᓪᓗᒋ 

ᐊᑐᕈᓐᓇᑦᑎᐊᕐᓂᕐᖓ ᖃᓄᕐᓗ 

ᐱᓕᕆᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ ᐋᒃᑲᓘᓐᓃᑦ 

ᖃᐅᔨᕙᓪᓕᐊᔪᒍᓪᓕ. ᑖᒃᑯᐊᓗ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐃᓚᖏᑦ ᑲᔪᓯᑦᑎᐊᕈᓐᓇᓚᐅᓐᖏᒪᑕ. 

ᑐᓴᐅᒪᖃᑦᑕᐅᑎᓂᕐᓕ ᑕᐃᒪ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ ᐅᕙᓂ 

ᖃᐅᔨᒪᔭᖃᐅᒐᓛ ᓄᐊᑕᐅᑦᑎᐊᕈᓐᓇᖅᑑᒐᓗᐊᓂᒃ 

ᐊᑕᐅᓯᐊᕐᓗᑎᑦ ᕿᓚᒻᒥᐅᓂᖅᓴᑯᓪᓗ. ᒫᓐᓇᓕ 

ᓄᐊᑦᑎᕙᓪᓕᐊᓂᒃᑲ ᑲᒪᒋᔭᖃᕐᓂᕐᓗ ᑖᓐᓇ 

ᑕᑯᑲᐅᑎᒋᓚᐅᕋᑦᑎᒍ. 

 

 

 

ᐊᐱᖅᓱᐸᓪᓕᐊᒻᒥᔪᒧᑦ ᓲᕐᓗ ᒥᒧᐊᕆᐅᒥ 

ᓯᓚᑦᑐᖅᓴᕐᕕᔾᔪᐊᒃᑯᑦ ᕿᒥᕐᕈᐊᖁᓗᒋᑦ  

 

ᐊᑐᑦᑎᐊᓂᖅᐹᖑᖃᑦᑕᖅᓯᒪᔪᓂᒃ ᖃᓄᖅ 

ᑲᒪᒋᔭᐅᓂᖏᓐᓄᑦ. ᑕᕝᕙ ᐃᓕᓐᓂᐊᖅᑏᑦ ᒥᔅᓵᓄᑦ 
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their best practices on how to deal with data-

management, student information systems, 

costs, support, and not just support for the 

staff, but also support for things like the 

faculty that may need to feed in information 

on program information, and at the same 

time, try to ensure that the data being capture 

is being captured accurately. You might have 

a temporary student entering a six month 

program, and another student entering a four-

year program and they might be recorded the 

same way. Those are the sorts of things we 

are trying to improve going forward.  

 

We look forward to seeing what 

improvements can be made in the short term, 

and at the same time, given some of the 

technical challenges and some of them might 

be monetary depending on what we find in 

conjunction with our work with Community 

and Government Services, maybe even other 

departments, on how our data and 

information might feed into other parts of 

government programs and services. 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

would like to move on to my next line of 

questioning, and my next questions will be 

for the Office of the Auditor General. 

 

As being indicated, Family Service offers 

two types of funding available to post-

secondary students; one being FANS, and the 

other being ALTS. I was curious: do other 

jurisdictions across Canada have two 

different types of streams of funding for 

students? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Office of the Auditor General, Ms. Scott. 

 

Ms. Scott: Thank you very much, Mr. 

ᖃᐅᔨᒪᔾᔪᑕᐅᔪᑦ ᑮᓇᐅᔭᖅᑐᕐᓂᖓ 

ᐃᑲᔪᖅᓱᐃᑐᐊᓐᖑᖏᑦᑐᒥ ᐃᖅᑲᓇᐃᔭᖅᑐᖓ 

ᐃᑲᔪᖅᓱᐃᓂᕐᒧᑦᑕᐅᖅ ᐊᒻᒪ ᒪᑯᓄᖓ ᐃᓕᓴᐃᔨᓄᑦ 

ᑕᐃᒪ ᖃᐅᔨᒪᔾᔪᑎᖃᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ 

ᒥᔅᓵᓄᑦ ᐊᒻᒪᓗ ᐊᑕᐅᑦᑎᒃᑯᑦ ᐃᒪᐃᓕᐅᕋᓱᑦᑐᑦ 

ᑖᒃᑯᐊ ᓄᐊᑕᐅᔪᑦ ᑕᒻᒪᖅᓯᒪᓐᖏᒃᑲᓗᐊᕐᒪᖔᖅ 

ᓇᓚᐅᑦᑎᓯᒪᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ ᑕᖅᑭᓄᑦ 6-ᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᖃᑐᐃᓐᓇᒧᑦ ᐊᒻᒪᓗ ᐊᕐᕌᒍᓄᑦ 

ᑎᓴᒪᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᐊᔾᔨᒌᓐᖏᑦᑎᑕᐅᓚᐅᕋᓗᐊᕐᒪᑕ ᑕᒪᒃᑯᐊ 

ᐱᐅᓯᕚᓪᓕᖅᑎᓇᓱᑦᑐᒋᑦ ᓯᕗᒧᐊᑉᐸᓪᓕᐊᓪᓗᑕ. 

 

 

ᓂᕆᐅᑦᑎᐊᖅᐳᖓ ᓇᐅᒃᑯᑦ 

ᐱᐅᓯᒋᐊᖅᑎᑦᑎᔪᓐᓇᕐᒪᖔᑦᑕ ᕿᓚᒻᒥᐅᔪᒃᑯᑦ ᐊᒻᒪᓗ 

ᐊᑕᐅᑦᑎᒃᑯᑦ. ᑕᒪᒃᑯᐊ ᐃᖅᑲᑕᐅᔪᓄᑦ 

ᑮᓇᐅᔭᑎᒎᑐᐃᓐᓇᕆᐊᖃᖅᑐᓂᓪᓗ 

ᖃᐅᔨᕙᓪᓕᐊᔭᕗᑦ ᐊᑐᕐᓗᒋᑦ ᑐᓐᖓᕕᒋᓗᒋ. 

ᓄᓇᓕᓐᓄᑦ ᒐᕙ,ᒪᒃᑯᓂᓪᓗ ᐱᔨᑦᑎᖅᑎᒃᑯᓐᓂ 

ᐊᓯᖏᓄᓪᓗ ᐱᓕᕆᕕᐅᔪᓂᑦ ᑖᒃᑯᐊ ᓈᓴᐅᑎᖃᖅᑐᑦ 

ᖃᐅᔨᒪᔾᔪᑎᕗᓪᓗ ᐊᓯᖏᓐᓄᑦ ᒐᕙᒪᒃᑯᑦ 

ᐊᑐᐃᓐᓇᐅᑎᑕᖏᓐᓄᑦ ᐊᑐᕈᓐᓇᕐᒪᖔᑕ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᓯᐊᓄᖔᖅ ᐊᐱᖅᑯᒻᒧᑦ ᓅᒋᐊᕈᒪᒐᒪ ᐊᒻᒪ 

ᐊᐱᖅᑯᑎᒃᑲ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᑎᒃᑯᓐᓄᑦ 

ᐊᐱᕆᓂᐊᓕᕐᒥᒐᒪ.  

 

ᓇᓗᓇᐃᖅᑕᐅᖃᑦᑕᖅᓯᒪᒻᒪᑦ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ 

ᒪᕐᕉᒡᒎᖅ ᐊᔾᔨᒌᓐᖏᑦᑑᒃ ᑮᓇᐅᔭᖅᑖᕕᔅᓵᒃ 

ᐊᑐᐃᓐᓇᐅᒻᒪᑎᒃ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᐊᓂᐅᓴᔪᓄᑦ 

ᑕᐃᓐᓇ FANS−ᖑᓪᓗᓂ ᐊᒻᒪᓗ ALT. 

ᐊᓯᖏᓪᓕᑭᐊᖅ ᑲᓇᑕᒥ ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᔪᓂᒃ? 

ᒪᕐᕉᓂᑦᑕᐅᖅ ᑕᐃᒫᒃ ᑮᓇᐅᔮᓐᓂ 

ᐊᑐᐃᓐᓇᖃᖃᑦᑕᕆᕚᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᒪᕐᕉᓕᖅᑲᖓᔫᓐᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᓯᑳᑦ.  

 

 

ᓯᑳᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᕋᓗᒃ.  

 

ᐱᒋᐊᕐᕕᒋᖃᑦᑕᖅᓯᒪᔭᖏᓐᓂ ᐊᓯᖏᓐᓂ 

ᕿᒥᕐᕈᐊᖅᓯᒪᔪᒍᑦ ᐊᓯᖏᓐᓂ ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᔪᓂᒃ 
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Chairman. We did some benchmarking. We 

were looking at other jurisdictions and 

financial supports. I don’t think we directly 

asked the question, “How many programs 

were offered in each jurisdiction?” I think it 

is fair to say that most jurisdictions have a 

program that is very targeted to supporting 

students and learners who wish to enter into 

post-secondary education. 

 

I think there are also a series of labour 

market agreements between the various 

jurisdictions and the federal government that 

allow for funding for other programs, and I 

think that the Department of Family Services 

would be more equipped to answer that 

question. 

 

Whether there are other types of supports; I 

think there are a variety. I actually recently, 

in preparation for this hearing, was looking at 

some other kinds of supports and are there 

programs that specifically support 

individuals, assist them with living expenses 

for example, if they wish to take adult basic 

upgrading. It’s not employment related but 

that would be leading them to or furthering 

their ability to take other education. I did 

discover that there are a couple of 

jurisdictions, including Alberta and 

Saskatchewan, for example, that have a 

variant, I think, of what is offered in 

Nunavut.  

 

I did not do an exhaustive jurisdictional scan 

of all of those programs and how many 

variants there are, but again, I think Family 

Services likely is… and I think that Mr. Clift 

actually referred to a jurisdictional scan, if 

I’m not mistaken. Please correct me if I’m 

wrong, Mr. Clift. Alright, thank you very 

much, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) I’ll give Family 

Services a chance to respond on that topic. 

ᐃᓛᒃ ᒐᕙᒪᖃᕐᕕᐅᔪᓂᒃ. ᑕᐃᒫᒃ 

ᐊᐱᖅᓱᓪᓚᕆᓚᐅᓐᖏᑦᑐᒍᑦ ᖃᑦᑎᓂ 

ᐃᓕᓐᓂᐊᕋᔅᓴᖁᑎᖃᐅᒻᒪᖔᑕ ᐃᓛᒃᑯᑦ. 

ᐊᑕᖏᐸᓗᑦᑐᑎᖅᑲᐃ ᒪᑯᐊ 

ᐃᓕᓐᓂᐊᕋᔅᓴᖃᐅᖅᑐᒡᒍᑎᐅᔪᐃᑦ 

ᐱᓕᕆᔾᔪᑎᖃᖅᑐᒡᒍᑎᐅᔪᐃᑦ ᐃᑲᔪᖅᓯᒍᑎᔅᓴᖏᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓕᓐᓂᐊᑲᓐᓂᕈᒪᑎᓪᓗᒋᑦ. 

 

ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓄᑦ 

ᐊᖏᖃᑎᒌᒍᑎᖃᐅᕈᓘᔭᕐᒥᔪᑦ ᒐᕙᒪᑐᖃᒃᑯᑦ 

ᑮᓇᐅᔭᖅᑖᕈᓐᓇᕈᑎᐅᓲᓂᒃ ᐊᓯᖏᓐᓂᒃ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓄᑦ. ᑖᒃᑯᐊᑦᑕᐅᖅ ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᑭᐅᔪᓐᓇᓂᖅᓴᐅᒐᔭᖅᐸᓪᓚᐃᔪᑦ ᑖᔅᓱᒥᖓ.  

 

 

 

ᐊᓯᖏᒍᑦ ᐃᑲᔫᑎᑕᖃᕐᒪᖔᖅ 

ᐱᑕᖃᖅᐸᓪᓚᐃᔫᒐᓗᐊᖅ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ. ᐆᒥᖓ 

ᐊᑐᐃᓐᓇᕈᖅᓴᖅᑐᑕᐃᓛᒃ ᓈᓚᓐᓂᕐᒧᑦ 

ᐃᓱᒪᒋᔭᖃᓚᐅᖅᑐᒍᑦ ᐊᓯᖃᒃᑲᓂᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕ 

ᑕᒪᒃᑯᐊ ᐃᑲᔪᖅᓰᒍᑎᔅᓴᐃᑦ ᑭᒃᑯᑐᐃᓐᓇᕐᓄᑦ 

ᐃᓅᒍᑎᔅᓴᖏᓐᓄᓘᓐᓃᑦ ᓂᕿᑖᕈᑎᔅᓴᖏᓐᓄᑦ 

ᒪᑯᓄᖓᕈᓘᔭᖅ. ᐃᓐᓇᐃᑦ ᐃᓕᓴᕕᖓᓄᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᒍᒪᓐᓂᖅᑲᑕ ᖁᕝᕙᕆᐊᖅᓯᓗᑎᒃ 

ᐃᖅᑲᓇᐃᔮᒧᑦ ᑖᓐᓇ ᑐᕌᖓᓐᖏᒃᑲᓗᐊᕐᓗᓂ 

ᐊᔪᕈᓐᓃᖅᓴᕈᑎᒋᓂᐊᕐᓗᓂᐅᒃ ᐊᓯᐊᓄᑦ 

ᐃᓕᓐᓂᐊᕈᓐᓇᓂᕐᒧᑦ. ᒪᕐᕉᒃ ᑕᐃᒪ ᒐᕙᒪᖃᕐᕕᐅᔫᒃ 

ᐃᐅᓪᐴᑕᒃᑯᑦ ᓴᔅᑳᑦᑐᐊᓐᑯ ᓄᓇᕗᒻᒥ 

ᓴᖅᑭᔮᖅᑎᑕᐅᓲᒃᒥ ᐊᔾᔨᐸᓗᖓᓂᒃ ᐱᓖᑦ. 

 

 

 

 

ᑭᓯᐊᓂ ᖃᐅᔨᓴᖅᑕᐃᓐᓇᓘᒋᓚᐅᓐᖏᓇᒃᑭ 

ᒐᕙᒪᖃᕐᕕᐅᔪᓕᒫᑦ ᖃᓄᕐᓕ ᐊᑐᐃᓐᓇᖃᓲᖑᒻᒪᖔᑕ 

ᖃᓄᕐᓗ ᐊᔾᔨᒌᓐᖏᒻᒪᖔᑕ. ᐃᓄᓕᕆᔨᒃᑯᓄᑯᐊ 

ᑕᒪᒃᑯᓂᖓ ᖃᐅᔨᒪᓂᖅᓴᐅᕙᓪᓚᐃᔪᑦ. ᒥᔅᑕ ᑭᓕᕝᑦ 

ᐅᖃᐅᓯᕆᒐᓛᖅᑲᐅᒥᒻᒪᒍ ᒐᕙᒪᖃᕐᕕᐅᔪᕈᓘᔭᕐᓂᒃ 

ᑕᑯᒋᐊᓚᐅᖅᓯᒪᕙᓪᓚᐃᓂᕐᖓᓄᓇ ᐸᓚᓐᓂᕐᖓᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᑭᐅᔪᓐᓇᖅᑎᑲᐃᓐᓇᕐᓂᐊᕋᒃᑭᑦ ᑖᔅᓱᒥᖓ. ᓇᓕᐊᒃ 

ᑭᐅᔪᒪᕙ? ᒥᔅᑕ ᑭᓕᕝᑦ.  
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Which representative would like to respond? 

Mr. Clift.  

 

Mr. Clift: Ma’na, Mr. Chairman. In general, 

broadly speaking, there are different pots of 

money. Quebec may be the outlier on this 

one, but with respect to all the other 

Canadian jurisdictions there is a funding 

program for post-secondary education, and 

that is given in part by requirements from the 

federal government for funding it provides 

for student financial assistance. What has 

happened is the provinces build on top of 

that, and for the original Canada Student 

Loans Program, it was very clearly for post-

secondary education, and so that is how that 

developed.  

 

It is also the case for us because although we 

are not part of the Canada Student Loans 

Program, we do receive funding from the 

federal government to operate FANS and 

part of the criteria is that money is for post-

secondary education.  

 

Every jurisdiction in Canada, again Quebec 

being the outlier, also receives money from 

the federal government for labour market 

programs of one type or another. It is up to 

the jurisdictions, just as in our case, about the 

best way to spend that money. In general, 

other jurisdictions tend to have multiple 

programs targeting specific types of learners 

or industries. What we’ve been trying to do 

is move towards a general program. That is 

why we have ALTS. So rather than say we’re 

only going to provide funding for someone to 

study in this field, basically anything that 

leads to employment, we’ll fund through 

ALTS. 

 

With the possible exception of Quebec and 

NWT, the other jurisdictions tend to not have 

that flexibility. They tend to be much more 

targeted in light of what the political 

priorities would be of the government of the 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓇᒥᓕᒫᐸᓗᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᑮᓇᐅᔭᖅᑕᖃᐅᕐᖓᑦ 

ᑯᐸᐃᒃ ᑕᐃᒃᑯᐊ ᐊᔾᔨᒋᔭᐅᕙᓪᓚᐃᓐᖏᑦᑑᒐᓗᐊᑦ 

ᐊᓯᖏᓪᓕ ᑲᓇᑕᒥ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᒃ 

ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᔪᓂᒃ ᒐᕙᒪᖃᕐᕕᐅᔪᓂᒃ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᖃᑦᑕᖅᑐᐃᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᐊᕈᑎᔅᓴᓂᒃ. ᓴᖅᑭᑦᑕᐅᓚᕿᓯᒪᔪᐃᑦ 

ᒐᕙᒪᑐᖃᒃᑯᓐᓄᑦ ᐊᑐᐃᓐᓇᕈᐃᖃᑦᑕᖁᔨᓯᒪᒻᒪᑕ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᐊᓂᐊᖅᑐᓄᑦ ᐊᒻᒪᓗ ᑲᓇᑕᐅᑉ 

ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓄᑦ 

ᐃᓚᒋᐊᖅᑕᐅᖃᑦᑕᖅᓯᒪᑦᑕᖅᑯᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᑦ 

ᑐᕌᖓᒻᒪᑕ ᑮᓇᐅᔭᑦ ᓇᓗᓇᐃᖅᑕᐅᓯᒪᓪᓚᕆᓲᑦ.  

 

 

 

 

ᐅᕙᒍᓪᓕ ᐃᓚᒋᔭᐅᓐᖏᒃᑲᓗᐊᖅᑐᒍᑦ ᑲᓇᑕᒥ 

ᐊᑐᖅᑐᐊᕐᕕᐅᖃᑦᑕᖅᑐᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᒐᕙᒪᑐᖃᒃᑯᓐᓂ ᑮᓇᐅᔭᖅᑖᐸᒃᑲᑦᑕ 

FANS−ᓕᕆᔾᔪᑎᔅᓴᑎᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᑐᕌᖓᔪᓂᒃ ᑮᓇᐅᔭᓕᕆᔾᔪᑎᔅᓴᑎᓐᓂ.  

 

ᑲᓇᑕᒥ ᒐᕙᒪᖃᕐᕕᓕᒫᑦᑎᐊᑦ 

ᑯᐸᐃᒃᖑᓐᖏᑦᑐᑑᓪᓗᓂ ᐱᖃᑦᑕᕐᒥᔪᐃᑦ ᑮᓇᐅᔭᓂᒃ 

ᒐᕙᒪᑐᖃᒃᑯᓐᓂ ᐃᖅᑲᓇᐃᔭᕆᐅᖅᓴᑎᑦᑎᒍᑎᔅᓴᓂᒃ 

ᐊᒻᒪᑦᑕᐅᖅ ᑕᒪᒃᑯᐊᓕ ᒐᕙᒪᖃᕐᕕᐅᔪᐃᑦ ᐃᓱᒪᖅᓱᓲᑦ 

ᖃᓄᖅ ᑮᓇᐅᔭᒥᓂᒃ ᐊᑐᕐᓂᐊᕐᒪᖔᕐᒥᓂᒃ. ᐊᓯᖏᓪᓗ 

ᒐᕙᒪᖃᕐᕕᐅᔪᑦ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥ 

ᐊᑐᐃᓐᓇᖃᓲᖏᒻᒥᔪᐃᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ 

ᓴᓇᕕᐅᔪᓄᑦ ᐃᓕᓐᓂᐊᕈᒪᔪᓄᑦ. ᑕᐃᒫᒃ ᑕᕝᕙ 

ᐃᓐᓇᕐᓄᑦ ᑐᕌᖓᔪᓂᒃ ᑮᓇᐅᔭᓂᒃ 

ᐃᑲᔫᑎᔅᓴᖃᖃᑦᑕᓲᖑᕗᒍᑦ. ᖃᓄᑐᐃᓐᓇᑦᑎᐊᖅ 

ᐃᖅᑲᓇᐃᔮᒧᑦ ᑐᕌᕈᓐᓇᖅᑲᑦ ᑕᕝᕘᓇ 

ᑮᓇᐅᔭᖃᖅᑎᒍᓐᓇᖅᑕᕗᑦ.  

 

 

 

 

 

ᑯᐸᐃᒃ ᐊᔾᔨᒋᔭᐅᓐᖏᒃᑲᓗᐊᖅᑐᓂ ᓄᓇᑦᓯᐊᕐᓗ 

ᐊᓯᖏᓪᓕ ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᔪᐃᓂᓛᒃ 

ᐃᓱᒪᖅᓱᕈᓐᓇᑎᑦᑎᓲᖑᓐᖏᒻᒪᑕ ᐃᔅᓱᒧᖓ 

ᐃᖅᑲᓇᐃᔮᒧᑦ ᑐᕌᖓᓪᓚᕆᑦᑐᓂᒃ ᑭᓯᐊᓂ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᓲᖑᒻᒪᑕ ᒐᕙᒪᖏᑦ. ᖁᔭᓐᓇᒦᒃ,  

 

ᐃᒃᓯᕙᐅᑖᖅ.  
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day. Ma’na, Mr. Chairman.  

 

Chairman (interpretation): And I thank you 

as well. Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

only have a few more questions and the last 

ones are for the Department of Family 

Services.  

 

I would like to ask a few questions about the 

Department of Family Services’ opening 

comments, and particularly in the second last 

sentence, it states that “The Department is 

committed to strengthening our support for 

Nunavut students and adult learners and 

ensuring that a lack of finances does not pose 

a barrier to post-secondary education.” 

 

While in the second paragraph it also states 

that offering financial assistance is meant to 

help offset the costs associated with pursuing 

post-secondary education. I see two 

conflicting statements here.  

 

Family Services and FANS is intended to 

ensure that finance is not a barrier, yet FANS 

only offers partial assistance to offset the 

costs. So I would like to ask the department 

to explain those two comments. Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) As Robert 

Clift had mentioned before, we are limited by 

the legislation in place. With FANS in 

particular, we recognize that there are areas 

of funding that could be improved and with 

hopes through the annual business case 

process, the funding process; that we’ll have 

some increases. You, yourself, would be 

particularly interested to know the top two 

areas are ones that you have mentioned in the 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᑦᑕᐅᖅ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᑕᐅᓯᓐᖏᑦᑐᒥ ᐊᐱᖅᑯᑎᔅᓴᖃᕐᒥᒐᒪᑦᑕᐅᖅ 

ᐃᓄᓕᕆᔨᒃᑰᓂᐊᕐᒥᔪᖅ ᑭᖑᓪᓕᐅᓗᒋᑦ.  

 

ᐊᐱᖅᑯᑎᖃᕈᒪᒻᒥᒐᒪ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ 

ᒪᑐᐃᖅᓯᒍᑎᒋᖅᑲᐅᔭᖏᓐᓂᒃ ᐅᖃᐅᓯᖏᓐᓂᒃ. 

ᑭᖑᓪᓕᖅᐹᐸᓗᑦᑎᐊᖓ ᐅᖃᖅᓯᒪᔭᖓ 

ᑎᑎᕋᖅᓯᒪᔭᖓ, ᐃᓄᓕᕆᔨᒃᑯᒡᒎᖅ 

ᐊᖏᖅᓯᒪᓂᖃᖅᑐᑦ ᓴᓐᖏᓕᖅᑎᑦᑎᒋᐊᕈᒪᓪᓗᑎᒃ 

ᐃᑲᔪᖅᓰᓂᕆᕙᑦᑕᒥᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂ 

ᐃᓐᓇᕐᓄᓪᓗ ᐃᓕᓴᔪᓄᑦ. ᑖᒃᑯᐊ 

ᑮᓇᐅᔭᖃᓐᖏᓗᐊᕐᓂᖏᑦ ᐊᐳᖅᑕᕈᑕᐅᖁᓇᒋᑦ 

ᐃᓕᓐᓂᐊᓂᕐᒧᑦ.  

 

ᐊᐃᑉᐹᓂ ᑎᑎᕋᖅᓯᒪᔪᓂ ᐅᖃᖅᓯᒪᒋᓪᓗᓂ 

ᐊᑐᐃᓐᓇᖃᕐᓂᖅ ᑮᓇᐅᔭᓂᒃ ᐃᑲᔫᓯᐊᔅᓴᓂᒃ 

ᑐᑭᖃᖅᑐᖅ ᐊᑭᑭᓐᓂᖅᓴᐅᓂᐊᕐᖓᑕ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᐊᕋᓱᓕᖅᑲᑕ ᐃᓕᓐᓂᐊᕈᑎᖏᑦ 

ᐊᑭᑭᓐᓂᖅᓴᐅᓛᕐᖓᑕ.  

 

ᑖᒃᑯᐊ ᐊᑭᕋᖅᑐᖃᑎᒌᑦᑑᔮᕐᖓᑎᒃ ᐃᓄᓕᕆᔨᒃᑯᑦ 

FANS−ᑯᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ ᑮᓇᐅᔾᔭᔅᓵᖏᑎᒍᑦ 

ᖃᐅᔨᒪᑦᑎᐊᕋᓱᑦᑕᖅᑯ ᑮᓇᐅᔭᑦ 

ᓄᖅᑲᖓᔾᔪᑕᐅᔾᔮᓐᖏᒃᑲᓗᐊᕐᒪᖔᑕ ᐊᒻᒪᓗ 

ᑕᕝᕙᓴᐃᓐᓇᖅ ᐊᑐᐃᓐᓇᐅᑎᑦᑎᓲᖑᒋᓪᓗᑎᒃ 

ᐃᓚᐃᓐᓇᖏᓐᓂᒃ ᑮᓇᐅᔭᖅᑐᕐᓂᕆᒐᔭᖅᑕᖏᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑎᐅᑉ. ᐊᐱᕆᒍᒪᕙᒃᑲᓕ ᐃᓄᓕᕆᔨᒃᑯᑦ, 

ᑖᒃᑯᐊ ᐅᓂᒃᑳᕆᑦᑎᐊᖁᓪᓗᒋᑦ 

ᓇᓗᓇᐃᖅᑕᐅᑦᑎᐊᖁᓪᓗᒋᑦ ᓱᒻᒪᑦ ᑕᐃᒫᒃ 

ᐅᖃᖅᓯᒪᒻᒪᖔᑕ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᓇᐃᒍ.  

 

ᓇᐃᒍ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᕌᐳᑦ 

ᑭᓕᕝᑦ ᐅᖃᖅᑲᐅᒻᒪᑦ ᐊᐳᖅᑕᕈᑎᖃᐃᓐᓇᓲᖑᒻᒥᒐᑦᑕ 

ᒪᓕᒐᕐᓂᒃ ᐋᖅᑭᓯᒪᔪᓂᒃ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᑮᓇᐅᔭᐃᑦ 

ᐃᓕᓴᕆᓯᒪᔭᕗᑦ ᑮᓇᐅᔭᖏᑦ ᐋᖅᑭᒋᐊᖅᑕᐅᕕᔅᓴᓖᑦ 

ᐊᕐᕌᒍᑕᒫᑦ ᕿᒥᕐᕈᔭᐅᑎᓪᓗᒋᑦ ᑮᓇᐅᔭᐃᑦ 

ᐊᖏᓪᓕᒋᐊᖅᑕᐅᓛᖅᑐᐃᑦ ᐊᒻᒪ 

ᑐᓴᕈᒪᒐᔭᖅᐸᓪᓚᐃᒻᒥᔭᑎᑦᑕᐅᖅ ᒪᕐᕉᒃ ᑖᒃᑯᐊ 

ᖁᑦᑎᓂᖅᐹᒃ ᐅᖃᐅᓯᕆᖅᑲᐅᔮᒃᑭ 

ᐅᖃᐅᓯᕆᖃᑦᑕᖅᓯᒪᔮᒃᑭ ᐃᓪᓗᒧᑦ ᐃᑲᔫᑏᑦ ᐊᖏᕐᕋᒧ 

ᐃᑲᔫᑏᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᓐᓄᑦ 

ᐅᖃᓕᒫᒐᖅᑖᕈᑎᔅᓴᖏᓐᓄᑦ ᐃᑲᔫᑏᑦ 
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past. The housing allowance component as 

well as the tuition fees and books are a major 

part of where we hope to increase our 

funding. Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Mr. 

Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. I 

thank the official for that response and I’m 

really grateful to hear that because I see 

ourselves to be in a very unique situation 

where we have the potential to offer full 

support to completely cover tuition and 

books for those wishing to pursue post-

secondary education. It’s only a matter of the 

will of the government to do so. Given the 

statements that the department is looking to 

work with Inuit organizations and other 

stakeholders to align programming and 

objectives, I definitely see this as something 

that is achievable.  

 

My last question for the Department of 

Family Services is in relation to the FANS 

budget. I’m curious: what percentage of the 

FANS budget is utilized every year? Is the 

FANS budget used up, is there a surplus, or 

does it go into a deficit from year to year? 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) I believe there are 

reports available, but nothing in a detailed 

manner. It’s just aggregate, so it’s a good 

question. Ms. Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) We are 

almost always very close to it, especially in 

more recent years, but the director of career 

development can give a little more, or 

something closer to the level of detail I think 

you’re asking. (interpretation) Thank you, 

Mr. Chairman. 

 

ᐃᓚᒋᔭᐅᓂᐊᓕᕐᖓᑕ ᐊᖏᓪᓕᒋᐊᕋᓱᑦᑕᑎᓐᓄᑦ 

ᑮᓇᐅᔭᖏᓐᓂᒃ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓚᐃᑦᓯᑑᓐ.  

 

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑕᐃᒫᒃ ᑭᐅᕋᑖᕋᕕᓐᖓ. ᑕᒪᓐᓇ 

ᑐᓴᕈᒥᓇᓪᓚᕆᑦᑐᖅ. ᐃᒻᒥᓂᓕ 

ᐊᔾᔨᐅᓐᖏᑦᑑᒐᑦᑕᐃᓛᒃ ᑕᑯᓐᓈᖅᑐᑕ ᐅᕙᑦᑎᓐᓂ. 

ᐊᑐᐃᓐᓇᖃᕈᓐᓇᕋᑦᑕ ᖃᓄᓕᒫᖅ ᐃᑲᔪᖅᓰᓂᕐᒥᒃ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᒫᖏᓐᓄᑦ ᐃᓕᓐᓂᐊᑲᓐᓂᕈᒪᔪᓄᑦ 

ᖁᑦᑎᓂᖅᓴᒥ. ᐱᒍᒪᓂᖃᕈᑦᑕ ᒐᕙᒪᐅᓗᑕᐃᓛᒃ 

ᒐᕙᒪᒃᑯᑦ ᐱᒍᒪᓂᖃᖅᑲᑕ ᑕᐃᒪᐃᒍᓐᓇᕋᓗᐊᕐᖓᑕ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐅᖃᖃᑦᑕᖅᑐᑎ ᐃᓄᐃᑦ 

ᑎᒥᖁᑎᖏᓐᓂ ᐱᓕᕆᖃᑎᖃᕈᒪᓂᕋᖅᑐᑎᒃ 

ᐊᓯᖏᓐᓂᓪᓗ ᐃᓕᓐᓂᐊᕋᔅᓴᐃᑦ ᑐᕌᒐᐃᑦ 

ᑖᒃᑯᐊᓴᐃᓐᓇᕈᖅᑎᑕᐅᒐᓱᓪᓗᑎ. 

ᐱᔭᔅᓴᐅᔮᖅᑑᒐᓗᐊᖅ ᒪᓐᓇ.  

 

 

 

ᑭᖑᓪᓕᖅᐹᕐᓕ ᐊᐱᖅᑯᑎᒐ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ, 

ᐱᔾᔪᑎᖃᖅᑐ ᑖᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᑮᓇᐅᔾᔭᔅᓵᔅᓴᖏᓐᓂ ᓯᓚᑦᑐᖅᓴᕐᕕᒦᑦᑐᑦ 

ᐃᓕᓐᓂᐊᖅᑏ ᖃᑦᑎ %−ᖏᑦ ᑖᒃᑯᐊ ᑮᓇᐅᔭᐃᑦ 

ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑳᑦ ᓄᖑᑕᐅᖃᑦᑕᖅᑳᑦ 

ᐊᒥᐊᒃᑯᖃᑦᑕᖃᓪᓘᓐᓃᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐊᑐᓗᐊᕐᓂᑯᒨᖃᑦᑕᖅᑲᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐅᓂᒃᑳᖅᑕᓕᒃ ᑕᒪᑐᒪ 

ᒥᔅᓵᓄᑦ ᓇᓗᓇᐃᖅᑐᓗᐊᖅᓯᒪᒻᒥᓇᑎᓪᓗ 

ᑕᐃᒍᐃᓪᓛᓯᒪᑐᐃᓐᓇᖅᑐᐃᑦ. ᒥᔅ ᓇᐃᒍ. 

 

 

 

ᓇᐃᒍ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᔾᔨᐸᓗᓪᓚᕆᖓᓂᒃ ᐱᓯᒪᐃᓐᓇᖃᑦᑕᖅᑐᒍᑦ 

ᖃᓂᒋᐸᓗᓪᓚᕆᑦᑕᖓᓂᒃ ᑖᔅᓱᒪ. 

ᓇᓗᓇᐃᖅᑎᑦᑎᐊᕈᓐᓇᓂᖅᓴᐅᕙᓪᓚᐃᔪᖅ ᐅᓇ 

ᐱᓕᕆᔨᒐ ᐃᕝᕕᑦ ᐊᐱᖅᑯᑎᖓᓂ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑭᓕᕝᑦ.  
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Chairman (interpretation): Thank you. 

 

Mr. Clift: Ma’na, Mr. Chairman. We’ll 

provide the exact numbers for you. I’ll get 

them done up tomorrow and then we’ll have 

them sent over.  

 

This past fiscal year we are about $200,000 

under spent. The previous fiscal years I recall 

we were about $200,000 overspent. The 

numbers are very close. In fact, that 

$200,000 we underspent last year, had we 

funded 10 more students, we would have 

used it up. So that is certainly something that 

we have identified in the business case 

process, is that we are very close to our 

capacity on the overall budget at this point.  

 

The overall budget is $7 million annually, 

and that has been the case for several years 

now. I’ll just add that we fund everybody 

who is eligible. We don’t turn anybody as the 

legislation requires us to fund people who are 

eligible. We don’t turn away anybody, nor do 

we limit their reimbursement because we run 

out of budget. If we go over budget, we go 

cap in hand to FMB and then hope that they 

will fund it for us in those years that we are 

over. Ma’na, Mr. Speaker… Mr. Chairman.  

 

Chairman (interpretation): That’s alright. 

It’s good. Mr. Lightstone. 

 

Mr. Lightstone: Thank you, Mr. Chairman. 

Thanks again for that response. I do 

appreciate receiving that information. I just 

have one last request; when you do provide 

us with that detail, if you would ensure it is 

broken down in tuition books, travel, living 

allowance and grants. That is all. Thank you, 

Mr. Chairman. 

 

Chairman: Ma’na. I will give the 

department a chance to commit to that. Ms. 

Niego. 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒥᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᓈᓴᐅᑎᓪᓚᑦᑖᓂᒃ ᐱᑎᑦᑎᒍᓐᓇᕐᓂᐊᕋᓗᐊᖅᑐᒍᑦ 

ᖃᐅᑉᐸᑦ ᑕᕝᕗᖓᖅᑕᐅᑎᒍᓐᓇᓛᖅᑕᒃᑲ.  

 

 

ᒫᓐᓇ ᐊᕐᕌᒎᓯᒪᔪᒥ $230,000−ᓂᖅᑲᐃ ᐊᒥᒐᖅᑐᑦ. 

ᐊᕐᕌᒍᓚᐅᖅᑐᒥ $200,000−ᒥ ᐊᑐᓗᐊᓚᐅᕆᓪᓗᑕ. 

ᖃᓂᒌᑉᐸᑦᑐ $200,000 ᐊᕐᕌᓂ ᐊᑐᓐᖑᓗᐊᔪᔭᕗᑦ 

ᖁᓕᒃᑲᓂᕐᓂ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᒍᓐᓇᔪᒍᑦᑕ ᓄᖑᓐᓂᐊᔪᔫᒐᓗᐊᖅ.  

ᑕᕝᕙᓂ ᓇᓗᓇᐃᖅᓯᒪᔭᕗᑦ ᐱᓕᕆᐊᔅᓴᓂᒃ 

ᐸᕐᓇᐅᑎᓂᒃ. ᓈᒻᒪᓈᑐᐃᓐᓇᑲᓴᓪᓚᕆᑉᐸᓕᖅᑐᐃᑦ. 

 

 

 

 

 

ᑮᓇᐅᔭᓕᒫᖓ $7 ᒥᓕᐊᖑᖃᑦᑕᖅᑐ ᐊᕐᕌᒍᑕᒫᑦ 

ᐊᕐᕌᒍᒐᓚᓐᓄᑦ ᑕᐃᒪᐃᓕᖓᓕᖅᑐᓂᓗ. 

ᑮᓇᐅᔭᖃᖅᑎᐸᑦᑕᕗᑦ ᑭᒃᑯᓕᒫᓂᒃ 

ᐱᔪᓐᓇᐅᑎᖃᑦᑎᐊᖅᑐᐃᑦ. 

ᐋᒡᒑᑐᐃᓐᓇᖃᑦᑕᓐᖏᑦᑐᒍᑦ ᐱᔪᓐᓇᕈᑎᓕᓐᓂᒃ ᐊᒻᒪ 

ᑮᓇᐅᔭᐃᒍᑎᓂᕗᑦ ᐱᔾᔪᑎᒋᓗᒋᑦ ᑮᓇᐅᔭᒥᒃ 

ᐅᑎᖅᑎᑎᖐᓐᓇᓚᐅᖅᓯᒪᓐᖏᑦᑐᒍᑦ ᐊᒻᒪ 

ᐊᑐᓗᐊᕋᐃᒍᑦᑕ ᒐᕙᒪᒃᑯᓐᓄᑦ 

ᑮᓇᐅᔭᖅᑎᑕᐅᒃᑲᓐᓂᖃᑦᑕᕈᒪᓛᕋᓗᐊᖅᑐᒍᑦ 

ᐊᑐᓗᐊᕈᑎᒥᓂᑦᑎᓐᓂᒃ ᐊᑭᓖᒍᑎᔅᓴᓂᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ 

ᓚᐃᑦᓯᑑᓐ.  

 

ᓚᐃᑦᓯᑑᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑕᐃᒫᒃ ᑭᐅᒐᕕᓐᖓ ᖁᔭᒋᔭᕋ 

ᑕᐃᒫᒃ ᑐᓴᖅᑎᑕᐅᖃᑦᑕᕆᐊᔅᓴᖅ. ᑭᖑᓪᓕᖅᐹᒥᒃ 

ᑐᔅᓯᕋᐅᑎᖃᕐᒥᒐᒪ ᖃᐃᑦᑎᒍᕕᑦ ᑕᐃᒃᑯᓂᖓ 

ᑐᓴᕈᒪᔭᑦᑎᓐᓂᒃ ᐊᒡᒍᖅᓯᒪᑦᑎᐊᓛᖅᑲᑦ ᖃᑦᑎᑦ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓅᖔᕐᓂᕐᒪᖔᑕ ᖃᑦᑎᑦ 

ᐅᖃᓕᒫᒐᕐᓄᑦ ᖃᑦᑎᑦ ᐊᐅᓪᓚᕈᑎᔅᓴᓄᑦ 

ᒪᑯᓄᖓᕈᓘᔭᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐃᓄᓕᕆᔨᒃᑯᑦ 

ᐊᖏᕈᒪᒻᒪᖔᑕ. ᒥᔅᑕ ᓇᐃᒍ.  

 

 

 

ᓇᐃᒍ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᐊᖏᕈᓐᓇᖅᑐᒍᑦ ᑕᒪᓐᓇ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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Ms. Niego (interpretation): Thank you, Mr. 

Chairman. We can commit to that. Thank 

you, Iksivautaaq. 

 

Chairman (interpretation): Thank you. 

Continuing on, Mr. Quassa. 

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. How was I going to word my 

question? 

 

To the Nunavut Arctic College, in paragraph 

69 of the report, it states that in looking at the 

last five years, and I am sure you mentioned 

some of this earlier, but I would like to ask a 

question. For the past five years, the college 

did not offer its core (interpretation ends) 

adult basic-education, ABE (interpretation) 

programming. In reading the report from the 

Auditor General, almost 70 percent of 

Nunavut communities, and there are 25 

communities, 70 percent of them did not 

have adult basic-education programs. This 

was mentioned a number of times as to why 

this is the case. Can you please explain why 

this is the case? I know you mentioned this 

as part of your answers, but I would like to 

hear your explanation as to why this is the 

case. Thank you, Mr. Speaker. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. Thank you for asking that 

question. Some of the reasons are budgets as 

sometimes it does not fit in the budget. For 

example, money from the federal 

government departments, we want to work 

more with them and other colleges in the 

arctic to come up with agreements, to not 

change the funding and also to add to the 

funding that is given to the Arctic Colleges.  

 

Colleges in the Arctic will be working 

together to try to get more. Working with the 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖁᐊᓴ.  

 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᖃᓄᕐᖏᓐᓇ 

ᐊᐱᖅᑯᑎᒋᒍᒪᖅᑲᐅᔭᕋ.  

 

ᐃᒻᒪᖃ ᑖᒃᑯᓄᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ ᑕᐃᒪ ᑕᕝᕙᓂ 

ᓈᓴᐅᑎᓕᖕᒥ 69 ᐅᕙᓂ ᐅᖃᓕᒫᓕᐅᖅᓯᒪᔪᒥᒃ 

ᓇᓗᓇᐃᔭᖅᓯᒪᖕᒪᓂᓛᒃ ᐅᑭᐅᑦ ᑕᓪᓕᒪᑦ 

ᐱᐊᓂᓵᖅᑐᑦ ᓲᕐᓗ ᑕᐅᑐᓐᖑᐊᕐᓗᒋᑦ ᑕᐃᒪ ᑖᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓂᓛᒃ, ᐃᒻᒪᖃ 

ᐅᓂᒃᑳᖃᑦᑖᕐᔪᖅᑰᖅᑲᐅᔭᕋᓗᐊᑎᑦ ᐃᓚᖏᑦ. ᑭᓯᐊᓂ 

ᐊᐱᖅᑯᑎᒋᒃᑲᓐᓂᕈᒪᔭᕋ ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ 

ᑖᔅᓱᒥᖓ Adult Basic Education 

−ᖑᓂᕋᖅᑕᐅᔪᑦ ABE−ᖑᓂᕋᖅᑕᐅᕙᒃᖢᓂ 

ᓄᓇᓕᖕᓂ ᐊᑐᐃᓐᓇᐅᕙᒃᑑᒐᓗᐊᖅ ᑭᓯᐊᓂ ᑖᒃᑯᐊ 

ᑎᑎᖅᑲᖏᑦ ᒪᓕᒃᖢᒋᑦ ᑭᒡᓕᓯᓂᐊᖅᑏᑦ 70%−ᓂᒃ 

ᓄᓇᓕᖕᓂ ᓲᕐᓗ ᓄᓇᓕ 25-ᖑᖕᒪᑕ. 70%−ᖓ 

ᑖᓐᓇ ᑕᐅᑐᓐᖑᐊᖅᖢᒍ. ᑖᓐᓇ 

ᐊᑐᐃᓐᓇᐅᓗᐊᓐᖏᒻᒪᑦ ᐃᒻᒪᖃ ᐅᓂᒃᑳᖃᑦᑕᑎᓪᓗᒍ 

ᓴᖅᑭᐊᕐᔪᖅᑰᖅᑲᐅᔭᕋᓗᐊᖏᑦ ᐃᓚᖏᑦ ᓱᓇᒥᒃ 

ᐱᔾᔪᑎᖃᕐᒪᖔᑦ. ᓱᖕᒪᑦ ᑖᓐᓇ 

ᑕᐃᒪᓐᓇᐃᓕᖓᖕᒪᖔᑦ ᖃᐅᔨᒋᐊᕈᒪᕗᖓ. ᐃᒻᒪᖃ 

ᐃᓚᖓᒍᑦ ᐅᓂᒃᑳᖅᑲᐅᔭᕋᓗᐊᖓ 

ᑐᓴᒃᑲᓐᓂᐊᕐᔪᒍᒪᒐᒃᑯ ᓱᖕᒪᑦ 

ᑕᐃᒪᓐᓇᐃᓕᖓᓗᐊᕐᒪᖔᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ 

ᑖᔅᓱᒥᖓ ᐊᐱᕆᒐᕕᑦ. ᑕᒪᒃᑯᐊ ᐱᔾᔪᑕᐅᓗᐊᓲᖑᒻᒥᔪᑦ 

ᐃᓛᓐᓂᒃᑯᑦ ᑮᓇᐅᔭᖅᑑᑏᑦ ᐃᓛᓐᓂᒃᑯᑦ 

ᓯᓚᑖᓃᖔᓲᖑᒻᒥᒻᒪᑕ ᑕᒪᒃᑯᐊ ᐆᑦᑑᑎᒋᓗᒋᑦ 

ᐱᓗᐊᖅᑐᒥᖃᐃ ᒐᕙᒪᑐᖃᒃᑯᓃᖔᖓᔪᐃᑦ ᐊᒻᒪᓗ 

ᐱᓕᕆᕝᕕᖏᓐᓂ. ᑕᒪᒃᑯᐊ 

ᖃᓄᖅᑑᖃᑎᒋᒐᓱᐊᕈᒪᓯᒪᒻᒥᔭᕗᑦ ᐊᓯᖏᑦ 

ᐅᑭᐅᖅᑕᖅᑐᒥ ᓯᓚᑦᑐᖅᓴᕐᕕᐅᔪᐃᑦ 

ᖃᓄᖅᑑᖃᑎᒋᓗᒋᑦ ᐊᒻᒪᓗ ᐋᔩᖃᑎᖃᕈᒪᓪᓗᑕ 

ᒐᕙᒪᑐᖃᒃᑯᓐᓂ ᐊᓯᔾᔨᖅᑕᐅᖁᓪᓗᒍ ᐊᒻᒪ 

ᐃᓚᒋᐊᖅᑕᐅᑲᓐᓂᕈᓐᓇᕐᒪᖔᑕ ᖄᒃᑲᓐᓂᐊᒍᑦ 

ᑮᓇᐅᔭᖅᑑᑎᑦᓴᐃᑦ ᑐᓂᔭᐅᓗᑎᒃ ᐅᑭᐅᖅᑕᖅᑐᒥ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓐᓄᑦ.  

 

ᑖᓐᓇ ᑲᑐᔾᔨᓗᑕ ᐱᓕᕆᐊᕆᒍᒪᓂᐊᖅᑕᕗᑦ 

ᑕᖅᑭᕆᓂᐊᖅᑕᑎᓐᓂ ᒫᓐᓇᒫᕈᓗᒃ. ᐃᓛᓐᓂᑯᑦᑕᐅᖅ 

ᐊᓯᖏᑦ ᑲᑐᔾᔨᖃᑎᒋᓪᓗᒋᑦᑕᐅᖅ 
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other universities and colleges, we try to 

work more with Inuit organizations. That is 

running very well right now, and it is 

becoming stronger all the time. Where we 

both consider certain matters, and partner on 

certain things. If we can add to those 

partnerships, things can get a lot stronger. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Quassa. 

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. That is very interesting to hear. 

I’ll just proceed with my other comments. 

There are 25 communities and I am sure, for 

example, most of them, if not all of the 

communities have Arctic College learning 

centres. Do all communities have arctic 

colleges? For example, you indicated that the 

college did not offer its core adult basic-

education program in almost 70 percent of 

the communities. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. Yes, most of the programs that are 

provided are basically the same and we have 

to work closely together with the government 

departments. For example, if there is a new 

program that is going to be provided in the 

fall at the college, we make sure that we have 

the adequate staff and we also make sure that 

we work together with the different entities 

in that particular community. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Quassa.  

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman, and thank you for your response.  

I would like to direct my question to the 

Department of Family Services, and I will 

ᐱᓕᕆᖃᑎᒋᓇᓱᐊᓲᕆᓂᖅᓴᕆᓕᕐᒥᔭᕗᑦᑕᐅᖅ 

ᐃᓄᐃᑦ ᑎᒥᖁᑎᖏᑦ. ᐊᑦᓱᐊᓗᒃ 

ᐊᐅᓚᓂᖃᑦᑎᐊᖅᑐᒍᑦ ᑕᒪᐅᓇ ᐊᒻᒪᓗ ᑕᒪᓐᓇ 

ᓴᓐᖏᓕᖅᐸᓪᓕᐊᖏᓐᓇᖅᓱᓂᓗ 

ᖃᓄᖅᑑᖃᑎᒋᓂᕆᕙᑦᑕᕗᑦ ᐊᒻᒪᓗ 

ᑲᑐᔾᔨᖃᑎᒌᓐᓂᕆᕙᑦᑕᕗᑦ ᐃᓄᐃᑦ ᑎᒥᖁᑎᖏᓐᓂ. 

ᑕᒪᒃᑯᐊ ᐃᓚᒋᐊᒃᑲᓐᓂᕈᓐᓇᓂᖅᐸᑕ ᐊᔅᓱᐊᓗᒃ 

ᓴᓐᖏᓕᖅᐹᓪᓕᕋᔭᖅᑰᖅᐸᓪᓚᐃᔪᖅ ᑕᒪᓐᓇ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᖁᐊᓴ.  

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 

ᑐᓴᕈᒥᓇᑦᑎᐊᖅᑐᖅ. ᑕᐃᒪ ᑭᖑᓪᓕᖅ 

ᐊᐱᕆᑐᐃᓐᓇᕐᓂᐊᖅᑕᕋ ᑖᔅᓱᒧᖓ ᐃᓚᒋᖕᒪᒍᐃᓛᒃ. 

ᓄᓇᓖᑦ 25-ᖑᖕᒪᑕ ᐊᒻᒪᓗ ᓇᓗᓇᓐᖏᑦᑐᖅ 

ᖃᐅᔨᒪᓪᓗᖓᓗ ᓄᓇᓖᑦ 25-ᖑᔪᑦ ᑖᒃᑯᐊ ᓲᕐᓗ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖃᕐᒪᑕ ᐊᑐᓂ. ᑕᐃᒪᓐᓇᐃᑎᓪᓗᒍ 

ᑖᒃᑯᐊ ᐊᑐᓂ ᓄᓇᓖᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᖃᖅᑐᐃᑦ 25-

ᖑᖕᒪᑕ ᐃᓕᓴᐃᔨᒃᓴᒥᒃ 

ᑕᐃᒪᓐᓇᐃᑦᑐᖃᐅᑦᑎᐊᖅᑑᒐᓗᐊᓇᐃᑦ ᑕᒪᕐᒥᑦᑎᐊᖅ 

ᓄᓇᓖᑦ? ᑕᐃᒪᓐᓇᐃᑦᑐᖃᐅᖅᐹᑦ? ᓲᕐᓗ 

ᐅᖃᖅᑲᐅᑎᓪᓗᑕ 70% ᒫᓐᓇᒧᑦ ᑎᑭᖦᖢᒍ 

ᐊᑐᖅᑕᐅᓚᐅᓐᖏᒻᒪᑕ ᑖᒃᑯᓇᖓᑦ ᓄᓇᓕᖕᓂ 

70%−ᖑᔪᓂᒃ. ᑕᐃᒪᓕ ᓄᓇᓖᑦ ᐃᓕᓴᐃᔨᒃᓴᒥᒃ 

ᑕᐃᒪᓐᓇᐃᑦᑐᒧᑦ ᐱᑕᖃᐅᑦᑎᐊᖅᑑᒐᓗᐊᖅ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐄ, ᑕᒪᒃᑯᐊ 

ᐊᓯᔾᔨᖅᑕᓗᐊᖅᐸᓐᖏᑦᑐᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᐃᓛᒃ ᓯᓚᑦᑐᖅᓴᕐᕕᖃᕐᕕᐅᔪᐃᑦ ᐊᓯᔾᔨᕋᐃᒻᒪᑕ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔨᖁᑎᕗᑦ ᑖᒃᑯᐊ 

ᐸᕐᓇᓯᒪᖃᑎᒋᑦᑎᐊᕋᓱᐊᓲᕆᔭᕗᑦ. ᖃᐅᔨᒪᒐᑦᑕ ᓲᕐᓗ 

ᐅᑭᐊᔅᓵᖅ ᓴᖅᑭᖅᑐᖃᕐᓂᐊᖅᐸᑦ ᓄᑖᒥᒃ ᐊᒻᒪᓗ 

ᐃᓄᑦᓯᒪᔪᖃᓐᖏᑉᐸᑦ ᑕᒪᒃᑯᐊ 

ᓴᖅᑭᔮᖅᑎᒐᓱᐊᓲᕆᔭᕗᑦ ᐃᖅᑲᓇᐃᔮᔅᓴᐃᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐊᓯᐊᒍᑦ ᖃᐅᔨᒪᔭᖃᐅᕋᑦᑕ 

ᑲᑐᔾᔨᖃᑎᒌᒍᓐᓇᕋᔭᑦᑕᑎᓐᓂ ᓄᓇᖏᓐᓂ 

ᐱᓕᕆᐊᖃᕈᓐᓇᕋᔭᖅᑐᒥ ᑕᒪᒃᑯᐊ 

ᕿᒥᕐᕈᖃᑦᑕᕐᒥᔭᕗᑦᑕᐅᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᖁᐊᓴ.  

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ ᑖᓐᓇ 

ᖁᔭᓐᓇᒦᒃ ᑭᐅᑦᑎᐊᕋᕕᑦ. ᑕᐃᒪ ᑖᒃᑯᓄᖓ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᐃᓄᓕᕆᔩᑦ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ.  
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ask my question in English.  

 

(interpretation ends) A number of reports and 

studies have noted that learners taking core 

adult basic education programs are not 

eligible for funding support. Can you 

describe what consideration has been given 

to assessing funding support specifically for 

adult learners who want to develop their core 

literacy and other basic academic skills? 

Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. Ms. 

Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) There are a 

few barriers; one would be between the 

college as well as independent third parties. I 

know I’ve had the two departments; the 

college and Family Services, have had 

discussions. There is a space issue. Whether 

we’re funding a third-party who needs space 

in the community and they rely on the 

college; that can be an issue, to increasing the 

number of programs available in the 

community. More specifically on the 

INAUDIBLE funding towards the adult 

learners, I will rely on my director of career 

development. (interpretation) Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. I’m 

not the Speaker. Mr. Clift. 

 

Mr. Clift: Ma’na, Mr. Chairman. The 

funding that we are provided for adult 

training, non-post-secondary adult training, 

as I said earlier, traditionally has been 

focused on full-time programs. There is 

presently a… what’s the best way to put it? 

There is a bit of a policy gap about who is 

responsible for literacy in the territory. There 

is certainly a component to the college’s 

involvement, the Department of Education, 

and ourselves.  

ᖃᓪᓗᓇᐅᔭᑐᐃᓐᓇᕐᓂᐊᕋᒃᑯ ᑖᓐᓇ ᐊᐱᖅᑯᑎᒐ.  

 

(ᑐᓵᔨᑎᒍᑦ) ᐊᑕᐅᓯᐅᓐᖏᑦᑐᖅ ᐅᓂᒃᑳᑦ ᐊᒻᒪᓗ 

ᖃᐅᔨᓵᖑᔪᕕᓃᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᒻᒪᑕ. ᑕᐃᒃᑯᐊ 

ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᑮᓇᐅᔭᖅᑎᒍᑦ ᐃᑲᔪᖅᑕᐅᔪᓐᓇᓐᖏᑦᑐᒡᒎᖅ. 

ᓇᓗᓇᐃᖅᓯᔪᓐᓇᖅᐲᑦ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᕈᓐᓇᐱᓪᓗ 

ᐃᓐᓇᐃᑦ ᐃᓕᓴᖅᑏᑦ ᑮᓇᐅᔭᖅᑎᒍᑦ 

ᐃᑲᔪᖅᑕᐅᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᓪᓗᒋᑦ 

ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ 

ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᓂᒃ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᐃᒍ.  

 

ᓇᐃᒍ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ ᐊᐳᖅᑕᐅᑎᖃᑦᑕᕋᑦᑕ ᐃᓚᖓᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᑕᖅᑳᖔᖅᑐᑦ 

ᒐᕙᒪᒃᑯᓐᓄᑦ ᐊᑕᓐᖏᑦᑐᑦ. ᐱᓕᕆᕝᕖᑦ ᑖᒃᑯᐊ ᒪᕐᕉᒃ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ ᐃᓄᓕᕆᔨᒃᑯᓪᓗ 

ᐅᖃᓪᓚᖃᑎᒌᖃᑦᑕᖅᓯᒪᔫᒃ ᐃᓪᓗᕈᓯᖃᓐᖏᓗᐊᕐᓂᖅ 

ᑕᒪᓐᓇᐅᓲᖑᒻᒥᒻᒪᑦ. ᑕᐃᒃᑯᐊᓗ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᔨᒋᖃᑦᑕᖅᑕᕗᑦ ᒐᕙᒪᒃᑯᑦ 

ᓯᓚᑖᓃᑦᑐᑦ ᐊᒻᒪᓗ ᐅᓄᖅᓯᑲᓐᓂᕐᓂᐊᖅᐸᑕ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐃᓂᑭᔅᓴᓗᐊᕐᓂᖅ 

ᑕᒪᓐᓇᐅᖃᑦᑕᕐᒥᔪᑦ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓴᓂᕐᒧᑦ 

ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᒍᔪᑦ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᑭᓕᕝᑦ.  

 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᒃᑯᐊ ᑮᓇᐅᔭᑦ ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ 

ᐃᓐᓇᕐᓄᑦ ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. ᒪᑯᓄᖓ ᐅᓪᓗᓕᒫᖅᑕᐅᔪᓄᑦ 

ᐋᖅᑭᒃᓯᒪᖃᑦᑕᕐᒪᑕ. ᖃᓄᑭᐊᖅ ᐅᖃᑦᑎᐊᕋᔭᕋᒃᑯ. 

ᑭᑭᑦᑎᓯᒪᔪᖅᑕᖃᕐᒪᑦ ᑭᒃᑯᑦ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒥᒃ 

ᑲᒪᔨᐅᒻᒪᖔᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑰᒻᒪᖔᖅ 

ᐊᒻᒪᓘᓐᓃᑦ ᐅᕙᒍᑦ ᐊᒻᒪ ᖃᐅᔨᒪᓪᓗᖓ ᐊᒻᒪᓗ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᐅᑉ ᐅᓂᒃᑳᖏᓐᓂᒃ 

ᑎᑎᕋᖅᓯᒪᔪᖅᑕᖃᖅᖢᓂ. ᑕᐃᒃᑯᐊ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᑐᑭᒧᐊᒍᑎᖃᖅᑐᑦ. 

 

 

ᕿᒥᕐᕈᓇᑦᑕᐅᓂᐅᓚᐅᖅᑐᑦ 
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I do know that, as mentioned in the Auditor 

General’s report, there was a review done of 

the Adult Learning Strategy, and the issue of 

literacy and who supports it is one of those 

issues that will be discussed when that 

review is released. 

 

For our part, as I mentioned earlier, we are 

looking at what we can do to provide 

individual support for part-time students. It’s 

unlikely we can provide them with living 

allowances, but it may be possible for us to 

pay the tuition and book fees, for example, 

and that is what we are looking at. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) Before we move on, just 

to follow-up on Mr. Quassa’s line of 

questioning, for the college, when it comes to 

your ABE programs in any given year, how 

many of those programs are taught by the 

adult educator in a community and how 

many of those programs are taught by an 

instructor that you’ve had to go out and hire? 

I hope that question is clear. Mr. Suvega. 

 

Mr. Suvega: Thank you, Mr. Chairman. I 

don’t have that detail of information here. I 

would be pleased to provide that in writing as 

a follow-up, shortly. Thank you, Mr. 

Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) Thank you for 

committing to provide that. The reason I ask 

that is it is my understanding that the adult 

educator in a community often, that is part of 

their job duties, is they do the adult basic 

education part. I’m just interested to see if 

that’s the case across the territory or not. Mr. 

Suvega, could you maybe enlighten us: when 

it comes to the adult educators, is offering or 

teaching adult basic education part of their 

job normally? Mr. Suvega.  

ᐅᓂᒃᑲᐅᓯᕆᔭᐅᓯᒪᓕᖅᐸᑕ ᐸᐃᑉᐹᖅᑎᒍᑦ ᑕᐃᓐᓇ 

ᐃᓚᒋᔭᐅᖃᑕᐅᓂᐊᖅᑐᖅ.  

 

 

 

 

ᖃᓄᑭᐊᖅ ᐃᓅᔾᔪᑎᓄᖅᑲᐃ ᑐᕌᖓᔪᓂᒃ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᔪᓐᓇᖅᑐᒍᑦ ᐃᒻᒪᖄᓘᓐᓃᑦ ᒪᑯᓂᖓ 

ᐅᖃᓕᒫᒐᓂᒃ ᑮᓇᐅᔭᖅᑐᒥᒻᒪᑕ ᑕᐃᒃᑯᐊ 

ᐊᑭᓕᖃᑦᑕᕈᓐᓇᕋᔭᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

ᐊᓯᐊᓅᓚᐅᓐᖏᓂᓐᓂ ᒥᔅᑕ ᖁᐊᓴᐅᑉ 

ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖓ ᐅᑎᕐᕕᒋᒃᑲᓂᕐᓗᒍ. ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐃᓐᓇᕐᓄᑦ ᐅᖃᐅᓯᕆᑎᓪᓗᑎᒃᑯᑦ 

ᖃᔅᓯᑦ ᐃᓕᓐᓂᐊᕈᑏᑦ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᖅᑎᒧᑦ 

ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᖃᑦᑕᖅᐸᑕ ᐅᕝᕙᓘᓐᓃᑦ ᐊᓯᖏᑦ? 

ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑕᐃᒪᓐᓇ ᐃᓗᓕᑯᓘᔭᓕᓐᓂᒃ 

ᐱᓯᒪᓐᖏᑦᑐᖓᐅᒐᓗᐊᖅ ᑭᓯᐊᓂ ᖃᐅᔨᒍᒃᑯ 

ᑎᑎᖅᑲᑎᒍᑦ ᑭᐅᔪᓐᓇᓛᖅᑐᖓ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᓪᓗ 

ᑕᐃᒪᐃᓐᓂᐊᖅᓯᒪᒐᕕᑦ. ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᓗᐊᖅᑕᕋ 

ᑐᑭᓯᐅᒪᓂᒃᑯᑦ ᐃᓐᓇᐃᑦ ᐃᓕᓴᖅᑎᖓᑦ 

ᐃᖅᑲᓇᐃᔮᖓᑕ ᐃᓚᒋᓪᓗᓂᐅᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖦᖤᖅᐳᖅ ᑎᑎᕋᕆᐅᖅᓴᓂᕐᒥᒃ 

ᐊᓯᖏᓐᓂᒡᓗ. ᑕᐃᒪᐃᑦᑐᐃᓐᓇᐅᖕᒪᖔᑦ ᓄᓇᕗᓕᒫᒥ 

ᑐᑭᓯᔪᒪᑐᐃᓐᓇᖅᑲᐅᔪᖓ. ᐃᒻᒪᖃ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᖅᑏᑦ ᐃᖅᑲᓇᔮᖓᑕ ᐃᓚᒋᖕᒪᒎ? ᖁᔭᓐᓇᒦᒃ. 

ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
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Mr. Suvega: Thank you, Mr. Chairman. 

While there’s a wide range of programs 

delivered college-wide, I think, within the 

college community I want to point out that 

everyone tends to help each other out, 

whether it’s in their job description or not. 

Over the years I have known individuals in 

communities that have willingly helped out 

in trying to fill some of the gaps as they try 

to provide services to their communities.  

 

We’re very fortunate we have a strong 

college community that has a number of 

committed individuals who have been there 

for a long time. I’m very lucky to be working 

with these individuals across the territory, 

but that’s not the point. I mean if they’re 

doing this on top of what they’re doing as 

part of their day job. Part of the challenge 

and the onus for us is to ensure that we’re 

looking at the data, the information, and 

programs to make sure we have the resources 

and, let’s say for example, staff for faculty in 

place to ensure that that’s not happening.  

 

I don’t have a complete answer on how many 

structures versus how many adult educators 

are doing that right now. We try to avoid that 

as much as we can, but in another way we’re 

also very fortunate to have a college 

community that really comes together as a 

community. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Quassa. 

 

Mr. Quassa (interpretation): Thank you, Mr. 

Chairman. Thank you for recognizing me 

again. I would like to make a supplement in 

regard to the people who are interested in 

taking the Adult Basic Education Program. It 

was touched upon a little earlier. They are 

not provided financial support and that’s part 

of the reason why some people leave the 

program without completing it. That’s part of 

ᐊᔾᔨᒌᓐᖏᑦᑐᕈᓘᔮᓗᖕᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ 

ᓴᖅᑭᔮᖅᑎᑦᑎᖃᑦᑕᕋᑦᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓂ ᐊᒻᒪ 

ᐃᑲᔪᖃᑎᒌᕈᓘᔭᖃᑦᑕᖅᖢᑎᒃ ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᑭᓱᓕᕆᔨᐅᒐᓗᐊᕈᓂ 

ᐊᑐᓐᖏᖦᖢᓂᔾᔪᒃ ᑎᑎᕋᖅᓯᒪᓐᖏᒃᑲᓗᐊᖅᐸᑕᓗ 

ᐃᖅᑲᓇᐃᔮᖏᑕ ᐃᓗᐊᓂ. ᐃᑲᔪᕈᒪᔪᑦ ᑕᐃᒃᑯᐊ 

ᐊᑐᖃᑦᑕᖅᑕᕗᑦ ᓲᕐᓗ ᑭᑭᑦᑎᓯᒪᔪᖃᕐᓂᕈᑦᑕ 

ᒪᑯᓂᖓ ᐱᔨᑦᑎᕈᑎᓂᒃ ᓄᓇᒥᖕᓄᑦ 

ᓴᖅᑭᔮᖅᑎᑦᑎᓇᓱᖃᑦᑕᕐᒪᑕ.  

 

ᐄ, ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ ᐊᒃᓱᕈᖃᑦᑕᕐᒪᑕ 

ᐃᓚᖏᓪᓗ ᐊᑯᓂᐊᓗᒃ ᐃᓕᓴᐃᔨᐅᓪᓗᑎᑦ ᑕᐃᒫᒃ 

ᑕᐃᒪᐃᑦᑐᖅ ᓄᓇᕗᓕᒫᒥ. ᑖᓐᓇᐅᓐᖏᑦᑐᕐᓖ ᑖᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔮᖃᕋᓗᐊᕋᒥ ᖄᒃᑲᓐᓂᐊᒍᑦ 

ᐱᓕᕆᖃᑦᑕᕐᒥᔪᑦ. ᑕᐃᒪ ᐅᕙᒍᑦ ᒪᑯᓂᖓ ᐸᐃᑉᐹᓂᒃ 

ᓈᓴᐅᑎᓂᒃ ᑕᒪᒃᑯᓂᖓ ᕿᒥᕐᕈᑦᑎᐊᕋᓱᖃᑦᑕᖅᑐᒍᑦ 

ᓴᓇᕐᕈᑎᖃᑦᑎᐊᓂᐊᕐᒪᑕ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ 

ᐃᓕᓴᐃᔩᑦ.  

 

 

 

 

 

 

 

ᒫᓐᓇ ᑕᐃᒪᐃᓕᖓᔪᒍᑦ. ᑖᓐᓇ ᐃᓗᐃᒃᑲᐅᓪᓗᒍ 

ᑭᐅᓐᖏᑕᕋᓗᐊᕋ ᖃᔅᓯᑦ ᐃᓕᓴᖅᑏᑦ ᖃᑦᑎᐅᖕᒪᖔᑦ 

ᐃᓕᓴᐃᔩᑦ ᐊᒻᒪᓗ ᖁᕕᐊᓇᖅᑐᖅ ᑕᐃᒃᑯᐊ 

ᐊᖏᖅᓯᒪᑦᑎᐊᖅᖢᑎᒃ ᐃᑲᔪᖃᑎᒌᖃᑦᑕᕐᒪᑕ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᖁᐊᓴ.  

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᓕᓴᕆᒃᑲᓐᓂᕋᕕᓐᖓ. ᑕᐃᒪᐃᓛᒃ 

ᐅᓂᒃᑳᖅᑕᐅᐸᓗᓵᖅᑑᒐᓗᐊᖅ ᒫᓐᓇ 

ᑲᔪᓯᒋᐊᒃᑲᓐᓂᐊᕐᔪᒍᒪᒐᒃᑯ ᑖᓐᓇ. ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕆᐊᕈᒪᕙᒃᑑᒐᓗᐊᑦ Adult Basic 

Education ᐱᔾᔪᑎᒋᓪᓗᒍ 

ᓴᖅᑭᑕᐅᕌᕐᔪᖅᑰᖅᑲᐅᔫᒐᓗᐊᑦ. 

ᑮᓇᐅᔭᓕᐅᖃᑦᑕᓗᐊᓐᖏᒻᒪᑕ ᐃᓚᖏᑦ 

ᑮᓇᐅᔭᓕᐅᖅᑎᑕᐅᓐᖏᖦᖢᑎᒃ. ᑕᒪᓐᓇ 

ᓄᖅᑲᕈᑕᐅᖃᑦᑕᕐᒥᖕᒪᑦ 

ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᕈᒪᔫᒐᓗᐊᓄᑦ 

ᑮᓇᐅᔭᓕᐅᔾᔮᓐᖏᒃᑯᓂ ᐃᓛᓐᓂ 

ᓄᖅᑲᑐᐃᓐᓇᖅᐸᖕᒪᑕ ᐅᐸᒍᓐᓃᖅᐸᖕᒪᑕᓗ ᑕᒪᓐᓇ 
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the problem and one of the challenges for the 

students. 

 

(interpretation ends) For the Department of 

Family Services, again, I think we have 

brought this up over and over, but lack of 

financial support for our adult learners who 

wish to enrol into the adult basic education 

core programs has been long identified as a 

barrier to improving academic abilities and 

increasing employment opportunities. Can 

you be a little bit more specific as to what 

steps have been taken to explore options to 

access and provide additional funding to 

adult learners, especially those taking core 

programs and literacy courses in order that 

all adult learners can be supported as they 

transition to post-secondary education and 

employment? (interpretation) That’s my final 

question. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) Thank you 

for that question. Right now the priority is to 

complete the FANS transfer as well as the 

increase in FANS funding. Once I have 

departmental resources more available for the 

Adult Learning and Training Supports, we 

can dedicate more time towards that.  

 

There are other funding possibilities through 

the department. However, for example, 

through income assistance, I do not have 

details on that with me here today, but with 

the plans I believe we have got an idea of 

what is required. Once the FANS project is 

nearing completion, then we will concentrate 

on adult learning and training. 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you as 

well. Continuing onwards, Ms. Angnakak. 

 

ᑕᒪᔾᔭᐃᓛᒃ ᐃᓚᖓᒍᑦ ᓲᕐᓗ ᐊᕝᕕᐊᕈᑕᐅᖃᑦᑕᕐᓂᖓ 

ᐱᔾᔪᑎᒋᓪᓗᒍ.  

 

(ᑐᓵᔨᑎᒍᑦ) ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ, ᑕᒪᓐᓇ 

ᐅᖃᐅᓯᕆᖃᑦᑕᖅᓯᒪᔭᕋᓗᐊᕗᑦ ᑖᒃᑯᐊ 

ᑮᓇᐅᔭᓕᐅᖅᑎᑕᐅᖃᑦᑕᓐᖏᑦᑐᑦ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐊᒻᒪᓗ ᑕᒪᓐᓇ 

ᐊᑯᓂᐊᓗᒃ ᐊᐳᖅᑕᐅᑎᒋᔭᐅᓂᖓ 

ᓇᓗᓇᐃᖅᑕᐅᓯᒪᓕᖅᖢᓂ ᐊᒻᒪᓗ 

ᐃᖅᑲᓇᐃᔮᒃᓴᕕᓂᐅᒐᓗᐊᑦ ᑕᒪᒃᑯᐊ 

ᑎᒍᔭᐅᔪᓐᓃᖅᖢᑎᒃ. ᓇᓗᓇᐃᖅᓯᒃᑲᓐᓂᕈᓐᓇᖅᐲᑦ 

ᖃᓄᐃᓕᐅᖅᓯᒪᓕᕐᒪᖔᔅᓯ ᓇᓖᕌᕈᑏᓪᓗ 

ᕿᒥᕐᕈᓇᓪᓗᓯ ᑮᓇᐅᔭᖃᖅᑎᑕᐅᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᕐᒪᑕ 

ᑕᐃᒃᑯᐊ ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐱᓗᐊᕐᓗᒋᑦ 

ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ 

ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᓂᒃ ᐱᔪᒪᔪᑦ ᐃᓘᓐᓇᖏᑦ 

ᑕᐃᒃᑯᐊ ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ 

ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᑲᔪᖅᑕᐅᑦᑎᐊᖃᑦᑕᕈᓐᓇᕐᓂᐊᕐᒪᑕ? 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑖᔅᓱᒥᖓ ᑕᕝᕙ ᑭᖑᓪᓕᖅᐹᕋ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᓇᐃᒍ.  

 

ᓇᐃᒍ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ 

ᖁᔭᓐᓇᒦᖅᖢᑎᒃ ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᔪᓐᓇᕋᓐᓂ. 

ᒫᓐᓇᐅᔪᖅ ᑕᐃᒃᑯᐊ ᓯᕗᓪᓕᐅᑎᓯᒪᔭᕗᑦ 

ᐱᔭᕇᕈᒪᓪᓗᑕ ᐃᓕᓴᖅᑎᓄᑦ 

ᑮᓇᐅᔭᖅᑖᕆᔭᐅᖃᑦᑕᖅᑐᑦ ᓄᒃᑎᖅᑕᐅᓂᖏᑦ ᐊᒻᒪᓗ 

ᑮᓇᐅᔭᖃᖅᑎᑦᑎᖃᑦᑕᕐᓂᕗᑦ ᖁᕝᕙᕆᐊᕐᓗᑎᒃᑯᑦ. 

ᑕᒪᒃᑯᐊ ᐃᓐᓇᕐᓄᑦ ᑐᕌᖓᔪᑦ ᐱᔭᕇᕐᔫᒥᒍᑦᑎᒃᑯᑦ 

ᐱᓕᕆᐊᕆᕙᓪᓕᐊᔪᓐᓇᖅᓯᓂᐊᖅᑕᕗᑦ 

ᐊᑐᓕᖅᑎᐸᓪᓕᐊᓗᒍ.  

 

ᐆᒃᑑᑎᒋᓗᒍ ᐃᒃᑯᐊ 

ᓂᖃᐃᓱᖅᑎᐅᖃᑦᑕᖅᑐᓂᖔᖅᑐᑦ ᑮᓇᐅᔭᑦ 

ᐊᑐᖅᑕᐅᔪᓐᓇᐸᓪᓚᐃᖕᒥᔪᖅ ᑭᓯᐊᓂ 

ᐃᓗᓕᑯᓘᔭᖏᓐᓂᒃ ᐱᓯᒪᓐᖏᖦᖢᖓ. ᐄ, 

ᖃᐅᔨᒪᐸᓗᒃᑐᒍᑦ ᑭᓱᓂᒃ ᐱᑕᖃᓐᖏᓗᐊᕐᒪᖔᑦ 

ᑕᐃᓐᓇ ᐃᓕᓴᖅᑎ ᑮᓇᐅᔭᖁᑎᖏᑦ 

ᓄᒃᑎᖅᑕᐅᕌᓂᒃᐸᑕ ᐃᓐᓇᕐᓄᑦ ᑐᕌᖓᔪᖅ 

ᕿᒥᕐᕈᓇᒃᑲᓐᓂᕐᓂᐊᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᑲᔪᕼᐃᓗᑕ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

 

ᐊᕐᓇᒃᑲᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐊᐱᕆᓂᐊᖅᑲᐅᔭᕋᓗᐊᕋ ᐊᐱᕆᔭᐅᖅᑲᐅᖕᒪᑦ. 
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Ms. Angnakak (interpretation): Thank you, 

Chairman. I was going to ask a question 

earlier, but it was already asked. 

 

I have a question about the Nunavut Arctic 

Colleges in the communities. Do the students 

have the option to take any programs, or can 

they identify what they are interested in and 

what types programs they would like to see 

in the communities? Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you. 

Nunavut Arctic College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, 

Chairman. Thank you for asking that 

question. Yes, we do get approached and 

people identify what they are interest in, and 

if they are not approached, it’s possibly 

because they have limited resources. There is 

probably not enough information going out 

to the communities, but we are getting 

approached and we also have a close working 

relationship with the Inuit organizations 

because of course you have to collaborate 

with the other entities, with the other 

different government departments. Thank 

you, Mr. Chairman. 

 

Chairman (interpretation): Thank you as 

well. Ms. Angnakak. 

 

Ms. Angnakak (interpretation): Thank you, 

Chairman. Thank you for your response. The 

programs that are made available in the 

communities, we also have to focus on 

employment requirements. For example, 

there is going to be an elders centre that will 

be built in Nunavut and they will need 

human resources that are educated in that 

field. The elders centre is not built yet, but I 

think it is time that we set up the program so 

that we will have the human resources 

available. Do you plan ahead and do you 

work with the government and have a dialog 

 

 

 

ᑭᓯᐊᓂ ᐊᐱᕆᒃᑲᓐᓂᕈᒪᒐᓗᐊᖅᑐᖓ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓂ 

ᓄᓇᓕᖕᓂ ᓂᕈᐊᖃᑕᐅᔪᓐᓇᕐᒪᖔᑕ ᖃᓄᐃᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᕈᓐᓇᕐᒪᖔᑦ ᓲᕐᓗ ᐅᐸᑦᑕᐅᖃᑭᑦᑕᖅᑳ 

ᓄᓇᓕᖕᓂᒥᐅᑕᐃᑦ ᑭᓱᓂᒃ 

ᐃᓕᓐᓂᐊᖃᑦᑕᕈᒪᖕᒪᖔᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᕼᐃᓚᑦᑐᕼᐊᕐᕕᓕᕆᔨᒃᑯᑦ, ᒥᔅᑕ 

ᓱᕕᒐᖅ.  

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ 

ᐊᐱᕆᒐᕕᑦ. ᐄ, ᐅᓪᓗᒥᐅᓕᖅᑐᖅ 

ᐅᐸᑦᑕᐅᖃᑦᑕᐸᓪᓕᐊᓕᕐᒥᔪᐃᑦ. ᐃᓛᓐᓂᒃᑯᑦ 

ᐅᐸᑦᑕᐅᖃᑦᑕᓐᖏᑦᑐᒥᓂᐅᑉᐸᑕ ᑭᖑᓂᐊᓂ 

ᑕᒪᒃᑯᐊᖃᐃ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᓐᖏᓗᐊᖃᑦᑕᕐᓂ 

ᐃᓚᖓᓐᓂᒍ ᕿᓂᖅᑎᐅᖃᑦᑕᕈᓐᓇᕋᔭᖅᑐᓂᒃ 

ᐅᕝᕙᓘᓐᓃᑦ ᐱᔪᒥᔅᓴᐅᑎᐅᔪᔅᓴᓂᒃ 

ᓴᖅᑭᔮᖅᑎᑦᑎᒐᔭᖅᑐᓂᒃ ᑕᒪᒃᑯᓂᖓ. 

ᐃᓐᓄᔅᓯᕙᓪᓕᐊᔪᒍᑦ ᐊᒻᒪᓗ ᐅᐸᑉᐸᓪᓕᐊᔪᒍᑦ 

ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᖅᑲᓇᐃᔭᕐᕖᑦ ᓯᓚᑦᑐᖅᓴᕐᕖᑦ 

ᐊᓪᓛᓘᓐᓃᑦ ᐃᓄᐃᑦ ᑎᒥᖁᑎᖏᑦ 

ᑲᑐᔾᔨᖃᑎᒋᓂᖅᓴᕆᓕᖅᑕᕗᑦ. ᐃᓄᑑᑎᒐᓱᐊᕆᐊᖅ 

ᑕᒪᓐᓇ ᐊᔪᕐᓇᓪᓚᕆᒻᒪᑦ. ᐊᑕᐅᑎᒃᑯᑦ 

ᐃᓱᒪᒋᒐᓱᐊᖃᑦᑕᖅᓯᒪᒐᑦᑎᒍ 

ᐃᓕᓐᓂᐊᕐᓂᑐᐃᓐᓇᐅᓐᖏᑦᑐᖅ ᐃᓕᓐᓂᐊᕐᓂᖅ 

ᐱᔭᕇᕐᓂᐸᑦᑕᐅᖅ ᓇᒧᑦ ᓇᒧᓐᖓᕐᓂᐊᕆᕙ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

ᐊᕐᓇᒃᑲᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑭᐅᑦᑎᐊᕋᕕᓐᖓ. 

ᐃᓱᒪᒋᓯᒪᒻᒥᒐᒃᑯᑦᑕᐅᖅ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐃᓱᒪᒋᔭᐅᔾᔫᒥᖃᑦᑕᕐᒪᖔᑕ 

ᐃᖅᑲᓇᐃᔮᔅᓴᐅᒍᒫᖅᑐᑦ ᓲᕐᓗ 

ᐆᑦᑑᑎᒋᓐᖑᐊᕈᓐᓇᖅᑕᕋ ᑖᒃᑯᐊ 

ᐃᓄᑐᖃᒃᑯᕕᐅᒍᒫᖅᑐᖅ ᓴᓇᔭᐅᓛᕐᓂᖏᓐᓂᒃ 

ᐃᓱᒪᒋᓪᓗᒋᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕐᓗᑎᒃ 

ᑭᓯᐊᓂᐅᓛᕐᒥᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᓯᒪᔪᓂᒃ. ᒫᓐᓇ 

ᐅᓪᓗᒥ ᑖᓐᓇ ᓱᓕ ᓴᓇᐅᔭᐅᓯᒪᓐᖏᒻᒪᑦ ᑭᓯᐊᓂ 

ᐃᓕᓐᓂᐊᖅᓯᒪᔪᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕆᐊᖃᓛᕐᖓᑕ 

ᒪᑐᐃᖅᑲᑕ. ᑖᓐᓇ ᐃᓱᒪᒋᓪᓗᒍ. ᑕᐃᒪᐃᑦᑐᒐᓚᓐᓂ 

ᐸᕐᓇᐃᓲᖑᕕᓯ ᒐᕙᒪᒃᑯᑦ ᐱᖃᑎᒋᓪᓗᒋᑦ 

ᖃᓄᖅᑑᖃᑎᒋᓪᓗᒋᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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about job opportunities? 

 

Chairman (interpretation): Thank you. 

Nunavut Arctic College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, 

Chairman. Yes. We try to plan ahead, for 

example, with the elders centre and the 

human resources that will need to be made 

available. We also look at the mining sector 

and nursing programs. Thank you, Mr. 

Chairman. 

 

Chairman (interpretation): Thank you as 

well. Ms. Angnakak. 

 

Ms. Angnakak: Thank you, Chairman. 

Similarly to that, course selection, I would 

like to ask: how does the college go about 

measuring whether or not their courses have 

been delivered successfully, because you can 

even have graduates, but, sometimes the 

graduates are not trained. How does the 

college go about ensuing that their courses 

are up to par and that the people that are 

graduating are graduating with the 

knowledge and the skills needed to graduate 

from that course? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

Nunavut Arctic College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, 

Chairman. (interpretation ends) Thank you 

for asking that question. It all starts with 

designations and accreditations. Being the 

designated post-secondary institution for the 

territory, we do try to ensure that we’re 

meeting not just territorial standards, but also 

national standards so that our students, our 

learners, when they graduate or when they 

complete something, that their education is 

not just credible in the territory. They can 

take their credits nationally anywhere and 

those credits will be recognized as having 

been obtained in their field of study.  

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐄ, ᑕᒪᒃᑯᐊ 

ᐸᕐᓇᐃᔾᔪᑎᒋᕙᑦᑕᕗᑦ ᖃᐅᔨᒪᓇᓱᐊᖅᓱᑕ ᓱᓇᐃᑦ 

ᐱᔪᒪᔭᐅᓂᐊᕐᒪᖔᑕ ᓄᓇᓕᓐᓂ ᐆᑦᑑᑎᒋᖅᑲᐅᔭᐃᑦ 

ᑖᒃᑯᐊ ᐃᓐᓇᕐᓄᑦ ᐃᖅᑲᓇᐃᔮᑦᓴᐃᑦ ᐊᓯᖏᓪᓗ 

ᐅᔭᕋᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 

ᓇᔭᓐᖑᐊᖑᓕᕆᓂᕐᒧᑦ ᑕᒪᒃᑯᐊᒐᓚᐃᑦ 

ᕿᒥᕐᕈᕙᑦᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  

 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑖᔅᓱᒧᖓᐸᓗᑦᑕᐅᖅ ᒪᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ 

ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ. ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ 

ᖃᓄᐃᓕᖓᖃᑦᑕᖅᐸᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ 

ᑲᔪᓯᑦᑎᐊᕋᓗᐊᕐᒪᖔᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓛᓐᓂᒃᑯᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔫᒐᓗᐊᑦ ᓲᕐᓗᓕ 

ᐱᔭᕇᖅᓯᒪᖅᑰᔨᓐᖏᑦᑎᑑᖃᑦᑕᕐᒪᑕ. ᑕᐃᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐱᐅᓂᖅᐹᖏᑦᑎᒍᑦ 

ᐋᖅᑭᑦᑕᐅᓯᒪᓇᓱᖃᑦᑕᖅᐹᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓴᖅᑐᕕᓃᑦ 

ᑕᐃᒪᓐᓇᑎᒋ ᐱᓕᒻᒪᒃᓴᑎᒋᓕᕐᓂᐊᕐᒪᑕ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓱᕕᒐᖅ.  

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᖅᓲᒪᔪᓐᓇᓵᕋᕕᑦ. 

ᐱᔭᕐᓂᖃᖃᑦᑕᖅᓯᒪᔪᖅ ᐄ ᐱᔪᒪᔪᓂᒃ ᐊᒻᒪᓗ 

ᐃᑲᔫᑎᖃᑦᑎᐊᕌᖓᑕᓗ ᐊᒻᒪᓗ ᑖᓐᓇ ᓲᕐᓗ 

ᐊᒥᖅᓯᒪᔪᖅ ᓄᓇᓕᐅᑉ ᐃᓗᐊᓂᓘᓐᓃᑦ ᓯᓚᑖᒍᑦ 

ᓯᓚᑦᑐᕐᕕᖕᒥ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᒍᓂ ᐊᒻᒪᑦᑕᐅᖅ 

ᓄᓇᕐᔪᐊᓕᒫᒧᑦ ᑖᒃᑯᐊᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ 

ᐃᓕᑦᑐᒪᔪᐃᓪᓗ ᐱᐊᓂᒃᓯᒑᖓᑕ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᖏᑦ ᓲᕐᓗ ᓄᓇᕐᔪᐊᓕᒫᒧᑦ 

ᓇᒧᓕᒫᒧᑦ. ᐄ, ᐃᓕᑕᕆᔭᐅᔪᓐᓇᖅᓯᒪᔪᖅ 

ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᓐᓂᕈᓂ. 

 

 

 

 

 

 

ᐊᒻᒪ ᓱᓇᒥᒃ ᐃᒻᒪᖄ ᐱᖓᓱᓪᓘᓐᓃᑦ ᐆᒃᑑᑎᒋᓗᒋᑦ 
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I can give two, maybe three good examples: 

some on nursing, where they are in high 

demand and they go almost directly into their 

fields; education, certainly. I saw it on my 

last two convocations where a majority of the 

learners that were graduating either already 

had a job identified or were just in the tail 

end of getting confirmation that they were 

getting a job.  

 

Environmental technology has run 

successfully over 30 years in the territory. I 

know that a majority of the graduates are 

highly sought even before they finish the 

program, so there are already great signs of 

success, but we should keep an eye on some 

of the other areas as well to ensure that all 

fields are being treated equally and that we 

provide support to all learners. Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak (interpretation): Thank you, 

Mr. Speaker. For people complete the 

programs, do know what percentage of 

people who do complete them? Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Suvega. 

 

Mr. Suvega: We would be happy to provide 

a more detailed breakdown on the numbers, 

following the completion of this hearing, 

likely in the next week or so. I want to ensure 

we are accurate on the numbers to ensure that 

we’re capturing all of the graduates or those 

that may need to go onto another program. 

(interpretation) Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

ᓇᔭᓐᖑᐊᓕᕆᓂᕐᒧᑦ ᒫᓐᓇᐅᔪᖅ ᓲᕐᓗ ᑕᐃᑯᖓ 

ᐃᓕᓐᓂᐊᕐᕕᒋᔭᒥᖕᓄᑦ ᐊᒻᒪᓗ ᑕᑯᓚᐅᖅᓯᒪᔭᕋ 

ᐃᒻᒪᖄ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕋᓱᐊᖅᓯᒪᔪᐃᑦ ᐊᒻᒪᓗ 

ᓴᓇᐅᒐᒃᓴᒥᓗ ᐃᓕᓴᕐᓇᖅᓯᓯᓚᐅᖅᖢᑎᑭᒃ ᐊᒻᒪᓗ 

ᑕᑖᒥᒡᓗ ᓄᑖᒥᒡᓗ ᓴᓇᒃᓴᑦ ᐊᕙᑎᓕᕆᓂᕐᒧᓪᓗ.  

 

 

 

 

 

ᑕᒪᓐᓇᑦᑕᐅᖅ ᐃᖏᕐᕋᓂᖃᑦᑎᐊᓚᐅᖅᑐᖅ ᐅᑭᐅᓄᑦ 

30−ᓄᑦ ᐊᒻᒪ ᐊᒥᓲᔪᐃᑦ ᑖᒃᑯᐊ 

ᐱᐊᓂᖕᓂᐊᓕᓵᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ ᐊᒻᒪᓗ 

ᑕᒪᒃᑯᓄᖓ ᓇᓗᓇᓐᖏᑦᑐᑦ ᑖᒃᑯᐊ 

ᐃᓱᓕᑦᑎᓂᐊᖅᑐᐃᑦ ᐊᒻᒪᑦᑕᐅᖅ ᑖᒃᑯᐊᑦᑕᐅᖅ 

ᐊᓯᖏᑦᑕᐅᖅ ᑕᒪᕐᒥᒃ ᓱᖅᑮᑦᑐᒥᒃ. ᐄ, 

ᐊᑑᑎᖃᖅᑎᓐᓇᓱᖃᑦᑕᖅᑕᕗᑦ ᑕᒪᐃᑕ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ 

 

 

ᐊᕐᓇᒃᑲᖅ: ᖁᔭᓐᓇᒦᒃ ᐅᖃᖅᑎᑦᑎᔨ. ᑕᐃᒃᑯᐊ 

ᐃᓱᓕᑦᑎᖃᑦᑕᖅᑐᑦ ᓲᕐᓗ ᐳᓴᓐᑎᖏᑦ ᑭᓲᖕᒪᖔᑦ 

ᖃᐅᔨᒪᕕᓯ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᓱᕕᒐᖅ. 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᓈᓴᐅᑎᖏᑦ, 

ᓴᖅᑭᑎᑦᑎᔪᓐᓇᖅᑐᖓ ᑭᓯᐊᓂ ᐃᒻᒪᖄ ᑖᓐᓇ 

ᑲᑎᒫᓂᖅᑳᖅᑎᓪᓗᑕᓘᓐᓃᑦ ᐃᒻᒪᖄ ᐱᓇᓱᐊᕈᓯᖅ 

ᐊᓂᒍᖅᐸᓪᓘᓐᓃᑦ ᐃᒻᒪᖄ, ᒫᓐᓇ ᓈᓴᐅᑎᓂᒃ 

ᐅᖃᕈᓐᓇᓐᖏᓐᓇᒪ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑕᒪᐃᑕ 

ᐱᔭᕇᖅᓯᒪᔪᐃᑦ ᐃᓕᓐᓂᐊᖅᑕᖏᑦ ᓯᕗᒨᓇᓵᖅᑐᐃᑦ 

ᐊᓯᖕᓄᑦ ᐱᔭᒃᓴᓄᑦ. ᖁᔭᓐᓇᒦᒃ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

 

 

ᐊᕐᓇᒃᑲᖅ: ᖁᔭᓐᓇᒦᒃ, ᐊᒻᒪᓗᑦᑕᐅᖅ 

ᐱᖃᓯᐅᑎᒍᓐᓇᕈᕕᐅᒃ ᑕᐃᒃᑯᐊ 
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Ms. Angnakak (interpretation): Thank you. 

Also, if you could also add the information 

for individuals who have not completed their 

programs as well and why they didn’t 

complete them, or why they stopped 

attending the program. We would like to 

have that information so we can get more 

clarification on that.  

 

For the (interpretation ends) ABE core and 

essential courses, we have talked a lot about 

that today and I just want to add my voice 

that I really feel that it should be something 

that is delivered in the communities 

automatically, maybe for the next 20 years. 

We have a lot of people that I think are stuck. 

Some haven’t gone to school, some have but 

are on the very low grades and are 

embarrassed to go and seek that themselves, 

and I think it would help if the college 

always had those courses being offered and 

people get more comfortable about attending.  

 

I think that the college, with regard to their 

approach to potential students, sometimes I 

feel that the college, and not just the college; 

other government entities too, even Family 

Services and Housing, when we’re dealing 

with people who have no education and no 

jobs, their self-esteem is pretty low, and I 

feel like the college needs to come out of the 

college. I’m talking about Iqaluit especially 

because I don’t know how it really is with 

the other communities, but sometimes when 

you just go have coffee down at NorthMart, 

there are a lot of people there; there are a lot 

of young people there who want to do 

something but they don’t know what. Going 

to the college institution is a very 

intimidating thing for them to do.  

 

I’ve said this even to the housing 

corporation; “It would be great if you come 

down to the NorthMart. Come and have 

coffee. Talk with some people. You can hand 

out your flyers and say “Look, there are great 

ᐃᓱᓕᑦᑎᖃᑦᑕᓐᖏᑦᑐᑦ ᖃᑦᑎᐅᖕᒪᖔᑦ ᐊᒻᒪᓗ ᓱᒻᒪᑦ 

ᓄᖅᑲᑕᐃᓐᓇᓂᖅᑲᑦ ᑕᒪᐅᓇᑐᐃᓐᓇᖅ, ᓱᒻᒪᑦ? ᑖᓐᓇ 

ᑐᓴᕈᒥᓇᕐᒥᒐᓗᐊᕐᖓᑦᑕᐅᖅ ᑐᒃᓯᒃᑲᓐᓂᕐᓂᐊᕋᑦᑕ. 

 

 

 

 

ᐅᓇ ABE Core and Essential Courses 

(ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ ᐅᓪᓗᒥ 

ᐃᓚᒋᐊᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᖢᒍ ᑐᒡᕘᓇ 

ᐃᒃᐱᒋᓯᒪᒐᒃᑯ ᓲᕐᓗ ᓄᓇᓕᖕᒥᐅᑦ ᐃᓗᐊᓂᖃᐃ 

ᓄᓇᓂᕙᓪᓗ ᐃᒻᒪᖄ ᐱᐅᓂᖅᓴᐅᒐᔭᖅᑐᐃᑦ 

ᓴᖅᑭᑎᑕᐅᓯᒪᒐᑦᑕ 29 ᐅᑭᐅᓄᑦ, ᐊᕙᑎᓄᑦ 

20−ᓄᑦ, ᐊᒥᓱᒻᒪᕆᐊᓘᖕᒪᑕ ᐃᓄᐃᑦ ᐊᔪᖅᓯᓯᒪᖕᒪᑕ. 

ᐃᓚᖏᑦ ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᕆᐊᓚᐅᖅᓯᒪᓐᖏᑦᑐᐃᑦ, 

ᐃᓚᖏᓪᓗ, ᐄ, ᐃᓚᖏᓪᓗ ᐳᒃᑭᓐᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᕐᓂᖃᖅᓯᒪᓪᓗᑎᒃ ᐊᒻᒪᓗ ᐃᓚᖏᑦ 

ᕿᓂᖅᓯᒪᖃᑦᑕᖅᖢᑎᒃ ᐃᑲᔪᕈᓐᓂᖃᕋᔭᖅᑰᕋᒥ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥᖃᐃ. 

 

 

ᐃᒻᒪᖄ ᓴᖅᑭᔮᖅᑎᑦᑎᖃᑦᑕᕈᑎᒃ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᒥᒃ. 

ᑭᐅᖃᑕᐅᕚᓪᓕᕈᓐᓇᖅᐳᖃᐃ ᐊᒻᒪᓗ 

ᐃᓱᒪᒋᓪᓗᒍᑦᑕᐅᖅ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᐊᒻᒪ 

ᐅᐸᒃᑕᐅᒑᖓᑕ ᓲᕐᓗ ᐃᓕᓐᓂᐊᕈᒪᔪᒧᑦ. ᐃᓛᓐᓂᒃᑯᑦ 

ᐃᓕᓐᓂᐊᕈᒪᔪᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᑐᐃᓐᓇᐅᓐᖏᑦᑐᑦ 

ᐊᒻᒪᓗ ᒐᕙᒪᓕᕆᔨᒃᑯᑦ ᐊᓯᖏᓪᓗ ᐃᓄᓕᕆᔨᒃᑯᓪᓗ 

ᐃᒡᓗᓕᕆᔨᓪᓗ, ᑖᒃᑯᐊ ᑲᒪᒋᓕᕌᖓᑦᑎᒍᑦ ᐃᓄᐃᑦ 

ᐃᓕᓐᓂᐊᕐᓂᖃᓐᖏᒃᑳᖓᑕᓗ 

ᓴᓇᐅᒐᖃᓐᖏᒃᑳᖓᑕᓗ ᐊᒻᒪᓗ ᐃᒻᒥᓂᒃ ᓇᖕᒥᓂᖅ 

ᑲᑕᒃᑎᑦᑎᒑᖓᑕ ᑕᐃᒪ ᐃᒃᐱᒋᖃᑦᑕᖅᓯᒪᒐᒪ 

ᓯᓚᑦᑐᒃᓴᕐᕕᒃ ᐃᖃᓗᖕᒥᐅᑦ, ᐱᓗᐊᖅᑐᒥᒃ 

ᐃᖃᓗᐃᖕᓂ, ᖃᓄᖅ ᓄᓇᓕᖕᓂ ᐊᓯᖏᓐᓂ ᖃᓄᖅ 

ᖃᐅᔨᒪᓐᖏᑦᑐᖓ ᑭᓯᐊᓂ ᐃᓛᓐᓂᒃᑯᑦ 

ᑳᐱᑐᕆᐊᖅᑐᕋᒪ ᐊᒥᓱᒻᒪᕆᐊᓗᐃᑦ ᒪᒃᑯᒃᑐᐃᑦ 

ᐊᓃᖅᓯᒪᖃᑦᑕᖅᑐᑦ ᑳᐱᑐᕆᐊᕐᕕᖕᒥ ᓱᓇᒥᒃ 

ᐱᔭᒃᓴᖃᕈᒪᔪᑦ ᑭᓯᐊᓂ ᐱᔭᒃᓴᖃᓐᖏᒻᒪᑕ ᐊᒻᒪᓗ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᓐᖓᐅᓪᓗᓂ ᑕᐃᒪᓕ ᓲᕐᓗ 

ᑲᓐᖑᓯᒌᒃᑑᔮᖅᑐᑦ. 

 

ᐃᒡᓗᓕᕆᔨᕐᔪᐊᒃᑯᓐᓄᓪᓗ ᐅᖃᖅᓯᒪᔪᖓᓘᓐᓃᑦ 

ᑳᐱᑐᕆᐊᖅᑐᕈᕕᑦ ᐅᖃᖃᑎᒋᓗᒋᑦ ᐃᓄᐃᑦ ᐊᒻᒪᓗ 

ᑕᒪᒃᑯᓄᖓ ᓲᕐᓗ ᐄ, ᐱᔭᒃᓴᖃᐅᖅᑐᑦ, ᐃᒪᐃᑦᑐᓂᒃ 

ᓴᖅᑭᔮᖅᑎᑦᑎᓗᑎᒃ ᑐᓂᐅᖅᑲᐃᓗᑎᒃ 

ᓄᓇᕐᔪᐊᒃᑯᓐᓂᑦ ᐅᖃᐅᔾᔨᓯᒪᔪᑦ 

 

ᑐᓐᖓᓱᒃᑎᑕᐅᓯᒪᓂᐊᖅᑐᐃᑦ. ᑖᓐᓇ ᑕᒪᓐᓇ 

ᐃᑲᔪᖅᑐᕈᑎᑐᐃᓐᓇᐅᖕᒪᑦ ᐅᕙᓐᓄᑦ ᐊᒻᒪᓗ ᐃᓄᐃᑦ 



 

 105 

opportunities for you.” And to tell them that 

they would be welcomed. Just the 

encouragement, everybody needs that, and I 

think that this would be very beneficial if the 

government can do that a little bit more. 
There are other common areas too that could 

be approached, I think.  

 

I would like to talk now, if I may, about how 

the college works with Family Services in 

getting young Nunavummiut off of income 

support because as soon as you turn the age 

where you can get income support, it’s 

almost like an automatic thing, they can go 

apply for their income support. I understand 

why people do that. If you don’t have 

anything else, well that is what you’re going 

to do, especially when we have low 

employment opportunities in a lot of our 

communities.  

 

There are other things that could be done, 

and I’m just wondering: what is your 

outreach? How do the two departments work 

together when it comes to income support? 

My question, I don’t know, either one can 

answer, or both can answer. I just want to 

know: is this a topic that you discuss? Is 

there a plan? Do you think about in the 

community we have so many people on 

income support, how can the college and 

Family Services work together so that we can 

get people maybe into business or other 

things? I would be interested to hear your 

response. Thank you, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

(interpretation ends) I guess we will go to the 

college first in terms of your response to that 

question and how you work with Family 

Services. Mr. Suvega.  

 

Mr. Suvega: Thank you, Mr. Chairman. 

Thank you for that question. Mr. Clift did 

mention a little bit of that yesterday where it 

is very much community and individual 

ᑕᒪᐃᑎᒃ ᐃᑲᔪᖅᑕᐅᔭᕆᐊᖃᕋᓗᐊᖅᑐᑦ ᐊᒻᒪᓗ 

ᐃᑲᔪᕐᓂᖃᕈᓐᓇᖅᑰᖅᑐᖅ ᒐᕙᒪᒃᑯᑦ 

ᑕᐃᒪᐃᓕᐅᕈᓐᓇᖅᐸᑕ ᐊᒻᒪᓗ ᐊᓯᖏᑦᑕᐅᖅ ᑕᒪᒃᑯᐊ 

ᑐᕌᖅᑕᐅᔪᓐᓇᕐᒥᔪᐃᑦᑕᐅᖅ.  

 

 

 

ᑕᐃᒪᓕ ᐅᖃᐅᓯᖃᕈᒪᓕᕐᒥᔪᖓ ᐱᔪᓐᓇᕈᒪ ᖃᓄᖅ 

ᑖᒃᑯᐊ ᐃᓕᔅᓯ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓪᓕ ᖃᓄᕐᓕ 

ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᓯᒪᕕᑦ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ? 

ᑖᒃᑯᐊ ᒪᒃᑯᒃᑐᐃᑦ ᐊᒻᒪᖄ ᐃᒪᓐᓇ 

ᐊᕐᕌᒍᖃᓕᑐᐊᕈᕕᑦ ᐅᑭᐅᖃᓕᑐᐊᕈᕕᑦ ᐃᒪᓐᓇᓂᒃ 

ᓲᕐᓗ ᐄ, ᓂᖃᐃᑐᕋᓱᐊᕈᓐᓇᓕᖅᑐᖅ. ᑕᐃᒪ 

ᑐᑭᓯᐅᒪᓕᖅᑐᖓ ᖃᓄᐃᓕᕐᒪᑦ ᓱᔭᒃᓴᖃᓐᖏᑉᐸᑕ 

ᑕᐃᒪᓕᐅᕐᓂᐊᖅᑐᐃᑦ, ᐱᓗᐊᖅᑐᒥᒃ 

ᓴᓇᐅᒐᒃᓴᖃᐅᓐᖏᑎᓪᓗᒍ ᓄᓇᓕᑉᑎᓐᓂ. 

 

 

 

 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᐊᓯᖏᑦᑕᐅᖅ ᑖᒃᑯᐊᑦᑕᐅᖅ 

ᐱᔭᒃᓴᖃᕈᓐᓇᕐᒥᖕᒪᑦ ᖃᓄᕐᓕ ᑖᒃᑯᐊ 

ᐱᓕᕆᔨᐅᓯᒪᒍᑎᒃ ᖃᓄᖅ ᐱᓕᕆᖃᑎᒌᖃᑦᑕᖅᐱᓯ? 

ᐃᓄᓕᕆᔨᐅᔪᓯ, ᓇᓕᖅᓯᒃᑭᐊᖅ ᑭᐅᔪᓐᓇᖅᐳᖅ, 

ᖃᐅᒍᔪᒪᑐᐃᓐᓇᖅᑐᖓᓕ ᑕᒪᓐᓇ ᐅᖃᐅᓯᕋ 

ᐸᕐᓇᒍᑎᖃᖅᓯᒪᕙ? ᐃᓱᒪᒋᖃᑦᑕᖅᐱᓯᐅᒃ ᑕᒪᒃᑯᐊ 

ᓂᖃᐃᑐᖅᑎᓕᕆᔨᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᓪᓗ ᖃᓄᖅ 

ᐱᓕᕆᖃᑎᒌᖃᑦᑕᖅᓯᒪᖕᒪᑕ ᐃᓄᐃᑦ ᐃᒻᒪᖄ ᓲᕐᓗ 

ᐱᔅᓇᓯᖃᖅᑎᒍᓐᓇᕐᓂᐊᕋᑦᑎᒍᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐊᓯᖏᓐᓄᑦ? ᑕᐃᒪ ᑐᓴᕈᒥᓇᖅᑐᒥᒃ 

ᑭᐅᔭᐅᔪᒪᖦᖤᖅᐳᖓ ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᖃᐃ ᑭᐅᔭᐅᖅᑳᕐᓗᑕ ᖃᓄᖅ 

ᑖᒃᑯᐊ ᐱᓕᕆᖃᑎᒌᖃᑦᑕᕋᑉᓯᒍᑦ ᐃᓄᓕᕆᔨᒃᑯᑦ, 

ᒥᔅᑕ ᓱᕕᒐᖅ. 

 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ, 

ᐊᒻᒪᓗ ᐊᐱᕆᒐᕕᑦ ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑭᑉ ᑕᐃᒪ 

ᐃᑉᐸᒃᓴᖅ ᐅᖃᐅᓯᕆᖅᑰᓚᐅᖅᑕᕋᓗᐊᖓ 

ᓄᓇᓕᖕᒥᐅᑕᓪᓗᐃᑦ ᐊᒻᒪᓗ ᐃᓄᒃ ᐊᑕᐃᓯᕐᓘᓐᓃᑦ  

 

ᑕᒪᓐᓇ ᐄ, ᐅᖃᖃᑎᒌᖕᓂᖃᕆᓪᓗᑕ 

ᐱᕙᓪᓕᐊᔫᓪᓗᐊᖓ ᐊᒻᒪᓗ ᐄ, ᐃᓂᒃᓴᖃᑦᑎᐊᖅᑐᒍᑦ 
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driven, and though we are getting better at 

talking to each other between the two 

agencies, we do have a lot of room for 

improvement and how we provide better co-

support, whether it is an income support 

recipient or a learner.  

 

I think we did a few things this summer and 

even this fall to kind of strengthen some of 

that bridge as we co-support on how people 

are able to better access not just funding, but 

programs and services from the college or 

from other parts of government. I think we’re 

finding different ways to see how that can 

improve. A lot of that is going to depend on 

outreach and how we best accomplish that in 

places like communities where they have 

different challenges and different needs. I 

think for the most part we are already finding 

better ways at talking with each other, and 

part of that is the active engagement and part 

of that is ensuring that the college is not 

viewed as an intimidating, but more as a 

place where they can transform their life on 

where they can move forward in their future 

and change it into something better, 

something bigger, something different. 

Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) And from Family 

Services, Ms. Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) Definitely at 

the executive and managerial level the 

college and Family Services definitely are on 

the same page and are aiming to work much 

more closer together to ensure, from the 

Family Services perspective, it’s about 

funding for different programs, and so where 

ever the college is ready expand on the 

programs in a community, we’re definitely 

there to support them. However, where there 

is a lack of that in a particular community, 

there is where our labour market federal 

ᐃᖢᐊᖅᓯᒋᐊᕈᑎ’ᓂᒃ ᐊᒻᒪᓗ ᐃᑲᔫᑎᖃᕆᐊᖃᖅᖢᑕ.  

 

 

 

 

ᓲᕐᓗ ᑖᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᐊᕋᓗᐊᕈᓂ, 

ᐃᓕᓐᓂᐊᕐᓂᐊᖁᒐᓗᐊᕈᓂ ᑕᐃᒪ ᐊᐅᔭᒥ ᐊᒻᒪᓗ 

ᐅᑭᐊᒃᓵᒥ ᐃᒻᒪᖄ ᑕᒫᓂ ᓴᓐᖏᒃᑎᒋᐊᕈᓐᓇᖅᑕᕗᑦ 

ᖃᓄᕐᓗ ᐃᓄᐃᑦ 

ᐊᖅᑯᑎᖃᖅᑎᓐᓂᖅᓴᐅᓂᐊᕈᓐᓇᕋᑦᑎᕗᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᐊᒻᒪᓗ 

ᑮᓇᐅᔭᒨᖏᓐᓇᐅᓐᖏᑦᑑᒐᓗᐃᑦ ᑭᓯᐊᓂ 

ᓇᒡᕚᖅᓯᕙᓪᓕᐊᓪᓗᓂ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 

ᐃᖢᐊᖅᓯᒋᐊᕈᑎᑦ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᓯᓚᑦᑐᖅᓯᕐᕕᐅᑉ 

ᓯᓚᑖᒍᓪᓗ ᖃᓄᖅ ᐱᓗᐊᖅᑐᒥᒃ ᓄᓇᓕᖕᓂ 

ᐊᔾᔨᐅᓐᖏᑦᑐᓂᒃ ᐊᔪᕈᑎᖃᖃᑦᑕᖅᑐᑎᑦ ᑭᓯᐊᓂᓕ 

ᑕᒪᐃᓐᓅᒐᓗᐊᖅ ᐱᓗᐊᖅᑐᒥᒃ ᓇᒡᕚᖅᓯᕙᓪᓕᐊᔪᑦ 

ᖃᓄᖅ ᐅᖃᖃᑎᒌᖃᑦᑕᕐᓂᖅ ᐅᖃᖃᑎᒌᖃᑦᑕᕐᓂᖅ, 

ᐱᓗᐊᖅᑐᒥᒃ ᐄ, ᐊᒻᒪᓗ ᐃᓚᖓᒍᓪᓗ ᓲᕐᓗ ᑖᒃᑯᐊ 

ᓯᒪᑦᑐᖅᓴᕐᕕᒃᑯᑦ ᐃᒪᓐᓇ ᓲᕐᓗ 

ᑕᐅᑐᒃᑕᐅᖁᓐᖏᑕᕗᑦ ᐃᒪᓐᓇ ᑲᓐᖑᓇᖅᑐᐃᑦ 

ᐃᓅᓯᓕᒫᕐᒧᑦ ᐃᒻᒪᓗ 

ᓯᕗᒨᖅᑎᑦᑎᔪᓐᓇᕐᒪᑕᐅᒐᓗᐊᖅ ᐊᒻᒪᓗ ᐱᐅᔪᒥᒃ 

ᑐᕌᖅᑎᑦᑐᓐᓇᕋᓗᐊᕋᑦᑎᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓄᓕᕆᔨᒃᑯᓐᓂᑦ, ᒥᔅ 

ᓇᐃᒍ. 

 

 

ᓇᐃᒍ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄᑦᑎᐊᖅ, 

ᑖᒃᑯᐊ ᑲᒪᔨᐅᓂᕐᒧᑦ ᐊᒻᒪᓗ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓪᓗ ᐃᓄᓕᕆᔨᒃᑯᓪᓗ ᑖᒃᑯᐊ 

ᐊᑕᐅᑦᑎᒦᓯᒪᔪᐃᑦ ᐱᓇᓱᐊᖅᑕᒥᓂᒃ ᐊᒻᒪᓗ 

ᑕᐃᒃᑯᓄᖓ ᑐᕌᕋᓱᒃᑐᐃᑦ ᖃᓂᓐᓂᖅᓴᒃᑯᓪᓗ 

ᐱᓕᕆᖃᑎᒌᒐᓱᖕᓂᖅᓴᐅᓕᖅᖢᑎᒃ ᐊᒻᒪᓗ 

ᐃᓄᓕᕆᔨᒃᑯᓪᓗ ᑕᐅᑐᒃᓯᒪᔭᖏᑦ ᓲᕐᓗ ᑖᒃᑯᐊ 

ᐊᔾᔨᒌᓐᖏᑦᑐᐃᑦ ᑮᓇᐅᔭᒃᓴᖃᕈᓐᓇᕐᒪᑦ ᐱᔭᒃᓴᓄᑦ 

ᐊᔾᔨᒌᓐᖏᑦᑐᖅ ᐊᒻᒪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ 

ᐸᕐᓇᒃᐸᒌᖅᓯᒪᓪᓗᑎᒃ ᑕᒪᒃᑯᓂᖓ 

ᓴᖅᑭᔮᖅᑎᑕᑦᑎᓐᓂᒃ ᐱᔭᒃᓴᓂᒃ ᑕᑭᔪᓂᒃ ᐊᒻᒪᓗ 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᐱᓗᐊᖅᑐᒥᒃ ᐃᓚᖏᑦ ᓄᓇᓂ ᑕᐃᒪ 

ᓴᓇᐅᒐᒃᓴᓕᕆᓂᕐᒧᓪᓕ ᒐᕙᒪᑐᖃᒃᑯᓐᓂᑦ ᑮᓇᐅᔭᖏᑦ  

 

ᑕᐃᒪ ᐊᑑᑎᖃᓕᕋᔭᕐᒪᑦ ᑕᒡᕙᓐᖓᑦ.  
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funding side of things can come into effect. 

 

There are a few examples. We have really 

good programs running. Through the literacy 

council we have also Inspire, and we also 

have Inspire, and then we also have some 

land programming through… I can’t 

remember the name of the company that we 

fund, but there are also land programs where 

we’re seeing huge successes, and where 

youth are taken out with an outfitter and the 

youth are now inspired to also follow and 

build their business. At the front community 

level, definitely the management in both 

organizations is both very supportive of 

frontline. (interpretation) Thank you, Mr. 

Chairman. 

  
Chairman (interpretation): Thank you as 

well. Ms. Angnakak 

 

Ms. Angnakak: Thank you. Thank you for 

that response. I think those are very 

important projects that you used as an 

example. 

 

I think I am concerned a little bit that we do 

have projects that are great, but what we need 

is to be consistent. That is why I really 

believe that the ABE, both levels, are like the 

foundation to a start, and that it is consistent 

and that it happens every year; if you take the 

one course, the next year you are going to be 

taking the next course. It is going to be there 

for you. It is not like you take one course and 

then there is no more courses happening to 

get to the next level, because that is very 

frustrating for people that really want to 

learn. 

 

I think we need to look at the big picture. I 

think we really need to plan what is it, where 

do we need to start? Those literacy programs 

are wonderful and we need them, but, it has 

to be consistent and we need to take those 

people that are on the literacy programs to 

ᑕᐃᒪ ᐱᔭᒃᓴᖃᐅᖅᓯᒪᔪᒍᑦ ᑕᒪᒃᑯᓂᖓ 

ᐅᖃᓕᒫᒐᕐᓂᕐᒥᒃ ᕿᒥᕐᕈᐊᓕᕆᓂᖅ ᐊᒻᒪᓗ 

ᑕᒪᒃᑯᓂᖓᑦᑕᐅᖅ ᐱᑕᖃᕐᒥᔪᒍᑦᑕᐅᖅ ᓲᕐᓗ 

ᓄᓇᐃᓐᓇᕐᒥ ᓯᓚᐃᓐᓇᕐᒥᒃ ᐱᓕᕆᓂᖅ. 

ᐃᖅᑲᐅᒪᔮᓐᖏᓐᓇᒪ ᖃᓄᖅ ᐊᑎᖃᖅᓯᒪᖕᒪᑦ, 

ᑮᓇᐅᔭᒥᒃ ᓵᒥ ᐱᑦᑕᖅᑕᖅᖢᓂ ᑭᓯᐊᓂᑦᑕᐅᖅ 

ᓄᓇᐃᓐᓇᕐᒥ ᓯᓚᒥ ᒪᖃᐃᓐᓂᖅ, ᑕᒪᓐᓇᑦᑕᐅᖅ 

ᐊᑑᑎᖃᖅᑎᓯᒪᔭᕗᑦ ᐊᒻᒪᓗ ᒪᒃᑯᒃᑐᐃᑦ 

ᐊᐅᓪᓛᖅᑎᑕᐅᖃᑦᑕᕐᓂᕐᒧᑦ ᑲᒪᔨᖃᖅᖢᑎᒃ. ᑕᐃᒪᓕ 

ᒪᒃᑯᑐᐃᑦ ᒪᐅᓇ ᒪᓕᒃᑎᑕᐅᕙᓪᓕᐊᓕᖅᖢᑎᒃ 

ᑕᒪᒃᑯᓂᖓ ᓲᕐᓗ ᐱᔅᓇᓯᖃᕐᓂᕐᒧᑦ, ᑭᓯᐊᓂᑦᑕᐅᖅ 

ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᑕᐅᑐᒃᖢᒋᑦ ᑕᒪᓐᓇ ᑲᒪᖃᑦᑕᕐᓂᖅ 

ᑖᒃᑯᐊ ᐃᑲᔪᖅᑎᒌᑦᑎᐊᖅᓯᒪᔪᐃᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᐃᕝᕙᓗ ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᒃ 

ᑭᐅᔪᓐᓇᓵᕋᖕᓂ. ᐃᓱᒪᒋᓪᓗᒍ ᑕᒪᒃᑯᐊ 

ᐱᒻᒪᕆᐅᓛᖑᖅᑰᖅᓯᒪᖕᒪᑕ ᐱᔭᒃᓴᐅᑉ ᑖᒃᑯᐊ 

ᐆᒃᑑᑎᒋᓪᓗᒋᑦ ᐊᑑᑎᒋᔭᑎᑦ ᐆᒃᑑᑎᒃᑯᑦ.  

 

ᐃᓱᒪᒋᓪᓗᒍᓕ ᑕᐃᒪ ᒥᑭᔫᒐᓗᐊᒥᒃ 

ᐃᖢᐃᓪᓕᕈᑎᖃᖅᑐᖓ ᐱᔭᒃᓴᖃᖅᓯᒪᒐᓗᐊᕐᒪᑦ, 

ᐱᑕᖃᕋᓗᐊᕋᑦᑕ ᑭᓯᐊᓂᑦᑕᐅᖅ 

ᐊᔾᔨᒌᑎᑦᑎᒋᐊᖃᕋᑦᑕ ᑖᒃᑯᐊ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᕈᑏᑦ, ᐃᓕᓐᓂᐊᕐᕕᖓ ᓲᕐᓗ 

ᑐᓐᖓᑎᒋᔭᐅᖕᒪᑦ ᑕᐃᒃᑯᓄᖓ 

ᐱᒋᐊᕐᕕᒋᔭᐅᔪᓐᓇᕐᒪᑦ ᐊᒻᒪᓗ ᐊᕐᕌᒍᑕᒫᑦ ᑕᐃᒪᓐᓇ 

ᐊᔾᔨᒌᒃᑐᒥᒃ ᐃᒪᓐᓇᓂ ᐃᒪᐃᑦᑐᒥᒃ 

ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑕᑎᑦ ᐊᕐᕌᒍᒧᑦ ᓄᑖᒥᒃ, 

ᑭᖑᓂᐊᒍᓪᓗ ᐃᓕᓐᓂᐊᒃᓴᖃᕈᓐᓇᕆᓪᓗᑎᒃ ᑕᒡᕘᓇ 

ᓇᓗᓕᖅᓯᒪᔭᐊᖃᑦᑕᕐᒪᑎᒃ ᐃᓕᓐᓂᐊᕈᒪᔪᓄᑦ.  

 

 

 

ᐅᓇ ᐊᔾᔨᓐᖑᐊᖅ ᑕᑯᒋᐊᖃᕋᑦᑎᒍᑦ 

ᐸᕐᓇᒃᑑᒋᐊᖃᖅᑐᒍᑦ. ᓱᓇᒥᒃ, ᓇᒥ 

ᐱᒋᐊᕕᒋᐊᖃᖅᐱᑕ? ᑕᒪᒃᑯᐊ ᐅᖃᓕᒫᒐᕐᓂᒃ 

ᕿᒥᕐᕈᐊᒐᓕᕆᓂᖅ. ᐄ, ᐱᔭᕆᐊᖃᖅᑕᕗᑦ, 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᐊᔾᔨᒌᒋᒃᑎᒋᐊᖃᕋᑦᑎᕗᑦ ᑖᒃᑯᐊ 

ᐃᓄᐃᓪᓗ, ᐃᓄᐃᓪᓗ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕆᐊᕋᓱᐊᖅᓯᒪᔪᐃᑦ ᐅᖃᒫᒐᕐᓂᕐᒧᑦ ᐊᒻᒪᓗ 

ᐃᒃᓯᖕᓇᕆᐊᖃᓐᖏᑕᕗᑦ. 

ᓇᒧᓐᖓᐅᕝᕕᒃᓴᖃᕈᐃᓐᓇᓱᓐᖑᖃᑦᑕᕐᒪᑕ ᑕᐃᒪ ᑕᒡᕙ 
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the next level. Once they have completed you 

can’t leave them hanging because they get 

lost, and then we do not really get anywhere 

because they do not have quite enough to get 

to the next step. 

 

That is my concern and that is what I would 

like to encourage the educators here to think 

about because I think the intensions are very 

good. People want to help other people, but I 

feel there are gaps that really need to be 

addressed and those are some big gaps. We 

are pleased that we have offered this course, 

but then we forget that, okay, it is not 

finished yet. We need to go on. 

 

I just want make that a strong point of mine. 

 

The other, I am curious about per diem rates. 

I do not know if you call them training rates, 

I do not know. If there is a single person and 

they are on income support… . I guess my 

question is to Family Services; if you are on 

income support and then you have an 

opportunity to go to school, and you go on 

FANS, let’s say, or ALTS, what happens to 

that income I get through income support? Is 

it topped up, or is it something I have to now 

give-up and I go to a training, and the 

training is as comparable. I do not know. If 

you can just help me to understand that a 

little bit better. Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Clift. 

 

Mr. Clift: Ma’na, Mr. Chairman. 

(interpretation ends) Firstly, as I mentioned 

yesterday, whether you got to FANS or 

whether you go to ALTS support, you get 

significant more as a single person than you 

would get on income assistance. In terms of 

raw dollars in your pocket, you get more. In 

general, someone who goes onto one of our 

training allowances gets $400 per week.  

 

ᑕᒡᕘᓇᑲᓪᓚᒃ ᐃᖢᐃᓪᓕᐅᕈᑎᒋᓯᒪᔭᕋ ᐊᒻᒪ ᑕᒡᕘᓇ 

ᐃᑲᔪᖅᑐᐃᔪᒪᕗᖓ, ᐃᓕᓴᐃᔨᐅᔪᓂᒃ 

ᐃᑲᔪᖅᑐᐃᔪᒪᕗᖓ. 

 

ᐃᓱᒪᖁᓪᓗᒋᓪᓗ ᐊᒻᒪᓗ ᐱᔪᒪᔭᖏᓐᓂᒃ, ᐄ, ᐃᓄᐃᑦ 

ᐃᑲᔪᕈᒪᔪᐃᑦ ᐊᓯᖕᒥᓂᒃ ᐃᓅᖃᑎᒥᓂᒃ 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᑖᒃᑯᐊ ᐱᑕᖃᓐᖏᓐᓂᖓᓄᑦᑕᐅᖅ 

ᑖᒃᑯᐊ ᐊᖏᓂᖅᐹᖑᖕᒪᑦ ᓲᕐᓗ ᖁᕕᐊᓱᑦᑎᐊᖅᑐᒍᑦ, 

ᖁᔭᓕᑦᑎᐊᖅᑐᒍᑦ ᑕᒃᑯᐊ ᓴᖅᑭᔮᖅᑎᑕᐅᓯᒪᖕᒪᑕ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᑭᓯᐊᓂᑦᑕᐅᖅ 

ᐳᐃᒍᐃᓕᖃᑦᑕᕋᑦᑕ ᓱᓕ ᐱᔭᕇᖅᓯᒪᓐᖏᑦᑐᒍᑦ, ᓱᓕ 

ᐱᐊᓂᒃᓯᒪᓐᖏᑦᑐᑦ. 

 

ᑖᓐᓇ ᐅᖃᐅᓯᕆᔪᒪᖃᑖᖅᑕᕋ. 

 

 

ᑕᒡᕘᓇ, ᓴᓐᖏᔪᒥᒃ ᑕᒡᕘᓇᖃᐃ 

ᑐᑭᓕᐅᖅᑎᑦᑎᓇᓱᑐᐃᓐᓇᖅᑐᖓ, ᑕᐃᒪᑦᑕᐅᖅ 

ᑐᑭᓯᓇᓱᖕᒥᔪᖓᑦᑕᐅᖅ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᑦ 

ᑮᓇᐅᔭᖅᑖᕈᓐᓇᕐᓂᖅ, ᓲᕐᓗ ᐃᓄᒃ ᑖᓐᓇ ᐃᓄᑑᒍᓂ 

ᓂᖃᐃᑐᖃᑦᑕᖅᓯᒪᒍᓂ ᐊᐱᖅᑯᑎᒋᒐᔭᖅᑕᕋ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᓂᖃᐃᑐᖃᑦᑕᖅᓯᒪᒃᐸᑕ 

ᐃᓕᓐᓂᐊᕈᓐᓇᑦᓯᐊᕈᓐᓇᕈᓂ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᑲᔫᓯᐊᖅᑖᖅᐸᑕ ᑕᐃᒪᓕ ᑖᓐᓇ 

ᓂᖃᐅᑑᑎᑖᖃᑦᑕᖅᑐᖅ ᖃᓄᖅ ᐱᔭᐅᖃᑦᑕᖅᐸ, 

ᖄᖓᒍᑦ ᐃᓚᔭᐅᕚᓪᓕᖃᑦᑕᖅᐸ ᐅᕝᕙᓘᕝᕙ 

ᓂᖃᐃᑑᑎᖓ ᖃᓄᖅ ᐊᒃᑐᖅᑕᐅᓲᖑᕙ? ᖃᓄᖅ, 

ᑐᑭᓯᒃᑲᓐᓂᕈᒪᒐᓗᐊᕋᒃᑯ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᑭᓕᕝ. 

 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᓯᕗᓪᓕᖅᐹᒥᒃ ᑕᐃᒪᓕ ᐅᖃᖅᑲᐅᒐᒪ ᐃᑉᐸᒃᓴᖅ 

ᐃᑲᔫᓯᐊᖅᑖᕋᓱᒃᑯᕕᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ 

ᓂᖃᐃᑐᕋᓱᒃᑯᕕᑦ ᐃᓄᑑᓗᑎᑦ, ᐄ, ᖄᖓᒍᑦ 

ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᕚᓪᓕᕐᓂᐊᖅᑐᐃᑦ. ᑕᒪᐃᓐᓄᓪᓕ 

ᓲᕐᓗ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᑦ ᐃᒪᓐᓇᓂᒃ 

ᑮᓇᐅᔭᖅᑖᓲᖑᔪᖅ $400−ᓂᑦ ᐱᓇᓱᐊᕈᓯᑕᒫ. 

 

 

 

 

ᓲᕐᓗ ᐆᒃᑑᑎᒋᓗᒍ ᑖᒃᑯᐊ 

ᓂᖃᐃᑐᖃᑦᑕᖅᓯᒪᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒧᓪᓗ 



 

 109 

There are a few modifications. For instance 

the G.R.E.A.T. program allows people to 

stay on income assistance and then they get a 

top-up, and we are exploring other options 

like that with my colleague, the director of 

income assistance.  

 

In general we move people over to ALTS 

because financially it is better for them, and 

it allows us to put them on a more straight 

forward stream, hopefully not getting them 

back to income assistance. We can keep 

moving them along the continuum. That 

certainly is our intention in doing that. 

 

I think, as I said yesterday, certainly with 

respect to income assistance, I have not 

worked out all the numbers, but I do know 

for a fact because I was looking at this the 

other day for a client, is that a family of two 

adults and two children will get more money 

per months on ALTS than they will on 

income assistance. The program is very 

much oriented to not only, is this the way to 

go as far as improving your life, but it is 

actually the way to go as far as improving 

your life right now. You are going to have 

more resources available to you. 

 

With respect to the comments made earlier 

about supporting part-time learners and such, 

this is one of the things we’re looking at is 

that in the past we have been a bit piecemeal 

on some of the supports we provide and 

we’re very much trying to look more 

holistically at how we support our learners, 

particularly those who don’t have a lot of 

experience or didn’t have good experiences 

in education. In a few weeks’ time the 

Minister will be making an announcement 

about trades training and you will see some 

of that, that we’re making some changes to 

better support learners all the way around and 

not just say, “Here’s your money. You’re on 

your own.” Thank you, Mr. Chairman. 

 

ᑕᒪᒃᑯᐊ, ᐄ, ᐊᑑᑎᖃᑦᑎᐊᖅᓯᒪᔭᕗᑦ ᖄᖓᒍᑦ, ᐄ, 

ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᓲᖑᖕᒪᑦ. 

 

 

 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᑖᒃᑯᐊ ᑮᓇᐅᔭᕐᒧᑦ ᐱᐅᓂᖅᓴᐅᖕᒪᑦ 

ᐊᒻᒪᓗ ᐃᒻᒪᖄ ᐃᒪᓐᓇ ᓲᕐᓗ ᐅᑎᖁᓇᑎᒍᑦ 

ᓂᖃᐃᑐᖃᑦᑕᕐᓂᕐᒧᑦ, ᐄ. 

 

 

 

 

 

ᐃᑉᐸᒃᓴᑦᑕᐅᖅ ᐅᖃᖅᑰᓚᐅᖅᓯᒪᒐᒪ ᑖᒃᑯᐊ 

ᑕᐅᑐᒃᖢᒋᑦ ᓂᖃᐅᑐᖃᑦᑕᖅᓯᒪᔪᐃᑦ ᐊᒥᓱᓂᒃ 

ᓈᓴᐅᑎᖏᑦ ᐱᓯᒪᔭᒃᑲ ᑭᓯᐊᓂ ᖃᐅᔨᒪᒐᑉᓯ. ᑖᒃᑯᐊ 

ᓲᕐᓗ ᐃᓚᒌᒃᑐᐃᑦ ᒪᕐᕉᒃ ᐃᓐᓇᖅ ᒪᕐᕉᒃ ᓱᕈᓰᑦ 

ᑮᓇᐅᔭᖅᑖᒃᑲᓐᓂᖃᑦᑕᕐᓂᐊᖅᑐᑦ ᖄᖓᒍᑦ 

ᑕᖅᑭᑕᒫᖑᒐᔭᖅᖢᓂ ᐊᒻᒪᓗ ᑖᓐᓇ 

ᐃᓕᓐᓂᐊᕋᓱᐊᖅᖢᓂ ᐊᒻᒪᓗ ᑖᓐᓇ ᐱᔭᒃᓴᐅᔪᖅ 

ᐃᒪᓐᓇ ᐃᖢᐊᖅᓯᒋᐊᕈᑕᐅᕙ ᐃᓅᓯᕐᒧᑦ? ᐋᒪᐃ. 

ᑭᓯᐊᓂ ᒫᓐᓇᐅᔪᖅ ᑕᐃᒪᐃᓕᐅᖅᓯᒪᑎᓪᓗᓂ, ᐄ, 

ᐊᓯᐊᒍᑦᑕᐅᖅ ᑐᕌᕐᕕᒃᑕᖃᕐᒪᑦ. 

 

 

 

 

 

ᐊᒻᒪᑦᑕᐅᖅ ᐅᑉᓗᑦ ᐃᓚᐃᓐᓈᒃᑯᑦᑕᐅᖅ ᑕᐃᒪᑦᑕᐅᖅ 

ᑕᐅᑐᒃᓯᒪᔭᕗᑦᑕᐅᖅ, ᐅᑉᓗᑦ ᐃᓚᐃᓐᓈᒃᑯᑦᑕᐅᖅ 

ᓯᕗᐊᒍᓪᓕ ᐃᑲᔪᖅᑐᐃᓚᐅᖅᓯᒪᓚᐅᖅᑑᒐᓗᐊᖅᑐᒍᑦ 

ᐊᒥᓲᓐᖏᑦᑐᓂᒃ ᐊᒻᒪᓗ ᖃᓄᖅ ᕿᓂᕋᓱᒃᓯᒪᔪᒍᑦ 

ᖃᓄᖅ ᐃᑲᔪᕈᑎᒃᓴᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. 

ᐃᓕᓐᓂᐊᑦᑎᐊᖅᓯᒪᓐᖏᒃᑲᓗᐊᕈᓂ ᖃᓄᒥᐊᖅ 

ᐱᓇᓱᐊᕈᓯᖃᐃ ᒥᓂᔅᑕᐅᔪᕐᓗ ᑕᐃᒪ 

ᑐᓴᖅᑎᑦᑎᔪᒫᖅᑐᖅ ᑕᒪᒃᑯᓂᖓ ᐃᓚᒌᓂᒃ 

ᓴᓇᓕᕆᔨᓃᓪᓗᓂ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᐊᓯᓐᖑᖅᑎᓐᓇᓱᒃᑕᕗᑦ ᐃᒪᓐᓇ 

ᐅᖃᐅᑎᓐᖏᑐᐃᓐᓇᕐᓗᒍ ᑮᓇᐅᔭᖃᖅᑐᖅ. 

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
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Chairman (interpretation): Thank you. Ms. 

Angnakak. 

 

Ms. Angnakak: Thank you. Thank you for 

that information. It’s very useful to know. It 

makes me think now. We have a lot of 

people on income support. Let’s say last 

fiscal year just so we could have a full year, 

how many have changed from income 

support to ALTS or income support to 

FANS? Who are we attracting? How many 

are we attracting? It would be great too to 

find out and I don’t know if you track this, 

but let’s say I was on income support for 

years and then I got onto ALTS and I trained 

and then I got a job, do you track how many 

people have actually graduated and now are 

independent? Do we have that kind of 

information? If so, I would be grateful if you 

could share that with us. It would be good to 

see. Do you or? Thank you, Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Clift. 

 

Mr. Clift: Ma’na, Mr. Chairman. Presently 

we don’t. We do get anecdotal information 

from people, for instance, who have 

graduated from the G.R.E.A.T. program and 

have gone to do programs at the college and 

employment. We don’t do it systematically at 

this point in part because our information 

technology infrastructure isn’t there. We 

have an outstanding proposal at this point to 

integrate the information systems of income 

assistance and career development precisely 

be heading in this direction and it’s part of 

our overall strategy for the department, 

which is moving to one client, one plan, that 

is, that we don’t want to view people 

separately depending on which window they 

come to. We view them as a human being but 

needs a continuum of support. As I 

mentioned yesterday, we are making steps 

forward in that respect.  

 

 

ᐊᕐᓇᒃᑳᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᒡᓗ 

ᑐᓴᖅᑎᑦᑎᒐᕕᑦ ᐊᑑᑎᖃᑦᑎᐊᖅᑐᖅ ᖃᐅᔨᒪᓪᓗᒍ. 

ᐃᓱᒪᔾᔪᑎᐅᔪᑎᑦ ᓂᖃᐃᓱᖃᑦᑕᖅᑐᓂᒃ ᐅᓄᖅᑐᓂᒃ 

ᐱᑕᖃᕐᒪᑦ. ᖃᔅᓯᑦ ᓲᕐᓗ ᐊᕐᕌᒎᕋᑖᖅᑐᒥ ᐅᕙᓐᖓᑦ 

ᓂᖃᐃᓱᕐᓂᕐᒧᑦ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ 

ᐃᑲᔪᖅᑐᖅ. ᖁᕕᐊᓇᕋᔭᕐᒥᔪᖅ ᑖᒃᑯᐊ 

ᓂᖃᐅᓲᑎᖃᖅᑐᑦ ᐊᕐᕌᒍᕋᓴᕐᓂᑦ ᓲᕐᓗ ᐃᓐᓇᕐᓂᒃ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐃᖅᑲᓇᐃᔮᑐᓄᑦ, 

ᖃᐅᔨᒪᓇᓱᖃᑦᑕᖅᐱᓯ ᖃᔅᓯᐅᖕᒪᖔᑕ 

ᐃᓱᓕᑦᑎᖃᑦᑕᖅᑐᑦ ᐃᒻᒥᓂᒡᓗ ᐸᖅᑭᓕᖅᑎᐅᔪᑦ? 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᓈᓴᐅᑎᖁᑎᖃᖅᐱᑕ? ᐱᑕᖃᐸᑦ 

ᖁᔭᓕᑦᑎᐊᕋᔭᖅᑐᖓ ᑕᒪᓐᓇ ᑐᓂᔪᓐᓇᕈᔅᓯᐅᒃ 

ᐅᕙᑦᑎᓄᑦ, ᑐᑭᔪᒥᓇᕋᔭᖅᑐᖅ. ᐱᖃᖅᐱᓯ? 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᑭᓕᕝ. 

 

 

 

ᑭᓕᕝ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᒫᓐᓇ 

ᐋᒃᑲ ᑕᖅᑳᓐᖓᑐᐃᓐᓇᖅ ᑐᓴᖃᑦᑕᖅᑐᒍᑦ ᑕᒡᕙᓐᖓᑦ 

ᐃᓐᓇᕐᓂᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᑕᐃᒪ 

ᓯᒪᑦᑐᖅᓴᕐᕕᖕᒧᐊᖃᑦᑕᖅᑐᐃᑦ ᒫᓐᓇ 

ᐊᑐᒐᔪᓐᖏᓐᓂᖅ ᑕᒪᒃᑯᐊ ᑐᓴᐅᒪᔾᔪᑎᓕᕆᔾᔪᑎᕗᑦ 

ᐱᑕᖃᓐᖏᒻᒪᑦ. ᒫᓐᓇ ᑕᐃᒪ ᑐᒃᓯᕋᐅᑎᖃᖅᑐᒍᑦ 

ᑲᑎᑦᑐᒪᓪᓗᑎᒍᑦ ᑕᐃᒃᑯᐊ ᑐᓴᐅᒪᔾᔪᑎᓂᒃ ᓲᕐᓗ 

ᓂᖃᐃᓲᑎᖃᑦᑕᖅᑐᓂᑦ ᐊᒻᒪᓗ 

ᐃᖅᑲᓇᐃᔮᖅᑖᓕᒻᒪᒃᓴᐃᔪᒥᒃ ᑕᐅᕗᖓ 

ᑐᕌᖅᐸᓪᓕᐊᒐᓗᐊᖅᑐᒍᑦ. ᑕᐃᒪᓕ 

ᐸᕐᓇᐅᑎᒋᓪᓗᑎᒍᑦ ᐱᓕᕆᕝᕕᒃᑎᓐᓂ ᐊᑐᓂ 

ᐸᕐᓇᐅᖃᐅᓕᕆᓪᓗᑕ ᐃᓄᐃᑦ ᑕᑯᓐᓈᕈᕆᓪᓗᒋᑦ 

ᐊᑐᓂ ᓇᓕᐊᖕᓅᕋᓗᐊᖅᑕᖏᓐᓂᒃ ᐃᓅᓪᓗᑎᒃ 

ᐃᒪᓐᓇ ᐃᑲᔪᖅᓱᖅᑕᐅᖏᓐᓇᐅᔭᕆᐊᖃᕐᒪᑕ. 

ᐃᑉᐸᒃᓴᖅ ᐅᖃᓚᐅᕋᒪ ᓯᕗᒧᐊᒃᐸᓪᓕᐊᔪᒍᑦ ᑕᒪᑐᒪ 

ᒥᒃᓵᓄᑦ.  

 

 

 

 

 

 

ᐊᐃᑦᑖᖑᒐᓗᐊᖅ, ᐊᐅᑦᑖᖑᒐᓗᐊᖑᓐᖏᑦᑐᖅ, 

ᑕᒫᓐᖓᑦ ᓂᖃᐃᓲᑎᑖᖃᑦᑕᖅᑐᐃᓐᓇᐃᑦ 
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Unfortunately I couldn’t provide you the data 

on people who have gone from income 

assistance to ALTS or off to employment. I 

will ask my colleague, the director of income 

assistance, what he may have available, but 

I’m not familiar with his database. Thank 

you, Mr. Speaker. Oh, Mr. Chairman. Darn 

it! 

 

>>Laughter 

 

Chairman (interpretation): Thank you. 

(interpretation ends) It’s getting better every 

time you say it.  

 

>>Laughter 

 

It happens all the time. Ms. Angnakak. 

 

Ms. Angnakak: Thank you. Thank you for 

that information. It would be useful to know 

too how many people are on ALTS and that 

just so we can get… . Maybe that will be 

kind of like the base numbers to get an idea.  

 

I would like to go on to talk a little bit about 

summer school for the college. I just feel it’s 

very important. I think the college, in every 

community, becomes a very focal point 

where people like to go, especially for 

Internet and stuff, and I think there’s a real 

opportunity. You’re paying for the power 

and the heat and everything already. There’s 

got to be a way that it could be worked out. 

There’s always a way if there’s a will.  

 

I really believe that there are a lot of people 

in communities that don’t have the chance to 

go away on summer holidays or boating, I 

mean students of all ages. I think it would be 

a real opportunity there for our government, 

our college to work with students, having 

maybe more science camps going on. I know 

that there are some and I know that a lot of 

these science camps are funded third party, 

but maybe there’s some kind of money that 

ᐃᓕᓐᓂᐊᕐᕕᖓᓅᖃᑦᑕᖅᑐᓄᑦ 

ᐃᖅᑲᓇᐃᔭᓕᖃᑦᑕᖅᑐᓄᑦ ᓂᖃᐃᓲᑎᓕᕆᔨᒃᑯᑦ 

ᐊᐅᓚᑦᑎᔪᖓ ᐊᑐᐃᓐᓇᖅᑕᖃᕐᒪᖔᑦ ᑭᓯᐊᓂ 

ᖃᐅᔨᒪᑦᑎᐊᓐᖏᓐᓇᒃᑭᓕ ᑕᐃᒃᑯᐊ ᓄᐊᑦᑏᔾᔪᑎᖏᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

>>ᐃᓪᓚᖅᑐᑦ 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐄ, 

ᑐᓴᕐᓂᖅᓯᕙᓪᓕᐊᑐᐃᓐᓇᖅᑐᖅ. 

 

>>ᐃᓪᓚᖅᑐᑦ 

 

 

ᐄ, ᑕᐃᒪᐃᖏᓐᓇᐅᔭᖅᑐᖅ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 

 

ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᖅ): ᖁᔭᓐᓇᒦᒃ. ᖁᔭᓐᓇᒦᒡᓗ 

ᑕᒪᑐᒧᖓ. ᖃᔅᓯᑦ ᐃᓄᖕᓄᑦ 

ᐃᓕᓐᓂᐊᖃᑦᑕᕐᒪᖔᑕᖃᐃ ᑖᓐᓇᖃᐃ ᐃᒪᓐᓇ 

ᑖᒃᑯᐊ ᐊᑎᖏᖅᐸᑦ ᓈᓴᐅᑎᖏᑦ 

ᖃᐅᔨᒪᔾᔪᑎᒋᓂᐊᕋᑦᑕ, ᑲᔪᓯᒋᐊᕈᒪᒐᒪ. 

 

 

ᐅᖃᐅᓯᖃᐱᓪᓚᒡᓗᖓ ᐊᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ, ᑖᓐᓇ ᐱᒻᒪᕆᐅᓱᕆᒐᒃᑯ 

ᓄᓇᓕᓕᒫᓂ ᐅᐸᒐᒃᓴᐅᓪᓗᓂ ᖃᕋᓴᐅᔭᒃᑰᖅᖢᓂ 

ᑖᓐᓇ ᐊᐃᔭᖏᓐᓄᓪᓗ ᐃᑯᒻᒪᖁᑎᖏᓐᓂᒃ 

ᐊᑭᓕᖅᓱᐃᓗᓂ ᑖᓐᓇ ᐋᖅᑭᒐᒃᓴᐅᔪᒃᓴᐅᔪᖅ 

ᓇᐅᒃᑯᑦ, ᐄ, ᐋᖅᑭᒡᕕᒃᓴᐅᔪᒃᓴᐅᔪᖅ ᓇᐅᒃᑯᑦ, ᐄ, 

ᐋᖅᑭᒡᕕᖃᖅᑐᓕᒫᖑᖃᑦᑕᖅᑐᑦ ᐱᔪᒪᑐᐊᕈᑦᑕ 

ᐅᒃᐱᕆᑦᑎᐊᕋᒃᑯ. 

 

 

 

ᓄᓇᓕᖕᓂ ᐃᓄᐃᑦ ᐅᓄᖅᑐᐊᓘᖕᒪᑕ ᐊᐅᔭᒃᑯᑦ 

ᐅᒥᐊᖅᑐᕈᓐᓇᖃᑦᑕᓐᖏᑦᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ, 

ᐃᓐᓇᐅᖓᓗᐊᕈᑎᒃ ᒪᒃᑯᒃᑲᓗᐊᕈᑎᒃ. ᑖᓐᓇ 

ᐱᕕᖃᕐᕕᑦᑎᐊᕙᐅᒐᔭᖅᑰᕐᒪᑦ ᒐᕙᒪᒃᑯᓐᓂᑦ 

ᓯᓚᑦᑐᖅᓴᕐᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᐱᓕᕆᖃᑎᖃᕐᓗᓂ, ᒪᑯᐊᖃᐃ ᑭᒡᓕᓯᓂᐊᕐᒧᑦ 

ᖃᐅᔨᒪᔪᖓ ᑭᒡᓕᓯᓂᐊᕐᓂᕐᒧᑦ ᓯᓂᒃᑕᕆᐊᖃᑦᑕᖅᑐᑦ 

ᓯᓚᑖᓂᖃᐃ ᑮᓇᐅᔭᖅᑖᕈᑎᒋᔪᓐᓇᖅᑕᕗᖅᑲᐃ 

ᓄᓇᓕᓕᒫᑦ, ᑮᓇᐅᔭᖅᑖᖅᑎᑦᑐᓐᓇᖅᑕᕗᑦ 

ᐊᑐᐃᓐᓇᐅᑎᖁᓪᓗᒋᑦ ᓱᕈᓯᕐᓂᑦ ᐊᓯᖏᓐᓂᑦ  

 

ᐱᕕᖃᓗᐊᓐᖏᑦᑐᑦ ᐊᒻᒪᓗ ᐃᓐᓇᕐᓄᑦ ᐅᕙᓂ 

ᐊᐃᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᓚᐅᖅᓯᒪᒐᒪ ᐊᕐᕌᒍᕋᓴᐅᓕᖅᑐᓂ 
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we can get for every community that they 

could offer something to the children, 

especially those who don’t have other 

opportunities, and also for adults like me. I 

went to a summer course years ago and had a 

great time. You meet other people and it’s a 

way of connecting with other people in your 

community. For Iqaluit, I think it’s a good 

thing as well.  

 

I was actually trying to find a place for a 

constituent who came to me because their 

child needed a couple of credits. They were 

trying to see if their daughter could do this 

over the summer so that she could go on to 

school in September. There was nowhere. 

Nobody was able to oversee her course and 

the evaluation of it like when she was testing 

and that. I would like to… . (interpretation) 

It’s just a comment, (interpretation ends) just 

to say that something, I really think, should 

be done. Weekends and evening courses, 

there are a lot of us that like to do that kind 

of thing. Again, it brings us together as a 

community.  

 

I’m getting to the end of my questions, but I 

do want to talk about the, and I’m not too 

sure this is a finance issue or is it a college 

issue or what, but about flex hours. When I 

was going through my door to dooring, I had 

a number of people bring up the concern 

about employment and flex hours, and one of 

them was about the college. Because we have 

such a problem with availability of daycare 

spaces, some couples, one has to stay home 

because there are children to look after and 

there’s nowhere for them to go.  

 

One of them was saying that they would love 

to teach at the college after hours. That was 

her dream, but the college didn’t have that 

kind of flex hours, so it really wasn’t… . I 

think maybe, when we talk about evening 

courses, you can attract some of us that 

maybe are busy throughout the day but want 

ᖁᕕᐊᓇᖅᑐᒻᒪᕆᐅᓚᐅᖅᖢᓂ.  

ᖃᐅᔨᒪᓐᖏᑦᑐᖓᓕ ᑕᑯᔭᕆᐅᖅᖢᒋᑦ 

ᓄᓇᖅᑲᑎᖕᓂᓪᓗ ᖃᐅᔨᒪᔾᔪᑎᓖᑦ ᐃᖃᓗᓐᓄᓪᓕ 

ᐱᐅᖅᑰᖏᒻᒪᑦ.  

 

 

 

 

ᓇᓂᓯᓇᓱᖅᑲᐅᔭᕗᑦ ᓂᕈᐊᖅᑎᓐᓂᒃ ᑕᐃᓐᓇ 

ᕿᑐᕐᖓᖓ ᑎᑎᖅᑳᑲᓐᓂᕆᐊᖃᓚᐅᕐᒪᑦ 

ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓂ ᖃᐅᔨᓇᓱᓕᕐᒪᑕ ᐸᓂᖓ 

ᐊᐅᔭᒃᑯᑦ ᑕᐃᒪᐃᓕᐅᕈᓐᓇᕆᓪᓗᓂ ᑕᐃᒪ 

ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᕈᓐᓇᖁᓪᓗᒍ ᓰᑏᕝᕙᒥ 

ᐱᑕᖃᓚᐅᓐᖏᒻᒪᑦ. ᑕᐃᒪ ᐃᓕᓐᓂᐊᕐᓂᖓ 

ᑲᒪᔨᖃᓚᐅᓐᖏ ᐃᒪᓐᓇ ᖃᐅᔨᓴᖅᑕᐅᑎᓪᓗᒍᓘᓐᓃᑦ. 

ᑕᒪᓐᓇ ᐱᔭᐅᔭᕆᐊᖃᓪᓚᑦᑖᖅᑰᕐᑐᖅ ᐱᓇᓱᐊᕈᓯᐅᑉ 

ᓄᕐᖑᐊᓂ ᐅᓐᓄᒃᑯᓪᓗ ᑕᐃᒪᐃᓕᐅᕈᒪᔪᑦ ᐊᒥᓲᒻᒪᑕ 

ᐃᒪᓐᓇ ᑲᑎᑉᐹᓪᓕᕈᑎᒋᔪᓐᓇᕋᑦᑎᒍ ᓄᓇᓕᓐᓂ.  

 

 

 

 

 

 

 

ᐊᐱᖅᑯᑎᒃᑲ ᓄᖑᓕᖅᑑᒐᓗᐊᑦ ᑭᓯᐊᓂ 

ᐅᖃᐅᓯᖃᕈᒪᖕᒥᒐᒪ ᑮᓇᐅᔭᕐᒨᒻᒪᖔᕐᓘᓐᓃᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᒪᑯᐊ ᐃᑲᕐᕋᖏᑦ 

ᐃᓱᒪᖅᓲᑎᖃᕐᔫᒥᓂᖅ. ᑕᐃᒪ ᐳᓚᕋᖦᖢᖓ 

ᖃᔅᓯᑲᓪᓚᖕᓂᒃ ᐃᓱᒫᓗᑎᖃᖅᑐᒐᓚᐅᒻᒪᑦ ᐃᒪᓐᓇ 

ᐃᖅᑲᓇᐃᔮᖃᕈᓐᓇᕐᓂᕐᒥᒃ ᐃᓱᒪᖅᓱᕐᔫᒥᔭᖕᓂᕐᒥᒃ 

ᓯᓚᑦᑐᕈᔅᓯ. ᑕᒪᓐᓇ ᐃᓗᐊᓐᖏᓕᐅᕈᑎᖃᖃᑦᑕᕐᒪᑦ 

ᐸᐃᕆᕕᖃᓐᖏᓂᕐᒧᑦ. ᐃᓚᖏᑦ ᐊᐃᑉᐸᕇᑦ 

ᐊᐃᑉᐸᖔᖏᑦ ᐊᖏᕐᕋᖅᓯᒪᔭᕆᐊᖃᖃᑦᑕᕐᒪᑕ 

ᕿᑐᕐᖓᖏᑦ ᓇᒧᓐᖓᕐᕕᒃᓴᖃᓐᖏᓐᓂᖏᓐᓂ.  

 

 

 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥᓗ ᐅᓐᓄᒃᑯᑦ ᐃᓕᓴᐃᔨᐅᔪᒪᔫᒐᓗᐊᑦ 

ᑭᓯᐊᓂ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᐃᑲᕐᕋᖏᑦ 

ᐃᓱᒪᖅᓲᑕᐅᓚᐅᓐᖏᒻᒪᑕ. ᑕᐃᒪ ᐅᖃᐅᓯᖃᓕᕌᖓᑦᑕ 

ᐅᓐᓄᒃᑯᑦ ᐃᓕᓐᓂᐊᓂᕐᒥᒃ ᐅᓪᓗᒃᑯᑦ 

ᐱᔭᒃᓴᖃᖃᑦᑕᖅᑐᑎᒍᑦ ᐅᓐᓄᒃᑯᑦ ᐃᓕᓐᓂᐊᕈᓐ 

ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᐅᓪᓗᒃᑯᑦ 

ᐊᖏᕐᕋᖅᓯᒪᖃᑦᑕᕆᐊᓕᓐᓂᒃ ᑭᓯᐊᓂ  

 

ᐃᓕᓴᐃᔨᐅᔪᓐᓇᕐᓗᓂ ᐅᓐᓄᒃᑯᑦ ᑕᒪᓐᓇ 

ᕿᒥᕐᕈᐊᕋᒃᓴᐅᔪᖅ ᐊᔪᕐᓇᖅᑰᖏᑦᑐᖅ. ᑕᐃᒫᒃ 
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to take courses. You can have people like her 

who may be at home during the day but able 

to teach at night. It’s just something to 

explore and I think it is possible because I 

have actually spoken to a few who wouldn’t 

mind doing that. Now, that was like two 

years ago, so I don’t know if they’re in town 

now or not. 

 

One thing about family services I did want to 

mention and you did talk about the one-

window aspect and I really like that. I think 

that’s great. I think that’s the way we should 

be going. Just as an encouragement, I think 

that it should be the same way for training 

dollars too. When somebody is applying, I 

think ALTS, if I understand it correctly, does 

not cover dependants whereas FANS covers 

dependants. I think that you should do away 

with that and treat people the same. I 

understand about the length of time. I 

understand you have legislation about FANS, 

but the ALTS, you can put that in yourself, 

you could make that change yourself, you 

could make that policy change yourself and 

say, “You know what? We’re going to treat 

everybody the same.”  

 

If you have to go away and you come here to 

Iqaluit to take a course that’s funded through 

ALTS, you either leave your family behind 

or you bring them here, so you have to pay 

everything. The living arrangements, I think, 

have an impact on whether or not you’re on 

ALTS or whether or not you’re on FANS. I 

think training is training is training and it’s 

very good and I’m being told to wrap it up, 

so that was my last question. Thank you very 

much. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) The question for Family 

Services or if you maybe just… . Oh, it’s just 

a comment? Okay. We will now take a 10-

minute break. Thank you. 

 

ᐅᖃᖃᑎᖃᖃᑦᑕᖅᓯᒪᒐᒪ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥ 

ᑕᐃᒪᐃᓕᐅᕈᒻᒥᒃ ᐊᕐᕌᓂ 

ᐅᖓᓪᓕᕐᒥᐅᓚᐅᖅᑑᒐᓗᐊᖅ ᒫᓃᒻᒪᖔᑕ ᓱᓕ 

ᖃᐅᔨᒪᓐᖏᑕᕋᓗᐊᒃᑲ.  

 

 

 

ᑖᒃᑯᓄᖓ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᐅᖃᐅᓯᕆᔪᒪᖅᑲᐅᔭᕋ 

ᑖᓐᓇ ᐊᑕᐅᓯᕐᒥᒃ ᐅᐸᒐᖃᖃᑦᑕᕐᓂᖅ ᑖᓐᓇ 

ᐱᐅᒋᔭᒻᒪᕆᒋᒐᒃᑯ ᐱᐅᑦᑎᐊᖅᑰᕐᒪᑦ. 

ᑕᐃᒪᐃᓕᐅᕈᕆᐊᖃᖅᑰᕋᑦᑕ ᐊᔭᐅᖅᑐᑐᐃᓐᓇᕐᓗᒋᑦ 

ᑖᒃᑯᐊ ᐊᔾᔨᒋᔭᕆᐊᖃᖅᑰᕐᒥᖕᒪᑦ ᐱᓕᒻᒪᒃᓴᐅᑎᓂᒃ 

ᑮᓇᐅᔭᓄᑦ. ᑕᐃᒪ ᐱᓇᓱᒃᑐᖃᓕᖅᐸᑦ ᑖᓐᓇᓕ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐃᒪᓐᓇ ᐸᖅᑭᔭᖏᓐᓂᒃ 

ᐅᖃᐅᓯᖅᑰᖏᒻᒪᑦ ᑖᓐᓇ ᑕᐃᒪᐃᓕᐅᕈᓐᓇᐃᕐᓗᒋᑦ 

ᐊᔾᔨᒌᓂᒃ ᐱᔭᐃᓐᓇᕆᖏᓪᓗᒋᑦ. ᑐᑭᓯᐅᒪᔭᕋ 

ᐱᖁᔭᕐᒥᒃ ᑐᓗᒃᑕᐅᑎᖃᕐᒥᒐᔅᓯ ᐃᒻᒥᓂᒃ ᓇᖕᒥᓂᖅ 

ᐊᓯᔾᔨᕈᓐᓇᕈᔅᓯᐅᒃ ᐃᒪᓐᓇ ᐊᔾᔨᒌᒥᒃ ᐱᓂᐊᓕᕋᑦᑎᒍ 

ᐃᓄᐃᑦ.  

 

 

 

 

 

 

 

 

ᑕᐃᒪᓕ ᐃᖃᓗᖕᓅᕈᕕᑦ ᐊᐅᓪᓚᕐᓗᑎᑦ ᑖᒃᑯᓄᖓ 

ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓂ ᑮᓇᐅᔭᓂᒃ ᐃᓚᔮᑎᑦ 

ᕿᒪᓪᓗᒋᑦ ᑭᓯᐊᓂ ᓇᒃᓴᕐᓗᒋᓪᓘᓐᓃᑦ ᓇᖕᒥᓂᖅ 

ᐊᑭᓖᔭᕆᐊᖃᕋᕕᑦ. ᒪᑯᐊᓗ ᐊᖏᕐᕋᖃᕆᐊᖃᕐᓃᑦ 

ᐊᒃᑐᖅᓯᓯᒪᖕᒪᑕ ᐃᒪᓐᓇ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᓂᖏᓐᓅᖓᓕᖅᑎᓪᓗᒋᑦ ᓇᓕᐊᖕᓄᑦ 

ᑐᓐᖓᕕᒃ ᐱᓕᒻᒪᒃᓴᕐᓂᖅ ᐱᓕᒻᒪᒃᓴᕐᓂᐅᕐᒪᑦ 

ᐱᐅᔪᒻᒪᕆᐅᖕᒪᑦ. ᓄᖅᑲᖅᓵᓕᖁᔭᐅᓛᖅ... ᑖᓐᓇ 

ᑕᕝᕙ ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ. ᖁᔭᓐᓇᒦᒻᒪᕆᒃ.  

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐊᐱᖅᑯᑏᑦ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ? ᐅᖃᐅᓯᒃᓴᑐᐃᓐᓈᖅ? 10 

ᒥᓂᔅᓯᒥᒃ ᓄᖅᑲᖓᑲᐃᓐᓇᓂᐊᖅᐳᒍᑦ. ᒪ’ᓇ.  

 

 

 

 

>>ᓄᖅᑲᖓᑲᐃᓐᓇᖅᑐᑦ 15:14ᒥ ᐊᒻᒪᓗ 

ᐱᒋᐊᒃᑲᓐᓂᖅᑐᑎᒃ 15:37ᒥ 
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>>Committee recessed at 15:14 and 

resumed at 15:37 

 

Chairperson (Ms. Towtongie): Getting back 

to the Department of Education, Ms. 

MacMillan has some information she would 

like to share. Please go head. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. It is a quick announcement 

regarding district education authorities. 

Monday, October 28 is election day for all 

district education authorities and the 

Commission scolaire francophone du 

Nunavut, CSFN. DEAS and CSFN candidate 

declaration periods closes tomorrow and 

there are some communities that still have no 

candidates declared. The Department of 

Education encourages anyone who is 

interested in education in their community 

and who is looking to become an important 

community leader, to declare their candidacy. 

You can download the declaration of 

candidacy form from the Elections Nunavut 

website at www.elections.nu.ca, or to find 

out more about becoming a candidate, call 

Elections Nunavut at 1-800-267-4394. And 

again that is for the DEA elections and the 

closing is tomorrow. (interpretation) Thank 

you. 

 

Chairman (interpretation): Thank you. 

Everybody who is listening in Nunavut, I 

encourage you all to run for the local DEA 

elections so you can be a part of your 

children’s future. We’ll get back to our 

meeting. Ms. Angnakak, are you done with 

your questions? The next name is the 

Member for Hall Beach, Mr. Kaernerk. 

 

Mr. Kaernerk (interpretation): Thank you, 

Madam Chairperson. Member for Amittuq is 

the proper title. I just want to encourage 

everyone to run for their local DEAs. Please 

inform people that the closing date is 

tomorrow.  

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒫᓐᓇ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᒋᐊᓐᖑᓱᒃᑲᑦᑕ. ᑖᓐᓇ 

ᒥᔅ ᒪᒃᒥᓚᓐᒎᖅ ᑐᓴᕋᔅᓴᖃᕐᖓᑦ. ᐊᑏᒃ 

ᑲᔪᓯᒋᐊᑐᐃᓐᓇᕆᑦ.  

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐅᖃᐅᓯᒃᓴᖃᕋᒪ ᑐᓴᕋᔅᓴᖁᑎᖃᕋᑦᑕ ᐱᔾᔪᑎᓕᒻᒥ 

ᓄᓇᓕᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ.  

ᓇᒡᒐᔾᔭᐅ, ᐊᒃᑐᕝᕙ 28, ᓂᕈᐊᕐᓇᐅᓛᕐᖓᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑖᒃᑯᐊ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑕ ᐅᖃᕐᕕᔅᓴᖏᑦ 

ᖃᐅᑉᐸᑦ ᓂᕈᐊᕋᔅᓴᐅᓂᕐᒥᓂᒃ 

ᓂᕈᐊᖅᑐᖃᓛᕐᓂᖓᓂᒃ ᐅᖃᖅᑕᐅᔪᖃᓛᕐᖓᑦ. 

ᑭᓇᑐᐃᓐᓇᑦᑎᐊᖅ ᓂᕈᐊᕋᔅᓴᕈᕈᒪᔪᖅ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐱᖃᑕᐅᓕᕈᒪᒍᓂ 

ᓯᕗᓪᓕᖅᑎᐅᖃᑕᐅᒍᒪᒍᓂ ᓄᓇᓕᓐᓂ 

ᓂᕈᐊᕋᔅᓴᐅᖃᑕᐅᒍᓐᓇᖅᑐᓯ ᓂᕈᐊᕋᔅᓴᐅᒍᒪᔾᔪᑎᒥ 

ᖃᕋᓴᐅᔭᒃᑯᑦ ᐃᑭᐊᖅᓯᕕᑦᑎᓐᓂ 

www.elections.nu.ca−ᒥ ᐲᔭᐃᒍᓐᓇᖅᑐᑦ 

ᓂᕈᐊᖅᑕᐅᒍᒪᔾᔪᑎᒥᒃ ᓂᕈᐊᕋᔅᓴᕈᕈᒪᔾᔪᑎᒥᒃ. 1-800-

ᒧᑦ ᐅᖄᓚᒍᓐᓇᕐᒥᔪᓯ 267-4394-ᒧᑦ 

ᖃᐅᔨᒋᐊᒃᑲᓐᓂᕈᒪᓐᓂᕈᔅᓯ ᓂᕈᐊᕋᔅᓴᕈᕈᒪᓐᓂᕈᔅᓯ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂ ᓄᓇᓕᓐᓂ. 

ᒪᑐᕕᔅᓴᓕᒃ ᖃᐅᑉᐸᑦ, ᖃᐅᑉᐸᑦ ᒪᑐᕕᔅᓴᖃᕐᖓᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓄᓇᕗᒻᒥ ᑐᓵᔪᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕋᓛᓄᑦ ᓂᕈᐊᕋᒃᓴᓐᖑᕆᐊᕆᑦᑎ 

ᐊᖃᒍ ᐅᒃᑯᐊᕐᓂᐊᕐᒪᑦ ᐃᓇᑉᐸᔅᓯ. ᓄᑕᕋᔅᓯ 

ᓯᕗᓂᔅᓴᒥᓂᒃ ᐃᓚᒋᔭᐅᑦᑎᐊᕐᓂᐊᕋᔅᓯ. ᐅᑎᕐᓗᑕ, ᐹᑦ 

ᐊᕐᓇᒃᑲᖅ. ᐱᐊᓂᒃᑐᑏᑦ? ᔪᐃᓕ ᖃᐃᕐᓂᖅ 

ᒪᓕᒐᓕᐅᖅᑎ ᓴᓂᕋᔭᒻᒧᑦ.  

 

 

 

ᖃᐃᕐᓂᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒥᑦᑐᕐᒧᖅᑲᐃ 

ᐃᒪᓐᓇᐃᓕᒍᕕᑦ ᓈᒻᒪᓂᖅᓴ. 

ᐊᔭᐅᖅᑐᐃᑦᑎᐊᒃᑲᓐᓂᕈᒪᕗᖔᓯᑦ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕐᒧᑦ ᑲᑎᒪᔨᓐᖑᕋᓱᒋᑦᑎ 

ᑕᐅᑐᒃᑯᔅᓯ. ᑐᓴᖅᑎᑦᑎᑲᑕᒋᑦᑎ ᖃᐅᒃᐸᒡᒎᖅ 

ᓄᖅᑲᕐᕕᒃᓴᐅᑎᖃᕐᒪᑦ.  

 

 

ᐆᒥᖓ ᑲᔪᓯᒋᐊᕐᓗᖓ, ᑕᐃᒪ ᐅᕙᒐᑦᑕᐅᖅ 
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I will proceed with my question. Using my 

own language, we call the Auditor General 

qaujisaqtimariit in our community, and some 

people call them killisiniartiit, and other 

people call them tammaqsimajuqsiuqtit, but 

it means the same thing; Office of the 

Auditor General.  

 

I have a question on paragraphs 53 and 54 of 

the report and I would like to ask this 

question to the Nunavut Arctic College. The 

report notes the lack of outreach on the part 

of the college to inform high school students 

and students of other programs. My 

colleague from Amittuq stated they only 

have one teacher between the two 

communities, so how will you try to assist 

these students since the Auditor General 

found that there is a lack of outreach? What 

have you been doing to inform the students 

about the different program options? Is it 

running better now or is there still room for 

improvement? That is my fist question. 

Thank you, Madam Chairperson.  

 

Chairperson (interpretation): Thank you. 

My apologies. I should have referred to Mr. 

Kaernerk, the Member for Amittuq. Nunavut 

Arctic College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson and thank you for the 

question. Yes, they are being improved 

already. We are hiring more people, and local 

community staff have also been promoting 

the college and we will be hiring people who 

will be doing that specific work. We have 

already been approaching other organizations 

to ask to partner with them to help us inform 

the people of Nunavut of what programs are 

available, and not just education programs 

but as also finance helping programs and we 

have also had discussions on how we can 

better work together.  

 

ᐅᖃᐅᓯᐊᒍᑦ ᐊᑐᕐᓗᖓ ᖃᐅᔨᓴᖅᑎᒻᒪᕇᑦ, ᐅᑯᐊ 

ᖃᐅᔨᓴᒻᒪᕆᐅᓂᕋᕋᒃᑭᑦ ᐃᓚᖏᓐᓄᑦ 

ᑕᒻᒪᖅᓯᐅᖅᑎᔨᑦ, ᐃᓚᖏᓐᓄᑦ ᑭᒡᓕᓯᓂᐊᖅᑎᑦ, 

ᑕᕝᕙ ᐱᖓᓱᓂᒃ ᐅᖃᐅᓯᖅ ᐊᑕᐅᓯᕐᒥᒃ ᑐᑭᖃᖅᖢᓂ. 

 

 

ᐅᕙᓂ ᐅᓂᒃᑳᓕᐊᕆᓯᒪᔭᖏᑎᒍᑦ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᑦ ᐅᓂᒃᑳᓕᐊᖓᑦ 53 ᐊᒻᒪ 54. 

ᑕᒪᒃᑯᐊ ᐊᐱᖅᑯᑎᒐ ᓄᓇᕗᒻᒥᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓐᓄᑦ ᑐᕌᖅᑎᑕᕋ. ᑕᐃᒪ 

ᖃᐅᔨᓚᐅᕐᒥᖕᒪᑕᒎᖅ ᑕᒪᒃᑯᐊ ᐊᒡᕗᖅᑎᒋᕙᒃᑕᓯ 

ᑐᓴᐅᒪᑎᑦᑎᔨᐅᖃᑦᑕᖅᑐᐃᓪᓗ ᑐᒪᒃᑯᓂᖓ 

ᐃᓕᓐᓂᐊᒐᒃᓴᐅᓂᐊᖅᑐᓂᒃ ᓄᓇᕗᒻᒥ ᑐᕌᖓᔪᓄᑦ.  

ᑕᐃᒪ ᖃᓄᕐᓗ ᑕᒪᓐᓇ ᐱᒋᐊᖅᓯᒪᓕᖅᐱᓯᐅᒃ? ᐅᓇ 

ᐆᒃᑑᑎᒋᓗᒍ ᐊᒥᑦᑐᕐᒥᐅᑕᐅᖃᑎᒃᑲ ᐊᑕᐅᓯᑯᓗᖕᒥᒃ 

ᐃᓕᓴᐃᔨᑯᓗᖃᖅᐳᐃᑦ. 

ᐊᕝᕗᖅᑎᖃᓗᐊᓐᖏᒃᑭᓪᓗᑎᒃ. ᖃᓄᕐᓕ ᑕᒪᒃᑯᐊ 

ᐃᑲᔪᖃᑦᑕᖅᐱᓯᐅᒃ ᑖᒃᑯᐊ ᖃᐅᔨᓴᖅᑎᒻᒪᕇᑦ 

ᓇᓂᓯᓚᐅᖅᑎᓪᓗᒋᑦ ᓱᓕ ᑐᓴᐅᒪᑎᑦᑎᒃᑲᓐᓂᕐᓂᖅ, 

ᖃᐅᔨᒪᑎᑦᑎᒋᐊᒃᑲᓐᓂᕐᓂᖅ, 

ᐃᖅᑲᓇᐃᔭᕐᒥᖕᓂᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑐᒃᓴᓂᒃ 

ᐊᕝᕗᕋᓱᒃᑎᓪᓗᓯ. ᑕᒪᓐᓇ ᖃᓄᐃᓕᖓᓕᖅᐸ 

ᓄᓇᕗᒻᒥ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᑦ 

ᐃᖏᕐᕋᑦᑎᐊᖅᓯᒪᓕᖅᐸ ᓇᐅᒃᑯᓪᓗ 

ᐋᖅᑭᒋᐊᕆᐊᖃᕐᒪᖔᑦ, ᑖᔅᓱᒥᖓ ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᐊᐱᖅᑯᑎᖄᓪᓚᒡᓚᖓ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᐄᑯᓗᒃ, ᒪᓕᒐᓕᐅᖅᑎ 

ᐊᒥᑦᑐᕐᒨᓇᔭᖅᑲᐅᒐᒪ ᔪᐃᓕ ᖃᐃᕐᓂᖅ. ᐄᑯᓘᖅᐸᒋᑦ. 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᒃ ᐹᓪ ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ 

ᐊᐱᕆᒐᕕᑦ. ᐄ, ᑕᒪᒃᑯᐊ ᐋᖅᑭᒋᐊᖅᐸᓪᓚᐃᓕᕇᖅᑐᐃᑦ, 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᐸᓪᓕᐊᑦᓱᑕ. ᑕᒪᒃᑯᐊ 

ᐊᑐᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᕕᓃᑦ ᓯᕗᓪᓕᕐᒥ 

ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔪᐃᑦ ᑕᐃᑲᓂ ᒫᓐᓇᒫᖑᓕᖅᑐᖅ 

ᓄᓇᓕᒻᒦᑦᑐᐃᓪᓗ ᓇᒻᒥᓂᖅ ᓴᖅᑭᔮᖅᑎᑦᓯᖃᑦᑕᕐᓂᕐᒪᑕ 

ᐃᑲᔪᖅᑕᐅᒃᑲᓐᓂᕐᓂᐊᓕᕐᒥᔪᐃᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓪᓚᑦᑖᒥᒃ 

ᑕᒪᒃᑯᓂᖓ ᐱᓕᕆᐊᖃᓪᓚᑦᑖᕐᓂᐊᖅᑐᓂᒃ ᐊᒻᒪᓗ 

ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑦᓴᐃᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᑲᑐᔾᔨᖃᑎᒌᓪᓗ ᐊᓯᖏᓪᓗ ᐅᐸᖃᑦᑕᕇᖅᓯᒪᓕᖅᑕᕗᑦ 

ᑲᑎᔾᔨᖃᑎᒌᒃᑲᓐᓂᕈᒪᓪᓗᑕ ᑕᒪᒃᑯᐊ 

ᑐᓴᐅᒪᑎᑦᓯᒐᓱᐊᖅᓱᑕ ᓄᓇᕗᒻᒥᐅᓕᒫᓄᑦ 

ᐊᑐᐃᓐᓇᐅᒍᓐᓇᕋᔭᖅᑐᓂ, ᐊᑐᐃᓐᓇᐅᔪᓂᓪᓗ. 

ᐃᓕᓐᓂᐊᕈᑎᑦᓴᑐᐃᓐᓇᐅᓐᖏᑦᑐᓂ ᓲᕐᓗ 

ᑮᓇᐅᔭᖅᑑᑎᑦᓴᐃᑦ ᐃᑲᔫᑕᐅᒍᓐᓇᕋᔭᖅᑐᐃᑦ 

ᖃᓄᒃᑲᓐᓂᖅ ᑲᑐᔾᔨᖃᑎᒌᒍᓐᓇᕋᔭᖅᑭᑕ? 

ᐆᑦᑑᑎᒋᒍᓐᓇᑦᓯᐊᖅᑕᕋ ᒫᓐᓇᓵᕈᓗᒃ ᐃᓄᓕᕆᔨᒃᑯᓪᓗ 

ᐅᕙᒍᓪᓗ ᑲᑐᔾᔨᖃᑎᒌᓚᐅᖅᑐᒍᑦ ᖃᐅᔨᒐᐃᒐᑦᑕ 
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For example, quite recently the Department 

of Family Services and Nunavut Arctic 

College worked together when we found 

students who were falling behind. Though 

they may fall behind, sometimes they have to 

wait a long time, so we had discussions to 

see how we could help each other and 

anything else we should be doing. We didn’t 

just want to give a response; we wanted to do 

a real response where we did something with 

financial institution to try and put more of a 

comprehensive answer for the students that 

come from the government and Arctic 

College.  

 

If it comes from the College, the Department 

of Education, or Family Services, anybody 

who is interested in applying looks at us as 

one government, not three different 

departments. So we have to work together to 

try and put a response together, so that is 

what we decided to do. Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Mr. Suvega, from Arctic College. Joelie, 

Member for Amittuq.  

 

Mr. Kaernerk (interpretation): Thank you, 

Madam Chairperson. Thank you for that 

response. I can see there is room for 

improvement and it’s in the Auditor 

General’s report as well. Inuit learn by 

observation and hands-on learning. An elder 

who has never been in school, who has never 

been into college and if that elder’s skidoo 

breaks down, then an uneducated person can 

fix their own skidoo. Can this be improved as 

well where people who want to go to school 

to learn carpentry or woodworking? Even 

though their grades are not on par or what’s 

necessary and they are very good at 

woodworking and the only thing stopping 

them is the lack of diplomas and 

certification. Maybe the abilities of that 

person should be looked at first and then look 

ᐃᓕᓐᓂᐊᖅᑎᑦᓴᐅᒍᓐᓇᕋᔭᖅᑐᓂᒃ ᑭᖑᕙᖅᓯᒪᔪᓂᒃ 

ᑐᑦᓯᕋᐅᑎᖏᓐᓂᒃ. ᑭᖑᕙᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒍ 

ᐃᓛᓐᓂᒃᑯᑦ ᐅᑕᖅᑭᑯᑖᑲᐃᓐᓇᓲᖑᒻᒪᑕ 

ᒪᓂᑐᐃᓐᓇᓐᖏᑦᓱᑕ ᑕᒪᓐᓇ ᐅᖃᖃᑎᒌᖃᑦᑕᓚᐅᕋᑦᑕ 

ᓇᒻᒥᓂᖅ ᐊᓪᓛᒃ ᐃᑲᔪᕋᓱᐊᖅᓱᑕ ᐃᒻᒥᒃᑰᖓᔪᓂᒃ, 

ᖃᓄᒃᑲᓐᓂᖅ ᓱᒋᐊᖃᖅᑭᓯ, ᐅᕙᑦᑎᓐᓂᒃ 

ᑭᐅᑐᐃᓐᓇᓐᖏᓪᓗᑕ, ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ ᑕᒡᒐ 

ᑭᐅᒌᖅᓯᒪᔭᕋ ᐱᔭᕇᖅᑐᒍᑦ, ᐃᒪᐃᓕᒍᒪᓚᐅᓐᖏᓐᓇᑦᑕ. 

ᒪᑯᐊᑦᑕᐅᖅ ᐊᓯᖏᑦ ᑐᓴᖅᑕᐅᔭᕆᐊᓖᑦ ᓲᕐᓗ 

ᑮᓇᐅᔭᓂᒃ ᑐᐱᖅᓱᕐᕕᐅᔪᐃᑦ ᐊᑐᖏᖅᓯᒪᓂᖅᓴᐅᔪᒥᒃ 

ᑭᐅᔾᔪᑎᑦᓴᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᓴᐅᔪᓄᑦ ᑐᓂᓯᒍᒪᓪᓗᑕ 

ᒐᕙᒪᒃᑯᓐᓂᓐᖔᖓᔪᒥᒃ.  

 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥᓐᖔᕋᓗᐊᖅᐸᑦ 

ᐃᓕᓐᓂᐊᑐᓕᕆᔨᒃᑯᓐᓂᓐᖔᕋᓗᐊᖅᐸᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓄᓕᕆᔨᑐᖃᒃᑯᓐᓂᓐᖔᕋᓗᐊᖅᐸᑦ ᑭᓇᑐᐃᓐᓇᖅ 

ᐆᑦᑐᕈᒪᔪᖅ, ᑐᐱᖅᓱᕈᒪᔪᖅ ᑕᑯᓂᐊᕐᒪᓪᓕ ᐅᕙᑦᑎᓐᓂᒃ 

ᒐᕙᒪᐅᔪᒍᑦ ᐊᑕᐅᓯᕐᒥᒃ. ᐊᑐᓂ ᑭᐅᑐᐃᓐᓇᕈᑦᑕ ᑖᓐᓇ 

ᐃᑲᔪᕐᓂᖃᑦᓯᐊᓗᐊᔾᔮᓐᖏᒻᒪᑦ, ᑭᓯᐊᓂ ᐊᑕᐅᑦᓯᒃᑯᑦ 

ᐊᑕᖏᕐᓂᖅᓴᐅᔪᒥᒃ ᑭᐅᑦᓯᐊᕋᓱᐊᕐᓂᖅᓴᐅᒍᓐᓇᕈᑦᑕ 

ᐱᐅᓂᖅᓴᐅᓚᖓᓛᕐᒪᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓴᒥᒃ. ᑕᒪᓐᓇ 

ᐊᖅᑯᑎᒋᓇᓱᐊᕈᒪᓂᐊᖅᑕᕗᑦ ᓯᕗᓂᑦᑎᓐᓄᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ ᓱᕕᒐᖅ, ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ 

ᐊᒻᒪ ᔪᐃᓕ, ᒪᓕᒐᓕᐅᖅᑎ ᐊᒥᑦᑐᕐᒧᑦ. 

 

ᖃᐃᕐᓂᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᖁᔭᓇᒦᒡᓗ 

ᑖᔅᓱᒥᖓ ᓇᓗᓇᐃᔭᓵᕋᕕᑦ. ᐄ, ᑕᒪᓐᓇ 

ᐋᖅᑭᒋᐊᕆᐊᖃᕐᓂᖓᓂᑦᑕᐅᖅ ᑕᐅᑐᖕᒥᒐᒪ ᒪᑯᐊ 

ᐅᓂᒃᑲᐅᓯᐅᖅᑲᐅᑎᓪᓗᓂ, ᐃᓛᒃ 

ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᑎᓪᓗᓂ ᑕᕝᕙᓂ 

ᖃᐅᔨᓴᖅᑎᒻᒪᕆᐅᑉ ᐅᓂᒃᑳᖓᒍᑦ ᐃᓄᐃᑦ 

ᑕᐅᑐᒃᖢᑎᒃ ᐃᓕᓲᖑᖕᒪᑕ. ᒪᓕᒐᓕᐅᖅᑎᒧᑦ 

ᐅᖃᐅᓯᕆᔭᐅᖅᑲᐅᖕᒥᔪᖅ ᐃᓐᓇᖅ ᐅᓇ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐃᓯᓚᐅᖅᓯᒪᓐᖏᑦᑐᖅ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᓪᓘᓐᓃᑦ ᐃᓯᓚᐅᖅᓯᒪᓐᖏᑦᑐᖅ, 

ᐃᖏᕐᕋᔾᔪᑎᖓ ᓱᕋᒃᐸᑦ ᓇᖕᒥᓂᖅ ᐋᖅᑭᒍᓐᓇᕐᒪᒍ. 

ᑕᕝᕙ ᑕᐃᒪᓐᓇᑎᒋ ᐃᓄᒃᑎᒍᑦ ᑕᐅᑐᒃᖢᑕ 

ᐃᓕᓐᓂᐊᓲᖑᒐᑦᑕ. ᑕᐃᒪᓕᑭᐊᖅ ᐅᓇ 

ᐋᖅᑭᒋᐊᖅᑕᐅᔪᓐᓇᕆᕗᖃᐃ ᒪᑯᐊ 

ᐃᓕᓐᓂᐊᕆᐊᕈᒪᖃᑦᑕᖅᑐᐃᑦᑕᐅᖅ ᕿᔪᓕᕆᓂᕐᒧᑦ 

ᐆᒃᑑᑎᒋᓗᒍ. ᐃᒻᒪᖄ ᐸᐃᑉᐹᓕᕆᔾᔪᑎᖓ 

ᐊᓐᖑᒻᒪᑎᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᓂ ᕿᔪᓕᕆᔪᓐᓇᕐᓂᖓ 

ᐊᔪᓐᖏᑦᑎᐊᖅᑎᓪᓗᓂ. ᐆᒧᖓᑐᐊᖅ ᐸᐃᑉᐹᒧᑦ 

ᓄᖅᑲᕈᑕᐅᓕᖃᑦᑕᕐᒪᑦ ᑕᒪᓐᓇ ᐊᒥᓱᓄᑦ. 

ᑕᒪᓐᓇᓕᖃᐃ ᒪᓐᓇ ᑕᐅᑐᖕᓂᒃᑯᑦ 

ᐱᓕᕆᔪᓐᓇᕐᓂᐊᖅᑐᖅ ᖃᐅᔨᒋᐊᖅᑳᓚᐅᕐᓗᓯᐅᒃ, 

ᐅᓇ ᐸᐃᑉᐹᓕᕆᔾᔪᑖ ᑭᖑᓪᓕᐅᑎᓪᓗᒍᓕᖃᐃ ᒪᓐᓇ 
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at what certificates that person has, do it the 

other way around instead.  

 

Can more thought be put into this matter? If I 

wanted to learn about woodworking or 

construction and I’m not certified in anything 

and I don’t have any formal education, but 

I’m quite able to do woodworking, can 

Nunavut Arctic College look into this further 

along with the Department of Education to 

see how you can work together on those 

matters? Training done by the Nunavut 

government would mean something if it was 

done that way, look at the abilities of the 

person and then look at what other training 

that person needs. Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you. 

Arctic College…I don’t think I’m 

pronouncing your name correctly. Mr. 

Suvega. Thank you. 

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. We do have relatives 

with the Sevoga last name in Baker Lake, so 

that’s okay.  

 

Thank you for asking the question. The plans 

that are made have not been really apparent 

up to now and we’re trying to work hard to 

make sure that they are more apparent like 

these programs more apparent out there. 

Sometimes we would try to promote them to 

everybody and then we would end up taking 

too long. If anyone is interested in becoming 

a teacher or a nurse, we’re always looking 

into them, not just reviewing them but also 

working with them.  

 

The report from the Auditor General states 

how else we can improve things that can be 

considered if that person doesn’t have any 

education on paper or if that person never 

completed. We’re always trying to include 

them. It’s called prior learning assessment in 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖓ ᐋᖅᑭᐅᒪᔪᓐᓇᖅᐹᓪᓕᕋᓱᒋᒐᒃᑯ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ.  

 

ᑕᒪᓐᓇ ᐃᓱᒪᒃᓴᖅᓯᐅᒃᑲᓐᓂᕈᑕᐅᔪᓐᓇᖅᐸ 

ᕿᔪᓕᕆᓂᕐᒧᑦ ᐆᒃᑐᕈᒪᓇᔭᕐᓂᕈᒪ 

ᐊᔪᓐᖏᑦᑎᐊᕐᓗᖓ ᑭᓯᐊᓂ ᐸᐃᑉᐹᓕᕆᔾᔪᑎᖏᑦ 

ᐃᓕᓐᓂᐊᕈᒪᓂᕐᒧᑦ ᐅᕙᖓ ᐊᓐᖑᒻᒪᑎᓐᖏᓪᓗᒋᑦ. 

ᑕᒪᓐᓇ ᑕᑯᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᐱᓯᐅᒃ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᑦ? ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ? 

ᖃᓄᒃᑲᓐᓂᖅ ᐱᓕᕆᖃᑎᒌᒍᓐᓇᖅᐱᓯ? ᑕᕝᕘᓇ 

ᓄᓇᕗᑦ ᒐᕙᖏᑦᑎᒍᑦ ᐱᓕᒻᒪᒃᓴᐃᓂᖅ, ᑕᕝᕙ 

ᑐᑭᖃᓕᕋᔭᖅᐳᖅ, ᐄ, ᐱᓕᒻᒪᒃᓴᓚᐅᖅᖢᓯᐅᒃ 

ᑕᐅᑐᓚᐅᖅᖢᓯᐅᒃ ᐱᓕᒻᒪᒃᓴᓕᕐᓗᒋᑦ. ᑕᒪᓐᓇ 

ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᕕᓯᐅᒃ ᑖᓐᓇ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ 

ᓱᕕᒐᖅ. ᐅᓇ ᐅᖃᕈᓐᓇᐃᓪᓕᒐᒃᑯ. ᓱᕕᒐᖅ. 

 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ. ᐄ, 

ᐃᓚᖃᐅᕋᓗᐊᖅᑎᓪᓗᑕ ᖃᒪᓂᑦᑐᐊᕐᒥ 

ᓯᕗᒐᓚᔭᐅᖃᑦᑕᕋᒪ ᐃᓛᓐᓂ ᖃᓄᐃᓐᖏᑦᑐᖅ. 

 

ᖁᔭᓐᓇᒦᒃ ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᒐᕕᐅᒃ. ᑕᒪᒃᑯᐊ 

ᐸᕐᓇᐅᑎᐅᖃᑦᑕᖅᑐᐃᑦ 

ᓴᖅᑭᔮᓗᐊᖃᑦᑕᓚᐅᖅᓯᒪᓐᖏᒻᒪᑕ ᒫᓐᓇ 

ᐊᑦᓱᕉᑎᒋᓇᓱᐊᕐᒥᔭᕗᑦ ᐊᓚᒃᑲᐅᒪᔪᐃᑦ, 

ᓴᖅᑭᔮᖅᑐᐃᑦ ᐱᔪᒥᓴᐅᑏᓪᓗ ᕿᓚᒥᐅᓂᖅᓴᐅᔪᖅ 

ᓴᖅᑭᔮᖅᑎᒐᓱᐊᖅᓱᒋᑦ ᐃᓛᓐᓂᒃᑯᑦ 

ᑭᖑᕙᓗᐊᖃᑦᑕᓚᐅᖅᓯᒪᒐᑦᑕ 

ᓴᖅᑭᔮᖅᑎᓐᓇᓱᐊᖅᓱᒋᑦ ᑭᒃᑯᓕᒫᓄᑦ. ᑕᒪᒃᑯᐊ 

ᐆᑦᑑᑕᐅᔪᓐᓇᖅᑐᐃᑦ ᐃᓱᒪᒋᔭᐅᔪᓐᓇᖅᑐᐃᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑦᓴᓄᑦ ᐃᓕᓐᓂᐊᕈᒪᓐᓂᖅᐸᑕ 

ᖃᓄᑐᐃᓐᓇᖅ ᓲᕐᓗ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ, 

ᓇᔭᓐᖑᐊᖑᓂᕐᒧᑦ, ᑕᒪᒃᑯᐊᓗ ᐊᒻᒪᓗᑦᑕᐅᖅ ᑕᒪᒃᑯᐊ 

ᕿᒥᕐᕈᔭᐅᕙᓪᓕᐊᖏᓐᓇᖅᓱᑎᒃ 

ᕿᒥᕐᕈᔭᐅᑐᐃᓐᓇᓐᖏᑦᑐᑦ, ᐅᔾᔨᕆᔭᐅᕙᓪᓕᐊᔪᑦ ᐊᒻᒪ 

ᖃᓄᖅᑑᖃᑎᒋᔭᐅᓕᕇᖅᑐᐃᑦ.  

 

ᑖᓐᓇᖃᐃ ᑭᓪᓕᒋᓪᓗᓂᐅᒃ ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᑦ 

ᑖᒃᑯᓄᖓ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᓄᑦ ᖃᓄᒃᑲᓐᓂᖅ 

ᐋᖅᑭᒋᐊᕆᒍᓐᓇᖅᑭᑕ ᑕᒪᒃᑯᓂᖓ 

ᐃᓱᒪᒋᔭᐅᔪᓐᓇᖅᑐᓂ ᐃᓕᓐᓂᐊᕐᓂᖃᓐᖏᒃᑲᓗᐊᕈᓂ 

ᐸᐃᑉᐹᑎᒍᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓕᓐᓂᐊᕐᓂᖃᕐᔪᐊᓐᖏᑦᑐᐊᓘᒃᐸᑦ 

ᐱᔭᕇᖅᓯᒪᓐᖏᑉᐸᓪᓘᓐᓃᑦ ᑕᒪᒃᑯᐊ 

ᐃᓚᔭᐅᕙᓪᓕᐊᒐᓱᐊᖏᓐᓇᖅᑐᐃᑦ. ᖃᓪᓗᓈᑎᑐᖅᑲᐃ 
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English. We do that for individual students 

and students learn more about how they 

can…we learn more about how we can 

progress the students. This may be changing 

as time goes by and as the requests from the 

communities change. We’re not always just 

looking for things that can help us progress, 

but we want to actually use them to progress, 

not just look for them. Thank you, Mr. 

Chairman. 

 

Chairperson (interpretation): Thank you. 

Member for Amittuq.  

 

Mr. Kaernerk (interpretation): Thank you, 

Mr. Chairman. It’s very good to hear that you 

will be looking more into that. There are 

people who have never gone into school. 

Woodworking is the example I was using. 

It’s something that they can use to get into a 

school, their abilities.  

 

I would like to move to a different question. 

In the Auditor General’s report, paragraph 

69, five years have passed that Nunavut 

Arctic College… . Over the past five years 

the college did not offer its core Adult Basic 

Education Program in almost 70 percent of 

Nunavut’s communities. Those people need 

to be educated. Can you explain more about 

what’s new or give us an update on this? 

That’s my last question. Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member for Amittuq. Arctic College, Mr. 

Suvega.  

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. I also thank you for that 

question. We’re not just looking at them; 

we’re learning them. We’re finding out that 

we want to share the things we have 

compiled with other organizations, with the 

other departments within Nunavut and 

outside of Nunavut. Some of the reasons 

ᐃᓛᓐᓂᒃᑯᑦ ᐃᓱᒪᒋᔭᐅᓲᖑᒻᒥᔪᑦ, “prior learning 

assessment.” ᑕᒪᒃᑯᐊ ᐃᓛᓐᓂᒃᑯᑦ 

ᐆᑦᑑᑕᐅᓲᖑᒻᒥᔪᑦ ᐃᒻᒥᒃᑰᓐᖏᑎᓪᓗᒋᑦ 

ᐆᑦᑑᕈᑕᐅᓪᓗᑎᒃ ᑕᒪᒃᑯᐊ ᐃᓕᑉᐹᓪᓕᕈᑕᐅᓲᖑᒻᒥᔪᖅ 

ᖃᓄᒃᑲᓐᓂᖅ ᓯᕗᒧᐊᒃᑲᓐᓂᕈᓐᓇᕋᔭᖅᑲ 

ᐃᓕᓐᓂᐊᖅᑎᑦᓴᐃᑦ. ᑕᒪᓐᓇ 

ᐊᓯᔾᔨᐸᓪᓕᐊᖏᓐᓇᓚᖓᕙᓪᓚᐃᔫᒐᓗᐊᖅ ᓄᓇᓖᑦ 

ᐱᔪᒪᓂᖏᑦ ᐊᓯᔾᔨᐸᓪᓕᐊᓂᖏᑦ ᒪᓕᓪᓗᒋᑦ, 

ᖃᓄᐃᑦᑐᑐᐃᓐᓇᕐᓂᒃ ᓯᕗᒧᐊᒃᑲᓐᓂᕈᑎᐅᔪᓐᓇᖅᓱᓂ. 

ᕿᓂᑐᐃᓐᓇᓐᖏᑦᑐᒍᑦ, ᐊᑐᖅᐸᓪᓕᐊᔪᒍᑦ ᐊᒻᒪ 

ᐊᑐᒃᑲᓐᓂᕈᒪᔪᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᐊᒥᑦᑐᕐᒧᑦ, 

ᔪᐃᓕ ᖃᐃᕐᓂᖅ. 

 

ᖃᐃᕐᓂᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, ᑕᐃᒪ 

ᑕᒪᓐᓇ ᑕᑯᒋᐊᒃᑲᓂᕈᓐᓇᕐᓂᐊᓕᕋᔅᓯᐅᒃ ᑕᒪᒃᑯᐊ 

ᐃᓛᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐃᓯᓚᐅᖅᓯᒪᓐᖏᑦᑐᐃᑦ 

ᑕᒪᓐᓇ ᐆᒃᑑᑎᒋᓵᖅᑕᕋ ᕿᔪᓕᕆᓂᖅ. 

ᐃᓱᕈᓐᓇᐅᑎᖓᑕ ᐸᐃᑉᐹᓕᕆᔾᔪᑎᖓᓄᑦ 

ᐊᓐᖒᒻᒪᑎᐊᓂᒃᓯᒪᖃᑦᑕᓐᖏᒻᒪᑕ ᑭᓯᐊᓂ 

ᐱᓕᕆᔪᓐᓇᕐᓂᖏᑦ ᐊᔪᓐᖏᑦᑎᐊᖅᑎᓗᒋᑦ. 

 

ᐆᒧᖓ ᑕᐃᒪ ᐊᐱᖅᑯᑎᒧᑦ ᓴᖑᖔᓕᕐᒥᓗᖓ ᑕᕝᕙᓂ 

ᖃᐅᔨᓴᖅᑎᒻᒪᕇᑦ ᐅᓂᒃᑳᓕᐊᕆᓯᒪᔭᖏᑎᒍᑦ 69ᒥ. 

ᑕᐃᒪ ᐊᕐᕌᒍᐃᑦ ᑕᓪᓕᒪᑦ ᖄᖏᖅᓯᒪᓕᖅᑐᐃᑦ ᑖᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᑦ ᑖᔅᓱᒥᖓ ᐃᓕᓐᓂᐊᕈᑎᓂᒃ 

ᐃᓐᓇᕐᓄᑦ. ᑕᕝᕙᓂ 70% ᓄᓇᕗᓕᒫᒧᑦ, 

ᐃᖏᕐᕋᑦᑎᐊᖅᓯᒪᓐᖏᓐᓂᑯᖓᓄᑦ 70% ᓱᓕ 

ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕆᐊᖃᕐᒪᑕ. ᖃᓄᐃᒻᒪᖔᑦ ᑕᒪᓐᓇ 

ᐅᓂᒃᑳᕐᕕᒋᔪᓐᓇᖅᐱᖓᓕ ᖃᓄᐃᓕᖓᓕᕐᒪᖔᑦ? 

ᑖᓐᓇᓗ ᑭᖑᓪᓕᖅᐹᖑᓕᖅᖢᓂ ᐊᐱᖅᑯᑎᒃᓴᖅ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᐊᒥᑦᑐᕐᒧᑦ ᒪᓕᒐᓕᐅᖅᑎ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ. ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ 

ᐊᐱᕆᒐᕕᑦ ᑖᑦᓱᒥᖓ. ᑕᒪᒃᑯᐊ ᕿᒥᕐᕈᑐᐃᓐᓇᓐᖏᑕᕗᑦ. 

ᒫᓐᓇ ᖃᐅᔨᒪᕙᓪᓕᐊᓕᖅᑕᕗᑦ ᓄᐊᑕᐅᖃᑦᑕᖅᓯᒪᔪᐃᑦ 

ᐊᒻᒪ ᐊᓯᖏᓐᓄᑦ ᑐᓂᕙᓪᓕᐊᒍᒪᓯᒪᓂᐊᖅᑕᕗᑦ 

ᖃᓄᖅᑑᖃᑎᒋᓗᒋᑦ ᓲᕐᓗ ᑲᑐᔾᔨᖃᑎᒋᔭᕗᑦ ᑖᒃᑯᐊ 

ᐱᓕᕆᕝᕕᐅᔪᐃᑦ ᓄᓇᕗᒻᒥ ᐊᒻᒪ ᓯᓚᑖᓂᓗ. 

ᐃᓚᖏᑦ ᐱᔾᔪᑕᐅᖃᑦᑕᖅᓯᒪᔪᐃᖃᐃ ᑮᓇᐅᔭᖅᑑᑎᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᑐᑭᓯᐅᒪᓐᖏᓗᐊᕐᓂᖅ ᓱᓇᐃᑦ 

ᐊᑐᐃᓐᓇᐅᒻᒪᖔᑕ ᐱᔨᑦᓯᕋᐅᑏᑦ 

ᐃᑲᔫᑎᐅᔪᓐᓇᖅᑐᐃᓪᓗ ᑕᒪᒃᑯᐊ 

ᐋᖅᑭᒋᐊᕇᖅᐸᓪᓕᐊᓕᖅᑕᕗᑦ 
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have been the budget and also not knowing 

what’s available out there and what services 

are available. We’re correcting that, workers 

that can help and documents that can be 

made easier. 

 

When I was just beginning my position, we 

went to Cambridge Bay for a trade show and 

they had all sorts of programs available there 

and some of them were just photocopied. 

They’re always showcased differently and 

the promotional material is always different. 

If we’re going to promote everything that is 

available in Nunavut, I wanted to make sure 

that we do it in a standardized way and have 

it available in different languages and not just 

on paper, not just online; we’re also looking 

at utilizing radios and also in the schools. 

Thank you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Member Keyootak is next. 

 

Mr. Keyootak (interpretation): Thank you, 

Madam Chairperson. Maybe I just don’t see 

it here; it may be in here. I’m not sure which 

document it is in, but I would like to ask 

Nunavut Arctic College. Now, with Nunavut 

Arctic College, in Clyde River there is a 

Piqqusilirivvik cultural school. It used to be 

independent. However, Nunavut Arctic 

College took it over. How is that going? Do 

the staff at Piqqusilirivvik work together with 

Nunavut Arctic College? How do they work 

together? That’s my first question. Thank 

you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

We’re going to Arctic College.  

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. Thank you for your question. I 

was just recently in Clyde River to 

participate in a meeting. We are also going to 

be going up to Clyde River next month to 

attend their meeting. We would like to have 

ᐊᑐᐃᓐᓇᐅᒐᓱᐊᕈᓐᓇᕐᓂᖏᑦ ᓲᕐᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 

ᐃᑲᔪᖅᑎᐅᔪᓐᓇᖅᑐᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐊᓪᓛᑦ ᐊᓕᓚᔭᒃᑯᑦ 

ᐸᐃᑉᐹᓕᕆᔾᔪᑎᑦ ᑕᒪᒃᑯᐊ 

ᐋᖅᑭᒋᐊᖅᑕᐅᒃᑲᓐᓂᕈᓐᓇᕐᓂᖏᑦ. 
 

ᐱᒋᐊᓕᓵᖅᑐᖓ ᐃᖅᑲᐅᒪᔪᖓ ᑕᐃᑲᓂ 

ᐃᖃᓗᒃᑑᑦᓯᐊᕐᒨᖃᑕᐅᑲᐃᓐᓇᓚᐅᖅᓯᒪᒻᒥᒐᒪ 

ᓴᖅᑭᔮᖅᑎᑦᓯᓪᓗᑎᒃ trade show−ᖓᓂ. 

ᐊᔾᔨᒌᓐᖏᑦᑑᑏᓐᓇᐃᑦ ᐱᔪᒥᓴᐅᑏᑦ ᓴᖅᑭᔮᓚᐅᖅᓯᒪᒻᒪᑕ 

ᐃᓚᖏᑦ ᐊᒥᓱᓕᐅᖅᑕᐅᓯᒪᑐᐃᓐᓇᖅᑑᔮᖅᓱᑎᒃ. ᑕᒫᓂᓕ 

ᓴᖅᑭᔮᖅᑎᓪᓗᒋᑦ ᐊᔾᔨᒌᑦᓯᐊᓚᐅᖅᓯᒪᓐᖏᒻᒪᑕ 

ᓴᖅᑭᔮᕐᓂᖏᑦ, ᐊᓪᓛᓘᓐᓃᑦ ᐱᔪᒥᓴᐅᑎᑦ ᓴᓇᔭᐅᒥᓂᖓ 

ᐊᔾᔨᐅᓐᖏᑦᑎᓯᐊᒐᓛᑦᓱᓂ. 

ᓄᓇᕗᒻᒦᑦᑐᓕᒫᓂᒃ ᓴᖅᑭᔮᖅᑎᑦᓯᓂᐊᕈᑦᑕ 

ᐊᔾᔨᒌᓐᓂᖅᓴᐅᔪᓂᒃ ᓴᖅᑭᔮᖅᑎᑦᓯᒐᓱᐊᕈᒪᓕᓚᐅᕐᒥᔪᖓ 

ᐊᒻᒪ ᖄᒃᑲᓐᓂᐊᒍᑦ ᐊᓯᖏᑎᒍᑦ ᐅᖃᐅᓯᑎᒍᑦ 

ᐊᑐᐃᓐᓇᐅᑎᒐᓱᐊᖅᓱᒋᑦ, ᐸᐃᑉᐹᑐᐃᓐᓇᐅᓐᖏᑐᑎᒍᑦ 

ᐊᒻᒪ ᖃᕆᑕᐅᔭᑐᐃᓐᓇᐅᓐᖏᑦᑐᑎᒍᑦ, ᒪᑯᐊᑦᑕᐅᖅ 

ᕿᒥᕐᕈᕙᓪᓕᐊᒻᒥᔭᕗᑦ ᓈᓚᐅᑎᒃᑯᑦ ᐊᒻᒪ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐅᖃᓕᒪᔾᔪᑕᐅᖃᑦᑕᕈᓐᓇᖅᑐᐃᑦ 

ᓄᓇᓖᑦ ᐃᓗᐊᓂ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᑕᐃᒪ ᒪᓕᒐᓕᐅᖅᑎ 

ᕿᔪᒃᑖᖅ. 
 

ᕿᔪᒃᑖᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 

ᑕᑯᓐᖏᑐᐃᓐᓇᖅᑕᕋᓗᑭᐊᖅ ᑕᕝᕙᓃᑦᑐᒃᓴᐅᔫᒐᓗᐊᖅ 

ᓇᓕᐊᖕᓃᒻᒪᖔᑦ ᑕᑯᓐᖏᑐᐃᓐᓇᖅᑕᒃᓴᕆᔭᕋ. ᑖᒃᑯᓄᖓ 

ᐊᐱᕆᔪᒪᔪᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓐᓄᑦ ᑕᐃᒪ ᑕᒫᓂ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᐃᓛᒃ, ᑲᖏᖅᑐᒑᐱᖕᒥ ᐱᖅᑯᓯᓕᕆᕝᕕᒻᒥ 

ᐃᓕᓐᓂᐊᕐᕕᑦᑕᖃᕐᖓᑦ ᑕᐃᓐᓇ ᐃᒻᒥᒃᑯᑦ 

ᐊᐅᓚᓚᐅᖅᓯᒪᒐᓗᐊᖅᑐᓂ ᑭᓯᐊᓂ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓐᓂᑦ ᑎᒍᔭᐅᓂᑰᒻᒪᑦ. 

ᑖᓐᓇᓕᑭᐊᕐᐊᐃ ᖃᓄᐃᓕᖓᕙ, ᓇᒦᑉᐸᑦ ᑖᒃᑯᐊ 

ᐱᓕᕆᖃᑕᐅᖃᑦᑕᖅᑲᑦ ᑖᔅᓱᒥᖓ ᐱᖅᑯᓯᓕᕆᕕᒻᒥ 

ᐊᐅᓚᑦᓯᔨᐅᔪᑦ ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓪᓗ ᖃᓄᖅ 

ᐱᓕᕆᖃᑎᒌᒃᐸᑦ ᑖᒃᑯᐊ? ᓯᕗᓪᓕᕐᒥ ᐊᐱᕆᖅᑳᕐᓗᖓ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓱᕕᒐᖅ. 
 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ ᐊᒻᒪ ᖁᔭᓐᓇᒦᒃ 

ᐊᐱᕆᒐᕕᑦ. ᐅᓂᒃᑲᐅᑎᒋᒍᓐᓇᖅᑕᕋ 

ᑕᑉᐹᓃᕋᑖᓚᐅᕐᒥᔪᖓ ᐃᖅᑲᓇᐃᔭᕐᕕᖓᓂ 

ᓄᓇᓕᖓᓂᓪᓗ ᑲᑎᒪᒋᐊᖃᑕᐅᓪᓗᖓ. ᑲᑎᒪᔩᓪᓗ 

ᐸᕐᓇᒻᒥᔪᒍᑦ ᑕᖅᑭᕆᓂᐊᖅᑕᑎᓐᓂ 

ᑕᑉᐸᐅᒃᑲᓐᓂᕐᓂᐊᕆᓪᓗᑕ ᑲᑎᒪᓂᖃᕐᓂᐊᖅᑎᓪᓗᒋᑦ.  

ᑕᒪᒃᑯᐊ ᑲᑎᒪᔩᑦ ᓇᓗᓇᐃᖅᓯᓯᒪᒻᒪᑕ ᓄᓇᓖᑦ 

ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓂ ᐊᔾᔨᒌᓐᖏᑦᑐᓂ ᑕᖅᑮᑦ ᓈᒐᐃᒻᒪᑕ 

ᑲᑎᒪᒐᓱᐊᕈᒪᖃᑦᑕᕐᓂᐊᕐᒪᑕ ᐊᔾᔨᒌᓐᖏᑦᑐᓂ. 

ᐱᖅᑯᓯᓕᕆᕝᕕᓪᓗ ᓈᒻᒪᓈᓚᐅᕆᓪᓗᓂ ᑕᒪᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐅᖃᖃᑎᒋᖃᑦᑕᖅᓯᒪᔭᒃᑲ 
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several meetings a year, including the 

Piqqusilirivvik cultural school. I’ve had 

dialogue with the board members to find out 

which programs are running smoothly, what 

is required, and what is missing. Also, we 

look at the programs, for example, the 

cultural aspects of the school to make sure 

that there’s appropriate funding.  

 

The Piqqusilirivvik cultural school is 

recognized Nunavut-wide and also out of the 

territory. We are also looking at how we can 

better utilize their tools. We hope to provide 

more support to the cultural school. Thank 

you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Mr. Suvega. I also thank you, Member. Next 

is Margaret Nakashuk, Member for 

Pangnirtung. 

 

Ms. Nakashuk (interpretation): Thank you, 

Madam Chairperson. My first question is in 

regard to an ongoing topic and this is in 

regard to the ABE program. We have a 

slightly different program in Pangnirtung and 

we’ve had those programs for quite a number 

of years now. With the students in the ABE-

Essential Skills, they’re requesting to get 

further training. Usually due to lack of 

students interested in that program, the 

program is usually stopped. Has there been 

any improvement or what have you done to 

make those programs available? Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Ms. Nakashuk. Mr. Suvega for Arctic 

College.  

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. Sometimes we have to 

cut a program due to lack of attendance or 

lack of interest. It might be in one 

community that the program is dropped, but 

we do try to make sure that we communicate 

ᖃᓄᖅᑑᖃᑎᒋᒍᒪᓪᓗᒋᑦ, ᖃᓄᐃᓕᖓᒍᒪᕕᓯ. ᓱᓇᐃᑦ 

ᐊᔪᕈᑎᐅᕙᑦᓱᓂ ᑲᔪᓯᑦᓯᐊᖅᓯᒪᕙᑦ? ᐊᒻᒪᓗᑦᑕᐅᖅ 

ᑕᒪᒃᑯᐊ ᐊᓯᖏᑦ ᑲᑐᔾᔨᖃᑎᒌᓐᓂᐅᔪᐃᑦ 

ᑮᓇᐅᔭᖅᑑᑎᑦᓴᓂᓪᓗ ᐱᓕᕆᒃᑲᓐᓂᕐᓂᐅᒍᓐᓇᖅᑐᐃᑦ 

ᕿᒥᕐᕈᖃᑦᑕᖅᓯᒪᒻᒥᔭᕗᑦ. ᒪᑯᐊᖃᐃ ᐱᓗᐊᖅᑐᒥᒃ 

ᐃᓕᖅᑯᓯᓕᕆᔨᒃᑯᑦ ᐊᓯᖏᓪᓗ ᐊᒻᒪᓗ 

ᑲᔪᓯᑦᓯᐊᖅᓯᒪᔪᒥᓂᐅᓪᓗᓂ. 
 

ᐱᖅᑯᓯᓕᕆᕕᒃᑯᑦ ᐱᓕᕆᔾᔪᑎᒋᔭᖏᑦ ᐊᑦᓱᐊᓗᒃ 

ᐃᓕᑕᕆᔭᐅᕙᓪᓕᐊᔪᖅ ᓄᓇᕗᒥᑐᐊᖑᓐᖏᑦᑐᖅ, ᐊᓪᓛᒃ 

ᓯᓚᑖᓂᓐᖔᖓᔪᓂᒃ. ᑕᒪᒃᑯᐊ 

ᕿᒥᕐᕈᑲᓐᓂᕆᐊᕈᒪᓂᐊᖅᑕᕗᑦ ᖃᓄᒃᑲᓐᓂᖅ 

ᐊᑐᒃᑲᓐᓂᕈᓐᓇᖅᑲᑦ ᐅᕙᑦᑎᓐᓄᑦ. 

ᐃᒪᐃᓕᐅᕋᐊᖅᓯᒪᓐᖏᑦᑐᒍᑦ, ᑲᐅᑦᑕᐅᓚᖓᔪᑎᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᑦ. ᖄᒃᑲᓐᓂᐊᒍᑦ 

ᐃᑲᔪᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᕐᓂᐊᖅᑐᒍᑦ 

ᓴᓐᖏᓕᖅᐸᓪᓕᐊᓂᖏᓐᓂ ᐱᓕᕆᔾᔪᑎᒋᔭᖏᓐᓂ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ ᓱᕕᒐᖅ, ᐊᒻᒪ ᖁᔭᓇᒦᒃ 

ᒪᓕᒐᓕᐅᖅᑎ. ᑕᐃᒪ ᒫᒍᓛ ᓇᑲᓱᒃ, ᒪᓕᒐᓕᐅᖅᑎ 

ᐸᖕᓂᖅᑑᓄᑦ. 
 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᓯᕗᓪᓕᖅᐹᒥ 

ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ ᐅᖃᐅᓯᐅᖃᑦᑕᕐᖓᑦ ᑕᐃᒃᑯᐊ 

ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑕᐅᖃᑦᑕᖅᑐᐃᑦ 

ᖁᕝᕙᓯᑉᐸᓪᓕᐊᓂᕐᒧᑦ ᑐᕌᖓᔪᐃᑦ, ABE Essential 

Skills, ᐊᒻᒪᓗ ᑕᕝᕙᓂ ᖃᐅᔨᓴᖅᑕᐅᓯᒪᓂᐅᔪᖅ 

ᐅᖃᐅᓯᐅᓯᒪᒻᒪᑦ ᐊᐅᓚᐃᓐᓇᖃᑦᑕᖅᓯᒪᓂᖏᓐᓂ. 

ᐆᒥᖓᓕ ᐊᔾᔨᒋᓐᖏᒐᓛᒃᑕᖓᓂᒃ ᐃᓚᖓᒍᑦ 

ᐊᑐᕐᓂᖃᖅᑑᔮᖅᓯᒪᒐᑦᑕᓕ ᐸᓐᓂᖅᑑᒥ 

ᖃᑦᑎᐊᓯᖅᑐᓂᑭᐊᖅ ᑕᐃᓐᓇ ᐊᐅᓚᓕᕐᒐᑦ? ᑕᐃᒪ 

ᑕᒫᓂ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᓪᓕᐊᓂᐊᖅᑎᓪᓗᒋᑦ 

ᑐᔅᓯᕋᖅᐸᓚᐅᕋᓗᐊᕐᒥᒻᒪᑕ ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕈᒪᑉᐸᑕ 

ABE Essential Skills, 

ᐃᓕᓐᓂᐊᑐᒃᓴᖃᑦᑎᐊᕈᓐᓃᕐᓂᖓᓂᑦ ᑖᓐᓇ ᓄᓇᓕᓐᓂ 

ᑕᐃᒪᐃᑦᑐᒐᓗᒋᕙᖅᑲᐃ? ᓯᕗᓪᓕᖅᐹᒥ ᑖᓐᓇ 

ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ ᖃᐅᔨᓴᖅᓯᒪᒻᒪᖔᑕ 

ᑕᒪᔅᓱᒥᖓ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ ᒥᔅ ᓇᑲᓱᒃ. ᓱᕕᒐᖅ, 

ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓐᓄᑦ. 
 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑕᖅ. ᐄ, 

ᐅᒡᒍᐊᕐᓇᖅᑑᒐᓗᐊᖅ ᐃᓛᓐᓂᒃᑯᑦ ᖃᐅᔨᓚᐅᓪᓚᓲᖑᔪᒍᑦ 

ᓄᓇᓕᓐᓂᓐᖔᖅᑐᐃᑦ ᐊᑐᐃᓐᓇᐅᖏᓐᓂᖅᓴᐅᑎᓪᓗᒋᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᐅᓂᓐᖏᓂᖅᓴᐅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᑲᔪᓯᓐᖏᑎᓪᓗᒋᑦ ᑕᐃᑲᐃᓐᓇᐅᒐᓗᐊᖅᑎᓪᓗᒍ. 

ᑭᓯᐊᓂᑦᑕᐅᖅ ᐅᔾᔨᕆᒐᓱᐊᖅᓯᒪᔭᓄᑦ ᓯᕗᓂᑦᑎᓄᑦ 

ᑕᐃᒪᐃᒃᑲᓐᓂᕐᓂᐊᕐᒥᑉᐸᑦ 

ᐸᕐᓇᓯᒪᑦᓯᐊᕋᓱᐊᕈᒪᓂᐊᖅᑐᒍᑦ ᓯᕗᓂᑦᑎᓐᓄᑦ 

ᓴᖅᑭᔮᕐᓂᖅᓴᐅᖁᓪᓗᒍ ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᖅᑏᓪᓗ 
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or advertise to make sure that we have 

enough students to keep the program going 

and to make sure that we have the instructors 

available or to find about the availability of 

the instructors. We usually will set up the 

program in the spring to have it available in 

the fall. We have a close working 

relationship with the entities to make sure 

that the funds are available. Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Mr. Suvega. Member Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Madam Chairperson. In the auditor’s report 

there are employment-geared programs 

available at Arctic College so that they would 

become employable at the end within their 

community. There is also support from social 

services. The intent of those programs is to 

get them out of income support and into the 

workforce or be part of the labour force.  

 

Nunavut Arctic College has meetings with 

the staff at the community level and they 

identify what programs they would like to 

see, for example, seal skinning, mechanics, 

and so on, which we rarely hear about. The 

Nunavut Arctic College office probably has a 

list of programs that the communities would 

like to see and what they’re interested in, or 

is that information submitted to the 

headquarters over here? I’m sure there’s a list 

of programs that the communities would like 

to see. If so, could you elaborate? Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member Nakashuk. To Mr. Suvega for 

Arctic College.  

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. Thank you for that 

question. I agree with you wholeheartedly. 

It’s going to be a benefit not only to the 

ᑲᑐᔾᔨᖃᑎᒌᒐᓚᐃᓪᓗ ᖃᓄᒃᑲᓐᓂᖅ 

ᓴᖅᑭᔮᕐᓂᖅᓴᐅᒍᓐᓇᕐᓂᐊᖅᐸᑦ ᐅᓄᖅᓯᓂᐊᕐᒪᑦ 

ᐃᓕᓐᓂᐊᖅᑎᑦᓴᐃᑦ ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᓴᐃᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᕐᓂᑦᑎᓐᓂ ᖃᓄᖅ 

ᐊᑐᐃᓐᓇᐅᒍᓐᓇᕐᓂᐊᕐᒪᖔᑕ ᑕᐃᑲᓂ 

ᓴᖅᑭᔮᕐᓂᐊᖅᑎᓪᓗᒍ ᓯᕗᓂᐊᓂ. ᑕᒪᒃᑯᐊ 

ᓄᐊᑉᐸᓪᓕᐊᑦᓱᒋᑦ ᐊᕐᕌᒍᑕᒫᑦ ᐅᐱᕐᖓᑦᓵᒥ 

ᓴᖅᑭᑎᑦᓯᒐᓱᐊᖃᑦᑕᕐᓂᐊᕋᑦᑕ 

ᐃᓕᓐᓂᐊᕈᑎᑦᓴᐅᓂᐊᖅᑐᓂᒃ ᐅᑭᐊᑦᓵᖑᑎᓪᓗᒍ ᐊᒻᒪᓗ 

ᐅᑭᐊᒥ. ᑕᒪᒃᑯᐊ ᐊᓯᖏᓪᓗ 

ᐱᓕᕆᖃᑎᒋᓇᓱᐊᕐᓂᖅᓴᕆᓕᕐᒥᔭᕗᑦ ᐱᔨᑦᓯᕋᑎᑦᓴᐃᑦ 

ᐅᕝᕙᓘᓐᓃᑦ ᑮᓇᐅᔭᖅᑑᑎᓕᕆᔩᑦ, ᑕᒪᒃᑭᒃ 

ᐊᑐᖅᑕᐅᖃᑦᑕᕐᓂᐊᕐᒥᒻᒪᑕ ᓇᓗᓇᓐᖏᑦᑐᖅ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᑦᓯᕙᐅᑕᖅ. 
 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ ᓱᕕᒐᖅ. ᒪᓕᒐᓕᐅᖅᑎ 

ᓇᑲᓱᒃ. 
 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᑖᒃᑯᐊ 

ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑎᐅᓯᒪᔪᐃᑦ ᐅᖃᖅᓯᒪᒻᒪᑕ 

ᐃᖅᑲᓇᐃᔭᕋᓱᐊᕐᓂᕐᒧᑦ ᐃᓐᓇᐃᑦ ᑐᕌᖓᔪᒥᒃ 

ᐃᖅᑲᓇᐃᔭᒃᑲᓐᓂᕈᓐᓇᖅᑲᑕ ᓇᐅᒃᑯᑦ 

ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕐᓗᑎᓪᓘᓐᓃᑦ ᓇᐅᒃᑯᑦ 

ᐱᒍᓐᓇᖅᓯᔪᓐᓇᖁᓪᓗᒋᑦ ᓄᓇᓕᐅᑉ ᐃᓗᐊᓂ. 

ᐃᑲᔫᓯᐊᕐᓂᒃᑯᑦ ᓱᒃᑯᐊᕿᓂᒃᑯᓘᓐᓃᑦ ᑕᒪᔅᓱᒥᖓ 

ᓴᒃᑯᐸᓪᓕᐊᓗᑎᒃ ᓄᓇᓕᐅᑉ ᐃᓗᐊᓂ 

ᐊᐅᓚᑦᑎᔨᐅᖃᑕᐅᔪᓐᓇᖅᓯᒍᓐᓇᖁᓪᓗᒋᑦ ᑕᒪᔅᓱᒥᖓ 

ᑐᕌᒐᖃᕐᖓᑦ ᑖᓐᓇ. 
 

ᐆᒥᖓᓕ ᐊᐱᖅᑯᑎᖃᕈᒪᔪᖓ ᑕᐃᒪᐃᓕᖓᓂᖓᓄᑦ 

ᖃᐅᔨᒪᔪᖓ ᓄᓇᓖᑦ ᑲᑎᒪᑎᑦᑎᓲᖑᒻᒪᑕ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖏᑦ, ᓄᓇᓕᐅᑉ ᐃᓗᐊᓂ ᑲᑎᖅᓱᐃᓗᑎᒃ 

ᐃᒫᒃ ᑲᑎᒪᔨᐅᔪᓂᒃ ᐅᕝᕙᓘᓐᓃᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔪᐃᑦ 

ᑲᑎᒪᑎᑕᐅᓗᑎᒃ. ᓇᓗᓇᐃᔭᐃᑦᑕᓕᖅᑯᖅ ᐃᒪᐃᑦᑐᒥᒃ 

ᑭᓐᖒᒪᑦᑎᒐᓗᐊᖅᑐᒍᑦ ᓄᓇᓕᐅᑉ ᐃᓗᐊᓂ 

ᐃᓕᓐᓂᐊᖅᑕᐅᑉᐸᑕ ᐅᑯᐊ ᕿᓯᓕᕆᓂᖅ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᖏᕐᕋᔾᔪᑎᒐᓚᓐᓂᒃ ᓴᓇᒋᐅᖅᓴᓂᕐᒥᒃ. ᑕᒪᒃᑯᐊ 

ᑐᓴᓕᑕᐃᓐᓇᕐᓂᖅᓯᒪᓐᖏᒻᒪᑕ. ᑕᕝᕙᓂ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖓᓂ ᐊᓪᓚᕝᕕᐅᔪᖅ 

ᓄᐊᑦᑎᖃᑦᑕᑐᔅᓴᐅᒻᒪᑕ ᓄᓇᓕᐅᑉ ᑭᓐᖒᒪᒋᔭᖏᓐᓂᒃ. 

ᑖᒃᑯᐊᖃᐃ ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᑦ ᑐᓂᓯᔪᓐᓇᖅᑲᑦ 

“ᐅᕝᕙᐅᑯᐊ ᑭᓐᖒᒪᒋᔭᐅᓂᖅᐹᖑᓯᒪᔪᐃᑦ ᓄᓇᓕᓐᓂᑦ.” 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᑲᑎᖅᓱᐃᔪᔅᓴᐅᕙᒻᒪᑕ ᑕᐃᒪᑦᑐᓂᖃᐃ 

ᓇᓗᓇᐃᖅᓯᔪᓐᓇᖅᑲᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ.  
 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᓇᑲᓱᒃ. 

ᓱᕕᒐᕐᒧᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᓐᓄᑦ.  
 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ ᐄ, 

ᖁᔭᓐᓇᒦᒃ ᐊᐱᕆᒐᕕᑦ ᑖᑦᓱᒥᖓ. ᐊᖏᑦᓯᐊᖅᑐᖓ, ᐄ, 

ᑕᐃᒪᐃᓕᖓᒍᒪᔪᒍᑦ. ᐃᓕᓐᓂᐊᖅᑎᑐᐃᓐᓇᐅᓐᖏᑦᑐᓄᑦ 

ᑕᒪᓐᓇ ᐊᑑᑎᖃᕐᓂᐊᕆᓪᓗᓂ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᓴᓄᑦ, 
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students; it is a benefit also to the businesses 

and to the people who hire at the community 

level. We are more than interested in 

receiving a list of programs that would like to 

be seen at the community level. Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Mr. Suvega. Member Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Madam Chairperson. That’s very interesting 

to hear and I would like to see more of the 

communities identifying what types of 

programs they would like to see. For 

example, in Pangnirtung not all classrooms 

are utilized. We would like to see all the 

classrooms utilized and to have more 

students entering the college. There are a 

large number of people who use the income 

support and we would like to enter the labour 

force.  

 

We have meetings with our constituents and 

on more than one occasion. For example, last 

year the programs that were made available 

in Pangnirtung, this one student is an income 

support recipient and the other student was 

not a recipient, but they were taking the same 

class through the ALTS funding. It is 

available. If I was an income support 

recipient, there would be a $10 incentive that 

I would receive. We have to look at the 

funding that is made available to the students 

so that the students who are interested in 

going to school have that incentive.  

 

This is not the first time that people have told 

me about this discretion and all I hear is it’s 

under review. In order to decrease the 

number of recipients, we have to make sure 

that it’s fair and financial support is provided 

to the students. Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

ᐃᓕᓴᐃᔨᑦᓴᓄᓪᓗ ᐊᑐᖅᑕᐅᒍᓐᓇᕐᓂᐊᕆᓪᓗᓂ 

ᓯᓚᑦᑐᖅᓴᕐᕕᐅᑉ ᐃᓗᐊᓂ ᓄᓇᓕᓕᒫᓂᑦ ᑕᒪᒃᑯᐊ 

ᐸᕐᓇᔾᔪᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᑕ ᓯᕗᓂᑦᑎᓐᓄᑦ ᓱᓇᐃᑦ 

ᓴᖅᑭᐸᓪᓕᐊᕙᑦ, ᓱᓇᐃᑦ ᐱᔭᐅᔪᒪᓯᒪᕙᑦ ᓄᓇᓕᓐᓂ. 

ᑕᐃᒪ ᑕᒪᒃᑯᐊ ᓴᖅᑭᔮᕐᓂᖅᓴᐅᖁᓂᐊᓕᖅᑕᕗᑦ 

ᓯᕗᓂᑦᑎᓐᓂ ᓯᓚᑦᑐᖅᓴᕐᕕᐅᑉ ᐃᓗᐊᓂ ᑕᒪᒃᑯᓄᖓ 

ᐱᖓᓱᓄᑦ ᖃᓪᓗᓈᑎᑐᑦ Staff, Faculty, and 

Learners. ᖁᔭᓐᓇᒦᒃ.  
 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᓱᕕᒐᖅ. ᒪᓕᒐᓕᐅᖅᑎ 

ᓇᑲᓱᒃ.  
 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑕᒪᓐᓇ 

ᑐᓴᕈᒥᓇᖅᑯᖅ ᐊᒻᒪ ᑲᔪᓯᒋᐊᒃᑲᓐᓂᖁᒥᓇᖅᑐᖅ ᓄᓇᓖᑦ 

ᑭᓐᖒᒪᑦᑎᖃᑦᑕᕐᖓᑕ ᐱᔭᔅᓴᒥᒃ. ᐸᓐᓂᖅᑑᕐᓕ 

ᑕᑯᓐᓇᖅᑐᒍ ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᖓ 

ᐃᓕᓐᓂᐊᕐᕕᖏᑦ ᐃᓪᓗᕈᓯᖏᑦ ᐊᑐᖅᑕᐃᓐᓇᐅᓐᖏᒻᒪᑕ. 

ᐊᑐᖅᑕᐅᒃᑲᓐᓂᖁᒥᓇᕐᖓᑕ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕆᐊᒃᑲᓐᓂᖁᓂᐊᕈᑦᑎᒍ. ᖃᐅᔨᒪᔪᒍᓪᓗ 

ᓄᓇᓕᓐᓂ ᐃᑲᔫᓯᐊᖃᑦᑕᖅᑐᑦ 

ᖁᕝᕙᓯᔅᓯᒪᓪᓚᕆᖃᑦᑕᕐᖓᑕ 

ᐃᓚᓐᖓᐅᒥᒃᑲᓐᓂᕈᓐᓇᕐᖓᑕ.  
 

ᐆᒥᖓᓕ ᐊᐱᖅᑯᑎᖃᕈᒪᔪᖓ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ 

ᑲᑎᒪᖃᑎᖃᓲᖑᒐᑦᑕ ᐅᕙᒍᑦ ᑭᒡᒐᑐᖅᑕᖏᓐᓂᒃ. ᑕᐃᒫᒃ 

ᐅᖃᐅᓯᐅᖃᑦᑕᖅᓯᒪᒻᒥᒻᒪᑦ ᐊᑕᐅᓯᐊᕋᓂ 

ᑕᑯᓐᓇᓐᖑᐊᕐᓗᒍ ᐊᕐᕌᓂ ᐃᓕᓐᓂᐊᖅᑕᐅᓚᐅᖅᑐᐃᑦ 

ᐸᓐᓂᖅᑑᒥ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᖅ ᐃᓕᓐᓂᐊᕆᐊᕋᒥ 

ᑖᔅᓱᒥᖓᔅᓴᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᖅᑐᑎᒃ. (ᑐᓵᔨᑎᒍᑦ) 

ᐆᑦᑑᑎᖃᕐᓂᐊᕋᒪ, College Foundation, ᑖᓐᓇ 

ᐆᒃᑑᑎᒋᑐᐃᓐᓇᖅᑕᕋ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᑕᐃᒪᐃᑦᑐᒥᒃ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᖅ, ᐊᐃᑉᐹ 

ᐃᑲᔫᓯᐊᖃᑦᑕᖅᑐᓂ ᓱᒃᑯᐊᕿᓂᒃᑯᑦ, ᐅᓇ 

ᐃᓕᓐᓂᐊᕆᐊᖅᑐᖅᑕᐅᖅ ᓱᒃᑯᐊᕿᖃᑦᑕᓐᖏᑦᑐᖅ 

ᑕᕝᕗᖓ ᐃᓕᓐᓂᐊᕆᐊᕐᒥᒐᒥ ᑖᔅᓱᒥᖓᔅᓴᐃᓐᓇᖅ ALTS 

funding-ᑯᑦ ᐊᔪᕐᓇᓐᖏᑦᑎᐊᖅᑐᖅ ᑖᓐᓇ. ᐅᕙᖓᓕ 

ᓱᒃᑯᐊᕿᖃᑦᑕᕈᒪ ᑕᐃᓐᓇ $10 incentive-ᖓ 

ᐱᑦᑕᓕᖅᑲᕋ. ᐃᑲᔫᓯᐊᕐᓂᖓ ᐊᔾᔨᒌᓐᖏᒻᒪᑕ 

ᐃᓕᓐᓂᐊᕕᖓ ᑖᓐᓇᓴᐃᓐᓇᐅᒐᓗᐊᖅᑐᓂ.  
 

ᑖᒃᑯᐊ ᕿᒥᕐᕈᔭᐅᒋᐊᒃᑲᓂᖅᑲᖅᑲᐃ ᐃᓄᐃᑦ 

ᑕᐃᒪᐃᑦᑐᓂᒃ ᐃᑲᔫᓯᐊᕐᓂᕐᒥᒃ 

ᓇᕿᑕᐅᓯᒪᑐᐃᓐᓇᕈᓃᕐᓗᑎᒃ. ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᑖᓐᓇ, ᐃᓛᒃ ᐅᕙᓐᓄᑦ 

ᐅᖃᐅᓯᐅᖃᑦᑕᖅᓯᒪᓕᕐᖓᑦ ᐅᖃᐅᓯᐅᖅᑲᐅᒻᒪᑦ 

ᕿᒥᕐᕈᕙᓪᓕᐊᔪᐃᒡᒎᖅ. ᑖᓐᓇ ᐊᐱᖅᑯᑎᒋᕙᕋ 

ᓱᒃᑯᐊᕿᕙᓪᓕᐊᒍᓐᓃᕈᓐᓇᖁᓪᓗᒋᑦ ᐃᓄᐃᑦ ᐊᔾᔨᒌᒥᒃ 

ᐱᔪᓐᓇᖅᑎᑕᐅᔪᓐᓇᖅᓯᖁᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᔅᓯᕙᐅᑖᖅ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᓇᑲᓱᒃ. 
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Member Nakashuk. Department of Family 

Services, Yvonne Niego. 

 

Ms. Niego (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

I’m not quite clear on the question. Can we 

have that reiterated? (interpretation) Thank 

you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Member Nakashuk, please clarify your 

question. 

 

Ms. Nakashuk (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

My question was…I will give you an 

example of clients going into college 

foundation. One comes in as an income 

support recipient taking the same program, 

so the client receives the $10 incentive. 

Another student comes in and takes the same 

program that is not on income support and is 

getting the full ALTS funding. Their training 

allowance is different from one another, 

though they are taking the same program.  

 

Is the department reviewing the training 

incentive for income support recipients for 

them to get off income support? 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member Nakashuk. Department of Family 

Services, Yvonne Niego.  

 

Ms. Niego (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

I’m not aware of any individual cases like 

that, however, my colleague, the director of 

career development, may be more informed. 

(interpretation) Thank you, Madam 

Chairperson.  

 

Chairperson: Go ahead. (interpretation) 

Thank you. Robert Clift. 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ, ᐃᕚᓐ ᓇᐃᒍ. 

 

ᓇᐃᒍ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ 

ᐊᐱᖅᑯᑎᒋᔭᖓ ᑐᑭᓯᑦᑎᐊᓐᖏᓐᓇᒃᑯ. ᑖᓐᓇᖃᐃ 

ᐅᖃᒃᑲᓐᓂᑲᐃᓐᓇᕈᒃ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᓇᑲᓱᒃ, 

ᑖᓐᓇ ᓇᓗᓇᐃᒋᐊᕋᔭᕈᖕᓂ ᐊᐱᖅᑯᑏᑦ.  

 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐆᒃᑑᑎᒋᓂᐊᕋᒃᑯ ᐃᒃᑯᐊ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᒪᔪᑦ 

ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ ᐊᑕᐅᓯᖅ 

ᓂᖃᐃᓱᖅᑎᐅᓪᓗᓂ ᐊᒻᒪᓗ ᐊᐃᑉᐸᖓ ᐋᒡᒐ. ᑖᓐᓇ 

$10-ᒥᒃ ᐱᔪᒥᒃᓲᒻᒥᒃ ᐊᑭᓕᖅᑕᐅᒃᑲᓐᓂᖃᑦᑕᖦᖤᖅᐳᖅ 

ᐊᒻᒪ ᑖᑦᓱᒥᖓᑦᓴᐃᓐᓇᖅ 

ᐃᓕᓐᓂᐊᖅᑐᖃᒃᑲᓐᓂᖅᖢᓂ 

ᓂᖃᐃᓲᑎᑖᖃᑦᑕᓐᖏᑦᑐᖅ 

ᑮᓇᐅᔭᖅᑖᕆᔪᓐᓇᖅᑕᒥᓂᒃ ᐱᓪᓗᓂ. ᑕᐃᒪ 

ᑮᓇᐅᔭᖅᑖᕆᖃᑦᑕᖅᑕᖏᑦ ᐊᔾᔨᒌᓐᖏᑉᐴᒃ 

ᑖᔅᓱᒥᖓᑦᑕᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᕋᓗᐊᖅᑎᓪᓗᒋᑦ.  

 

 

ᑕᒪᒃᑯᐊ ᓂᖃᐃᓱᖃᑦᑕᕈᓐᓃᕐᓂᐊᕐᒪᑦ ᑕᒪᒃᑯᐊ 

ᐋᖅᑭᒋᐊᖅᑕᐅᕚᑦ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, 

ᐃᔅᓯᕙᐅᑖᖅ.  

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᓇᑲᓱᒃ. 

ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ, ᐃᕚᓐ ᓇᐃᒍ. 

 

 

ᓇᐃᒍ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪᐃᑦᑐᓂᒃ 

ᒫᓐᓇ ᖃᐅᔨᒪᓐᖏᑦᑐᖓ, ᑭᓯᐊᓂ ᑖᓐᓇ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᒥᒃ ᐱᓕᕆᔭᒃᓴᓕᒃ 

ᖃᐅᔨᒪᓂᖅᓴᐅᔪᒃ ᐅᕙᓐᓂᒃ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᑏ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ. ᕌᐳᑦ ᑭᓕᕝᑦ. 

 

 

ᑭᓕᕝᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
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Mr. Clift: Ma’na, Madam Chairperson. As 

far as I am aware at this point, and I’ll have 

to check with my colleague, the director of 

income assistance, we’re not generally 

providing any… what’s the word I’m looking 

for; this $10 incentive people on income 

assistance. If they qualify, if they’re taking a 

college foundations course full-time, they 

qualify for the full ALTS support and should 

be switched over to the full ALTS support. It 

may be the case that somebody got incorrect 

information and the client didn’t get the 

benefit of that where they could have had it.  

 

In two weeks’ time, people from HQ, for 

both the Career Development and Income 

Assistance divisions, are going to 

Pangnirtung to meet with income assistance 

and career development workers precisely to 

work out these kinds of issues to be clear 

about what is available to people. 

 

We have certainly found in other places that 

the income assistance workers aren’t entirely 

aware of what is available through career 

development and again, that is one of the 

reasons why we’re trying to focus on one 

client, but that shouldn’t have happened. If 

they were both attending the program full-

time, the individual on income assistance 

certainly should have been moved to ALTS. 

That was a mistake, absolutely. Ma’na, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Member Nakashuk. 

 

Ms. Nakashuk (interpretation): Thank you, 

Madam Chairperson, and thank you for that 

response. That is what happened in my 

community last year, and it’s not the only 

incident so you have to note that discrepancy.  

 

I would also like to talk about the use of 

Inuktitut in schools. The Department of 

ᖃᐅᔨᒪᔭᒃᑯᓪᓕ ᐊᒻᒪᓗ ᖃᐅᔨᒋᐊᒃᑲᓐᓂᕆᐊᖃᖅᖢᖓ 

ᓂᖃᐃᓱᖅᑐᓕᕆᓂᕐᒥᒃ ᐱᓕᕆᔨᐅᔪᖅ ᑕᐃᓐᓇ $10 

ᓰᒥᒃᓯᐅᑏᑦ ᓲᕐᓗ ᐄ, ᐱᔪᓐᓇᕈᑎᒃ ᐃᓕᓐᓂᐊᖅᐸᓪᓗ 

ᐅᓪᓗᓕᒫᖅ ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᔪᓐᓇᖅᑐᖅ 

ᐃᓗᐃᒃᑲᓂᒃ. ᐃᒻᒪᖄ ᑕᒻᒪᖅᑐᖃᕐᓂᕐᒪᖅᑲᐃ ᑕᐃᓐᓇ 

ᐃᑲᔫᓯᐊᕆᐊᖃᖅᑕᒥᓂᒃ ᐃᓗᐃᒃᑲᓂᒃ 

ᐱᓐᖏᑦᑐᕕᓂᖅ.  

 

 

 

 

 

 

ᑕᐃᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔩᑦ, ᐃᓄᓕᕆᔩᑦ, 

ᓂᖃᐃᓲᑎᒋᔭᐅᖃᑦᑕᖅᑐᓂᒡᓗ ᑲᒪᔨᐅᔪᖅ 

ᐸᓐᓂᖅᑑᓕᐊᓛᕐᒪᑕ ᑕᒪᒃᑯᓂᖓ ᕿᒥᕐᕈᔭᖅᑐᖅᖢᑎᒃ 

ᑐᑭᓯᐅᒪᑦᑎᐊᕐᓂᐊᕐᒪᑕ ᑭᓱᑦ 

ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᖃᑦᑕᕐᒪᖔᑦ ᐃᓕᓴᖅᑎᓄᑦ. 

ᑕᐃᒃᑯᐊ ᓂᖃᐃᓲᑎᓕᕆᔩᑦ. 

 

 

 

ᖃᐅᔨᒪᑦᑎᐊᖅᑐᑦ ᑭᓱᑦ ᐊᑐᐃᓐᓇᕈᖅᑎᑕᐅᒻᒪᖔᑦ 

ᑕᐃᒪᐃᑦᑑᖕᒪᑦ ᐃᓘᓐᓇᖏᓐᓂᒃ ᕿᒥᕐᕈᓇᒃᑐᖓ. 

ᑕᐃᒪᐃᓪᓗᐊᓚᐅᓐᖏᑦᑑᒐᓗᐊᖅ. 

ᐃᓕᓐᓂᐊᓐᖏᓐᓂᖅᐸᑦ ᐅᓪᓗᓕᒫᖅ ᐊᓯᐊᓄᖔᖅ 

ᑮᓇᐅᔭᖅᑖᕆᔭᐅᔪᓐᓇᖅᑐᓄᑦ 

ᓄᒃᑎᖅᑕᐅᓗᐊᓚᐅᖅᑐᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪᓕᒐᓕᐅᖅᑎ ᓇᑲᓱᒃ. 

 

 

ᓇᑲᓱᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᓪᓗ 

ᑕᒪᓐᓇ ᓇᓗᓇᐃᕐᖓᒍ. ᑖᓐᓇ ᑭᒡᒐᖅᑐᖅᑕᒧᓪᓕ 

ᓴᖅᑭᖅᑕᐅᓯᒪᓚᐅᕐᖓᑦ ᐊᕐᕌᓂ 

ᐊᑲᐅᓐᖏᓕᐅᕈᑎᐅᓯᒪᓚᐅᖅᑐᖅ 

ᑕᐃᒪᐃᓕᑕᐃᓐᓇᖅᐸᓗᒐᓂᓗ ᑕᒪᓐᓇ 

ᑕᑯᔭᐅᒃᑲᓐᓂᕆᐊᖁᒥᓇᕐᓂᐊᖅᑐᖅ ᐊᔾᔨᒌᒥᒃ 

ᐱᔪᓐᓇᖅᓯᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ.  

 

ᐅᓇ ᐅᖃᐅᓯᕆᒍᒪᒻᒥᒐᒃᑯ ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒪ 

ᐅᖃᐅᓯᕆᓯᒪᔭᖓ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 

ᐃᓗᐊᓂ ᐊᑐᒃᑲᓐᓂᕆᐊᖃᕐᓂᑦᑎᓐᓂᒃ ᐊᒻᒪᓗ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖓ 

ᐅᖃᖅᑲᐅᒻᒪᑦ English 120 ᑖᓐᓇᒎᖅ ᐱᓯᒪᑉᐸᑦ 
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Education indicated that English 120 is a 

requirement, and 10 points and they would 

be able to complete grade 12.  

 

The individual should be able to read and 

write in Inuktitut, and there are a lot of 

people in the community, and we use 

Inuktitut in our Nunavut communities, 

though not all communities. What really 

touched me in the past and it says in 

paragraph 60, which I’ll read in English, 

(interpretation ends) “…according to an 

international assessment of adult proficiency 

in literacy and numeracy conducted between 

2011 and 2012, 83% of Nunavummiut aged 

16 to 65 had literacy levels below what is 

needed for most tasks in society and the 

workplace. It is important to note that the 

assessment was conducted in English or 

French—neither of which was the mother 

tongue of most of the Inuit respondents.” 

 

(interpretation) It shows here, for example, 

you guys are not speaking English grammar 

too much, but it sounds like the Inuktitut 

language is being challenged. (interpretation 

ends) Maybe this isn’t relevant. 

(interpretation) The Inuktitut language needs 

to be used more in Nunavut and in schools. I 

just wanted to elaborate on that. Thank you, 

Madam Speaker. 

 

Chairperson (interpretation): Thank you, 

Member Nakashuk. Member John Main is 

next.  

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

I’m going to go to page 20 of the report and 

this is for the Office of the Auditor General. 

You have maps here and you show where 

these two types of ABE were offered by the 

college, adult basic education. It’s notable 

that there seems to be a discrepancy between 

one region of the territory. The western 

Kitikmeot region seems to be doing a lot, 

ᐊᒻᒪᓗ 10-ᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑑᑕᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 

ᐃᓗᐊᓂ ᐃᓕᓐᓂᐊᕈᓂ 

ᐱᔭᕇᕈᓐᓇᖅᓯᔪᓐᓇᕆᐊᖓᓂᒃ ᒍᕋᐃᑦ 12-ᒥ.  

 

ᐅᓇ ᐅᖃᐅᓯᐅᒍᓐᓇᕐᒥᒐᓂᓗ ᐃᓄᒃᑎᑐᑦ 

ᐅᖃᕈᓐᓇᑦᑎᐊᕐᓗᓂ, ᐃᓄᒃᑎᑐᑦ 

ᑎᑎᕋᕈᓐᓇᑦᑎᐊᕐᓗᓂ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ 

ᐱᔭᕇᕈᓐᓇᖁᓪᓗᒍ. ᓄᓇᓕᐅᑉ ᐃᓗᐊᓂ ᓄᓇᓖᑦ 

ᐊᒥᓱᑦ ᓄᓇᕘᒥ ᐃᓄᒃᑎᑐᑦ ᓂᓪᓕᐊᒐᔪᒻᒪᑕ, 

ᐅᖃᕋᔪᑦᑐᑕᓗ ᐃᓄᒃᑎᑐᑦ, ᐃᓛᒃ 

ᐅᖃᒃᑳᓘᓐᖏᒃᑲᓗᐊᕐᒥᔪᒍᑦ ᐃᓛᑎᒍᑦ. ᑭᓯᐊᓂ ᐅᓇ 

ᐊᔅᓱᐊᓗᒃ ᐅᕙᓐᓄᑦ ᐊᑦᑐᓐᓇᕆᓚᐅᕐᒥᒐᒃᑯ 

ᐊᒥᓲᓂᖏᓂᒃ 16 ᐅᖃᖅᓯᒪᔪᖅ ᖃᓪᓗᓇᐅᔭᕐᒥᓗᒍ, 

(ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪ ᑖᒃᑯᐊ ᓄᓇᕐᔪᐊᓕᒫᒥ ᑕᐅᕙᓗ 

ᐃᓐᓇᐃᑦ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ, ᐅᖃᓕᒫᒐᓕᕆᓂᕐᒧᑦ 

2011-ᖑᑎᓪᓗᒍ 2012-ᒥᓗ 83 ᐳᓴᓐᑎᐅᔪᐃᑦ 

ᓄᓇᕗᒻᒥᐅᑦ 15-ᓂᒃ 55-ᒧᑦ ᐅᖃᓕᒫᒐᕐᓂᕐᒧᑦ 

ᐱᓗᐊᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᕐᒪᑕ ᐊᒻᒪᓗ 

ᓴᓇᔭᒥᖕᓂᒃ ᑐᕌᖓᓪᓗᑎᒃ. ᑕᐃᒪᓕ ᐱᒻᒪᕆᐅᒻᒪᑦ 

ᑕᐃᓐᓇ ᐅᕘᓇ ᐃᓄᒃᑎᑐᑦ ᐅᐃᕖᑎᑐᓪᓘᓐᓃᑦ 

ᓂᓪᓕᐊᑎᑐᐃᓐᓇᖅ ᑕᐃᒪᓗ ᐃᓄᐃᑦ. . .  

 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᓲᕐᓗᓕ ᐅᕙᓂ ᐅᖃᖅᓯᒪᒻᒪᑦ 

“ᓱᓕ ᖃᓪᓗᓈᑎᑐᑦ ᐅᖃᓐᖏᓗᐊᖅᑐᓯ,” 

ᐃᒪᐃᓕᐅᖅᑑᔮᕐᖓᑦ. ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᑦᑎᓐᓂᒃ 

ᓲᕐᓗ ᐱᐅᓐᖏᓕᖅᑎᕆᔪᕐᔫᔮᖅᑐᓂ ᑕᑯᓐᓇᕋᒃᑯ. 

(ᑐᓵᔨᑎᒍᑦ) ᐃᒻᒪᖄ ᐅᕙᓂ ᓈᒻᒪᒐᓱᒋᓐᖏᓐᓇᒃᑯ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖅ 

ᐊᑐᖅᑕᐅᒃᑲᓐᓂᕆᐊᖃᓗᐊᕐᖓᑦ ᓄᓇᕘᒥ 

ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂᓗ. ᑖᓐᓇ 

ᐅᖃᐅᓯᕆᒋᒍᒪᑐᐃᓐᓇᕋᑖᖅᑕᕋ. ᖁᔭᓐᓇᒦᒃ, 

ᐅᖃᖅᑏ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᓇᑲᓱᒃ. 

ᑕᐃᒪ ᒪᓕᒐᓕᐅᖅᑎ ᔮ ᒪᐃᓐ.  

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᒪᑉᐱᒐᖅ 

20-ᒧᓐᖓᕐᓗᑕ ᐅᓂᒃᑳᓕᐊᕐᒥ ᑖᒃᑯᓂᖓ 

ᓄᓇᓐᖑᐊᖃᖅᓯᒪᖕᒪᑦ ᐅᕙᓂ ᓇᒥ ᐅᕝᕙᐅᑯᐊ 

ᑖᒃᑯᐊ ᐃᓐᓇᕐᓄᑦ ᓴᖅᑭᑕᐅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᒐᒃᓴᐃᑦ 

ᐊᒻᒪᓗ ᓇᓗᓇᐃᑦᑎᓯᐊᖅᓯᒪᔪᖅ ᐃᒻᒪᖃ ᐅᑯᐊ 

ᐊᑕᐅᓯᖅ ᐊᕕᑦᑐᖅᓯᒪᔪᒥᒃ ᓄᓇᓕᖕᓂ. ᐅᐊᓕᓂᕐᒥ 

ᕿᑎᕐᒥᐅᑕᐃᑦ ᐃᔨᒐᑦᓴᐅᓐᓂᖅᓴᐅᖅᑰᔨᔪᐃᑦ ᐃᓐᓇᐃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂᒃ ᐊᒻᒪᓗ ᓄᓇᓖᑦ ᐊᓰᑦ ᒪᕐᕉᒃ 

ᐊᕕᒃᑐᖅᓯᒪᔪᑦ ᐃᓐᓇᐅᓂᖅᓴᓄᑦ ᑕᒪᒃᑯᓂᖓ  

 

ᐱᓕᒻᒪᒃᓴᕐᓂᓕ ᐱᑕᖃᕋᓗᐊᖅᑐᓂ. ᑕᒡᕙᓂᓕ 

ᑐᑭᓕᐅᖅᓯᒪᔪᒥᓪᓕ ᓱᖕᒪᑦ ᑖᒃᑯᐊ ᐊᕕᑦᑐᖅᓯᒪᓪᓗᑎᒃ 
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well, a lot better for this core adult basic 

education course, and then the rest of the 

territory, the other two regions were offering 

more adult basic education, the essential 

skills course. In the course of your audit, did 

you find an explanation for this discrepancy 

which seems to be broken down on regions? 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member John Main. Office of the Auditor 

General, Mr. McKenzie. 

 

Mr. McKenzie: Thank you, Madam 

Chairperson. If it’s okay, I would like to 

answer part of this question and ask my 

colleague, Madam Scott, if she has anything 

else to add.  

 

That is a question that we asked ourselves as 

well and one of the answers was that staff in 

that region recognized that providing access 

to ABE-core was important, that they 

identified that as a need amongst learners in 

their communities. As we note in our report 

in paragraph 81, some of the other factors 

that may play into this particularly in the 

other regions is things such as a lack of the 

necessary skills and experience by some 

adult educators in terms of being able to 

teach the ABE-core program. It requires that 

the individual know multiple subjects and 

that they have the lesson plans prepared and 

know what the needs of their students are.  

 

Something that was raised earlier was limited 

space in community learning centres and also 

limited funding for ABE-core programming 

and instructors as well. If I would compare it 

to ABE-Essential Skills, one of the things 

that we noted was and we noted in our report 

in paragraph 63 is that ABE-Essential Skills, 

the college has received funding from the 

federal government to help deliver that 

program and that helped develop curriculum 

ᓄᓇᓕᖕᓄᑦ ᖃᐃᒻᒪᑦ ᑕᐃᒪᓐᓇᐃᖦᖤᖅᐸ? 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᒃᑯᓐᓄᑦ, ᒪᑭᓐᓯ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᖃᓄᐃᓐᖏᑉᐸᑦ ᑖᓐᓇ ᐃᓚᖓ ᑭᐅᔪᓐᓇᖅᖢᒍ 

ᐊᒻᒪᓗ ᒪᑖᒻ ᓯᑳᑦᓗ ᑖᓐᓇ ᐃᓚᖓ 

ᑭᐅᔪᓐᓇᕐᓂᐊᖅᑖ.  

 

ᑕᐃᒪᓕ ᑖᓐᓇ ᐊᐱᖅᑯᑎᔭᐅᖃᑦᑕᖅᑐᖅ ᐅᕙᒍᑦᑕᐅᖅ 

ᐊᐱᖅᑯᑎᒋᖃᑦᑕᕐᒥᔭᕗᑦ ᐊᒻᒪ ᑕᐃᒪᓕ ᑕᐃᑲᓂ 

ᓴᓇᔪᓂᓪᓕ ᑖᕙᓂ ᑖᒃᑯᓄᖓ ᐃᓐᓇᕐᓄᑦ 

ᐱᓕᒻᒪᒃᓴᕐᓂᕐᒧᑦ ᐱᒻᒪᕆᐅᓇᓱᒋᔭᐅᓪᓗᓂ ᑕᐃᒪ 

ᑕᐃᑯᖓ ᓴᖅᑭᑎᑕᐅᓚᐅᕐᒪᑦ. ᐊᒻᒪᑦᑕᐅᖅ 

ᓇᓗᓇᐃᔭᖅᓯᒪᔪᖅ 81-ᒥ ᑖᒃᑯᐊ ᐃᓚᖏᑦᑕᐅᖅ 

ᐱᔾᔪᑕᐅᒐᔭᖅᑐᖅ ᐱᓗᐊᖅᑐᒥᒃ ᓄᓇᓕᖕᓂ ᐊᓯᖏᓐᓂ 

ᐊᕕᒃᑐᖅᓯᒪᔪᓂᒃ ᑕᒪᒃᑯᐊ 

ᐱᓕᒻᒪᒃᓴᖃᑦᓯᐊᓐᖏᓐᓂᕐᒧᓕ ᐃᓚᐃ ᐃᓕᓴᐃᔩᑦ 

ᐱᓕᒻᒪᒃᓴᖃᖅᓯᒪᓐᖏᓐᓂᖓᓄᑦ 

ᐃᓕᓴᐃᔨᐅᓂᖓᓄᓪᓗ, ᐊᒻᒪᑦᑕᐅᖅ ᑖᓐᓇ ᐃᓄᒃ 

ᖃᐅᔨᒪᔭᖃᕆᐊᖃᖅᑐᖅ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᒐᒃᓴᓂᒃ ᐊᒻᒪᓗ ᐸᕐᓇᒃᑐᐃᓂᕐᓗ, ᐊᒻᒪᓗ 

ᖃᐅᔨᒪᔭᕆᐊᖃᖅᖢᓂᓗ 

ᐃᓕᓐᓂᐊᖅᑐᖁᑎᒋᓂᐊᖅᑕᖏᑦ ᓱᓇᒥᒃ. 

 

ᐊᒻᒪᓗ ᐃᓂᒃᓴᖃᑦᑎᐊᓐᖏᖦᖢᓂᓗ ᐃᓚᖏᑦ 

ᓄᓇᓕᖕᓂ ᐊᒻᒪᑦᑕᐅᖅ ᐃᓐᓇᕐᓄᑦᑕᐅᖅ ᑖᒃᑯᐊ 

ᑮᓇᐅᔭᒃᓴᐃᑦᑕᐅᑦ ᑮᓇᐅᔭᐃᑦ ᐃᓗᐊᖅᓴᖅᓯᒪᔪᑦ. 

ᐊᒻᒪᓗ ᐊᔾᔨᒌᓕᖅᑎᒃᑯᕕᐅᒃ ᐃᓐᓇᕐᓄᑦ ᐊᒻᒪᓗ 

ᐱᓕᒻᒪᒃᓴᕐᓂᕐᒧᑦ ᑕᐃᒪ ᓇᓗᓇᐃᔭᓚᐅᖅᓯᒪᔭᕗᑦ 

ᐅᕘᓇ ᑎᑎᖅᑲᓂᒃ 63-ᒥ ᑖᒃᑯᐊ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᕈᑕᐅᔪᐃᑦ ᐱᓕᒻᒪᒃᓴᕐᓂᕐᒧᓪᓗ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ ᑕᐃᒪ ᑮᓇᐅᔭᒥᒃ ᓵᕕᒃᕕᐅᓚᐅᕐᒪᑕ 

ᒐᕙᒪᑐᖃᒃᑯᓐᓂ ᑖᒃᓱᒧᖓ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᒧᑦ 

ᐊᒻᒪᓗ ᑖᓐᓇ ᐱᕙᓪᓕᐊᓂᒃᑯᑦ 

ᐃᑲᔪᕐᓂᖃᑦᑎᐊᓚᐅᖅᓯᒪᔪᖅ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᓕᓴᐃᔨᐅᔪᑦ ᓇᒻᒥᓂᖅ ᐊᑐᕈᓐᓇᖅᖢᓂᔾᔪᓕ. ᐊᒻᒪᓗ 

ᓇᒻᒥᓄᓪᓗ ᐃᑲᔪᖅᑐᕈᑎᒋᒐᔭᖅᖢᓂᐅᒃ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᓚᖏᑦ ᓇᓗᓇᐃᔭᓚᐅᖅᓯᒪᓪᓗᑎᒃ ᓇᓕᐊ 
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materials and lesson plans that the instructors 

could then use. They were able to benefit 

from that funding to address some of the 

issues that we noted that were a challenge, 

some of the other factors that we noted in the 

report.  

 

Those were some of the observations that we 

have made, and I would maybe just conclude 

by stating, in paragraph 93, where we talk 

about data that the college was collecting on 

people applying to their programs and we 

recommended that the college look at how 

that information could be better shared 

amongst the various managers who are 

delivering programs so that they are aware of 

some of the needs within their communities, 

some of which could be related to adult basic 

education core programs and could help 

inform them about delivering or the need for 

those types of programs within their 

communities.  

 

Maybe I’ll just ask Adrienne if there are any 

additional observations. Thank you. 

 

Chairperson: Adrienne Scott. 

 

Ms. Scott: Thank you, Madam Chairperson. 

I think I could add a couple of important 

points. As we understand it, the way that 

Nunavut Arctic College is organized, an 

adult educator is staffed in each community, 

but that adult educator has a lot of 

responsibilities. They need to help conduct a 

placement test that students need to take the 

entrance exams that students need to take, 

they are responsible for outreach and 

community needs assessments, people can 

walk in the door and time and ask some 

questions, and also sometimes they need to 

be providing support to students. So it’s a 

very busy job, and as Mr. McKenzie said, 

with regard to teaching adult basic education 

core, you need to have the expertise and the 

time to prepare. So you have to prepare 

ᐊᔪᕈᓐᓇᖅᓯᓕᓚᐅᕐᒪᑕᓗ.  

 

 

 

 

ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᑕᐅᑐᒃᓯᒪᔭᕗᑦ ᐃᒻᒪᓂᓕ ᒪᐅᖓᓕ 

ᐅᖃᕋᔭᖅᑐᖓ ᐅᖃᐅᓯᕆᓗᒍ 93-ᒥᑦ 

ᐅᖃᐅᓯᖃᖅᓯᒪᒐᑦᑕ ᐅᖃᐅᓰᑦ ᑖᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ ᑲᑎᖅᓱᐃᓯᒪᓂᖅ ᑕᒪᒃᑯᓂᖓ 

ᐸᐃᑉᐹᓂᒃ ᐊᓕᓚᔪᕐᓂᓪᓗ ᐊᒻᒪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᖃᓄᖅ ᑖᒃᑯᐊ ᑐᓴᐅᒪᔭᐅᔪᑦ ᖃᓄᖅ 

ᐊᑑᑎᖃᑦᑎᐊᕐᓂᖅᓴᐅᓂᐊᕐᒪᑦ ᑕᒪᒃᑯᓂᖓ 

ᑲᒪᔨᐅᔪᓂᒃ ᐱᔭᒃᓴᐅᔪᓄᑦ ᐊᒻᒪᓗ ᐃᓚᖏᓪᓗ 

ᓄᓇᓕᖕᓂ ᐱᔭᕆᐊᖃᖅᓯᒪᑐᓪᓗᒋᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᓐᓇᕐᓄᓪᓗ ᐃᓕᓴᐃᓂᖅ ᐃᓕᓐᓂᐊᒐᒃᓴᐃᓪᓗ ᐊᓰᑦ 

ᐊᒻᒪᑦᑕᐅᖅ ᑖᒃᑯᐊ ᐱᔭᕆᐊᖃᖅᑐᐃᑦ ᓄᓇᓕᖕᓂ 

ᖃᐅᔨᒪᒐᓗᐊᖅᖢᑎᒃ ᖃᓄᐃᑦᑑᔪᓂᒃ. 

 

 

 

 

 

ᐊᒻᒪᓗ ᐊᐃᑐᕆᐊᓐᖃᐃ 

ᐃᓚᒋᐊᒃᑲᓐᓂᕈᓐᓇᖅᑕᒃᓴᕆᕚ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᐊᐃᑐᕆᐊᓐ ᓯᑳᑦ. 

 

ᓯᑳᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᐃᓱᒪᒋᓪᓗᒍᓕ ᐃᒪᓐᓇ ᒪᕐᕉᓐᓂᒃ ᐃᓚᒋᐊᕈᓐᓇᖅᑕᕋ 

ᐱᒻᒪᕆᐅᔪᓂᒃ. ᑐᑭᓯᐅᒪᒐᑦᑕᓕ ᓄᓇᕗᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᐃᓕᓐᓂᐊᕐᕕᒃ ᐃᔾᔪᐊᖅᓴᑕᐅᓯᒪᔪᖅ 

ᐃᓐᓇᐃᑦ ᐃᓕᓴᐃᔨᖓ ᓄᓇᓕᖕᓂ ᑕᒪᐃᓐᓂ 

ᐃᓕᓴᐃᔨᐅᖦᖤᖅᐳᖅ, ᑭᓯᐊᓂ 

ᐱᔭᒃᓴᖃᐅᖅᓯᒪᓪᓗᑎᓗ ᐃᑲᔪᖅᑐᐃᔭᕆᐊᖃᖅᑐᖅ 

ᐊᒻᒪ ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑐᑦ ᖃᐅᔨᓴᖅᑕᐅᒋᐊᖃᕐᒪᑕ 

ᖃᓄᖅ ᐳᖅᑐᓂᖃᕐᓂᖓᓄᑦ, ᐱᔭᒃᓴᖃᖅᖢᑎᓪᓗ 

ᓄᓇᓕᖕᒥᐅᑕᓄᑦ ᓲᕐᓗ ᐊᒻᒪᓗ ᖃᖓᒃᑯᑦ ᐃᓄᐃᑦ 

ᐃᓯᖅᑕᐅᔪᓐᓇᕐᓗᓂ ᐃᓄᖕᓂᑦ ᑕᖅᑳᓐᖓ. ᐊᒻᒪᑦᑕᐅᖅ 

ᐃᓛᓐᓂᒃᑯᑦ ᐃᑲᔪᖅᑐᐃᔭᕆᐊᖃᖅᖢᑎᓗ ᑖᓐᓇ 

ᐱᔭᒃᓴᖃᐅᖅᓯᒪᖃᑦᑕᕐᒪᑦ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ 

ᐃᓐᓇᕐᓄᑦ. ᑕᐃᒪ ᒥᔅᑕ ᒪᑭᓐᓯ ᐅᖃᖅᑲᐅᒻᒪᑦ 

ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ ᐊᒻᒪ ᐃᓐᓇᕐᓄᑦ 

ᐊᔪᓐᖏᔾᔪᑎᖃᕆᐊᑦᓯᐊᖅᑐᑎᒃ ᐊᒻᒪᓗ ᓱᓕ 

ᐸᕐᓇᖅᑐᐃᒋᐊᖃᖅᑐᑎᒃ ᐸᕐᓇᐅᑎᓂᒃ, 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ, ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᐊᕕᑦᑐᕆᐊᖃᖅᑕᑎᑦ ᐊᒻᒪᓗ ᖃᓄᖅ ᐳᖅᑐᓂᖓᓂᒃ 

ᖃᐅᔨᓴᕆᐊᖃᖅᑐᖅ. ᑕᒡᕙ ᑖᒃᑯᐊ ᓇᒻᒥᓂᖅ 

ᐱᕙᓪᓕᐊᔭᕆᐊᖃᖅᑕᖏᑦ ᑖᑉᓱᒪ ᐃᓕᓴᐃᔨᐅᑉ 
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lesson plans, you have to have the necessary 

subject matter expertise; you need to devise 

assessment rubrics and do grading. That is 

something that you as an adult educator need 

to develop on your own for the ABE Core 

program, whereas for ABE Essential Skills, 

as we understand it, there is a very extensive 

package of materials, so it’s very easy for a 

teacher to teach it.  

 

What we understand that they have been 

doing in the Kitikmeot region is that the 

manager has made a decision to shorten the 

school day so that the teaching hours, I think 

the school day in terms of lessons closes 

down at 3:30, and that gives the adult 

educator time to do all the other tasks that 

need to be done, prepare for the next day, to 

make it more manageable so that they can 

deliver those programs. 

 

One of the things that we noted is that there 

is no dedicated core funding for adult basic 

education core, so the college has funding, 

and perhaps Mr. Suvega can speak to this, 

but as we understand it, there is funding for 

an adult educator position, there is funding 

for the operations and maintenance of the 

college, but that adult educator could be 

tasked with teaching anything, and there is 

no core dedicated funding on an annual basis 

for ABE Core.  

 

I hope that I have maybe fleshed things out a 

little bit, but I think it is a multiplicity of 

different factors that come into play, 

including funding. Thank you, Madam 

Chairperson.  

 

Chairman (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

Thank you for explaining that.  

 

ᓴᖅᑮᑎᑦᑎᓂᐊᕈᓂ, ᐃᓕᓴᐃᔨᐅᓂᐊᕈᓂ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᐊᒻᒪᓗ ᐱᓕᒻᒪᒃᓴᕐᓂᕐᒧᑦ. ᐊᓰᓪᓗ 

ᑕᒪᒃᑯᐊ ᑐᑭᓯᐅᒪᒐᓗᐊᖅᖢᑎᕗᑦ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦᑕᐅᖅ ᐅᕘᓇᑦᑕᐅᖅ 

ᑐᑭᓯᐊᕆᓯᒪᔭᕗᑦ.  

 

 

 

ᕿᑎᕐᒥᐅᓪᓕ ᓄᓇᓕᖏᓐᓂ ᑖᒃᑯᐊ ᐃᓱᒪᓕᐅᓚᐅᕐᒪᑕ 

ᐊᐅᓚᑦᑎᔨᐅᔪᐃᑦ, ᑲᒪᔨᐅᔪᐃᑦ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᑦ 

ᐃᑲᕐᕋᓕᐊᖏᓪᓗ ᐅᓪᓛᒃᑯᑦ, ᐅᓪᓗᒃᑯᑦ ᐊᒻᒪᓗ 

ᐃᓕᓴᐃᔨᐅᔪᖅ ᐄ, ᐱᕕᒃᓴᖃᕈᓐᓇᕐᓂᐊᕐᒪᑦ, 

ᐊᓯᖏᓐᓂᒃ ᐱᕕᒃᓴᖃᕈᓐᓇᕐᓂᐊᕐᒪᑦ ᐃᒪᓐᓇ 

ᐃᑲᕐᕋᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᖃᖅᖢᑎᒃ 

ᐃᓕᓴᐃᔨᐅᓪᓗᓂᓗ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᐱᔭᒃᓴᐃᑦ ᐄ, 

ᐱᔪᓐᓇᕐᓂᐊᕐᒪᑕ.  

 

 

 

 

ᑕᐃᒪᐃᑦᑕᐅᖅ ᐃᓚᖓ ᒫᓐᓇᐅᔪᕐᓕ 

ᑮᓇᐅᔭᖃᓐᖏᑦᑐᖅ ᐃᓐᓇᕐᓄᑦ ᐊᒻᒪ ᒥᔅᑕ 

ᓱᕕᒐᕐᓕᖃᐃ ᐅᖃᐅᓯᕆᓐᓇᖅᑕᖓ, 

ᐅᖃᐅᓯᕆᕙᓐᓂᐊᖅᑖ ᐃᓇᕐᓄᑦ 

ᑮᓇᐅᔭᖃᕋᓗᐊᖅᑐᖅ, ᑭᓯᐊᓂ ᐃᓕᓴᐃᔨᐅᔪᑦ 

ᒫᓐᓇᐅᔪᖅ ᐃᒪᓐᓇ ᑮᓇᐅᔭᖃᒻᒪᕆᓐᖏᑦᑐᖅ 

ᐃᓕᓴᐃᔨᒧᑦ ᐅᑭᐅᓕᒫᒧᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐅᑭᐅᖅ 

ᐃᓚᐃᓐᓈᓄᑦ ᑭᓯᐊᓂ.  

 

 

 

 

ᑕᐃᒪᓕ ᐃᓱᒪᒋᓪᓗᒍᓕ ᑕᐃᒪ ᓂᕆᐅᑉᐳᖓᓗ ᑕᐃᒪ 

ᑖᓐᓇ ᑭᐅᔭᒃᓴᕆᕙᕋᖃᐃ ᐊᐱᖅᑯᑎᒋᔭᓄᑦ, ᑭᓯᐊᓂ 

ᐊᒥᓲᔪᓂᒃ ᐱᔾᔪᑎᖃᐅᕐᒪᑦ ᑕᒪᒃᑯᓂᖓ 

ᓄᖅᑲᕈᑎᖃᖅᓯᒪᖃᑦᑕᖅᑐᑦ ᑮᓇᐅᔭᑦᑕᐅᖅ 

ᐱᔾᔪᑕᐅᑎᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ 

ᑐᑭᓯᑎᑦᑎᔪᓐᓇᓵᕋᕕᑦ.  

 

 

 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒧᖃᐃ ᓯᕗᓪᓕᖅᐹᒥᒃ ᑮᓇᐅᔭᖅ ᑕᒪᓐᓇ 

ᐃᖢᐃᓕᐅᕈᑕᐅᔪᖅ. ᐃᓱᒪᒋᔭᒃᑯᓪᓕ ᐃᒻᒪᖃ 
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I guess I’ll go to the college then. First on the 

funding issues, maybe just briefly, if the 

college can describe what you do when 

you’re preparing to offer an ABE Core 

program in a community in terms of securing 

the funding. (interpretation) Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member Main. Mr. Suvega from Nunavut 

Arctic College. 

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

Thank you for that question. Yes, funding is 

a real big issue and I think to try and ensure 

that there is continuity, especially if it is 

third-party funded, can be a bit of a 

challenge. To try and ensure, I think going 

forward, that there continues to be funding, 

the first piece we have tried to identify and 

let all different stakeholders know is: there is 

a certain need and level for advocacy work. 

Government is one of the main funders but 

we do have other streams that we could try 

and get funding from as well and to try and 

stabilize some of the funding.  

 

One of them is Canada, and that is where 

we’re trying to work with other jurisdictions, 

particularly northern jurisdictions, to 

advocate for not just continued funding, but 

increased funding too. If we haven’t had 

increases in a certain number of years, and 

it’s not keeping up with changes or demands. 

It’s going to be difficult to try to keep that 

stable level of funding in place. Funding is 

just one component and as identified in the 

OAG’s report, skills and space are two other 

components.  

 

One of the things that I repeated over the last 

few responses are the need for things like 

academic planning and getting calendars out, 

not just for the learners or the communities 

but for the different stakeholders and funders 

ᓇᐃᓈᕐᓗᒍ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᖃᐃ ᑐᑭᓯᑎᑦᑎᓂᖅ 

ᖃᓄᖅᑑᖃᑦᑕᖅᐱᓯᓕ ᐸᕐᓇᐃᒑᖓᔅᓯ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓐᓂᐊᒐᒃᓴᐃᑦ ᓄᓇᓕᖕᓂ, ᐱᓗᐊᖅᑐᒥᒃ ᑖᒃᑯᐊ 

ᑮᓇᐅᔭᖃᖅᓯᒪᑎᓪᓗᒍ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, 

ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᒪᐃᓐ. 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ, ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᖁᔭᓐᓇᒦᓪᓗ ᐊᐱᖅᓱᓵᕋᕕᑦ. ᐄ, ᑮᓇᐅᔭᖅ ᑖᓐᓇ 

ᐃᖢᐃᓐᓂᖅᐹᖑᖃᑦᑕᕐᒪᑦ ᐊᒻᒪᓗ ᑲᔪᓯᓐᓇᐅᔭᖅᓱᓂ 

ᑕᐃᒪᓐᓇ, ᐱᓗᐊᖅᑐᒥᒃ ᓯᓚᑖᒍᑦ 

ᑮᓇᐅᔭᖅᑖᕋᓱᓪᓗᓂ. ᑕᐃᒪ ᓯᕗᒨᕐᓂᐊᕐᓗᓂ 

ᑮᓇᐅᔭᖃᖃᑦᑕᓚᐅᖅᓯᒪᖅᑰᓚᐅᖅᑐᖅ ᓯᕗᓪᓕᖅᐹᒥᒃ 

ᑕᐃᑲᓐᖓᑦ ᐱᒋᐊᕐᓗᓂ ᐊᒻᒪᓗ 

ᐃᓕᑕᕆᓇᓱᖃᑦᑕᖅᓯᒪᔪᒍᑦ ᑕᒪᒃᑯᐊᓕ ᑎᒥᐅᔪᐃᑦ 

ᑎᒍᒥᐊᖅᓯᒪᔭᕗᑦ ᐊᒻᒪᓗ ᑖᒃᑯᓄᖓᓗ 

ᓴᓇᐅᒐᒃᓴᓕᕆᓂᕐᒧᓪᓗ. ᐃᓛᒃ ᒐᕙᒪᒃᑯᑦ ᑮᓇᐅᔭᓂᒃ 

ᓵᕕᑦᑎᑦᓯᖃᑦᑕᖅᑐᖅ, ᑭᓯᐊᓂᑦᑕᐅᖅ ᒐᕙᒪᒃᑯᑦᑕᐅᖅ 

ᐊᓯᐊᒍᑦ ᐄ, ᑮᓇᐅᔭᕐᒥᑦᑕᐅᖅ 

ᐱᓇᓱᖃᑦᑕᖅᓯᒪᑎᓪᓗᑕ ᐃᓚᖓᑦᑕᐅᖅ. 

 

 

 

 

 

ᑕᐃᒪ ᐃᓚᒋᔭᐅᔪᖅ ᑲᓇᑕᒥ ᐊᒻᒪᓗ ᐊᓯᖏᑦ, 

ᐱᓗᐊᖅᑐᒥᒃ ᐅᑭᐅᖅᑕᖅᑐᒥ ᐊᒻᒪᓗ ᑲᔪᓯᓗᓂ ᐊᒻᒪ 

ᑮᓇᐅᔭᓗ ᐊᒡᓕᒋᐊᒃᑲᓐᓂᖁᓪᓗᒍ ᐊᖏᓂᖅᓴᒥᒃ. 

ᐊᒻᒪᓗ ᑕᒪᒃᑯᓂᖓ ᐅᑭᐅᓄᑦ ᖃᔅᓯᐅᔪᓄᑦ ᐊᒻᒪᓗ 

ᕿᒪᒃᑎᓯᒪᑎᓪᓗᒍ ᑕᒪᒃᑯᓂᖓ ᐊᓯᔾᔨᖅᑕᐅᓯᒪᔪᓄᓪᓗ 

ᐊᔪᕐᓇᕐᔮᕆᕙᐅᒻᒪᑦ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 

ᑮᓇᐅᔭᖃᖅᓯᒪᓐᖏᑎᓪᓗᒍ. ᐊᒻᒪᑦᑕᐅᖅ ᑮᓇᐅᔭᖅ 

ᑕᐃᒪ ᑖᓐᓇᑦᑕᐅᖅ ᐃᓕᑕᕆᔭᐅᓯᒪᔪᖅ ᑖᓐᓇ 

ᑕᒪᒃᑯᐊ ᐱᓕᒻᒪᒃᓴᕐᓂᕐᒧᓪᓗ ᐊᒻᒪᓗ ᐊᓰᒃ ᒪᕐᕉᒃ.  

 

 

 

 

ᑕᐃᒪᑦᑕᐅᖅ ᐃᓚᒋᔭᖓ ᐅᑎᖅᑕᓚᐅᖅᓯᒪᔪᖅ 

ᑭᐅᔭᐅᒐᑎᒃ, ᐆᒃᑑᑎᒋᓗᒍ ᑕᒪᒃᑯᐊ ᐸᕐᓇᐃᓂᖅ 

ᐃᓐᓇᕐᓄᑦ, ᑕᖅᑭᖅᓯᐅᑎᓄᓪᓗ ᒪᓕᒃᑕᐅᓂᐊᖅᑐᐃᑦ 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑮᓇᐅᔭᓂᓪᓗ ᓵᕕᑦᓯᖃᑦᑕᖅᑐᐃᓪᓗ 

ᐊᑐᐊᒐᒃᓴᐅᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᐊᒻᒪᓗ  

 

ᐃᓕᓴᐃᔨᐅᔪᓄᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
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that also play a role in providing support to 

students, staff, and learners. Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Member Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

My understanding, then, is if you want to 

offer this program in a community, let’s say 

Arviat, the college has to go and find third 

party funding from somewhere. You’ve got 

to put a proposal in somewhere and get third 

party funding. Am I correct in this? 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you. To 

Arctic College, Mr. Suvega. 

 

Mr. Suvega: Thank you, Madam 

Chairperson. For a large part, yes, we do try 

to ensure that we have adequate funding 

pieces in place to continue delivering 

programs, but as we identify funding, we 

also have the necessary steps to get some of 

the pieces in place and ready, like the 

programming, the staffing, the skills, and the 

space. Thank you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

Has the college done any work to bring that 

ABE-core course into its core-funded 

programming? Has the college put forward a 

business case? Has the GN put in proposals 

to third parties to try to get money? It seems 

like a simple problem. We need these 

courses. The courses need money. Let’s find 

the money. I’m sort of thinking that way. 

(interpretation) Thank you, Madam 

Chairperson. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᒪᐃᓐ. 

 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪᓕ 

ᑐᑭᓯᐊᒐᒃᑯ ᐅᕘᓇ ᑖᓐᓇ ᓲᕐᓗ ᓄᓇᓕᖕᓂ ᐃᒪᓐᓇ 

ᐊᕐᕕᐊᓂ ᓲᕐᓗ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ 

ᓴᖅᑮᑎᑦᑎᓂᐊᕈᔅᓯ ᐊᒻᒪᓗ ᑮᓇᐅᔭᕐᒥᒃ 

ᕿᓂᕆᐊᖃᕋᔭᖅᑐᓯ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᓯᓚᑖᒍᑦ 

ᒐᕙᒪᒃᑯᑦ. ᑕᐃᒪ ᓱᓕᕗᖓ? ᑕᒡᕙ ᑕᐃᒪᐃᓕᐅᖅᐱᓰ? 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ, 

ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 

ᐊᖏᓂᖅᐹᖑᕗᖅ, ᐄ, ᑕᐃᒪ ᓈᒻᒪᒃᑐᒥᒃ 

ᑮᓇᐅᔭᖃᕋᓱᖃᑦᑕᖅᑐᒍᑦ ᑖᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᒐᒃᓴᓄᑦ ᐃᖏᕐᕋᖁᓗᒍ ᐊᒻᒪᑦᑕᐅᖅ 

ᑕᒪᒃᑯᓂᖓᑦᑕᐅᖅ ᒪᓕᒃᖢᑕᑦᑕᐅᖅ ᐃᒪᓐᓇ ᓲᕐᓗ 

ᑮᓇᐅᔭᓂᒃ ᕿᓂᕋᑦᑕ ᒫᓐᓇᐅᔪᖅ ᐱᔭᒃᓴᒧᑦ, 

ᐱᓕᒻᒪᒃᓴᕐᓂᕐᒧᑦ ᐃᓂᒃᓵᓄᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᓯᓚᑦᑐᖅᓴᕐᕕᓪᓕ ᐱᓕᕆᓂᖃᓚᐅᖅᓯᒪᕙᓪᓕ ᑖᓐᓇ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕈᑎ ᐃᓕᓐᓂᐊᕐᓂᖅ? ᐃᒻᒪᖄ 

ᑮᓇᐅᔭᖃᓕᖅᑎᒃᑲᓐᓂᕈᓐᓇᖅᐱᓯᐅᒃ ᐅᕝᕙᓘᓐᓃᑦ 

ᓯᕗᒨᖅᓯᕚᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐅᕙᓘᓐᓃᑦ 

ᑮᓇᐅᔭᕐᒥᒃ ᑐᒃᓯᑦᑐᕐᕕᒻᒧᑦ ᓇᒧᑦ? ᐄᓛᒃ 

ᑮᓇᐅᔭᖃᕆᐊᖃᕐᒪᑕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ. ᐄ, 

ᑕᐃᒪᓕ ᑕᐃᒪᓐᓇ ᐃᓱᒪᑐᐃᓐᓇᕋᒪ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒧᑦ, 
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Chairperson (interpretation): Thank you. To 

Arctic College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

For trying to advocate for any sort of funding 

from any source, I don’t see a lot of strong 

evidence that there have been previous 

business cases kind of put together before, 

but I think it is something we easily 

identified as a group and not just as solely as 

the college that we kind of need to work 

together on.  

 

All the different business cases that I think 

we need to develop over the next year and 

few years as we try to suggest improvements 

to programs or reinvestments in certain areas 

like community learning centres, that’s 

something we’re recognizing right away that 

we do need to spend a lot of time on is 

generating reviews, provide that data so we 

can do the analysis and put them into our 

business cases. Thank you, Itsivautaaq. 

 

Chairperson (interpretation): Thank you. 

Member John Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. Earlier the Auditor 

General talked about (interpretation ends) 

paragraph 81, and this question is for the 

college. Where it says that “a lack of 

necessary skills and experience by some 

adult educators to teach the ABE-core 

program,” I’m just curious why it would only 

be some adult educators who can teach this 

program and some can’t. I was under the 

impression that to become an adult educator, 

you have to have a core knowledge or 

background. Why can’t some of the adult 

educators teach adult basic education? It 

seems to me like if you can’t teach adult 

basic education, maybe you should not be an 

adult educator. An educator can’t educate? 

ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, 

ᑕᐃᒪ ᓲᕐᓗ ᑭᒡᒐᖅᑐᕋᓱᓐᓂᐊᕐᓗᓂ 

ᑮᓇᐅᔭᕐᒥᓪᓘᓐᓃᑦ ᐱᓇᓱᖕᓂᐊᕐᓗᓂ ᓇᒥ, ᐃᒪᓐᓇ 

ᓴᓐᖏᔪᐊᓗᒻᒥᒃ ᓇᓗᓇᐃᔭᐅᑎᖃᖅᓯᒪᓐᖏᓐᓇᒪ 

ᐊᒻᒪᓗ ᖃᓄᖅ ᑖᒃᑯᐊ ᐱᔭᐅᓯᒪᔪᑦ, ᑭᓯᐊᓂᓕ 

ᐃᓱᒪᒋᓪᓗᒍᓕ ᐃᓕᑕᕆᑲᐅᑎᒋᔪᓐᓇᖅᑕᕋᓗᐊᕗᑦ 

ᐅᕙᒍᑦ ᓲᕐᓗ ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᖃᑎᖃᕐᓂᖅ. 

 

 

 

 

 

ᐊᒻᒪᓗ ᐊᓯᖏᑦ ᑖᒃᑯᐊ ᑕᐃᒪ 

ᐱᕙᓪᓕᐊᑎᑦᑎᔭᕆᐊᖃᖅᑐᒍᑦ ᑕᒡᕙᓂ ᐅᑭᐅᕐᒥᓗ 

ᐊᕐᕌᒍᒥᓗ ᐅᖓᓕᕐᒥ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 

ᐃᖢᐊᖅᓯᒋᐊᕋᓱᖕᓃᑦ ᑕᒪᒃᑯᐊ ᐅᕝᕙᓘᓐᓃᑦ 

ᖁᕝᕙᕆᐊᖅᑎᒐᓱᓪᓗᒋᑦ ᑕᒪᒃᑯᐊ ᓄᓇᓖᑦ ᐊᓰᑦ 

ᐊᒻᒪᓗ ᐄ, ᑕᐃᒪ ᑖᒃᑯᐊ ᐃᓪᓗᐊᖅᓴᖅᑕᐃᑦ 

ᐱᕙᓪᓕᐊᕆᐊᖃᖅᑕᕗᑦ ᕿᒥᕐᕈᐃᕙᓪᓕᐊᒋᐊᖃᖅᑐᒍᑦ, 

ᑕᒪᒃᑯᐊᓗ ᓈᓴᐅᑎᑦ ᖃᐅᔨᓴᕆᐊᖃᖅᑕᕗᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. ᑖᓐᓇ ᐅᕙᑦᓯᐊᖅ 

ᑕᒻᒪᖅᕼᐃᒪᔪᖅᕼᐃᐅᖅᑎᒃᑯᓐᓄᑦ 

ᐅᖃᐅᕼᐃᕆᔭᐅᓚᐅᖅᑐᖅ (ᑐᓵᔨᑎᒍᑦ) ᑎᑎᕋᖅᓯᒪᔪᑦ 

81-ᖓᓂ, ᐊᒻᒪᓗ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ. ᐃᒪᓐᓇ 

ᐱᔪᓐᓇᕐᓂᖅᑕᖃᓐᖏᑉᐸᑦ ᐊᑐᖅᓯᒪᔪᖅᑕᖃᓐᖏᑉᐸᓪᓗ 

ᐃᓇᕐᓄᑦ ᐃᓕᓴᐃᔨᓄᑦ ᑖᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᕐᓗᓂ. ᖃᐅᔨᔪᒪᑐᐃᓐᓇᖅᑐᖓ 

ᖃᓄᖅ ᐃᓚᐃᓐᓇᖏᑦ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᐃᔩᑦ 

ᑕᒪᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᖅᑐᑦ ᐃᓚᖏᓪᓗ 

ᐊᔪᖅᑐᑎᒃ. ᐃᓱᒪᒋᖅᑲᐅᒐᓗᐊᕋᒃᑯ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᐃᔨᓐᖑᕐᓂᐊᕐᓗᓂ ᖃᐅᔨᒪᓂᖃᕆᐊᖃᕋᕕᑦ 

ᐊᑐᖅᓯᒪᓂᖃᕆᐊᖃᕋᕕᒡᓗ. ᖃᓄᐃᒻᒪᑦ ᐃᓐᓇᕐᓄᑦ 

ᐃᓕᓴᐃᔩᑦ ᐃᓚᖏᑦ ᑕᒪᑐᒥᖓ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᓐᖏᓚᑦ ᐃᓐᓇᕐᓂᒃ? ᐅᕙᓐᓂ 

ᐃᒪᓐᓇᐃᖅᑰᖅᑐᖅ ᑕᐃᒪ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᓐᖏᒃᑯᕕᑦ ᐃᓐᓇᕐᓂᒃ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᐃᔨᐅᔭᕆᐊᖃᓐᖏᑦᑐᑎᑦ. ᐃᓕᓴᐃᔨ  

 

ᐃᓕᑦᑎᑦᑎᔪᓐᓇᓐᖏᑉᐸᑦ ᑕᒪᑐᒧᖓ 

ᐱᔭᕆᐊᑐᓂᖅᓴᐅᔪᒃᓴᐅᔫᒐᓗᐊᖅ ᑐᑭᓯᒪᒐᒪ 
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I’m sure it’s way more complicated than that, 

but I would like to understand why this is. 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you. To 

Arctic College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

That is something we are taking a good look 

at as well and not just for adult educators; for 

staff and faculty across the board as we look 

at things like trying to develop more tools, 

more options, and support for things like 

professional development.  

 

Part of the thing that I mentioned earlier too 

is that the college community does often 

come together to help each other out. So if 

we’re struggling in one area, sometime we 

are able to kind of borrow from one area of 

the college to help something else out 

temporarily.  

 

For the most part, it is trying to ensure, again, 

that there are tools and resources in place if 

staff want to do things like upgrading or 

professional development or even go back to 

school. So that is something that we’re 

looking at within the college. We’ve also 

reached out to the Department of Human 

Resources and others to see what additional 

supports can be provided to public servants.  

 

Staff training, Sivuliqtiksat training, 

professional development, and there are all 

kinds of courses for GN employees that 

college employees are now eligible for. That 

is working in conjunction with the 

Department of Human Resources. 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairman (interpretation): Thank you, Mr. 

Suvega. Member John Main. 

ᖃᓄᐃᒻᒪᑦ ᑕᐃᒪᐃᒻᒪᖔᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ, 

ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᑖᓐᓇ ᕿᒥᕐᕈᐊᑦᑎᐊᕋᓱᒍᓐᓇᖅᑕᕗᑦ ᐃᓇᕐᓄᑦ 

ᐃᓕᓴᐃᔨᓄᑑᓐᖏᑦᑐᖅ; ᐃᖅᑲᓇᐃᔭᖅᑎᓄᓪᓗ 

ᐃᓕᓴᐃᔨᓄᓪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ ᓴᓇᕐᕈᑎᒃᓴᖏᓐᓄᑦ, 

ᒪᑯᓄᖓᓗ ᐃᖅᑲᓇᐃᔮᒥᒃ ᐃᓕᒃᑲᓐᓂᕐᓂᕐᒧᑦ. 

 

ᑕᐃᒪ ᐅᖃᐅᓯᕆᖅᑲᐅᒻᒥᔭᕋ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ 

ᐃᑲᔪᖃᑎᒋᒐᓱᖃᑦᑕᕐᒪᑦ. ᐃᑰᓇ ᐊᒃᓱᕉᕈᑎᖃᕈᑦᑕ 

ᐃᒪᓐᓇ ᐊᑐᖅᑐᐊᕈᓐᓇᕋᑦᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᐅᑉ 

ᐊᓯᐊᓂᒃ ᐃᓛᒃ ᐃᓗᐊᓂ ᐃᒻᒥᓂᓕᐅᕋᓱᖃᑦᑕᕐᒪᑕ 

ᓴᓇᕐᕈᑎᖃᖁᓪᓗᒋᑦ ᐃᖅᑲᓇᐃᔭᕈᓐᓇᕈᑎᖃᕐᓗᑎᒃ 

ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᐃᒪᓐᓇ ᐃᓕᒃᑲᓐᓂᕈᒪᒍᑎᒃ 

ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒧᑦ ᐅᑎᕈᒪᒍᑎᒃ.  

 

 

 

 

 

ᒫᓐᓇ ᕿᒥᕐᕈᐊᖅᑕᕗᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᐅᑉ ᐃᓗᐊᓂ. 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᒃᑯᓐᓄᑦ ᐊᓯᖏᓐᓄᓪᓗ 

ᖃᐅᔨᒋᐊᖅᓯᒪᖕᒥᔪᑦ ᖃᓄᖅ 

ᐃᑲᔪᖅᓱᑐᐃᓂᖅᑕᖃᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑦ ᒐᕙᒪᒃᑯᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓄᑦ. 

 

 

 

 

 

 

ᐱᓕᒻᒪᒃᓴᐃᓂᖅ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ, ᓯᕗᓕᖅᑎᒃᓴᒧᑦ 

ᐱᓕᒻᒪᒃᓴᐃᓂᖅ, ᐊᔾᔨᒌᓐᖏᑯᓘᔭᖅᑐᐊᓗᓐᓂᒃ 

ᐃᓕᓐᓂᐊᕈᓐᓇᕐᒪᑕ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ, ᐱᓕᕆᖃᑎᖃᖅᑐᑕ 

ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᓱᕕᒐᖅ. ᒪᓕᒐᓕᐅᖅᑎ 

ᔮᓐ ᒪᐃᓐ. 

 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᐅᓇ 
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Mr. Main (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

This question is for the Auditor General’s 

office. When you look at Nunavut and the 

background and everything, and it was 

interesting that you included both Arctic 

College and the Department of Education in 

the same audit because it’s interesting to see 

the interplay, so we see problems within the 

education system, and we see the Arctic 

College offering all of these college 

foundation programs. There is college 

foundations for teachers, pre-nursing, pre-

apprenticeship. I don’t have an education 

background, but I thought that college 

foundations is called grade 12, to sum it up.  

 

When you look at Nunavut and maybe other 

jurisdictions, are we unique in that there are 

all of these college foundation or preparatory 

type courses offered in the territory? 

(interpretation) Thank you, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you, 

Member John Main. I have other names on 

my list. I’ll give you an opportunity, Auditor 

General, Mr. McKenzie. 

 

Mr. McKenzie: Thank you, Madam 

Chairperson. Our understanding is that there 

are other post-secondary institutions where if 

a student does not have the necessary 

prerequisites, that they would be asked to 

take certain qualifying courses in order to get 

entry into their programs.  

 

It’s not that it is unique, and I think in the 

case of Nunavut, that there will be 

individuals who may not have completed 

high school, or have been out of the high 

school system for a while. So the college 

foundations program does provide an 

opportunity for those types of individuals. It 

does play a role. 

ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ 

ᐊᓪᓚᕝᕕᖓᓄᑦ. ᓄᓇᕗᑦ ᑕᐃᒪ ᑕᑯᒍᔅᓯᐅᒃ ᒪᑯᐊᓗ 

ᐊᑐᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᑦ, ᑐᓴᕈᒥᓇᕐᖓᑦ 

ᐱᖃᓯᐅᔾᔨᓯᒪᓚᐅᕋᕕᑦ ᑕᒪᕐᒥᒃ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᑕᕝᕙᓂᑦᑕᐃᓐᓇᖅ 

ᖃᐅᔨᓴᕈᑎᒥᒃ ᑖᒃᑯᐊ ᐊᑦᑐᐊᖃᑦᑕᐅᑎᓂᖏᑦ 

ᑐᓴᕈᒥᓇᕐᒪᑕ, ᐃᓗᐊᓐᖏᓕᐅᕈᑎᒥᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᐅᑉ ᐃᓗᐊᓄᑦ, ᓯᓚᑦᑐᖅᓴᕐᕕᑦ 

ᑕᑯᓪᓗᒍ ᒪᑯᓂᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ 

ᐃᓕᓐᓂᐊᕋᒃᓴᓂᒃ ᐊᒥᓱᐊᓗᖕᓂᑦ. ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ 

ᐃᓕᓴᐃᔩᑦ, ᐋᓐᓂᐊᓯᐅᖅᑎᓐᖑᕋᓱᒡᓗᓂ ᓯᕗᓂᖓᒍᑦ. 

ᐃᒪᓐᓇ ᐃᓕᓴᐃᔨᐅᓯᒪᓐᖏᒃᑲᓗᐊᖅᑐᖓ, ᑭᓯᐊᓂ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᒍᕋᐃᑦ 12-ᒥ ᑕᐃᔭᐅᖅᑰᕋᓗᐊᕐᒪᑦ, 

ᓇᐃᓈᕐᓗᒍ. 

 

 

 

ᑕᐃᒪᓕ ᓄᓇᕗᑦ ᑕᑯᒍᔅᓯᐅᒃ ᐊᓯᖏᓪᓗ 

ᐊᕕᒃᑐᖅᓯᒪᔪᑦ, ᐊᔾᔨᐅᓐᖏᒻᒪᑕᐃ ᑕᕝᕘᓇ ᑕᒪᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᑐᓐᖓᕕᖃᕐᓂᖏᑦ ᐸᕐᓇᒍᑕᐅᔪᓪᓗ 

ᐱᕙᒌᔭᕈᑕᐅᔪᓪᓗ ᐊᑐᐃᓐᓇᐅᑎᑕᐅᕗᑦ ᓄᓇᕗᑦ 

ᐃᓗᐊᓂ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, 

ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

ᐊᓯᖏᓐᓂᒃ ᐊᑎᖃᕋᒪ ᐊᑕᐅᓯᕐᒥᒃ. ᐅᐊᑦᑎᐊᕈ 

ᐊᐱᕆᑎᒃᑲᓐᓂᕐᓂᐊᕋᒃᑭᑦ. ᒫᓐᓇ 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ, ᒪᑭᓐᓯ. 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑐᑭᓯᐅᒪᓂᑦᑎᒍᓪᓕ ᐊᓯᖏᓐᓃᑦᑐᒥᒃ ᐱᑕᖃᕐᒪᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᓐᓂ ᑕᐃᒪ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐃᓕᓯᒪᕙᒌᓐᖏᑉᐸᑕ ᑎᓕᔭᐅᒐᔭᕐᒪᑕ 

ᐃᓯᕈᓐᓇᐅᑎᒃᓴᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᓄᑦ ᑕᐃᒫᒃ 

ᐃᓯᕈᓐᓇᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ. 

ᐃᒪᓐᓇᐅᓐᖏᑦᑑᒐᓗᐊᖅ. 

 

ᐊᔾᔨᐅᓐᖏᓐᓂᖓᓅᓐᖏᑦᑑᒐᓗᐊᖅ, ᑕᐃᒪᓕ ᓄᓇᕗᑦ 

ᑕᑯᒍᕕᐅᒃ ᐃᓄᒃᑕᖃᕐᓂᐊᕐᒪᑦ ᒍᕋᐃᑦ 12-ᒥ 

ᐱᔭᕇᖅᓯᒪᓐᖏᑐᐃᓐᓇᕆᐊᖃᕐᒪᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓕᓐᓂᐊᕐᕕᖕᒦᓐᓇᓵᓕᖅᑐᒥᒃ. ᑖᒃᑯᐊ 

ᓯᓚᑦᑐᖅᓴᕐᕕᐅᑉ ᑐᓐᖓᕕᖏᓐᓄᑦ ᑕᒪᐃᑦᑐᓄᑦ 

ᐃᓕᓐᓂᐊᕋᒃᓴᖃᖅᑐᑦ. ᑖᓐᓇ ᐱᓕᕆᔾᔪᑕᐅᖃᑕᐅᔪᖅ. 

 

 

 

 

ᑕᐃᒪᓕ ᑐᓴᖃᑦᑕᓚᐅᕋᑦᑕ ᐃᓕᓴᐃᔩᑦ ᐃᓚᖏᓐᓂᒃ 
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I think what we have heard from some of the 

educators though, is that students coming out 

of the high school system may not have the 

qualifications in order to move forward. I 

think if there are improvements at the high 

school level, that the demand and the 

potential need for offering those courses may 

reduce over time, but those types of 

programs do play a role given the needs of 

some of the learners and where they are in 

terms of their abilities, if you will, and their 

readiness to enter into some of these 

programs.  

 

Maybe just as a final comment, it also speaks 

to what some of the earlier discussions we 

had about the high school system and 

students being provided with advice about 

the types of courses that they need to get 

into, for example, nursing or the teaching 

program so that if they graduate and they 

weren’t aware about those pre-requisites, 

they may very well have to take something 

like college foundations to allow them to fill 

those gaps, so to speak, and get those pre-

requisites.  

 

Some of that demand, if you will, could be 

avoided by students having a better 

understanding of what it is that they need to 

take in high school so that they have those 

pre-requisites already when they graduate 

and avoid having to take a college 

foundations type of program. Thank you. 

 

Chairperson: Thank you. (interpretation) 

Member John Main. 

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. I’ll now ask Arctic 

College about that. (interpretation ends) It’s 

hypothetical, but I think it’s not that far out 

there. If we, tomorrow, said no more college 

foundation course of any kind in Nunavut 

and you offer your courses, but you’re not 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐳᖅᑐᓂᖅᓴᓂᒃ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒦᖔᖅᑐᑦ ᐃᒪᓐᓇ 

ᐃᓕᓯᒪᓂᖃᓐᖏᑐᐃᓐᓇᕆᐊᖃᕐᒪᑕ 

ᓯᕗᒧᐊᒃᑲᓐᓂᕈᑎᒃᓴᒥᖕᓂᒃ. ᑕᐃᒪᓕ ᐳᖅᑐᓂᖅᓴᒥᒃ 

ᐃᓕᓐᓂᐊᕐᕕᖓ ᐱᐅᓯᕚᓪᓕᖅᑐᖅ ᐊᒻᒪᓗ 

ᐱᔪᒪᔭᐅᓂᖓ ᐱᑕᖃᕆᐊᖃᕐᓂᖏᓪᓗ 

ᐃᓕᓐᓂᐊᕈᑎᖃᖅᑎᑦᑎᓂᕐᒧᑦ 

ᒥᒃᖠᕚᓪᓕᑐᐃᓐᓇᕆᐊᓕᐅᒐᓗᐊᖅ 

ᐊᑐᖅᐸᓪᓕᐊᑎᓪᓗᒍ ᑕᒪᒃᑯᐊᑦᑕᐅᖅ 

ᐊᒃᑐᐃᓯᒪᖃᑕᐅᖕᒪᑕ ᐱᔭᕆᐊᖃᖅᑕᖏᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᔪᓐᖏᓐᓂᖏᓪᓗ ᑕᑯᓪᓗᒋᑦ ᐃᒪᓐᓇ 

ᐃᓯᕈᓐᓇᕐᓂᖏᓐᓄᑦ ᑕᒪᒃᑯᓄᖓ 

ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᓕᓐᓄᑦ. 

 

ᑭᖑᓪᓕᖅᐹᕆᓗᒍᖃᐃ ᐅᖃᐅᓯᖃᕐᒥᖕᒪᑦ 

ᐅᖃᖃᑎᒌᒍᑎᒋᖅᑲᐅᔭᑎᑦ ᐄ, ᐃᓕᓐᓂᐊᕐᕖᑦ 

ᐳᖅᑐᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᐅᖃᐅᔾᔭᐅᒋᐊᖅᐸᖢᑕ ᖃᓄᐃᑦᑐᓂᒃ 

ᐃᓕᓐᓂᐊᕆᐊᖃᕐᒪᖔᑕ ᓲᕐᓗ 

ᐋᓐᓂᐊᓯᐅᖅᑎᓐᖑᕋᓱᖕᓂᕐᒧᑦ 

ᐃᓕᓴᐃᔨᖑᕋᓱᖕᓂᕐᒧᓘᓐᓃᑦ ᐱᔪᒪᑉᐸᑕ. ᑕᐃᒪᓕ 

ᐃᓱᓕᑦᑎᒍᓂ ᐅᔾᔨᕈᓐᖏᓪᓗᑎᒡᓗ 

ᐱᑕᖃᖅᐸᒌᕆᐊᕐᓗᓂ ᑕᒪᒃᑯᓄᖓ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ 

ᐃᓕᓐᓂᐊᕆᐊᖃᑐᐃᓐᓇᖅᑐᑦ ᑕᒪᒃᑯᐊ 

ᐃᓚᑰᔾᔪᑎᒋᔭᖏᑦ ᐃᓗᓪᓕᖁᔭᓪᓗᒋᑦ 

ᐊᑐᖅᐸᒌᕆᐊᖅᓯᒪᔭᕆᐊᖃᕐᓗᓂ.  

 

ᑕᐃᒪᓕ ᐱᑕᖃᖔᖃᖅᐸᒌᕐᓗᓂ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᑐᑭᓯᐅᒪᑦᑎᐊᕐᓂᖅᓴᐅᒻᒪᑕ ᑭᓱᒥᒃ 

ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑕᕕᓂᕐᒥᓂᒃ ᑖᒃᑯᐊ 

ᑎᒍᒥᐊᖅᐸᒌᕐᓂᐊᕐᒪᑕ ᐃᓱᓕᑦᑎᓯᒪᓪᓗᑎᒃ ᑕᐃᒫᒃ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒦᓕᒻᒪᒃᓴᓂᕐᒥᒃ 

ᐃᓕᓐᓂᐊᕆᐊᖃᓐᖏᓪᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪᓕᒐᓕᐅᖅᑎ ᔮᓐ ᒪᐃᓐ. 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. 

ᕼᐃᓚᑦᑐᖅᕼᐊᕐᕕᓕᕆᔨᒃᑯᑦ ᑕᐃᒪ 

ᐊᐱᕆᕼᐅᐊᓕᖅᐸᒃᑲ ᑕᒪᑦᓱᒪ ᒥᒃᕼᐋᓄᑦ. (ᑐᓵᔨᑎᒍᑦ) 

ᐃᒪᓐᓇ ᐃᓱᒪᑐᐃᓐᓇᖅᑰᖅᑑᒐᓗᐊᖅ. ᖃᐅᑉᐸᖅᑲᐃ 

ᐅᖃᕐᓂᕈᑦᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒦᓕᒻᒪᒃᓴᓂᕐᒧᑦ 

ᐃᓕᓐᓂᐊᖅᑐᖃᔾᔮᔪᓐᓃᖅᑐᖅ 

ᐱᑕᖃᕆᐊᖃᕈᓐᓃᖅᑐᖅ, ᑭᓯᐊᓂ  

 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒦᒋᐅᖅᓴᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ 

ᖃᓄᖅ ᐊᒃᑐᖅᓯᓂᖃᕋᔭᖅᐸ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ 
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allowed to offer any college foundation 

courses, what would the effect be on the 

college and the course offerings and students 

within those courses? (interpretation) Thank 

you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you. To 

Arctic College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. (interpretation ends) 

Hypothetically there could be immediate 

impacts to other programs. If a learner was 

previously taking something before or could 

have taken something before in the program 

that’s now taken away, sometimes we see 

also that during their time in a community 

learning centre or a college program, they see 

something else has become available and 

their interest kind of changes over time too. 

Hypothetically they wouldn’t have that 

opportunity because now a program is taken 

away, another tool is taken away. Sometimes 

that happens because funding disappears or a 

community needs change, but it should be 

community-driven and communities need to 

be involved.  

 

For us, we need to do a lot better in, perhaps, 

educating the communities and the public 

about what sorts of program offerings are 

available and what exactly do they mean. For 

the most part, we try to impress upon all the 

learners regardless of what program they’re 

taking that they’re aware of all the 

requirements and all the responsibilities that 

they’re signing onto as an adult. That’s 

something that I think we’re continually 

improving all the time, but that’s clearly one 

area where I think we need to spend a little 

bit of time. We’re starting with things like 

calendars, trying to clarify things with 

different stakeholders about the college’s 

role, funding, communities, and so on. 

(interpretation) Thank you, Madam 

Chairperson. 

ᐃᓕᓐᓂᐊᒐᒃᓴᖏᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᖏᓐᓄᓪᓗ 

ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᕈᓯᕐᒥ? (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, 

ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓄᑦ, 

ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᑕᐃᒪ ᐃᓱᒪᒋᑐᐃᓐᓇᕐᓗᒍ 

ᐊᒃᑐᖅᓯᑲᐅᑎᒋᓂᖃᑐᐃᓐᓇᕆᐊᓕᒃ ᐊᓯᖏᓐᓄᑦ 

ᐱᓕᕆᐊᒃᓴᓄᑦ. ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᖅᑎ 

ᐃᓕᓐᓂᐊᖅᑐᕕᓂᐅᑉᐸᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐃᓕᓐᓂᐊᕈᓐᓇᖅᑐᕆᓂᖅᐸᑦ ᓯᕗᓂᐊᒍᑦ ᒫᓐᓇ 

ᐲᖅᑕᐅᓯᒪᓕᖅᑐᒥᒃ ᐃᓛᓐᓂᒃᑯᑦ ᑕᑯᖃᑦᑕᕋᑦᑕ ᑕᐃᒪ 

ᓄᓇᓕᖕᓂ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐅᕝᕙᓘᓐᓃᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᐊᑐᐃᓐᓇᖅᑕᖃᓕᕐᓂᖅᐸᑦ 

ᑕᐃᒫᑦᑕᐅᖅ ᐊᔾᔨᒋᔪᓐᓃᖅᐸᓪᓕᐊᒻᒪᒋᑦ ᐱᔪᒪᔭᖏᑦ. 

ᑖᓐᓇ ᐃᓱᒪᒋᑐᐃᓐᓇᕐᓗᒍ ᐱᕕᖃᕋᔭᓐᖏᑦᑐᖅ ᑕᐃᒪ 

ᐃᓕᓐᓂᐊᕈᑎ ᐲᖅᑕᐅᑉᐸᑦ, ᓴᓇᕐᕈᑎᒃᓴᒃᑲᓐᓂᖓ 

ᐲᖅᑕᐅᓯᒪᓕᕐᒪᑦ. ᑕᐃᒪᐃᓲᖑᒻᒪᑦ 

ᑮᓇᐅᔭᖅᑕᖃᕈᓐᓃᕐᓂᖅᐸᓪᓘᓐᓃᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᓄᓇᓕᖕᓂ ᐱᔪᒪᔭᐅᔪᖅ ᐊᓯᔾᔨᖅᐸᓪᓕᐊᑎᓪᓗᒍ, 

ᓄᓇᓕᖕᓂ ᐱᒋᐊᖅᑎᑕᐅᔭᕆᐊᖃᕐᒪᑦ ᐊᒻᒪᓗ 

ᓄᓇᓖᑦᑕᐅᖅ ᐃᓚᐅᖏᓐᓇᕆᐊᖃᕐᒥᖕᒪᑕ.  

 

 

 

ᐅᕙᑦᑎᓐᓄᑦ ᐱᓕᕆᑦᑎᐊᕐᓂᖅᓴᐅᔭᕆᐊᖃᕋᑦᑕ 

ᓄᓇᓖᑦ ᐃᓕᑦᑎᑉᐸᓪᓗᒋᑦ ᑕᖅᑲᒃᑯᐊ ᐃᓄᐃᓪᓗ 

ᖃᓄᐃᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕋᑦᓴᓂᒃ 

ᐊᑐᐃᓐᓇᖅᑕᖃᕐᒪᖔᑦ ᐊᒻᒪᓗ ᖃᓄᓪᓚᑦᑖᖅ 

ᑐᑭᖃᕐᒪᖔᑕ. ᑐᑭᓯᑦᑎᓐᓇᓱᖃᑦᑕᖅᑕᕋᓗᐊᕗᑦ 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᓇᓕᐊᓐᓂᑐᐃᓐᓇᖅ 

ᐃᓕᓐᓂᐊᕋᓗᐊᖅᐸᑕ, ᖃᐅᔨᒪᔭᐃᓐᓇᕆᓪᓗᓂᒋᑦ 

ᐱᓯᒪᔭᕆᐊᖃᕐᓂᖏᑦ ᐊᒻᒪᓗ ᑲᒪᒋᔭᕆᐊᖃᖅᑕᖏᑦ 

ᐃᓐᓇᐅᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓐᖑᕈᒪᒍᑎᒃ. 

ᐱᐅᓯᕙᓪᓕᐊᖑᔭᐃᓐᓇᖅᑐᒍᑦ ᑕᒪᐅᓇ, ᑭᓯᐊᓂ 

ᑖᓐᓇᓕ ᑕᕝᕙ ᐱᓕᕆᐊᕆᒃᑲᓐᓂᕆᐊᖃᖅᑕᕗᑦ. ᓲᕐᓗ 

ᐅᓪᓗᖅᓯᐅᑎᑦ, ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓐᓂᕐᓗᒋᑦ 

ᐱᓕᕆᖃᑕᐅᔪᓄᑦ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ 

ᐱᓕᕆᐊᖏᑎᒍᑦ, ᑮᓇᐅᔭᖃᖅᑎᑦᑎᓂᕐᒧᑦ, 

ᓄᓇᓕᖕᓂᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ, 

ᐃᑦᓯᕙᐅᑖᖅ. 

 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪᓕᒐᓕᐅᖅᑎ ᐹᓪ ᖁᐊᓴ. 
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Chairperson (interpretation): Thank you. 

Member Paul Quassa. 

 

Mr. Quassa (interpretation): Thank you, 

Madam Chairperson. On the same issue of 

what my colleague had asked earlier about, 

part of it, first of all, we’re all aware that 

people who are sitting here, all of us are 

aware that we need more Inuit teachers who 

can speak Inuktitut, who are literate in 

Inuktitut that will be teaching Inuktitut. We 

all know that. We live in Nunavut and all of 

us are probably aware of that.  

 

According to the report of the Auditor 

General’s office, the college foundation 

program is very useful and NTEP, the 

Teacher Education Program was heavily 

utilized. The purpose probably is that people 

who graduate from grade 12 are not on par 

with… . They say they graduate grade 12, 

but they have to go through the college 

foundation course. It’s unfortunate. It’s very 

unfortunate. To my understanding, with the 

course being very useful in 2018, the 

Nunavut Arctic College were going to stop 

doing the college foundation program. To my 

understanding that is the situation and the 

reasoning was because they have to get third-

party funding in order to operate. I have a 

short question; in 2018 you wanted to stop 

the college foundation program when we 

need a lot of Inuktitut teachers who are 

literate. Thank you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

For Arctic College, Mr. Suvega.  

 

Mr. Suvega (interpretation): Thank you, 

Madam Chairperson. I thank you for your 

question. On language, that is our priority 

too. They need to be added and they need to 

be a part of the work for the courses and 

programs. Yes, we need teachers, and yes, 

we totally agree with that. We operate with 

 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᒪᑐᒧᖓ ᓱᓖᓛᒃ 

ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒪ ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᖓᑕ 

ᐃᓚᖓᓂᒃ, ᓯᕗᓪᓕᖅᐹᒥᖃᐃ ᐃᓛᒃ ᖃᐅᔨᒪᒐᑦᑕ 

ᑕᕝᕙᓂ ᐃᒃᓯᕚᖅᑐᑎᒍᑦ ᑕᒪᑦᑕᑦᑎᐊᖅ ᖃᐅᔨᒪᒐᑦᑕ 

ᐃᓄᖕᓂᒃ ᐃᓕᓴᐃᔨᑖᕆᐊᖃᓪᓚᕆᒃᑲᑦᑕ ᐃᓄᒃᑎᑐᑦ 

ᐅᖃᓪᓚᒍᓐᓇᖅᑐᓂᒃ, ᐃᓄᒃᑎᑐᑦ 

ᐃᓕᓴᐃᖃᑦᑕᕐᓂᐊᖅᑐᓂᒃ. ᖃᐅᔨᒪᑦᑎᐊᖅᑐᒍᑦ. 

ᓄᓇᕗᑦᒥᐅᑕᐅᒐᑦᑕ ᑕᒪᑦᑕᑦᑎᐊᖅ ᖃᐅᔨᒪᔪᒃᓴᐅᔪᒍᑦ 

ᑕᒪᑐᒥᖓ.  

 

ᑕᐃᒪ ᑖᒃᑯᐊ ᑭᒡᓕᓯᓂᐊᖅᑎᒃᑰᓂᕋᖃᑦᑕᖅᑕᒃᑲᓕ 

ᑎᑎᖅᑲᖓ ᒪᓕᒃᖢᒍᐃᓛᒃ, ᑕᒪᓐᓇ College 

Foundation Program ᐱᔾᔪᑎᒋᓪᓗᒍ 

ᐊᑑᑎᖃᖅᑐᒻᒪᕆᐅᖕᒪᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᓕᓴᐃᔨᒃᓴᖁᑎᑦᑎᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᑖᓐᓇᑦᑕᐅᖅ 

ᐊᑐᖅᑕᐅᕐᔪᐊᖃᑦᑕᓚᐅᕐᒪᑦ College Foundation. 

ᐱᔾᔪᑎᖃᖅᑐᒃᓴᐅᔪᖅ ᑕᒪᒃᑯᐊ 

ᐃᓕᓐᓂᐊᕐᕕᓪᓚᑦᑖᑦᑎᓐᓂ ᐃᓕᓐᓂᐊᕌᓂᒃᑐᐊᐲᑦ 

ᒍᕋᐃᑦ 12-ᑖᖅᑑᒐᓗᐊᑦ ᓱᓕ 

ᐊᖑᒪᓐᖏᐊᕐᔪᖕᓂᖅᑎᓪᓗᒋᑦ ᓱᓇᐅᕝᕙ ᒍᕋᐃᑦ 12-

ᑖᕐᓂᕋᖅᑕᐅᔫᒐᓗᐊᑦ 

ᑕᐃᒪᓐᓇᐃᑦᑐᒃᑰᖃᑦᑕᕆᐊᖃᕐᒪᑕ. ᐊᐃᑦᑖᖑᒐᓗᐊᖅ. 

ᑖᓐᓇ ᒪᒥᐊᓇᓪᓚᕆᑦᑐᖅ. ᑕᐃᒪ ᑐᑭᓯᐅᒪᔭᒃᑯᑦ 

ᑕᕝᕙᓂ ᑕᒪᓐᓇ ᐊᑑᑎᖃᕐᔪᐊᖅᑎᓪᓗᒍ 2018-

ᖑᑎᓪᓗᒍ ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᑦ ᑕᒪᑐᒥᖓ 

College Foundation Program-ᒥᒃ 

ᓄᖅᑲᖅᑎᑦᑎᓂᐊᓕᓚᐅᕐᒪᑕᒎᖅ. ᑖᓐᓇ ᑐᑭᓯᐅᒪᔭᒃᑯᑦ 

ᑕᐃᒪᓐᓇᐃᓕᖓᖕᒪᑦ ᐱᔾᔪᑎᖃᖅᖢᑎᒃ 

ᓯᓚᑎᖔᖓᓂᒃ ᑮᓇᐅᔭᓂᒃ ᑖᓐᓇ ᐊᐅᓚᔾᔪᑎᖃᕐᒪᑦ. 

ᐅᓇ ᐊᐱᖅᑯᑎᒋᔭᕋ ᓇᐃᑦᑑᒐᓗᐊᖅ: ᑖᓐᓇ 2018-ᒥ 

ᓄᖅᑲᖁᔨᓐᓂᕋᔅᓯ ᑖᓐᓇ College Foundation-ᒥᒃ? 

ᐃᓕᓴᐃᔨᑖᕆᐊᖃᓪᓚᕆᒃᑎᓪᓗᑕ ᐃᓄᖕᓂᒃ, 

ᐃᓄᒃᑎᑐᑦ ᐅᖃᓪᓚᒍᓐᓇᓪᓚᑦᑖᖅᑐᓂᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᓯᓚᑦᑐᖅᓴᕐᕕᒃ, ᓱᕕᒐᖅ. 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 

ᖁᔭᓐᓇᒦᒃ ᑖᑦᓱᒥᓐᖓ ᐊᐱᕆᒐᕕᑦ. ᑕᒪᓐᓇ 

ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐱᒻᒪᕆᐅᑎᒻᒥᔭᕗᑦᑕᐅᖅ 

ᐃᓚᔭᐅᔭᕆᐊᖃᕐᓂᖏᓐᓂᒃ ᐊᒻᒪ 

ᓴᓇᔭᐅᖃᑕᐅᔭᕆᐊᖃᕐᓂᖏᓐᓂᒃ ᐱᓕᕆᔾᔪᑕᐅᔪᓂᒃ 

ᐃᓕᓐᓂᐊᕈᑕᐅᓂᐊᖅᑐᓂᓪᓗ. ᐄ, 

ᐃᓕᓴᐃᔨᖃᓪᓚᕆᒋᐊᖃᖅᑐᒍᑦ ᐱᓕᕆᐊᕆᔭᐅᔪᓂᒃ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ. ᑖᓐᓇ ᐊᖏᖃᑎᒋᑦᓯᐊᖅᑕᕗᑦ. 
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funding and if the funding is not there, if we 

need to cut programs when the funding is 

discontinued, occasionally maybe in the 

future, we don’t want to see that. If that is 

going to be the case, we will have to 

approach the government again. This is in a 

dangerous position, are they going to cut it? 

If you want to consider that more as a 

government, and members will have to 

consider that in the future.  

 

It is obvious I would like my vice-president 

to elaborate on that. Thank you. 

 

Chairman (interpretation): Thank you. 

Rebecca Mearns. 

 

Ms. Mearns: Thank you, Madam 

Chairperson. I’ll just touch on a few 

examples from the college that we’re 

currently working on as far as preparing our 

learners to enter into different programs, 

whether it be the degree program, or 

diplomas.  

 

The first example of change is we have 

changed pre-nursing to pre-health, which 

opens up a number of different options for 

our learners, so it’s not as narrow towards 

only nursing. It opens up, if a learner enters 

into pre-health, then it opens up additional 

options for them to continue on based on the 

courses that they receive in that program. 

 

College foundations is currently being 

offered here in Iqaluit. Then when it comes 

to the teacher education program, as 

everyone is aware, there have been some 

changes that are happening to the Nunavut 

Teacher Education Program with a focus on 

Inuktitut in the first two years or 

Inuinnaqtun. Currently we are running a 

focus on first language, with ongoing 

development of a second language program 

as well.  

 

ᑮᓇᐅᔭᐃᑦ ᐊᐅᓚᔾᔪᑎᒋᒐᑦᑎᒍ. ᑮᓇᐅᔭᐃᑦ 

ᑕᐃᑲᓃᓐᓂᐊᓐᖏᑉᐸᑕ ᐄ, ᐃᓚᖏᑦ 

ᑭᐱᔭᐅᔭᕆᐊᖃᖅᐸᑕ ᑮᓇᐅᔭᐃᑦ 

ᑲᔪᓯᑎᑕᐅᓂᐊᓐᖏᑉᐸᑕ, ᐃᓛᓐᓂᒃᑯᑦ 

ᓯᕗᓂᑦᑎᓐᓂᖃᐃ ᑕᒪᓐᓇ 

ᑕᐃᒪᐃᖁᓇᓐᖏᑦᑑᒐᓗᐊᖅ ᑕᐃᒪᐃᑲᓪᓚᓕᕐᓂᐊᖅᐸᑦ, 

ᓵᒃᑲᓐᓂᒋᐊᖃᕐᓂᐊᕐᒥᔪᒍᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ, “ᐄᖑᓇ 

ᐅᓗᕆᐊᓇᖅᓯᔪᖃᐃ ᐅᕝᕙᓘᓐᓃᑦ 

ᑭᐱᔭᐅᓚᖓᓕᖅᑐᖃᐃ. ᖃᓄᖅᑑᒃᑲᓐᓂᕈᒪᕕᓯ?” 

ᑕᒪᓐᓇ ᒐᕙᒪᒃᑯᓐᓄᑦ ᒪᓕᒐᓕᐅᖅᑎᓄᓪᓗ 

ᐃᓱᒪᖅᓴᖅᓯᐅᕈᑕᐅᒋᐊᖃᕐᓂᐊᖅᑐᖃᐃ 

ᓯᕗᓂᑦᑎᓐᓄᑦ.  

 

ᓇᓗᓇᓐᖏᒻᒪᑦ ᐅᖃᐅᓯᖃᑲᐃᓐᓇᕈᒪᖅᑲᐅᒻᒥᒻᒪᑦᑕᐅᖅ 

ᑐᖏᓕᕋ ᐃᓚᖁᓂᐊᕐᒥᔭᕋ. ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᕆᐱᑲ ᒨᓐᔅ. 

 

ᒨᓐᔅ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᐅᖃᐅᓯᕆᒐᓛᖕᓂᐊᕋᒃᑯ ᐆᑦᑑᑎᖃᕐᓗᖓ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᒫᓐᓇ ᐱᓕᕆᐊᕆᔭᑦᑎᓐᓂᒃ 

ᐱᕙᒌᔭᐃᓂᕐᒧᑦ ᐱᓕᒻᒪᒃᓴᐃᓗᑕ ᐊᔾᔨᒌᓐᖏᑦᑐᒥᒃ 

ᑖᒃᑯᓄᖓ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕈᒻᒧᑦ ᐅᕝᕙᓘᓐᓃᑦ 

ᐸᐃᑉᐹᖅᑖᕐᓂᕐᒧᑦ.  

 

ᑐᑭᓕᐅᕈᑎᒋᔭᕋ ᓯᕗᓪᓕᖅᐹᖅ ᐊᓯᔾᔨᖅᐸᓪᓕᐊᔪᒥᒃ 

ᑖᓐᓇ ᐋᓐᓂᐊᓯᐅᖅᑎᓐᖑᓚᐅᓐᖏᓪᓗᓂ 

ᐋᓐᓂᐊᖃᕐᓇᓐᖏᑦᑐᓕᕆᓂᐅᑉ ᓇᓕᕌᒐᒃᓴᓂᒃ 

ᓴᖅᑭᑦᑎᖕᒪᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. ᑕᐃᒫᒃ 

ᐋᓐᓂᐊᓯᐅᖅᑎᓕᕆᓂᕐᒧᑐᐊᖑᑲᐃᓐᓇᕐᒪᑦ, 

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᕙᒌᔭᖅᐸᑕ ᑕᐃᒪ 

ᓇᓕᕌᒐᒃᓴᖃᒃᑲᓐᓂᓕᕆᒍᕕᑦ 

ᐃᓕᓐᓂᐊᕈᓐᓇᖅᑕᖏᓐᓂᒃ ᑕᕝᕘᓇ.  

 

ᑖᒃᑯᐊ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒦᓕᒻᒪᒃᓴᕐᓂᖅ ᑕᕝᕙᓂ ᒫᓐᓇ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᔪᖅ ᐃᖃᓗᖕᓂ. ᑕᐃᒪᓕ 

ᐃᓕᓴᐃᔨᓐᖑᖅᓴᓂᕐᒨᕈᑦᑕ ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒐᑦᑕ 

ᐊᓯᔾᔨᖅᐸᓪᓕᐊᓯᒪᖕᒪᑦ ᓄᓇᕗᒥ 

ᐃᓕᓴᐃᔨᓐᖑᕆᐅᖅᓴᓂᕐᒧᑦ ᐃᓄᒃᑎᑐᑦ 

ᑕᑯᓐᓈᒐᖃᕐᓂᖅᓴᐅᓪᓗᑕ ᐃᓄᐃᓐᓇᖅᑐᕐᓗᐃᓐᓇ 

ᒫᓐᓇᐅᔪᖅ ᐊᐅᓚᑦᑎᔨ ᓯᕗᓪᓕᕐᒥᒃ ᐅᖃᐅᓯᕆᔭᐅᔪᖅ 

ᐱᕙᓪᓕᐊᓂᖏᑦ ᐊᒻᒪᓗ ᐅᖃᐅᓯᖃᒃᑲᓐᓂᖅᑐᒥᒃ.  

 

 

 

 

ᑕᐃᒪᓕ ᑕᕝᕗᖓ ᐃᓚᓕᐅᔾᔭᐅᓚᖓᔪᖅ ᐃᒪᓐᓇ 

ᑐᓐᖓᕕᑦᑎᓐᓂᑐᐊᑦᑎᐊᖅ ᑕᑯᓐᓈᒐᖅ ᐃᓄᒃᑎᑐᑦ 
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Part of what is worked into that program 

currently is almost like a foundation year 

with a focus improving Inuktitut literacy, 

whether writing, reading, and improving 

their skills in Inuktut, and also providing the 

courses that are required to enter into the 

degree program for the Bachelor of 

Education. (interpretation) Thank you. 

 
Chairman (interpretation): Thank you. 

(interpretation ends) Just be cognizant of the 

interpreters. Slow down. Slow down. 

Member Paul Quassa. 

 

Mr. Quassa (interpretation): Thank you, 

Madam Chairperson. Yes, from what we just 

heard, we are just trying to be in a losing 

situation. Everything runs on money these 

days. It’s very important, though. We really 

need Inuktitut-speaking teachers and we 

really need Inuktitut-speaking nurses. There 

are those things because we are in Nunavut 

after all and we’re talking about Inuktitut.  

 

When I was first speaking on the matter, 

referring to the report, it’s a good report. 

However, it’s all English. I’m not criticizing 

the English language. I was taught in 

English, so I can speak English, but 

everything seems to be slated towards the 

English language and it seems like the Inuit 

language is being set aside again.  

 

It’s probably my last question, Madam 

Chairperson. As I stated, we really need Inuit 

teachers and it really helps to have Inuit 

teachers. My next question will be to the 

Department of Education. What is the 

department doing? These teachers will be 

working for the Department of Education 

once they finish their Nunavut Arctic College 

schooling. If the Department of Education 

wants to have Inuktitut-speaking teachers, 

what is the department doing?  

 

It was stated earlier by the Nunavut Arctic 

ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖅ, ᑎᑎᕋᕈᓐᓇᕐᓂᕐᒥᒃ, ᐊᒻᒪᓗ 

ᐱᐅᓯᕚᓪᓕᖅᑎᑦᑎᓂᕐᒥᒃ ᐱᓕᒻᒪᒃᓯᒪᔭᖏᑦ ᐃᓄᒃᑎᑐᑦ 

ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓗᑎᒃ 

ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑕᖏᓐᓂᒃ ᑖᒃᑯᓄᖓ 

ᐸᐃᑉᐹᒃᑖᕋᓱᖕᓂᕐᒧᑦ ᐃᓕᓴᐃᔨᐃᓂᕐᒧᑦ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) 

ᐅᔾᔨᕆᖃᑦᑕᕈᓐᓇᕈᔅᓯᐅᒃ ᑐᓵᔩᑦ ᓱᒃᑲᐃᔾᔫᒥᓗᓯ 

ᐅᖃᓪᓚᒃᑳᖓᔅᓯ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪᓕᒐᓕᐅᖅᑎ 

ᐹᓪ ᖁᐊᓴ. 

 

ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄᓛᒃ ᑕᐃᒪᐃᓛᒃ 

ᐅᖃᖅᑕᐅᓵᖅᑐᖅ ᐃᓚᖓᒍᑦ ᓲᕐᓗ ᐅᕙᑦᑎᓐᓂᒃ, 

ᖃᓄᕐᖔ, ᓵᓚᐅᑎᑐᐃᓐᓇᖅᑰᔨᓕᖃᑦᑕᕋᑦᑕ 

“ᑮᓇᐅᔭᖃᓐᖏᑉᐸᑦ ᒪᒥᐊᓇᐅᒐᓗᐊᖅ” 

ᐃᒪᓐᓇᐃᓕᖃᑦᑕᖅᑎᓪᓗᑕ ᓱᓕᓪᓗᓂᓗ ᑕᐃᒪ 

ᑮᓇᐅᔭᒧᑦ ᑭᓯᐊᓂ ᐊᐅᓚᓕᕐᒪᑕ ᓱᓇᓕᒫᑦ. ᑕᐃᒪᓖᓛᒃ 

ᑕᒪᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐱᒻᒪᕆᐅᑎᓪᓗᒍ 

ᐃᓕᓴᐃᔨᑖᕆᐊᖃᓪᓚᕆᒃᑎᓪᓗᑕ ᐃᓄᒃᑎᑐᑦ 

ᐅᖃᓪᓚᒍᓐᓇᓪᓚᑦᑖᖅᑐᓂᒃ 

ᐋᓐᓂᐊᖅᓯᐅᑎᑖᕆᐊᖃᖅᖢᑕ ᐃᓄᒃᑎᑐᑦ 

ᐅᖃᓪᓚᒍᓐᓇᓪᓚᑦᑖᖅᑐᓂᒃ ᑕᒪᔾᔭᐅᖕᒪᑕ. 

ᓄᓇᕗᑦᒦᓐᓇᑦᑕ ᐱᔾᔪᑎᒋᓪᓗᒍ ᑖᓐᓇ ᐅᖃᐅᓯᕆᒐᑦᑎᒍᑦ 

ᐃᓄᒃᑎᑐᑦ.  

 

ᐊᒻᒪ ᑕᐃᔅᓱᒪᓂ ᓯᕗᓪᓕᖅᐹᒥᒃ ᐅᖃᓪᓚᒃᑎᓪᓗᖓᐃᓛᒃ 

ᑖᓐᓇ ᐅᖃᓕᒫᓕᐅᖅᓯᒪᔪᕐᖏᓛᒃ ᐅᓇ ᐱᐅᔪᒻᒪᕆᐅᔪᖅ, 

ᑭᓯᐊᓂ ᑐᕌᖓᑐᐃᓐᓇᕐᒪᑦ ᖃᓪᓗᓈᑎᑐᑦ 

ᐅᖃᓪᓚᖕᓂᕐᒥᒃ. ᐊᑭᕋᖅᑐᓐᖏᑦᑐᖓ ᖃᓪᓗᓈᑎᑐᑦ 

ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᖅᓯᒪᖕᒥᒐᒪ 

ᖃᓪᖢᓇᐅᔭᕈᓐᓇᖅᐳᖓ ᑕᕝᕙ, ᑭᓯᐊᓂ 

ᖃᓪᓗᓈᑎᑐᑐᐃᓐᓇᖅ ᐅᖃᓪᓚᖕᓂᕐᒥᒃ ᑐᕌᖓᑎᓪᓗᒋᑦ 

ᑕᒪᒃᑯᐊ ᓲᕐᓗ ᐃᓄᐃᑦ ᖁᔭᓈᖅᑕᐅᔪᑦ ᐅᖃᐅᓯᖏᑦ 

ᑕᐃᒪᓐᓇᐃᓕᖓᖅᑰᔩᖕᒪᑦ.  

 

ᑭᓯᐊᓂ ᑖᓐᓇ ᐊᐱᖅᑯᑎ ᑭᖑᓪᓕᖅᐹᕆᔭᒃᓴᕆᓕᖅᑕᕋ, 

ᐃᒃᓯᕙᐅᑖᖅ, ᐃᓛᒃ ᑭᖑᓪᓕᖅᐹᕆᓕᖅᑕᕋ 

ᐅᖃᖅᑲᐅᑎᓪᓗᖓ ᐃᓄᖕᓂᒃ 

ᐃᓕᓴᐃᔨᑖᕆᐊᖃᓪᓚᕆᒃᑲᑦᑕ ᐊᒻᒪ ᑖᓐᓇ 

ᐃᑲᔫᑎᖃᓪᓚᕆᖕᒪᑦ ᑖᓐᓇᑦᑕᐅᖅ 

ᐊᐱᖅᑯᑎᒋᓂᐊᓕᕐᒥᔭᕋ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ. 

ᖃᓄᐃᓕᐅᕋᓗᐊᖅᐸᓪᓕᑭᐊᖅ ᓲᖃᐃᒻᒪ 

ᐃᓕᓴᐃᔨᒃᓴᕆᓂᐊᕐᒪᒋᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᖕᒥ ᐱᐊᓂᒃᐸᑕ? ᐃᑲᔪᖅᑐᓪᓚᕆᖕᓂᐊᕈᑎᒃ 

ᑖᒃᑯᓂᖓ ᐃᓕᓴᐃᔨᑖᕈᒪᒍᑎᒃ 

ᐃᓄᒃᑎᑑᕈᓐᓇᓪᓚᕆᒃᑐᓂᒃ, ᐃᓄᒃᑎᑐᑦ 

ᐅᖃᓪᓚᒍᓐᓇᓪᓚᑦᑖᖅᑐᓂᒃ ᖃᓄᐃᓕᐅᕋᓗᐊᖅᐸᓪᓕ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ? ᓲᕐᓗ ᐅᖃᖅᑲᐅᖕᒪᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒦᓐᖔᖅᑐᖅ ᐱᖃᑎᐊᓗᒐ ᑮᓇᐅᔭᒃᑯᒡᒎᖅ 



 

 139 

College representative, my friend from the 

college said that everything runs on money 

and they always have to chase after the 

funding for college foundations 

programming. What’s the position of the 

Department of Education on that? Thank 

you, Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Department of Education, Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Madam 

Chairperson. There are a number of things 

that the department does and works in 

collaboration with Nunavut Arctic College as 

it pertains to the NTEP program. Most 

recently in May 2019, as part of the 

recruitment for Inuit educators, we had 

worked with the college to reach out to our 

high school students and provide 

information, a video, and collaboration is 

continuing in that area and upgrading the 

video. That’s one way. 

 

Once we hire Inuit educators, we are in the 

process of developing an orientation, 

mentorship, and professional development 

programs, so supporting our Inuit educators 

with professional and ongoing professional 

development. Qujannamiik, Madam 

Chairperson. 

 

Chairperson (interpretation): Thank you. I 

would like to remind Members that our time 

is running out and we will want to hear 

closing comments from our guests. Mr. 

Qirngnuq, I’ll allow you to ask two questions 

and once you’re done, I’ll go back to John 

Main, as he will have questions. Mr. 

Qirngnuq, I’ll let you go first. Member 

Qirngnuq. 

 

Mr. Qirngnuq (interpretation): Thank you, 

Madam Chairperson, for recognizing me. My 

question is on what was just stated by my 

colleague regarding page 19, paragraph 76. 

ᑭᓯᐊᓂ ᑮᓇᐅᔭᖅᑖᕋᓱᓪᓗᓂ ᑭᓯᐊᓂ ᑖᓐᓇ College 

Foundation ᐱᒋᐊᖃᕐᒪᑦ. ᖃᓄᐃᓕᖓᕙᓪᓕᒃᑭᐊᖅ 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ? ᖁᔭᓐᓇᒦᒃ, 

ᐃᒃᓯᕙᐅᑖᖅ. 

 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ, ᒪᒃᒥᓚᒃ. 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᖃᑦᑕᖅᑐᑦ ᑲᑐᔾᔨᖃᑎᖃᖅᑐᑎᒃ ᓄᓇᕗᑦ 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃᑯᓐᓂᒃ ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᕈᕆᐅᖅᓴᔪᐃᑦ 

ᐱᓪᓗᒋᑦ. ᒫᓐᓇᕋᑖᖑᓚᐅᖅᑐᖅ ᒪᐃ 2019-ᖑᑎᓪᓗᒍ 

ᐃᓚᒋᔭᐅᓪᓗᓂ ᐃᓕᓴᐃᔨᑖᕋᓱᓐᓂᑦᑎᓐᓄᑦ ᐃᓄᓐᓂᒃ, 

ᓯᓚᑦᑐᖅᓴᕐᕕᒃ ᐱᓕᕆᖃᑎᒋᔪᕙᕗᑦ ᐃᓕᓴᕕᒻᒥ 

ᖁᑦᑎᓐᓂᖅᓴᒥᒃ ᐃᓕᓴᔪᐃᑦ ᑐᓴᖅᑎᒋᐊᖅᑐᑎᒍ, 

ᑕᕐᕆᔮᓂᓪᓗ ᑕᑯᓐᓈᑎᑦᑐᑎᒍ, 

ᑲᑐᔾᔨᖃᑎᒌᕝᕕᒌᓐᓇᖅᑕᕗᑦ ᓱᓕ ᑖᓐᓇ, ᑖᓐᓇᓗ 

ᓄᑖᕈᕆᐊᖅᑎᑦᑐᑎᒍ ᑕᕐᕆᔮᖅ ᐊᐅᓚᔪᖅ.  

 

ᑕᐃᒪᓕ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᐃᒐᑦᑕ ᐃᓄᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᓂᒃ ᑕᐃᒃᑯᓄᖓ 

ᐃᓕᑉᐹᓪᓕᕈᑎᔅᓴᖏᓐᓂᑦ, ᑐᑭᓯᕚᓪᓕᕈᑎᔅᓴᖏᓐᓂᑦ, 

ᐱᕙᓪᓕᐊᒍᑎᔅᓴᖏᓐᓂᑦ ᐋᖅᑭᑎᕆᕙᓪᓕᐊᔪᒍᑦ 

ᐃᑲᔪᖅᓰᒍᓐᓇᓛᕋᑦᑎᒍ ᐃᖅᑲᓇᐃᔮᖏᓐᓄᑦ 

ᐱᕙᓪᓕᐊᑎᑕᐅᖏᓐᓇᖃᑦᑕᕐᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᔅᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᑕᐃᒪ 

ᐃᖅᑲᐃᑎᑦᑎᒋᐊᕈᒪᕗᖓ ᒪᓕᒐᓕᐅᖅᑎᓂᒃ ᒫᓐᓇ 

ᐃᑲᕐᕋᕗᑦ ᓄᖑᑉᐸᓪᓕᐊᓕᕐᒪᑦ ᑖᓐᓇᓗ 

ᑭᖑᓪᓕᖅᐹᕐᒥᒃ ᑐᓴᕈᒪᓂᐊᖅᓱᑕ ᖃᐃᖁᓯᒪᔭᑦᑎᓐᓂᒃ. 

ᕿᓐᖑᖅ, ᒪᕐᕉᖕᓂᒃ ᐊᐱᖅᑯᑎᒃᓵᕐᓂᒃ 

ᐊᐱᕆᑎᓐᓂᐊᕋᒃᑭᑦ, ᐊᐱᕆᐊᓂᒃᑯᕕᑦ ᔮᓐ ᒪᐃᓐᒧᑦ 

ᐅᑎᕐᓂᐊᖅᐳᖓ ᐊᐱᖅᑯᑎᖃᕈᒪᓂᐊᕐᒥᖕᒪᑦ. 

ᕿᓐᖑᖅ, ᓯᕗᓪᓕᐅᑎᓐᓂᐊᖅᐸᒋᑦ. ᒪᓕᒐᓕᐅᖅᑎ 

ᕿᓐᖑᖅ. 

 

ᕿᓐᖑᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ, ᐃᓕᑕᕆᔪᓐᓇᕋ’ᒪ. 

ᐆᒥᖓ ᐊᐱᖅᑯᑎᖃᕈᒪᓪᓗᖓ ᑖᒻᓇ 

ᐅᖃᐅᕼᐃᐅᓪᓗᐊᖅᑐᖅ ᒪᓕᒐᓕᐅᖅᑎᐅᖃᑎᒻᓂᑦ 

ᑕᒫᓐᖓᑦ ᑕᕝᕙᓂ ᒪᑉᐱᒐᕐᒦᑦᑐᖅ 19, 

ᑎᑎᖅᑲᖅᑕᖃᖅᖢᓂ 76 ᐃᓗᐊᓂ. ᕼᐃᓚᑦᑐᖅᕼᐊᕐᕕᐅᑉ 

ᒥᒃᓵᓄᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖅᑕᐅ’ᒪᑦ ᓄᓇᓕᖕᓄᑦ 

ᖁᓪᓕᓪᓗ ᐱᖓᓱᓂᒃ ᐊᕐᕕᓂᓕᐅᔪᑦ. 
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With respect to Arctic College, there’s a 

training program offered in 18 communities. 

“This program is designed to develop 

English and math skills at the 120 level, 

along with other skills adult learners need for 

entry-level or semi-skilled jobs in Nunavut.” 

My question is for the Office of the Auditor 

General regarding how they think of 

including the Inuktitut language in the 

program. I would like to know, hence my 

question, Madam Chairperson. 

 

Chairman (interpretation): Thank you, 

member. Office of the Auditor General, Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Madam 

Chairperson. If it is okay, I’m going to ask 

Madam Scott to respond to the question. 

Thank you.  

 

Chairperson (interpretation): Okay. Thank 

you. Go head, Ms. Scott. 

 

Ms. Scott: Thank you, Madam Chairperson. 

I will just answer very briefly because I 

know we don’t have a lot of time. We don’t 

specifically mention Inuktitut in the chapter 

in the report as being offered as a part of 

ABE Essential Skills, but I understand that it 

is offered. Thank you, Madam Chairperson. 

 

Chairman (interpretation): Thank you. I will 

get Mr. Main to ask the next question 

because we’ve covered that already, Mr. 

Qirngnuq.  

 

Mr. Main (interpretation): Thank you, 

Madam Chairperson. My last question for the 

Auditor General’s office; when you were 

doing your work looking at the different 

schools, one of the big barriers to high school 

students is that they’re hungry. There is a big 

amount of people who don’t have enough 

food to eat. Especially for teenagers it is very 

hard to admit to your friends that you are 

“ᐃᓪᓗᐊᖅᓴᔭᐅᕼᐃᒪ’ᒪᑕ ᑕᐃᑉᓱᒧᖓ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ ᖃᑉᓗᓈᑑᕐᓂᖅ ᑎᑎᖅᑲᓕᕆᓂᕐᓗ 

ᓈᕼᐊᐅᑎᓕᕆᓂᖅ 120-ᒥᒃ ᐃᓪᓕᐅᕼᐃᒪᓕᕈᓐᓇᖅᖢᓂ 

ᑕᐃᒻᓇ ᐃᓕᓐᓂᐊᕐᓂᕆᔭᐅᔪᓐᓇᖅᑐᖅ ᑖᑉᕼᐅᒪ 

ᐃᓗᐊᓂ, ᑕᐃᒃᑯᓄᖓ ᐊᕼᐃᕋᓗᐃᓄᑦᑕᐅᖅ 

ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖅᑕᖃᖅᖢᓂ ᐆᒥᖓ ᐱᔾᔪᑎᖃᖅᖢᓂ 

ᕼᐊᓇᐅᒐᒃᕼᐊᖅᑖᕈᓐᓇᕋᔭᕐᓂᕐᒥᓄᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ.” 

ᑖᒻᓇ ᐊᐱᖅᑯᑎᒋᕙᕋ ᑕᒻᒪᖅᕼᐃᒪᔪᖅᕼᐃᐅᖅᑎ ᒥᒃᓵᓄᑦ 

ᖃᓄᕐᓕ ᑕᐃᒻᓇ ᐃᕼᐅᒪᒋᔭᐅᕙ ᐃᓄᐃᑦ ᐅᖃᐅᕼᐃᐊ 

ᑕᕝᕙᓃᖃᑕᐅᔪᓐᓇᖅᐸᑦ ᕼᐊᓇᐅᒐᒃᕼᐊᖅᑖᕋᕼᐅᐊᕐᓂᐅᑉ 

ᒥᒃᓵᓄᑦ. ᑐᑭᕼᐃᔪᒪ’ᓗᖓ ᐊᐱᖅᑯᑎᒋᕙᕋ, ᐃᒃᓯᕙᐅᑕᓖᒃ. 

ᖁᔭᓐᓇᒦᒃ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ, ᒪᓕᒐᓕᐅᖅᑎ. 

ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ ᒪᑭᓐᓯ. 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᖃᓄᐃᔅᓴᓐᖏᒃᑯᕕᑦ ᒪᑖᒻ ᓯᑳᑦᒧᑦ ᑖᓐᓇ 

ᑭᐅᔭᐅᖔᖁᔭᕋᓗᐊᕋ. ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᑲᔪᓯᓕ. ᓯᑳᑦ. 

 

 

ᓯᑳᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᑭᐅᓵᑐᐃᓐᓇᓕᕐᓚᒍ ᐱᕕᑭᑦᑐᕈᓘᓕᕋᑦᑕ. 

ᐅᖃᐅᓯᕆᓐᖏᑕᕗᑦ ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᖅ ᑕᕝᕙᓂ 

ᐃᓕᓐᓂᐊᕋᔅᓴᓄᑦ ᐊᑐᐃᓐᓇᐅᔪᓄᑦ, ᑭᓯᐊᓂᓕ 

ᐊᑐᐃᓐᓇᐅᑎᑕᐅᕙᑦᑑᒐᓗᐊᖅ ᑐᓴᐅᒪᓕᖅᑕᕗᑦ. 

ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᕿᓐᖑᖅ, ᑖᓐᓇ 

ᐅᖃᐅᓯᕆᖅᑲᐅᒐᑦᑎᒍ ᐃᑲᕐᕋᑦ ᑕᐅᑐᒃᓱᒋᑦ ᔮᓐ ᒪᐃᓐ 

ᐊᐱᕆᑎᐊᓪᓚᓐᓂᐊᕋᒃᑯ. ᖁᔭᓐᓇᒦᒃ. 

 

 

ᒪᐃᓐ: ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) 

ᑭᖑᓪᓕᖅᐹᖁᑎᒐᓕ ᐊᐱᖅᑯᑎ ᖃᐅᓴᖅᑎᕐᔪᐊᑉ 

ᐊᓪᓚᕝᕕᖓᓄᑦ. ᐃᖅᑲᓇᐃᔭᖅᑐᓯ ᕿᒥᕐᕈᐊᓪᓗᓯ 

ᐊᔾᔨᒌᓐᖏᑦᑐᕈᓘᔭᕐᓂᒃ ᐃᓕᓴᕕᓐᓂᑦ 

ᐊᐳᖅᑕᕈᑕᐅᖃᑦᑕᕐᖓᑦ ᑕᕝᕙ ᖁᑦᑎᓐᓂᖅᓴᒥᒃ 

ᐃᓕᓴᔪᓄᑦ ᑳᓐᓂᕆᖃᑦᑕᖅᑕᖓᑦ. 

ᐊᒥᓱᐊᓘᖃᑦᑕᕐᖓᑕ 

ᓂᕆᔭᔅᓴᖃᑦᑎᐊᖃᑦᑕᓐᖏᑦᑐᐃᑦ, ᐱᓗᐊᖅᑐᒥᒃ 

ᐃᓅᓱᑦᑐᑦ, ᒪᒃᑯᑦᑐᑦ, ᐃᓛᒃ 

ᐅᖃᑦᑕᐅᑎᒋᔪᖃᖅᐸᓐᖏᒻᒪᑦ ᑳᓐᓂᕋᖅᑐᓂᒃ 

ᐱᖃᑎᒥᓄᑦ. “ᓂᕆᖅᑲᐅᓐᖏᓐᓇᒪ” ᑕᐃᒫᒃ 

ᐅᖃᕋᔪᐃᒃᑲᑦᑕ. 
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hungry. You don’t want to get out of bed 

because you didn’t have a good meal.  

 

I’m just asking for a brief answer. During 

your work, audit, did you have any 

observations regarding food programs 

offered in the schools and the effect on high 

school learners? (interpretation) Thank you, 

Madam Chairperson. 

 

Chairperson (interpretation): Thank you. 

Auditor McKenzie. 

 

Mr. McKenzie: Thank you, Madam 

Chairperson. There were in certain instances, 

breakfast programs that were being offered in 

schools, and they were seen as being 

beneficial to getting at some of the questions 

around attendance. It also provided an 

opportunity for some students who could 

participate in helping deliver that program. It 

gave them a bit of outside the classroom type 

of experience.  

 

I think, as we noted in our report around the 

strategy going forward, food insecurity, 

housing, overcrowded housing, are certainly 

barriers that youth are facing before they 

come to school. Those should certainly be 

some of the issues that get included in a 

strategy going forward. Thank you, Madam 

Chairperson. 

 

Chairman (Mr. Main)((interpretation): 

Thank you. (interpretation ends) And as you 

may have noticed, I just changed seats. 

(interpretation) Recognizing the time, we 

have to begin wrapping up our meeting. 

(interpretation ends) I’ll ask now for some 

brief closing comments. First, Office of the 

Auditor General, Mr. DeJong. 

 

Mr. DeJong: I’ll be quite brief and then pass 

it over to Mr. McKenzie. Sincere thank you 

for your genuine interest the subject. It is a 

lot of work for the team to do work like this 

 

ᐃᖅᑲᓇᐃᔭᖅᑐᓯᓕ ᑭᐅᓵᑲᐃᓐᓇᕈᓐᓇᖅᑭᐅᖃᐃ 

ᐃᖅᑲᓇᐃᔭᑐᓯ ᖃᐅᓴᖅᑎᓪᓗᓯ ᑕᑯᓐᓂᖅᑭᓰ 

ᓂᕆᑎᑦᑎᖃᑦᑕᕐᓂᐅᔪᓂᒃ ᐃᓕᓴᕕᐅᑉ ᐃᓗᐊᓂ 

ᖃᓄᕐᓗ ᐊᑦᑐᐃᓂᖃᖃᑦᑕᕐᒪᖔᑦ ᐃᓕᓴᔪᓂᒃ? 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, ᐃᒃᕼᐃᕙᐅᑖᖅ. 

 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎ 

ᒪᑭᓐᓯ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᐃᓛᓐᓂᒃᑯᑦ ᑕᐃᒪ ᐃᓚᖏᓐᓂ ᐅᓪᓛᕈᕐᒥᑕᕋᔅᓴᓂᒃ 

ᐊᑐᐃᓐᓇᐅᑎᑦᑎᔪᖃᖃᑦᑕᓚᐅᖅᑐᖅ ᐊᒻᒪ 

ᑕᑯᔭᐅᓯᒪᖃᑦᑕᓚᐅᖅᑐᖅ ᐊᑑᑎᖃᕐᓂᕋᖅᑕᐅᓪᓗᑎᒃ 

ᐅᐸᖃᑦᑕᓂᕐᒧᑦ. ᐊᒻᒪᑦᑕᐅᖅ ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 

ᓂᕿᓕᐅᕆᐅᖅᓴᖃᑦᑕᕈᓐᓇᖅᓯᒪᒻᒪᑕ ᐃᓕᓴᕕᐅᑉ 

ᐃᓗᐊᓃᒃᑲᓗᐊᖅᑐᑎᒃ.  

 

 

 

 

ᑕᕝᕙᓂ ᐅᓂᒃᑳᑎᓐᓂ ᓯᕗᒧᐊᕆᐊᕈᑎᔅᓴᓂ ᓂᕿᓂᒃ 

ᐊᔪᖅᓴᕐᓂᖅ, ᐃᓪᓗᖃᑦᑎᐊᓐᖏᓂᖅ ᑖᒃᑯᐊ 

ᐊᐳᖅᑕᕈᑎᓪᓚᕆᐅᖃᑦᑕᕐᖓᑕ ᒪᒃᑯᑦᑐᓄᑦ 

ᐃᓕᓴᒋᐊᓚᐅᓐᖏᒻᒪᕆᑦᑎᓪᓗᒋᑦ. ᑖᒃᑯᐊ 

ᐃᓚᒋᔭᐅᒋᐊᖃᖅᑐᑦ 

ᑐᑭᒧᐊᒍᑎᔅᓴᓕᐅᖅᑐᖃᕐᓂᐊᓂᖅᑲᑦ. ᖁᔭᓐᓇᒦᒃ, 

ᐃᔅᓯᕙᐅᑖᖅ.  

 

 

ᐃᒃᓯᕙᐅᑕᖅ (ᒪᐃᓐ): ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) 

ᖃᐅᔨᕋᑖᖅᐸᓪᓚᐃᔪᑎᑦ ᑕᒫᓂ ᐃᒃᓯᕙᖔᓕᕋᒪ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᖃᐅᔨᓴᐅᑦ ᑕᐃᒪ ᒫᓐᓇ 

ᐃᓕᑕᕆᓗᒍ ᑕᐃᒪ ᐱᐊᓂᒃᐸᓪᓕᐊᓚᐅᕐᓂᐊᕋᑦᑕ 

ᑲᑎᒪᓐᓂᕆᔭᑦᑎᓐᓂᒃ. (ᑐᓵᔨᑎᒍᑦ) 

ᒪᑐᓯᕙᓪᓕᐊᒍᑎᓂᒃ ᓂᓪᓕᕈᒪᔪᖃᖅᑲᑦ 

ᐊᐱᕆᖅᑳᓐᖑᓱᒃᑲᒪ ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ ᐊᓪᓚᕝᕕᖓ 

ᓯᕗᓪᓕᐅᓗᑎᒃ. ᒥᔅᑕ ᑎᔭᖕ. 

 

ᑎᔭᖕ (ᑐᓵᔨᑎᒍᑦ): ᓇᐃᑦᑐᒥᒃ ᐅᖃᓐᖑᓱᑦᑐᖓ ᒥᔅᑕ 

ᒪᑭᓐᓯ ᓂᓪᓕᓂᐊᕐᒥᒻᒪᑦ. ᖁᔭᓐᓇᒦᖑᕗᓯ, 

ᖁᔭᓐᓇᒦᓪᓚᕆᐅᔪᓯ ᑕᕝᕙᓂ 

ᑐᓴᕈᒪᓂᖃᓪᓚᕆᑦᑐᐊᓘᒐᔅᓯ, ᐊᖏᔪᐊᓘᒻᒪᑦ ᑖᓐᓇ 

ᐱᓕᕆᐊᕆᔪᔭᕗᑦ ᑕᐃᒫᓪᓗ ᓂᓪᓕᐊᕕᐅᓪᓗᓂ 

ᖁᔭᓕᓇᓪᓚᕆᑦᑐᖅ.  
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and it is very rewarding to get the type of 

feed-back that we’ve had today. 

 

The danger with a wide scope audit like this 

is it can look like a lot of individual 

problems, but what I think what we’re 

coming to the conclusion is that it is a 

system, and if you want to have real 

progress, again section 23 of the land claims 

Act, you are going to have to graduate more 

people. If you want more teachers in your 

system that speak the languages of your 

community, the only real source of those 

teachers is going to be the education system 

because it is very unlikely that people 

coming from away are going to have those 

skills.  

 

Thank you again for the interest. Thank you 

for the constructive responses to the audit. I 

would ask to hand it over to Jim for his final 

words. 

 

Chairman (interpretation): Thank you. Mr. 

McKenzie. 

 

Mr. McKenzie: Thank you, Mr. Chairman. 

Very briefly, when we were meeting with 

various people in communities and during 

the planning for this audit, one of the things 

that people mentioned to us is that the system 

is not set up to help students succeed, that it’s 

making it difficult for them succeed, whether 

it’s high school students, adult learners, and 

we have tried in our report to identify some 

of the areas that need improvement.  

 

It’s easy to say and include 

recommendations, but I just wanted to 

emphasize a couple of the things that we 

noted. One is that it’s important that all of the 

organizations, particularly the three that have 

appeared during this hearing, work together, 

that this is an issue that needs collaboration 

and cooperation, that the use and reporting of 

data and information would, in our opinion, 

 

ᐃᒫᒃ ᐊᔭᑐᔪᐊᓗᒻᒥᒃ, ᓴᓂᒧᑐᔪᐊᓗᒻᒥᒃ ᖃᐅᔨᓴᔪᒐᑦᑕ 

ᐃᓄᑐᐊᕐᓄᑦ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᐅᔪᓂᒃ 

ᑕᑯᓗᐊᓐᖏᒃᑲᓗᐊᖅᑐᓯ ᒫᓐᓇ. ᐊᐅᓚᑦᑎᒍᓯᐅᒻᒪᑦ 

ᑕᒪᓐᓇ, ᐊᐅᓚᑦᑎᒍᓯᕐᒥᒃ ᕿᒥᕐᕈᐊᕋᑦᑕ 

ᑲᔪᓯᒋᕆᐊᕈᒪᓐᓂᖅᑲᑕᐃᓛᒃ ᓈᓴᐅᑎᓕᒃ 23 

ᓄᓇᑖᕈᑎᐅᓯᒪᔪᓂᑦ ᑕᐃᒪᐃᒋᐊᖃᕐᓂᐊᕋᔅᓯ 

ᐊᒥᓲᓂᖅᓴᓂ ᐃᓕᓴᕕᒻᒥ 

ᐱᔭᕇᖅᑎᑦᑎᒋᐊᖃᕐᓂᐊᖅᑐᓯ ᐊᒥᓲᓂᖅᓴᓂᒃ 

ᐃᓕᓴᐃᔨᖃᕈᒪᒍᔅᓯ, ᐅᖃᐅᓯᔅᓯᓂᒃ ᓄᓇᔅᓯᓂ 

ᐅᖃᓲᓂᒃ ᑕᕝᕙᓐᖓᑐᐊᖅ ᐱᓂᐊᕋᔅᓯᐅᒃ 

ᐃᓕᓐᓂᐊᕐᕕᒻᒥ. ᓯᓚᑎᑦᑎᓃᓐᖔᖅᑐᐃᑦ ᑕᐃᒫ 

ᖃᐅᔨᒪᓂᖃᔾᔮᕙᓪᓚᐃᓐᖏᒻᒪᑕ.  

 

 

 

ᖁᔭᓐᓇᒦᒃ ᑐᓴᕈᒪᓂᖃᑦᑎᐊᕋᔅᓯ ᐊᒻᒪᑦᑕᐅᖅ 

ᐊᑑᑎᓕᐊᓗᓐᓂᒃ ᑭᐅᖃᑦᑕᕋᑖᕋᔅᓯ. ᒫᓐᓇ 

ᑐᓂᑲᐃᓐᓇᓐᖑᓱᓕᕋᒃᑯ ᔨᒻᒧᑦ ᑭᖑᓪᓕᖅᐹᒥᒃ 

ᐅᖃᐅᓯᔅᓴᖏᓐᓄᑦ.  

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᒥᔅᑕ ᒪᑭᓐᓯ. 

 

 

ᒪᑭᓐᓯ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 

ᓇᐃᓈᕖᓐᖓᕐᓗᒍ ᑲᑎᒪᖃᑎᖃᕋᐃᒐᑦᑕ 

ᑭᒃᑯᕈᓘᔭᕐᓂᒃ ᓄᓇᓕᓐᓂ ᐊᒻᒪ ᐸᕐᓇᖅᑐᑕ 

ᖃᐅᓴᕐᓂᑦᑎᓐᓄᑦ ᐅᖃᐅᔾᔭᐅᖃᑦᑕᔪᒻᒥᒐᑦᑕ ᐃᒫᒃ 

ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ 

ᐋᖅᑭᑎᖅᑕᐅᓯᒪᓐᖏᑦᑐᖅ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 

ᐱᔭᕇᖅᑎᑦᑎᓂᐊᕐᓗᓂ. 

ᐱᒡᒐᓇᖅᑎᑦᑎᓯᒪᖔᖅᑑᔮᖅᑐᖅ ᖁᑦᑎᓂᖅᓴᒥᒃ 

ᐃᓕᓴᔪᓄᑦ ᐃᓐᓇᕐᓄᑦ ᐃᓕᓴᔪᓄᓪᓗ. ᑕᐃᒫᒃ 

ᐅᓂᒃᑳᓕᐊᑦᑎᓐᓂ ᐊᐳᖅᑕᕈᑕᐅᖃᑦᑕᖅᑐᓂᒃ 

ᐋᖅᑭᒋᐊᖅᑕᐅᔭᕆᐊᓕᓐᓂᒃ 

ᓴᖅᑭᔮᖅᑎᑦᑎᒐᓱᐊᖅᓯᒪᕗᒍᑦ.  

 

ᐊᑐᓕᖁᔭᓕᐅᑐᐃᓐᓇᕐᓗᓂ ᐱᔭᕆᐊᑭᑦᑑᒐᓗᐊᖅ, 

ᑭᓯᐊᓂ ᐅᖃᓪᓚᕆᒍᒪᔪᖓ ᒪᕐᕉᓐᓂᒃ ᑕᑯᓯᒪᔭᑦᑎᓐᓂᒃ 

ᐱᒻᒪᕆᐊᓘᒻᒪᑦ. ᓯᕗᓪᓕᖅ ᑕᒪᒃᑯᐊ ᑎᒥᕈᓘᔮᓗᐃᑦ, 

ᐱᓗᐊᖅᑐᒥᒃ ᑖᒃᑯᐊ ᐱᖓᓱᑦ ᐅᕙᓂ 

ᑭᐅᔭᖅᑐᖅᓯᒪᖃᑕᐅᔪᐃᑦ ᑲᑐᔾᔨᖃᑎᒌᑉᐸᑕ, 

ᑲᑐᔾᔨᖃᑎᒌᒋᐊᖃᓪᓚᕆᑦᑐᓯ, ᐊᒻᒪ 

ᐅᓂᒃᑳᓕᐅᖃᑦᑕᕐᓂᖅ ᐃᓕᔅᓯ ᓄᐊᓯᒪᔭᖏᓐᓂᒃ 

ᐊᑑᑎᖃᓪᓚᕆᒃᑲᔭᖅᑐᖅ, 

ᓴᓐᖏᓕᖅᑎᑦᑎᓪᓚᕆᒃᑲᔭᖅᑐᖅ ᑭᒃᑯᑦ 

ᓵᖓᔭᔅᓴᒫᖑᒻᒪᖔᑕᓗ ᖃᐅᔨᒪᔭᐅᓂᖅᓴᐅᓕᕐᓗᑎᒃ, 

ᐊᒻᒪᓗ ᐃᑲᔪᖅᓰᖃᑦᑕᕐᓂᖅ 
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strengthen both accountability, the notion of 

continuous improvement, and also 

supporting decision-making that the various 

organizations have to make. 

 

I think that there are opportunities and I 

mentioned collaboration. I think there are 

opportunities that the Department of 

Education, for example, there was a 

discussion or a comment earlier about career 

development officers could maybe go more 

frequently to schools or have more consistent 

presence in schools. I think that notion of 

looking at what other resources are available 

within the community is again an opportunity 

that the department could benefit from, that 

they could leverage on the work of others.  

 

Lastly, I think we saw some promising 

initiatives. We have tried to identify some in 

our report, and I think the challenge or the 

key is that programs, policies, and some of 

those promising initiatives be consistently 

implemented and that they’re sustained over 

time. There are no easy short-term solutions. 

It’s not something that’s going to be fixed 

overnight, but it will require that consistent 

and concerted, sustained effort over time to 

overcome some of the barriers that learners 

are facing and make the system so that if we 

came back in the future, people are saying 

the system is helping students and learners 

achieve their goals and it’s being successful.  

 

Again, just to thank the Committee for 

providing us the opportunity to appear and 

also a genuine thank you to the three 

organizations that were part of the audit. 

They were very open with us. Officials were 

very candid in meeting with us and sharing 

their observations, so again a thank you to 

them as well. Thank you. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) We will go to the 

departments or to the organizations. You 

ᐃᓱᒪᓕᐅᖅᑎᐅᖃᑦᑕᖅᑐᓂᒃ ᑎᒥᐅᔪᐃᑦ ᓇᒻᒥᓂᖅ 

ᑕᐃᒪ ᐃᓱᒪᓕᐅᖃᑦᑕᕆᐊᖃᓲᖑᒻᒪᑕ. 

 

ᑎᒍᔭᔅᓴᖅᑕᖃᕐᖓᑦ ᑲᑐᔾᔨᖃᑎᒌᓂᑦ 

ᐱᒋᐊᖅᑎᑦᑎᔪᖃᕈᓐᓇᖅᑐᖅ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐆᑦᑑᑎᒋᓗᒋᑦ, ᐃᓛᒃ ᐅᖃᖅᑲᐅᒻᒥᒻᒪᑦ ᐃᖅᑲᓇᐃᔮᓂᒃ 

ᐱᕙᓪᓕᐊᑎᑦᑎᔨᖏᑦ ᑕᐃᒃᑯᐊᖃᐃ 

ᐃᓕᓴᕕᓐᓅᖃᑦᑕᓂᖅᓴᐅᖃᑦᑕᖅᑲᑕ, 

ᓴᖅᑭᔮᕐᔪᒥᓂᖅᓴᐅᖃᑦᑕᖅᑲᑕ ᑕᐃᒫᒃ ᑕᒪᓐᓇ 

ᖃᓄᒃᑲᓐᓂᖅ ᐱᓕᕆᔾᔪᑎᓂᒃ ᐊᑐᐃᓐᓇᖅᑕᖃᕐᒪᖔᑦ 

ᓄᓇᓕᓐᓂ ᑖᓐᓇ ᑎᒍᔭᔅᓴᐅᕗᕐᖏᓛᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐃᑲᔫᑎᐅᒍᓐᓇᖅᑐᖅ, 

ᐱᕕᐅᒍᓐᓇᖅᑐᖅ ᐊᓯᖏᑕ ᐱᓕᕆᐊᕆᓯᒪᔭᖏᓐᓂᒃ 

ᐱᕈᖅᓰᓗᑎᒃ.  

 

 

ᐊᒻᒪᑦᑕᐅᖅ ᐱᐅᔪᓂᒃ ᐱᒋᐊᖅᑎᑕᐅᓯᒪᔪᓂᒃ 

ᑕᑯᓯᒪᒻᒥᒐᑦᑕ. ᐅᓂᒃᑳᕆᓯᒪᔭᕗᑦ ᐃᓚᖏᑦ, ᑕᐃᒪᓕ 

ᐊᖅᑯᑎᖃᓪᓚᕆᒋᐊᖃᕋᔭᖅᑐᑦ ᑕᒪᒃᑯᐊ ᐱᓕᕆᓃᑦ 

ᐊᑐᐊᒐᐃᓪᓗ ᐊᔾᔨᒌᑦᑎᑕᐅᔪᒥᒃ 

ᐊᑐᓕᖅᑎᑕᐅᖃᑦᑕᖅᑲᑕ ᑲᔪᓯᑎᑕᐅᒐᓱᖃᑦᑕᕐᓗᑎᓪᓗ 

ᑖᕗᖓ ᓯᕗᓂᑦᑎᓐᓄᑦ. ᐱᔭᕆᐊᑭᑦᑐᓂᒃ 

ᐋᖅᑭᒍᑎᔅᓴᖅᑕᖃᔾᔮᔪᔅᓴᐅᓐᖏᒻᒥᔫᒐᓗᐊᖅ. 

ᐅᓐᓄᐊᖏᓐᓇᖅ ᐋᖅᑭᒐᔅᓴᐅᒐᑎᓪᓗ. ᑕᐃᒫᒃ ᑕᕝᕙ 

ᑖᕗᖓ ᐊᔾᔨᒌᒥᒃ ᑲᑐᔾᔨᓗᓯ ᐱᓕᕆᐊᖑᐃᓐᓇᕐᓗᓂ 

ᑕᒪᒃᑯᐊ ᐊᐳᖅᑕᕈᑏᑦ ᐊᓂᒎᔾᔭᐅᒐᓱᓪᓗᑎᒃ. ᑕᐃᒫᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐅᑎᕈᑦᑕ ᐃᑲᔪᖔᓕᖅᑐᕐᖑᓇ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ 

ᑐᕌᒐᖏᓐᓄᑦ ᑎᑭᑎᑦᑎᖃᑦᑕᓕᖅᑐᖅ ᑕᐃᒫ 

ᑐᓴᕈᓐᓇᓛᕋᑦᑕ. 

 

 

 

ᐊᒻᒪ ᖁᔭᓕᒃᑲᓐᓂᕐᓗᓯ ᑲᑎᒪᔨᕋᓛᑦ 

ᐱᕕᖃᖅᑎᑦᑎᒐᔅᓯ ᐅᕙᓂ ᓴᖅᑭᔮᕈᓐᓇᖅᑐᑕ. ᐊᒻᒪ 

ᖁᔭᓐᓇᒦᓪᓚᕆᑦᑐᒋᑦᑕᐅᖅ ᐱᖓᓱᐃᑦ ᑖᒃᑯᐊ 

ᑎᒥᐅᔪᐃᑦ ᖃᐅᓴᖃᑕᐅᓚᐅᖅᑐᐃᑦ ᐊᒻᒪ 

ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ 

ᒪᑐᐃᖓᑦᑎᐊᖅᑐᐊᓘᕙᓚᐅᖅᑐᐃᑦ ᐅᕙᑦᑎᓐᓄᑦ. 

ᑲᑎᒪᖃᑎᒋᒐᐃᒐᑦᑎᒍᑦ ᑕᑯᓯᒪᔭᖏᓐᓂᒃ 

ᐅᓂᒃᑳᖃᑦᑎᐊᐸᑦᑐᑎᒃ ᖁᔭᓕᒻᒥᔭᒃᑲᑦᑕᐅᖅ. 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᓄᖓ 

ᐱᓕᕆᕝᕕᖕᓄᑦ ᓵᓐᓂᐊᕋᑦᓯ. 1 ᒥᓂᖃᖅᑐᓯ.  

 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓅᖅᑳᕐᓗᑕ. ᒥᔅ ᒪᒃᒥᓚᓐ. 
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have about 60 seconds each. We will go to 

Education first. Ms. MacMillan. 

 

Ms. MacMillan: Qujannamiik, Mr. 

Chairman. In closing I want to thank the 

Office of the Auditor General for their work 

that went into this report. It is an important 

tool that the Department of Education will 

use as we move in forward with improving 

various areas of education in Nunavut. Also 

we thank our partners and we will continue 

to work and collaborate with you. Also we 

thank the Standing Committee and Members 

for their important questions, and we will 

follow up in writing for some of those items 

that were asked. (interpretation) Thank you. 

 

Chairman (interpretation): Thank you. 

(interpretation ends) I’ll take this opportunity 

to remind all of the organizations that there 

were a number of commitments made to 

provide additional information, so the 

Committee would appreciate receiving those 

items at the earliest opportunity. 

(interpretation) I hope that was clear. Arctic 

College, Mr. Suvega. 

 

Mr. Suvega (interpretation): Thank you, Mr. 

Chairman. Arctic College very much thanks 

the Office of the Auditor General and their 

team as well as our colleagues at the 

departments of Education and Family 

Services, including others. They were very 

open and we thank them for that. I would like 

to thank our officials who are here, Rebecca, 

Jackie, and Andrea, for their assistance. We 

would also like to recognize the employees 

who work very hard.  

 

We have visited the community learning 

centres to make improvements and to 

strengthen the programs and that it benefits 

all Nunavummiut, especially the staff at 

Nunavut Arctic College and all the 

employees. Thank you all for your support 

 

 

ᒪᒃᒥᓚᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 

ᒪᑐᓯᓕᕐᓗᖓ ᖁᔭᓐᓇᒦᕈᒪᔪᖓ ᖃᐅᔨᓴᖅᑎᕐᔪᐊᑉ 

ᑎᑎᕋᕐᕕᖓᓂᒃ ᑖᒃᑯᓂᖓ ᐅᓂᒃᑳᓂᒃ 

ᐋᖅᑭᒃᓱᐃᓚᐅᕐᒪᑕ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 

ᐃᑲᔪᓪᓚᕆᖕᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 

ᐱᓕᕆᕕᐊᓂ ᐊᒻᒪ ᐋᖅᑭᒋᐊᖅᑕᐅᓗᑎᒃ 

ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ ᓄᓇᕗᒥ. ᐊᒻᒪᓗ 

ᖁᔭᓐᓇᒦᕈᒪᓪᓗᒋᑦ ᑖᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔭᖃᑎᒋᖃᑦᑕᖅᑕᕗᑦ ᐊᒻᒪ ᑲᑎᒪᔨᕋᓛᑦ 

ᒪᓕᒐᓕᐅᖅᑏᓪᓗ ᐊᐱᖅᓱᖃᑦᑕᖅᑲᐅᒻᒪᑕ 

ᐱᕐᔪᐊᕌᓗᖕᓂᒃ. ᐄ, ᑕᒪᒃᑯᐊ ᐅᖃᐅᓯᕆᖅᑲᐅᔪᑦ 

ᑲᒪᒋᒃᑲᓐᓂᕐᓂᐊᖅᑕᕗᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᖁᔭᓐᓇᒦᒃ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. (ᑐᓵᔨᑎᒍᑦ) ᐊᒻᒪ ᐱᕕᖃᕐᓂᓐᓂ 

ᑖᒃᑯᐊ ᑎᒥᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ 

ᐊᖏᖅᑎᖅᑲᐅᒐᔅᓯ ᑐᓴᐅᒪᔾᔪᑎᓂᒃ ᑐᒃᓯᕋᖅᑲᐅᒐᑦᑕ 

ᑕᐃᒃᑯᐊ ᖃᐃᑕᐅᔪᓐᓇᖅᓯᑐᐊᖅᐸᑕ 

ᖃᐃᑕᐅᓂᐊᖅᐳᑦ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 

ᑐᑭᕼᐃᓐᓇᕐᓂᖅᐸᑦ. ᕼᐃᓚᑦᑐᖅᕼᐊᕐᕕᓕᕆᔨᒃᑯᑦ, 

ᒥᔅᑕ ᓱᕕᒐᖅ. 

 

 

 

 

ᓱᕕᒐᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᑦᓯᕙᐅᑖᖅ. ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᖁᔭᓐᓇᒦᓪᓚᕆᑦᑐᒍᑦ ᑖᒃᑯᓄᖓ ᑭᒡᓕᓯᓂᐊᖅᑎᑦ 

ᐊᓚᕝᕕᖓᓂ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᓪᓗ ᑖᒃᑯᐊᓗ 

ᐱᓕᕆᖃᑎᒋᔭᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᐊᒻᒪᓗ 

ᐃᓄᓕᕆᔨᒃᑯᓐᓃᖔᖅᑐᐃᑦ ᐊᓯᖏᓪᓗ. ᑖᒃᑯᐊ 

ᐊᑦᓱᐊᓗᒃ ᒪᑐᐃᖓᖃᑦᑕᓚᐅᕐᒪᑕ ᖁᔭᓕᒋᔭᕗᑦ. 

ᐃᖅᑲᓇᐃᔭᖃᑎᕗᓪᓗ ᑕᕝᕙᓃᑦᑐᐃᑦ ᕆᕕᑲᒃᑯᑦ, 

ᔮᑭᒃᑯᑦ, ᐋᓐᑐᕆᐊᒃᑯᑦ ᑕᕝᕙᓃᖃᑦᑕᓚᐅᕐᒥᔪᐃᑦ 

ᐃᑲᔪᕐᓂᖏᓐᓄᑦ.  

 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ ᕿᒥᕐᕈᔭᐅᑎᓪᓗᒋᑦ ᑖᒃᑯᐊᑦᑕᐅᖅ 

ᐅᔾᔨᕆᔭᐅᖁᒻᒥᔪᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ ᓴᓇᔩᓪᓗ ᑕᒪᒃᑯᐊ 

ᐳᐃᒍᖅᑕᐅᔭᕆᐊᕐᓂᐊᓐᖏᒻᒥᔪᐃᑦ. ᑕᒪᒃᑯᐊ 

ᐱᓕᕆᕝᕕᐅᔪᐃᑦ ᑎᒥᐅᔪᐃᓪᓗ ᐅᐸᖃᑦᑕᖅᓯᒪᔭᕗᑦ 

ᐋᖅᑭᒋᐊᕆᒐᓱᐊᖅᓱᑕ ᐊᒻᒪ 

ᓴᓐᖏᓕᖅᑎᑦᓯᒋᐊᕋᓱᐊᖅᓱᑕ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᐱᓕᕆᐊᕆᔭᖏᓐᓂ ᑕᒪᒃᑯᐊ ᐊᑲᐅᓈᖅᑎᒐᓱᐊᖅᓱᒋᑦ 

ᓄᓇᕗᒻᒥᐅᓕᒫᓄᑦ. ᑕᒪᒃᑯᐊ ᒪᑐᐃᖓᓂᖏᑦ ᐊᑦᓱᐊᓗᒃ 

ᖁᔭᓕᒋᔭᕗᑦ. ᐱᓗᐊᖅᑐᒥᒃ ᓯᓚᑦᑐᖅᓴᕐᕕᒻᒥ 

ᐃᖅᑲᓇᐃᔭᖅᑎᓕᒫᑦ ᓴᓇᔨᓕᒫᖏᓪᓗ ᐊᑦᓱᐊᓗᒃ 

ᖁᔭᓕᕆᔭᕗᑦ ᐃᑲᔪᖅᑐᐃᕙᒻᒪᑕ ᐊᒻᒪ ᐅᕙᑦᑎᓐᓂᒃ 

ᒪᑭᒪᑎᑦᓯᖃᑦᑕᕐᒪᑕ. ᐱᓗᐊᖅᑐᒥᒃ ᐃᓕᑦᓯ, ᑲᑎᒪᔨᐅᔪᓯ, 
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Particularly you as Members of the 

Legislative Assembly, I thank you for your 

questions and for supporting our departments 

and agencies. We’re here to get additional 

support in the future. We welcome you all to 

go visit Nunavut Arctic College. Thank you 

very much, Mr. Chairman.  

 

Chairman (interpretation): Thank you. 

Department of Family Services, Ms. Niego. 

 

Ms. Niego (interpretation): Thank you, Mr. 

Chairman. (interpretation ends) I echo much 

of the same things as my two partners.  

 

To make it short, I would also like to 

acknowledge the frontline service providers, 

such as our career development officers and 

income assistance workers who are there 

with our clients every day and identify some 

of these issues. I would also like to address 

clients if at all possible. In speaking to your 

frontline service workers, it is how to inform 

the department and the decisions being made, 

and it comes back to the Auditor General 

spoke of data being important to us. Those 

discussions at the frontline are a part of that 

data.  

 

Then also I would like to make mention of 

the Inuit Child First Initiative. There was a 

discussion on hearing within the classrooms. 

There is that potential funding available for 

individual families to apply for that is 

managed through the federal government as 

well as NTI. There is an NTI, Nunavut 

Tunngavik Incorporated contact.  

 

And then lastly, thank you to my colleague, 

Mr. Robert Clift. (interpretation) Thank you, 

Mr. Chairman. 

 

Chairman (interpretation): Thank you. Mr. 

Clift, I’m not the Speaker, for your 

information, right? 

 

ᖁᔭᓐᓇᒦᖅᑲᓯ ᐃᓘᓐᓇᓯ ᐊᐱᖅᓱᖃᑦᑕᓚᐅᕋᑦᓯ ᐊᒻᒪ 

ᐅᕙᑦᑎᓐᓂᒃ ᐃᑲᔪᖅᑐᐃᒻᒥᒐᑦᓯ. ᐃᓕᑦᓯᓐᓄᑦ 

ᐱᓕᕆᐊᑦᓴᕗᑦ ᐊᑦᓱᐊᓗᐃᑦ ᐊᒥᓲᔪᐃᑦ. ᐃᓕᑦᓯᓐᓄᑦ 

ᓵᖓᕗᒍᑦ ᐃᑲᔪᖅᓱᖅᑕᐅᒍᒪᓪᓗᑕ ᓯᕗᓂᑦᑎᓐᓄᑦ. 

ᐊᒻᒪᓗ ᑐᓐᖓᓱᖁᔨᑦᓯᐊᕐᒥᔪᒍᑦ ᐃᓕᑦᓯᓐᓂᓕᒫᖅ 

ᓯᓚᑦᑐᖅᓴᕐᕕᑦᑎᓐᓂᑦ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂᓪᓗ. 

ᖁᔭᓐᓇᒦᒻᒪᕆᐊᓗᒃ, ᐃᑦᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᖁᔭᓐᓇᒦᒃ. ᒪ’ᓇ. ᐃᓄᓕᕆᔨᒃᑯᑦ, ᒥᔅ 

ᓇᐃᒍ. 

 

ᓇᐃᒍ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ 

ᐅᖃᐅᓯᕆᔭᐅᓵᖅᑐᑦ ᐊᔾᔨᑐᐃᓐᓇᖏᓐᓂᒃ 

ᐅᖃᐅᓯᖃᕈᒪᓪᓗᖓ ᓇᐃᓪᓕᑎᕐᓗᒍ.  

 

ᓇᓗᓇᐃᖅᓯᔪᒪᖕᒥᔪᖓ ᑕᐃᒃᑯᐊ 

ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ ᐃᓄᖕᓂᒃ 

ᑕᑯᔭᐅᖅᑳᓲᑦ ᖃᐅᑕᒫᑦ ᑕᐃᒃᑯᐊ ᐃᓄᓕᕆᖃᑦᑕᖅᑐᑦ 

ᖁᔭᓐᓇᒦᕐᔪᐊᖅᐸᒃᑲ. ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᐅᐸᖃᑦᑕᖅᑐᑦ 

ᐃᑲᔪᖅᑕᐅᔭᖅᑐᖅᓯᒪᔪᑦ ᑕᐃᒫᒃ 

ᑐᓴᖅᑎᑦᑎᓇᓱᖃᑦᑕᖅᑐᒍᑦ ᑕᒪᒃᑯᓂᖓ 

ᑐᓴᖅᑕᐅᔭᕆᐊᓕᓐᓂᒃ. ᒪᑯᐊ ᐸᐃᑉᐹᓪᓗ ᐊᒃᓱᐊᓗᒃ 

ᐃᑲᔫᑕᐅᔪᓐᓇᕐᒪᑕ ᐃᓱᒪᓕᐅᕈᑎᖃᕐᓂᐊᖅᑎᓪᓗᑕ 

ᐃᓄᖕᓄᑦ ᐊᒃᑐᐃᔪᓂᒃ.  

 

 

 

 

ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐅᖃᐅᓯᖃᓚᐅᕋᑦᑕ 

ᒫᓐᓇᕈᓘᓚᐅᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ 

ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ ᓱᕈᓰᑦ ᐊᒻᒪᓗ 

ᑮᓇᐅᔭᖅᑕᖃᑐᐃᓐᓇᕆᐊᖃᕐᒪᑦ 

ᑐᒃᓯᕌᕆᔭᐅᔪᓐᓇᖅᑐᑦ. ᐊᒻᒪᓗ ᑐᓐᖓᕕᒃᑯᓂᒃᑯᐊ 

ᐱᒋᐊᖅᑎᑦᑎᓯᒪᖕᒥᒻᒪᑕ ᐅᖄᓚᕕᐅᒍᓐᓇᕐᒥᔪᑦ.  

 

 

 

 

ᑭᖑᓪᓕᖅᐹᕆᓕᕐᓗᒍ ᖁᔭᓐᓇᒦᖅᐸᕋ 

ᐃᖅᑲᓇᐃᔭᖃᑎᒐ ᒥᔅᑕ ᕌᐳᑦ ᑭᓕᕝᑦ. 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. 

 

ᐃᒃᓯᕙᐅᑕᖅ: ᒪ’ᓇ. ᐊᒻᒪ ᒥᔅᑕ ᑭᓕᕝᑦ, 

ᐅᖃᖅᑎᑦᓯᔨᐅᓐᖏᓐᓇᒪᐃ ᖃᐅᔨᒪᓂᐊᖅᐳᑎᑦ, ᐊᐃ? 

 

 

>>ᐃᓪᓚᖅᑐᑦ 
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>>Laughter 

 

We thank the Office of the Auditor General 

and invited guests on behalf of the 

Committee for answering our questions. 

Thank you. We will expect the Office of the 

Auditor General providing another report 

next year. The reports and findings are very 

helpful to us as Members of the Legislative 

Assembly and some innovative ways on how 

we can improve the services to the people of 

Nunavut.  

 

The meeting is adjourned. Have a good 

evening.  

 

>>Committee adjourned at 16:59 

 

ᐄ, ᑕᒻᒪᖅᕼᐃᒪᔪᖅᕼᐃᐅᖅᑎᒃᑯᑦ ᐊᒻᒪᓗ 

ᖃᐃᖁᔭᐅᕼᐃᒪᓚᐅᖅᑐᓗᒃᑖᑦ ᒪ’ᓈᓕᖅᐸᕗᑦ 

ᑲᑎᒪᔨᐅᑉᓗᑕ ᑭᐅᓂᓗᑦᓯᐊᖅᑕᓚᐅᕋᑉᕼᐃᓗ 

ᐊᐱᖅᑯᕼᐃᕆᔭᑦᑎ’ᓂᒃ ᒪ’ᓇ. ᐊᒻᒪᓗ 

ᓂᕆᐅᖕᓂᐊᖅᐳᒍᑦ ᐅᑯᐊ 

ᑕᒻᒪᖅᕼᐃᒪᔪᖅᕼᐃᐅᖅᑎᒃᑯᑦ ᐊᕼᐃᐊᓂᒃ ᐊᕐᕌᒍᑦ 

ᕼᐊᖅᑮᔪᒫ’ᒥᒻᒪᑕ ᐅᓂᒃᑳᓕᐊᕆᕼᐃᒪᔭᕐᒥᓂᒃ 

ᓂᕆᐅᖕᓂᐊᕆᕗᒍᑦ ᕼᐅᓇᐅᓂᐊ’ᒪᖔᑦ. ᐊᒻᒪᓗ 

ᐱᓕᕆᐊᕆᑦᓯᐊᕐᓂᓗᖕᓂᐊᖅᐸᕗᑦ 

ᐃᑲᔪᕐᓂᖃᕐᔪᐊᖅᑕᕐᒪᑕᐃᓛᒃ ᐅᑯᐊ 

ᑕᒻᒪᖅᕼᐃᒪᔪᖅᕼᐃᐅᖅᑎᒃᑯᑦ ᐅᕙᒍᑦ 

ᒪᓕᒐᓕᐅᖅᑎᐅᓪᓗᑕ ᖃᓄᐃᓕᐅᕈᑎᒃᕼᐊᓂᒃ 

ᐱᓕᑦᓯᐊᕆᐊᒃᑲᓐᓂᕈᑕᐅᓇᔭᖅᑐᓂᒃ ᓄᓇᕗᒻᒥᐅᑦ 

ᐱᔾᔪᑎᒋᑉᓗᒋᑦ ᐃᑲᔪᕐᓂᖃᕐᔪᐊᖅᑕᕋᑉᕼᐃ ᒪ’ᓇ.  

 

ᑕᐃᒪ ᑲᑎᒪᓐᓂᕆᔭᕗᑦ ᐃᕼᐅᓕᑉᐳᖅ. 

ᐅᓐᓄᖃᑦᓯᐊᕐᓂᐊᖅᐳᕼᐃ.  

 

>>ᑲᑎᒪᔨᕋᓛᑦ ᓄᖅᑲᖅᑐᑦ 16:59ᒥ 

 

 

 

 


